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Article Info  Abstract 

 

 
 This study aims to reveal the factors caused by the teacher that reduce 

the motivation of the student towards learning Turkish. The findings 

indicated that demotivating factors were teachers’ instructional styles 

and teaching skills, teaching method, the teacher's personality, the 

teacher's attitude, the teacher's behaviors, the teacher's classroom 

management skills, the teacher's competence, the teacher's commitment 

to the job. This study theoretically extends previous demotivational 

measurements and the conceptual frameworks of L2 demotivational 

factors from English language learning to L2 Turkish learning. Also, It 

is important in terms of notable pedagogical implications are provided 

for L2 Turkish educators to reveal the demotivational constructions and 

to stimulate the motivation of L2 Turkish students. In addittion, It is 

essential for taking some remedial measures and taking into account 

the needs and expectations of the students while determining the 

teaching methods. 
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Introduction 

In general terms, motivation means taking action to do something. L2 motivation can 

be described as a “combination of effort plus a desire to achieve the goal of learning the 

language plus favourable attitudes toward learning the language” (Gardner, 1985, p. 10). 

Moreover, student motivation naturally relates to the eagerness of learners to take part in the 

educational process. But it also has to do with the reasons or purposes underlying their 

participation or absence from academic activities (Bayraktar, 2015). While it is observed that 

some of the students in educational institutions are willing to produce solutions to the 

lesson, the subject or the problem encountered, it is observed that some other students are 

reluctant in the lessons and prefer to escape rather than struggle in producing solutions to 

the problems they encounter. At the beginning of the factors affecting the formation of this 
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difference between students is motivation. One of the most essential aspects influencing the 

efficacy of the learning-teaching process is motivation, as it is effective in energizing the 

individual and making him willing to behave (Akbaba, 2006). The impact of motivation on 

learning has been studied in many different languages. For example, L2 motivational 

situations were highly related with positive feelings but negatively correlated with negative 

counterparts among Italian secondary school learners (MacIntyre & Vincze, 2017). 

Accordingly, in the Saudi context, motivation totally influenced L2 learners’ willingless to 

communicate and the perception of learning enjoyment for university English students 

(Alrabai, 2022). The finding of Kruk (2022) mirrored this pattern by stating that lower levels 

of anxiety and boredom were associated with higher levels of willingless to communicate 

and motivation in the Poland English learning context. And again, the findings of Lan, et al. 

(2023) indicated that L2 enjoyment mediated the association between L2 motivational 

intensity and L2 willingness to communicate. Additionally, both shyness and L2 boredom 

moderated the slope between L2 enjoyment and L2 willingness to communicate. However, 

this pattern has seldom been investigated in the L2 Turkish learning context, especially from 

the perspective of demotivational constructions. It is, therefore, intriguing and paramount to 

validate this pattern as the intricate relationship might vary across languages, participants, 

and contexts. 

The effect of motivation on the language learning process has been proven and it has 

been determined that the key to proficiency and success in language learning is motivation 

(Spolsky, 1989). However, many negative effects on students' motivation occur during the 

target language learning process. Many academics emphasized motivation and explored 

strategies that might have a good impact on students (Dörnyei, 1994). There are, however, 

other elements that deter pupils from wanting to learn a foreign language and result in a lack 

of language proficiency. Demotivation, the opposite of motivation, has recently caught the 

attention of scholars and educators (Ghanizadeh & Jahedizadeh, 2015). Similar to motivators, 

demotivators lower students' desire to learn. These elements may contribute to pupils' lack 

of proficiency in learning foreign languages. 

To bridge the aforementioned research gaps and improve the field forward, the 

current study serves as an initial attempt to research the demotivational factors in the L2 

Turkish learning context. This study differentiates from previous research in considering the 

demotivational factors stemmed from the teacher by using interview for more detailed 
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information beyond quantitative data. Moreover, this study aims to enlarge the existing 

research scope to L2 Turkish language space from the point of demotivational factors caused 

by the teacher. 

What is Demotivation? 

Demotivation can be defined to be any power that lowers learners' motivation to 

learn or a lack of a desire to put forward an effort (Zhang, 2007). According to Küpers (2001), 

demotivation is not just a reversal of motivation.  Demotivation contains more than inaction 

or unmotivated behavior. It can also indicate engaging in wrong or counterproductive 

directions. Aydın (2012) expresses demotivation as a lack of effort, need, and desire. These 

factors that negatively affect students can be caused by the student himself, the teacher, or 

many environmental reasons. Whatever the source of demotivation, it negatively affects the 

learning process (Lu, et al. 2023). 

Literature Review  

In his study, Dörnyei (2001) revealed the factors that reduce the motivation of 

students in countries where English is taught as a second language. These are factors 

originating from the teacher (teacher's personality, competencies, teaching methods, etc.), 

inadequate learning conditions (crowded classrooms, unsuitable class levels, or frequent 

changes of teachers), student's decreased self-confidence because of experiences of failure, 

negative manner towards the learned foreign language. (Lack of interest, obligatory foreign 

language learning, textbooks used in the course, and boring learning materials. 

Inspired by Dörnyei's (2001) studies, many researchers have investigated the factors 

that decrease the motivation of foreign language learners (Arai, 2004; Falout & Maruyama, 

2004; Hasegawa, 2004; Ikeno, 2002; İsaoğlu & Emir, 2020; Kikuchi & Sakai, 2009; Quadir, 

2021). 

Ikeno (2002) investigated demotivation by interviewing 65 university students about 

their motivation and demotivation experiences. And he discovered some demotivating 

factors, such as sense of lack of control over what one is learning, doubts about teachers' 

abilities, doubts about teachers' character, a perception that courses are just focused on 

exams, self-doubt over one's English proficiency, and classmates' negative for learning the 

language. Hasegawa (2004) studied on both junior and senior high school students and 

asked them about their experiences of demotivation. He conducted a qualitative analysis of 

the data and discovered that teacher-related events were the most commonly reported as a 
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source of demotivation. According to the findings of the investigation, improper instructor 

behaviors may have a "significant influence" on student’s lack of motivation. Falout and 

Maruyama (2004) looked into whether demotivating factors before starting college varied 

between beginner and advanced English students. They noticed that the demotivating 

factors for the beginner group were self-confidence, perceptions towards the second 

language itself, classes, teachers, and attitudes of members of the group (in decreasing 

order), while for the advanced group, self-confidence was the demotivating factor with the 

other factors being neutral. Arai (2004) questioned 33 university students if they experienced 

demotivating experiences in foreign language lectures, as well as to describe those events 

and their immediate reactions to them. The majority of the participants majored in English 

and were deemed fluent in the language. She gathered 105 comments and classified them 

into four categories: (a) instructors' attitude or personality, (b) dull or monotonous lessons, 

(c) classroom atmospheres, and (d) others. The leading group, instructors, accounted for 

46.7% of the total, followed by dull lessons (36.2%), class atmospheres (13.3%), and others 

(3.8%). Kikuchi and Sakai (2007) recently investigated probable demotivating variables and 

extracted five components: (a) textbooks, (b) insufficient school resources, (c) exam results, 

(d) non-communicative techniques, and (e) teachers' competence and teaching styles. 

Kikuchi and Sakai (2007) determined that the factor Insufficient School Resources was less 

demotivating to their participants than the other four criteria, textbooks, exam results, non-

communicative approaches, and teachers' competence and teaching styles. 

Certain instructional elements, according to Quadir (2021), influence students' 

motivation. In addition, he investigated which instructional characteristics had a negative 

impact on students' enthusiasm to study English in Bangladesh. Teachers' instructional 

techniques and teaching methods, private lesson, teachers' character and behavior, teachers' 

competency and class management, and instructors' manner and devotion are listed as the 

five primary characteristics that negatively impact students' motivation in descending order. 

It is well acknowledged that motivation is one of the most significant factors in 

learning a new language. But, in the literature review, it was observed that the factors that 

decrease the motivation of the students in teaching Turkish as a foreign language were not 

investigated much. When the Turkish literature was examined, it was determined that some 

studies were carried out on motivation (Abubakarı, 2016; Barın, 2008; Biçer, 2016; İsaoğlu & 

Emir, 2020; Mohamed, 2019; Yılmaz & Arslan, 2014). Abubakari (2016) evaluated the 
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motivation levels of students only in terms of high and low motivation and aimed to 

compare the motivation levels of Turkish students learning English and international 

students learning Turkish. 

In his study, Barın (2008) offered suggestions to the instructors to increase motivation, 

such as arousing students' curiosity, making the student realize the importance of language 

learning and enjoying it, and planning the lesson in a way that the student would not get 

bored. Mohamed (2019) aimed to reveal the motivational status of graduate students 

learning Turkish as a foreign language in his study. And he concluded that the participants 

were motivated instrumentally and holistically. It was observed that students have more 

instrumental motivation. Yılmaz and Arslan (2014) aimed to determine students' motivation 

problems in their studies. They found out that the most important motivation problem of the 

students was caused by external reasons. İsaoğlu and Emir (2020) studied demotivational 

factors in learning English and indicated that the main factors related to the class 

environment, course materials, experience of failure, and teacher-related factors are found as 

demotivators.  

The Present Study 

Despite the fact that some prior studies have documented the demotivational factors 

on L2 learning, few could shed light on the demotivatioanal factors stemmed from the 

teacher in the L2 Turkish learning context with detailed information gathered from 

qualitative research. 

This study theoretically extends previous demotivational measurements and the 

conceptual frameworks of L2 demotivational factors from English language learning to L2 

Turkish learning with the following research question: 

- What are the teacher-related factors that reduce the motivation of students learning 

Turkish as a foreign language? 

Method 

Research Design 

In this study, a case study, one of the qualitative research designs, was used. The aim 

here was to make a detailed examination of a particular situation and to draw conclusions. 

The factors (environment, individuals, events, processes, etc.) related to the examined 
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situation were investigated with a holistic approach and focused on how they affect the 

relevant situation (Yıldırım & Şimşek, 2013, p. 83). Within the scope of the research, the 

holistic single-case model of the case study (Yin, 1984) was preferred. In holistic single case 

studies, the "unit of analysis" forms the basis of the case. This unit of analysis can sometimes 

be an individual, an event or an institution (Rowley, 2002). The unit of analysis in this study 

is “students learning Turkish as a foreign language”. Another important concept is the 

“single situation to work in”. The choice of the situation to be studied is determined 

according to the purpose, question and theoretical framework of the study (Rowley, 2002). In 

this context, the situation to be studied was determined as "teacher-related demotivating 

factors that reduce students' motivation". 

Participants 

A purposive sampling technique was preferred in this study since the subject was 

tried to be examined in depth and in detail (Yıldırım & Şimşek, 2013). The participants of the 

study consisted of 12 students in total using maximum diversity sampling. The students 

participating in the interview were selected from as many different nationalities as possible 

and the age ranges of these students are similar. 6 of the students are girls and 6 of them are 

boys. The students who participated in the interview were given code names in terms of the 

confidentiality of the interview data. Also, the voluntary nature of participation stressed, and 

each participant signed a voluntary consent form. In order to enable the students to express 

themselves comfortably, the researcher and the interviewees had no any communication 

before. The demographic data of the interviewed students are given in Table 1. 

Table 1. Demographic data of the students who participated in the interview 

Rank Code Name Gender Nationality Age Number of language they know 

1 S 1 Female Iranian 21 1(Persian) 

2 S 2 Male Azerbaijan 19 1(Azerbaijani Turkish) 

3 S 3 Female Syrian 22 1(Arabic) 

4 S 4 Male Afghanistan 19 2(Persian, English) 

5 S 5 Female Syrian 20 1(Arabic) 

6 S 6 Male Syrian 20 1(Arabic) 

7 S 7 Female Kazakhstan 27 1(Kazakh Turkish) 

8 S 8 Male Syrian 23 1(Arabic) 

9 S 9 Female Syrian 21 1(Arabic) 

10 S 10 Male Iranian 21 1(Persian) 

11 S 11 Female Uyghur 20 2(Uyghur Turkish, English) 

12 S 12 Male Syrian 19 1(Arabic) 
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Data Collection Tools 

Research data were collected by interview. Interviewing can be described as “a 

mutual and interactive communication process based on questioning and answering, 

conducted for a predetermined and serious purpose” (Stewart & Cash, 2011). Interviews 

were conducted using a semi-structured interview form with students studying at a Turkish 

teaching application and research center. The semi-structured interview was preferred 

because it provided the researcher with the opportunity to ask additional questions (Glesne, 

2010). With this approach, all questions were asked in the same order to all participants in 

the same way. Thus, the subjective judgments of the researcher were minimized and the 

comparison and analysis of the data obtained were easier (Yıldırım & Şimşek, 2013). The 

interview form questions used in the research were created using the literature (Kim, 2009; 

Quadir, 2021). In the development of the interview forms, expert opinion was sought 

regarding the "content validity" of the interview forms. In line with the suggestions of the 

experts, the connection of the questions in the forms with the subject, their ordering within a 

certain logic, and language errors were examined and necessary changes were made. Miles 

and Huberman (1994) reliability formula (Reliability = Consensus / (Consensus + 

Disagreement)) was used to measure the reliability of the current form created and the 

agreement rate among experts was determined as 90%. It is expected to be at least 80% 

(Miles & Huberman, 1994; Patton, 2002).  

The interview form consisted of the questions teachers' instructional styles and 

teaching skills, the teachers' teaching method, teachers' personality, teachers' attitude, 

teachers' behavior, teachers' classroom management skills, teachers' competence, teachers' 

commitment to work. 

At the end of each interview, the participant was asked to add situations that were 

not listed in the protocol but that reduced the student's own motivation. 

Data Collection 

The interviews were conducted in Turkish. The purpose of the first two questions 

was to break the ice. Everyone who took part in the interview was ready to share their 

experiences. The objective and topic of the interview were explained to the participants a day 

or two before the interview, and they were given time to reflect on their previous 

experiences and impressions of the issue. Moreover all participants were first informed that 
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their identifiable information would be hidden and the principles of science ethics would be 

adhered to, and they were reminded that the data to be collected would not be used for other 

than scientific purposes and that they could stop the interview at any stage of the research if 

desired. 

The interview was held with 12 foreign students studying at a Turkish teaching 

application and research center. The interview was conducted in a quiet environment away 

from the factors that would negatively affect the participant. The interview took an average 

of 40 minutes for each participant. Interview questions were asked to each participant in the 

same way and in the same order. During the interview, the data were recorded with the 

consent of the student participant. The researcher recorded the information from the 

interview without making any changes, and a colleague verified the correctness.  

Analysis of Data 

The qualitative data analysis method developed by Miles and Huberman was used to 

analyse the gathered data (1994). Three processes of data analysis were proposed by Miles 

and Huberman: reduction, presentation, drawing conclusions, and verification. By 

developing matrices, variables, and codes based on the opinions of the students, the 

qualitative data acquired from the interviews was condensed and shown. First, the data 

obtained from the interviews were transcribed. Then the data were coded separately by both 

researchers and the coding was compared for verification. Finally, the coding was 

reorganized and tabulated in line with expert opinions. 

Validity and Reliability 

Internal validity: In order to increase the internal validity, the interviews were 

conducted in a quiet environment and were recorded with a voice recorder with the 

permission of the participant in this process. Afterwards, the interviews were transcribed 

and a copy was given to the participant within the scope of ethical rules and consent was 

obtained. In addition, the interview form was presented to the expert opinion and some 

corrections were made in line with the suggestions. In addition, the statements of the 

participants in the interview were given as direct quotations in the findings section to 

support the internal validity. In the findings section, the statements of the participants were 

supported by giving direct quotations. 
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External validity: External validity was tried to be provided by the demographic data 

of the study group, the methods and reasons used in the research, the participant statements 

provided that direct quotations are given without any changes and all sections are explained 

in detail. 

Internal confidence: In the findings section, the data are given as direct quotations 

without comment, and the codes and factors that have been revealed were presented to the 

expert opinion and necessary corrections were made. 

External confidence: In order to understand whether the results of the research and the 

findings are consistent, these two departments were presented to two academicians who are 

experts in their fields and the results obtained were confirmed. 

Findings 

Teacher-related factors that negatively affect the motivation of students to learn 

Turkish as a foreign language were examined under eight different categories. Based on the 

interviews, these factors were given in the table below, from the most stated to the least 

stated by the students. 

Table 2. Teacher-related factors negatively affecting the motivation of students learning 

Turkish as a foreign language 

Factors Name of the participants 

mentioning the point 

% 

Factor 1 Teachers’ instructional styles and 

teaching skills 

All 100 

Factor 2 The teachers’ teaching method All 100 

Factor 3 Teachers' personality S1, S2, S3, S4, S5, S6, S7, S9, 

S11, S12 

83 

Factor 4 Teachers' attitude S1, S2, S3, S4, S5, S7, S10, 

S11,12 

75 

Factor 5 Teachers' behavior S1, S2, S3, S6, S7, S9, S10, S11, 

S12 

75 

Factor 6 Teachers’ classroom management 

skills 

S2, S4, S5, S7, S8, S9, S10, S11, 

S12 

75 

Factor 7 Teachers' competence S1, S2, S5, S6, S8, S10, S11, S12 66 

Factor 8 Teachers' commitment to work S1, S2, S3, S4, S7, S8, S11, S12 66 

 

As a result of the analysis, a separate table was created for each factor and the codes 

and participants for each factor were shown separately. The codes in each table were 

supported by giving direct quotations from the statements obtained from the interviews of 

the participants. 
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Factor 1: Teachers’ instructional styles and teaching skills 

According to the data obtained from the students' interviews, it was determined that 

the teacher's instructional styles and teaching skills emerged as the most significant factor 

(100%) that reduced the students' motivation to learn. The codes and participants for this 

factor were given in Table 3. 

 
Table 3. Teachers’ instructional styles and teaching skills 

Codes Participants 

Does not encourage writing in own words  All  

Not making creative writing practices but making memorized writings All 

Little or no group work  S1,4,5,6,10 

Using only textbooks S1,6,7,9 

Encourage memorization of conversational dialogues only from books S6 

Not practicing interesting or effective grammar S1,2,4,5,6 

Not providing guidance to improve our Turkish language skills S11, 5 

 

When Table 3 is examined, 7 codes related to the teacher's teaching style and skill 

category were created. Accordingly, the students stated that the teachers neglected writing 

skills, only taught lessons based on the textbook, and did not use more entertaining methods 

such as group work. They emphasized that this situation caused them to have low 

motivation. Moreover, the data in Table 3 was tried to be supported by quoting directly from 

the answers given by the students to the question "How do you feel about the orientation 

skill and style your teacher uses in the classroom? Does it affect your motivation to learn?". 

For example, S4, one of the participants, explained the reason for his low motivation by 

saying "The teacher only makes activities from the textbook. It would be better if he uses 

other materials such as videos and daily life. Thus, my interest in the lesson will increase". 

S5, one of the participants, explained the situation that negatively affected her motivation 

with the following sentences: "Some grammar topics in Turkish are really difficult. I have 

difficulties sometimes. Maybe if the teacher explained these topics in more fun ways, it 

would be more memorable. And we can learn more easily." 

Factor 2: The teachers’ teaching method 

According to the data obtained from the students' interviews, the teaching method 

used by the teacher was the factor that reduced student motivation. The codes and 

participants for this factor were given in Table 4. 
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Table 4. The teachers’ teaching method 

Codes  Participants 

Teacher-centered boring lessons All 

Little/no classroom activities related to oral communication S4,5,7,9 

Too much emphasis on grammar S1,4,6,10 

Not using the demonstration method S1,5 

Not giving the student the opportunity to ask questions S3,4,5 

 

When Table 4 is examined, 5 codes related to the teacher's teaching method category 

were created. According to this, the students stated the fact that the teachers taught boring 

lessons that were mostly teacher-centered while focusing on grammar subjects, they were 

less active on speaking and did not give them the opportunity to ask questions. As a result of 

these, they stated that they had low motivation towards learning. In this section, the data in 

the table was tried to be supported by quoting directly from the answers given by the 

students to the question "What do you think about the teaching method your teacher uses in 

the classroom? Does it affect your motivation to learn?" 

For example, S4, one of the participants, stated that his motivation towards the lesson 

sometimes decreased and explained this situation with the following sentence: "When I 

asked the same question several times because I did not understand a subject, the teacher's 

attitude changed and he did not want to answer it." S1, one of the participants, explained her 

low motivation by saying "I don't like boring lessons. I get bored when the teacher only talks 

about the subject and we listen passively. Maybe the teacher can do different things." 

Factor 3: Teachers' personality 

According to the data obtained from the students' interviews, the personality of the 

teacher has emerged as the factor that reduces student motivation. The codes and 

participants for this factor were given in Table 5. 

Table 5. Teachers’ personality 

Codes Participants 

Passing through difficult issues quickly and being impatient with us S1,4,5,11 

To be angry S1,2,3,4,5,6,7,9,12 

When Table 5 is examined, 2 codes were created for the teacher's personality 

category. Accordingly, the students stated that the teachers were sometimes angry with 

themselves, were not more tolerant, and were impatient with the students by passing the 

difficult subjects quickly, irrespective of nationality and gender. In this section, the data in 

the table was tried to be supported by quoting directly from the answers given by the 
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students to the question "What do you think of your teacher's personality? Does it affect your 

motivation to learn?" 

For example, S11, one of the participants, expressed her views as "The teacher is a 

little impatient and angry with me. Because I understand a little late and I have difficulties. 

She has to explain a little more, but she doesn't sometimes. It's like she gets angry." 

Factor 4: Teachers' attitude 

According to the data obtained from the students' interviews, the attitude of the 

teacher emerged as the factor that reduced student motivation. The codes and participants 

for this factor were given in Table 6. 

Table 6. Teachers’ attitude 

Codes Participants 

Paying more attention to good students in the class S1,2,3,4,5,7,10 

Neglecting poor-performing students S1,2,3,4,5,10,11,12 

More caring to students of a certain gender S4 

When Table 6 is examined, 3 codes related to the teacher's attitude category were 

formed. Accordingly, students stated that teachers neglected students with poor 

performance and showed more interest in students with high performance. They said that 

this situation created an unwillingness to learn in them. Also, one male student said that 

some teachers discriminated against gender. He stated that this situation also upsets him. In 

this section, the data in the table was tried to be supported by quoting directly from the 

answers given by the students to the question "How do you feel about your teacher's attitude 

towards you in the classroom? Does it affect your motivation to learn?" 

For example, S5, one of the participants, expressed her concern with the following 

sentence: "The teacher spends more time with successful and quick-to-understand students. 

She does not want to deal with me. Because I understand late. This makes me sad.". Another 

male participant S2 stated the negative effect of teacher attitude on student motivation with 

the words "My teacher sometimes treats girls much better. I feel sorry for this". 

Factor 5: Teachers' behaviours 

According to the data obtained from the students' interviews, the teacher's behaviors 

emerged as the factor that reduced student motivation. The codes and participants for this 

factor were given in Table 7. 

 

http://orcid.org/0000-0003-4313-5880
http://orcid.org/0000-0002-4159-5480


Bekdaş & Baskın 

      

   561 Journal of Computer and Education Research     Year 2024 Volume 12 Issue 24      549-567

     

Table 7. Teacher's behaviors 

Codes Participants 

Critical behavior towards students' mistakes S1,3,6,7,9 

Does not encourage students to overcome their weak areas S1,2,3,7,9,10,11,12 

When Table 7 is examined, 2 codes related to the category of teacher behaviors were 

created. Accordingly, the students stated that the teachers sometimes acted critically against 

the mistakes made by the students and did not support the students in terms of improving 

their weaknesses. In such a situation, they stated that their motivation decreased and they 

emphasized that their participation in the lesson decreased because they were afraid of 

making mistakes. In this section, the data in the table was tried to be supported by quoting 

directly from the answers given by the students to the question "How do you feel about your 

teacher's behavior towards you in the classroom? Does it affect your motivation to learn?" 

For example, S9 expressed her feelings with the following sentences: "Sometimes I 

don't fully understand Turkish and I make mistakes. Our teacher is actually very patient, but 

sometimes she can't be tolerant and reacts when I make too many mistakes. I wish it wasn't 

like that." 

Factor 6: Teachers’ classroom management skills 

According to the data obtained from the students' interviews, the teacher's classroom 

management skills emerged as the factor that reduced student motivation. The codes and 

participants for this factor are given in Table 8. 

Table 8. Teacher's classroom management skills 

Codes Participants 

Not including all students in classroom activities S2,4,5,9,11, 

Failure of all students to focus on the lesson S7,10 

Inability to manage the noise in the lesson S8,11,12 

Not interacting with all low-performing students S10,11 

When Table 8 is examined, 4 codes were created for the teacher's classroom 

management skills category. Accordingly, the students stated that the teachers sometimes 

could not include all the students in the activities and could not focus the attention of the 

whole class on the lesson. In addition, they stated that sometimes the teacher could not 

manage the noise in the classroom and stated that these situations caused low motivation in 

them. In this section, the data in the table was tried to be supported by quoting directly from 

the answers given by the students to the question "How do you feel about your teacher's 

classroom management skills? Does it affect your motivation to learn?" 
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For example, S12, one of the participants, explained the situation that affects his 

motivation by saying "Sometimes there can be a lot of noise in the classroom. I can't 

concentrate. Our teacher is a very good person, but discipline is also important." 

Factor 7: Teachers' competence 

According to the data obtained from the interviews with the students, the 

competency of the teacher emerged as the factor that lowered the student's motivation. The 

codes and participants for this factor were given in Table 9. 

Table 9. Teacher's competence 

Codes Participants 

Giving unclear and unorganized instructions in the classroom S2,6 

Go through difficult topics quickly S1,5,8,10,11,12 

 

When Table 9 is examined, 2 codes related to the teacher's competence category were 

created. According to this, the students stated that the teachers sometimes passed the 

difficult topics quickly and the instructions were in a mess without being clear and 

understandable. They also stated that these situations cause low motivation in them. In this 

section, the data in the table was tried to be supported by quoting directly from the answers 

given by the students to the question "How do you feel about your teacher's competence? 

Does it affect your motivation to learn?". 

For example, S2, one of the participants, explained the factor affecting his learning as 

follows: "The teacher sometimes has difficulty in explaining abstract concepts, and when we 

do not understand, she passes the subject quickly." Another participant S3 stated that 

sometimes in-class directions could not be made clearly, with the words "Sometimes I don't 

understand what the teacher is saying, I don't quite decide what to do about the activity. 

Because I don't think the teacher explains it fully". 

Factor 8: Teachers' commitment to work 

According to the data obtained from the students' interviews, the teacher's 

commitment to work emerged as the factor that lowered student motivation. The codes and 

participants for this factor are given in Table 10. 

Table 10. Teacher's commitment to work  

Codes Participants 

Usually finishes early S1,2,3,4,7,8 

Does not seriously motivate students to learn Turkish S11,12 
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When Table 10 is examined, 2 codes were created for the category of teacher's 

commitment to his work. Accordingly, students stated that some teachers usually finish the 

course early and motivate them less towards learning Turkish. In this section, the data in the 

table was tried to be supported by quoting directly from the answers given by the students 

to the question "How do you feel about your teacher's commitment to his/her job? Does it 

affect your motivation to learn?"  

Half of the participants stated that the teacher always finished the lesson early and 

explained that this situation created a reluctance towards the lesson in them. One of the 

participants, S11, supported this situation with the words "Our teacher usually leaves the 

class before the lesson ends". 

Conclusion and Discussion 

This study was carried out to reveal the teaching factors that negatively affect 

students' motivation in teaching Turkish to foreigners. In this context, a qualitative analysis 

of students' perceptions of teacher practices in Turkish teaching was made and the factors 

affecting the dynamic nature of student-teacher interactions were revealed.  

Twelve L2 Turkish students were interviewed about the factors that reduce their 

motivation. In consequence of the interviews, it was determined that the factors that decrease 

the motivation of the students in the classroom are, in decreasing order, teachers’ 

instructional styles and teaching skills, the teacher's teaching method, the teacher's 

personality, the teacher's attitude, the teacher's behaviors, the teacher's classroom 

management skills, the teacher's competence, the teacher's commitment to the job. Under 

these factors, sub-codes were created explaining the teacher-induced reasons underlying 

students' indifference towards the lesson. 

The most noted codes by students are that teachers do not attach much importance to 

the development of writing skills, do not do different and fun activities, prefer to use 

textbooks all the time, focus too much on grammar teaching, and neglect communicative 

skills. When the demographic data of the participants who produced these codes are 

analysed, these codes do not vary according to the gender, nationality or the number of 

languages they know. Because these behaviours can affect the motivation of all students. In 

addition, it is among the codes stated by the students that the teachers prefer the teacher-

centered lecture method that makes the student passive. It is also among the codes that the 

teacher gives more importance to the successful students but neglects the students with low 
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performance. Only one male student among the codes stated that the teacher was more 

compassionate and tolerant towards female students. There was no such code from the class 

in general. However, it can be thought that the distinction between male and female students 

in the classroom environment negatively affects student motivation. Many students also 

stated that the teacher, who cannot successfully manage the classroom, affects student 

motivation negatively. In addition, the codes of leaving the course early and not motivating 

students to learn in the real sense were also stated by the students a lot.  

When the results of the studies done in other countries were compared with this 

study, they were parallel with the result of this study. In his research, Quadir (2021) 

discovered five unique elements that have a negative impact on student motivation. 

Teachers' instructional techniques and teaching methods, private tutoring, teachers' 

personality and behavior, teachers' competency and classroom management, and instructors' 

attitude and commitment were recognized in descending order. 

According to Juybar and Rahimi (2021), the teacher had a crucial influence in learner 

motivation. Al-Khasawneh (2017) studied the demotivating factors of learning English 

among Saudi learners and discovered six factors that affect English learning among those 

students (classroom characteristics, teacher's behavior, curriculum content, and educational 

materials, impacts of poor test results, classroom atmosphere, and a lack of confidence and 

curiosity). These findings are similar to the results of our study. 

According to Ghanizadeh and Jahedizadeh (2015), the teacher is the most influential 

external element in influencing students' failure. In other words, teachers' positive 

reinforcement and backing of students can decrease students' negative impressions of failing 

and push them to consider such experiences as a path to success rather than an impediment. 

As a consequence, this data strongly validates the findings of this study. 

Dang et al., (2021) studied on factors influencing the motivation of students towards 

learning English and found parental, environmental, teacher’s, and intrinsic (personal) 

factors. Chong et al., (2019) studied on demotivation in L2 classrooms and indicated that 

both teacher-related factors, such as inadequate teaching methods and attitudes, as well as 

learner-related factors, mostly resulting from internal problems like low self-esteem or low 

self-worth, had an impact on learner demotivation. 

Effective and permanent teaching practices are a challenging and complex process 

and largely depend on the capacity of teachers (Fullan, 2007). This study is important in 
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terms of taking some remedial measures based on the results obtained and taking into 

account the needs and expectations of the students as a result of the research while 

determining the teaching methods of the teachers. Although this research was conducted 

with a limited study group, it ensures an chance to see class applications from the learners' 

point of view. 

Limitations and Suggestions 

Although the current study is the first attempt to offer evidence in terms of the 

demotivatonal factors stemmed from the teacher in L2 Turkish learning, we acknowledge 

some limitations and provide suggestions for future study. First of all, this study could not 

be supported by quantitative data, which would increase the objectivity of the research. 

Thus, a longitudinal research design or the mixed method is highly recommended to bridge 

the shortcoming of this study. Secondly, the present study’s participants were from Turkey, 

L2 Turkish learners, and only 12 students, weakening the generalization of the findings. It is 

unknown whether the demotivational factors in this study could be supported by more 

participants of different languages and cultures as the results might vary across participants 

and contexts. 
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