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Abstract   
The current research is to examine the burnout levels of special education teacher candidates. This study used a correlational 

survey design. 311 teacher candidates studying in the special education department in Turkiye in the 2023-2024 academic year 

participated in the research. The research data were collected through the Maslach Burnout Inventory-Student Form (MTE-

Student Form). The analysis of the obtained data was carried out through the statistical package program. Independent groups t-

test was used to reveal the differences in variables related to the gender of the teacher candidates, their satisfaction with the 

special education teaching department they studied in, and their interaction with individuals with special needs in the past. One-

way analysis of variance ANOVA was used to determine the differentiation in terms of variables related to the grade level of 

education. In cases where differentiation was understood, the Tukey test was used to reveal the reason for the differentiation and 

to control the difference between the means. As a result of the research, it is revealed that there is a significant difference (p˂0.05) 

between the gender, grade level, satisfaction with the special education department and interaction with individuals with special 

needs in the past and burnout levels of pre-service teachers.  In order to reduce burnout in pre-service special education teachers, 

personal achievement and skills of these individuals should be developed, activities that encourage learning should be included 

and group work should be included. 
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INTRODUCTION 

 

The excessive demands of daily life can lead 

individuals to delay or neglect daily tasks, or in 

some cases, completely forget about them. It is 

observed that individuals feel exhausted and 

inadequate in some situations in daily life. 

Individuals may constantly complain about such 

problems. This situation, which is frequently 

observed as a result of research, is defined as 

"burnout syndrome" (Özay-Köse et al. 2017). It can 

be seen that there are various definitions of burnout 

in the literature. The concept of burnout, defined as 

psychological and physical depletion of energy 

(Budak & Sürgevil, 2005), was first defined by 

Freudenberger (1974) as an occupational disorder 

seen among volunteer workers in a hospital where 

drug addicts were treated. Maslach (2003) defines  

 

 

burnout as a psychological condition that occurs as 

a reaction to stress-increasing factors in the 

workplace. It also defines burnout as the depletion 

of energy, strength or resources through excessive 

demands, fatigue and failure. Maslach et al. (1996) 

state that burnout is caused by various factors. Role 

conflict, role ambiguity, participation in decision-

making, autonomy and social support are among 

these factors.  

Burnout is a condition that can be seen in 

professional groups such as teachers, nurses, social 

workers, physicians, physiotherapists and 

psychologists who work in professions that require 

face-to-face interaction with people (Ünal et al. 

2001). According to the first researchers who 

studied burnout, burnout is defined as the result of 

an attrition process in which highly motivated 

people lose their enthusiasm (Maslach, 1982; 

https://dergipark.org.tr/tr/pub/ijdshs
https://orcid.org/0000-0002-4192-6307
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Freudenberger & Richelson, 1981). Therefore, it is 

observed that the described burnout situation is a 

situation that can also be experienced by university 

students (Schaufeli & Salanova, 2007). Burnout 

levels of university students are related to negative 

individual experiences (Dyrbye, et al. 2006), their 

level of interest in academic studies (Durán et al. 

2006), anxiety about the future (Erturgut & 

Soyşekerci, 2010) and the individual's feeling of 

being ready for future professional life (Çavuşoğlu, 

2009), results were obtained that it was associated 

with different variables. Because various behaviors 

such as meeting the academic challenges expected 

from them, studying for exams, and participating in 

classes are seen as students' jobs (Breso et al. 2007).  

Burnout faced by teacher candidates; It is 

evaluated in three dimensions: emotional 

exhaustion, depersonalization and personal failure 

(Gmelch & Gates, 1998). Emotional exhaustion is 

the resistance of individuals to an existing negative 

situation (Dursun, 2000). For teachers, emotional 

exhaustion is among the first symptoms of burnout, 

and teachers often experience emotional exhaustion 

in the school environment. It is emphasized that 

emotional burnout can suddenly occur in teachers 

who start their work enthusiastically in the first 

years. Depersonalization is the state of protecting 

the individual from exhaustion and disappointment. 

Individuals experiencing apathy may experience 

significant deterioration in their health and effective 

work potential. In the case of personal failure, when 

individuals feel ineffective, they feel increasing 

inadequacy. This situation causes them to lose self-

confidence (Maslach & Leiter, 1997).  

School environments are considered one of 

the important educational environments for teacher 

candidates in terms of their personal, social and 

academic development (Duru, 2008). Education 

faculties have the responsibility of training teacher 

candidates as both good educators and individuals 

with personality traits that can cope with various 

difficulties (Çapan, 2012). During this period, 

teacher candidates may experience problems due to 

various situations such as various academic duties, 

exams and economic reasons (Şentürk, 2016; 

Abbey, 2002). In addition, due to the high 

expectations and varying concerns of teacher 

candidates, they may experience stress thinking that 

they will practice the teaching profession (Yücel, 

2012).  

Physical and mental symptoms have been 

observed, including negative attitudes towards 

work, life, and other people, which cause 

individuals to experience physical exhaustion, long-

lasting fatigue, feelings of helplessness and 

hopelessness (Jia et al. 2009). When the current 

symptoms are examined, school burnout; It refers to 

the fact that the high expectations of university life 

and general education schools wear out students 

physically, mentally, psychologically and 

emotionally (Aypay & Eryılmaz, 2011). 

Considering Türkiye's education system; It is seen 

that exams are intense from basic education to high 

school and university, and a challenging 

competition is held for students, such as the public 

personnel selection exam. Therefore, it becomes 

very stressful for students to make career plans and 

focus on the education process during this 

education process (Çapri et al. 2011). In a study on 

student burnout, it is stated that students who are 

alienated from school distance themselves from 

school activities and lessons, and also avoid 

interacting with their peers at school and all school 

personnel (Tarquin & Cook-Cottone, 2008). 

Especially students who are alienated from school 

and their peers perceive their education and training 

experiences negatively. Such students may lose 

their sense of belonging to school and think that 

such environments are among the threatening 

places for them. Therefore, it can be said that school 

anger can be seen as a result of alienation from 

school (Civitci, 2011).  

The high incidence of burnout among special 

education teachers causes students with special 

needs to benefit less from educational 

environments. For this reason, both time is lost 

during the activity process and the allocated 

resources are not utilized sufficiently. Additionally, 

children with special needs are deprived of effective 

educational practices. The satisfaction of special 

education teachers with their jobs is directly related 

to meeting their expectations and personal needs 

regarding that job. This is possible by ensuring the 

emotional satisfaction of special education teachers. 

(Akçamete et al. 2001; Ergin, 1997). Considering 

this situation experienced by special education 

teachers, it is important to understand the burnout 

status of special education teacher candidates 

(Gönültaş, 2017). Because knowing the burnout 

levels of teacher candidates is important for the 

development of the students they will educate and 

their interest and commitment to the profession 

(Akgün & Özgür, 2014).  
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It is emphasized that burnout, which is considered 

an important problem in teachers, is also likely to 

be experienced in teacher candidates, and that 

research should be conducted in this field (Fives et 

al. 2005; Çavuşoğlu, 2009; Balkıs et al. 2011). 

However, pre-school teaching (Kan, 2008; 

Adıgüzel, 2016; Mahmood & Sak, 2017), 

classroom teaching (Tümkaya & Uştu, 2016; 

Şencan, 2019; Elma & Ergen, 2019), science 

teaching (Yavuz & Akdeniz, 2019), mathematics 

teaching (Amasralı & Aslan, 2017), university 

senior teacher candidates studying in music, 

science, biology and preschool teaching programs 

(Önder et al. 2018; Dübastilar & Yildirim, 2015; 

Aktaç & Çetinkaya, 2019; Özay-Köse et al. 2017). 

Although research has been conducted on the 

burnout levels of teacher candidates (Çelik & 

Üstün, 2017), it appears that limited research has 

been conducted on the burnout levels of special 

education teacher candidates (Gönüldaş & 

Gümüşkaya, 2022). Therefore, the purpose of this 

research is to examine the burnout levels of special 

education teacher candidates. Within the 

framework of this main objective, the following 

sub-objectives have been tried to be achieved.  

1. Burnout score averages of special 

education teacher candidates,  

2. The difference between gender and burnout 

levels of special education teacher candidates,  

3. The difference between special education 

teacher candidates' past interactions with 

individuals with special needs and their burnout 

levels,  

4. The difference between special education 

teacher candidates' satisfaction with the department 

they study in and their burnout levels,  

5. It is aimed to reveal the difference between 

the grade levels and burnout levels of special 

education teacher candidates.  

With 311 participants from the special 

education department of state universities, this 

study provides valuable insights into the 

psychological and emotional challenges faced by 

future special educators. Utilizing the Maslach 

Burnout Inventory-Student Form (MTE-ÖF), 

adapted for Turkish by Çapri et al., (2011), the 

research identifies critical factors such as gender, 

satisfaction with their department, past interactions 

with individuals with special needs, and grade level 

as variables affecting burnout levels. The findings 

contribute to a deeper understanding of the burnout 

phenomenon within a specific educational context, 

highlighting the need for tailored support systems 

for teacher candidates. By identifying the variables 

that significantly influence burnout levels, this 

study underscores the importance of addressing the 

emotional and psychological well-being of future 

special education teachers. This research not only 

contributes to conclusions regarding teacher 

burnout, but also paves the way for interventions 

aimed at reducing burnout and enhancing the 

educational experience for both teachers and 

students with special needs. 

 

MATERIALS AND METHODS 

 

Model of the Research  

Since this study aimed to examine the burnout 

levels of special education teacher candidates, the 

relational scanning model, one of the descriptive 

scanning models, was used. Because screening 

models describe a past or present situation as it is. 

Relational screening models, on the other hand, 

enable understanding the amount of change 

between two or more variables (Karasar, 2006).  

Research Group  

311 undergraduate students studying in the 

special education teaching department of the faculty 

of education at state universities in Türkiye, 

participated in the research. 134 (43.08%) of the 

students are male and 177 (56.9%) are female. 86 

(27.65%) of the participants are 1st year students, 

86 (27.65%) are 2nd year students, 59 (18.9%) are 

3rd year students and 80 (25.7%) are 4 year old 

students. He is studying in class. Demographic 

information of the participants is included in the 

table below. 

Ethics  

This study was conducted in accordance with 

the ethical standards and ethical approval was 

obtained from the Inonu University Social and 

Human Sciences Research Ethics Committee in 

Turkey, with reference number [2022/18-6]. The 

participants signed informed consent document 

through a volunteer form that outlines the research 

procedures, risks, benefits, confidentiality, and 

participant rights. The current research strictly 

adhered to the ethical principles of the Declaration 

of Helsinki, prioritizing the rights and welfare of the 

participant in its design, procedures, and 

confidentiality measures. 
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Table 1. Demographic information of teacher candidates participating in the research 

 

 

                         Gender  

              Male                     Female                                                   Total 

N    % N    %                     N           % 

Grade 

Level 

1st Grade  32 37,2% 54 62,8%       86        100% 

2nd Grade 36 41,9% 50 58,1%       86        100% 

3rd Grade 17 28,8% 42 71,2%       59        100% 

4th Grade 

Total 

49 

134 

61,2% 

 

31 

177 

38,8% 

 

      80        100% 

     311      

 

Data Collection Tool  

Maslach Burnout Inventory-Student Form 

(MTE-ÖF), developed by Schaufeli et al., (2002) 

and adapted to Turkish by Çapri et al., (2011), was 

used in the study. Maslach and Jackson's burnout 

model, which is the most widely used in research 

and is the subject of this research; Today, it is one 

of the most important theories accepted in the field 

of burnout. Maslach and Jackson accept burnout as 

emotional exhaustion, depersonalization and lack of 

personal accomplishment (Maslach & Jackson, 

1981). As a result of the confirmatory factor 

analysis conducted by Çapri et al., (2011) for the 

construct validity of the scale, a 3-factor structure 

consisting of 13 items was obtained. In the 

criterion-related validity study of the Maslach 

Burnout Inventory-Student Form, the Burnout 

Scale Short Version (TÖ-KV) was applied and the 

correlations between the total score of this scale and 

the sub-factors of MTE-ÖF were calculated, 

respectively. It was found to be 51, .45 and -.38. The 

Cronbach Alpha internal consistency coefficient 

calculated to determine the reliability of the scale 

was found to be .76, .82 and .61, respectively, while 

the test-retest reliability results were found to be 

.76, .74 and .73, respectively. Therefore, it was 

understood that the Turkish adaptation of the scale 

was usable. Ergin (1992), who adapted the Maslach 

Burnout Inventory (MTE), which was previously 

developed by Maslach & Jackson (1981) for 

professionals working face to face with people, into 

Turkish, stated that the 7-point rating format is not 

suitable for Turkish culture. For this reason, the 

scale adapted to Turkish by Çapri et al., (2011) was 

prepared in the form of a 5-point rating (never, 

sometimes, usually, most of the time).  

Data Analysis 

The data obtained in the study was analyzed 

using a statistical package program. Independent 

groups t-test was used to understand the differences 

in teacher candidates' gender, previous interaction 

with individuals with special needs, and satisfaction 

with the special education teaching undergraduate 

program they studied. One-way analysis of variance 

(ANOVA) was used to understand the 

differentiation of teacher candidates in terms of 

variables related to grade level. In cases where 

differentiation was understood, Tukey test was 

performed to control the difference between the 

means in order to find the reason for the 

differentiation. 

 

RESULTS 

 

In this part of the research; Descriptive 

analyzes for the burnout score averages of special 

education teacher candidates, independent t-test 

results to understand the relationship between 

participants' gender, past interaction with 

individuals with special needs, and satisfaction with 

the special education department they study in, and 

burnout levels, and the relationship between teacher 

candidates' grade levels and burnout levels. For 

understanding, one-way analysis of variance 

(ANOVA) results are included. 

 

Table 2. Descriptive analyzes for teacher candidates' burnout score averages 

 
  Χ  Sd Skewness Kurtosis 

Depersonalization 1,79 ,81 ,925  ,947  

Emotional Exhaustion 2,18 ,82 ,972  ,696  

Competence 3,31 ,84 ,918  ,970  

Total 2,41 ,49 ,971  ,920  
         *N=311 
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Table 2 includes descriptive analyzes 

regarding the burnout average scores of teacher 

candidates studying in the special education 

department. The mean scores of the burnout scale 

dimensions were = 1.79 in the depersonalization 

sub-dimension, = 2.18 in the emotional exhaustion 

sub-dimension and = 3.31 in the competence sub-

dimension, respectively. It is seen that teacher 

candidates have very low average scores in the 

depersonalization dimension, low average scores in 

the emotional exhaustion dimension, and medium 

score averages in the competence dimension. The 

central tendency measures (mean, median and peak 

value) were examined to determine whether the data 

met the normality conditions and it was understood 

that they were close to each other. Additionally, the 

kurtosis and skewness coefficients of the data group 

to be tested for normality were examined, and since 

these values were between +1 and -1, it was 

assumed that they were normally distributed (Hair 

et al. 2006; George & Mallery, 2012). 

 

Table 3. Independent t test results for the relationship between participants' gender status and burnout levels 

 
                                         Gender N Χ  Ss t p 

Emotional Exhaustion Male 134 11,35 4,377 1,62 ,105 

Female 177 10,59 3,883   

Depersonalization Male 134 7,83 3,479 3,18 ,002 

Female 177 6,66 2,982   

Competence Male 134 13,02 4,139 -1,04 ,295 

Female 177 13,42 2,687   

      *p˂0,05 

 

Table 3 compares the gender status of teacher 

candidates with the emotional exhaustion 

dimension, depersonalization dimension and 

competence dimension. Considering the averages in 

Table 3, in the emotional exhaustion sub-

dimension, males =11.35, females =10.59; In the 

depersonalization subscale, males = 7.83, females = 

6.66; In the competence sub-dimension, males = 

13.02 and females = 13.42. It was examined 

whether there was a significant difference between 

the sub-dimensions of emotional exhaustion, 

depersonalization and competence levels, whether 

the teacher candidates were male or female. It was 

revealed that there was no significant relationship 

between emotional exhaustion and competence 

levels and the gender of the teacher candidates 

(p˃0.05), but there was a significant difference 

between the gender of the teacher candidates with 

the depersonalization sub-dimension (p˂0.05) and 

the significant difference was in favor of the male 

teacher candidates. 

 

Table 4. Independent t-test results regarding participants' interaction with individuals with special needs in 

the past 

 
                                                Interaction N Χ  Ss t P 

Emotional Exhaustion Yes 236 11,28 4,219 2,80 ,005 

No 75 9,77 3,551   

Depersonalization Yes 236 7,58 3,433 4,12 ,000 

No 75 5,85 2,135   

Competence Yes 236 13,25 3,560 ,041 ,967 

No 75 13,24 2,808   

          p˂0,05 

 

In Table 4, the emotional exhaustion, 

depersonalization and competence sub-dimensions 

of teacher candidates' interactions with individuals 

with special needs in the past are compared. 

Considering the averages in Table 4; In the 

emotional exhaustion sub-dimension, those who 

interacted = 11.28, those who did not interact = 

9.77; In the depersonalization sub-dimension, those 

who interact =7.58, those who do not interact =5.85; 

In the competence sub-dimension, those who 

interact are =13.25, and those who do not interact 

are =13.24. It was examined whether there was a 
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significant difference between the teacher 

candidates' interactions with individuals with 

special needs in the past and the sub-dimensions of 

emotional exhaustion, depersonalization and 

competence. There is no significant difference 

between the competence sub-dimension and the 

situations in which teachers have interacted with 

individuals with special needs in the past (p˃0.05), 

but there is a significant difference between the 

emotional exhaustion and depersonalization sub-

dimensions and the situations in which they have 

interacted with individuals with special needs in the 

past (p˂0.05). It was revealed that the difference 

was in favor of the teacher candidates who 

interacted. 

Table 5. Independent t test results regarding the participants' satisfaction with the special education 

teaching department where they study 

 
                                      Satisfaction N    Χ      Ss      t    p 

Emotional Exhaustion         Yes 298 10,65 3,923 -5,711 ,000 

         No 13 17 3,807   

Depersonalization                     Yes 298 6,97 3,142 -5,145 ,000 

        No 13 11,53 2,696   

Competence                               Yes 298 13,38 3,314  3,338 ,001 

        No 13 10,23 3,833   

       p˂0,05 

 

Table 5 compares the satisfaction levels of 

prospective teachers with the special education 

teaching department in which they study with the 

sub-dimensions of emotional exhaustion, 

depersonalization and competence. Considering the 

averages in Table 5, those who are satisfied in the 

emotional exhaustion sub-dimension =10.65, those 

who are not =17; In the depersonalization sub-

dimension, those who are satisfied =6.97, those who 

are not =11.53; In the competence sub-dimension, 

those who are satisfied is =13.38, and those who are 

not are =10.23. It was examined whether there was 

a significant difference between the teacher 

candidates' satisfaction with the special education 

teaching department in which they studied and the 

burnout, depersonalization and competence sub-

dimensions. It was observed that there was a 

significant difference (p˂0.05) between emotional 

exhaustion, depersonalization and competence sub-

dimensions and satisfaction with the special 

education teaching department. It was observed that 

the significant difference was in favor of those who 

were dissatisfied in the depersonalization and 

emotional exhaustion sub-dimensions, but in favor 

of those who were satisfied in the competence sub-

dimension. 

 

Table 6. One-way ANOVA results regarding the grade level of education 
 

 N Χ  Ss 

 

F 

 

p 

 

Direction of Difference 

Depersonalization 1stGrade 86 5,27 1,838 33,690 ,000 1stGrade- 3rdGrade 

2ndGrade E86 6,39 2,498   1stGrade-4thGrade 

3rdgrade 59 7,96 3,183   2ndgrade -3rd Grade 

4thGrade 80 9,45 3,666   2ndGrade -4thGrade 

Total 311 7,17 3,252   3rdGrade -4thGrade 

Competency 1st Grade 86 13,93 2,806 1,945 ,122  

2ndGrad e 86 13,26 2,817    

3rd Grade 59 12,69 2,966    

4th Grade 80 12,92 4,558    

Total 311 13,25 3,390    

Emotional Exhaustion 1stGrade 86 8,63 2,934 16,176 ,000 1stGrade -2ndGrade 

2nd Grade 86 11,25 3,887   1stGrade -3rdGrade 

3rdGrade 59 11,38 3,837   1stGrade-4thGrade 

4th Grade 80 12,67 4,586    

Total 311 10,92 4,114    

*p˂0,05 
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When Table 6 is examined, the sub-

dimensions of depersonalization, competence and 

emotional exhaustion are compared with the 

undergraduate grade levels in which the teacher 

candidates studied. Considering the averages, in the 

depersonalization sub-dimension, 1st grade 

students = 5.27, 2nd grade students = 6.39, 3rd 

grade students = 7.96, 4th grade students = 9.45; In 

the competence sub-dimension, those studying in 

the 1st grade =13.93, those studying in the 2nd 

grade =13.26, those studying in the 3rd grade 

=12.69, those studying in the 4th grade =12.92; In 

the emotional burnout sub-dimension, the scores for 

those studying in the 1st grade = 8.63, those 

studying in the 2nd grade = 11.25, those studying in 

the 3rd grade = 11.38, and those studying in the 4th 

grade = 12.67. It was examined whether there was 

a significant difference between the undergraduate 

grade levels of the teacher candidates and the 

emotional exhaustion, competence and 

depersonalization sub-dimensions.  

It was observed that there was no significant 

difference between the grade levels of the 

prospective teachers and the competence sub-

dimension (p˃0.05), but there was a significant 

difference between the grade levels of the 

prospective teachers with the sub-dimensions of 

depersonalization F=33.690 (p˂0.001) and burnout 

F=16.176. Tukey test, one of the Post Hoc tests, was 

used to test the source of the difference. The 

direction of the difference is 1 class-3 in the 

depersonalization sub-dimension. Among the 

classes, 3rd Class is in favor, 1st Class-4th. It is 

between the classes, in favor of the 4th Class, 2nd 

Class-3rd Class. Between Classes and in favor of 

3rd Class, between 2nd Class and 4th Class and in 

favor of 4th Class, between 3rd Class and 4th Class. 

It was found in favor of the 4th Class. In the 

emotional exhaustion sub-dimension; 1st Grade-

2nd It is between the classes and in favor of the 2nd 

Class, 1st Class-3rd Class. It is between the classes 

and in favor of the 3rd Class, 1st Class-4. It was 

found in favor of the 4th Class.  

 

DISCUSSION 

 

As a result of the research, it is seen that 

special education teacher candidates have very low 

average scores in the depersonalization dimension, 

low average scores in the emotional burnout 

dimension, and medium score averages in the 

competence dimension. Considering the burnout 

scale score averages, it can be said that special 

education teacher candidates do not feel burnt out. 

The results of some research conducted in the past 

have revealed that teacher candidates studying in 

different branches have high burnout levels due to 

their concerns about the Public Personnel Selection 

Examination (KPSS) and finding a job 

(Repetowski, 1989; Özay-Köse et al. 2017), but 

special education teachers can easily work in 

Türkiye. The fact that they can have a profession 

and start working as teachers easily after the Public 

Personnel Selection Examinations can be stated as 

the reasons why they do not experience burnout. 

Again, special education teacher candidates do not 

experience burnout; It is stated that it is related to 

different variables such as attitude towards the 

profession (Çağlar, 2013), having a happy past life 

and being satisfied with the department studied 

(Duru, 1995).  

As a result of the research, it was revealed that 

there was no significant difference between the 

gender status of the teacher candidates and the 

competence and emotional exhaustion dimensions 

of the burnout dimensions, but there was a 

significant difference between the 

depersonalization sub-dimension and the gender of 

the teacher candidates in favor of male teacher 

candidates. It appears that similar results have been 

achieved in past research (Aydın et al. 2022). As a 

result of the research conducted by Ören & 

Türkoğlu (2006), it was revealed that male teacher 

candidates showed more burnout in the 

depersonalization dimension than female teacher 

candidates. In another study conducted with 469 

teachers, a significant difference was found 

between gender and depersonalization. It has been 

revealed that male teachers have higher student 

burnout than female teachers (Schwab & Iwanicki, 

1982). Research on the relationship between 

burnout and gender gives different results (Belkıs et 

al, 2011; Seçer, 2015; Tansel, 2015). However, 

there are also research results showing that burnout 

occurs more in female teachers (Çankaya et al. 

2012; Tümkaya, 1996). Studies have also shown 

that there is no significant difference between 

teacher candidates' burnout and gender (Özipek-

Karabıyık, 2006; Çavuşoğlu, 2005). As a result of 

this research, it was revealed that there was no 

difference in the emotional exhaustion and 

competence sub-dimensions, which are among the 

burnout sub-dimensions. These contradictory 

findings show that the gender variable of teacher 
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candidates alone is not sufficient to explain their 

burnout status and that it should be examined 

together with different variables.  

As a result of the research, it was revealed that 

there was no significant difference between the 

competence sub-dimension and the situations in 

which teachers interacted with individuals with 

special needs in the past. Studies have shown (Çikili 

& Karaca, 2019; Karaca et al. 2020) that teacher 

candidates' interaction with individuals with special 

needs does not cause any difference in their 

perceptions. In this case, it can be stated that 

especially competence, which is among the sub-

dimensions of burnout, may arise from emotional, 

perceptual and personality characteristics rather 

than environmental factors (Çankaya et al. 2012). 

Again, as a result of the research, it was revealed 

that there was a significant difference between the 

burnout and depersonalization sub-dimensions and 

the situations of interacting with individuals with 

special needs in the past, in favor of the teacher 

candidates who interacted.  

As a result of the research, it was seen that 

there was a significant difference in the satisfaction 

of the teacher candidates towards the special 

education teaching department in which they 

studied, in favor of those who were dissatisfied in 

the depersonalization and emotional exhaustion 

sub-dimensions, but there was a differentiation in 

favor of those who were satisfied in the competence 

sub-dimension. Therefore, it was revealed that 

teacher candidates who were satisfied with the 

special education department they studied 

experienced less burnout than teacher candidates 

who were dissatisfied. In the findings of the 

research conducted by Cemaloğlu & Erdemoğlu-

Şahin (2007), it is seen that there is a significant 

difference between the satisfaction level and 

burnout levels of teachers. When the average scores 

of depersonalization and emotional exhaustion 

levels of teachers who were dissatisfied with the 

environment they worked in were examined, it was 

seen that they experienced more burnout. It has 

been stated that this situation is due to them not 

being comfortable in their school environment, 

feeling that they are constantly being observed, 

experiencing conflicts within themselves, being 

tense and being in a stressful environment. Again, 

in many studies, it is stated that there is a 

relationship between satisfaction status and burnout 

and that satisfaction status is a factor affecting 

burnout (Kırılmaz et al. 2000; Dolunay, 2001; Çam, 

1992).  

As a result of the research, it was seen that 

there was no significant difference between the 

grade levels of the teacher candidates and the 

competence sub-dimension, but there was a 

significant difference between the 

depersonalization and emotional burnout sub-

dimensions and the class levels of the teacher 

candidates in favor of the upper grades. In their 

research, Gündüz et al., (2012) draw attention to the 

increase in burnout levels of prospective teachers as 

their grade levels increase. In their research, Ören 

& Türkoğlu (2006) state that teacher candidates' 

burnout increases as their age group increases. As a 

result of this research, the increase in burnout in 

favor of upper grades can be considered as a 

situation related to student age groups. According 

to the findings obtained in another study, a positive 

relationship was observed between burnout and the 

level of anxiety towards the Public Personnel 

Selection Examination (KPSS) (Özçelik, 2009; 

Çapulcuoğlu & Gündüz, 2013), which can be 

explained as a reason why burnout increased in 

teacher candidates as their grade levels increased. 

The fact that teacher candidates see themselves as 

exhausted towards the pre-professional period, even 

if at a low level, is a result that should be 

considered. In this respect, the school 

administration needs to understand the personality 

and interests of teacher candidates. In addition, 

orientation studies (Çankaya et al. 2012; Yıldız & 

Ünlü, 2021) should be included for teacher 

candidates before they enter their professional life. 

 It is emphasized that burnout should be 

reduced in teacher candidates preparing for the 

teaching profession, the personal success and 

abilities of these individuals should be developed, 

activities that encourage learning should be 

included and group work should be included 

(Arıcan, 2009) Because considering that burnout 

covers a process; The fact that the causes of burnout 

in teachers are seen only as a result of factors 

encountered after starting the profession prevents 

the existing problems from being seen as a whole. 

For this reason, the burnout levels of teacher 

candidates in the pre-teaching period should be 

understood and evaluated (Çankaya et al. 2012). 

Therefore, it is recommended that future studies be 

conducted to examine the burnout status of special 

education teacher candidates in different countries.  
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The limitations of this research are centered 

around its specific focus and methodology. Firstly, 

it relies on self-reported data from the Maslach 

Burnout Inventory-Student Form, which could 

introduce bias based on individual perceptions and 

the accuracy of self-assessment. Secondly, the 

sample is confined to undergraduates from state 

universities, excluding those from private 

institutions or those already working in the field, 

which might offer different insights into burnout 

levels. Additionally, the research design is cross-

sectional, providing a snapshot in time without 

capturing changes over the course of study or into 

the early years of teaching. 
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