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Arastirma Makalesi

Ergenlerin Okula Baglanmalarinda Yasam Doyumu, Pozitif ve Negatif Duygularin
Yordayicilik Rolii

Abdullah Ensar Uzun'"" Ozet: Arastirmanin amaci ortadgretim kurumlarinda o6grenci olan ergenlerin  “okula
baglanmalar1” iizerine “yasam doyumlar1 ve pozitif duygu — negatif duygu” durumlarinin
etkisinin tespit edilmesidir. Calisma i¢in “2023 — 2024 egitim 6gretim doneminde” veriler

'Milli  Egitim Bakanh@, Kayseri, toplanmustir. Orneklem grubu Istanbul ilinde ortadgretim kurumlarinda égrenimlerine devam

;‘;:ijzun @gmail.com eden toplam 252 dgrencidir. Ogrencilerin cinsiyetleri 130 kadin ve 122 erkektir. Arastirma

’ kapsaminda Orneklem grubunda yer alan bireylere Oncelikle arastirmacilar tarafindan
olusturulan “kisisel bilgi formu” uygulanmistir. Ardindan “Okula Baglanma Olgegi”, “Yasam

Doyumu Olgegi” ve “Pozitif — Negatif Duygu Olgegi” veri toplama amaci igin kullanilmistir.

Arastirma i¢in toplanan verilerin analizleri kapsaminda dncelikle dl¢eklerin giivenirlilik analizi

icin “Cronbach’s Alpha” degerleri bulunmustur. Daha sonra dl¢eklerin ¢arpiklik ve basiklik

degerleri hesaplanmistir. Katilimcilara ait istatistiki bulgularin  verilmesinin ardindan
korelasyon ve regresyon analizleri yapilmistir. Tiim bu islemlerin sonucunda bagimli degisken
olan “okula baglanmaya” bagimsiz degiskenlerden “yasam doyumu” ve “pozitif duygu”
etkisinin anlamli oldugu goriilmiistiir. Ancak diger bagimsiz degisken “negatif duygunun”

“okula baglanmaya” etkisinin anlamsiz oldugu goriilmiistiir. Arastirma sonucuna gore

ogrencilerin “yasam doyumu” ve “pozitif duygular” arttikca “okula bagliligin” artacagi

goriilmektedir. “Okula baglanmaya” en ¢ok katki veren degiskenin ise “pozitif duygu” oldugu
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Ergenlik donemi, bireyin bedensel, duygusal ve sosyal alanlarda g¢esitli degisim siire¢lerini
deneyimledigi dinamik bir gelisim evresidir (Sugimura vd., 2023). Bu gelisim donemi biyolojik, psikolojik ve
sosyal yonden pek ¢ok degisimi beraberinde getirmektedir. Ergenlik doneminde bireyler zamanlarinin biiyiik
bir boliimiinii okullarda gegirmektedir. Saglikli bir gelisim siireci i¢in 6grencilerin kendilerini okula ait
hissetmeleri kritik bir 6neme sahiptir. Okula baglanma siireci bireylerin davranigsal ve psikolojik gelisimlerini
pozitif ydnde destekler (Pehlivan ve Ozgenel, 2020). Yapilan aragtirmalar okula baglanma diizeyinin yiiksek
olmasinin kiginin geligim siirecinde yasanan sorunlari azalttigini gostermektedir (Kale ve Demir, 2021). Okula
baglanma siirecini basari ile atlatan birey okulda kurdugu iligskilerden doyum alir. Fakat okula baglanma
konusunda zorluklar yasayan bireyler genellikle kendilerini yalniz hisseder (Johnson vd., 2001). Okula
baglanma kavramini Hirschi’ nin (1969) “Sosyal Kontrol Teorisi” ile agiklamaktadir. Bu kurama gore bireyler
baglanma siireclerini sadece aile bireyleri ile degil toplumun diger dinamikleri ile de gergeklestirmektedir. Bu
dinamiklerden birisi egitim kurumlaridir. Bireyler okullarda sosyal ve duygusal olarak diger kisiler ile bag
kurar. Kurulan bu baglar 6grencilerin kendi tutum ve davraniglar ile diger bireylerin tutum ve davraniglarini
karsilagtirmasma imkan saglar. Yapilan kiyaslama sonucunda kisi toplumsal normlara uygun davraniglar
sergileyerek sosyal uyumu yakalamis olur. Okula baglanma cesitli faktorler igermektedir. Bunlar ise
Ogretmenlerin gelisim ihtiyaglarina goére 6grencileri desteklemesi, 6grencilerin okulu sevmeleri ve 6grencilerin
arkadaglar ile iletisim kurmalaridir. (Libbey, 2004). Okula baglanma sonucunda kisi kendisini okula ait
hisseder ve mutlu olur (Mouton vd., 1996). Okula baglanmay1 kolaylastiran ¢esitli faktdrler vardir. Bunlar
egitimcilerin sosyal destegi, okulda bulunan akranlarin sosyal destegi, okulun 6grencilerin beklentilerine
uygun egitim vermesi, akademik faaliyetlerin disinda sosyal ve kiiltiirel olarak &grencilerin desteklenmesi
olarak siralanabilir (Blum, 2005; Mouton vd., 1996; Nichols, 2008; Soyyigit, 2022). Okula baglanma
bireylerin gelsim siirecinde farkli dinamiklerden etkilenebilir. Bunlardan bi tanesi yasam doyumudur.

“Okula baglanma” diizeyi iist seviyede olan bireylerin “yasam doyumlarinin” yiiksek oldugu c¢esitli
arastirmalar sonucunda ortaya konmustur (Cakar ve Karatas, 2017; Gilman ve Huebner, 2006; Suldo ve
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Shaffer, 2008; Ozdemir ve Koruklu, 2013). Neugarten vd., (1961) kisinin mevcut durumu ve yasamindan
beklentilerinin karsilastirilmasi sonucunda elde edilen sonug olarak ifade edilmistir. Bir bagka tanima gore ise
yasam doyumu kavrami bireylerin mevcut sahip oldugu olanaklar ile arzu ettigi olanaklar arasinda olusan fark
sonucunda olusan duygu olarak tanimlanmigtir. Bireyin yasam siirecine iliskin doyumlarimi belirten biligsel
yonde pozitif veya negatif degerlendirmeleridir (Diener ve Diener, 1996). Bireylerin ge¢mis yasantilari,
simdiki yasantilar1 ve gelecek beklentilerini mevcut yasam doyum diizeyleri etkilemektedir (Diener vd., 1999;
Flanagan, 1978; Myers ve Diener, 1995). Yagsam doyumu kavrami is doyumu (Dikmen, 1995), tiikenmislik
(Unal vd., 2001); psikolojik iyi olus (Demir vd., 2021); psikolojik ihtiyaglar (Civitci, 2012), okula baglanma
(Cakar ve Karatag, 2017) ve daha pek ¢ok kavrami etkilemektedir. Bu calisma ergen bireyler {izerinde yapildigi
icin ve ergenlerin zamanimin biiyiik boliimiiniin okulda gectigi diisliniildiigiinde yasam doyumu kavraminin
okula baglanma iizerinde olan etkisi arastirmaci tarafindan degerlendirilecektir.

Okula baglanma diizeyinin duygusal egilimlere gore sekillenip sekillenmedigini goérebilmek igin
arastirma kapsaminda “pozitif duygu” ve “negatif duygu” kavramlar1 ele alinmigtir. Cok boyutlu olarak
duygusal egilimin degerlendirildigi arastirmalarda “pozitif duygu” ve “negatif duygu” ilk iki boyut olarak
karsimiza ¢ikmaktadir (Diener vd., 1985; Watson vd., 1984). Karsilasilan yasantilar sonucunda psikobiyolojik
duyarlilik ve psikodinamik duyarlilik yapilarina bagl olarak kisiler tarafindan 6diil ve ceza geri bildirimlerine
iliskin verilen tepkiler pozitif duygunun ve negatif duygunun olusmasini saglar (Watson ve Tellegen, 1985).
Negatif duygu “gerginlik, sinirlilik, 6fke vb.” duygular ifade eder. Pozitif duygular ise “mutluluk, huzur vb.”
gibi duygulari ifade eder (Crowford ve Henry, 2004). Pozitif duygu yasayan kisiler genellikle giivene dayali
iligkiler kurabilir, karsilasilan olaylara pozitif yorumlar ve degerlendirmeler yapar. Negatif duygu
yasayanlarda ise pozitif duygu durumunda olusan siire¢ tam ters bicimde sekillenir (Lyubomirsky vd., 2005).
“Pozitif” ve “negatif”’ duygular birbirinden tamamen bagimsizdir. “Mutlu” hisseden birinin hayatinda hig
“mutsuz” olmayacagi yorumu yapilamaz (Russell ve Carroll, 1999; Kuyumcu, 2013). Bireylerin yasadiklar1
pozitif ve negatif duygular her gelisim gorevinin yerine getirilmesi siirecinde énem kazanir. Ornegin ergenlik
doneminde okula baglanma siirecinin saglikli olabilmesi i¢in okula dair pozitif duygularm hissedilmesi 6nem
kazanir.

Ergenlik doneminde dgrencilerin siklikla okula baglanma siirecinde gesitli sorunlar yasadigi yapilan
arastirmalarda goriilmektedir (Sahan ve Duy, 2017; Bellici, 2015; Kennedy ve Kennedy, 2004). Ergenlik
doneminde yasanan okula baglanma siirecinin saglikli olabilmesi i¢in 6grencilerin okula iligskin bakis ac¢ilarinin
daha olumlu yone ¢ekilmesi, okulda yasadigi pozitif duygularin artmasi ve negatif duygularin azaltilmasi yani
yasam doyumlarinin yiikseltilmesinin faydali olacagi arastirmalar sonucunda ortaya konulmustur (Abraham
ve Kerns, 2013; Bergin ve Bergin, 2019; Borelli vd., 2010; Chang vd., 2020). Bu ¢alismalar dikkate alinarak
“pozitif ve negatif duygu” ve “yasam doyumu” arasinda iliski oldugu arastirmacilar tarafindan
diistinilmektedir.

“Okula baglanma” ile “yasam doyumu” ve “pozitif- negatif duygu” kavramlarinin bir arada ele alindig1
literatiirde smnirli sayida arastirmaya rastlanmigtir. Arastirma bu agidan alan yazinda arastirmaci tarafindan
tespit edilen bir eksikligi giderecektir. Arastirma sonucunda ayrica agagida yer alan sorulara bilimsel yontemler
kullanilarak yanit alinmas1 hedeflenmektedir.

1. “Okula baglanma”, “pozitif ve negatif” duygu durumlar1 arasimdaki iliski diizeyi nedir?
2. “Okula baglanma” ve “yasam doyumu” arasindaki iligki diizeyi nedir?

3. “Okula baglanma”, “pozitif ve begatif” duygu durumunu ne diizeyde yordamaktadir?

4. “Okula baglanma”, “yasam doyumunu” ne diizeyde yordamaktadir?
YONTEM
Arastirmanin Deseni
Bu arastirmanin amaci, ergenlerin okula baglanmalarinda; yasam doyumu, pozitif ve negatif

duygularin yordayicilik roliiniin incelenmesidir. Arastirma, “iki veya daha fazla degisken” icerdigi ve
degiskenler arasinda birlikte degisimin olup olmadigini ortaya koymay: amacladigi icin iliskisel tarama
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modelinde tasarlanmigtir (Karasar, 2011). Arastirmanin bagimhi degiskeni, “okula baglanma”; bagimsiz
degiskenleri ise “yasam doyumu” ve “pozitif — negatif duygu” dur. Calisma, ergenlik déneminde olan
ogrenciler ile gergeklestirilmistir. Calismaya dahil edilme 6l¢iitii olarak arastirmacilar tarafindan ilk olarak
“bir psikiyatrik tan1 almamis olmas1 durumu” belirlenmistir. ikinci olarak “12-16 yas araliginda olmak 6lgiitii”
koyulmustur. Ugiincii ve son olarak “6rgiin egitim kurumlarinda ortadgretim seviyesinde dgrenimine devam
ediyor olmak™ kriteri belirlenmistir.

Calisma Grubu/ Evren- Orneklem

Arastirmanin hedef evreni Tiirkiye Cumhuriyeti’nde ortadgretim diizeyinde egitimine devam eden tiim
ogrencileridir. Arastirmanin drneklem grubunu 2023-2024 egitim 6gretim déneminde istanbul ilinde 6grenci
olan “9. (88 6grenci) simf”, “10. (103 6grenci) sif” ve “11. (61 6grenci) smif” toplam 252 6grenciden
olusmaktadir. Ogrencilerin “130 tanesi kiz ve 122 tanesi erkektir.” Orneklem grubunda yer alacak bireylerin
secilebilmesi i¢in daha 6nceden belirlenen liste {izerinden kura ¢ekilerek katilimcilar ¢alismaya dahil edilmistir
(Karasar, 2011).

Katiimcilara Ait Tanimlayici istatistiki Bulgular

Katilimcilara ait “tanimlayici istatistiki bulgular Tablo 1’de” gosterilmistir. Calismaya katilan “252
Ogrencinin” “%51,6’s1 kiz” ve “%48,4’1 ise erkektir.” Sinif dagilimlar1 incelendiginde; %34,9’u 9. sinif,
%40,9°u 10. smif ve %24,2’si ise 11. siniftir.
Tablo 1

Katilimcilara Ait Tanimlayict Istatistiki Bulgular

Degisken Kategori Frekans (N) Yiizde (%)
Cinsiyet Kadm 130 51,6
Erkek 122 48,4
Sinif 9. stmif 88 34,9
10. simf 103 40,9
11. stmf 61 24,2
Toplam
252 100

Ogrencilere uygulanan dlgeklere iliskin “tanimlayic istatistiki bulgular” incelenmis olup, Tablo 2’de
gdsterilmistir. Arastirmaya katilan 6grencilerden alinan verilere gore; “Yasam Doyumu Olgegi ortalama puani
17,34, standart sapma degeri 7,28, hesaplanan en kii¢lik deger 5 ve en biiylik deger 35” olarak bulunmustur.
Ogrencilerin “Pozitif Duygu” ortalama puan1 “30,19 standart sapma degeri 9,56, hesaplanan en kiiciik deger
10 ve en biiyiik deger 50°dir.” Ogrencilerin “Negatif Duygu” ortalama puani “34,16, standart sapma degeri
9,08”, hesaplanan “en kiigiik deger 10 ve en biiyiik deger 50°dir.” “Okula Baglanma Olgegi” ortalama puani
“40,37, standart sapma degeri 13,16, hesaplanan en kii¢iik deger 13 ve en biiyiik deger 65°dir.”
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Tablo 2

Ogrencilere Uygulanan Olgeklere Iligkin Tanimlayic Istatistiki Bulgular

Olgekler N Min. Max. Ort. S.S
“Yasam Doyumu Olgegi” 252 5 35 17,34 7,28
“Pozitif Duygu” 252 10 50 30,19 9,56
“Negatif Duygu” 252 10 50 34,16 9,08
“Okula Baglanma Olcegi” 252 13 65 40,37 13,16

“Min.: Minimum, Max.: Maximum, Ort.: Ortalama, S.S: Standart sapma”
Veri Toplama Araci
Kisisel Bilgi Formu

Arastirma kapsaminda aragtirmaya katilan bireylerin sosyo-demografik dzelliklerini belirlemek i¢in
arastirmaci tarafindan “kisisel bilgi formu” hazirlanmistir. “Kisisel Bilgi Formu” ile katilimcilarin “6grenim

99

gordiikleri smif diizeyi”, “yaslar1” ve “cinsiyetleri” gibi bilgileri 6grenilmistir.
Okula Baglanma Olcegi Lise Formu

“Cocuk ve Ergenlerde Okula Baglanma Olgegi Lise Formu” gelistirme calismalar1 Hill (2005)
tarafindan yapilmistir. Olgme araci toplam 15 maddeden olusmaktadir. Olgegin toplam ii¢ alt boyutu vardir.
Bunlar “6gretmen alt boyutu”, “arkadas alt boyutu” ve “okula baglanma alt boyutudur”. Olgme aracinin Tiirk
kiiltiirtine uyarlanmast Savi (2011) tarafindan gergeklestirilmistir. Yapilan giivenirlik analizi sonucunda
“Cronbach Alpha” i¢ tutarlik katsayis1 “.91”, iki yar1 test glivenirliginin ise “birinci yar1 i¢in .80, “ikinci yar1

icin .74” olarak hesaplanmistir (Savi Cakar ve Karatag, 2017).
Yasam Doyumu Olgegi

Diener, Emmons, Laresen ve Griffin (1985) tarafindan bireylerin yasam doyumu diizeylerini tespit
etmek igin gelistirilmistir. Olgme araci toplam 5 maddeden olusmaktadir. Olgek 7°1i kert tipinde
derecelendirilmistir. Yasam doyumu toplam puan iizerinden degerlendirilir ve alt boyutu yoktur. Olgme
aracinin Tiirk kiiltiiriine uyarlanmas1 Koker (1991) tarafindan gerceklestirilmistir. Olgegin giivenirligine
yonelik yapilan analizler sonucunda “Cronbach-alfa guvenirlik katsayisi 0=0.76" olarak elde edilmistir. Bu
calismada “i¢ tutarlhilik katsayisi ise 0=0.77" olarak bulunmustur.

Pozitif ve Negatif Duygu Olcegi

Bireylerin pozitif ve negatif duygu diizeylerini belirlemek i¢cin Watson vd. (1988) tarafindan
gelistirilme ¢alismalar1 yapilmistir. Olgek toplam 20 maddeden olusmaktadir. Olgme arac1 “pozitif duygu” ve
“negatif duygu” olmak iizere iki alt boyuttan olusmustur. Olgme aracinin Tiirk kiiltiiriine uyarlanmasi Geng¢oz
(2000) tarafindan gerceklestirilmistir. Olgegin uyarlama ¢alismasinda “Cronbach Alfa” i¢ tutarlik katsayisi
“negatif duygu i¢in 0=0.83", “pozitif duygu i¢in a=0.86" bulunmustur. Bu ¢alismada i¢ tutarlilik katsayilar
“olumlu duygu icin 0=0.81", “olumsuz duygu icin a=0.78" olarak hesaplanmistir.

Verilerin Toplanmasi ve Analizi
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Arastirma siirecinin planlanmasinin ardindan aragtirmacilar tarafindan “etik kurul onay1” alinmigtir.
“Yildiz Teknik Universitesi Sosyal ve Beseri Bilimler Etik Kurulundan” “2024.05” numarali basvuru
sonucunda arastirmanin etik agidan uygun oldugu raporu 02.05.2025 tarihinde ¢ikarilmistir.

Veri toplama siirecinde belirlenen okullardan gerekli izinler alimmustir. Arastirmacilar tarafindan
okullar yiiz ylize ziyaret edilerek onceden aday sayisinca ¢ogaltilmis olan veri setleri goniillii 6grencilere
uygulanmigtir. Uygulama siirecinden once Ogrencilerden ve ailelerinden bilgilendirilmis onam formu
almmustir. Veri toplama iglemi tamamlandiktan sonra verilerin analizi i¢in aragtirmacilar tarafindan IBM SPSS
Istatistik 26 versiyonu kullanilmistir.

Giivenirlilik Analizi

Aragtirmada, “Yasam Doyumu Olgegi”, “Pozitif ve Negatif Duygu Olgegi” ve “Okula Baglanma
Olgegine” iliskin giivenirlilik analizi yapilmustir. “Cronbach’s Alpha” degerleri Tablo 3’de gdsterilmistir.
Yapilan giivenirlilik analizlerinde “a degererinin 0,70 {izeri” olmasi gerekir (Pallant, 2020). Bu degere gore
“aragtirmada kullanilan tiim 6lgek ve alt boyutlarmin degerlerinin istenilen seviyede oldugu gézlemlenmistir.

Tablo 3

Calismada Kullanilan Olgek ve Alt Boyutlarimin Cronbach’s Alpha Degerleri

Carpiklik Basiklik
Olcekler ' . .
¢ Cronbach's - N istatistk ~ Std. Hata  Istatistk  Std. Hata
Alpha

“Yasam Doyumu Olcegi” 0,828 5 252 ,012 ,153 -,568
0,872

“Pozitif Duygu” 10 252 -,423 ,153 -,178
0,841

“Negatif Duygu” 10 252 439 ,153 ,598

] 0,774
“Okula Baglanma Olgegi” 14 252 -,521 ,153 -,242

Calismada katilimcilarin kategorik degiskenleri “say1 ve yilizde” olarak hesaplanmigtir. “Sayisal
degiskenlerde normal dagilim carpiklik ve basiklik degerleri hesaplanarak bulunmus olup Tablo 3’te
gosterilmistir.” Normal dagilimda “carpiklik degerlerinin 1,5 arasinda” olmasi beklenmektedir (Tabachnick
ve Fidel, 2013). Bu kapsamda Tablo 3’teki “0lgek ve alt boyutlarinin normal dagilima uydugu” goriilmiistir.

Arastirmada kullanilan 6l¢eklerin uygulanmasi sonucunda ulasilan verilerin normal dagilim
Ozelliklerini tasidigi ic¢in “parametrik testler” tercih edilmistir. Korelasyon analizinde “Pearson testleri”
kullanilmistir. Korelasyon katsayist; “0.00-0.30 aras1 diisiik”, “0.30-0.70 aras1 orta” ve “0.70-1.00 aras1 ise
yiiksek diizeyde” bir iliski oldugu degerlendirilir (Biiyiikoztiirk, 2020). Ogrencilerin “okula baglanma”
stirecine etki eden faktorlere yonelik “coklu regresyon analizi” yapilmistir. Bu modeldeki “goklu regresyon
analizi” uygulamasinda, “bagimsiz degiskenler” ile “bagimli degisken” arasindaki iliskinin “dogrusal olup
olmadig1” sa¢ilim grafiklerine bakilarak belirlenmistir. Puanlarinin normal dagilim gosterip gostermedikleri
“histogram ve Normal P-P Plot Grafigi” incelenerek karar verilmistir. Model hem dogrusallik varsayimini hem
de normal dagilim varsayimlarmi yerine getirmistir. Tim caligmada “anlamlilik diizeyleri 0,05 ve 0,01
degerleri” dikkate alinarak gerceklestirilmistir.

BULGULAR

Ogrencilere Uygulanan Degiskenler ve Alt Boyutlar1 Arasindaki iliski Diizeyleri
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Ogrencilere uygulanan 6lgek ve alt boyutlar1 arasindaki iliski diizeyleri incelenmis olup, Tablo 4’te
gosterilmistir.

Tablo 4

Katilimcilara Uygulanan Degiskenler ve Alt Boyutlart Arasindaki Korelasyonel Iliskiler

Olgekler Katsay1 YDO PD ND OB
“Yasam Doyumu Olgegi” ! !

p

Hk

“Pozitif Duygu” r ,539 1,00

p 0,000

- *k - ok

“Negatif Duygu” r ,306 ,582 1,00

p 0,000 0,000

r ,358%* LA479%* -,342%% 1
“Okula Baglanma Olcegi” p 0,000 0,000 0,000

“*p<0,05, **p<0':()], r: Korelasyon katsayist”
Kisaltmalar: YDO; Yasam Doyumu, PD; Pozitif Duygu, ND; Negatif Duygu, OB, Okula Baglanma

Ogrencilerin “YD” ile “PD” ve “OB” arasinda orta diizeyde pozitif iliski tespit edilmistir (p<0,05).
Ogrencilerin “PD” ile “YD” ve “OB” arasinda orta diizeyde pozitif iliski tespit edilmistir (p<0,05).
Ogrencilerin “ND” ile “YD”, “PD” ve “OB” arasinda orta diizeyde negatif iliski tespit edilmistir (p<0,05).
Ogrencilerin “OB” ile “YD” ve “PD” arasinda orta diizeyde pozitif iliski tespit edilmistir (p<0,05). Bu sonuglar
incelendiginde; ogrencilerin “PD” ve “YD” arttik¢a, okula bagimliliklarinin artacagi goriilmiistiir. Ancak
ogrencilerin “ND” arttik¢a, okula bagimliliklarinin da azalacag: goriilmiistiir.

Okula Baglanmada; Yasam Doyumu, Pozitif ve Negatif Duygularin Yordayicilik Rolii

Calismada dgrencilerin “Okula Baglanmalar1 Uzerine Yasam Doyumlari, Pozitif Duygu ve Negatif
Duygularmin etkisi ¢oklu regresyon analizi ile incelenmistir. Modelde “Yasam Doyumu”, “Pozitif Duygu” ve
“Negatif Duygu” bagimsiz degiskenler olarak belirlenmistir. Bagimsiz degiskenler ile kurulan ¢oklu regresyon
analizinde modelin istatiksel olarak anlamli oldugu goriilmistiir, F (3,248) =27,50, p=0,000, p<0.01.
Calismaya dahil edilen bagimsiz degiskenler Ogrencilerin okula baglanmalarindaki degisimlerin %25’ini
aciklamaktadir (Tablo 5).

Tablo 5

Osrencilerin Okula Baglanmalar: Uzerine Etki Eden Faktorlere Yonelik Coklu Regresyon Analizi

Degisken B Std. hata § T P Tolerance VIF
Sabit 26,361 5,554 4,747 0,000

Yasam Doyumu (YD) 0,256 0,118 0,142 2,169 0,031%* 0,710 1,409
Pozitif Duygu (PD) 0,476 0,105 0,346 4,528 0,000** 0,518 1,931
Negatif Duygu (ND) -0,141 0,098 -0,097 -1,436 0,152 0,662 1,512
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R=0,500 R?=0,250 F(3,248)=27,50, p=0,000, p<0.01

Bagiml degisken.: Okula Baglanma, *p<0,05, **p<0,01

Standardize edilmis regresyon katsayisina (B) gore, bagimsiz degiskenlerden “YD” ve “PD” etkisinin
anlamli oldugu goriilmiistiir. Ancak “ND” etkisinin anlamsiz oldugu goriilmiistiir. Bu modelde, 6grencilerin
“YD” ve “PD” arttik¢a 6grencilerin “OB” artacagimi gostermektedir. “OB” en 6nemli etkinin 6grencilerin
“PD” oldugu goriilmiistiir. Bu tabloya gore, bagimsiz degiskenler (YD, PD, ND) birlikte toplam varyansin
%?25'"ni agiklamaktadir. Bu bilgi, R? (R-kare) degerinden elde edilir.

Basgka bir ifadeyle modeldeki tiim degerler sabit tutuldugunda “YD” ve “PD” bir puan artisi,
Ogrencilerin “OB” sirasiyla; 0,142 ve 0,346 kat artis yasanilacagi goriilmiistiir. “Regresyon analizleri
sonuclarina gore 6grencilerin “OB” etki eden faktorlere iliskin regresyon esitligi (matematiksel model) asagida
verilmistir.”

0B=26,361+0,256YD +0,476PD

TARTISMA ve SONUC

Aragtirma sonuglarina gore, bagimsiz degiskenlerden yasam doyumunun bagimli degisken olan okula
baglanma siirecine etkisinin pozitif ve anlamli oldugu goriilmiistiir. Aragtirma sonucunda ulagilan bagka sonug
ise bagimli degisken olan okula baglanma siirecine pozitif duygunun etkisinin pozitif ve anlamli oldugu
gorlilmiistiir. Ancak okula baglanma siirecine negatif duygunun etkisinin anlamsiz oldugu goriilmiistiir. Bu
modelde, dgrencilerin yasam doyumu ve pozitif duygular arttik¢a 6grencilerin okula bagliliginin artacagini
gostermektedir. Okula baglilifa en onemli etkinin 6grencilerin pozitif duygusu oldugu goriilmiistiir.
Aragtirmanin bu boliimiinde arastirma sonuglar1 literatiirde yer alan diger arastirmalar ile karsilagtirilip benzer
ve farkli yonleri ele alinmigtr.

Aragtirmanin ilk sonucuna goére yasam doyumunun, okula baglanma siirecine etkisinin anlamli oldugu
goriilmiistiir. Cikrik¢1 ve Ozen (2020) yapmis olduklari arastirma ile okula baglanma, “akademik erteleme ve
yasam doyumu” arasindaki iligkileri ve akademik ertelemenin aracilik etkisini incelemiglerdir. Okula
baglanmanin yasam doyumunun artmasina katkida bulundugunu arastirma sonucunda raporlamislardir. Bu
caligmanin yasam doyumunun, okula baglanma siirecine etkisinin anlamli oldugu sonucu disiiniildiigiinde her
iki aragtirmanin sonuglar1 benzer 6zellikler igermektedir. Her iki aragtirmanin bir diger ortak yonii ise ergen
gruplarma uygulanmis olmasidir. Cakar ve Karatag (2017) arastirmalar ergenlerin benlik saygisi, “okul 6fkesi
ve yasam doyumunun okula baglanmayi” yordayip yordamadigini incelemiglerdir. Arastirma ile yasam
doyumunun yiiksek olmasinin okula baglanma siirecini olumlu etkiledigi sonucuna ulagilmistir. Bu ¢aligmanin
sonucu dikkate alindiginda Cakar ve Karatas (2017) arastirmalar1 ile sonuglarin benzerlik gosterdigi
gorlilmektedir. Elmore ve Huebner (2010) ortaokul dgrencilerine yonelik olarak aragtirma planlamislaridir.
Boylamsal desende yapilan ¢alisma sonucunda okula baglanma siirecini pozitif yasam deneyimlerinin yani
yasam doyumunun olumlu etkiledigi sonucuna ulagilmistir. Elmore ve Huebner (2010) arastirmasi yasam
doyumunun okula baglanma siirecini olumlu etkiledigi sonucu agisindan bu arastirma ile benzer 6zelliklere
sahiptir. Elmore ve Huebner (2010) arastirmasi boylamsal desende olmasi ve ortaokul 6grencilerine yonelik
olarak yapilmasi nedeni ile bu arastirma ile bu aragtirmadan farklilik gdstermektedir. Oberle vd., (2011)
arastirmalarinda erken ergenlik doneminde yasamdan doyumu, iyimserlik ve okuldaki ekolojik varliklar (okula
baglilik), mahalle (algilanan mahalle destegi), aile (algilanan ebeveyn destegi) ve akran grubu (olumlu akran
iligkileri) iliskilerini incelemigleridir. Arastirma sonucunda okula baglanma ile yasam doyumu arasinda
anlaml iligki oldugu sonucuna ulagilmistir. Bu arastirma ile ulasilan yasam doyumunun okula baglanma
stirecini etkiledigi durumu dikkate alindiginda Oberle vd., (2011) arastirmasi ile bu arastirma sonuglari
birbirini destekler niteliktedir. Bu iki aragtirma 6rneklem gruplari agisindan farklilik gostermektedir. Oberle
vd., (2011) arastirmas1 ortaokul 6grencilerine yapilmigtir. Bu arastirma ise lise 6grencilerine yonelik olarak
yapilmistir. Lucktong vd. (2017) yapmis olduklar1 aragtirma ile Tayland’da yasayan 1360 ergen arasinda
“baglanmanin (ebeveynler, akranlar ve okul) ve benlik saygisinin psikolojik iyi olus (yani toplam psikolojik
zorluklar, dissallagtirma sorunlari, i¢sellestirme sorunlari, olumlu sosyal davraniglar ve yasam doyumu)”
iizerindeki 6nemini incelemislerdir. Arastirma sonucunda okula baglanmanin yasam doyumuna aracilik ettigi
sonucuna ulasilmistir. Lucktong vd. (2017) arastirmalari ile bu ¢alisma sonuglar1 agisindan benzer niteliklere
sahiptir. Her iki arastirma da ergenler iizerine yapilmis olup Lucktong vd. (2017) arastirmalar1 6rneklem sayis1
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acisindan bu calismadan ¢ok daha genis bir kitle lizerinde yapilmistir. Varela vd., (2024) Sili’ de yasamini
devam ettiren 1697 6grenciye yonelik olarak bir calisma planlamislaridir. Kovitality ve yasam doyumu:
zorbalik deneyimlerinin ve bunlarin okula baglanma ile iligkilerinin ¢ok diizeyli bir analizi konulu ¢aligmalar
sonucunda okula baglanma siirecinin 6grencilerin yasam doyumlarindan olumlu etkilendigini bulmuslardir.
Varela vd., (2024) arastirmasi bu ¢alisma ile benzer sonuglara sahiptir. Her iki aragtirma sosyokiiltiirel olarak
birbirine farkli bolgelerde yapilmis olmasina ragmen benzer sonuglar vermesi durumu arastirmaci tarafindan
onemli goriilmektedir. Ozdemir ve Koruklu (2013) ilk ergenlik déneminde “anne ve babaya baglanma, okula
baglanma — yasam doyumu” iligkisini ele almislaridir. “Okula baglanmanin ana-babaya baglanma ile yasam
doyumu” arasinda kismi aracilik rolii oldugu arastirma sonucunda bulunmustur. Ozellikle okula baglanma ve
yasam doyumu arasindaki iliski degerlendirildiginde Ozdemir ve Koruklu (2013) arastirmast ile bu calismanin
sonuglari birbirini destekler niteliktedir. Katilimcilarin dzellikleri agisindan bakildiginda Ozdemir ve Koruklu
(2013) arastirmas1 ortaokul Ogrencilerine yonelik yapilmig olup bu arastirma lise &grencilerine ydnelik
tasarlanmistir. Degirmenci ve Magden (2017) Tiirkiye’de yasayan hafif diizeyde zihinsel yetersizligi olan
ergen bireyler iizerinde yapmis oldugu arastirma bulgularma gore “okula baglanma ile yasam doyumu”
arasinda anlamli iligki oldugu sonucuna ulasilmistir. Degirmenci ve Magden (2017) ¢aligmasi ile bu ¢alismanin
sonuclar1 benzer bulgulara sahip oldugu goriilmektedir. Demir ve Yildiz (2023) arastirmalari sonucunda
ortaokul Ogrencilerinde yasam doyumuna okula baglanmanin araciigimi incelemistir. Arastirmadan elde
edilen bulgulara gore “6z-yeterlik, okula baglanma ve yasam doyumu” arasinda pozitif yonde istatistiksel
olarak anlaml iligkiler belirlenmistir. Degirmenci ve Magden (2017) ¢alismasi bu g¢aligmanin sonuglarini
destekler niteliktedir. Aragtirmanin bu sonucunun literatiirde yer alan diger arastirmalar ile ayn1 dogrultuda
oldugu ve bu degiskenler ile ilgili sinirli sayida arastirma oldugu arastirmaci tarafindan gézlemlenmistir,

Aragtirma sonucunda ulasilan bir diger sonug ise okula baglanma siirecine pozitif duygunun etkisinin
anlamli oldugudur. Chang vd., (2020) arastirmalarinda pozitif duygu ve kisilerarasi iligkilerin lise atletizm
smifi dgrencilerinin okul yasamina uyumlarina etkisini incelemislerdir. Arastirma sonucunda pozitif
duygunun, kisilerarasi iliskiler yoluyla 6grencilerin okul yasamina uyumunu olumlu bi¢imde etkiledigini
ortaya koymustur. Chang vd., (2020) aragtirmasi ve bu ¢alisma sonuglar1 agisindan benzerlik géstermektedir.
Her iki arastirma ergen gruplarina yapilmistir. Fakat Chang vd., (2020) arastirmasiin 6rneklem grubu 800
Ogrenciye ulastigi igin bu arastirmaya gore Orneklem sayisi agisindan oldukga fazladir. Huang (2014)
Tayvan’da yapmis oldugu bir arastirma sonucunda &grencilerin yasadiklari pozitif duygularin 6grenci
kuliiplerine katilim siirecinde etkili oldugu sonucuna ulagmistir. Huang (2014) ¢alismast ile bu ¢alisma pozitif
duygularin 6grencilerin okul veya 6grenci kuliiplerine katilimi etkiledigi ve baglanmayi destekledigi sonuglari
acisindan birbirlerini destekler niteliktedir. Wu (2010) ortaokul 6grencilerinin pozitif duygu yasamalarimim
okul yasamina uyumlarini artirdi1i sonucuna ulasmistir. Okula baglanmanin okul uyumu ile baglantili bir
kavram oldugunu (Amai, 2020) goz Oniine aldigimizda her iki aragtirmanin sonuglar1 benzer niteliklere
sahiptir. Bergin ve Bergin (2009) aragtirmalari sonucunda okulda giivenli baglanma daha fazla duygusal
diizenleme, sosyal yeterlilik ve zorluklar1 listlenme istegiyle ve daha diisiik diizeyde DEHB ve sug islemeyle
iligkilidir sonucuna ulagmiglardir. Duygusal diizenleme, sosyal yeterlilik ve zorluklar1 basarma istediginin
pozitif duygular ile iligkili oldugu g6z 6niine alindiginda (Fredrickson ve Cohn, 2008) Bergin ve Bergin (2009)
calismasi bu ¢alisma ile ortak sonuglara sahiptir. Arastirmanin bu sonucunun dogrudan veya dolayli yonden
literatiirde yer alan diger arastirmalar ile benzer sonuglara sahip oldugu arastirmaci tarafindan
degerlendirilmistir.

Arastirma sonucunda ulasilan bir baska sonuca gore, okula baglanma siirecine negatif duygunun
etkisinin anlamsiz oldugu goriilmiigtiir. Savi Cakar ve Karatag (2017) arastirmalarinda ergenlerin “benlik
saygisi, okul 6fkesi ve yasam doyumunu okula baglanmanin” yordayicisi olarak incelemistir. Aragtirma
sonucunda negatif duygularin okula baglanma siirecini yordadigi sonucuna ulasilmigtir. Bu arastirma
sonucunda ise negatif duygunun okula baglanma siirecinde etkisinin olmadig1 goriilmiistiir. Savi Cakar ve
Karatag (2017) calismasi ile bu ¢aligma sonuglar1 agisindan farklilik gostermektedir. Cui ve To (2021)
arastirmalarinda kirsal bolgelerden kentlere goc siirecinde zorlanma ve zorbalik uygulamasinda: olumsuz
duygularin zorbaliga kars1 tutum ve okula baglanma siirecinde araci roliinii ele almiglardir. Caligma sonucunda
negatif duygularin okula baglanma {izerinde olumsuz etkisi oldugu sonucuna ulagilmistir. Fakat bu aragtirma
sonucunda negatif duygu okula baglanmay1 etkilemedigi goriilmiistiir. Cui ve To (2021) arastirmalar1 ile bu
calisma sonuglar1 agisindan farkli 6zelliklere sahiptir. Goren (2017) arastirmasi sonucunda “gocuk ve
ergenlerin okula baglanma siireclerinde akran inanglar1 ve duygu zorbaligi iligkisini” incelemigtir. Arastirma
sonucunda duygu zorbalig1 yani olumsuz duygularin okula baglanmayi olumsuz yénde etkiledigi sonucuna
ulastlmistir. Goren (2017) arastirmasi ile bu ¢alisma sonuglar1 agisindan farklilik géstermektedir. Glimiistepe
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(2019) arastirmasinda, ¢ocuklarda baglanma kaygisi ile baglanma kaginmasi gibi olumsuz duygularin arttik¢a
okula baglanma durumunun olumsuz yonde etkilendigi sonucuna ulasilmigtir. Bu aragtirmada negatif
duygunun okula baglanma ile anlamli iliskisinin olmadig1 diisiiniildiigiinde Giimiistepe (2019) aragtirmasi ile
bu calisma farkli sonuglara ulasmustir. Altinsoy ve Ozyer (2018) arastirmalar1 sonucunda umutsuzluk ve
yalnmizlik gibi olumsuz duygularin okula aidiyet durumunu etkiledigi ve aralarinda anlaml iliski oldugu
sonucuna ulasilmigtir. Bu c¢alismanin ise negatif duygularin okula baglanmayi etkilemedigi sonucu
diisiiniildiigiinde Altmsoy ve Ozyer (2018) arastirmasi ile bu c¢alisma sonuclar1 acisindan farklilik
gostermektedir. Balak (2017) aragtirmasinda “ilkokul 6grencilerinin duygusal zeka diizeyleri, akran zorbalig1
ve okula aidiyet duygulari arasindaki iliskiyi” incelemistir. Arastirma sonucunda 6grencilerin negatif duygulari
iceren “zorbalik egilimi diizeyleri ile okula aidiyet duygular1 arasinda negatif yonde ve anlaml bir iliski”
bulunmustur. Bu ¢aligmada negatif duygular ile okula baglanma arasinda anlamli iligki bulunmamustir. Balak
(2017) arastirmasi ile bu ¢aligma sonuglari agisindan farklilik géstermektedir. Yaldiran (2017) arastirmasinda
lise 6grencilerinde olumsuz duygular1 igeren “siber zorbaliga maruz kalma ve okula baglanma arasindaki
iligkini” incelemistir. Aragtirma sonucunda bu ¢alismadan farkli olarak olumsuz duygular i¢eren siber zorbalik
ile okula baglanma arasinda anlamli iligki bulunmustur. Arastirmanin bu sonucu literatiirde yer alan diger
arastirmalardan farklilik gdstermistir. Orneklem gruplarmnin farkli olmasi, drneklem sayisinin farkli olmast,
bazi arastirmalarda yas gruplarinin farkli olmasi bu durum iizerinde etkili olabilir.

“T{im ¢alismalar ile bu ¢alismanin sonuglar1” degerlendirildiginde arastirmacilar tarafindan birtakim oneriler
getirilmistir. Aragtirma sonuglarina gore okula baglanma kavramu ile ilgili caligmalara bakildiginda farkli
degiskenler ile okula baglanma iliskisini igeren yeni ¢alismalara ihtiya¢ oldugu gériilmiistiir. Ornegin bu
arastirma sonucunda yasam doyumu ve pozitif duygunun okula baglanma fizerinde etkili oldugu sonucuna
ulasilmistir. Fakat negatif duygunun okula baglanma iizerinde etkili olmadig1 gortilmistiir. Literatlirde yer alan
bir bosluk bu arastirma sonucu ile doldurulmaya c¢aligilmistir. Fakat okula baglanma ¢ok genis bir konudur.
Farkli pek ¢ok kavram ile iligkisi olabilir. Okula baglanma ile farkli kavramlarin iligkisinin belirlenmesi igin,
psikolojik olgunluk, yasama anlam ylikleme, umut, 6z anlay1s, duygu diizenleme, esneklik, iyimserlik, 6zsaygi,
psikolojik dayaniklilik, ihtiyag¢ doyumu ve yasamin anlami gibi konularin ¢alisilmasi literatiirde yer alan
boslugu giderecektir. Yeni yapilacak olan ve aragtirmacilar tarafindan 6nerilen arastirmalarin literatiire olumlu
katkilar saglayacagi diisiiniilmektedir. Ayrica bu arastirmada g¢alisilan kavramlarin daha derinlemesine
incelenmesi ancak yeni ¢alismalarin yapilmasi ile miimkiin olacaktir.

Arastirmanin 6rneklem grubunu 252 6grenci olusturmaktadir. Arastirmacilar tarafindan 6rneklem

grubunun sayisi artirilarak yeni ¢aligmalar planlanabilir. Ayrica bu ¢aligma lise dgrencilerine yonelik olarak
yapilmistir. Arastirmacilar tarafindan ergenlik doneminin bagladigi ortaokul doneminde olan 6grencilerin
okula baglanmalarina iliskin yeni arastirmalar planlanabilir. Yasam doyumu ve pozitif — negatif duygu
kavramlarmin okula baglanmaya etkisi 6zellikle 18 yag {istii iiniversite 6grencisi bireylerde sinanabilir.
Arastirma sadece Istanbul ilinde gergeklestirilmistir. Farkli illerde veya farkli cografi bolgelerde yasayan
ogrencilere, yetiskinlere yonelik yeni c¢alismalar planlanabilir. Bu sekilde bolgeler arasi farkliliklar ve
benzerlikler degerlendirilmis olup iilke geneline iliskin ¢ikarimlar yapilabilir.
Arastirma ile elde edilen beriler 1513inda deneysel ¢alismalar planlanabilir. Ozellikle okullarin igerisinde
bulundugu sosyal, kiiltiirel ve ekonomik kosullar dikkate alinarak okula baglanma iizerinde etkisi bu ¢aligmada
ortaya konulan yasam doyumu ve pozitif duyguyu durumlarmi dikkate alarak arastirmacilar tarafindan
bolgesel ihtiyaglar kargilayacak olan okul temelli miidahale programlari planlanip uygulanabilir. Miidahale
programlar1 kapsaminda grupla psikolojik danisma, psikoegitim, grup rehberligi etkinlikleri, sinif rehberligi
etkinlikleri uygulanabilir. Bu kapsamda hem deneysel caligmalar ile uygulanan programlarin etkililigi
smmanmis olur hem de alanda calisan okul psikolojik danismanlarmin uygulayabilecegi miidahale
programlarinin sayist artirilabilir. Calismalarin yayginlagmasi okula baglanma siirecinde alinan 6nlemleri
giiclendirecegi diistiniilmektedir.

Arastirmanin ¢esitli “siirliliklar1” bulunmaktadir. Bunlardan bir tanesi aragtirma 6rneklem gurubudur.
Bu calisma drneklem grubunda yer alan ve yasamina Istanbul ilinde devan eden 252 dgrenci ile sinirhdir.
Arastirma lise kademesinde yer alan dokuzuncu sinif, onuncu smif ve on birinci sinif 6grencileri ile sinirlidir.
Aragtirmaya on ikinci siif 6grencileri dahil edilmemistir. 12. Sinif 6grencilerinin sinavlara (TYT, AYT, YKS)
hazirlik siirecinde olmasi nedeni ile arastirmaya katilmay1 zaman kayb1 olarak gérmeleri nedeni ile goniilsiiz
olmalar1 arastirmacinin bu ydnde karar almasini etkilemistir. Son olarak bu arastirma, Yasam Doyumu Olgegi,
Okula Baglanma Olgegi, Pozitif — Negatif Duygu Olgeginin lgebildigi veriler ile smirhdir.
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The Predictive Role of Life Satisfaction, Positive and Negative Emotions in Adolescents' School
Attachment

Abdullah Ensar Uzun!* Abstract: The aim of the study is to determine the effect of “life satisfaction and positive

emotions - negative emotions” on “school attachment” of adolescents who are students in
|Ministry of Education, Kayseri, Turkey secondary education institutions. Data were collected for the study during the “2023 - 2024
aensaruzun@gmail.com academic year”. The sample group is a total of 252 students continuing their education in

secondary education institutions in Istanbul. The genders of the students are 130 female and 122
male. Within the scope of the study, the “personal information form” created by the researchers

“Corresponding Author was first applied to the individuals in the sample group. Then, “School Attachment Scale”,
“Satisfaction with Life Scale” and “Positive - Negative Emotion Scale” were used for data
collection. Within the scope of the analysis of the data collected for the research, firstly,
“Cronbach's Alpha” values were found for the reliability analysis of the scales. Then the
skewness and kurtosis values of the scales were calculated. After the statistical findings of the
participants were given, correlation and regression analyses were performed. As a result of all
these procedures, it was seen that the effect of the independent variables “life satisfaction” and
“positive emotion” on the dependent variable “school attachment” was significant. However,
the effect of the other independent variable “negative emotion” on “school attachment” was
found to be insignificant. According to the results of the research, it is seen that as students' “life
satisfaction” and “positive emotions” increase, “school attachment” will increase. It was
determined that the variable that contributed the most to “school attachment” was “positive
emotion”.
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INTRODUCTION

Adolescence is a dynamic developmental stage in which the individual experiences various physical,
emotional, and social change processes (Sugimura et al., 2023). This developmental period brings many
biological, psychological, and social changes. During adolescence, individuals spend most of their time in
school. For a healthy development process, it is critical for students to feel that they belong to school. The
school attachment process positively supports individuals' behavioral and psychological development
(Pehlivan & Ozgenel, 2020). Research shows that a high level of school attachment reduces the problems
experienced in the development process of the individual (Kale & Demir, 2021). Individuals who successfully
overcome the school attachment process, get satisfaction from the relationships they establish at school.
However, individuals with difficulties in school attachment often feel lonely (Johnson et al., 2001). The
concept of school attachment is explained by Hirschi's (1969) “Social Control Theory”. According to this
theory, individuals realize attachment processes with family members and other dynamics of society. One of
these dynamics is educational institutions. Individuals establish social and emotional bonds with other people
in schools. These bonds allow students to compare their attitudes and behaviors with those of other individuals.
As a result of the comparison, the individual achieves social cohesion by exhibiting behaviors in accordance
with social norms. School attachment includes various factors. These are teachers supporting toward students
according to their developmental needs, liking school, and communicating with their friends (Libbey, 2004).
As a result of school attachment, the individual feels belonging to the school and becomes happy (Mouton et
al., 1996). Various factors facilitate school attachment. These can be listed as the social support of educators,
the social support of peers at school, the school support education in accordance with the expectations of the
students, and supporting students socially and culturally apart from academic activities (Blum, 2005; Mouton
et al., 1996; Nichols, 2008; Soyyigit, 2022). School attachment can be affected by different dynamics in
individuals' developmental process. One of these is life satisfaction.
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As a result of various studies, it has been revealed that individuals with high levels of “school
attachment” have high levels of “life satisfaction” (Cakar & Karatas, 2017; Gilman & Huebner, 2006; Suldo
& Shaffer, 2008; Ozdemir & Koruklu, 2013). Neugarten et al. (1961) defined life satisfaction as the result
obtained by comparing one's current situation and expectations from life. According to another definition, the
concept of life satisfaction is defined as the feeling that occurs due to the difference between the possibilities
that individuals have and the possibilities they desire. It is individuals' cognitive positive or negative
evaluations indicating their satisfaction with the life process (Diener & Diener, 1996). Individuals' past
experiences, present experiences, and future expectations are affected by their current life satisfaction levels
(Diener et al., 1999; Flanagan, 1978; Myers & Diener, 1995). The concept of life satisfaction affects job
satisfaction (Dikmen, 1995), burnout (Unal et al., 2001), psychological well-being (Demir et al., 2021);
psychological needs (Civitci, 2012), school attachment (Cakar & Karatag, 2017) and many other concepts.
Since this study was conducted on adolescents and considering that adolescents spend most of their time at
school, the effect of the concept of life satisfaction on school attachment will be evaluated by the researcher.

In order to see whether the level of school attachment is shaped according to emotional dispositions,
the concepts of “positive emotion” and “negative emotion” were discussed within the scope of the study.
“Positive emotion” and ‘negative emotion’ appear as the first two dimensions in studies in which emotional
disposition is evaluated multidimensionally (Diener et al., 1985; Watson et al., 1984). As a result of the
experiences encountered, the reactions given by individuals to reward and punishment feedback depending on
psychobiological sensitivity and psychodynamic sensitivity structures lead to the formation of positive emotion
and negative emotions (Watson & Tellegen, 1985). Negative emotion expresses feelings of “tension,
irritability, anger, etc.”. Positive emotions express feelings such as “happiness, peace, etc.” (Crowford &
Henry, 2004). People who experience positive emotions can generally establish trusting relationships and make
positive interpretations and evaluations of the events encountered. In those who experience negative emotions,
the process that occurs in the case of positive emotions is shaped in the opposite way (Lyubomirsky et al.,
2005). “Positive” and ‘negative’ emotions are completely independent of each other. It cannot be interpreted
that someone who feels “happy” will never be “unhappy” (Russell & Carroll, 1999; Kuyumcu, 2013). Positive
and negative emotions experienced by individuals gain importance in fulfilling each developmental task. For
example, for the school attachment process to be healthy during adolescence, it is important to feel positive
emotions about school.

Studies have shown that students often experience various problems in attachment to school during
adolescence (Sahan & Duy, 2017; Bellici, 2015; Kennedy & Kennedy, 2004). In order for the school
attachment process experienced during adolescence to be healthy, it has been revealed as a result of research
that it would be beneficial to change students' perspectives on school in a more positive direction, to increase
the positive emotions experienced at school and to reduce negative emotions, that is, to increase their life
satisfaction (Abraham & Kerns, 2013; Bergin & Bergin, 2019; Borelli et al., 2010; Chang et al., 2020).
Considering these studies, researchers believe that there is a relationship between “positive and negative
emotions” and “life satisfaction.”

A limited number of studies were found in the literature in which the concepts of “school attachment,”
“life satisfaction,” and “positive and negative emotions” were discussed together. In this respect, the research
will fill a gap identified by the researcher in the literature. The research also aims to answer the following
questions using scientific methods.

1. What is the level of relationship between “school attachment” and “positive and negative” emotional
states?

2. What is the level of relationship between “school attachment” and “life satisfaction”?
3. To what extent does “school attachment” predict “positive and negative” moods?

4. At what level does “school attachment” predict “life satisfaction”?
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METHOD
Research Design

This study aims to examine the predictive role of life satisfaction and positive and negative emotions
in adolescents' school attachment. The research was designed using the relational survey model since it
includes “two or more variables” and aims to reveal whether there is a change between variables (Karasar,
2011). The dependent variable of the study is “school attachment”; the independent variables are “life
satisfaction” and “positive and negative emotions.” The study was conducted with students in adolescence.
The first criterion for inclusion in the study was determined by the researchers as “not having a psychiatric
diagnosis.” Secondly, “the criterion of being between the ages of 12-16” was set. The third and final criterion
was “continuing their education at the secondary level in formal education institutions.”

Study Group / Population - Sample

The target population of the research is all students continuing their education at the secondary
education level in the Republic of Turkey. The sample group of the research consists of a total of 252 students
in “9th (88 students) grade”, “10th (103 students) grade” and “11th (61 students) grade” who are students in
Istanbul in the 2023-2024 academic year. “130 of the students are girls, and 122 of them are boys.” In order to
select the individuals to be included in the sample group, the study included the participants by drawing lots
over the previously determined list (Karasar, 2011).

Descriptive Statistical Findings of the Participants
“Descriptive statistical findings” of the participants are shown in Table 1. Of the “252 students” who
participated in the study, “51.6% were female” and “48.4% were male.” When the grade distribution was

analyzed, 34.9% were in the 9th grade, 40.9% in the 10th grade, and 24.2% in the 11th grade.

Table 1

Descriptive Statistical Findings of the Participants

Variable Category Frequency (N) Percentage (%)
Gender Female 130 51,6

Male 122 48,4
Grade 9th grade 88 349

10th grade 103 40,9

11th grade 61 242

Total 252 100

“Descriptive statistical findings” related to the scales applied to the students were analyzed and shown
in Table 2. According to the data obtained from the students who participated in the study, the “Life
Satisfaction Scale mean score was 17.34, standard deviation value was 7.28, the smallest calculated value was
5, and the largest value was 35”. The mean score of “Positive Emotion” of students is 730,19, the standard
deviation value is 9,56, the smallest calculated value is 10 and the largest value is 50.” The mean score of
“Negative Emotion” of the students was “34,16, the standard deviation value was 9,08”, the minimum
calculated value was 10 and the maximum calculated value was 50.” The mean score of “School Attachment
Scale” is 40,37, the standard deviation value is 13,16, the calculated minimum value is 13 and the maximum
value is 65.”
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Table 2

Descriptive Statistical Findings Related to the Scales Applied to the Students

Scales N Min. Max. Mean. S.S
Satisfaction with Life Scale 252 5 35 17,34 7,28
Positive Emotion 252 10 50 30,19 9,56
Negative Emotion 252 10 50 34,16 9,08
School Attachment Scale 252 13 65 40,37 13,16

“Min.: Minimum, Max.: Maximum, Mean: Mean, S.S: Standard deviation.”

Data Collection Tools
Personal Information Form

Within the scope of the study, a “personal information form” was prepared by the researcher to
determine the socio-demographic characteristics of the individuals participating in the study. With the
“Personal Information Form,” information such as “grade level,” “age,” and “gender” of the participants were
obtained.

School Attachment Scale High School Form

“School Attachment Scale for Children and Adolescents High School Form” was developed by Hill
(2005). The measurement tool consists of 15 items in total. The scale has a total of three sub-dimensions. These
are the “teacher sub-dimension,” “friend sub-dimension,” and “school attachment sub-dimension.” The
adaptation of the measurement tool to Turkish culture was carried out by Savi (2011). As a result of the
reliability analysis, the “Cronbach Alpha” internal consistency coefficient was calculated as ““.91” and the two-
half test reliability was calculated as .80 for the first half” and *“.74 for the second half” (Savi Cakar & Karatas,
2017).

Satisfaction with Life Scale

Diener, Emmons, Laresen, and Griffin (1985) developed the model to determine the life satisfaction
levels of individuals. The measurement tool consists of a total of 5 items. The scale is graded on a 7-point
scale. Life satisfaction is evaluated based on the total score and has no sub-dimensions. The adaptation of the
scale to Turkish culture was carried out by Koker (1991). As a result of the analysis of the scale's reliability,
“Cronbach-alpha reliability coefficient a=0.76” was obtained. In this study, the internal consistency coefficient
was found to be 0=0.77.

Positive and Negative Emotion Scale

The scale was developed by Watson et al. (1988) to determine the positive and negative emotion levels
of individuals. The scale consists of a total of 20 items. The measurement tool consists of two sub-dimensions
: “positive emotion” and “negative emotion.” The adaptation of the scale to Turkish culture was carried out by
Gengoz (2000). In the adaptation study of the scale, “Cronbach's Alpha” internal consistency coefficient was
found to be 0=0.83 for “negative emotion” and a=0.86 for “positive emotion.” In this study, the internal
consistency coefficients were calculated as “0=0.81 for positive affect” and “a=0.78 for negative affect”.
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Data Collection and Analysis

After the planning of the research process, the researchers obtained “ethics committee approval”.
“Yildiz Technical University University Social and Human Sciences Ethics Committee” with the number
2024.05’ the report that the research is ethically appropriate was issued on 02.05.2025.

Necessary permissions were obtained from the schools determined during the data collection process.
The researchers visited the schools face-to-face, and the data sets, which had previously been reproduced by
the number of candidates, were applied to volunteer students. Informed consent forms were obtained from the
students and their families before applying. After the data collection process was completed, the researchers
used the IBM SPSS Statistics 26 version to analyze the data.

Reliability Analysis
In the study, reliability analysis was conducted for the “Satisfaction with Life Scale,” Positive and
Negative Emotion Scale,” and “School Attachment Scale.” “Cronbach's Alpha” values are shown in Table 3.

In the reliability analysis, “a values should be above 0.70” (Pallant, 2020). According to this value, it was
observed that the values of ““all scales and sub-dimensions used in the research” were at the desired level.

Table 3

Cronbach's Alpha Values of the Scale and Subscales Used in the Study

Skewness Kurtosis
Scales l
Cronbach's N Statistics Std. Error Statistics Std. Error
Alpha
5
Satisfaction with Life Scale 0,828 252 ,012 ,153 -,568
0,872 10
Positive Emotion 252 -,423 ,153 -, 178
0,841 10
Negative Emotion 252 ,439 ,153 ,598
0,774 14
School Attachment Scale 252 -,521 ,153 -,242

In the study, the categorical variables of the participants were calculated as “number and percentage.”
“The normal distribution of numerical variables was found by calculating skewness and kurtosis values and is
shown in Table 3.” In normal distribution, “skewness values are expected to be between +1.5” (Tabachnick &
Fidel, 2013). In this context, it was seen that “the scale and its sub-dimensions in Table 3 fit the normal
distribution”.

Since the data obtained due to the application of the scales used in the study had normal distribution
characteristics, “parametric tests” were preferred. “Pearson tests” were used in correlation analysis. The
correlation coefficient was evaluated as follows; “between 0.00-0.30 is low”, “between 0.30-0.70 is medium,”
and “between 0.70-1.00 is high level” (Biiyiikoztiirk, 2020). A “multiple regression analysis” was conducted
to determine the factors affecting students' “attachment to school” process. In the “multiple regression
analysis” application in this model, whether the relationship between the “independent variables” and the
“dependent variable” is “linear or not” was determined by looking at the scatter plots. Whether the scores were
normally distributed was decided by examining the “histogram and Normal P-P Plot Graph.” The model
fulfilled both linearity assumption and normal distribution assumptions. In the whole study, “significance
levels of 0.05 and 0.01 values” were taken into consideration.
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FINDINGS
Levels of Relationship between Variables and Sub-Dimensions Applied to Students

The relationship levels between the scale and sub-dimensions applied to the students were analyzed
and shown in Table 4.

Table 4

Correlational Relationships between Variables and Sub-Dimensions Administered to Participants

Scales Coefficient LCA PE NE SA
Satisfaction with Life Scale ! !

p
Positive Emotion . 539 1,00

p 0,000

- o . sk

Negative Emotion ! 306 82 1,00

P 0,000 0,000

r ,358%* LA4T79%* -,342%* 1

p 0,000 0,000 0,000

School Attachment Scale
“*p<0.05, **p<0.01, r: Correlation coefficient”

Abbreviations: LLS, Life Satisfaction, PE; Positive Emotion, NE; Negative Emotion SA School Attachment

A moderate positive correlation was found between the students' “LLS,” “PE,” and “SA” (p<0.05). A
moderate positive relationship was found between “PE” and “PE” and “SA” (p<0.05). A moderate negative
relationship was found between “NE” and “LLS,” “PD,” and “SA” (p<0.05). A moderate positive relationship
was found between “SA” and “LLS” and “PE” (p<0.05). When these results were analyzed, it was seen that
as the students' “PE” and “NE” increased, their dependency on school would increase. However, as students'
“NE” increases, their dependency on school will decrease.

The Predictive Role of Satisfaction with Life, Positive and Negative Emotions in School Attachment

The study analyzed the effects of students' “Satisfaction with Life, Positive Emotion and Negative
Emotion on School Attachment” by multiple regression analysis. In the model, “Life Satisfaction”, “Positive
Emotion,” and “Negative Emotion” were determined as independent variables. The model was statistically
significant in the multiple regression analysis with the independent variables, F (3,248) =27.50, p=0.000,
p<0.01. The independent variables included in the study explain 25% of the changes in students' school
attachment (Table 5).
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Table 5

Multiple Regression Analysis on Factors Affecting Students' School Attachment

Variable

B Std. error P T p Tolerance VIF
Fixed 26,361 5,554 4,747 0,000
Satisfaction with Life (SL) 0,256 0,118 0,142 2,169 0,031* 0,710 1,409
Positive Emotion (PE) 0,476 0,105 0,346 4,528 0,000%* 0,518 1,931
Negative Emotion (NE) -0,141 0,098 -0,097 -1,436 0,152 0,662 1,512
R=0,500 R?=0,250 F(3,248)=27,50, p=0,000, p<0.01

Dependent variable: School Attachment, *p<0.05, **p<0.01

According to the standardized regression coefficient (p), the effects of the independent variables “SA”
and “PE” were found to be significant. However, the effect of “NE” was found to be insignificant. In this
model, it shows that as students' “PT” and “PE” increase, students' “SA” will increase. It was seen that the
most significant effect on “SA” was the students' “PE.” According to this table, the independent variables (SL,
PE, NE) together explain 25% of the total variance. This information is obtained from the R? (R-square) value.

In other words, when all the values in the model are kept constant, it is seen that when “SL” and “PE”
increase by one point, students' “SA” will increase by 0.142 and 0.346 times, respectively. “According to the
results of the regression analysis, the regression equation (mathematical model) for the factors affecting the
“SA” of the students is given below.”

SA=26,361+0,256SL +0,476PE
DISCUSSION AND CONCLUSION

According to the research results, it was seen that the effect of life satisfaction, which is an independent
variable, on the dependent variable, the school attachment process, was positive and significant. Anotherresult
of the research was that the effect of positive emotion on the dependent variable, the school attachment process,
was positive and significant. However, it was seen that the effect of negative emotion on the school attachment
process was insignificant. This model shows that as students' life satisfaction and positive emotions increase,
students' attachment to school will increase. It was seen that the most important effect on school attachment is
students' positive emotions. In this section of the research, the research results were compared with other
studies in the literature,, and their similarities and differences were discussed.

According to the first result of the study, the effect of life satisfaction on the school attachment process
was significant. Cikrik¢1 and Ozen (2020) examined the relationships between school attachment, “academic
procrastination and life satisfaction” and the mediating effect of academic procrastination in their study. They
reported that school attachment contributed to the increase in life satisfaction due to the study. Considering the
result of this study, which showed that the effect of life satisfaction on the school attachment process was
significant, the results of both studies contain similar features. Another common aspect of both studies is that
they were applied to adolescent groups. Cakar and Karatag (2017) research examined whether adolescents'
self-esteem, “school anger, and life satisfaction predict school attachment.” The research concluded that high
life satisfaction positively affects the school attachment process. When the result of this study is considered, it
is seen that the results are similar to the research of Cakar and Karatas (2017). Elmore and Huebner (2010)
planned a study on middle school students. As a result of the longitudinal study, it was concluded that positive
life experiences, in other words, life satisfaction, positively affect the school attachment process. The Elmore
and Huebner (2010) study has similar characteristics to this study regarding the result that life satisfaction
positively affects the school attachment process. The Elmore and Huebner (2010) study differs from this study
in that it has a longitudinal design and was conducted on middle school students. In their study, Oberle et al.
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(2011) examined the relationships between life satisfaction, optimism, and ecological assets in school
(attachment to school), neighborhood (perceived neighborhood support), family (perceived parental support),
and peer group (positive peer relations) in early adolescence. As a result of the study, it was concluded that
there is a significant relationship between school attachment and life satisfaction. Because life satisfaction
reached in this study affects the school attachment process, the results of the Oberle et al. (2011) study and
this study support each other. These two studies differ in terms of sample groups. Oberle et al. (2011)
conducted a study on middle school students. This study was conducted on high school students. Lucktong et
al. (2017) conducted a study on the importance of “attachment (parents, peers, and school) and self-esteem on
psychological well-being (i.e., total psychological difficulties, externalizing problems, internalizing problems,
positive social behaviors, and life satisfaction)” among 1360 adolescents living in Thailand. As a result of the
study, it was concluded that attachment to school mediates life satisfaction. Lucktong et al. (2017) have similar
characteristics to this study regarding their results. Both studies were conducted on adolescents, and Lucktong
etal. (2017) conducted a study on a much larger population in sample size. Varela et al. (2024) planned a study
on 1697 students living in Chile. Covitality and life satisfaction: Their study on a multilevel analysis of
bullying experiences and their relationship with school attachment found that the school attachment process
was positively affected by students' life satisfaction. Varela et al.'s (2024) research has results similar to those
of this study. Although both studies were conducted in different sociocultural regions, the fact that they yielded
similar results is considered important by the researcher. Ozdemir and Koruklu (2013) examined the
relationship between "attachment to mother and father, attachment to school - life satisfaction" in early
adolescence. As a result of the research, it was found that "attachment to school has a partial mediating role
between attachment to mother and father and life satisfaction." Especially when the relationship between
school attachment and life satisfaction is evaluated, the results of the Ozdemir and Koruklu (2013) research
and this study support each other. When the characteristics of the participants are considered, the Ozdemir and
Koruklu (2013) research was conducted for middle school students, and this research was designed for high
school students. According to the findings of the research conducted by Degirmenci and Magden (2017) on
adolescents with mild mental retardation living in Turkey, it was concluded that there is a significant
relationship between "school attachment and life satisfaction." The results of Degirmenci and Magden (2017)
and this study seem to have similar findings. As a result of their research, Demir and Y1ldiz (2023) examined
the mediation of school attachment on life satisfaction in middle school students. According to the findings
obtained from the research, positive statistically significant relationships were determined between "self-
efficacy, school attachment, and life satisfaction." The study of Degirmenci and Magden (2017) supports the
results of this study. The researcher observed that this study result is in line with other studies in the literature
and that there is a limited number of studies on these variables.

Another result of the research is that the effect of positive emotions on the process of attachment to
school is significant. Chang et al. (2020) examined the effect of positive emotions and interpersonal
relationships on adapting high school athletics class students to school life. The research revealed positive
emotions positively affect students' adaptation to school life through interpersonal relationships. Chang et al.'s
(2020) research and this study are similar in terms of their results. Both studies were conducted on adolescent
groups. However, since the sample group of Chang et al. (2020) research reached 800 students, it is quite large
in terms of the number of samples compared to this study. Huang (2014) concluded in a study he conducted in
Taiwan that the positive emotions experienced by students were effective in participating in student clubs. The
Huang (2014) study and this study support each other in terms of the results that positive emotions affect
students' participation in school or student clubs and support attachment. Wu (2010) concluded that middle
school students' positive emotions increase their adaptation to school life. Considering that school attachment
is a concept related to school adjustment (Amai, 2020), the results of both studies have similar characteristics.
Bergin and Bergin (2009) concluded that secure attachment at school is associated with greater emotional
regulation, social competence, willingness to undertake challenges, and lower levels of ADHD and
delinquency. Considering that emotional regulation, social competence, and willingness to achieve challenges
are associated with positive emotions (Fredrickson and Cohn, 2008), the Bergin and Bergin (2009) study has
results similar to this study. The researcher evaluated that this study result has similar results to other studies
in the literature, directly or indirectly.

According to another result of the research, it was seen that the effect of negative emotions on the
school attachment process was insignificant. In their research, Savi Cakar and Karatag (2017) examined
adolescents' "self-esteem, school anger, and life satisfaction" as predictors of school attachment. As a result of
the research, it was concluded that negative emotions predicted the school attachment process. As a result of

581



Trakya Journal of Education, 15(2) 2025, 560-588

this research, it was seen that negative emotions did not affect the school attachment process. Savi Cakar and
Karatag (2017) differed from this study in terms of their results. Cui and To (2021) examined the mediating
role of negative emotions in the attitude towards bullying and the school attachment process in implementing
strain and bullying in the migration process from rural areas to cities. As a result of the study, it was concluded
that negative emotions had a negative effect on school attachment. However, as a result of this research, it was
seen that negative emotions did not affect school attachment. Cui and To (2021) have different characteristics
from this study regarding their results. Goren (2017) examined "the relationship between peer beliefs and
emotional bullying in the school attachment processes of children and adolescents" as a result of his research.
As a result of the research, it was concluded that emotional bullying, that is, negative emotions, negatively
affects school attachment. The results of this study differ from those of Goren (2017). The Giimiistepe (2019)
study concluded that as children's negative emotions such as attachment anxiety and attachment avoidance
increase, school attachment is negatively affected. Considering that there is no significant relationship between
negative emotions and school attachment in this study, the Glimiistepe (2019) study and this study reached
different results. As a result of the Altinsoy and Ozyer (2018) study, it was concluded that negative emotions
such as hopelessness and loneliness affect school attachment and that there is a significant relationship between
them. Considering that the result of this study does not affect school attachment, the Altinsoy and Ozyer (2018)
study and this study differ in terms of results. Balak (2017) examined the “relationship between primary school
students’ emotional intelligence levels, peer bullying, and sense of belonging to school” in his research. As a
result of the research, a negative and significant relationship was found between the students’ “bullying
tendency levels and sense of belonging to school,” which includes negative emotions. This study found no
significant relationship between negative emotions and school attachment. Balak (2017) and this study differ
in terms of their results. Yaldiran (2017) examined the “relationship between exposure to cyberbullying and
school attachment,” including negative emotions in high school students. As a result of the research, unlike
this study, a significant relationship was found between cyberbullying, including negative emotions, and
school attachment. This result of the research differed from other studies in the literature. The fact that the
sample groups were different, the sample size was different, and the age groups were different in some studies
may affect this situation. When the “results of all studies and this study” were evaluated, the researchers made
some suggestions. According to the results of the research, when studies on the concept of school attachment
were examined, it was seen that there was a need for new studies that included the relationship between
different variables and school attachment. For example, as a result of this research, it was concluded that life
satisfaction and positive emotions were effective on school attachment. However, it was seen that negative
emotions were not effective in school attachment. A gap in the literature was tried to be filled with this research
result. However, school attachment is a very broad subject. It may be related to many different concepts. In
order to determine the relationship between school attachment and different concepts, studying topics such as
psychological maturity, attributing meaning to life, hope, self-understanding, emotion regulation, flexibility,
optimism, self-esteem, psychological resilience, need satisfaction, and meaning of life will fill the gap in the
literature. It is thought that new studies to be conducted and suggested by researchers will positively contribute
to the literature. In addition, a more in-depth examination of the concepts studied in this study will only be
possible with new studies.

The study sample group consists of 252 students. New studies can be planned by the researchers by
increasing the sample group. In addition, this study was conducted on high school students. New studies can
be planned by the researchers on the attachment to students' school in middle school, where adolescence
begins. The effects of life satisfaction and positive-negative emotions on attachment to school can be tested,
especially on university students over 18. The study was conducted only in Istanbul. New studies can be
planned for students and adults living in different cities or different geographical regions. In this way,
differences and similarities between regions were evaluated, and inferences can be made for the whole country.
Experimental studies can be planned in light of the data obtained from the study. Considering the social,
cultural, and economic conditions in which schools are located, the researchers can plan and implement the
effects of life satisfaction and positive emotions on attachment to school, which were revealed in this study.
Within the scope of intervention programs, group psychological counseling, psychoeducation, group guidance
activities, and classroom guidance activities can be implemented. In this context, both the effectiveness of the
programs implemented with experimental studies will be tested, and the number of intervention programs that
school psychological counselors working in the field can implement can be increased. It is thought that the
widespread use of the studies will strengthen the measures taken in attachment to school.

582



Abdullah Ensar Uzun

There are various “limitations” of the research. One of these is the research sample group. This study
is limited to 252 students in the sample group who continue their lives in Istanbul. The research is limited to
ninth, tenth, and eleventh-grade students in high school. Twelfth-grade students were not included in the
research. The fact that 12th grade students were reluctant to participate in the research because they were
preparing for exams (TYT, AYT, YKS) and saw it as a waste of time affected the researcher's decision in this
direction. Finally, this research is limited to data that can be measured using the Life Satisfaction Scale, School
Attachment Scale, and Positive-Negative Emotion Scale.
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