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Abstract

This study examines professional identity experiences of teachers working in a private high
school in Ankara and the role of symbolic boundaries in teacher identity. The research questions
inquire teachers' evaluation and experiences of "professional identity," the role of symbolic
boundaries in professional identity, and how institutional and macro-level policies shape
professional identity. The theoretical framework of the study is based on Richard Jenkins'
conceptualization of social identity, as well as symbolic boundaries. Qualitative single
instrumental case study method was used. Findings obtained through semi-structured
interviews with 11 participants indicate that private school teacher identity is shaped at three
levels: 1) Experiences of systematic devaluation and technicianization (Individual Level):
Teachers feel devalued and technicianized due to working conditions, exam-focused education,
insecurity, and impoverishment. 2) Experiences of symbolic boundaries and discrimination
(Interactional Level): Discrimination based on expertise and management, relationships with
parents and students are areas where symbolic boundaries and discrimination are experienced.
3) Redefining boundaries and coping with discrimination (Structural Level): Socialization
strategies, attributing values to professional identity, discourse on professional development,
criticism of teacher education, comparison with public school teachers, and embracing the
pandemic process can be identified as coping strategies for teachers.
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Teacher identity is a concept that becomes evident in the interactions between
social actors and social structure, as well as teachers’ ties with their professional roles
(Beijaard et al., 2014). Teachers create their professional identities through justifying,
restructuring or invalidating their standards of judgement, professional beliefs and
goals (Reeves, 2018). Beside the meanings attached to individual experiences, teacher
identity reflects the structure of educational system and cultural features of the society
(Olsen, 2008). To what extent teachers can practice their idealized professional
identities depends on which dimensions of these identities the ideology surrounding
education finds legitimate (Sachs, 2001). Being able to practice idealized identities
enables teachers to realize their goals, get involved in policy making, transform
education and get powerful in the schools by making them agents (Beauchamp &
Thomas, 2009; Tao & Gao, 2017). However, if this identity cannot be constructed,
teachers may develop negative attitudes to their profession with feelings of
passiveness and consider themselves as technicians meeting the demands of
authorities (Ball, 2003). For these reasons, it is important to understand teacher
identity for teachers to be empowered in schools and help them develop
professionally.

Teacher identity research focus on the categorization of teachers such as
technicians and activists (Reeves, 2018; Sachs, 2001) and the effects of mainstream
ideologies on teacher roles (Buchanan, 2015; Mockler, 2011; Stoten, 2013). In
Tiirkiye, it is underlined that neoliberal policies have technicianized teachers (Sayilan,
2006; Yildiz et al., 2013). Buyruk (2015), who has studied the historical
transformation of teacher labor, discusses that teachers’ roles as raising citizens has
been continuing since the early Republican era to date; however, especially when it
comes to 2000s their basic function has been transformed to raising cheap labor, they
have been deskilled, and they have lost their control over their labor. Durmaz (2014)
evaluates teachers to have been precarized and proletarianized by losing their previous
social prestige due to the spread of marketized education and teachers’ losing their
control over their labor. These research which categorize teachers according to their
class positions and agencies help us understand the effects of educational policies on
teaching profession. However, the need to enlighten teachers’ individual stories,
boundaries within their relations to other actors in the school, their problems about
experiencing professional identities and their coping strategies with related
boundaries continue.

To focus on the aspect of teacher identity that evolves in social interactions, we
shape this research based on two theoretical approaches: The first is the conception
by Richard Jenkins (2016) that individual, interactional and structural layers of social
identity are simultaneously constructed. The individual layer of social identity is the
self-evaluations that are rooted in the early phases of life (gender, kinship, etc.).
Because it is realized and applied in the early phases of socialization, it is resistant to
change. The interactive layer is the reflection of individual identity perceptions in
social interactions, their evaluation, identification, approval or rejection within these
relations. People’s self-perceptions and their images presented in socializations are
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products of internal-external dialectics. Because identity which is negotiated between
the subject and the object involves mechanisms like adoption, collectivization,
exclusion and opposition uniting groups, people mark their identities in their
socializations with reference to the centrality of power. Thus, the politicized structural
layer is formed. These three levels define identity as a process, and they can transform
each other. In this way social identity is described in the fluidity between daily social
interactions and abstract structure of society (Jenkins, 2016). The second approach is
the concept of symbolic boundaries that mark inclusion and exclusion to a group with
similarities and differences (Lamont et al., 2015). While boundaries that are
cognitively processed based on schematic information patterns about social categories
(Massey, 2007) form social groups in the micro level, on the macro level they
differentiate these from other social groups (Lamont et al., 2015). For these reasons,
they are an important source for inequality, and mechanisms like education which
transmit cultural processes may make inequalities durable by strengthening the
differences between groups (Bourdieu & Passeron, 1977). In the case of a mismatch
between practiced and idealized forms of a social identity, the practiced forms
encounter stigmatization, disturbance and social exclusion for their being negatively
evaluated (Goffman, 2020). However, these negative experiences may be met with
resistance by the holders of social identity. Individuals preserve their social prestige
by forming coping mechanisms (destigmatization) (Turgut, 2021; Turgut & Celik,
2021).

Reevaluating teacher identity with symbolic boundaries may contribute to
understanding teaching which has been more and more fragmented in Tirkiye since
2000s. Although the main research conducted about teacher identity in Turkiye (e.g.
Buyruk, 2015; Durmaz, 2014) focus on public schools, teachers have legally been
categorized under private schools, course/tutoring centers, contracted, part-time,
candidate, expert, headteachers, faculty graduates, pedagogical formation graduates.
Therefore, to be able to discuss a whole of teacher identity in Tirkiye, research about
those groups’ teaching experiences is needed. The shaping of employment and labor
processes in public schools with private sector logic because of current economy
policies (Glivercin, 2014) lead us to think the structural basis of public and private
sector teacher identities share similarities. Still, private schools differ from public
schools in their organization, flow of work and culture (Akdogan, 1995). For instance,
teachers in dershanes (private cram schools) call themselves as “dershaneci” (course
center trader) (Durmaz, 2014). During the transformation of dershanes into basic high
schools, these private high schools are observed to continue with dershanes’ education
practices and that teacher roles are shaped with focuses on central exam preparations
(Yildirim-Tasti, 2019). Also, private schools are important employment areas where
195,063 out of 1,201,138 teachers work in Tirkiye, a country with high rates of
teacher unemployment problems (Ministry of National Education [MoNE], 2023). So,
this research discusses the meaning and experiences of professional identity for
private school teachers. Another important issue is, when compared to the scenes of
impoverished teachers since 2019 (e.g. Goksedef, 2019; Atakan, 2021) fewer scenes
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of private school teachers using their legal rights collectively reflect in media. This
situation leads us to suspect the existence of micro-social divisions in schools. This
research, apart from factors affecting professional identity in a private school,
investigates which symbolic boundaries teachers use while defining their professional
identity in the school they work for. In this way, it is aimed to examine the role of
symbolic boundaries as well as institutional/governmental structure and policies in
private school teacher identity. In conclusion, this research has the potential to initiate
a detailed discussion over private schools by focusing on private school teacher
identity, while looking for answers to these research questions: 1. What does
professional identity mean to teachers in private schools? 2. How do private school
teachers experience their professional identity? 2a. What are the factors involved in
the formation of professional identity in private schools? 2b. What kinds of boundaries
do teachers use to define their professional identity within the context of the school
they work for? 3. What is the role of symbolic boundaries in teacher identity? 4. How
do institutional and governmental structures and policies affect the professional
identity of private school teachers?

Method

This study is designed as a single instrumental case study which is a qualitative
research method enabling a detailed investigation of the micro-level working
dynamics of a private school (Merriam & Tisdell, 2016). The theoretical framework
of this study composes of Richard Jenkins’s (2016) conceptualization of social
identity that examines its construction process in individual (experiences of
systematic depreciation and technicianization in this research), interactional
(experiences of symbolic boundaries and discrimination in this research) and
structural (redrawing boundaries and coping with discrimination in this research)
layers of social identity (Jenkins, 2016), in addition to the concept of symbolic
boundaries (Lamont et al., 2015).

Research Model

Qualitative studies use purposeful sampling that centralizes fitness of a unit of
analysis to research questions, without a need for generalization (Patton, 1980). In
case studies, first the case fitting the questions and then the information sources in the
case are chosen with two-tier sampling (Merriam & Tisdell, 2016). Thus, as a first
step to sampling process, the private school that this study takes place was chosen.
Taking into consideration the existent body of literature about private schools in
Turkiye, the main criteria for determining the research setting were having the features
of private schools, experiencing dershane and basic high school transformation
process which was determinant in the recent history of private schools, and servicing
during the COVID-19 pandemic distance education.

The study took place in a private high school in Cankaya, Ankara. The school
which advertised its success in central examinations on its external walls, some rooms
are spared for question answer sessions and archiving the school brand’s central exam
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publications. Instead of a teachers’ room that is open for all teachers’ use, there are
subject based committee rooms. Teachers in the school work full time on weekdays.
They are expected to work extra hours on some evening for etude studies by taking
turns. They work half a day on Saturdays. This school served previously as a dershane
branch. The dershane was closed to serve as a basic high school, and the school where
this study took place was founded in 2016. There are both Science and Anatolian High
Schools in this building. Some teachers have experienced in other branches and levels
including the dershane and basic high school. The school is famous for its central
examination success and discipline. It experienced distance and hybrid education
during the COVID-19 pandemic. It exemplifies apartment schools which are popular
nowadays. Apartment schools is a concept that has taken root in the Turkish education
system during the transformation of dershanes into basic high schools. When
dershanes, which previously served in apartment buildings or on the floors of office
blocks transformed into basic high schools, school education has started to take place
also in these buildings. The aspects of these buildings transforming school education
has been discussed in the literature with its heavier focus on preparations to central
examinations (e.g., Seker et al., 2015; Yildirim Tast1, 2019).

Participants

A within-case sampling to define information sources and a maximum variation
sampling to represent diverse points of view were used (Miles & Huberman, 1994;
Merriam & Tisdell, 2016). Our criteria for variation were education level, subject,
experience and other duties than teaching. The number of teachers in the school is 50.
The distribution of teachers into subjects of expertise are 4 Turkish Language and
Literature, 9 Math, 6 Physics, 4 Chemistry, 6 Biology, 6 Social Science, 5 Foreign
Languages, 4 Arts and Sports, 4 Psychological Counseling and Guidance (PCG). The
number of teachers participating in this study is 11. Because there were more female
teachers than males, sex was not included among the criteria. 3 male and 8 female
participants took place in this study. Most teachers in this school were aged 35 and
below. So, years of work experience in this school was preferred to be a criterion
instead of age. Participant descriptions are shown in Table 1. Anonymous names are
used to hide participants’ identities. As Lincoln and Guba (1985) suggests, the
sampling was finalized when saturation to answer research questions was reached and
more information resources were not needed. Participants took place in this study after
signing an informed consent form.
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Table 1

Participant Descriptions

- d . Yearsin Y ez;]r_s Role and other
Participant Sex Age Education teaching in this experiences
school
BA French teacher. Part
Fatma Female 44 (PF+EF) 7 2 time teaching in
public schools.
English teacher.
Sireyya Female 44 MSc. 19 11 Foreign Languages
Committee Head
Physics Teacher.
Aysel Female 35 BA + PF 11 2 Private school in
the rural.
MSc (in .
Derya Female 35 place of 9 2 Cherglstry teacher.
PF) ershane.
Suat Male 40 BA 16 13 Biology teacher
Geography teacher.
Mehmet Male 32 MSc 10 6 KPSS preparation
course.
Zeynep Female 22 BA 1 1 PCG
Turkish Languages
Ayse Female 27 BA 6 6 and Literature
Teacher
BA+ Maths teacher.
Sevim Female 42 20 14 Former assistant to
PF
school head
Visual arts teacher.
Part-time teaching
Gilden Female 47 BA 15 6 in public schools.
Adult Education
Center.
Part-time Physics
Adam Male 56 PhD 20 1 teacher (IGCSE).

Middle Eastern.
Academician.

Note. PF: Pedagogical Formation, EF: Education Faculty diploma, PCG: Psychological Counseling and
Guidance, IGCSE: International General Certificate of Secondary Education

Data Collection Tools

By taking into consideration the relevant literature to understand participants’
experiences and the meanings they attach to those experiences, the data of this study
was obtained through semi-structured interviews (Rubin ve Rubin, 2012). After taking
expert views, a pilot study with 5 teacher participants from this school was conducted
to have a final evaluation for the content and quality of interview questions suitable
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for research questions (Castillo-Montoya, 2016). Participant descriptions for the pilot
study is as follows: P1: PCG, female, 2 years of expertise. P2: Chemistry, female, 6
years of expertise, 3 years in this school. P3: Information Technology, male, 3 years
of expertise. P4: Biology, female, 4 years of expertise, 2 years in this school. P5: Math,
male, 2 years of expertise, 1 year in this school. In the last version of interview
protocol there were three parts as personal information (11 questions), relationship to
teaching profession (4 questions), creation of symbolic boundaries (23 questions) that
examined boundaries in institutional, interactional and structural aspects. Interview
questions aimed to understand teacher views about socio-economic background,
individual ties to teaching profession, experiences and observations about pedagogical
formation and education faculties, professional expectations, comparisons of work
experiences, contract processes, evaluations of school administration, comparisons of
private and public schools, perceptions of professional teaching, evaluations of other
teachers in the school, socializations in and outside the school, experiences of subject
of expertise, relationships with students, the school’s and the society’s perception of
teaching, and experiences during COVID-19 pandemic. Because interactions with
parents took place in the times and about the topics predefined by the school
administration, they were not asked in the interviews.

Generating the research questions and collecting the data for this study took
place between June 2021 and May 2023. This research process is shown in Figure 1
below. Data collection ended in November 2023. Because this process was inclusive
of COVID-19 distance education period, there were also questions about COVID-19.
All interviews were conducted by the first author. Each participant was given an
informed consent form and interviews took place between the researcher and the
interviewee in a suitable place. Only the arts teacher Gililden and Physics teacher
Adam preferred to participate on Zoom online platform. The shortest interview took
33 and the longest took 93 minutes. Interviews are 646 minutes, and their
transcriptions are 180 pages in total. Accordance of transcripts with audio recordings
was peer checked by a teacher working in another school. Then, 6 participants
member checked the transcripts. Although their transcripts were shared with other
participants, they did not comment. Also, the first author took a researcher’s journal
during the study, including the details of the field study to create field notes.

Ethical Committee Approval

This research has been approved by the Middle East Technical University
Human Research Ethics Committee with the protocol code 0385-ODTUIAEK-2022.

Data Analysis

For a data analysis of this study, thematic analysis that enables data interpretation
with a focus on key concepts about research questions was used. Thematic analysis is
a method of qualitative data analysis that is used for examining, classifying and
analyzing patterns in the data by approaching research questions from different
aspects, spinning the relationship between theory and data by making active choices,
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providing flexibility while determining the unique contribution the data can make.
Theory-based (deductive) thematic analysis which helps examine the compatibility of
data with literature and a simultaneous data-based (inductive) thematic analysis which
helps explore the nature of newer research areas were conducted to look for explicit
and implicit meanings (Braun & Clarke, 2006). Steps of thematic analysis are shown
in Figure 2. For the theory-based thematic analysis, social identity and symbolic
boundaries literature was taken into consideration. Transcriptions of audio recordings
were examined with the computer-based qualitative analysis software MAXQDA
2022 (VERBI Software, 2021). Thematic analysis map is shown in detail on Figure 2
under “Findings” in this article.

Figure 1
Research process
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Validity, Reliability and Limitations

Validity and reliability in qualitative research rely on a multiplication of
methods. Within the scope of this research, validity and reliability criteria suggested
by Lincoln and Guba (1985) for qualitative studies were used (Guba, 1981; Shenton,
2004; Nowell et al., 2017). Out of these criteria, credibility is used in preference to
internal  validity, transferability is used in preference to external
validity/generalizability, dependability is used in preference to reliability, and lastly
conformability is used in preference to objectivity.

The first author who collected the data has been an English teacher in private
schools and course centers for the last 8 years, 5 of which is in the school where this
study took place. Because she is a part of the group with whom we conducted this
research, she has the role of a participant researcher (Adler & Adler, 1994). Participant
researcher role provided convenience in generating research questions, sampling,
creating a suitable research setting, interpreting what the participants’ expressions
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meant correctly and being familiar with changes in the research setting that could
affect the data (Becker & Geer, 1957).

During the development of data collection tools, we consulted the views of 9
educational sciences experts from 6 universities (peer debriefing) and a teacher
working in the school where we collected the data (peer scrutiny). Interview questions
were put into their final form in terms of content and quality by taking expert views
and with a pilot study with 5 teachers from this school. However, we could have also
encountered duality problems in researcher, teacher and participant researcher
positions (Unluer, 2012). For instance, the researcher could have been a part of power
relations within the school as a teacher. The cultural repertoire of the researcher could
have caused missing some aspects mentioned by the participants (DiMaggio, 2014).
For the data interpretation to take place with a collaboration of participants and
researcher based on the narratives chosen by participants, the participants were asked
to explain their thoughts as if they were talking to a stranger. Participants were asked
to approve the interpretation of narratives from time to time (member checking)
(Denzin, 2001) and they were asked to detail some topics previously mentioned with
further questions (iterative questioning). Additionally, the first author collecting data
used a reflective journal that was divided into three parts (teacher experience,
methodology, research experience) as suggested by Lincoln and Guba (1985). The
second researcher and a qualitative research expert were informed about hesitations
(researcher objectivation). In addition to the individual and methodological logs on
the diary, the transcripts formed the audit trail for this research (Greene, 2014). This
technique also enabled researcher’s self-reflexivity (Bourdieu & Wacquant, 1992).
The six phase trustworthiness technique suggested by Nowell and others (2017) was
followed to achieve trustworthiness for this research. These are: Phase 1:
Familiarization with data, Phase 2: Generation of initial codes, Phase 3: Search of
themes, Phase 4: Reviewing themes, Phase 5: Defining and naming themes, Phase 6:
Reporting. During the research, we consulted to researcher triangulation. Audit trail
was formed with journal and notes. Expert views were taken to form the theme map
on Figure 2 under “Findings” in this article. In the last phase, the views of the second
author and two experts from Educational Sciences field were taken to achieve
transferability. Then, analytical reasoning was reported in detail.

In terms of limitations for this research, we could mention risk factors about
researchers’ participant role, conducting the research only in one private school and
the need for multiple/comparative samples.

Results

To understand social inequality mechanisms, Cecilia L. Ridgeway (2014) in her
article “Why status matters for inequality” puts into question how status-based
inequalities based on differences of respect and reputation next to the resource and
power distribution structures and social inequalities. In this respect, while access to
and acquisition of social resources and power are considered to be more important,
the problem of status differences is perceived to be a micro level process organizing
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on the individual level. Ridgeway (2014) emphasizes that status is determinant in the
production of structural inequalities. The crucial point here is the inroads made by
inequalities in becoming durable inequality. If we are to formulize this process: With
the shaping of access to social resources and power based on categorical forms (race,
gender, class, etc.), categorical forms are equipped with privileged statuses. The
organization of statuses around certain categorical forms and their regular and similar
matching reinforce perceptions of social differences. Once status beliefs are formed
with lifestyles based on race, class and gender, categorical differences stiffen also as
status differences. Later, status difference make their case as differences that are
independent of structural differences that match with their predecessor categorical
differences, thus starting to hide structural inequalities (Tilly, 1998; Ridgeway, 2014).
For example, let us think that teaching professional group has privileged access to
social resources and power when compared to other professions. This access causes
the teaching profession to meet status difference and privilege over other professions.
Once this professional status is formed for teaching, each inference about teaching is
made specially and specifically for this profession. The privilege this profession has
for accessing power and resources fades away. Social status discussions are shaped
through teacher identity processes, and they are multicausal within the framework of
teacher identity. In other words, it has organic ties with identity, status ownership and
power relationships (Ridgeway, 2014; Lamont et al., 2015).

This study opens teacher identity to discussion with a single instrumental case
study conducted in a private school in Ankara. The research findings gathered through
a thematic analysis (as shown in Figure 2) of interviews show that teacher identity is
formed in three layers: a. Experiences of systematic depreciation and
technicianization (Individual layer), b. Experiences of symbolic boundaries and
discrimination (Interactional layer), c¢. Redrawing boundaries and coping with
discrimination (Structural layer).

Figure 2
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Experiences of Systematic Depreciation and Technicianization (Individual
Layer)

Teachers’ experiences of systematic depreciation and technicianization cluster
around structural problems and decreasing social respect towards the profession.
These problems can be evaluated in terms of teachers’ professional workload and job
definitions, job security, problems of autonomy, privatization of education, “lazy”
stigma and work motivation. Interviews conducted during this study summarizes
teachers’ individual experiences and quotes from some interviews are provided
below:

...I was a teacher but what the administration imposed on me was that they
appointed me to selling school uniforms each year for three or four months. |
was aware that | fell back, | fell back from my students, | could not do my own
job. (Giilden) [teachers’ workload and job definition, problems about autonomy]|

Pandemic period, when it was turned into online classes... Something like this
happened in pandemic time, the thing that we call working hours disappeared.
We were working 24/7. The institution also allowed this. | remember for example
that in the evening teacher X [PCG coordinator] calls me, can you do an etude
with the student, she asks. Why would I do an etude with the student at 9 o clock
in the evening? (Ayse) [teachers’ workload and job definitions, problems about
autonomy]

...they all train students for the exam. There is a mass of teachers here who aim
for such exam success... (Fatma) [teachers’ workload and job definitions,
problems of autonomy]

(parents during COVID-19) They got into expectations like nannies,
caretakers... Teachers, as an example, spent most of their working hours at
school. They conducted online classes at school within certain hours. Now that
the teacher is coming to school, she shall take and tutor my student. It can’t be
done, we can’t do it, we can’t make it and so, they had a high demand like
another way is impossible with this kid, and you will do it... (Sevim) [teachers’
workload and job definitions, problems about autonomy]

In everyone’s mind there is either doing something else or how to get extra
money, should | do private tutoring, can | work in another institution, they
consider it with this logic. As | said, it is definitely because of economic
conditions. (Fatma) [teacher wages, work motivation]

Educational system in private sector has changed a lot. Now, we are going
through a time when the student is pampered, the parents are pampered so a
good teacher is only in her field, it doesn’t have anything to do with his stance,
knowledge or experience. In a private school, the student must be pleased with
the teacher. (Derya) [problems about autonomy, privatization of education]
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(Problems about education, discipline and roles at school) | attribute them to
the closing of private course centers and the fact that everyone in the sector
started to become a school. Schools were doing the schooling and private course
centers were doing the course centering. Course centerers became schoolers
and they couldn't, we couldn't. This is how much of schoolers we could become.
(Sevim) [privatization of education]

When | decided to choose the profession, there was a reputation of being a
teacher, but now everyone is defaming, without knowing anything. There are
already appointment problems, besides, I'm not delving deeper into it right now.
When you look at social media like this, the teacher is always considered
something like, “you rest for three months anyway”. (Ayse) [problems about
autonomy, privatization of education, “lazy” stigma]

Our founder is a teacher, but after the establishment of institutions, the private
sector starts to think with the logic of trade after a point, no matter what anyone
says. It approaches the teacher as a commaodity in the conducted trade. All
private schools are like this. Teacher is a piece. If you use quality pieces, you
will produce a good machine. If you use a second-hand machine, the machine
will not work properly, resulting product will not be good. When the product is
not good, the institution will eventually stutter. This is the general business logic.
A piece is very good, it gets used a lot, it gets old, they replace it with a new
piece, this is the case in the private sector. We must face our own realities. It is
not too possible to react against it. Even if you try to react, what you can do is
another matter. (Suat) [job security, problems of autonomy, privatization of
education]

The neoliberal ideology that characterizes the most effective bettering of human
welfare with respect to free market, free trade and strengthened private property rights
defends the argument of freeing the individual’s individual skills in line with
entrepreneurship in this manner. The state’s role is to provide and protect the
institutional framework to dynamize this process (Harvey, 2007). The reflection of
this situation to educational system is the opening of private educational institutions
and privatization of education. On the other hand, Harvey (2007) argues that
neoliberal process does not restrict itself to institutional frameworks and power
balances explained in this formulation, and he orders the other elements of this process
which he defines as “creative destruction” as follows: social division of labor and
social relationships, welfare conditions, technological input, manners of lifestyle and
thought, biological reproduction, dependence to land and emotional habits. This
framework also describes a process that includes a standardization to marketize all
human behavior. A centralized focus of the quotes above is that they include various
forms of standardization mentioned by Harvey (2007). In this study, changes in
teachers’ workload and job definitions, the fact that teacher wages are the reasons to
look for an additional job, the work conditions’ articulation with job insecurities,
erosion of autonomy in professional area occur to be the standardized processes
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experienced by teachers. In other words, the commodification of information and
education, next to the performance and productivity modes as an extension of the
transformation created by neoliberal ideology in educational area also creates
flexibilization of labor (like the flexibilization of work conditions and duration),
production to meet demands (like the demands of examination system) and the
individuals’ alienation to their creative energy. In conclusion, this situation that we
confront as a professional pathology form causes teachers to continuously include
themselves in an professional identity in which they do not feel secure in terms of
social and cultural coordinates on the social level and is exposed to structural violence
such as unemployment and insecurity, locating teaching profession in precarization,
that is to say, labor insecurity (Vatansever & Yalgin, 2015; Dag, 2020).

Experiences of Symbolic Boundaries and Discrimination (Interactional Layer)

Symbolic boundaries have an important role in the organization and the
deepening of social inequalities. While the concept of symbolic boundaries unites
some individuals, groups and things around shared emotions, they have the role to
exclude other individuals/groups/things (Lamont, et al. 2001). Symbolic boundaries
literature opens the creation of boundaries to discussion in areas like culture, identity,
social moral structures, social groups, status politics and religious belonging. This
study focuses on the active role of symbolic boundaries in the construction process of
teacher identity and its experience. The sub-themes under this theme is as follows:
Discrimination based on subject of expertise (Africans of the School: Fun Subjects,
Flagships of the School: Subjects with Exam Focus, Divide and Rule: Committee
Rooms), relationships with the administration, teachers, parents and students. The
quotes below exemplify how teachers experience symbolic boundaries within the
scope of professional identity:

Mathematician is always the flagship. You are in a place with a course center
root. You know, we also have an incredible subconscious that we raise children
with a subconscious that the country can't get rid of in an interesting way. So,
my boss is also incredibly enthusiastic about this. When you say mathematician,
the world stops. In my institution, we are kings. .... We have a very prominent
position in the sector as well. But this affects the child's point of view too much,
there is such a situation in the country, that is, if the child has a math exam, he
takes it more seriously. The mother says she will talk to the mathematician when
she comes to the meeting first. If he does the math, he will do all of them, it's a
wrong perception, but there is such a perception in this country. (Sevim)
[Flagships of the School: Subjects with Exam Focus]

. it's as if quantitative subjects are valued more in the institution. It is as if
quantitative subjects are given such a value and importance. We can understand
this from the salary difference or something. | don't know everyone's salary very
well, but I'm pretty sure a physicist gets more than | do, or a mathematician.
(Ayse) [Flagships of the School: Subjects with Exam Focus]
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I'm being treated third class. I feel like the African of the school... in this
institution, there is mathematics, there are quantitative subjects and English,
and there are social sciences subjects. Mathematics is the most valuable. Then
comes other quantitative subjects and English. Then the social sciences...
Because they (school administration) consider it like this: I can't find English. 1
can't find a Physics teacher. | can't find a mathematician. If the teacher | have
is good, I'll keep them. (Mehmet) [Africans of the School: Fun Subjects]

... | think that committee rooms should be canceled in all institutions. I'm just
sitting with mathematicians; you're just sitting with English teachers. Maybe you
will learn a lot from me about teaching, maybe | will learn from you. We are
teaching in the same class. ... Committeeism begins, we turn into enemy troops
after a while. It turns out that mathematicians did something like this, they were
allowed, but we were not. It happens. Why don't these English teachers stay for
extra hours? One says from there, we are assigned a lot of floor duties why
aren’t you assigned? Committee by committee. They divide us, divide and rule.
(Sevim) [Divide and Rule: Committee Rooms]

| guarantee you, there is pressure created by the administration in the private
sector about teacher gatherings inside or outside the institution... All school
heads before the current one: “You can’t upload this picture on Instagram, don’t
do it.” I'will upload it, none of your business. ... “You will set an example.” For
what reason? That's my private space, that's my private life... (Sevim) [Teacher
relationships, relationships with administration]

I think that their (the administration) communication with the teachers is very
weak. They are trying to run a school from only one room and on WhatsApp...
The fact that the meeting is held only to constantly scold the teacher has bored
me incredibly... For example, we are never thanked. However, when there is a
situation that is thought to be missing at some point about us, a meeting is held...
(Ayse) [Relationships with the administration]

students in the second and third years, that is, who have the potential to renew
their registration next year, should not be upsez. ... Thiis is actually a pressure
felt. ... they say, “my teacher, you wrote 80 points for the performance, let's do
it 85.7 ... After all, you are in the private sector, unfortunately there is such a
thing as customer satisfaction in quotation marks. This is so contrary to
education, but this is how it is. (Sevim) [Relationships with students, teachers
and administration]

Ara suiftaki yani éniimiizdeki sene kayit yenileme potansiyeli olan dgrencilerin
tiziilmemis olmasi gerekiyor...Bu hissettirilen bir baskidir bu aslinda... hocam
performansa 80 yazmissin 85 mi yapsak derler... Sonugta ozel sektordesin,
tirnak i¢inde miisteri memnuniyeti diye bir sey var ne yazik ki. Bu da egitime ¢ok
ters de boyle iste. (Sevim) [Ogrenci, Veli ve Yénetim ile olan iligkiler]
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While teachers experience their professional identity with the prediction of
symbolic boundaries produced in the micro level, on the macro level they reproduce
preexisting inequalities. For example, symbolic boundaries and status differences
based on subjects of expertise accumulate with macro level inequalities created by
centralized examinations in Turkish educational system, evolving into the “flagships
of the school” to make use of the privileged positions created by inequalities. On the
other side, the “Africans of the school” in this inequality position themselves as
“substitutable” in the school and status ownership/non-ownership based on subject
discipline intertwine with precarity. At the same time, the existence of teacher statuses
based on disciplines are encountered through having “bargaining power” in wage
policies. The relationships teachers have with their colleagues, parents and students
are shaped with the creation of certain attitudes and behaviors by the administration.
The “need for not upsetting” students and parents causes mobilization of auto-control
and censure mechanisms by themselves in the eyes of teachers to meet satisfaction.

Redrawing Boundaries and Coping with Discrimination (Structural Layer)

The existence of symbolic boundaries also poses a reason for the existence
of coping mechanisms with boundaries. These strategies can be considered as
strategies that are used to transform and decrease the effects of discriminative
practices caused by symbolic boundaries. Among the coping strategies are objecting,
remaining unresponsive, neglecting, avoiding, trivializing, preventing conflict,
working hard and the like (Lamont & Mizrachi, 2013; Turgut & Celik, 2021). We can
mention the socialization strategies, attributing value to professional identity,
discourses of professional development, criticisms to teacher education, comparisons
to public school teachers and affirming the pandemic among the strategies in this
study. Quotes below exemplify strategies used by teachers to cope with symbolic
boundaries:

... teaching is sometimes the profession of being able to burn with a fire for
a person, let those who can burn do this job. Those who work for money
should be directed to different jobs where they will earn money in the future.
Let special people do the teaching. Not everyone should be a teacher. In
short, this would be my reaction. (Suat) [Attributing values to professional
identity]

We are not doing a standard job, we are standing, we are breathing, we are
constantly in motion, you know there is a confab as the teacher has a lot of
off days, no, we have too few... The wear rate of this body, of this sound and
what we are experiencing psychologically are so heavy. And our attrition
rate is high. (Sevim) [Attributing values to professional identity]

My ideal is to be able to convey information such as teachers, sisters and
friends with children. The closer they are to you, the more they become
ambitious in class. (Aysel) [Socialization strategies, Attributing values to
professional identity]
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| attended a meeting recently. My eyes were wide open, frankly, our classes
are so intense, they said how can I do this much work, | attend classes for 12
hours a week, and I couldn't understand. If you divided 12 hours into 5 days,
they would have attended the lessons for 2 hours a day, let’s say 3 hours. If
a teacher cannot teach 3 hours a day, | think he should not choose teaching.
The main factor for a child of those who choose to be a teacher is guaranteed
money, | will be assigned to the school, | will be comfortable with 3 months
of vacation. With conferences and seminars, they have no much holidays.
(Suat) [Attributing values to professional identity, Comparisons to public
school teachers]

In my opinion, not everyone should go to the education faculty and get a
teaching certificate, this is a very special situation. If it's not in you, don't do
it. A man who teaches only to earn money will destroy a generation. | am
against it. (Suat) [Attributing values to professional identity, criticisms to
evaluating teacher education process]

The formation did not contribute anything to me, | took the formation as
distant education, at X University. They were building campuses at that time;
I think they needed the money. (Mehmet) [Criticisms to teacher education]

Yes, | received such feedback in my parent meetings. There were many
parents who said “we are experiencing such difficulties at home, may God
give you patience, you are spending time with 20 students in the class.”
Because I think every parent confronted their child. ... In other words, the
family does not have much communication with the child, so they are not
aware of it. When we talk to the parents, we see that the child's situation at
home and at school is very different because they do not really know their
children. In this process, for example, they faced that situation a little bit.
(Ayse) [Attributing values to the profession, Affirming the pandemic]

Out of the coping mechanisms that surfaced during the interviews, attributing
values to the profession show itself as: moral satisfaction related to the content and
conditions of the work, the feelings of power provided by creating future generations,
feelings of power given by being the extension of family, the illusion of “productivity”
and “diligence” in public-private school contrast, discourses of “being born to be a
teacher”, “being ready to burn” as means of persuading the self that “suffering” is the
core of the work and the nuances of teacher education. Affirming the COVID-19
process, on the other hand, occurs through positive acceptance of the “childcare” role
as the family’s appreciation of teachers and contribution of distance education to
professional development.

Discussion, Conclusion and Suggestions

The aim of this study which focuses on teachers working in a private school in
Ankara is to investigate how teacher identity is experienced in a private school and
the role of symbolic boundaries in private schools. Grounding on previous discussions
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about teacher labor in public schools, it was also aimed to enlighten the unique aspects
of private school teaching, in addition to the interactions between inner-school
dynamics and the society’s structural factors.

The individual layer of teacher identity is their making sense of who they are in
social interactions and structures where they define others and renew these definitions
continuously (Jenkins, 2016). Status as an important element of identity provides
prestige and cultural privilege to individuals while differentiating groups
hierarchically (Turner, 1987). When considered from a professional perspective,
status is related to a work’s gaining social prestige (professional self-confidence,
wages, power, social respect towards the profession, etc.) after being evaluated as an
area of expertise (Heargraves, 2009). The findings of this research showed that
teaching in a private school navigate under the conditions of precarity and poverty,
with heavy workload including those exceeding the job definition. The equalization
of professional practices restricted by the demands of “customer” parents and students
to preparing students for centralized examinations ends up in teachers’ losing their
autonomy. Teachers who feel stigmatized as “lazy” when they want their employee
rights to be improved to the level of high-performance demand lose their professional
motivation. The transformation of teaching into a profession that is experienced with
systematic depreciation and technicianization combines with “profitability”,
“performativity” and “flexibility” brought along neoliberal approaches in teacher
employment (Buyruk, 2015) squeezes teachers in a vicious circle where they reenter
the private school market with their gradually decreasing labor. Similarly, the
educational system basis formed with centralized assessment and evaluation
inosculate the loss of professional autonomy in private schools. At this point, what is
different from public schools is that private schools’ constant dependence on market
conditions makes loss of autonomy and flexible work a violent norm, and that teachers
are divided into smaller groups with symbolic boundaries based on competition. In
this way the individual layer of teacher identity combines with interactional and
structural layers in a private school.

The factor dissolving the professional identity in a private school is symbolic
boundaries which is a mechanism enabling group organizations around similarities
while excluding differences in inner-school interactions (Lamont et al., 2015). This
study revealed that symbolic boundaries in a private school are formed based on
subjects of expertise and these distinctions generate micro societies with their
consolidation as a result of their split within the physical structure of the school.
Symbolic boundaries show that while subjects with exam focus are positioned
hierarchically advantageous in terms of status and resource access, others are reduced
to be “fun” classes as an expression of lack of quality. Subjects of expertise that are
traditionally perceived in a hierarchical way (Bleazby, 2015) combine with the
organization of educational system with centralized examinations focus to make
teachers of subjects that are important in exams benefit from inner-school privileges
and push others to be more vulnerable to precarity, making also depreciation chronic
for these groups. It also stiffens the fragmented, independent, flexible labor equation
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through the modern cellular school structure (Lortie, 1975). Marketized roles taken
under privatized education system release audit culture navigating with
neoliberalism’s accountability in private schools (Apple, 2005). Thus, symbolic
boundaries which restrict teachers’ behavioral autonomy in inner-school
relationships, make inequality based on nepotism a major element in school culture
and dissolve the collectivity of teacher identity in a private school are created.

When discriminatory symbolic boundaries are practiced for a long time in social
interactions, they turn into permanent social boundaries differing an identity from
others (Lamont et al., 2014). An important element of this is coping mechanisms that
serve decrease the effects of symbolic boundaries and to protect/increase social status
(Lamont & Mizrachi, 2013). What makes private school teaching unique is the coping
strategies they use in the cases of their non-compliance with depreciation and
discrimination. As an example, discriminatory school culture exacerbated with
restricted sources of job security does not only make teachers a component of a
deprived social class. It directs private school teachers to form “secure” socialization
strategies in inner school relationships as a coping mechanism with precarity. The
precarious life experience organized with future uncertainty resulting from
employment problems makes the struggle to survive a basic qualifier of teaching
(Dag, 2020). The COVID-19 pandemic that threatened teachers with increasing
workload, transforming professional roles, loss of income and employment is again
described as a process that was “benefited from” based on this precarization with its
aspect of providing professional development. Discourses like teaching is a profession
that requires extraordinary individual talents with the potential to substitute
professional development and teacher education, or that teaching must be conducted
by people who are ready to weather out its aspects causing suffering by renouncing
the already limited financial rewards when needed are other definitive elements of
private school teacher identity. “The actual teaching” is defined with this discourse
redirecting the “lazy” stigma to public school teachers who have a higher status, more
favorable work conditions and a more secure job without suffering the difficulties like
private school teachers do; the already gained rights are demanded indirectly; and the
requirement of being the “winner” of the competition to access limited resources in
commodified education area is highlighted. Those discourses that are products of the
struggle to establish status mark the social symptoms of production relationships in
education precarizing mental labor as much as physical labor (Vatansever & Yalgin,
2015). The professional identity boundaries of private school teachers are redrawn
with these coping mechanisms in a circle of depreciation.

In conclusion, teacher identity in a private school is shaped through depreciation,
discrimination and coping strategies with these problems. The fact that teachers define
their professional identity within the borders of status loss and inequalities rather than
educational processes is closely related to employment and inspection problems
brought with marketized education. Therefore, it is needed to provide teachers job
security and wages with public resources, increase inspections in private schools,
prevent teacher unemployment as a factor that devalues teacher labor by lowering the
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number of students in teacher education programs. Because this research aimed to
examine teaching experience in a private school in detail, a single instrumental case
study was conducted. However, private school teaching can be discussed in a broader
sense by multiplying sampling and methods. Examining teacher categories in public
and private sector may help comprehend teaching profession as a whole in Turkiye.
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Ogretmen kimligi toplumsal aktorlerin toplumsal yapiyla etkilesimleri ve
6gretmenlerin mesleki rolleriyle baglarinda belirginlesen bir kavramdir (Beijaard, ve
dig., 2014). Ogretmenler deger yargilarini, profesyonel inan¢ ve amaclarim
mesrulastirmak, yeniden yapilandirmak ya da gecersizlestirmek suretiyle mesleki
kimliklerini olustururlar (Reeves, 2018). Ogretmen kimligi bireysel deneyimlere
yiiklenen anlamlarin yaninda egitim sisteminin yapisi ve toplumun kiiltiirel
ozelliklerini yansitir (Olsen, 2008). Ogretmenlerin ideallestirdikleri mesleki
kimliklerini ne Olgiide uygulayabilecekleri egitimi ¢evreleyen ideolojinin bu
kimliklerin hangi boyutlarin1 mesru bulduguna baghdir (Sachs, 2001). ideallestirilmis
kimliklerin uygulanabilmesi Ogretmenleri faillestirerek amaglarini
gerceklestirmelerini, politika yapimina dahil olmalarini, egitimi doniistiirmelerini ve
okulda giiclenmelerini saglar (Beauchamp ve Thomas, 2009; Tao ve Gao, 2017).
Ancak bu kimlik yapilandirilamazsa o6gretmenler edilgenlik duygulariyla
mesleklerine olumsuz yaklasabilir, kendilerini otoritelerin taleplerini gergeklestiren
teknisyenler olarak degerlendirebilirler (Ball, 2003). Bu nedenlerle gretmenlerin
okul igerisinde gliglenip mesleki gelisimlerinin saglanabilmesi igin Ggretmen
kimligini anlamak énemlidir.

Ogretmen kimligi arastirmalar1 &gretmenlerin teknisyen veya aktivist gibi
kategorilere ayrilmasina (Reeves, 2018; Sachs, 2001) ve ana akim ideolojilerin
Ogretmen rollerine etkilerine (Buchanan, 2015; Mockler, 2011; Stoten, 2013)
odaklanmaktadir.  Tiirkiye’de  ise  neoliberal politikalarin  6gretmenleri
teknisyenlestirdigi irdelenir (Sayilan, 2006; Yildiz, ve dig., 2013). Ogretmen
emeginin tarihsel doniislimiinii inceleyen Buyruk (2015), erken Cumbhuriyet
doéneminden glinimuize dgretmenlerin vatandag yetistirme rollerinin siirdiigiinii ancak
ozellikle 2000°1i yillara gelindiginde temel islevlerinin ucuz is giicli yetistirmeye
doniistiigiinl, vasifsizlastiklarini ve emekleri iizerindeki kontrollerini yitirdiklerini
belirtir. Durmaz (2014) ise egitimde piyasalasmanin yayginlagmasi ve 6gretmenlerin
emekleri (zerindeki kontrollerini yitirmeleri sebebiyle eskiden sahip olduklari
toplumsal sayginhigi kaybederek gilivencesizlestiklerini ve proleterlestiklerini
degerlendirir.  Ogretmenleri smufsal konumlarn ve failllikleri agisindan
kategorilendiren bu arastirmalar egitim politikalarinin 6gretmenlik meslegine etkisini
anlamamizi saglamaktadir. Ancak 6gretmenlerin bireysel dykiileri, okul igerisindeki
aktorlerle iletigimlerindeki sinirlar, mesleki kimligi deneyimleme sorunlart ve buna
iligkin sinirlar ile baga ¢ikma stratejilerini aydinlatma ihtiyaci siirmektedir.

Ogretmen kimliginin sosyal etkilesimlerde evrimlesen yoniine odaklanabilmek
amaciyla, bu arastirmay1 iki kuramsal yaklagim tizerinde insa ediyoruz: Birincisi,
Richard Jenkins’in (2016) toplumsal kimligin bireysel, etkilesimsel ve yapisal
boyutlarinin eg zamanli inga oldugu anlayisidir. Toplumsal kimligin bireysel boyutu,
yasamin erken donemlerinde kok bulan kendilik degerlendirmesidir (cinsiyet,
akrabalik vb.). Sosyallesmenin ilk asamalarinda fark edilmeye ve uygulanmaya
baslandigindan degisime direnclidir. Etkilesimsel boyut, bireysel kimlik algisinin
sosyal etkilesimlere yansimasi, bu iligkiler icinde degerlendirilmesi, tespit edilmesi,
onaylanmas: ya da reddedilmesidir. Kisilerin kendilik algilari ile sosyalliklere
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sunduklar1 imaj igsel-digsal diyalektigin bir iiriiniidiir. Ozne ve nesne arasinda
miizakere edilen kimlik benimsenme, kolektiflesme, diglanma, karsi koyus gibi grubu
birlestiren mekanizmalar igerdiginden kisiler sosyalliklerinde kimliklerini iktidarin
merkeziyetine referansla isaretlerler. Boylece kimligin siyasallagsmis yapisal boyutu
olusur. Bu li¢ boyut, kimligi bir siire¢ olarak tarifler ve birbirini doniistiirebilir.
Bdylece toplumsal kimlik kisilerin kendilik bilingleri, giindelik sosyal etkilesimler ve
toplumun soyut yapilanmasi arasindaki akiskanlikta tarif edilir (Jenkins, 2016). Ikinci
yaklasim ise, bir gruba dahil olma ve diglanmay1 benzerlik ve farkliliklar agisindan
isaretleyen sembolik sinirlar kavramidir (Lamont, ve dig., 2015). Toplumsal
kategorilere dair sematik bilgi oriintiilerine dayanarak biligsel olarak islenen sinirlar
(Massey, 2007), toplumsal gruplari mikro diizeyde olustururken, makro diizeyde ise
baska toplumsal gruplardan ayristirirlar (Lamont, ve dig., 2015). Bu nedenle énemli
bir esitsizlik kaynagi olmalarmin yaninda, kiiltiirel siiregleri aktaran egitim gibi
mekanizmalar gruplar arasindaki farkliliklar1  giliglendirerek  esitsizliklerin
stirdiiriilmesine sebep olabilir (Bourdieu ve Passeron, 1977). Bir toplumsal kimligin
uygulanan ve ideallestirilmis bi¢imleri arasinda uyumsuzluk oldugunda, uygulanan
kimlikler olumsuz degerlendirilerek damgalama (stigmatizasyon), rahatsiz etme ve
toplumsal dislanmayla karsilasir (Goffman, 2020). Ancak bu olumsuz deneyimler,
sosyal kimligin tastyicilari tarafindan direngle karsilanabilir. Kisiler basa ¢ikma
stratejileri olusturarak (destigmatizasyon) toplumsal prestijlerini korurlar (Turgut,
2021; Turgut ve Celik, 2021).

Ogretmen kimligini sembolik sinirlar ile yeniden degerlendirmek, Tiirkiye’de
2000’1lerden bu yana giderek pargalilagan 6gretmenligi anlamaya katkida bulunabilir.
Tiirkiye’de 6gretmen kimligine dair yapilan baglica aragtirmalar (6rn. Buyruk, 2015;
Durmaz, 2014) kamu okullarina odaklansa da dgretmenler 6zel okul, kurs/etiit
merkezi, sozlesmeli, ticretli, aday, uzman, baso6gretmen, fakiilte mezunu, pedagojik
formasyon egitimli olarak yasalar yoluyla ayrigsmigtir. Dolayisiyla Tiirkiye’de
biitiinliikli bir 6gretmen kimliginden s6z edebilmek icin bu gruplarin 6gretmenlik
deneyimlerine iliskin arastirmalar gereklidir. Giincel ekonomi politikalar1 sonucu
kamu okullarinda istihdam ve emek siireglerinin 6zel sektér mantigiyla sekillenmesi
(Guvercin, 2014), kamu ve 0Ozel okullar arasinda 6gretmen kimliginin yapisal
zemininin benzerlikler tagiyabilecegini diigiindiirmektedir. Yine de 6zel okullar yapi,
isleyis ve kiiltiir agisindan kamu okullarindan farklidir (Akdogan, 1995). Ornegin,
dershane o6gretmenleri kendilerine 6gretmenden ziyade “dershaneci” demektedir
(Durmaz, 2014). Dershanelerin temel liselere doniisiim siirecinde, bu 6zel liselerde
dershanedeki egitim pratiklerinin siirdiigii, 6gretmenlerin rollerinin merkezi sinavlara
hazirlik odakli sekillenebildigi gézlemlenmistir (Yildirim-Tasti, 2019). Kaldi ki 6zel
okullar atama sorunlarmin yiikksek oldugu Tiirkiye’de 1,201,138 ogretmenden
195,063 tiniin ¢alistig1 6nemli bir istihdam alanidir (Milli Egitim Bakanligi [MEB],
2023). Bu nedenlerle bu arastirma, mesleki kimligin 6zel okul 6gretmenleri icin
tagidigr anlami ve 6zel okul &gretmenlerinin mesleki kimlik deneyimlerini ele
almaktadir. Diger onemli nokta ise 2019 yilindan bugiline yoksul O6gretmen
goriintiilerine kiyasla (6rn. Goksedef, 2019; Atakan, 2021) yasal haklarint birlikte
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kullanan 6zel okul &gretmen goriintiileri kamuoyuna daha az yansimaktadir. Bu
durum, okullarda mikro-sosyal ayrigmalar ihtimalini diisindiirmektedir. Bu aragtirma,
bir 6zel okulda mesleki kimlige etki eden faktorlerin yaninda, ¢alistiklari kurumda
mesleki kimlikleri tanimlarken 6gretmenlerin hangi sembolik sinirlari kullandiklarini
sorgulamaktadir. Bu yolla da sembolik smirlarin ve kurumsal/yonetsel yapi ve
politikalarin 6zel okul 6gretmen kimligindeki roliinii incelemeyi hedeflemektedir.
Sonug olarak, bu aragtirma asagidaki sorulara yanit ararken 6zel okul 6gretmen
kimligine odaklanarak 6zel okullara iligkin detayli bir tartigma alan1 agma potansiyeli
tagimaktadir: 1. Mesleki kimlik 06zel okul Ogretmenleri tarafindan nasil
anlamlandinihr? 2. Ozel okul oOgretmenleri mesleki kimliklerini nasil
deneyimlemektedirler? 2a. Bir 6zel okulda 6gretmen kimligine etki eden faktorler
nelerdir? 2b. Ozel okul 6gretmenleri mesleki kimliklerini tanimlarken calistiklar1 okul
baglaminda hangi sembolik smirlara bagvururlar? 3. Ogretmen kimliginde sembolik
sinirlarin rolii nedir? 4. Kurumsal ve toplumsal/siyasal yapilar ve politikalar bir 6zel
okulda 6gretmen kimligini nasil etkiler?

Yontem

Arastirma Ankara’da bir 6zel okulun mikro isleyis dinamiklerine iliskin
derinlikli bir incelemeyi miimkiin kilan nitel arastirma yontemlerinden tekli vaka
caligmasi (single instrumental case study) olarak tasarlandi (Merriam ve Tisdell,
2016). Arastirmanin kuramsal g¢ergevesini Richard Jenkins’in (2016) toplumsal
kimligin olusum siirecini bireysel (arastirmada sistematik degersizlesme ve
teknisyenlesme deneyimleri), iligkisel (aragtirmada sembolik sinirlar ve ayrimeilik
deneyimleri) ve yapisal (arastirmada sinirlar1 yeniden belirleme ve ayrimeilik ile basa
¢tkma) boyutlariyla inceleyen toplumsal kimlik kavramsallastirmasi (Jenkins, 2016)
ile sembolik sinirlar kavrami (Lamont, ve dig., 2015) olusturmustur.

Arastirma Modeli

Nitel aragtirmalar bir analiz {initesini genelleme ihtiyact olmadan arastirma
sorularina uygunlugu merkeze alan amagsal Orneklem (purposeful sampling)
yontemini kullanir (Patton, 1980). Vaka arastirmalarinda ise once sorulara uygun
vaka, daha sonra vakanin i¢indeki bilgi kaynaklari iki katmanl 6rnekleme yoluyla
secilir (Merriam ve Tisdell, 2016). Bu nedenle érneklem belirleme sirecinin ilk
asamasinda, aragtirmanin gergeklesecegi o6zel okul belirlendi. Tirkiye’de 6zel
okullara dair mevcut alanyazin dikkate alinarak 6zel okul niteliklerini tasiyan bir okul
olmasi, 6zel okullarin yakin tarihteki gelisiminde belirleyici olan dershane ve temel
lise doniisiimiini deneyimlenmis olmasi ve okulun COVID-19 uzaktan egitim
stirecinde igler olmasi bu arastirma ortaminin belirlenmesinde temel kriterlerdendi.

Arastirma, Ankara Cankaya’da bir 6zel lisede gergeklesti. Duvarlarinda merkezi
sinav basarisinin sergilendigi biiyiik bir bez reklama yer verilen okulda bazi odalar
soru ¢oziimlerine ve okulun markasina ait sinava hazirlik yaymlariin depolanmasina
ayrilmistir. Biitiin 6gretmenlerin kullanimina agik bir 6gretmenler odasi yerine ziimre
(brang) odalar1 mevcuttur. Okulda oOgretmenler hafta ici tam giin calisirlar.
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Ogretmenlerden bazi aksamlarda etiit calismalar i¢in doniisiimlii olarak ek mesai
yapmalari beklenir. Cumartesi giinleri 6gretmenler yarim giin ¢alisirlar. Bu okul daha
once bir dershane subesinde egitim vermistir. Dershane kapatilip temel lise olarak
islev gormiis, arastirmanin gergeklestigi okul 2016°da agilmistir. Bu okulda hem Fen
hem de Anadolu lisesi yer almaktadir. Baz1 6gretmenler kapatilan dershane ve temel
lise de dahil olmak iizere diger sube ve kademelerde de deneyimlidirler. OKul,
smavlara hazirlik bagarisi ve disiplinle taninir. COVID-19 ddneminde uzaktan ve
hibrit egitim deneyimi vardir. Giiniimiizde sik¢a gordiiglimiiz apartman okullarini
orneklemektedir. Apartman okul, Tiirkiye egitim sistemine dershanelerin temel
liselere doniistimii siirecinde yerlesen bir kavramdir. Daha 6nce apartman binalari
veya is hami katlart gibi mekanlarda hizmet veren dershaneler temel liselere
doniistiigiinde okul egitimi de bu gibi binalarda gerceklesmeye baslamistir. Bu
binalarin okul egitimini degistiren yonleri daha Once alanyazinda ele alinmis,
apartman okullarda daha cok merkezi sinavlara hazirlik odakli egitim verildigi
tartistlmigtir (6rn. Seker ve dig., 2015; Yildirim Tasti, 2019).

Katilmcilar

Bilgi kaynaklarmin belirlenmesi i¢in vaka i¢i drnekleme yontemi ve gesitli bakig
acilarinin temsil edilebilmesi igin de maksimum ¢esitlilik 6rneklemesi kullanildi
(Miles ve Huberman, 1994; Merriam ve Tisdell, 2016). Cesitlilik kriterlerimiz egitim
durumu, brans, deneyim ve Ogretmenlik digindaki ek gorevlerdi. Okulda toplam
ogretmen sayisi 50°dir. Ogretmenlerin uzmanlk alam dagilimi 4 Tiirk Dili ve
Edebiyati, 9 Matematik, 6 Fizik, 4 Kimya, 6 Biyoloji, 6 Sosyal Bilgiler, 5 Yabanci
Diller, 4 Sanat ve Spor, 4 PDR’dir. Bu arastirmaya katilan dgretmen sayist 11°dir.
Kadin 6gretmenler sayica erkeklere gore fazla oldugundan cinsiyet kriterlere dahil
edilmedi. Bu ¢aligmada 3 erkek ve 8 kadin katilimci yer aldi. Okuldaki 6gretmenlerin
cogu 35 ve alt1 yastaydilar. Bu nedenle kriter olarak yas yerine okulda ¢alisma yili
deneyimi tercih edildi. Katilimcilarin 6zellikleri Tablo 1°de gosterilmistir. Katilimer
kimliklerini gizlemek i¢in anonim isimler kullanilmistir. Lincoln ve Guba’nin (1985)
Onerdigi gibi, aragtirma sorularina yanit iiretebilecek doygunluga ulasilip yeni bilgi
kaynaklarina gerek duyulmadiginda ornekleme sonlandirildi.  Katilimcilar
arastirmaya goniillii katilim formunu imzalayarak dahil oldular.
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Tablo 1

Katilme Ozellikleri

Kathmo  Cinsiyet Yas  Egitim Meslekte Okulda P02|syon_ve ek
yil yil deneyim
Fransizca
Lisans Ogretmeni.
Fatma Kadm a4 (PF+EF) ! 2 Kamuda ucretli
ogretmenlik.
Ingilizce
, Yuksek Ogretmeni,
Streyya Kadmn 44 Lisans 19 1 Yabanci Diller
zlimre baskant
Lisans + Fizik 6gretmeni.
Aysel Kadin 3 PF 1 2 Tasrada 6zel okul.
Y iksek
Lisans Kimya 6gretmeni.
Derya Kadm 35 (PF 9 2 Dersﬁane.
yerine)
Suat Erkek 40 Lisans 16 13 ..?'yOIOJ' .
ogretmeni
" Cografya
Mehmet Erkek 32 YUksek 10 6 égretmini.};(PSS
Lisans
hazirlik kursu.
Zeynep Kadin 22 Lisans 1 1 PDR uzmani
Tirk Dili ve
Ayse Kadin 27 Lisans 6 6 Edebiyati
O0gretmeni
. Lisans+ Matematik .
Sevim Kadin 42 PE 20 14 Ogretmeni. Eski
miidiir yardimcist
Gorsel Sanatlar
ogretmeni.
Giilden Kadin 47 Lisans 15 6 Kamuda ucretli
ogretmen. Halk
Egitim Merkezi.
Yar1 zamanl
Fizik 6gretmeni
Adam Erkek 56  Doktora 20 1 (IGCSE).
Ortadogulu.

Akademisyen.

Not. PF: Pedagojik Formasyon, EF: Egitim Fakiiltesi diplomasi, PDR: Psikolojik Danigmanlik ve
Rehberlik, IGCSE: International General Certificate of Secondary Education

Veri Toplama Araglar:

Bu ¢aligmanin verileri katilimeilarin deneyimleriyle bu deneyimlere atfettikleri
anlamlart kavramak i¢in ilgili alanyazin da dikkate alinarak, yari yapilandiriimig
goriismeler yoluyla elde edildi (Rubin ve Rubin, 2012). Arastirma sorularina uygun
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goriisme sorulart uzman goriisleri alinarak igerik ve nitelik agisindan son
degerlendirmenin yapilabilmesi i¢in bu okuldan 5 &gretmen ile pilot galisma
uygulandi (Castillo-Montoya, 2016). Pilot ¢alisma katilimcilarinin profili su
sekildedir: P1: PDR, kadin, 2 y1l deneyimli. P2: Kimya, kadn, 3 y1l1 bu okulda toplam
6 yil deneyimli. P3: Bilisim ve Teknoloji, erkek, 3 yil deneyimli. P4: Biyoloji, kadin,
2’si bu okulda toplam 4 yil deneyimli. P5: Matematik, erkek, 1’1 bu okulda 2 yil
deneyimli. Goriisme protokoliiniin son halinde kisisel bilgiler (11 soru), 6gretmenlik
meslegiyle kurulan iligskiye dair bilgiler (4 soru) ve sembolik sinirlarin olusumunu (23
soru) kurumsal, iligkisel ve yapisal baglamlarda inceleyen sorularin oldugu ii¢ bolim
yer aldi. Goriigme sorular1 Sosyo-ekonomik ge¢mis, 6gretmenlik meslegi ile bireysel
olarak kurulan baglar, pedagojik formasyon ve egitim fakiiltesi deneyim ve
gozlemleri, mesleki beklentiler, is deneyimlerinin karsilastirilmasi, s6zlesme
siiregleri, okul yonetiminin degerlendirilmesi, 6zel ve kamu okulu karsilastirmasi,
profesyonel dgretmenlik algisi, okuldaki diger 6gretmenlere dair degerlendirmeler,
okul i¢i ve disinda sosyallesme pratikleri, brang deneyimleri, 6grencilerle iligkiler,
okulun ve toplumun 6gretmenlik algis1 ve COVID-19 deneyimleriyle ilgili 6gretmen
goriislerini anlamay1 hedefledi. Velilerle iliskiler okul yonetiminin belirledigi zaman
ve konularda gergeklestiginden goriisme sorularinda yer almadi.

Bu ¢aligmanin aragtirma sorularmin olusturulmasi ve verilerin toplanmasi
siiregleri Haziran 2021 ile Mayis 2023 tarihleri arasinda gergeklesti. Arastirma
siirecinin ilerleyisi asagida Sekil 1 {izerinde belirtilmistir. Verilerin raporlanmasi
Kasim 2023’te sonlanmistir. Bu donem COVID-19 uzaktan egitim siirecini
kapsadigindan COVID-19 ile ilgili sorular da yer aldi. Goriismelerin tamamu birinci
yazar tarafindan gergeklestirilmigtir. Tim katilimeilara goniillii katilim formu sunuldu
ve goriismeler uygun bir mekan belirleyerek, aragtirmaci-goriigmeci arasinda
gerceklesti. Sadece Resim 6gretmeni Giilden ve Fizik 6gretmeni Adam goriismelere
Zoom adl1 uygulamayla katilmay1 tercih etti. En kisa miilakat 33 en uzunu 93 dakika
siirdii. Goriismeler toplamda 646 dakika, ses dokiimleri ise 180 sayfadir. Ses
dokiimlerinin ses kayitlariyla uyumu baska bir okulda ¢alisan bir 6gretmen tarafindan
kontrol edildi (peer check). Sonra katilimcilarim 6’s1 ile katilimeir dogrulamasi
(member check) saglandi. Diger katilimcilarla ses dokiimleri paylasilsa da katilimcilar
yorum yapmamislardir. Ayrica saha notu olusturmak amaciyla birinci yazar arastirma
siiresince saha ¢alismasinin detaylarini igeren bir arastirmaci glinliigii tuttu.

Etik Kurul Karan

Bu arastirma Orta Dogu Teknik Universitesi Insan Arastirmalar1 Etik Kurulu
tarafindan 0385-ODTUIAEK-2022 protokol koduyla onaylanmugtir.

Verilerin Analizi

Bu aragtirmanin verilerinin analizinde arastirma sorularryla ilgili anahtar
kavramlara odaklanarak verilerin yorumlanmasini saglayan tematik analiz yontemi
kullanildi. Tematik analiz arastirma sorularini ¢esitli agilardan ele alarak verilerdeki
oruntlleri inceleme, smiflandirma ve analiz etmeye yarayan, teoriyle veriler
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arasindaki iligkiyi aktif secimler yaparak 6ren, verilerin saglayabilecegi 6zgiin katkiy1
tespit ederken esneklik saglayan nitel analiz yontemidir. Veri analizinde verilerin
alanyazinla uyumlulugunu incelemeye yarayan teori temelli (timdengelimsel) ve es
zamanlt olarak da yeni aragtirma alanlarinin kendi dogasini serbestce kesfetmeyi
saglayan veri temelli (timevarimsal) tematik analiz gerceklestirilerek verilerde agik
ve 6rtik anlamlar arandi (Braun ve Clarke, 2006). Tematik analizin asamalarina Sekil
2’de yer verilmistir. Teorik temelli analizde toplumsal kimlik ve sembolik sinirlar
alanyazini dikkate alinmigtir. Ses dokiimlerinin desifresi MAXQDA 2022 (VERBI
Software, 2021) isimli bilgisayar tabanli nitel veri analizi uygulamasinda incelendi.
Tematik analiz haritasi bu makalenin “Bulgular” boliimiinde yer alan Sekil 2°de
detayli olarak belirtilmistir.

Sekil 1

Aragtirma stireci zaman ¢izelgesi

Pilot

Pilot Verileri Verilerin

mm" Grisme | Giigme Pilot galisma aragia Veritoplima araghrma Veri toplama toplamak || analizi ve
sorularmt [ sorularmt || grulanna igin goriisme (Katimer Siivect i (Katlimer siirect icin raporlama
olusturmak || olusturmak || gy uzman SI]l':lhn:lll 1,2.3) gorisme gbrilsme
Grislerini 5 sorularm 4,5) sorulamun
goruslerinl yeniden veniden yeuiden
almak yapilandirmak vapilandirmak yapUlandimak
Agustos Ein 2021~ . sguos || Mo 2023
02, Eyliil 2021 Kasiin 2021 Horan 202 || Hociran Tenmz2022 || 2022-Mays :

ubat 2022 20,
§i 2022 203 Kasim 2023

~Youlendivici olabilecek sorular ¢ikanlds

~Tekrarlayanicerikli sorular
cikarilds,

-Giriisme siirelerinin
uzamamast icin fliskili
sorular tek soru haline
getirildi.

-Genelleyici ya da soyut vamtlara neden olabilecek sorular
diigiince ve duygulan arayacaksekilde ifade edildi.

Omyargih ya da soyut sorular
ctkandi

—(jll)'arglll olmasmdan siphelenilen 1 soru gikaridi.

Gegerlik ve Giivenirlik ile Arastirmanin Sinirhiliklar:

Nitel aragtirmalarda gegerlik (validity) ve giivenirligin (reliability) belirlenmesi
coklu yontemlere dayanmaktadir. Bu arastirma kapsaminda Lincoln ve Guba (1985)
tarafindan Onerilen nitel arastirmalarda gegerlik ve giivenirlik kriterlerine basvuruldu
(Guba, 1981; Shenton, 2004; Nowell ve dig.,2017). Bu kriterlerden inanilirlik
(credibility) i¢ gegerligin (in preference to internal validity), aktarilabilirlik
(transferability) dis gegerligin (in preference to external validity/generalisability),
dayaniklilik (dependability) giivenirligin (in preference to reliability) ve son olarak
dogrulanabilirlik (conformability) nesnelligin (in preference to objectivity)
belirlenmesinde kullanilmaktadir.

Verileri toplayan birinci aragtirmact 5°1 aragtirmanin gergeklestigi okulda olmak
iizere toplam 8 yildir 6zel okul ve 6zel kurs merkezlerinde Ingilizce 6gretmenidir.
Aragtirmanin yiiriitiildigli grubun bir pargasi olmasi nedeniyle katilimer arastirmact
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roliindedir (Adler ve Adler, 1994). Katilimc1 arastirmaci rolii arastirma sorularmnin
olusturulmasi, 6rneklemin belirlenmesi, uygun arastirma ortaminin yaratilmasi,
katilimeilarin ifadelerinin ne anlama geldigini dogru yorumlama ve arastirmanin
gerceklestigi ortamdaki verileri etkileyebilecek degisikliklere asina olma kolayligini
saglamistir (Becker ve Geer, 1957).

Veri toplama aracinin gelistirilmesinde 6 Universiteden 9 egitim bilimleri
uzmaninin (peer debriefing) ve verilerin toplandig1 okulda ¢alisan bir dgretmenin
(peer scrutiny) uzman goriigleri alindi. Gorlisme sorularina toplam 5 katilimcinin yer
aldig1 pilot ¢alisma ile son hali verildi. Ancak katilimci arastirmaci, gretmen ve
aragtirmaci rollerinde ikilik sorunu ile karsilagilabilirdi (Unluer, 2012). Ornegin
aragtirmaci, bir 6gretmen olarak okul i¢i gii¢ iliskilerinin bir pargasi olabilirdi.
Aragtirmacinin kiiltiirel repertuari, katilimeinin ifade ettigi kimi unsurlart gdzden
kagirmasina neden olabilirdi (DiMaggio, 2014). Verileri anlamlandirmanin
katilimcinin segtigi anlatilar iizerinden katilimeir ve arastirmacinin is birligiyle
gerceklesebilmesi igin  tanimadiklart biriyle konusuyormus gibi fikirlerini
aciklamalar1 istendi. Zaman zaman ifade edilenin dogru yorumlandigina dair
katilimecimnin onay1 alindi (member-checking) (Denzin, 2001) ve katilimcinin daha
once giindeme getirdigi bazi konularin ek sorular yardimiyla detaylandirilmasi
saglandi (iterative questioning). Ek olarak veri toplayan birinci yazar Lincoln ve
Guba’nin (1985) onerdigi gibi ti¢ kisma ayirdig1 (6gretmen deneyimi, metodoloji,
aragtirma deneyimi) yansitict saha giinliigiini kullandi. Tereddiitlerle ilgili ikinci
arastirmact ve bir nitel arastirma yontemleri uzmani bilgilendirildi (reseacher
objectivation). Giinliige yazilan bireysel ve metodolojik girdilerle ses dokiimleri
aragtirmanin denetleme yolunu olusturdu (Greene, 2014). Ayrica bu ydntem
aragtirmacinin  0z-diigiiniimselligini de sagladi (Bourdieu ve Wacquant, 1992).
Aragtirmanin giivenirligini saglamak icin Nowell ve digerlerinin (2017) 6nerdigi alt1
asamali giivenirlik yontemi takip edildi. Bunlar: Asama 1: Verilere asinalik
kazanmak, Asama 2: Ilk kodlar1 belirlemek, Asama 3: Tema aramak, Asama 4:
Temalar1 gézden gegirmek, Asama 5: Temalari belirlemek ve adlandirmak, Asama 6:
Raporlama. Arastirma siiresince arastirmact {iglemesi (researcher triangulation)
yontemine bagvuruldu. Giinliikk ve notlarla denetleme yolu (audit trail) olusturuldu.
Bu makalenin “Bulgular” boliimiinde yer alan Sekil 2°deki tema haritasinin
olusturulmasinda uzman goériislerine bagvuruldu. Son asamada ise seffaflik saglamak
i¢in ikinci yazarin ve egitim bilimleri alanindan iki uzmanin da goriisleri alinarak
teorik, metodolojik ve analitik akil yiiriitme detayli bir bigimde raporlandi.

Bu aragtirmanin smirliliklar baglaminda arastirmacinin katilimer rolii ile ilgili
risk faktorleri, sadece bir 06zel okulda arastirmanin gerceklesmesi ve
coklu/karsilagtirmali 6rneklemlere ihtiya¢ duyulmasi belirtilebilir.
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Bulgular

Cecilia L. Ridgeway (2014) “Neden Statii Esitsizlik i¢cin Onemli” (Why status
matters for inequality) adli makalesinde toplumsal esitsizligin mekanizmalarini
anlamak i¢in kaynaklarin ve iktidarin dagitimmin yaninda saygi ve itibar farklarina
dayanan statu temelli esitsizliklerin toplumsal esitsizlikleri nasil yapilandirdigini
tartigmaya agmaktadir. Bu noktada toplumsal kaynaklara ve iktidara erisim ve edinim,
esitsizliklerin iiretimi bakimindan daha yapisal ve 6nemli goriiliirken statii farklar
meselesi daha bireysel diizeyde organize olan mikro 6lgekli bir isleyis olarak algilanir.
Ridgeway (2014) statiiniin yapisal esitsizliklerin {iretiminde belirleyici oldugunu
vurgulamaktadir. Burada kritik nokta esitsizligin dayanikli esitsizlik (durable
inequality) haline gelmesi agisindan kat ettigi yoldur. Bu isleyisi formiile edecek
olursak: Kategorik formlar (irk, toplumsal cinsiyet, sinif gibi.) {izerinden toplumsal
kaynaklara ve iktidara erisimin sekillenmesiyle kategorik formlar ayricalikli statiilerle
donanirlar. Statiilerin belirli kategorik formlar etrafindaki orgiitlenmesi ve onlarla
diizenli ve ayni sekillerde eslesmesi toplumsal farklilik algilarini pekistirmektedir.
Statii inanglar1 1k, smif, toplumsal cinsiyet temelli yasam tarzlariyla bir kez
olusturuldugunda kategorik farkliliklar statii farklari olarak da pekismis olur.
Devaminda ise statii farklilig1 nceli olan kategorik farkliliklarla eslesmis yapisal bir
farkliliktan bagimsiz bir farklilik olarak kendini ortaya koyarak, yapisal esitsizlikleri
gizlemeye baslar (Tilly, 1998; Ridgeway, 2014). Ornegin, diger meslek gruplariyla
kiyaslayarak dgretmenlik meslek grubunun toplumsal kaynaklara imtiyazli erigimi ve
iktidar sahipligi oldugunu diigiinelim. Bu erigim, 6gretmenlik meslegini diger meslek
gruplariyla kiyaslandiginda statii farkliligi ve stiinliigiine kavusturur. Bir defa bu
meslek statiisii 6gretmenlik meslegi i¢in olustugunda, 6gretmenlik meslegine dair her
cikarim bu meslek 6zelinde ve ona 6zgii olarak degerlendirilir. Meslegin iktidara ve
kaynaklara erigimi noktasindaki imtiyazi gozden kaybolur. Toplumsal statii
tartigmalart 6gretmen kimligi olusumu siirecleriyle birlikte sekillenir ve dgretmen
kimligi 6zelinde ¢oklu nedenlere dayanmaktadir. Diger bir ifadeyle kimlik, statii
sahipligi ve iktidar iligkileriyle organik bir baga sahiptir (Ridgeway, 2014; Lamont,
ve dig., 2015).

Bu c¢alisma 0Ogretmen kimligini Ankara’da yer alan bir &6zel okulda
gerceklestirilen tekli vaka ¢aligmasi lizerinden tartigmaya agmaktadir. Arastirmanin
sonuglari, goriismelerin tematik analizi (Sekil 2’deki gibi) neticesinde 6gretmen
kimliginin 3 ana kategori altinda sekillendigini gostermektedir: a. Sistematik
degersizlesme ve teknisyenlesme deneyimleri (Bireysel boyut), b. Sembolik sinirlar
ve ayrimcilik deneyimleri (iliskisel boyut), c. Siirlar1 yeniden belirleme ve
ayrimcilikla basa ¢ikma (Yapisal boyut).
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Sekil 2

Tema haritasi

Toplumsal kimlik
Pgretmen Kimligi

Ogretmen emegi

Sembolik
sinirlar

KODLAR & TEMALAR

Bgretmen kimliginin
bireysel boyutu:
Sistematik degersizlesme
ve teknsiyenlesme
deneyimleri

Bgretmen kimliginin
iligkisel boyutu:
Sembolik simirlar ve
aynmailik
deneyimleri

Bgretmen kimliginin
yapisal boyutu:
Sinirlari yeniden

belirleme ve ayrnmailik
ile basa gtkma

~Mesleki is yiikil ve is tanimt, -
Ogretmen maaslan
-Is glivencesi
-Ozerklik sorunlar:
-Egitim-gretim alanlarinin
Gzellestirilmesi
-"Tembel” damgast
-Is motivasyonu

-Uzmanlik alanina dayali aynmailik
(Okulun Afrikahlare: Eglenceli
dersler, Okulun amiral gemileri:
Sinav odakh dersler, B51 ve ysnet:
Komite odalan)
~Yénetim, dgretmenler, veliler ve
grencilere iliskiler

“Sosyallegme stratejileri
~Profesyonel kimlige deger ath
~Profesyonel gelisim soylemleri
~Ogretmen egitimi sirecinin
degerlendirilmesi noktasinda elegtirellik
“Kamuda aligan 6gretmenlerie kiyaslama
~Pandemi sirecini olumlama

Sistematik Degersizlesme ve Teknisyenlesme Deneyimleri (Bireysel Boyut)

Sistematik degersizlesme ve Ogretmenlerin teknisyenlesme deneyimleri bu
calismada yapisal sorunlar ve meslege yonelik azalan toplumsal saygi etrafinda
kiimelenmektedir. Bu sorunlar 6gretmenlerin mesleki is yiikii ve is tanimi, dgretmen
maaglari, is glivencesi, 6zerklik sorunlari, egitim-6gretim alanlarinin 6zellestirilmesi,
“tembel” damgasi, i3 motivasyonu baglamlarinda degerlendirilebilir. Calisma
siiresince gergeklestirilen goriigmeler belirtilen siireclere iliskin 6gretmenlerin
bireysel deneyimlerini 6zetlemektedir ve asagida bazi goriismelerden alintilara yer

verilmistir:

...0gretmendim ama idarenin bana dayattig1 seyse okul formalari, her yil ti¢ dort
ay satisinda beni goreviendiriyordu yani derslerim bir iki ay erteleniyordu
sadece bu satig i¢in ben géreviendiriliyordum. Ben farkindayim geri kaliyordum,
ogrencilerimden geri kalryordum, kendi meslegimi yapamiyordum. (Gulden)
[6gretmenlerin mesleki is yiikii ve is tanimi, 6zerklik sorunlari]

Pandemi donemi, iste online derse doniince... Pandemi dénemi séyle bir sey
oldu, mesai dedigimiz olay ortadan kalkti. 7/24 mesaideydik zaten. Kurum da
buna miisaade etti. Aksam seyi hatirliyorum mesela, rehberlik X hoca [rehberlik
ztimre bagkani] aror beni, aksam dokuzda diyor ki ogrenciyle etiit yapabilir
misin? Ben niye aksamin dokuzunda o&grenciyle etiit yapayim ki? (Ayse)
[6gretmenlerin mesleki is yiikii ve ig tanimi, 6zerklik sorunlari]
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...stnava yonelik ¢alistirtyorlar 6grenciyi. Boyle sinav basarist hedeflemis bir
ogretmen kitlesi var burada... (Fatma) [6gretmenlerin mesleki is yikii ve is
tanimi, 6zerklik sorunlari]

(COVID-19 déoneminde veliler) Daha ¢ok dadr bakici falan gibi beklentilere
girdiler... Ogretmenler ornek veriyorum mesailerinin bir kismini okulda
yapiyorlardl. Online derslerini okulda yapiyorlardi belli saatler igerisinde.
Ogretmen nastilsa okula geliyor orada benim égrencimi alsin teke tek ¢alistirsin.
Olmuyor yapamiyoruz edemiyoruz diye ¢ok yiiksek bir seyleri vardi hani biz bu
cocukla baska tirlii olmayacak ve siz bunu yapacaksiiz. (Sevim)
[6gretmenlerin mesleki is yiikii ve ig tanimi, 6zerklik sorunlari]

Herkesin kafasinda ya baska bir sey yapmak var ya da ekstra nasil para
kazanabilirim, ders mi veririm, baska bir kurumda da ¢aligir miyim mantigiyla
bakiyorlar. Dedigim gibi kesinlikle ekonomik sartlardan kaynaklaniyor. (Fatma)
[6gretmen maaglari, is motivasyonu]

Egitim sistemi Ozelde artik ¢ok degismis. Su anda égrencinin pohpohlandig,
velinin pohpohlandigi bir siiregten geciyoruz yani iyi bir dgretmen sadece
alaminda, durusuyla, bilgisiyle deneyimiyle bunun hi¢bir alakasi yok.
Ogrencinin égretmenden memnun olmasi lazim ézel okulda. (Derya) [6zerklik
sorunlari, egitim-6gretim alanlarinin 6zellestirilmesi]

(Okuldaki egitim, disiplin ve rollere dair sorunlary) Dershanelerin kapatilip
sektoriin herkesin okul olmaya baslamasina bagliyorum. Okulculugu okulcular
yvapiyordu, dershaneciligi dershaneciler yapiyordu. Dershaneciler okulcu oldu
ve olamadi, olamadik yani. Bizden bu kadar okulcu ¢ikti. (Sevim) [egitim-
O0gretim alanlariin 6zellestirilmesi]

Ben meslegi tercih etmeye karar verdigim zamanlar 6gretmenligin bir sayginlig
vardi, ama gimdi herkes dil uzatiyor durumda yani, hi¢bir sey bilmeden etmeden.
Zaten atanma problemleri var ayriyeten, su an ona girmiyorum ama. Iste béyle
sosyal medyaya baktiginda ogretmen hep sey olarak degerlendiriliyor, ii¢ ay
yatiyorsunuz zaten falan. (Ayse) [6zerklik sorunlari, egitim-6gretim alanlarinin
ozellestirilmesi, “tembel” damgasi]

Kurucumuz bir égretmen ama kurumlar kurulduktan sonra ézel sektor kim ne
derse desin bir noktadan sonra ticaret mantigiyla diigiinmeye baslar. Ogretmeni
yiirtitiilen ticaretteki bir meta olarak diisiiniir. Biitiin 6zel okullar boyledir. Bir
parcadwr 6gretmen. Kaliteli par¢a kullanwrsan iyi bir makine ortaya ¢ikarwrsin.
Ikinci el bir makina kullanirsan makine diizgiin calismaz, ortaya ¢ikan iiriin iyi
olmaz. Uriin iyi olmayinca kurum zaten tekler. Genel ticaret mantigi da zaten
budur. Bir parca ¢ok iyidir, ¢ok kullanilir eskir, yerine yeni parca takarlar, 6zel
sektorde durum budur. Kendi gerceklerimizle yiizlesmeliyiz. Buna karst tepki
koymak da ¢ok miimkiin degil. Tepki koymaya ¢alissan da ne yapabilirsin o da
ayr1 bir konu. (Suat) [is giivencesi, 6zerklik sorunlari, egitim-0gretim alanlarinin
Ozellestirilmesi]
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Insan refahimin en iyi sekilde artirilabilmesini serbest piyasa, serbest ticaret,
giiclendirilmis 6zel miilkiyet haklari {izerinden karakterize eden neoliberal ideoloji,
bu ¢ergevede bireyin bireysel becerilerinin girisimeilik ilkesi dogrultusunda serbest
birakilmasi tezini de savunmaktadir. Devletin rolii ise bu isleyisi etkin kilacak
kurumsal ¢ergeveleri tahsis etmek ve korumaktir (Harvey, 2007). Egitim sistemi
icerisinde bu durumun tezahiirii 6zel egitim kurumlarinin agilmasi, egitimin
Ozellestirilmesidir. Diger yandan, Harvey (2007) neoliberal isleyisin bu
formiilasyonda belirtilen kurumsal cercevelere ve glc¢ dengelerine kendisini
hapsetmedigini belirtir ve “yaratici yikim” olarak tanimladig: bu siirecin diger 6nemli
bilesenlerini su sekilde siralar: toplumsal is boliimii ve sosyal iliskiler, refah kosullari,
teknolojik girdiler, yasam tarzi ve diisiince bicimleri, biyolojik iireme faaliyetleri,
topraga baglilik ve duygusal aligkanliklar. Bu ¢erceve ayni zamanda tiim insan
eylemlerinin marketlestirilmesi yoniinde bir standardizasyonu da igeren isleyisi tasvir
etmektedir. Yukarida yer alan almtilarin merkezi bir odagi Harvey’in bahsettigi
(2007) standartlastirmanin farkli bigimlerini igermesidir. Ogretmenlerin mesleki is
yiikii ve tanimindaki degisim, 6gretmen maaslarinin ek bir is arama gerekgesi olmasi,
calisma sartlarmin is giivensizligi ile eklemlenmesi, mesleki alanda &zerkligin
aginmasi silire¢lerini 6gretmenlerin deneyimledigi standartlagmis siiregler olarak
calismada ortaya c¢ikmaktadir. Diger bir ifadeyle neoliberal ideolojinin egitim
alaninda yarattigi doniisiimiin uzantis1 olarak ortaya ¢ikan bilgi ve egitimin
metalagmasi, performans ve iiretkenlik modlart beraberinde emegin esneklesmesi
(calisma kosullar1 ve siiresinin esneklesmesi gibi), talebe yonelik (sinav sistemi
talepleri gibi) liretimin gerceklesmesi ve bireyin yaratici enerjisine yabancilasmasi
siireglerini de yaratmaktadir. Sonug¢ olarak, mesleki bir patoloji formu olarak
kargimiza ¢ikan bu durum 6gretmenlerin kendisini siirekli olarak toplumsal diizlemde
sinifsal ve kiiltiirel koordinatlar bakimindan giivende hissetmedigi, issizlik ve
giivencesizlik gibi yapisal bir siddete tabi oldugu bir mesleki kimlik icerisine almakta
ve Ogretmenlik meslegini prekarizasyon yani gilivencesiz emek siirecinde
konumlandirmaktadir (Vatansever ve Yalgin, 2015; Dag, 2020).

Sembolik Sinirlar ve Ayrimeilik Deneyimleri (iliskisel Boyut)

Sembolik  smirlar  (symbolic  boundaries) toplumsal esitsizliklerin
orgiitlenmesinde ve derinlesmesinde belirleyici roller istlenirler. Sembolik sinir
kavrami bazi kisiler, gruplar ve seyleri bir araya getirir, tanimlar ve benzer duygular
etrafinda birlestirirken diger kisi/grup/seyleri dislama rolii {istlenir (Lamont, ve dig.,
2001). Sembolik sinirlar alanyazini sinirlarin olusumunun kiiltiir, kimlik, toplumsal
ahlaki yapilar, toplumsal gruplar, statii politikalar1 ve dini aidiyetler alanlarindaki
mevcudiyetini tartismaya a¢gmaktadir. Bu ¢aligsma ise sembolik sinirlarin 6gretmen
kimliginin ingas1 ve deneyimlenme stireclerindeki etkin roliine odaklanmaktadir. Bu
tema altinda ortaya cikan alt temalar ise su sekildedir: Uzmanlik alanina dayali
ayrimcilik (Okulun Afrikalilari: Eglenceli dersler, Okulun amiral gemileri: Sinav
odakli dersler, Bol ve yonet: Komite odalari); yonetim, 6gretmenler, veliler ve
ogrencilerle iligkilerdir. Asagidaki alintilar 6gretmenlerin sembolik sinirlart mesleki
kimlik baglaminda nasil deneyimlediklerini drneklendirmektedir:
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Matematik¢i her zaman i¢in amiral gemi. Dershane kékiiyle olan bir yerdesin...
O yiizden patronum da inanilmaz bu konuda yiiksektir. Matematik¢i dedin mi
diinya durur. Benim kurumumda kral biziz... Sektorde de ¢ok fazla onde giden
bir durumuz var. Ama bu ¢ocugun da bakis agisini ¢ok fazla etkiliyor, iilkede
oyle bir durum var, yani ¢ocuk matematik sinavi varsa daha fazla ciddiye alryor.
Anne énce toplantiya geldi mi matematikgiyle konusayim diyor. Matematigi
yaparsa hepsini yapar, yanlis bir algi, ama var bu iilkede boyle bir algi. (Sevim)
[Okulun amiral gemileri: Sinav odakl1 dersler]

...Sayisal branslara sanki daha béyle bir deger veriliyor, kiymet veriliyor.
Mesela maas farkindan falan da bunu anlayabiliriz. Ben herkesin maasina ¢ok
hakim degilim ama bir fizik¢inin benden daha ¢ok aldigindan eminim yani, ya
da bir matematikginin. (Ayse) [Okulun amiral gemileri: Sinav odakli dersler]

Ugiincii  simif muamele gériiyorum. Okulun Afiikalisi gibi  hissediyorum
kendimi... Bu kurumda bir matematik var, bir sayisal branglar ve Ingilizce var,
bir de sosyal bilimler dersleri var. En degerlisi matematik evet. Sonra diger
sayisal branslar ve Ingilizce geliyor. Ardindan sosyal bilimler... Ciinkii onlar
(okul yonetimi) soyle bakiyorlar, ben Ingilizceci bulamam. Fizik¢i bulamam.
Matematikgi bulamam. Elimdeki ogretmen iyiyse bunu tutayim. (Mehmet)
[Okulun Afrikalilari: Eglenceli dersler]

...Bence biitiin kurumlarda ziimre odalarimin iptal edilmesi lazim mesela. Ben
sadece Matematikgilerle oturuyorum, sen sadece Ingilizcecilerle oturuyorsun.
Belki sen benden 6gretmenlik adina bir siirii sey 6grenirsin belki ben senden
ogrenecegim. Aymi sinifa giriyoruz... Ziimrecilik baslyor, diisman birliklere
doniyoruz bir yerden sonra... Matematik¢iler boyle yapnus falan doniiyor,
onlara izin verilmis bize verilmemis. Oyle oluyor. Bu Ingilizceciler neden aksam
¢tkisa kalmiyorlar? O oradan diyor ki bizim ziimreye ¢ok nobet yazilmis size niye
yazmuyorlar gibi gibi. Ziimre ziimre. Béliiyorlar bizi ya, bol yonet. (Sevim) [BOI
ve yonet: Komite odalari]

...Kurum iginde veya disinda ogretmenlerin bir araya gelisiyle ilgili her zaman
emin ol yonetim tarafindan bir baski olusturuluyor dzel sektorde... bu miidiirden
onceki biitiin miidiirlerimden Instagram’a su fotografi koyamazsin koyma.
Koyarim sana ne? ... Sen ornek olacaksin. Sebep? Orast benim ozel
alamim...(Sevim) [Ogretmen iliskileri, Okul yonetimi ile iliskiler]

Okul yonetimi noktasinda ¢ok eksik kaldigini diigiiniiyorum, ogretmenlerle
iletisimlerinin ¢ok zayif oldugunu diisiiniiyorum. Yalmizca bir odadan okul
yonetmeye c¢alisiyorlar ve WhatsApp iizerinden...Sadece siirekli olarak
ogretmeni azarlamaya yédnelik toplanti yapilmasi beni inanilmaz sikmis
durumda... Mesela bize hi¢ tesekkiir edilmiyor. Ancak biz iste bir noktada eksik
oldugu diigiiniilen bir durum oldugunda iste bizle alakali, toplanti yapiliyor...
(Ayse) [Okul yonetimi ile iligkiler]
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Ara simiftaki yani oniimiizdeki sene kayit yenileme potansiyeli olan 6grencilerin
tiziilmemis olmasi gerekiyor...Bu hissettirilen bir baskidir bu aslinda... hocam
performansa 80 yazmigsin 85 mi yapsak derler... Sonugta dzel sektordesin,
tirnak i¢inde miisteri memnuniyeti diye bir sey var ne yazik ki. Bu da egitime ¢ok
ters de boyle iste. (Sevim) [Ogrenci, Veli ve Yénetim ile olan iligkiler]

Ogretmenler mesleki kimliklerini mikro diizeyde iiretilen sembolik sinirlarin
belirleyiciliginde deneyimlerken, makro diizeyde var olan esitsizliklerin yeniden
liretimini de saglamaktadirlar. Ornegin uzmanlik alanlari iizerinden var olan sembolik
sinirlar ve statli ayrimlari, Tirkiye egitim sisteminin merkezi sinav sistemi
uygulamalari {izerinden yarattigt makro diizeydeki esitsizliklere de eklemlenerek
“okulun amiral gemilerinin” esitsizliklerin yarattig1 imtiyazli pozisyonlardan
faydalanmalarina evrilmektedir. Diger yandan “okulun Afrikalilar1” bu esitsizlikte
okulda “ikame edilebilir” taraflar olarak kendilerini konumlandirmakta ve disipliner
alan iizerinden statii sahipligi/sahipsizligi is giivencesizligi ile i¢ ice gegmektedir.
Ayni zamanda okul igerisinde disiplinlere bagl dgretmen statiilerinin varligi {icret
politikalarinda da “pazarlik giicii’ne sahiplik olarak karsimiza ¢ikmaktadir.
Ogretmenlerin meslektaslari ve veli ve dgrencilerle iliskileri ise yonetim tarafindan
belirli tavir ve tutumlarin olusturulmast sonucu sekillenmektedir. Ogrenci ve velinin
“liztilmemesinin gerekliligi”, 6gretmen nezdinde memnuniyeti saglama ydniinde oto-
kontrol ve sansiir mekanizmalarini kendinde devreye sokmasina neden olmaktadir.

Sinirlar: Yeniden Belirleme ve Ayrimcilik ile Basa Cikma (Yapisal Boyut)

Sembolik sinirlarin varligr ayni zamanda simirlar ile basa ¢ikma (coping
mechanism) stratejilerinin varligi i¢in neden teskil etmektedir. Bu stratejiler sembolik
sinirlarin yol actigi ayrimeilik uygulamalarini doniistiirmek ve etkisini agindirmak
icin bagvurulan stratejiler olarak degerlendirilebilir. Baga ¢ikma stratejileri arasinda
kars1 cikmak, tepkisiz kalmak, gormezden gelmek, kaginmak, dnemsizlestirmek,
catismay1 onlemek, cok caligmak gibi stratejiler yer almaktadir (Lamont ve Mizrachi,
2013; Turgut ve Celik, 2021). Bu calismada ise basa ¢ikma stratejileri arasinda
sosyallesme stratejileri, profesyonel kimlige deger atfi, profesyonel gelisim
sOylemleri, Ogretmen egitimi siirecinin degerlendirilmesi noktasinda elestirellik,
kamuda c¢alisan 6gretmenlerle kiyaslama ve pandemi siirecini olumlama seklinde
belirtilebilir. Asagidaki alintilarsa 6gretmenlerin sembolik sinirlara dair gelistirdikleri
basa ¢ikma stratejilerini 6rneklendirmektedir:

...0gretmenlik bazen bir kisi i¢in bir atesle yanabilmenin meslegi, birakin bu
isi yanabilecek olanlar yapsin. Para i¢in ugrasanlar para kazanacaklari
daha farkli islere ilerleyen zamanlarda yonlensinler. Ogretmenligi izel
insanlar yapsin. Herkes 6gretmenlik yapmasin. Ozetle benim tepkim bu olur.
(Suat) [Profesyonel kimlige deger atfi]

Biz standart bir is yapmiyoruz, biz ayaktayiz nefesimizi harciyoruz siirekli
hareket halindeyiz, otomatikman hani 6gretmenin izni ¢oktur diye bir geyik
var ya, degil az...Bu viicudun bu sesin yipranma payi, psikolojik olarak
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yasadigi sey o kadar yiiksek ki. Ve ywpranma payimiz cidden fazla bizim.
(Sevim) [Profesyonel kimlige deger atfi]

Benim idealim aslinda ¢cocuklarla hem dgretmen hem abla, hem arkadag gibi
bir bilgiyi aktarabilmek aslinda. Sana ne kadar yakin olurlarsa o kadar derse
sariyorlar.] (Aysel) [Sosyallesme stratejileri, Profesyonel kimlige deger
atfi]

Yakin donemde yapilan bir toplantiya katildim. Gézlerim fal tasi gibi agild:
agtkgasi, derslerimiz ¢ok yogun nasil bu kadar isi yapabilirim haftada 12
saat derse giriyorum dediler ve anlam veremedim. 12 saati 5 giine bolmiis
olsaniz giinde 2 saat hadi benden olsun 3 saat derse girmis oluyorlar. Bir
ogretmen giinde 3 saat ders anlatamiyorsa bence o6gretmenligi kesinlikle
tercih etmesin. Ki 6gretmenligi secenlerin bir cocugunun ana faktorii garanti
para, okula atanirim rahat olurum 3 ay tatil ki artik konferanslarla
seminerlerle ¢ok da tatil yapilmiyor ama rutin bir is sabit bir gelir
hedefliyorlar. (Suat) [Profesyonel kimlige deger atfi, Kamuda g¢alisan
ogretmenler ile kiyaslama]

Bence herkes egitim fakiiltesine gidip ogretmenlikle ilgili bir sertifika
diploma almamali, bu is ¢ok ozel segilmesi gereken bir durum. I¢inde yoksa
bu isi yapmasin. Ogretmenligi sadece para kazanmak icin yapan bir adam
bir neslin yok olmasina sebep olur. Ben buna karsym. (Suat) [Profesyonel
kimlige deger atfi, 6gretmen egitimi siirecinin degerlendirilmesi noktasinda
elestirellik]

Formasyonun bana kattigi hicbir sey olmadi, uzaktan aldim ben formasyonu
X Universitesi'nde. O donem kampiis insa ediyorlardi, paraya ihtiyaglar:
vardi diye diisiiniiyorum. (Mehmet) [Ogretmen egitimi siirecinin
degerlendirilmesi noktasinda elestirellik]

Ya evet boyle veli goriigsmelerimde falan bu tarz doniitler de aldim. Ya hocam
biz evde boyle sikintilar yasiyoruz, Allah size sabir versin, siz sinifta 20
ogrenciyle hani vakit gegiriyorsunuz falan diyen velilerde ¢ok oldu. Ciinkii
gergekten her aslinda anne baba bence ¢ocuguyla yiizlesti. ... Yani genelde
ailenin ¢ocukla ¢ok bir iletisim yok, farkinda degil yani. Zaten velilerle
gortistiigiimiizde aslinda ¢ocugun evdeki haliyle okuldaki halini ¢ok farkl
oldugunu gériiyoruz ¢iinkii gergekten tamimiyorlar ashinda ¢ocuklarini. Bu
stiregte biraz o durumla yiizlesmis oldular mesela. (Ayse) [Profesyonel
kimlige deger atfi, Pandemi siirecini olumlama]

Goriismelerde ortaya ¢ikan basa ¢ikma stratejilerinden profesyonel kimlige
deger atfi kendisini: yapilan isin igerigi ve kosullariyla kurulan manevi tatmin,
gelecek nesilleri yaratiyor olmanin sagladigi iktidar hissi, ailenin uzantis1 olmanin
verdigi iktidar hissi, kamu-6zel okul karsithginda “iretkenlik” ve “galigkanlik”
yanilsamasi, “¢ile cekmenin” yapilan igin 6ziinde olduguna kendini ikna etme yontemi
olarak “6gretmen olmak i¢in dogmak”, “yanmaya hazir olmak” sdylemi ve 6gretmen



1236 Nihan Soycan ve Duygun Goktirk

yetistirmenin incelikleri {izerinden ortaya koymaktadir. COVID-19 slrecini
olumlama ise 6gretmenin “cocuk bakimi” roliinii ailenin kendisini takdiri lizerinden
olumlayan kabulii, profesyonel gelisiminde uzaktan egitimin katkist {izerinden
gerceklestirmektedir.

Tartisma, Sonug ve Oneriler

Ankara’da bir 6zel okulda ¢alisan O6gretmenlere odaklanan bu arastirmanin
amaci Ogretmen kimliginin bir 6zel okulda nasil deneyimlendigini ve sembolik
sinirlarm 6gretmen kimligindeki roliinii incelemektir. Daha 6nce kamu okullarinda
Ogretmen emegine dair tartigmalar temel alinarak, 6zel okullarda 6gretmenligin 6zgiin
yonlerini ve okul i¢i dinamiklerin toplumun yapisal unsurlari ile etkilesimini de agiga
¢ikarabilmek amaglanmuistir.

Ogretmenlik meslek kimliginin bireysel boyutu kisilerin baskalarini tanimladig
ve bu tamimlart siirekli yeniledikleri toplumsal etkilesim ve yapilar icerisinde,
kendiliklerini anlamlandirmalaridir (Jenkins, 2016). Kimligin 6nemli bir unsuru olan
statll bireylere prestij ve kiiltiirel imtiyaz saglar; gruplar hiyerarsik olarak ayristirir
(Turner, 1987). Mesleki ac¢idan bakildiginda statii, yapilan isin bir uzmanlik alani
olarak degerlendirilerek meslegin toplumsal prestij kazanmasi (mesleki 6zgiiven,
tcret, gu¢ ve meslegin toplumsal saygimligi gibi) ile iliskilidir (Heargraves, 2009). Bu
aragtirmanin bulgulari ise 6zel okulda 6gretmenligin giivencesizlik ve yoksullagsma
kosullar1 altinda, meslek tanimi disindaki isleri de kapsayan agir is yiikiiyle
seyrettigini gosterdi. Okul yonetimiyle “miigteri” konumundaki veli ve 6grencilerin
taleplerinin baskisiyla smirlanan mesleki pratigin merkezi sinavlara O6grenci
hazirlamakla esitlenmesi 6gretmenlerin 6zerkligini kaybetmesi ile sonuglanmaktadir.
Yiksek performans talebine esdeger diizeyde 6zlikk haklarinin iyilestirilmesini
istediklerinde kamuoyu tarafindan “tembel” olmakla damgalandiklarin1 hisseden
ogretmenler mesleki motivasyonlarim kaybetmektedirler. Ogretmenligin sistematik
degersizlesme ve teknisyenlesmeyle deneyimlenen bir meslek haline doniigiimii,
Ogretmen istihdamina neoliberal yaklagimlarin getirdigi “karlilik”, “performanslilik”
ve “esneklik” kavramlariyla birleserek (Buyruk, 2015) 6gretmenleri 6zel okul
piyasasina giderek ucuzlayan emekleriyle yeniden girdikleri bir donglye
sokmaktadir. Benzer sekilde merkezi dlgme degerlendirme sisteminin olusturdugu
egitim sistemi zemini, mesleki dzerklik yitimini 6zel okulda siireklilestirmektedir. Bu
noktada kamu okullarindan farkli olan, 6zel okullarin piyasa kosullarina daimi
bagimliliginin 6zerklik yitimi ve esnek ¢alismayi siddetli bir norm haline getirmesi,
O0gretmenlerin  rekabet¢i zeminde sembolik smirlarla daha kiiciik gruplara
ayrilmasidir. Ogretmen kimliginin bireysel boyutu bu sekilde bir 6zel okulda
etkilesimsel ve yapisal boyutlariyla birlesir.

Bir 6zel okul i¢inde mesleki kimligi ¢oziindiiren faktor okul ici etkilesimlerde
0zdeslik cergevesinde grup oOrgiitlenmelerini saglayarak farkliliklari diglayan bir
mekanizma olan sembolik sinirlardir (Lamont, ve dig., 2015). Bu aragtirma, 6zel
okulda sembolik sinirlarin uzmanlik alanlari iizerinde olustugunu, bu ayrimlarin
okulun fiziksel yapis1 i¢inde birbirlerinden ayrilmasiyla pekiserek mikro sosyallikler
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yarattigini agiga ¢ikardi. Sembolik sinirlar siav odakli dersleri statii ve kaynak
erisimi acisindan hiyerarsik olarak avantajli konumlarken, digerlerini bir nitelik
yoksunlugu ifadesi olan “eglenceli” ders Ogretmenine indirgedigini gdsteriyor.
Geleneksel olarak hiyerarsik algilanan uzmanlik alanlart (Bleazby, 2015) egitim
sisteminin merkezi sinav odakli 6rgiitlenmesi ile birleserek sinavlarda énem teskil
eden derslerin ogretmenlerini okul i¢i imtiyazlardan faydalanabilir kilarken
digerlerini giivencesizlik karsisinda daha da kirilganlastirmakta; bu gruplar {izerinde
degersizlesmeyi kroniklestirmektedir. Pargalara ayrilmis, birbirinden bagimsizlasmis
esnek iggilicli denklemini modern hiicresel okul yapilanmasi {izerinden 6zel okul
icinde pekistirmektedir (Lortie, 1975). Ozellestirilmis egitim sistemi icerisinde
tstlenilen marketize roller neoliberalizmin hesap verebilirlik ile seyreden denetim
kiiltiirtinii 6zel okul icerisinde dolasima sokmaktadir (Apple, 2005). Bdoylece
ogretmenlerin okul i¢i iliskilerinde davranigsal 6zerkliklerini sinirlandiran, nepotizme
bagl esitsizligi okul kiiltiiriiniin basat bileseni haline getiren, 6gretmen kimliginin
kolektifligini ¢6ziindiiriicii sembolik sinirlar yaratilmis olur.

Ayristirict sembolik sinirlar sosyal etkilesimlerde uzun siireli uygulandiginda
kimligi digerlerinden ayrigtiran kalici sosyal smirlara doniisiir (Lamont, ve dig.,
2014). Bunun énemli bir bileseni sembolik sinirlarin etkisini azaltip toplumsal statiiyii
koruma/yiikseltme islevi géren basa ¢ikma mekanizmalaridir (Lamont ve Mizrachi,
2013). Ozel okul égretmenligini 6zgiinlestiren de dgretmenlerin degersizlesme ve
ayrimeiliklara déniik uyumsuzluklari ile bu basa ¢ikma stratejileridir. Ornegin, is
giivencesine dair sinirli kaynaklarin siddetlendirdigi ayrimci okul kiiltiiri sadece
ogretmenleri yoksunlagtirilmig bir toplumsal smifin bileseni kilmaz. Ozel okul
Ogretmenini giivencesizlikle basa ¢ikma yontemi olarak okul i¢i iliskilerde “giivenli”
sosyallesme stratejileri kurmaya da yonlendirir. Istihdam sorunlarma dayal gelecek
belirsizligiyle orgiitlenen preker yasam deneyimi, kendi varligin siirdiirtilebilir kilma
cabasini d6gretmenligin temel niteleyenlerinden biri haline getirir (Dag, 2020). Artan
is yiikii, dontigen profesyonel roller, gelir kayb1 ve issizlikle 6zel okul 6gretmenini
tehdit eden COVID-19 pandemisi yine de 6zel okul 6gretmeninin mesleki gelisimini
saglama yoniiyle “avantajli ¢ikilan” bir siire¢ olarak bu prekerlesme zemininde
tariflenir. Ogretmenlik mesleginin profesyonel gelisim ve gretmen egitimini de
ikame edebilecek iistiin bireysel yetenek gerektiren bir is oldugu, gerekirse zaten
sinirli olan maddi 6diillerden de vazgegerek cileli yonlerine katlanmaya hazir kisilerce
yapilmasi gerektigi sdylemi 6zel okul 6gretmen kimliginin bir bagka tanimlayict
unsurudur. “Tembel” damgasi, 6zel okul 6gretmeni gibi zorluklara katlanmadan daha
yiiksek statiiye, daha elverigli ¢alisma kosullarina ve daha giivenceli bir ige sahip olan
kamu 6gretmenine karsit-yonlendirilerek “asil 6gretmenligin ne oldugu” bu sdylemle
tanimlanmakta, hak edilmis kosullar dolayli yolla talep edilmekte, metalagmig egitim
alaninda sinirhi kaynaklara erisim rekabetinin “kazanani” olunmasi gerektigi one
¢ikarilmaktadir. Statii kurma ¢abasinin {iriinii olan bu séylemler, fiziksel emek kadar
zihinsel emegi de gilivencesizlestiren iiretim iliskilerinin egitim alanindaki sosyal
semptomlarmi isaretler (Vatansever ve Yalgin, 2015). Ozel okul &gretmenliginin
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mesleki kimlik sinirlart degersizlesme dongiisii i¢cinde bu basa ¢ikma yontemleri ile
yeniden belirlenmis olur.

Ozetle, 6zel okulda 6gretmen kimligi degersizlesme, teknisyenlesme, ayrimcilik
ve bu olumsuzluklarla basa ¢ikma stratejileriyle sekillenmektedir. Ogretmenlerin
mesleki kimliklerini egitsel siiregler yerine statii kaybi ve esitsizlikler iizerinden
tanimlamalari, piyasalagsmis egitimin getirdigi istihdam ve denetim sorunlan ile
yakindan ilisgkilidir. Bu nedenle dgretmenlerin is giivencesi ve tcretlerinin kamu
kaynakli olarak saglanmasi, 6zel sektorde denetimlerin artirilmasi ve 6gretmen
yetistiren programlardaki Ogrenci sayilar1 azaltilarak Ogretmen emegini
degersizlestiren bir faktdr olan 6gretmen igsizliginin 6nlenmesi gerekmektedir. Bu
aragtrma  0zel okulda Ogretmenlik deneyimini derinlemesine incelemeyi
hedeflediginden tekli vaka aragtirmasi uygulandi. Ancak Orneklem ve yontem
cesitliligiyle 6zel okul dgretmenligi genis cercevede ele alnabilir. Ogretmenlik
kategorilerini kamu ve 6zel sektorde incelemek, bugiin Tiirkiye’deki 6gretmenlik
mesleginin biitiinliikli kavranmasina yardimer olacaktir.
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