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Arastirma Makalesi

Smif Ogretmeni Adaylariin Kok Degerlere iliskin Metaforik Algilari

Serdar Yesil* Ozet: Degerler egitiminde basarili olabilmek igin, bireylerin degerleri nasil algiladigmnin
bilinmesi onem tagimaktadir. Bu g¢alismanin amaci, smif Ogretmeni adaylarinin 6gretim

"Wan Yiiziincii Y1l Universitesi, Egitim programlarindaki kok degerlere iliskin metaforik algilarini belirlemektir. Ogretmen adaylarinin

Fakiiltesi, Sinif Egitimi Anabilim Dals, kok degerlere iliskin metaforik algilarinin egitim sistemimize katki saglama potansiyelini ortaya

Van, Tirkiye koymasi bu calismay1 6nemli hale getirmektedir. Bu ¢alismada nitel arastirma modellerinden

syesil@yyu.edu.tr olgubilim (fenomenoloji) deseni kullanilmistir. Arastirmanin c¢alisma grubunu bir devlet
universitesinin egitimi fakiiltesinin sinif 6gretmenligi programinda 6grenim goren ve tabaka

*Sorumlu Yazar ornekleme yontemiyle belirlenmis 20 dgretmen aday: olusturmaktadir. Arastirma verilerinin
toplanmasinda, arastirmaci tarafindan gelistirilen “Ogretmen Adaylarinin Kok Degerlere
Yonelik Metaforik Algilarin1 Belirleme Formu” kullanilmistir. Elde edilen veriler igerik analizi
tekniginden yararlanilarak analiz edilmistir. Ogretmen adaylarinin kok degerlere iliskin en ¢ok
“doga” ve “nesne” kategorisinde goriisler ortaya koydugu dikkat ¢ekmektedir. Bu durum
katilimcilarin, soyut bir nitelige sahip olan degerleri agirlikli olarak ¢evrelerindeki somut
varliklarla agikladigimi gostermektedir. Bu sonuclardan hareketle konuya iliskin 6gretmenlere
ve diger 6gretmen adaylarina yonelik ¢alismalar da yapilabilir. Kok degerlerin 6gretmenlik
meslegiyle olan bagimi daha somut hale getirmek amaciyla, uygulamali atélye ¢alismalari, rol
oyunlari, vaka analizleri gibi metodolojiler kullanilabilir.
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Gegmisten gliniimiize kadar her dénemde, insanin mutlaka kendine ait bir degerler diinyas1 olmustur.
Bu degerler, bireyin diislincelerini, tutumlarimi ve davraniglarini sekillendiren temel unsurlar olarak kabul
edilir. Insanlar, yasadiklar1 toplumun kiiltiirel, ahlaki ve etik normlarina bagli olarak degerler gelistirir ve bu
degerler, bireylerin karar alma siireglerinden sosyal iliskilerine kadar genis bir yelpazede etkili olmaktadir.
Deger kavrami giinlimiize kadar {izerinde ¢okga tartigilan bir kavram olmus, ancak iizerinde uzlasilabilen bir
tanim1 yapilamamuistir. Deger kavrami, Tiirk Dil Kurumu (2025) Sézliigiinde, "Bir seyin dnemini belirlemeye
yarayan soyut Ol¢ii, bir seyin degdigi karsilik" ve "Bir ulusun sahip oldugu sosyal, kiiltiirel, ekonomik ve
bilimsel degerlerini kapsayan maddi ve manevi Ogelerin biitiinii" olarak tanimlanmigstir. Degerler, ideal
davranig bi¢imleri veya hayat hedefleri hakkindaki inan¢larimiz, davranislarimiza rehberlik yapan olgiiler
(Aydin, 2021 akt. Tekin Bozkurt, 2023) seklinde ifade edilebilir. Bu baglamda, degerler sadece bireylerin
kisisel diinyalarini degil, ayn1 zamanda toplumsal yapiy1 ve kiiltiirel normlar da sekillendirir. Aydim ve Oksiiz
(2021) degerleri, toplumsal yasamin temel yapisini olusturan milli, manevi, sosyal, ahlaki ve kiiltiirel unsurlar
olarak tanimlamigtir. Bu tanim, degerlerin ¢ok boyutlu bir kavram oldugunu ve sadece bireysel degil, toplumsal
diizeyde de onemli islevlere sahip oldugunu wvurgular. Degerler, bireylerin ve toplumlarin inanglarini,
tutumlarini ve davranislarii sekillendiren temel ilkeleri ifade eder. Bu temel ilkeler, bireylerin yasamlarini
yonlendiren 6nemli kilavuzlardir.

Degerlerin énemi, birgok sebepten kaynaklanmaktadir. Oncelikle, degerler insanlarin birbirleriyle olan
iliskilerini diizenlemeye yardimci olur. Insanlar belirli degerleri benimseyerek toplumdaki diger insanlarla
daha olumlu ve yapic iliskiler kurarlar. Bu iligkiler, toplumun saglikli isleyisi i¢in kritik 6neme sahiptir.
Ornegin, saygi, diiriistliik ve sadakat gibi degerler, insanlarin birbirlerine sayg1 duymalarini, diiriist olmalarini
ve sozlerinde durmalarini saglar. Bu tiir degerler, toplumdaki bireyler arasindaki giiveni artirir ve toplumsal
uyumu saglar. Ayrica, degerler insanlarin toplumsal sorumluluklarini yerine getirmelerinde de 6nemli bir rol
oynar. Toplumda adalet, esitlik ve 6zgiirliikk gibi degerlerin giiclenmesi, toplumsal yapimin saglam temeller
lizerine insa edilmesini saglar. Atabey ve Omeroglu (2016) tarafindan yapilan arastirmada, degerler egitiminin
cocuklarin sosyal becerilerini ve deger algilarii gelistirmede 6nemli bir rol oynadigi belirlenmistir. Bu
arastirma, degerler egitiminin erken yaslardan itibaren bireylerin sosyal becerilerini ve empati yeteneklerini
gelistirdigini ve onlarin toplumsal sorumluluk bilincine sahip olmalarini sagladigini ortaya koymustur.
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Degerler hem bireysel hem de toplumsal diizeyde iliskileri diizenler, kisisel gelisimi destekler ve toplumsal
diizenin saglanmasina katkida bulunur. Bu nedenle, degerlerin dogru bir sekilde benimsenmesi ve topluma
aktarilmasi, saglikli ve siirdiiriilebilir bir toplum yapisinin temellerini atmak i¢in hayati 6neme sahiptir.

Degerlerin ¢cocuk ve genglere kazandirilmasi, degerlerin devamliliginin saglanabilmesi agisindan biiyiik
onem tagimaktadir. Soyut olan bu degerleri 6grencilerin kendi bagina kazanabilmesi pek miimkiin degildir. Bu
nedenle ailede baslayan degerler egitiminin okul c¢atisi altinda planli olarak bireylere kazandirilmasi
saglanmalidir. Kagan (2001: 51), degerler egitiminin okullarda 6gretim programlari araciligiyla verilmesinin
son derece onemli oldugunu, bu durumun okulun bazi ¢ocuklar icin degerlerin &grenilebilecegi tek yer
olmasindan kaynaklandigini ifade etmistir. Ogretmenin, 6grencilere verilmesi istenilen degerlere sahip
olmamasi, bu konuda &grencilere olumlu bir rol model olusturamamasi, degerler egitimi metodolojisi hakkinda
yetersiz olmas1 durumunda degerler egitiminde basariya ulasmak miimkiin degildir. Ogretmenlerin deger
algilari, sahip olduklar1 degerleri hayata gecirmeleri ve gocuklarin bu degerleri kazanmalari konusunda
kullandiklar1 yontem ve arag geregler, gerceklestirdikleri 6gretme 6grenme etkinlikleri gibi faktorler cocuklara
degerlerin kazandirilmasinda biiylik 6nem tasimaktadir (Pekdogan ve Korkmaz, 2017). Kaya ve arkadaslari
(2022) tarafindan yapilan arastirmada, ogretmenlerin degerler egitimi konusundaki algilarinin, cinsiyet,
medeni durum ve degerler egitimine iliskin kaynak okuma durumuna gore anlaml farkliliklar gosterdigini
ortaya koymustur. Bu bulgu, 6gretmenlerin degerler egitimi konusundaki bilgi ve algilarinin, 6grencilerin
degerler egitimi iizerindeki etkisini dolayli olarak gostermektedir. Ogretmenlerin degerler egitiminde basarili
olabilmesi, degerleri teorik olarak anlatmasiyla degil, 6gretmenlerin 6ncelikle bu degerlere kendisinin sahip
olmasiyla miimkiindiir. Bu nedenle 6gretmenler dncelikle degerlerin insan ve toplum bakimindan éneminin
farkinda olmali, sonra da deger egitiminin nasil yapilacagi hususunda iyi bir altyapiya sahip olmalidir.

Milli Egitim Bakanliginin 2018 tarihli 6gretim programlarinda, degerlerimiz baghigi altinda, egitim
sisteminin asli gdrevinin temel degerleri benimsemis bireyler yetistirmek oldugu, egitim sisteminin bu iglevini
Ogretim programlarini da kapsayan egitim programiyla yerine getirdigi belirtilmistir. Bu dogrultuda programda
10 tane kok deger belirlenmis, bu degerlerin derslerde iligkili oldugu alt degerlerin yam sira diger kok
degerlerle birlikte ele alinacag ifade edilmistir. Tiim derslerin 6gretim programinda yer alan bu kok degerler
“adalet, dostluk, diiriistliik, 6zdenetim, sabir, saygi, sevgi, sorumluluk, vatanseverlik, yardimseverlik” seklinde
belirtilmistir (MEB, 2018). Bu kok degerlerin 6gretim programlarinda iligkili oldugu tutum ve davraniglar
Tablo 1°de verilmistir (TTKB, 2017 akt. Yasaroglu ve Biger, 2020).

Tablo 1

Kok Degerlerle Iliskili Tutum ve Davranislar

Kok Degerler Tutum ve Davramslar

Adalet Adil olma, esit davranma, paylasma...

Digerkamlik, giiven duyma, anlayisli olma, dayanigsma, sadik olma, vefali olma,
Dostluk

yardimlagma...
Diiriistliik Acik ve anlagilir olma, dogru sozlii olma, giivenilir olma, séziinde durma...

Davraniglarini kontrol etme, davraniglarinin sorumlulugunu tistlenme, 6z giiven sahibi

0Oz denetim olma, gerektiginde dziir dileme...
Sabir Azimli olma, tahammiil etme, beklemeyi bilme...
Algakgoniillii olma, baskalarina kendine davranilmasini istedigi sekilde davranma, diger
Saygi insanlarn kisiliklerine deger verme, muhatabinin konumunu, 6zelliklerini ve durumunu
gozetme...
Sevgi Aile birligine 6nem verme, fedakarlik yapma, gliven duyma, merhametli olma, vefal
olma...
Kendine, ¢evresine, vatanina, ailesine karsi sorumlu olma; soziinde durma, tutarl ve
Sorumluluk . .
giivenilir olma, davraniglarinin sonuglarini iistlenme. ..
Vatanseverlik Caligkan olma, dayanisma, kurallara ve kanunlara uyma, sadik olma, tarihsel ve dogal

mirasa duyarli olma, toplumu dnemseme. ..
Yardimseverlik Comert olma, is birligi yapma, merhametli olma, misafirperver olma, paylasma...

Degerler egitiminde basarili olabilmek i¢in, bireylerin degerleri nasil algiladiginin bilinmesi 6nem
tasimaktadir. Alan yazinda yapilan ve asagida da belirtilen aragtirmalardan anlasilacagi iizere, bireylerin
degerlere yonelik algilarini belirlemede kullanilan yontemlerden birisi de metafordur. Nitel aragtirmalarda da

590



Serdar Yesil

bireylerin farkli durumlara iliskin algilar1 metaforlar yoluyla ortaya ¢ikarilarak analiz edilip yorumlanabilir.
Lakoff ve Johnson (2015) metaforu “bir seyi baska bir seye gore veya baska bir seyin bakis agisiyla anlamak
ve tecriibe etmek” olarak agiklamaktadir. Nitekim metafor kullanmanin temel nedeni, soyut olan ya da anlagilir
olmayan kavramlarin, daha agik ve anlagilir hale getirilmeye ihtiya¢ duyulmasidir. Metafor, bilinen bir seyden
yararlanarak bilinmeyen bir seyi anlatmay1 saglayan bir yontem oldugu igin bu ihtiyaca cevap verebilir.

Degerler egitimi, bireylerin topluma uyum saglamasinda, etik biling gelistirmesinde ve karakter
olusumunda kritik bir rol oynamaktadir. Bu nedenle, bireylerin kok degerlere iliskin algilarinin belirlenmesi,
egitim siireclerinde bu degerlerin nasil kazandirilacagina dair 6nemli bilgiler sunmaktadir. Alanyazinda kok
degerlere yonelik metaforik algilar1 belirlemeye yonelik cesitli galigmalar bulunmaktadir. Ancak bu
calismalarin biiylik bir kisminin 6grenciler lizerinde yapildigi ve genellikle yalnizea belirli bir kok degeri ele
aldig1 goriilmektedir. Ornegin, Sénmez ve Akincan (2013) ortaokul 6grencilerinin yardimseverlik, Akyol
(2016) ortaokul 6. siif dgrencilerinin vatanseverlik, inel ve arkadaslar1 (2018) ortaokul dgrencilerinin adalet
kavramina iligkin metaforik algilarini incelemistir. Ayrica, Dogan Kahtali (2022) ortaokul 6grencilerinin kok
degerlere yonelik metaforik algilarini arastirmistir. Bunun yan sira, ilkokul ve ortaokul 6grencileri lizerinde
yapilan ve tim kok degerleri ele alan aragtirmalar da bulunmaktadir. Yasaroglu ve Biger (2020) ilkokul
ogrencilerinin, Celik ve Dogan Kahtali (2022) ise ortaokul ogrencﬂermm kok degerlere iliskin metaforik
algilarin1 incelemistir. Ogretmenler tizerinde yapilan arastirmalarin ise genellikle yalnizca bir kok degere
odaklandig1 goriilmektedir. Ornegin, Niyazibeyoglu ve Dagc1 (2023) sabir, Artug ve Yangil (2023) ise saygi
degerine yonelik metaforik algilari incelemistir. Ogretmen adaylari iizerinde yapilan galigmalar ise sinirh
sayidadir. Demirkaya ve Cal (2018) sosyal bilgiler 6gretmen adaylarinin diiriistlik degerine, Sarigam ve
Yangil (2020) Tiirkge 6gretmeni adaylarinin adalet kdk degerine iligkin metaforik algilarini aragtirmstir.
Cengel (2019) ise sosyal bilgiler 6gretmen adaylarinin kok degerlere yonelik metaforik algilarini ele almistir.

Mevcut alanyazin incelendiginde sinif 6gretmeni adaylarinin kék degerlere iliskin metaforik algilarini
belirlemeye yonelik bir arastirmanin bulunmadigi goriilmektedir. Halbuki sinif 6gretmeni adaylari, egitim
sisteminde erken yas gruplarina degerler egitimi yapan ve 6grencilerin karakter gelisiminde belirleyici bir role
sahip olan Onemli bir dgretmen grubudur. Onlarin kok degerlere iligskin algilari, ileride smiflarinda
kullanacaklar1 6gretim yontemlerini ve &grencilerine aktaracaklar1 degerleri dogrudan etkileyebilir. Ayrica
Ogretmen adaylarinin kok degerlere iliskin metaforik algilarinin belirlenmesi, gelecekteki egitim siireglerine
yon verebilecek dnemli bir aragtirma alani olarak degerlendirilmektedir.

Arastirmanin Amaci ve Onemi

Bu caligmanin amaci, sinif 6gretmeni adaylarinin Milli Egitim Bakanlig1 6gretim programlarindaki kok
degerlere yonelik olarak metaforik algilarini belirlemektir. Bu ¢alismanin problem ciimlesi “Sinif 6gretmeni
adaylar1 kok degerleri metaforik olarak nasil algilamaktadir?" bigiminde ifade edilmistir. Bu ¢alisma, smif
Ogretmeni adaylarinin kok degerlere iliskin metaforik algilarini belirleyerek, bu algilarin egitim sistemimize
saglayabilecegi katkilar1 ortaya koymay1 amaglamaktadir.

Smif dgretmeni adaylari, yalnizca akademik bilgiyi 6grencilere aktarmakla kalmaz, ayni zamanda
toplumsal degerlerin aktarilmasi ve igsellestirilmesi konusunda da 6nemli bir rol iistlenir. Bu baglamda,
Ogretmen yetistirme programlarinin ve egitim politikalarinin, 6gretmen adaylarinin kok degerleri
kavrayabilmelerini, bu degerleri 6gretim siireclerine entegre etmelerini ve 6grencilere anlamli bir 6grenme
deneyimi sunmalarin1 desteklemesi gerekmektedir. Boylece, gelecegin 6gretmenleri, toplumsal degerlerin
aktarilmasinda daha etkili ve bilingli bir rol oynayabilirler. Siif 6gretmeni adaylarmin kok degerlere iliskin
metaforik algilarinin incelenmesi, onlarm deger egitimi konusundaki farkindaliklarini ve bu farkindaligin siif
i¢i 6gretim uygulamalarina nasil yansiyacagini anlamamiza yardime1 olabilir. Bu sayede, 6gretmen adaylarinin
sahip oldugu metaforik algilara uygun egitim programlar gelistirilebilir ve deger temelli bir egitim anlayiginin
daha etkin bir sekilde sinif igi pratige yansimasi saglanabilir.

Bu aragtirma, yalnizca smif Ogretmeni adaylarinin kdk degerlere yonelik algilarini belirlemekle
kalmayip, ayn1 zamanda bu algilarin 6gretim pratigine olan potansiyel etkilerini de incelemesi bakimindan da
Oonem tagimaktadir. Ayrica, egitimin temel bir unsuru olan degerler egitimini ele almasi, sinif 6gretmeni
adaylar iizerinde gerceklestirilmesi ve tiim kok degerlere yonelik metaforik algilari bir biitlin olarak analiz
etme amaci, bu ¢alismay1 alanyazindaki diger aragtirmalardan ayiran 6nemli bir 6zellik kazandirmaktadir.
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YONTEM

Bu boéliimde arastirma deseni, calisma grubu, verilerin toplanmasi ve analizi islemlerine iligkin
acgiklamalara yer verilmistir.

Arastirmanin Deseni

Bu aragtirmada 6gretmen adaylarmin 6gretim programlarinda yer verilen kok degerlere iliskin algilar
metaforlarla ortaya ¢ikarilmaya ¢aligildigindan, nitel arastirma modellerinden olgubilim (fenomenoloji) deseni
kullanilmistir. Nitel aragtirma “Gozlem, goriisme ve dokiiman analizi gibi nitel veri toplama ydntemlerinin
kullanildigi, algilarin ve olaylarin dogal ortamda gergekgi ve biitiinciil bir bi¢imde ortaya konmasina yonelik
nitel bir siirecin izlendigi arastirma” olarak tanimlanabilir (Yildirim ve Simsek, 2016: 41). Giinliik yagamda
gercekte yasanan ama tam olarak tanimlanamayan olgulara iliskin algilarin agiklanmasi ya da tanimlanmasi
amaciyla nitel verilere dayali olarak inceleme yapilmasi durumunda olgubilim modeli kullanilmaktadir (Kdse,
2015). Fenomenolojinin odag1 bireylerin fenomeni nasil algiladiklari, anlamlandirdiklari, tanimladiklar1 ve
yargiladiklaridir (Patton, 2018). Bu ¢calismada fenomen “kok degerler”dir. Calisma sinif 6gretmeni adaylarinin
kok degerlere iligkin metaforik algilarimi ve bu algilarin olustugu deneyimleri derinlemesine anlamay1
amaclamaktadir. Bu nedenle ¢aligma fenomenoloji desenine uygun olarak gergeklestirilmistir.

Cahisma Grubu

Aragtirmanin ¢aligma grubunu belirlemek igin ise amacgli Ornekleme yontemlerinden maksimum
cesitlilik 6rneklemesi yontemi kullanilmigtir. Maksimum ¢esitlilik 6rneklemesindeki amag goreli olarak kiiciik
bir ¢alisma grubu olusturmak ve bu ¢aligma grubunda ¢aligilan probleme taraf olabilecek bireylerin ¢esitliligini
maksimum derecede yansitmaktir. Patton'a gore (1987), maksimum cesitlilik gosteren kiiciik bir ¢aligma
grubunun iki yarar1 vardir: Ornekleme dahil her durumun kendine 6zgii boyutlarinin ayrintili bir bigimde
tanimlanmasi ve biiyiik dl¢lide farkli 6zellik gdsteren durumlar arasinda ortaya cikabilecek ortak temalar ve
bunlarin degerinin ortaya ¢ikarilmasidir (akt. Yildirim ve Simsek, 2016). Arastirmada 2023-2024 akademik
yilinda bir devlet {iniversitesinin egitim fakiiltesinin simf 6gretmenligi programinda 6grenim goren, sinif,
cinsiyet gibi faktorler bakimindan gesitli 6zelliklere sahip 20 6gretmen adayi olusturmaktadir. Calisma
grubunun demografik 6zelliklerine iligkin veriler Tablo 2’de sunulmustur.

Tablo 2

Calisma Grubunun Demografik Ozellikleri

Katiimcilar Cinsiyeti Sinifi
K1 Kadin 1
K2 Kadin 3
K3 Erkek 2
K4 Kadin 4
K5 Erkek 1
K6 Erkek 2
K7 Erkek 3
K8 Kadin 3
K9 Erkek 4
K10 Kadin 1
K11 Erkek 4
K12 Kadmn 2
K13 Erkek 4
K14 Erkek 1
K15 Kadmn 3
K16 Kadin 4
K17 Erkek 2
K18 Kadin 4
K19 Erkek 3
K20 Erkek 1
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Tablo 2’de goriildiigii gibi katilmcilarin %55°1 erkek (f=11), %45°1 kadin (f=9)’dir. Ayrica bu
calismada, katilimcilarin %25°1 (f=5) birinci smif, %20’si (f=4) ikinci sinif, %251 (f=5) iiglincii sinif ve %30°u
(f=6) dordiincii sinifta 6grenim gérmektedir. Etik ilkeler geregi goniilliiliik ¢ercevesinde caligmaya katilan 17
katilimciya kimliklerinin korunmasi amaciyla K1, K2, K3.... seklinde kodlar verilmistir.

Veri Toplama Araci

Aragtirmanin verilerinin toplanmasinda, arastirmaci tarafindan olusturulan “Ogretmen Adaylarinin Kok
Degerlere Yonelik Metaforik Algilarin1 Belirleme Formu” kullanilmistir. Formun agiklama kisminda
arastirmanin amact, katilimin goniilliillik esasina dayandigi, verilerin yalnizca bilimsel amacla kullanilacag:
aciklanmistir. Forum iki boliimden olusmaktadir. Birinci béliimde katilimcilara ait kisisel bilgilere yonelik
maddeler bulunmaktadir. Ikinci béliimde her bir kok deger igin birer tane olmak {izere 10 adet madde
bulunmaktadir (“Adalet ...... gibidir. Ciinkdi......... 7 “Sevgi ....... gibidir. Ciinkdi...... ” vb.). Formdaki
maddelerde yer alan “gibidir” ifadesi ile kavramlara ait metafor olusturulmasi, “giinkii” ifadesi ile de
olusturulan metaforun gerekgesinin belirtilmesi amaglanmaigtir.

Veri Toplama Siireci

Uygulama asamasina gegmeden 6nce Van Yiiziincii Y1l Universitesi Sosyal ve Beseri Bilimleri Yayin
Etik Kurulu’nun 08.12.2023 tarih ve 22 Sayili onay1 ve Egitim Fakiiltesi yonetiminin oluru alinmistir. Caligma
grubunda bulunan tiim &grenciler arastirmaya goniillii olarak katilmigtir. “Ogretmen Adaylarinin Kok
Degerlere Yonelik Metaforik Algilarii Belirleme Formu”nun 6gretmen adaylarina dagitilmasinin ardindan
Ogrencilere metafor kavrami 6rnekler verilerek aciklanmig ve algilarii formda yer alan ciimleler ile ifade
etmeleri istenmistir. Ogrencilerin veri toplama aracini cevaplamasi ortalama 15 dakika siirmiistiir.

Verilerin Analizi

Bu arastirmanin verileri icerik analizi tekniginden yararlanilarak analiz edilmistir. Igerik analizinde,
birbiriyle benzerlik gosteren verilerin belli kavram ve temalar altinda toplanarak yorumlanmasi s6z konusudur.
Olgubilim arastirmalarinda veri analizi, yasantilar1 ve anlamlari ortaya ¢ikarmak yoneliktir. Bunun i¢in verinin
kavramsallastirilmasi ve olguyu tanimlayabilecek temalar ortaya konulmasina c¢aba gdsterilir. Sonuglar
betimsel bir analizle sunulur ve siklikla dogrudan alintilar verilir (Yildirim ve Simsek, 2016). Bu agiklamalara
uygun olarak arastirma verilerinin analiz ve yorumunda asagidaki asamalar izlenmistir (Saban, 2009).

1. Kodlama ve Ayiklama: Bu agamada siif dgretmeni adaylarimin kok degerlere yonelik goriislerini
iceren formlar numaralandirilmig; katilimeilarin ortaya koydugu metaforlar listelenmis, her bir metafora
gerekeeleri goz oniinde bulundurularak anlami en iyi bicimde yansitacak kodlar verilmistir. Bu asamada
katilimcilarin metaforlari net olarak ifade edip etmedigi goz 6niinde bulundurulmustur.

2. Kategorileri Gelistirme: Bu asamada 6gretmen adaylari tarafindan her kok degere yonelik iiretilen
metaforlarin ortak 6zellikleri dikkate alinarak kategoriler olusturulmaya ¢alisilmigtir. Bu amacla 6gretmen
adaylarinin ortaya koydugu metaforlar ve gerekceleri MS Office Excel programina aktarilmistir. Elde edilen
metaforlar mantiksal yonden iligkilendirilmek suretiyle gruplandirilmis, metaforlara iliskin gerekgelerin
benzer yonleri dikkate alinarak cesitli kategoriler meydana getirilmistir.

3. Gegerlik ve Giivenirlik: Bu galigmada, arastirma siirecinin tiim agamalar1 ayrintili sekilde anlatilarak
siirecin seffaflig1 saglanmis ve gecerlik artirllmigtir. Ayrica aragtirmacinin konu hakkindaki bilgi ve birikimi
ile daha oOnce yiriittiigii nitel calismalardaki tecriibesi, ¢alismanin gecerliligini destekleyen unsurlar
arasindadir. Gegerligi giiclendirmek amaciyla veri g¢esitlemesi saglanmis; farkli katilimcilardan elde edilen
veriler karsilastirilarak desen i¢inde tutarlilik gozetilmistir. Katilime1 dogrulamasi teknigi kullanilarak, ulasilan
sonuclarin katilimcilar tarafindan gozden gecirilmesi saglanmis ve bdylece veri yorumlarinin dogrulugu
artirllmistir (Merriam, 2018; Patton, 2018). Ayrica, c¢alismanin tiim siiregleri detayli betimlemelerle
desteklenmis ve dogrudan alintilara yer verilerek bulgularin baglam igindeki anlami korunmustur.

Giivenirligi saglamak adina verilerin analizi siirecinde kodlamalarin arastirmacinin bireysel etkisinden

armdirilmas1 hedeflenmistir. Alan yazinda onerildigi gibi, farkli kodlayicilarin kullanilmasi ve kodlama
stirecindeki goriis birligi oraninin hesaplanmasi, bu baglamda 6nemli bir adimdir. Kodlayicilar arasindaki
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tutarlilig1 belirlemek amaciyla Miles & Huberman (1994) formiilii (Giivenirlik = Goriis Birligi / (Goriis Birligi
+ Goriis Ayriligi)) kullanilmistir (Baltaci, 2017; Tiirntikli, 2001). Bu dogrultuda, elde edilen goriisme verileri
bagimsiz bir uzman tarafindan kodlanmis ve kodlayicilar arasindaki uyum hesaplanmistir. Sonug olarak,
Giivenilirlik = 217 / (217 + 21) = 0.91 olarak belirlenmistir. Bu oranin %80’in iizerinde olmasi nedeniyle
ulagilan bulgu ve sonuglarin giivenilir oldugu kabul edilmektedir (Baltaci, 2017). Ayrica, bagimsiz bir
uzmandan aragtirma siireci hakkinda geri bildirim alinarak denetleyici analiz yontemi uygulanmistir. Bu tiir ek
onlemler, caligmanin metodolojik titizligini artirarak gegerlik ve giivenirligi desteklemektedir.

BULGULAR

Bu boliimde aragtirmanin amaci dogrultusunda her bir kdk degere iliskin olarak 6gretmen adaylarmin
metaforlar1 ve goriisleri, dogrudan alintilar verilerek tablolar halinde ayr1 ayr1 sunulmustur.

Tablo 3

Ogretmen Adaylarinin Adalet Kok Degerine Iliskin Goriisleri

Kategoriler Metafor f Ciinkii....
Su 3 “Temel ihtiyactir, onsuz yasam olmaz.”, “Olmadiginda hep eksikligini
hisseder ve onu ararsin.”, “Eksikliginde biiyiik sorunlar yagsanir.”
Agac 2 “Kokleri derinlerde saglamlik ve dayaniklilik saglar.”, “Kokleri derine uzanir
Doga ve toplumun saglamligini temsil eder.”
Giines 2 “Aydinlik getirir, gercegi ortaya ¢ikarwr ve karanlik yerleri aydinlatir.”,

“Herkese esit sekilde 151k sacar.”

Dag 1 “Ciinkii haksizliklara karsi dimdik durmayr gerektirir.”
Isik 1 “Etrafi aydinlatir, karanlikta dogru yolu gosterir.”,
Terazi 5 “Bir taraf agwr basarsa diizen ve denge bozulur.”, “Herkesin hakkini dengede
tutar ve esitligi saglar.”, “Kim olursa olsun herkes bu terazide esittir.”,
Nesne “Herkesin hak ettigi payi tartarak verir.”, “Hakli ve fzakszzz aywrwr.”
Kalkan 2 “Zayiflart korur, haksizliklara karsi engel olur.”, “Insanlari haksizliklardan
korur, toplumun huzurunu ve giivenligini saglar.”
Kilig 1 “Insanlar esit ve adil bir sekilde koruyarak dengeyi saglar.”
Kolon 2 “Toplumu ayakta tutar, saglam olmazsa toplum yikilir.”, “Giiclii bir kolon
Yap nqszl binayr ayakta tutuyorsa giiclii bir adalet de toplumu ayakta tutar.”
Liman 1 “Insanlarin ona siginarak huzura ve giivene kavusmasini saglar.”

Tablo 3 incelendiginde dgretmen adaylarinin adalet degerine yonelik olarak ii¢ kategoride toplam 10
farkl metafor irettikleri goriilmektedir. Doga kategorisinde su (K6, K10, K19), aga¢ (K3, K11), giines (K16,
K20), dag (K9) ve 151k (K2); nesne kategorisinde terazi (K4, K5, K7, K8, K15), kalkan (K12, K13), kili¢
(K 18); yap1 kategorisinde ise kolon (K14, K17) ve liman (K1) metaforlarmin oldugu goriilmektedir. Ogretmen
adaylarinin bu metaforlar arasinda en ¢ok “terazi (f=5)” goriisiinii ifade ettikleri dikkat cekmektedir. Adaleti
"terazi"ye benzeten Ogretmen adaylari; adaletin bir denetleyici, dengeleyici ve esitlik¢i roliinii
vurgulamaktadir. Terazi, her zaman dengeyi saglamak ve her iki tarafi esit bir sekilde tartarak dogru bir sonucu
ortaya koymak icin kullanilan bir aragtir. Bu metafor, adaletin nasil igledigini ve toplumda nasil bir diizen
sagladigini anlamaya yardime1 olmaktadir. Nitekim adaletin saglanmadigi bir durumda, bir tarafin hakki ihlal
edilir ya da daha fazla 6ncelik taninirsa, toplumsal denge bozulur. Ogretmen adaylarmin teraziden sonra adaleti
en ¢ok benzettigi metaforun su oldugu goriilmektedir. Adaleti "su"ya benzeten ve bu gerekgeleri kullananlar,
adaletin toplumsal diizenin saglanmasindaki Onemini suyun dengeleyici ve biitiinlestirici o6zelligiyle
karsilastirarak ¢ok anlamli bir yaklagim gelistirmislerdir. Adaletin suya benzetilmesi, hem onun temel bir
gereklilik oldugunu vurgulamak hem de yasamin her yoniine niifuz eden bir unsur olarak énemini anlatmak
i¢cin kullanilan anlamli bir metafordur.
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Tablo 4

Ogretmen Adaylarinin Dostluk Kok Degerine Iliskin Goriisleri

Kategoriler Metafor f Ciinkii....

Dag 3 “Her gii¢liikte daima sirtint dayarsin.”, “Her zaman her zorlukta dimdik
yanmnda durur.”, “Zor zamanlarda bize destek olur, gii¢ verir ve ayakta
kalir.”

Glines 2 “Yasamimiza 151k ve sicaklik katar.”, “Bizi isitir ve ruhumuza sicaklik

Doga verir.”

Bahge 1 “Icinde sevgi ve paylasimin cicekleri agar.”

Agac 1 “Kokleri ne kadar giiclenirse o kadar saglam olur.”

Cigek 1 “Ozen, bakim ve zamanla gelisir.”

Yildiz 1 “Karanlikta yol gésterir, rehberlik eder.”

Anahtar 2 “Kapilart acar, iliskileri giiclendirir ve yeni firsatlar sunar.”, “Insanlar
arasinda giivenin kapilarint agar ve iletigimi kolaylagtirr.”

Nesne . o . p ey

Hazine 2 '‘Degeri ancak onu kaybettikten sonra anlasilir.”, “Degeri zamanla artar,
bize sonsuz bir zenginlik sunar.”

Gemi | “Zor zamanlarda birlikte yol aliriz.”

Yapi . v L

Liman 1 Zor zamanlarda giivenilir bir siginaktir.

“Birlikte biiyiir ve birbirimize destek oluruz.”, “Her giicliikte yaninda
Smiflandirilamayan  Aile 5 olmayi, sevmeyi gerektirir.”, “Dostunun yaninda ailenin yanindaki gibi

rahat ve giivende hissedersin.”, “Zor zamanlarimizda yanminizdadir.”

Tablo 4 incelendiginde 6gretmen adaylarinin dostluk degerine yonelik olarak dort kategoride 11 farkl
metafor iirettigi belirlenmistir. Doga kategorisinde; dag (K3, K9, K12), giines (K8, K11), bah¢e (K1), agac
(K5), cicek (K14), yildiz (K19); nesne kategorisinde anahtar (K13, K16) ve hazine (K4, K10); yap1
kategorisinde gemi (K2) ve liman (K18); siniflandirilamayan kategorisinde ise aile (K6, K7, K15, A17, K20)
metaforunun iiretildigi belirlenmistir. Ogretmen adaylarinin bu metaforlar arasinda en ¢ok “aile (f=5)” ve dag
(f=3) goriisiinii ifade ettikleri goriilmektedir. Dostlugu "aile"ye benzetenler, dostluk ile aile arasindaki derin
baglar1 ve ortak ozellikleri vurgulayarak, dostlugun temelinde sevgi, gliven ve dayanisma oldugunu ifade
etmislerdir. Dostlugu "dag"a benzetenler ise dostlugun saglamligi, dayanikliligi ve sarsilmaz destegini

vurgulamaktadirlar.

Tablo 5

Ogretmen Adaylarinin Diiriistliik Kok Degerine Iliskin Goriisleri

Kategoriler Metafor f Ciinkii....
Dag 1 “Yiicelik ve saglamlikla ayakta kalir.”
Doga Cinar Agact 1 “Kok saldig yeri saglamlastirir.”
Giines 1 “Karanlkta kalmis gercekleri aydinlatir ve ortaya ¢ikarwr.”
Su 1 “Kotii niyetleri temizler, kotiiliiklerden arindirir.”
Hazine 4 “Degeri zamanla artar ve asla eskimez.”, “Ona sahip olmak gercek
zenginliktir.”, “Degerinden bir sey kaybetmez.”, “Degerlidir ve
.. hayatimiza zenginlik katar.”
Degerli Varlik Cevher 1 “Icimizdeki deggeri gosterir, bizi 6ziimiize yonlendirir.”
Miras 1 “Gelecek nesillere birakilacak en degerli armagandir.”
Sadakat 1 “Giivenilirligi ve baghlhigi temsil eder.”
Mesale 3 “Karanlikta yol gosterir ve aydinlatir.”, “Tehlikeleri gosterir ve
giivenligi saglar.”, “Aydinlk getirir, karanlikta bize yol gosterir.”
Pusula 2 “Dogru yolu gésterir ve yonlendirir.”, “Dogru yone bizi yonlendirir,
Nesne kararlarimizda rehberlik eder.”
Ayna 2 “Gergegi yansitir ve icimizdeki yansimay: gosterir.”, “Gerg¢ekleri oldugu
gibi gosterir.”
Kalkan 1 “Bizi sahte ve zararl etkilerden korur.”
Gida 1 “Ruhumuzu besler, i¢ huzuru artirir.”
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Tablo 5 incelendiginde 6gretmen adaylarinin diiriistliik degerine yonelik olarak ti¢ kategoride 13 farkli
metafor Urettigi belirlenmistir. Doga kategorisinde dag (K1), ¢inar agaci (K4), giines (K17) ve su (K18);
degerli varlik kategorisinde hazine (K9, K14, K16, K19), cevher (K10), miras (K13) ve sadakat (K15); nesne
kategorisinde mesale (K6, K8, K12), pusula (K3, K11), ayna (K2, K7), kalkan (K5) metaforlarinin iiretildigi
belirlenmistir. Ogretmen adaylarmin dostluk degerini en ¢ok hazine (f=4) ve mesale (f=3) metaforu ile ifade
ettigi goriilmektedir. Diiriistliigii "hazine"ye benzetenler, diiriistliilin paha bicilemez bir deger tasidigini,
zamanla Ooneminin arttiini ve insan hayatina biiyiikk bir katki sagladigin1 vurgulamaktadirlar. Diiriistligii
"mesale”’ye benzetenler, diiriistligiin insanlara yol gosteren, karanliklari aydinlatan ve giiven saglayan bir
rehber oldugunu vurgulamaktadirlar.

Tablo 6

Ogretmen Adaylarimin Oz Denetim Kok Degerine Iliskin Goriisleri

Kategoriler Metafor f Ciinkii....

Rehber 4 “Bize neyin onemli oldugunu hatirlatir ve degerlerimizi korur.”, “Bizi
olumlu davramslar sergilemeye tesvik eder ve kétii aliskanliklardan
kagcinmamizi saglar.”, “Bize dogru kararlar almamiz icin yol gosterir
ve destek olur.”, Bize yol gosterir ve dogru karar almayi saglar.”

Pusula 3 “Dogru yone bizi yonlendirir ve hedeflerimize ulasmamizi saglar.”,

Yol Gosterici “Bize neyi nasi yapacagimiz konusunda yol gosterir.", “Bize yol
gosterir ve hedefimize ulagmamizi saglar.”

Kaptan 3 “Geminin rotasin belirler ve kontrolii elinde tutar.”, “Hayat gemisini
dogru rotada tutar.”, “Bireyin kendi davranmiglarini kontrol etmesine
ve yonlendirmesine yardimct olur.”

Ogretmen 1 “Bize stirekli olarak 6grenme ve gelisme firsati sunar.”

Lamba 2 “Aydinliga ¢ikarwr ve bizi dogru yola yonlendirir.”, “Karanlikta
aydinlik saglar, bilingli hareket etmemizi saglar.

Ayna 1 “Kendi hatalaruimizi ve eksikliklerimizi yansitir ve gelisimimizi

Nesne saglar.”

Harita 1 “Bize hedeflerimize ulasmak i¢gin izlenecek yolu gésterir.”

Kalkan 1 “Olumsuz etkilerden kendimizi korumamizi saglar ve direncimizi
artirwr.”

Kolon 1 “Insan kendini bilir ve kendi denetimini saglarsa ayakta kalir.”

Dayamkhhik “ L .. . ”

Maraton 1 Uzun vadeli bir ¢aba gerektirir ve dayaniklilik ister.

“Diizenli bakim ve é6zen gerektirir ve meyvelerini verir.”, “Ne kadar
Smiflandirilamayan  Bahge 2 K

diizenli ve dogru igler yapulrsa iiriin o kadar iyi olur.’

Tablo 6 incelendiginde 6gretmen adaylarinin 6z denetim degerine yonelik olarak dort kategoride 11
farkli metafor lirettigi belirlenmistir. Yol gosterici kategorisinde; rehber (K3, K4, K11, K17), pusula (K1, K13,
K20), kaptan (K10, K16, K18) ve 6gretmen (K6); nesne kategorisinde lamba (K5, K12), ayna (K2), harita
(K19), kalkan (K7); dayaniklilik kategorisinde kolon (K15) ve maraton (K8); smiflandirilamayan
kategorisinde ise bahce (K9, K14) metaforlarinin iiretildigi belirlenmistir. Ogretmen adaylarmin bu goriisler
arasinda en ¢ok “rehber (f=4)” gériisiinii ifade ettikleri dikkat gekmektedir. Oz denetimi "rehber"e benzetmek,
onun bireyin hayatindaki yonlendirici ve destekleyici roliinii vurgulamaktadir. Oz denetimi "pusula"ya
benzetmek, bu degerin bireyin hayatinda yonlendirici ve hedefe ulastirici bir rol oynadigini vurgulamaktadir.
Oz denetimi "kaptan"a benzetmek ise onun bireyin yasamindaki ydnlendirici ve kontrol edici roliinii
vurgulamaktadir.

Tablo 7

Ogretmen Adaylarinin Sabir Kok Degerine Iliskin Goriisleri

Kategori Metafor f Ciinkii....

Giines 2 “Her yeni giinle umudu ve yenilenmeyi getirir.”, “Varligiyla her yeri
Doga aydinlatir ve engelleri agmamizi saglar.”

Cinar Agaci 2 “Kokleri derinde ve saglamdwr, zorluklar karsisinda dimdik ayakta kalir.”,

“Grigliidiir ve direnglidir, hayatin zorluklarina karsi direng saglar.”
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Tablo 7 (Devam)

Kategori Metafor f Ciinkii....
Deniz 2 “Dalgalara karsi direngli olmamizi ve sakin kalmamizi saglar.”, “Dalgalar
vardir ancak sabir sayesinde bu dalgalara karst durabiliriz.”
Su 1 “Engelleri agar, her tirlii zorlugun iistesinden gelir.”
Agag 1 “Zamanla ve emekle meyvelerini verir.”
Bahar 1 “Kis ne kadar zorlu gegse de sonunda giizellik getirir.”
Ogretmen 3 “Bize her deneyimden bir seyler 6gretir ve biiyiimemize yardimci olur.”,
“Zorluklarla basa ¢ikma becerisi kazandwir.”, “Bize sabirla beklemenin
onemini ogretir, biiyiimeye katkida bulunur.”
Kisi Maratoncu 1 “Uzun soluklu bir siire¢ gerektirir ve azimle devam etmeyi gerektirir.”
Ogrenci 1 “Her deneyimden bir seyler 6grenir ve olgunlasir.”
Dost 1 “Bize her zaman egslik eder ve zor zamanlarda yanimizda olur.”
Bahg¢ivan 1 “Emek verilerek beklenen meyvelerin olgunlasmasini saglar.”
Anahtar 2 “Sorunlarin kilidini agar ve ¢oéziime ulasmamizi saglar.”, “Basariya
ulasmanin kilidini acar.”
Nesne : « Lo ; - . ”
Ilag 2 Zorluklarin iistesinden gelmemize ve iyilesmemize yardimci olur.”,

i)

“Ruhumuzu iyilestirir ve zor zamanlarda bizi rahatlatir.

Tablo 7 incelendiginde 6gretmen adaylarinin sabir degerine yonelik olarak li¢ kategoride 13 farkli
metafor iirettigi belirlenmistir. Doga kategorisinde giines (K14, K17), deniz (K9, K12), ¢inar agac1 (K1, K13),
su (K11), aga¢ (K6) ve bahar (K20); kisi kategorisinde d6gretmen (K4, K7, K10), maratoncu (K3), d6grenci
(K16), dost (K8) ve bahgivan (K18); nesne kategorisinde ise anahtar (K5, K15) ve ilag (K2, K19)
metaforlarmin iiretildigi belirlenmistir. Ogretmen adaylarinin bu gériisler arasinda en ¢ok “6gretmen (f=3)”
gorilisiini ifade ettikleri goriilmektedir. Sabr1 6gretmene benzetmek, sabrin 6gretici ve gelistirici yoniinii
vurgulamaktadir. Ogretmen adaylarimin sabri 6gretmene benzetme gerekgeleri, bir 6gretmen gibi bizi
egittigini, gelistirdigini ve hayata daha bilingli yaklasmamiza yardimci oldugunu gostermektedir. Sabrin
giinese benzetilmesi, tipk: giines gibi karanligi aydinlatan, yenilenme saglayan ve insam gii¢lendiren bir deger
oldugunu gostermektedir. Sabrin ¢inara benzetilmesi, tipki bir ¢mar agaci gibi koklii, giiglii ve direngli bir
deger oldugunu anlatmaktadir. Sabrin denize benzetilmesi, tipki deniz gibi bazen dalgali, bazen dingin ama
her zaman giiclii bir deger oldugunu gostermektedir.

Tablo 8

Ogretmen Adaylarinin Saygi K6k Degerine Iliskin Gériisleri

Kategoriler Metafor f Ciinkii....
Su 3 “Hayatin devami igin gerekli ve temel bir unsurdur.”, “Hayati oneme
sahiptir ve herkes igin bir ihtiyactir.”, “Esnek ve akicidwr, farkhiliklara ve
Doga degisime uyum saglar.”
Agac | “Kokleri derinde ve saglamdir, toplumu bir arada tutar.”
Cicek | “Giizellik ve zarafet taswr, yasami renklendirir.”
Koprii 5 “Insanlar arasinda iletisim ve iliskilerin kurulmasina yardimct olur.”,
“Farkliliklar: birlestirir ve insanlari bir araya getirir.”, “Toplumun her
kesimini bir araya getirir, giiven saglar.”, “Farkl fikirler ve insanlar
Yap1 arasinda baglanti kurmay: saglar.”, “Farkli goriis ve kiiltiirler arasinda
is birligini arttirr.”
Liman 1 “Giivenli karsilikli anlayis ve saygiyla dolu bir siginak saglar.”
Temel 1 “Iligkilerin saglam bir zeminde yiikselmesini ve saglam olmasin saglar.”
Hazine 4 “Degeri zamanla artar ve asla eskimez.”, “Degerlidir ve herkesin sahip
olmak istedigi bir ozelliktir.”, “Degerlidir, korunmali ve gelecek nesillere
Nesne aktarilmalidir.”, “Degeri herkes tarafindan bilinir, dnemsenir.”
Ayna 2 “Baskalarina nasil davrandigimizi  bize yansitir.”, “Etrafimizdaki
insanlara saygi gosterdigimizde, aym saygi geri alwriz.”
Sanat 1 “Incelik ve zarafet gerektirir.”
Simflandinlamayan Aile 1 “Bir arada olmanmin degerini vurgular.”
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Tablo 8 incelendiginde 6gretmen adaylarinin saygi degerine yonelik olarak dort kategoride 10 farkli
metafor tirettigi belirlenmistir. Doga kategorisinde su (K8, K14, K20), agac (K2) ve ¢icek (K9); koprii (K1,
K4, K11, K17, K18), liman (K10) ve temel (K15); nesne kategorisinde hazine (K6, K7, K13, K16) ve ayna
(K3, K12); siniflandirilamayan kategorisinde sanat (K5), ve aile (K19) metaforlarinin tiretildigi goriilmektedir.
Ogretmen adaylarmin bu gériisler arasinda en ¢ok “koprii (£=5)” goriisiinii ifade ettikleri goriilmektedir.
Saygiy1 kopriiye benzetmek, saygmin tipki bir koprii gibi insanlar birlestiren, gliven saglayan ve is birligini
artiran bir deger oldugunu anlatmaktadir. Bu gerekgeler, saygimin birlestirici, gliven verici ve iletisim acan bir
deger oldugunu vurguluyor. Ogretmen adaylarinin gerekgeleri; sayginn birlestirici, giiven verici ve iletisim
acan bir deger oldugunu vurgulamaktadir. Saygiyr hazineye benzetmek; sayginin tipki bir hazine gibi
korunmasi gereken, zamanla daha degerli hale gelen ve tiim insanlar tarafindan takdir edilen bir deger
oldugunu anlamaktadir. Ogretmen adaylarinin gerekgeleri; sayginin degerini ve énemini anlamli bir sekilde
anlatmaktadir.

Tablo 9

Ogretmen Adaylarinin Sevgi Kok Degerine Iliskin Goriisleri

Kategoriler Metafor f Ciinkii....

Cicek 4 “Glizellik ve tazelik tasw, yasama renk katar.”, “Zamanla biiyiir,
giizellesir ve etrafina mis gibi koku verir.”, “Tohumlari sevgiyle ekilir,
bakim ve 6zenle biiyiir.”, “Sevgi bir ¢icek gibidir. Ciinkii tohumlar
sevgiyle ekilir, bakim ve 6zenle biiyiir.”

Giines 3 “Istk sagar ve isitir, yasami aydinlatir.”, “Varhigiyla diinyamiz can
Doga bulur ve hayat buluruz.”, “‘I¢imizi isiir ve en karanhk giinlerimizi
aydinlatir.”
Deniz 2 “Derinlikleri bilinmez ve sonsuzdur.”, “Derindir ve sonsuzdur.”
Yagmur 2 “Bereketi ve yenilenmeyi getirir, toprag canlandirwr.”, “Hafif bir
damla gibi baslar, sonra biiyiir ve her yeri kaplar.”
Bahge 1 “Emek ve ozenle biiyiidiigiinde giizellikler sunar.”
Su 1 “Yasami besler, can verir ve her yeri sulayarak biiyiitiir.”
Yemek 2 “Besler, doyurur ve yasamimiza lezzet katar.”, “Paylastik¢a artar ve
herkesi doyurur.”
Simflandirlamayan Sarki 2 “K:alplere dokunur ve ruth, oksar.”, “Duygularimizi ifade etmemizi
saglar ve ruhumuzu besler.
Sifa 1 “Yaralari iyilestirir ve i¢ huzuru saglar.”
Umut 1 “Gelecege dair inanci yesertir, hayata anlam katar.”
Isik 1 “Yasami aydinlatir ve insanlari bir araya getirir.”

Tablo 9 incelendiginde 6gretmen adaylarinin sevgi degerine yonelik olarak iki kategoride 11 farklh
metafor irettigi belirlenmistir. Doga kategorisinde ¢igek (K6, K10, K15, K17), giines (K1, K8, K12), deniz
(K2, K16), yagmur (K9, K14), bahce (K3) ve su (K11); smiflandirilamayan kategorisinde ise yemek (K5,
K13), sarki (K4, K19), sifa (K7), umut (K20) ve 151k (K18) metaforlarinin iiretildigi goriilmektedir. Ogretmen
adaylarinin bu metaforlar arasinda en ¢ok “cicek (f=4)” ve “glines (f=3) goriisiinii ifade ettikleri goriilmektedir.
Sevgiyi ¢igege benzetmek, sevginin tipki bir ¢igek gibi biiyiiyen, giizellesen ve etrafina pozitif bir etki birakan
bir deger oldugunu anlatmaktadir. Ogretmen adaylarinin gerekgeleri, sevginin giizellik, bilyiime ve bakim
gerektiren bir deger oldugunu ¢ok anlamli bir sekilde ortaya koymaktadir. Sevgiyi giinese benzetmek, sevginin
tipk1 giines gibi hayat verici, aydimlatic1 ve her zaman i¢imizi 1s1tan bir gii¢ oldugunu anlatmaktadir. Ogretmen
adaylarinin gerekgeleri; sevginin 1siltili, canlandirict ve hayat verici yonlerini giiglii bir sekilde
vurgulamaktadir.

Tablo 10

Ogretmen Adaylarinin Sorumluluk Kok Degerine Iliskin Goriisleri

Kategoriler Metafor f Ciinkii....
Yiik 4 “Bazen tasimast zor olabilir ancak bizi olgunlastirir.”, “Omuzlarimiza
biner, bizi zorlar ve gii¢lendirir.”, “Hep swtimizda tasiriz, yerine
Soyut . I by gt .
getirdikge yiikiimiiz azalir.”, “Kisinin tasimasi gerekir ve baskalarina

”

karsi olan gorevlerini belirtir.
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Tablo 10 (Devam)

Kategoriler Metafor f Ciinkii....

Emanet 3 “Baskalarimin giivenini kazanmak icin titizlikle korunmalidir.”, “Bize
giivenilmis bir gorevi yerine getirme sorumlulugunu tasiriz”, “Degerini
korumak ve artirmak i¢in dikkat ve 6zen gerektirir.”

Ozveri 1 “Bazen kisisel ¢tkarlarimizdan vazge¢meyi gerektirir.”

Yelken 1 “Ilerlememizi ve hayallerimize ulagmanmizi saglar.”

Nesne Kalkan 1 “Bizi olumsuz etkilerden korur ve zarar gorme riskini azaltir.”
Anahtar 1 “Basarwa ve ilerlemeye acilan kapilari agar, bize firsatlar sunar.”
Agac 2 “Emek verildik¢e meyvelerini verir ve bizi besler.”, “Ozenle biiviitiiliip
Doga ba]am yapilirsa meyvelerini verir.”

Diken 1 “Ihmal edildiginde problemlere neden olabilir ve act verir.”

Deniz 1 “Bazen sakin, bazen firtinali olabilir ve dalgalarla basa ¢ikilmalidir.”

Yol 1 “Illerlememizi saglar, hedeflere dogru adim atmamizi ve basariya
ulagmamizi saglar.”

Yolculuk 1 “Her adimi dikkatle atilmali, kararlilikla ilerlenmelidir.”

Seyahat . . o L,

Harita 1 ‘Hedeflerimize ulasmamiz igin bize yon gosterir.

Pusula 1 “Rotayr belirler, bizi dogru yola yonlendirir ve hedefe ulagmamizi
saglar.”

Smiflandirilamayan  Golge 1 “Her zaman pesimizden gelir, ka¢sak da bizi takip eder.”

Tablo 10 incelendiginde 6gretmen adaylarinin sorumluluk degerine yonelik olarak bes kategoride 14
farkli metafor {irettigi belirlenmistir. Soyut kategorisinde yiik (K8, K12, K16, K18), emanet (K2, K11, K14)
ve 0zveri (K19); nesne kategorisinde yelken (K4), kalkan (K5) ve anahtar (K10); doga kategorisinde agag (K3,
K7), diken (K9) ve deniz (K17); seyahat kategorisinde yol (K6), yolculuk (K20), harita (K1) ve pusula (K13);
smiflandirilamayan kategorisinde ise gdlge (K15) metaforlarnin iiretildigi goriilmektedir. Ogretmen
adaylarinin bu goriisler arasinda en gok “yiik f=4)” goriisiinii ifade ettikleri goriilmektedir. Sorumluluk degerini
yiike benzetmek, sorumlulugun bazen agir ve zorlayici olabilecegini, ancak onu tasirken biiyiidiigiimiizii,
giiglendigimizi ve her basariyla daha hafif hale geldigimizi anlatmaktadir. Ogretmen adaylarmin gerekgeleri;
sorumlulugun zorlayici, ama ayn1 zamanda gelistirici ve giiglendirici bir deger oldugunu vurgulamaktadir.
Sorumluluk degerini emanete benzetmek; sorumlulugun, baskalarina verilen bir emanet gibi degerli ve 6zenle
korunmas1 gereken bir yiikiimliiliik oldugunu gdstermektedir. Ogretmen adaylarmin gerekgeleri, sorumlulugun
cok degerli ve dikkatle korunmasi gereken bir sey oldugunu vurgulamaktadir.

Tablo 11

Ogretmen Adaylarimn Vatanseverlik Kok Degerine Iliskin Goriisleri

Kategori Metafor f Ciinkii....
Dag 1 “Yiikseklerde ve gorkemlidir, bizi yiiceltir.”
Yildiz 1 “Bize umut verir ve yol gésterir.”
Doga Ates 1 “Icimizi 1sitir ve bizi aydinlatir.”
Fidan 1 “Topraga kék salar, biiyiir ve tilkenin gelecegini temsil eder.”
Toprak 1 “Koklerimizi ve kimligimizi olusturur.”
Cinar agact 1 “Gegmigsten gelir, bizi topraga baglar ve ayakta tutar.”
Aile 2 “Vatandaglar arasinda bir bag olusturur, dayanisma ve destek saglar.”,
Toplum ”Qayanzsma icinde bir araya gelerek giiclenmeyi saglar.” .
Anne 2 “Ulkesini her tiirlii tehdide karsi savunur ve giivende tutar.”, “Insanlart
bir araya getirir ve korur.”
Sadakat 1 “Ulkeye olan baghligi ve sadakati, vatana hizmet etmeyi amaglar.”
Duygu Sevda 4 “Yiirekten gelir, coskuyla kabarir.”, “Vatanina olan sevgi ve baghlikla
beslenir.”, “Zamanla gii¢lenir ve hayat boyu siiren bir bag olusturur.”,
“Bizi harekete gegirir ve iilkemizin iyiligi icin ¢caliymamizi saglar.”
Kale 2 “Vatani ve milleti korumak i¢in hazw ve saglam olmalidir.”, “Disaridan
gelen tehlikelere karsi direnglidir.”
Smiflandirllamayan  Gorev 1 “Ulkenin refahi ve giivenligi i¢in sorumluluk almay: gerektirir.”
Miras 1 “Gegmisten gelen degerlerle beslenir ve gelecege aktarilir.”
Bayrak 1 “Gurur duyulacak bir semboldiiv, milli birligimizi saglar.”
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Tablo 11 incelendiginde 6gretmen adaylarinin vatanseverlik degerine yonelik olarak dort kategoride 14
farkli metafor iirettigi belirlenmistir. Ogretmen adaylarinin vatanseverlik degerini; sevda (K4, K6, K13, K19),
kale (K8, K9), aile (K7, K11), anne (K15, K18), dag (K3), yildiz (K2), ates (K1), fidan (K10), sadakat (K12),
toprak (K14), ¢mar agaci (K5), gorev (K16), miras (K17) ve bayrak (K20) olarak algiladiklar1 gériilmektedir.
Ogretmen adaylarinin bu gériisler arasinda en ¢ok “sevda” goriisiinii (f=4) ifade ettikleri goriilmektedir.
Vatanseverlik degerini sevdaya benzetmek, vatanseverligin tipki bir sevda gibi derin, biiyiiyen ve her zaman
insan1 harekete gegiren bir deger oldugunu anlatmaktadir. Ogretmen adaylarmin gerekgeleri, vatanseverligin
sevda gibi derin, tutkulu ve stirekli beslenen bir deger oldugunu vurgulamaktadir. Vatanseverlik degerini aileye
benzetmek, vatanseverligin tipki bir aile gibi toplumu birlestirici, destekleyici ve giiclendirici bir deger
oldugunu anlatmaktadir. Ogretmen adaylarmin gerekceleri, vatanseverligin aile icindeki sevgi ve birliktelige
benzer bir bag olusturdugunu anlatmaktadir.

Tablo 12

Ogretmen Adaylarimin Yardimseverlik Kok Degerine Iliskin Goriisleri

Kategoriler Metafor f Ciinkii....
Giines 4 “Isik sagar ve etrafimi aydinlatir, sicaklik verir.”, “Karanlikta olanlara
aydinlik getirir, yol gésterir.”, “Karanligi aydinlatir, kalpleri isitir ve
Doga umudu yayar.”, “Insanlara sevgiyi yayarak igimizi isitir.”
Yagmur 1 “Kurumus topraklara hayat vererek yeniden canlandrr.”
Riizgér 1 “Her yere varw, yardima ihtiyaci olanlara ulagwr.”
Cicek 1 “Giizellik yayarak ¢evremizi renklendirir, hayati giizellestirir.”
Sevgi Tebessliim 2 “Insanlarin yiizlerine giizellik katar, iclerini isitir ve mutlu eder.”,
“Yiizleri giildiiriir, insanlarin hayatina renk katar.”
Dokunus 1 “Insanlarin hayatina dokunur ve onlara destek olur.”
Kucaklasma 1  “Sikintiyi paylasir, destek olur ve gii¢ verir.”
Melodi 1 “Kalpleri oksar ve duygulari harekete gecirir”
ﬂa(; 2 “Yaralari sarar, acilart hafifletir ve umut verir.”, “Zor durumda olanlara
Nesne sifa verir, yaralart iyilestirir.”
Semsiye 1 “Ihtiya¢ duyanlari olumsuzluklardan korur ve siginak saglar.”
Koprii 2 “Insanlarin kalplerini birbirine baglar.”, “Insanlar bir araya getirir ve
yardimlasma kiiltiiriinii olusturur.”
Smiflandirilamayan  El 2 “Intiyag duyanlara uzamwr, yardim ve destek sunar.”, “Destek olur,
kaldirir ve giic verir.”
Cighk | “Farfandalik yaratir, duyarsizliga karst insanlart harekete gegirir.”

Tablo 12 incelendiginde 6gretmen adaylarinin yardimseverlik degerine iliskin 13 farkli metafor tirettigi
goriilmektedir. Ogretmen adaylarinin yardimseverlik degerini; giines (K1, K10, K14, K17), képrii (K2, K8),
el (K3, K6), melodi (K4), yagmur (KS5), riizgar (K7), ilag (K9, K20), tebessiim (K11, K12), semsiye (K13),
cicek (K15), dokunus (K16), cighik (K18), kucaklasma (K19) olarak algiladiklari goriilmektedir. Ogretmen
adaylarinin bu goriisler arasinda en fazla “giines” goriisiinii ifade ettikleri goriilmektedir. Yardimseverlik
degerini giinese benzetmek, yardimseverligin tipki gilines gibi insanlar1 aydinlatan, i¢lerini 1sitan ve ¢evresine
sevgi yayip umut veren bir deger oldugunu anlatmaktadir. Ogretmen adaylarmin gerekgeleri; yardimseverligin
151k ve sicaklik veren, insanlari aydinlatan ve iglerini 1sitan bir deger oldugunu vurgulamaktadir.
Yardimseverlik degerini tebessiime benzetmek,; yardimseverligin tipki bir tebessiim gibi etkili, i¢ 1sitan ve
mutluluk veren bir deger oldugunu anlatmaktadir. Ogretmen adaylarinin gerekgeleri; yardimseverligin,
tebesslim gibi basit ama etkili bir sekilde insanlarin hayatlarina nese ve giizellik kattigin1 vurgulamaktadir.
Yardimseverlik degerini ilaca benzetmek; tipki bir ilacin sifa verdigi gibi insanlarin acilarini hafifleten, onlar1
iyilestiren ve umut asilayan bir deger oldugunu anlatmaktadir. Ogretmen adaylarmin gerekgeleri,
yardimseverligin, bir ilacin sifa verme ve acilar1 hafifletme giicline sahip oldugunu anlatmaktadir.

TARTISMA VE SONUC

Smif 6gretmeni adaylarinin kok degerlere yonelik algilarinin metaforlar araciligiyla belirlemeyi
amaglayan bu arastirma nitel bir ¢alisma Ozelligine sahiptir. Bu ¢alismada elde edilen bulgulardan yola
¢ikilarak elde edilen sonuglar agsagida sunulmus ve alan yazindan yararlanilarak tartisilmistir. Ogretmen
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adaylarinin adalet, dostluk, diiriistliik, 6z denetim, sabir, sevgi, saygi, sorumluluk, yardimseverlik ve
vatanseverlik degerlerine iligkin en ¢ok “doga” ve “nesne” kategorisinde goriisler ortaya koydugu dikkat
cekmektedir. Bu durum katilimeilarin, soyut bir nitelige sahip olan degerleri agirlikli olarak ¢evrelerindeki
somut varliklarla acikladigin1 gostermektedir.

Ogretmen adaylarmin adalet degerini “terazi, su, aga¢, kalkan, kolon, giines, 151k, dag, liman ve kili¢”
metaforlartyla agikladiklari ortaya konulan diger bir sonugtur. Katilimcilarin bu metaforlarda adaletin anlami,
islevi ve 6nemini dile getirdikleri goriilmiistiir. Bu metaforlar, 6gretmen adaylarinin adaleti yalnizca teorik ve
soyut bir kavram olarak degil, ayn1 zamanda toplumsal yasamin temel tasi, gliven kaynagi ve koruyucu bir gii¢
olarak algiladiklarin1 gostermektedir. Gelecekte egitimci olacak bireylerin adaleti bu sekilde ¢cok boyutlu
kavramalari, onlarin siif yonetiminde, 6grenci iliskilerinde ve topluma kars1 sorumluluklarinda adalet ilkesine
onem vereceklerini diisiindiirmektedir. Ogretmen adaylarmin adalet degerini en gok terazi ve su metaforuyla
ifade ettigi belirlenmistir. Katilimcilarm biiyiik kismimin terazi metaforunu kullanmasi, adaleti tesis etmekle
gorevli kurumlarda terazi imgesinin kullanilmasindan kaynaklanmig olabilir. Katilimcilarin adalet degerini
neden terazi metaforuyla agikladiklarina yonelik goriisleri soruldugunda, adaletin iki tarafi da esit tartmasi ve
dengeyi saglamasi gerektigini belirttikleri, 6zellikle esitlik kavramina vurgu yaptiklart belirlenmistir. Sonug
olarak, adaletin "terazi"ye benzetilmesi, adaletin her bireyi esit bir sekilde tartarak, dengeli ve dogru bir sekilde
dagittigi fikrini giliclii bir bi¢imde ifade eder. Terazi, tipki adaletin de bireylerin haklarini esit bir sekilde
degerlendirmesi gibi her iki tarafi adil bir sekilde tartar ve dengeyi saglar. Bu benzetme, adaletin toplumsal
diizenin temelini olusturdugunu ve her zaman dogru, objektif ve tarafsiz bir sekilde islemesi gerektigini
gosterir. Adaletin suya benzetilmesinin ise adaletin toplumsal hayatin temeli olmasindan kaynaklandig
diistiniilmektedir. Nitekim su gibi adalet de insan yasaminin vazgecilmez bir unsuru olarak toplumda dengeyi
ve huzuru saglar. Alan yazinda arastirmanin bu sonucuyla benzerlik ve farklilik gosteren arastirmalar
bulunmaktadir. Inel ve arkadaslar1 (2018) tarafindan ortaokul 6grencileri iizerinde yapilan bir ¢alismada adalet
degerine yonelik en ¢ok tekrar eden metaforlarin sirasiyla "terazi", "esitlik" ve "insan" oldugu tespit edilmistir.
Yasaroglu ve Biger (2020) tarafindan yapilan ¢aligmada ilkokul 6grencilerinin adalet degerine; esitlik, adil
davranma, mutluluk, hak, kanun, giizellik ve dostluk anlamlarmi yiikledikleri belirlenmistir. Memisoglu ve
Taskin (2019) tarafindan yapilan arastirmada 6gretmenlerin adalet kavramina yonelik olarak en ¢ok “terazi”
olmak lizere sirasiyla anne, giines, su, aile, esitlik ve hava metaforlarinin kullanildigi anlagilmigtir. Saricam ve
Yangil (2021) tarafindan yapilan arastirmada tekrarlanan metaforun “terazi” oldugu, bu metaforu sirasiyla bina
temeli, agag, su, giines, bitki kokii gibi metaforlarin takip ettigi belirlenmistir. Cakmak (2016) tarafindan
yapilan arastirmada, ortaokul Ogrencileri tarafindan adaletin agirlikli olarak “esitlik, hakki gozetmek ve
ayrimcilik yapmamak™ olarak degerlendirildigi tespit edilmistir. Celik ve Dogan Kahtali (2022) tarafindan
ortaokul 6grencileri lizerinde yapilan aragtirmada adalet kavramini sirastyla en ¢ok “esitlik, dogruluk, hak ve
kurallar” ile agikladig1 goriilmiistiir. Yapilan bu ¢alismalarda da goriildiigti gibi adalet kavramiyla esitlik
kavraminimn anlam iizerinde karmasa yasanmaktadir. Dogan (2020) ile Inel ve arkadaslar1 (2018) tarafindan
yapilan aragtirmalarda da adalet kavraminin esitlik kavramiyla iliskilendirildigi goriilmiistiir. Ancak esitligin
saglanmas1 her zaman adaletin saglandigi, bagka bir ifadeyle her esitligin adalet olmadig1 unutulmamalidir.

Ogretmen adaylarmin dostluk degerini “aile, dag, hazine, giines, anahtar, bahge, gemi, agag, ¢icek, liman
ve yildiz” metaforlariyla agikladiklar1 belirlenmistir. Katilimcilarin olusturduklari metaforlarda o6zellikle
dostlugun insan yasamina sagladig1 faydalari, degeri ve destekleyici yonii vurgulanmistir. Bu metaforlar,
Ogretmen adaylarimin dostlugu sadece duygusal bir bag olarak gérmediklerini, ayn1 zamanda destekleyici, yol
gosterici, emek isteyen ve hayati giizellestiren bir unsur olarak algiladiklarii gostermektedir. Bu anlayis,
onlarin ileride 6grencileriyle ve meslektaslariyla kuracaklar iligkilerde samimiyet, dayanisma ve giiveni 6n
planda tutacaklarimi diisiindiirmektedir. Ayrica égretmen adaylarmin dostluk degerini en ¢ok aile ve dag
metaforuyla ifade ettigi belirlenmistir. Aile, bir kisinin hayatindaki en 6nemli desteklerden biridir; ayn1 sekilde
dostluk da bir kiginin duygusal ve zihinsel olarak saglikli bir yasam siirdiirebilmesi i¢in 6énemli bir rol oynar.
Dostluk ve aile arasindaki bu benzerlikler, her iki bagin da insanin giivenli ve rahat hissetmesine, biiylimesine
ve zor zamanlarda dayanisma i¢inde olmasina imkan taniyan iliskiler oldugunu gdésterir. Dag, insana nasil
giiven, destek ve huzur veriyorsa, dostluk da zor zamanlarda bir siginak, bir gii¢c kaynagi ve vazgecilmez bir
destek unsurudur. Bu benzetme, dostlugun yalnizca giizel giinlerde degil, en zor anlarda bile kisinin yaninda
oldugunu ve ona dayanma giicii verdigini vurgulamaktadir. Alanyazinda arastirmanin bu sonucuyla farklilagan
calismalar mevcuttur. Yasaroglu ve Biger (2020) tarafindan yapilan ¢aligmada ilkokul 6grencilerinin dostluk
degerine en ¢ok “giiven” olmak lizere sirasiyla “arkadaslk, akrabalik, sevmek, iyi anlagsmak, bag, giizellik”
anlamlarii yiikledikleri belirlenmistir. Celik ve Dogan Kahtali (2022) tarafindan ortaokul 6grencileri tizerinde
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yapilan arastirmada, katilimcilarin dostluk kavramimi agiklarken 6zellikle destekleyici ve tamamlayici olma
ozelligine, yakin iligkiler kurma yoniine vurgu yaptig1 tespit edilmistir.

Ogretmen adaylarmin diiriistliik degerini; “hazine, mesale, ayna, pusula, dag, ¢mar, kalkan, cevher,
miras, sadakat, giines, su ve gida” metaforlariyla agikladiklar1 tespit edilmistir. Bu metaforlarda 6zellikle
diirtistliik degerinin 6nemi, faydasi ve gercegi agiga ¢ikarmadaki islevine vurgu yapilmistir. Bu metaforlar,
Ogretmen adaylarinin diiriistliii sadece bireysel bir erdem olarak degil, ayn1 zamanda toplumu sekillendiren,
insan iligkilerini saglamlagtiran, yol gosterici ve koruyucu bir deger olarak algiladiklarini gostermektedir. Bu
anlayis, onlarm ileride egitimci olarak 6grencilerine diiriistliik ilkesini agilamak, giivenilir bireyler yetistirmek
ve smif ortaminda agik, seffaf bir iletisim kurmak gibi sorumluluklart benimseyeceklerini diigiindiirmektedir.
Ogretmen adaylarmin diiriistlik degerini en ¢ok hazine ve mesale metaforuyla ifade ettigi belirlenmistir.
Hazine; nadir bulunan, korunmasi gereken ve sahip olan kisiye biiyiik bir deger kazandiran bir varliktir. Tipk1
gergek hazinelerin insanlara maddi zenginlik kazandirmasi gibi diiriistliik de insanin hayatina giiven, itibar ve
huzur katar. Sahip olunmasi zor ama ¢ok kiymetli bir erdem olan diiriistliik, her zaman degerini koruyan ve
kisinin yagamini1 daha anlamli hale getiren bir servettir. Diiriistliigii "mesale"ye benzetmek, onun yol gosterici,
koruyucu ve aydilatici bir deger oldugunu ifade emektedir. Mesale nasil ki karanlikta yoniimiizii bulmamiza
yardimci oluyorsa, diiriistliik de hayatta dogru kararlar almamiza rehberlik eder. Ayni zamanda, diiriistliik
insanin hem kendisi hem de ¢evresi i¢in giivenli bir ortam olugturmasint saglar. Bu yiizden diiriistliik, her
zaman karanligi aydinlatan ve insanlar1 dogru yolda tutan bir mesale gibi goriilmelidir. Alanyazinda
arastirmanin bu sonucuyla benzerlik ve farklilik gosteren ¢aligmalar mevcuttur. Cakmak (2016) yaptigi
arastirmada ortaokul 6grencilerinin diiriistliik degerini en ¢ok “dogru sdylemek, yalan sdylememek” seklinde
acikladigini tespit etmistir. Yasaroglu ve Bicer (2020) tarafindan yapilan ¢alismada diiriistliik degerine en ¢ok
yiiklenen anlamin “dogruluk” olmak {izere sirastyla “giiven, iyilik, yalan sdylememek, arkadaslik ve gergek”
kavramlar1 oldugu belirlenmistir. Celikkaya ve Seyhan (2017) tarafindan sosyal bilgiler 6gretmen ve 6gretmen
adaylar iizerinde yapilan ¢calismada, diiriistliik degerine iliskin en fazla sirasiyla “dost, ayna, peygamberimiz,
bebek, su, papagan, maymuncuk, 6gretmen” gibi metaforlarn kullanildigi; Demirkaya ve Cal (2018)
tarafindan yapilan aragtirmada sosyal bilgiler 6gretmen adaylarinin diiriistliik degeri i¢in en fazla “su, ayna ve
bebek” metaforlarini kullandigr belirlenmistir. Celik ve Dogan Kahtal1 (2022) tarafindan yapilan aragtirmada
ortaokul Ogrencilerinin diiriistliik kavramini “dogruluk, giiven, sadakat, sorumluluk, merhametlilik, agik
sozliilik™ gibi farkli degerlerle bagdastirdig: ortaya konulmustur.

Ogretmen adaylarmin diiriistliik degerini; “rehber, pusula, kaptan, dgretmen, lamba, ayna, harita, kalkan,
kolon, maraton ve bah¢e” metaforlariyla agikladiklar tespit edilmistir. Bu metaforlar, 6gretmen adaylarmin
0zdenetimi kendini yonetme, yonlendirme, koruma ve gelistirme siireci olarak ¢ok boyutlu bir sekilde
algiladiklarim1 gostermektedir. Bu anlayis, 0gretmen adaylarinin gelecekte Ogrencilerine sabirli olmayi,
kendini kontrol etmeyi, bilingli kararlar almay1 ve kisisel gelisimlerine yatirim yapmay1 ogreteceklerini
diisiindiirmektedir. Ogretmen adaylarmin diiriistliik degerini en ¢ok “rehber” metaforuyla ifade ettigi
belirlenmistir. Oz denetimi "rehber"e benzetmek, onun bireyin hayatindaki yonlendirici ve destekleyici roliinii
vurgulamaktadir. Yasaroglu ve Biger (2020) tarafindan ilkokul 6grencileri ilizerinde yapilan arastirmada 6z
denetim degerini kendine hakim olma, iyilik ve mutluluk ile daha ¢ok iliskilendirdikleri belirlenmistir. Celik
ve Dogan Kahtal1 (2022) tarafindan yapilan arastirmada ortaokul 6grencilerinin 6z denetimin daha ¢ok kendi
kendine yetme ve sorumluluk bilip yapma yoniine vurgu yaptigi tespit edilmistir.

Ogretmen adaylarinin sabir degerini; “6gretmen, ¢inar, anahtar, deniz, giines, ilag, dost, maratoncu, su,
agac¢, Ogrenci, bahgivan ve bahar” metaforlariyla ifade ettikleri goriilmektedir. Bu metaforlar, 6gretmen
adaylarinin sabri; dayaniklilik, uzun vadeli ¢aba, gelisim, 6grenme siireci, ¢oziim {iretme ve insan iligkilerinde
giiven insa etme gibi bircok yoniiyle ele aldigmi ortaya koymaktadir. Ogretmen adaylarmin gériislerinin
gerekeesi incelendiginde sabir degerinin zaman, bekleme ve basariya ulagmadaki islevine vurgu yaptiklari
goriilmektedir. Bu anlayis, onlarin gelecekte egitim ortamlarinda &grencilerine karsi daha anlayish, siireg
odakl1 ve kararli bir yaklasim sergileyeceklerini diisiindiirmektedir. Ogretmen adaylarmin sabir degerini en
¢ok 6gretmen metaforuyla ifade ettigi belirlenmistir. Sabr1 6gretmene benzetmek, sabrin 6gretici ve gelistirici
yoniinii vurgulamaktadir. Ogretmen adaylarinin sabr1 dgretmene benzetme gerekgeleri, bir 6gretmen gibi bizi
egittigini, gelistirdigini ve hayata daha bilingli yaklagmamiza yardimei oldugunu gostermektedir. Alanyazinda
arastirmanin bu sonucuyla benzerlik gosteren calismalara rastlanmaktadir. Yasaroglu ve Biger (2020)
tarafindan yapilan aragtirmada, 6grencilerin sabr1 daha cok “beklemek™ olarak nitelendirdikleri; Celik ve
Dogan Kahtal1 (2022) tarafindan yapilan arastirmada ortaokul 6grencilerinin sabir degerini agirlikli olarak
“beklemek, zaman” kavramlariyla bagdastirdigi belirlenmistir. Niyazibeyoglu ve Dagc1 (2023) tarafindan
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yapilan ¢alismada 6gretmenlerin sabir degerini en fazla sirasiyla; “ilag, kaya, miicadele, anahtar, anne, agag,
olgun meyve ve umut” olarak nitelendirdikleri belirlenmistir.

Ogretmen adaylarinin saygi degerini; “kdprii, hazine, su, ayna, agac, sanat, ¢icek, liman, temel ve aile”
metaforlari ile ifade ettikleri belirlenmistir. Bu metaforlar, 6gretmen adaylarinin saygiy1 insan iligkilerinde bag
kuran, degerli, kendini tanimayla gelisen, dogayla uyumlu, sanatsal bir bakis gerektiren ve toplumun temelini
olusturan bir erdem olarak algiladiklarin1 géstermektedir. Bu anlayis, onlarin ileride 6grencilerine karsi adil,
empatik, farkliliklara duyarli ve hosgoriili bir egitim anlayisi benimseyeceklerini diisiindiirmektedir.
Ogretmen adaylarmin sayg1 degeriyle ilgili metaforlar1 “toplumdaki farkli fikir ve kesimleri bir araya getirme,
saglikli bir toplum i¢in 6nem arz etme, saglikli iletisim kurma” gibi 6zellikleriyle ac¢ikladiklari goriilmiistiir.
Ogretmen adaylarmin saygi degerini en ¢ok kdprii ve hazine metaforlariyla ifade ettigi belirlenmistir. Saygiy1
kopriiye benzetmek, sayginin tipki bir koprii gibi insanlar birlestiren, gliven saglayan ve is birligini artiran bir
deger oldugunu anlatmaktadir. Saygiy1 hazineye benzetmek; sayginin tipki bir hazine gibi korunmasi gereken,
zamanla daha degerli hale gelen ve tiim insanlar tarafindan takdir edilen bir deger oldugunu anlamaktadir.
Alanyazinda arastirmanin bu sonucuyla benzerlik ve farklilik gosteren caligmalar bulunmaktadir. Artug ve
Yangil (2023) tarafindan Tiirk¢e 6gretmenleri lizerinde yapilan arastirmada, saygi degerine yonelik en fazla
“su” olmak iizere sirasiyla “bina temeli, aile, agac, ruh, cicek, okyanus, anahtar, 151k, duvar, kopri, tuz”
metaforlarinin kullanildig1 goriilmiistiir. Celikkaya ve arkadaslar1 (2016) tarafindan ortaokul 6grencilerinin
sayg1 degerine iliskin metaforik algilarinin incelendigi aragtirmada, saygimin 6zellikle “goz, su, giines, ayna”
gibi somut nesnelerle iligkilendirildigi belirlenmistir. Yasaroglu ve Biger (2020) tarafindan yapilan aragtirmada
ilkokul dgrencilerinin saygiy1 en fazla “dogruluk ve kurala uyma” olmak iizere “dostluk, diiriistliik, sevgi, hak
ve iyilik” kavramlar: ile iligkilendirdikleri belirlenmistir. Cakmak (2016) tarafindan yapilan arastirmada
ortaokul 6grencilerinin saygi degerini “biiyiikk ve kiigliklere sevgi ve saygi”, “hosgorii”, “terbiyeli olmak”,
“diiriist olmak”, “olmazsa olmaz”, “diizglin ve iyi davranis” bigiminde agikladigi; Celik ve Dogan Kahtali
(2022) tarafindan yapilan arastirmada ortaokul 6grencilerinin saygi degerini ozellikle “giizel ahlak, sevgi,
baglilik, giiven, duyarlilik, diiriistliik, hosgorii, esitlik, merhamet, nezaket, sabir, sorumluluk, sefkat,
yardimseverlik” gibi degerlerle iliskilendirdigi belirlenmistir. Celikkaya ve Seyhan (2017) tarafindan sosyal
bilgiler 6gretmen ve dgretmen adaylari {izerinde yapilan ¢alismada saygi degerine yonelik olarak en fazla
“bumerang, 6grenci, ayna, giines, orman, su, maymuncuk, kravat, omurga, ates” gibi metaforlarin kullanildig:
belirlenmistir.

Ogretmen adaylarinin sevgi degerini “cicek, giines, yemek, deniz, yagmur, sarki, sifa, bahge, su, 151k ve
umut” metaforlariyla ifade ettigi belirlenmistir. Bu metaforlar, 6gretmen adaylarinin sevgiyi yasamsal,
besleyici, aydinlatici, 6zgiirlestirici ve umut verici bir giic olarak gordiiklerini gostermektedir. Sevgi, hayati
giizellestiren, insan iliskilerini giiclendiren ve bireyleri motive eden bir duygu olarak algilanmaktadir. Bu
anlayis, 6gretmen adaylarmin gelecekte 6grencilerine sevgi dolu bir egitim ortami sunma, onlarm gelisimini
destekleme ve onlara ilgiyle yaklasma konusunda bilingli olacaklarmi diisiindiirmektedir. Ogretmen
adaylarmin sevgi degerini en ¢ok c¢icek ve glines metaforlariyla ifade ettigi belirlenmigtir. Sevgiyi cicege
benzetmek, sevginin tipki bir ¢igek gibi biiyiliyen, giizellesen ve etrafina pozitif bir etki birakan bir deger
oldugunu anlatmaktadir. Sevgiyi giinese benzetmek ise sevginin tipki giines gibi hayat verici, aydinlatici ve
her zaman i¢imizi 1sitan bir gii¢c oldugunu anlatmaktadir. Alanyazinda aragtirmanin bu sonucuyla benzerlik ve
farklilik gosteren caligmalar bulunmaktadir. Celik ve Dogan Kahtali (2022) tarafindan yapilan arastirmada,
ortaokul dgrencilerinin sevgiyi; bireyler arasinda kurdugu giiclii iliski, bireylere sagladigi fayda, sinirsiz ve
giderek artma egilimi gdsteren bir unsur olarak algiladiklar1 belirlenmistir. Yasaroglu ve Biger (2020)
tarafindan yapilan arastirmada ilkokul dgrencilerinin saygiy1 en fazla “aile” olmak iizere “baris, arkadaslik,
ders calismak okul” gibi unsurlara benzettikleri goriilmiistiir. Celikkaya ve Seyhan (2017) tarafindan sosyal
bilgiler 6gretmen ve dgretmen adaylari {izerinde yapilan calismada sevgi degerine yonelik olarak en fazla
“anne, aile, ¢icek, kalp, cikolata, su, gokyiizii, giines, arkadas, giil, aga¢” gibi metaforlarin kullanildig:
belirlenmistir.

Ogretmen adaylarinin sorumluluk degerini “yiik, emanet, agag, yelken, kalkan, yol, harita, diken,
anahtar, pusula, golge, deniz, 6zveri ve yolculuk” metaforlariyla acikladiklar1 belirlenmistir. Bu metaforlar,
ogretmen adaylarinin sorumlulugu agir, siirekli gelisen, bireyi koruyan, yol gésteren ve bazen zorluklar igeren
ama sonunda Odiillendirici bir deger olarak gordiiklerini gostermektedir. Bu anlayis, onlarin gelecekte
ogrencilerine sorumluluk bilincini kazandirma, onlara rehberlik etme ve disiplinli bir egitim anlayisi
benimseme konusunda bilingli hareket edeceklerini diisiindiirmektedir. Ayrica 6gretmen adaylarimin
sorumluluk degerini en ¢ok yiik ve emanet metaforlariyla ifade ettigi belirlenmistir. Ogretmen adaylarmnin
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sorumluluk degerinde kullandiklari metaforlari; insanlar i¢in yiik ve emanet olma, basariya ve hedefe
ulasmada, bireyleri olgunlastirma gibi 6zellikleriyle agikladiklari goriilmiistiir. Sorumluluk degerini ylike
benzetmek, sorumlulugun bazen agir ve zorlayici olabilecegini, ancak onu tasirken biyiidiigiimiizii,
giiclendigimizi ve her basariyla daha hafif hale geldigimizi anlatmaktadir. Sorumluluk degerini emanete
benzetmek; sorumlulugun, baskalarina verilen bir emanet gibi degerli ve 6zenle korunmasi gereken bir
yilikiimliiliik oldugunu gostermektedir. Alanyazinda arastirmanin bu sonucuyla farklilik gosteren ¢aligsmalar
bulunmaktadir. Celikkaya ve Seyhan (2017) tarafindan sosyal bilgiler 6gretmen ve 6gretmen adaylar tizerinde
yapilan ¢alismada sorumluluk degerine yonelik olarak en fazla “Ggrenci, anne, baba, agag, giines, karinca,
kalp, 0gretmen, ar1, Atatiirk, saat” gibi metaforlarin kullanildigi belirlenmistir. Yasaroglu ve Biger (2020)
tarafindan yapilan arastirmada ilkokul 6grencilerinin sorumluluk degerini en fazla “gdrev” ve “bilingli olma”
olmak iizere “ders ¢alismak, oday1 toplamak ve 6dev yapmak™ olarak algiladiklar1 belirlenmistir. Celik ve
Dogan Kahtal1 (2022) tarafindan yapilan arastirmada, ortaokul 6grencilerinin sorumluluk algisinin daha ¢ok
“gdrev bilinci” ve “verilen vazifeyi yerine getirmek” seklinde oldugu tespit edilmistir.

Ogretmen adaylarmin vatanseverlik degeriyle ilgili “sevda, kale, aile, anne, dag, yildiz, ates, fidan,
sadakat, toprak, ¢mar agaci, gorev, miras ve bayrak” metaforlarini kullandiklar1 belirlenmistir. Ogretmen
adaylarmin vatanseverlik degerinde kullandiklar1 metaforlari; yiiceligi, ge¢misle gelecek arasindaki bag
kurma, ilke i¢in sorumluluk alma ve iilkeye hizmet etme gibi Ozellikleriyle agikladiklari tespit edilmistir.
Ayrica 6gretmen adaylarmin vatanseverligi derin sevgi, koruma bilinci, aile sicakligi, gecmisten gelecege
uzanan bir sorumluluk, fedakarlik ve bagimsizlik bilinci olarak gordiigii anlasilmaktadir. Bu anlayis, onlarin
gelecekte Ogrencilerine vatan sevgisini asilayacak, milli bilinci giiclendirecek ve bu degerleri korumaya
yonelik bilingli bireyler yetistireceklerini diislindiirmektedir. Ayrica 6gretmen adaylarinin vatanseverlik
degerini en ¢ok sevda metaforuyla ifade ettigi belirlenmistir. Ogretmen adaylariin gerekgeleri,
vatanseverligin tipki sevda gibi derin, tutkulu ve siirekli beslenen bir deger oldugunu vurgulamaktadir.
Alanyazinda arastirmanin bu sonucuyla benzerlik gosteren ¢aligsmalar bulunmaktadir. Celikkaya ve Seyhan
(2017) tarafindan sosyal bilgiler 6gretmen ve Ogretmen adaylar: iizerinde yapilan ¢alismada vatanseverlik
degerine yonelik olarak en fazla “ask” metaforunun kullanildigi belirlenmesi arastirmanin bu sonucuyla
benzerlik gostermektedir. Yasaroglu ve Biger (2020) tarafindan yapilan aragtirmada ilkokul 6grencilerinin
vatanseverlik degerini “millet, sahiplik, ulus, tarihimiz, sevgi, Atatiirk’iin sevdigi anlar, Kurtulus Savas1 ve
toplum” ile iliskilendirdigi belirlenmistir. Celik ve Dogan Kahtali (2022) tarafindan yapilan arastirmada,
ortaokul 6grencilerinin agirlikli olarak vatanseverligi “kahramanlik ve vatani igin fedakarlik yapma” olmak
iizere “koruyucu olma, beraberlik ve dayanigma saglama, sinirsiz, baglayici, énemli, dncelikli, siirekli ve
zorunlu olmas1” seklinde algiladiklar tespit edilmistir. Akyol (2016) tarafindan yapilan arastirmada ortaokul
altinc1 smif 6grencilerinin en sik degindikleri metaforlarin “anne, baba, Atatiirk, ask, 6gretmen, bayrak ve
sehit” oldugu gorilmiistiir.

Ogretmen adaylarmin yardimseverlik degerini “giines, koprii, el, melodi, yagmur, riizgar, ilag, tebessiim,
semsiye, cicek, dokunus, ¢iglik ve kucaklagsma” metaforlariyla algiladiklar1 belirlenmistir. Bu metaforlar,
Ogretmen adaylarimin yardimseverligi sicaklik, dayanigsma, sessiz ama etkili bir iyilik, koruyucu bir destek ve
kiigtik dokunuslarla biiyiik anlamlar tasiyan bir deger olarak gordiiklerini gostermektedir. Bu anlay1s, onlarm
gelecekte Ogrencilerine empati ve dayamigma ruhunu asilayacak, paylasma ve yardimlagma kiiltlirtini
destekleyecek ve zor zamanlarinda 6grencilerine sadece akademik degil, duygusal olarak da destek olacak
ogretmenler olmaya yatkmn olduklarini diisiindiirmektedir. Ogretmen adaylarinin yardimseverlik degerinde
kullandiklar1 metaforlari; etrafa yaydigi giizellik, mutluluk, muhabbet ve paylasma gibi yonleriyle agikladiklar
tespit edilmistir. Ayrica 6gretmen adaylarinin yardimseverlik degerini en ¢ok giines metaforuyla ifade ettigi
belirlenmistir. Ogretmen adaylarinin gerekgeleri; yardimseverligin tipk1 giines gibi 151k ve sicaklik veren,
insanlart aydinlatan ve iglerini 1sitan bir deger oldugunu vurgulamaktadir. Alanyazinda arastirmanin bu
sonucuyla benzerlik ve farklilik gosteren ¢alismalar bulunmaktadir. Bektas ve Karadag (2013) yardimlasma
degerine yonelik olarak ilkokul dordiincii sinif 6grencilerinin en ok “cigek, arkadas, karinca, kalem, el, oyun,
aile, insan, esya ve yemek gibi metaforlar iirettikleri tespit edilmistir. Sonmez ve Akincan (2013) tarafindan
arastirmada ortaokul 6grencilerinin yardimseverlik degerine yonelik olarak en fazla “giines, su, gokyiizii, 151k,
yildiz, ay” gibi metaforlar olusturdugu goriilmiistiir. Celikkaya ve Seyhan (2017) tarafindan sosyal bilgiler
Ogretmen ve 0gretmen adaylari tizerinde yapilan ¢alismada yardimseverlik degerine yonelik olarak en fazla
“Tiirkiye” olmak {izere “arkadaslik, karincalar, anne-baba, organlarimiz, yagmur” gibi metaforlarin
kullanildig tespit edilmistir. Yasaroglu ve Biger (2020) tarafindan yapilan arastirmada ilkokul 6grencilerinin
yardimseverlik degerini en fazla “paylagmak”™ olmak lizere “Kizilay, sadaka, sosyal yardimlagma ve iyilik”
seklinde diisiindiigli goriilmektedir. Celik ve Dogan Kahtali (2022) tarafindan yapilan arastirmada, ortaokul
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Ogrencilerinin genel olarak yardimseverligi daha c¢ok bireylere destek olmak suretiyle onlarin hayatini
kolaylastirmay1 saglayan bir deger olarak diisiindiikleri belirlenmistir.

Aragtirmanin bulgu ve sonuglar1 dogrultusunda asagidaki 6nerilerde bulunulmustur:

1. Arastirma sonuglari, 6gretmen adaylarinin soyut degerlere iliskin metaforik algilarini somutlastirarak
ifade ettiklerini gostermektedir. Bu durum, 6gretmen adaylarinin degerleri somut nesneler ve doga olaylariyla
iliskilendirerek anlamlandirmalarmi saglamaktadir. Ozellikle, degerlerin her biri i¢in uygun metaforlar
secilerek, 6grencilere bu degerlerin ne anlama geldigi, islevi ve dneminin daha somut bir sekilde anlatilmasi
saglanabilir.

2. Katilimcilarin, adalet, dostluk, diiriistliik gibi degerleri belirli metaforlar iizerinden agiklamalari,
ogretim siireglerinde metafor kullamminm 6nemini ortaya koymaktadir. Ogretmen adaylarma, degerleri
Ogretebilmek i¢in metaforlart etkin bir sekilde kullanma becerisi kazandirilabilir.

3. Ogretmen adaylarmin en ¢ok doga metaforlarini kullandig1 gézlemlenmistir. Bu bulgu, doganin
Ogretim siirecinde bir ara¢ olarak kullanilmasinin 6nemini gostermektedir. Dogal ¢cevreyi degerler egitimi i¢in
kaynak olarak kullanmak, dgrencilerin bu degerlerle bag kurmalarmi kolaylastirabilir. Ornegin, bir “aga¢”
metaforu iizerinden biiyiime ve sorumluluk degeri anlatilabilir ya da bir “gilines” metaforu ile sevgi ve
yardimseverlik gibi degerler 6gretilmis olabilir. Bu baglamda, doga temali etkinlikler ve geziler diizenlenebilir.

4. Ogretmen adaylarinin degerleri gesitli metaforlarla agiklamalari, her bir degerin farkli yonlerinin
ogretilebilir olduguna isaret etmektedir. Bu nedenle, 6gretmen egitiminde, her bir deger i¢in farkli metaforlar
geligtirilmesi ve bu metaforlarin egitimde nasil kullanilabilecegi iizerine rehberlik yapilmasi 6nemlidir.
Ornegin, "6z denetim" degerinin bir "rehber" metaforu iizerinden agiklanmasi, dgrencilerin bu degeri daha iyi
anlamalarini saglayabilir.

5. Ogretmen adaylarinin kullandi1 metaforlar, bir etkilesim ve baglant: kurma siireci icermektedir. Bu
baglamda, degerler egitimine ydnelik etkilesimli araglar, simiilasyonlar ve sanal ortamlar kullanilabilir.
Ogrencilerin, adalet, dostluk gibi degerleri yasadiklar1 durumlar iizerinden deneyimlemeleri saglanabilir.
Ornegin, cesitli senaryolar olusturularak, bu degerlerin nasil yasandigi ve somutlastigi dgrencilerle birlikte
tartisilabilir.

6. Ogretmen adaylarinin, dzellikle vatanseverlik ve yardimseverlik gibi toplumsal ve kiiltiirel baglamda
giiclii degerleri metaforlarla ifade etmeleri, bu degerlerin toplumsal bir sorumluluk tasidigini ortaya
koymaktadir. Degerler egitiminde, oOgrencilerin  bu degerlerin  toplumsal sorumlulukla nasil
iligkilendirilebilecegini tartismalar1 saglanabilir.

7. Ogretmen adaylarmin degerler konusundaki algilari, siirekli bir gelisim ve profesyonel dgretim
siirecine ihtiya¢ duymaktadir. Ogretmenlerin, degerler egitimi konusunda mesleki gelisim firsatlarina katilimi
tesvik edilmeli, siirekli olarak farkli degerler ve bu degerlerin metaforik anlatim yollar1 hakkinda bilgi
edinmeleri saglanmalidir.

8. Bu caligma smif 6gretmeni adaylarinin kok degerlere yonelik metaforik algilarini belirlemek amaciyla
yapilmistir. Bu sonuglardan hareketle konuya iliskin 6gretmenlere ve diger 6gretmen adaylarina yonelik
calismalar da yapilabilir. Ayrica kok degerlere yonelik 6gretmen adaylarinin ve 6gretmenlerin algilarini
belirlemeye doniik nicel calismalar da yapilabilir.
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INTRODUCTION

Throughout history, every individual has had their own world of values. These values are considered
fundamental elements that shape an individual's thoughts, attitudes, and behaviors. People develop values
based on the cultural, moral, and ethical norms of the society in which they live, and these values influence a
wide range of aspects, from decision-making processes to social relationships. The concept of values has been
widely discussed up to the present day, yet no universally agreed-upon definition has been established.
According to the Turkish Language Association Dictionary (2025), the term "value" is defined as "an abstract
measure used to determine the importance of something, the equivalent of what something is worth" and "the
totality of the material and spiritual elements encompassing the social, cultural, economic, and scientific values
of a nation." Values can be expressed as beliefs about ideal behaviors or life goals, as well as guiding principles
for our actions (Aydin, 2021, cited in Tekin Bozkurt, 2023). In this context, values shape not only individuals'
personal worlds but also societal structures and cultural norms. Aydin and Oksiiz (2021) define values as
national, spiritual, social, moral, and cultural elements that form the fundamental structure of social life. This
definition emphasizes that values are a multidimensional concept and play essential roles not only at an
individual level but also in the social sphere. Values represent the fundamental principles that shape
individuals’ and societies’ beliefs, attitudes, and behaviors. These principles serve as important guides
directing individuals' lives.

The significance of values stems from multiple factors. First and foremost, values help regulate human
relationships. By adopting certain values, people establish more positive and constructive relationships with
others in society. These relationships are critical for the healthy functioning of society. For example, values
such as respect, honesty, and loyalty enable individuals to respect each other, be truthful, and keep their
promises. Such values enhance trust among members of society and promote social harmony. Additionally,
values play a crucial role in ensuring that individuals fulfill their social responsibilities. Strengthening values
such as justice, equality, and freedom helps establish a strong and stable social structure. A study conducted
by Atabey and Omeroglu (2016) found that values education plays a significant role in improving children's
social skills and their perception of values. This research revealed that values education, starting from an early
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age, helps individuals develop social skills and empathy while fostering a sense of social responsibility. Values
regulate relationships at both individual and societal levels, support personal development, and contribute to
social order. Therefore, the proper adoption and transmission of values are essential for laying the foundation
of a healthy and sustainable social structure.

Instilling values in children and young people is of great importance for ensuring their continuity. It is
not easy for students to acquire these abstract values on their own. Therefore, values education, which begins
within the family, should be systematically integrated into school curricula. Kagan (2001:51) emphasizes the
importance of teaching values in schools through educational programs, stating that for some children, school
may be the only place where they can learn values. However, if teachers do not possess the values intended to
be imparted, fail to serve as positive role models, or lack sufficient knowledge about values education
methodology, achieving success in values education becomes difficult. Teachers' perceptions of values, their
ability to implement them in daily life, the methods and materials they use, and the teaching-learning activities
they organize are crucial factors in helping children internalize values (Pekdogan & Korkmaz, 2017). A study
by Kaya et al. (2022) found that teachers' perceptions of values education differ significantly based on gender,
marital status, and whether they engage in reading about values education. This finding indirectly demonstrates
the impact of teachers’ knowledge and perceptions on students' values education. Teachers can only be
successful in values education if they not only theoretically explain values but also personally embody them
in their own lives. Therefore, teachers must first recognize the importance of values for individuals and society
and then develop a strong foundation in values education methodology.

In the 2018 National Education Curriculum of the Ministry of National Education (MEB, 2018), it is
stated under the "Our Values" section that the primary duty of the education system is to cultivate individuals
who have embraced fundamental values. The education system fulfills this function through educational
programs, including the curriculum. Accordingly, ten core values were identified in the curriculum, and it was
stated that these values should be addressed in relation to both sub-values and other core values within the
courses. The core values included in the curriculum of all subjects are justice, friendship, honesty, self-
discipline, patience, respect, love, responsibility, patriotism, and helpfulness (MEB, 2018). The attitudes and
behaviors associated with these core values in teaching programs were detailed in Table 1 (TTKB, 2017, cited
in Yasaroglu & Biger, 2020).

Table 1

Attitudes and Behaviors Related to Root Values

Root Values Attitudes and Behaviors

Justice Being fair, treating equally, sharing...

Friendship Altruism, trust, understanding, solidarity, being faithful, loyalty, cooperation...
Honesty Being clear and understandable, being truthful, being reliable, keeping one's word...

Controlling one's behavior, taking responsibility for one's actions, having self-confidence,
apologizing when necessary...

Patience Being determined, tolerating, knowing how to wait...

Being humble, treating others the way you want to be treated, valuing other people's
personalities, considering the position, characteristics and situation of your interlocutor...
Giving importance to family unity, making sacrifices, trusting, being compassionate, being
loyal...

Being responsible towards oneself, one's environment, one's homeland and one's family;
Responsibility  Keeping your word, being consistent and reliable, taking the consequences of your
actions...

Being hardworking, solidarity, obeying the rules and laws, being loyal, being sensitive to
historical and natural heritage, caring about society...

Helpfulness Being generous, cooperating, being compassionate, being hospitable, sharing. ..

Self-discipline

Respect

Love

Patriotism

To achieve success in values education, it is crucial to understand how individuals perceive values. As
can be understood from the studies in the literature mentioned below, one of the methods used to determine
individuals' perceptions of values is metaphor. In qualitative research, individuals' perceptions of different
situations can be revealed, analyzed, and interpreted through metaphors. Lakoff and Johnson (2015) define
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metaphor as "understanding and experiencing one thing in terms of another." The primary reason for using
metaphors is the need to make abstract or complex concepts more understandable and concrete. Since metaphor
is a method that explains the unknown through the known, it serves this purpose effectively.

Values education plays a critical role in individuals’ adaptation to society, the development of ethical
awareness, and character formation. Therefore, determining individuals' perceptions of core values provides
important insights into how these values can be instilled in educational processes. Various studies in literature
focus on identifying metaphorical perceptions of core values. However, most of these studies have been
conducted on students and often focus on only one specific core value. For example, Sénmez and Akincan
(2013) examined the metaphorical perceptions of middle school students regarding helpfulness, Akyol (2016)
studied the patriotism perceptions of sixth-grade students, and Inel et al. (2018) investigated the concept of
justice among middle school students. Additionally, Dogan Kahtali (2022) researched middle school students'
metaphorical perceptions of core values. There are also studies that comprehensively address all core values
in primary and middle school students. For instance, Yasaroglu and Bicer (2020) examined primary school
students’ metaphorical perceptions of core values, while Celik and Dogan Kahtali (2022) focused on middle
school students. Research conducted on teachers generally tends to focus on only one core value. For example,
Niyazibeyoglu and Dagci1 (2023) analyzed perceptions of patience, whereas Artug and Yangil (2023) explored
perceptions of respect. Studies on teacher candidates are relatively limited. Demirkaya and Cal (2018)
examined social studies teacher candidates’ perceptions of honesty, and Sarigam and Yangil (2020)
investigated Turkish language teacher candidates' perceptions of justice. Cengel (2019) studied social studies
teacher candidates’ metaphorical perceptions of core values as a whole.

Upon reviewing the existing literature, no research was found that examines the metaphorical
perceptions of classroom teacher candidates regarding core values. However, classroom teacher candidates
play a vital role in values education at early age groups within the education system and significantly influence
students' character development. Their perceptions of core values can directly impact the teaching methods
they use in their classrooms and the values they instill in their students. Additionally, identifying teacher
candidates' metaphorical perceptions of core values is considered an important research area that can guide
future educational processes.

Purpose and Significance of the Study

This study aims to determine the metaphorical perceptions of classroom teacher candidates regarding
the core values in the curriculum of the Ministry of National Education. The research question of this study is:
"How do classroom teacher candidates perceive core values metaphorically?" This study seeks to identify the
metaphorical perceptions of classroom teacher candidates regarding core values and to reveal the potential
contributions these perceptions can make to the education system.

Classroom teacher candidates are not only responsible for transmitting academic knowledge but also
play a crucial role in conveying and internalizing social values. In this context, teacher training programs and
educational policies should support teacher candidates in understanding core values, integrating these values
into their teaching processes, and providing students with a meaningful learning experience. In this way, future
teachers can take a more effective and conscious role in transmitting social values. Examining the metaphorical
perceptions of classroom teacher candidates regarding core values can help us understand their awareness of
values education and how this awareness will be reflected in classroom teaching practices. Consequently,
educational programs can be developed in line with teacher candidates' metaphorical perceptions, allowing for
a more effective integration of value-based education into classroom practices.

METHOD

In this section, explanations about the research design, study group, data collection and analysis
procedures are included.

Research Design

Since this study aims to reveal teacher candidates’ perceptions of the core values included in the
curriculum through metaphors, the phenomenology design, one of the qualitative research models, has been
used. Qualitative research can be defined as “a research process that employs qualitative data collection
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methods such as observation, interviews, and document analysis to present perceptions and events in a realistic
and holistic manner in their natural environment” (Yildirim & Simsek, 2016: 41). The phenomenology model
is used when examining qualitative data to explain or define phenomena that are experienced in daily life but
cannot be fully described (Kose, 2015). The focus of phenomenology is how individuals perceive, interpret,
define, and evaluate a phenomenon (Patton, 2018). In this study, the phenomenon is "core values." The study
aims to gain an in-depth understanding of elementary teacher candidates' metaphorical perceptions of core
values and the experiences that shape these perceptions. For this reason, the study has been conducted using
phenomenological design.

Participants and Sampling

To determine the study group, the maximum variation sampling method, one of the purposeful sampling
techniques, was used. The goal of maximum variation sampling is to form a relatively small study group while
ensuring that the group reflects the widest possible diversity of individuals who may have different
perspectives on the research problem. According to Patton (1987), a small but highly diverse study group has
two advantages: (1) It allows for a detailed description of each unique case within the sample, and (2) It helps
identify common themes and their significance across cases with widely differing characteristics (as cited in
Yildirim & Simsek, 2016). In this study, the study group consists of 20 teacher candidates enrolled in the
elementary teaching program at a public university's faculty of education during the 2023-2024 academic year.
These candidates were selected based on various characteristics such as grade level and gender to ensure
diversity. The demographic characteristics of the study group are presented in Table 2.

Table 2

Demographic Characteristics of the Working Group

Participants Gender Class
K1 Female 1
K2 Female 3
K3 Male 2
K4 Female 4
K5 Male 1
K6 Male 2
K7 Male 3
K8 Female 3
K9 Male 4

K10 Female 1
K11 Male 4
K12 Female 2
K13 Male 4
K14 Male 1
K15 Female 3
K16 Female 4
K17 Male 2
K18 Female 4
K19 Male 3
K20 Male 1

As seen in Table 2, 55% of the participants were male (f=11) and 45% were female (f=9). Additionally,
in this study, 25% (f=5) of the participants were in the first grade, 20% (f=4) in the second grade, 25% (f=5)
in the third grade and 30% (f=6) in the fourth grade. In accordance with ethical principles, 17 participants who
participated in the study voluntarily were assigned K1, K2, K3... in order to protect their identities. Codes are
given as follows.

Data Collection Instruments

In this study, the “Form for Determining Pre-Service Teachers’ Metaphorical Perceptions of Core Values,”
developed by the researcher, was used for data collection. The explanation section of the form included details
about the study’s purpose, voluntary participation, and the assurance that the collected data would only be used

611



Trakya Journal of Education, 15(2) 2025, 589-626

for scientific purposes. The form consists of two sections. The first section contains items related to
participants’ personal information. The second section includes ten items, one for each core value (e.g.,
“Justice is like... because...,” “Love is like... because...” etc.). The phrase “is like” in the items aims to facilitate
metaphor creation, while the phrase “because” prompts participants to justify their metaphors.

Data Collection Procedure

Before proceeding with the implementation phase, approval was obtained from the Van Yiiziincii Y1l
University Social and Human Sciences Publication Ethics Committee on December 8, 2023 (Approval No:
22), along with permission from the Faculty of Education administration. All students in the study group
participated voluntarily. After distributing the “Form for Determining Pre-Service Teachers’ Metaphorical
Perceptions of Core Values” to the participants, the concept of metaphor was explained with examples, and
students were asked to express their perceptions using the sentence structures in the form. On average, it took
participants about 15 minutes to complete the data collection tool.

Data Analysis

The collected data in this study were analyzed using the content analysis technique. Content analysis
involves organizing similar data under specific concepts and themes to enable interpretation. In
phenomenological research, data analysis aims to uncover experiences and meanings. This process involves
conceptualizing data and identifying themes that define the phenomenon. The results are presented through
descriptive analysis, often supported by direct quotations (Yildirim & Simsek, 2016). In accordance with these
principles, the following steps were followed in the analysis and interpretation of the research data (Saban,
2009):

1. Coding and Sorting: At this stage, the forms containing pre-service teachers’ views on core values
were numbered, and the metaphors provided by the participants were listed. Each metaphor was assigned a
code that best reflected its meaning based on the reasoning provided. The clarity of participants’ metaphors
was also considered.

2. Developing Categories: Metaphors generated for each core value were examined for common
features, and categories were created accordingly. To facilitate this process, the metaphors and justifications
provided by pre-service teachers were transferred to Microsoft Office Excel. The metaphors were grouped
logically, and categories were formed by identifying common aspects of their justifications.

3. Validity and Reliability: In this study, the research process was described in detail to ensure
transparency and enhance validity. Additionally, the researcher’s expertise in the subject and prior experience
with qualitative research contributed to the study’s validity. To strengthen validity, data triangulation was
applied by comparing data from different participants for consistency within the research design. The
participant validation technique was used, allowing participants to review the findings, thus enhancing the
accuracy of data interpretations (Merriam, 2018; Patton, 2018). Furthermore, all research processes were
supported by detailed descriptions, and direct quotations were included to preserve the contextual meaning of
the findings.

To ensure reliability, efforts were made to eliminate the researcher’s individual influence during the coding
process. As suggested in the literature, using multiple coders and calculating inter-coder agreement is a crucial
step in this regard. To determine coder consistency, the formula proposed by Miles & Huberman (1994) was
applied: Reliability = Agreement/ (Agreement + Disagreement) (Baltaci, 2017; Tiirniikli, 2001). Accordingly,
the obtained interview data were coded independently by an expert, and the inter-coder agreement was
calculated. The final reliability score was determined as: Reliability =217 /(217 + 21) = 0.91. Since this value
exceeds 80%, the findings and results of the study are considered reliable (Baltaci, 2017). Additionally,
feedback on the research process was obtained from an independent expert through a supervisory analysis
method. These additional measures enhance the methodological rigor of the study, thereby supporting its
validity and reliability.
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RESULTS

In this section, in line with the purpose of the research, the metaphors and opinions of prospective
teachers regarding each root value are presented separately in tables with direct quotations.

Table 3

Teacher Candidates' Opinions on the Root Value of Justice

Categories Metaphor f Because....

Water 3 “It is a basic need, there is no life without it.”, “When it is not there, you
always feel the deficiency and look for it.”, “Big problems occur when it
is lacking.”

Tree 2 “Its deep roots provide strength and durability.”, “Its roots extend deep

Nature and represent the solidity of the society.”

Sun 2 “It brings light, reveals the truth and illuminates dark places.”, “It shines
light on everyone equally.”

Mountain 1 “Because it requires standing up against injustice.”

Light 1 “It illuminates the surroundings and shows the right path in the dark.”

Scales 5 “If one side predominates, order and balance will be disrupted.”, “It keeps

everyone's rights in balance and ensures equality.”, “No matter who they
are, everyone is equal on this scale.”, “She weighs and gives everyone the
share they deserve.”, “She distinguishes between the right and the

Object ”
wrong.
Shield 2 “It protects the weak, prevents injustice.”, “It protects people from
injustice, ensures the peace and security of the society.”
Sword 1 “It maintains balance by protecting people equally and fairly.”
Colon 2 “It keeps the society standing, but if it is not strong, the society will
collapse.”, “Just as a strong column keeps the building standing, a strong
Structure

Justice keeps the society standing.”
Port 1 “It enables people to find peace and security by taking refuge in it.”

When examining Table 3, it is observed that pre-service teachers generated a total of 10 different
metaphors for the value of justice, categorized into three groups. In the nature category, the metaphors include
water (K6, K10, K19), tree (K3, K11), sun (K16, K20), mountain (K9), and light (K2). In the object category,
the metaphors include scale (K4, K5, K7, K8, K15), shield (K12, K13), and sword (K18). In the structure
category, the metaphors include column (K14, K17) and harbor (K1). Among these metaphors, the most
frequently mentioned one is "scale" (f=5). Pre-service teachers who likened justice to a scale emphasized its
role as a regulator, balancer, and symbol of equality. A scale is an instrument used to maintain balance and
measure both sides equally to reach an accurate outcome. This metaphor helps illustrate how justice functions
and how it maintains order in society. Indeed, when justice is not upheld—if one side’s rights are violated or
given undue priority—the social balance is disrupted. After the scale, the most frequently used metaphor for
justice is "water." Those who compared justice to water highlighted its balancing and unifying properties in
maintaining social order, demonstrating a meaningful perspective. The analogy of justice as water underscores
its essential nature and its pervasive role in every aspect of life. This metaphor effectively conveys that justice,
like water, is both a fundamental necessity and a force that permeates and sustains societal harmony.

Table 4

Opinions of Teacher Candidates on the Root Value of Friendship

Categories Metaphor f Because....
Mountain 3 "You can always lean on it in every hardship.", "It always stands firmly
Nature by your side in every difficulty.”, "It supports us in tough times, gives us

strength, and stands strong."
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Table 4 (Continued)
Categories Metaphor f Because....
Sun 2 “It adds light and warmth to our lives.”, “It warms us and gives warmth
to our soul.”
Nature Garden 1 “The flowers of love and sharing bloom within you.”
Tree 1 “The stronger its roots become, the more solid it will be.”
Flower 1 “It improves with care, maintenance and time.”
Star 1 “It guides and guides in the dark.”
Key 2 “It opens doors, strengthens relationships and offers new
opportunities.”, “It opens the doors of trust between people and
Object facilitates communication.”
Treasure 2 “Its value can only be understood after we lose it.”, “Its value increases
over time, offering us endless wealth.”
Structure Boat 1 “We move forward together in difficult times.”
Port 1 “lIt is a reliable refuge in difficult times.”
“We grow together and support each other.”, “It requires loving and
unclassifiable Family 5 being there for you in every difficulty.”, “You feel as comfortable and

safe with your friend as with your family.”, “He/she is with you in your
difficult times.”

Upon examining Table 4, it was determined that prospective teachers generated 11 different metaphors
related to the value of friendship, categorized into four groups. In the nature category, the metaphors included
mountain (K3, K9, K12), sun (K8, K11), garden (K1), tree (K5), flower (K14), and star (K19). In the object
category, the metaphors were key (K13, K16) and treasure (K4, K10). The structure category included the
metaphors ship (K2) and harbor (K18). Lastly, in the uncategorized category, the metaphor family (K6, K7,
K15, A17, K20) was identified. Among these metaphors, the most frequently mentioned were "family" (f=5)
and "mountain" (f=3). Those who likened friendship to family emphasized the deep bonds and shared
characteristics between the two, highlighting that friendship is fundamentally based on love, trust, and
solidarity. Meanwhile, those who compared friendship to a mountain underscored its strength, resilience, and
unwavering support.

Table 5

Opinions of Teacher Candidates on the Root Value of Honesty

Categories Metaphor f Because....
Mountain 1 “It survives with greatness and strength.”
Nature Plane Tree 1 “It strengthens the place where it takes root.”
Sun 1 “It illuminates and reveals the truths that remain in the dark.”
Water 1 “It clears bad intentions and cleanses from evil.”
Treasure 4 “Its value increases over time and never wears out.”, “Owning it is
real wealth.”, “It does not lose anything of its value.”, “It is valuable
Valuable Asset c‘t{nd adds richness to our lives.” . .
Ore 1 It shows the value within us and directs us to our essence.
Heritage 1 “It is the most valuable gift to be left to future generations.”
Loyalty 1 “It represents reliability and loyalty.”
Torch 3 “It guides and illuminates in the dark.”, “It shows dangers and
provides security.”, “It brings light and guides us in the dark.”
Compass 2 “It shows and guides us in the right direction.”, “It directs us in the
Object ’ right direction and guides us in our decisions.”
Mirror 2 “It reflects the truth and shows the reflection within us.”, “It shows
the facts as they are.”
Shield 1 “It protects us from false and harmful influences.”
Food 1 “It nourishes our soul and increases inner peace.”
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Upon examining Table 5, it was determined that prospective teachers generated 13 different metaphors
related to the value of honesty, categorized into three groups. In the nature category, the metaphors included
mountain (K1), plane tree (K4), sun (K17), and water (K18). In the valuable assets category, the metaphors
were treasure (K9, K14, K16, K19), gem (K10), heritage (K13), and loyalty (K15). In the object category, the
metaphors included torch (K6, K8, K12), compass (K3, K11), mirror (K2, K7), and shield (K5). Among these
metaphors, the most frequently mentioned were "treasure" (f=4) and "torch" (f=3). Those who likened honesty
to a treasure emphasized its priceless value, its increasing importance over time, and its significant contribution
to human life. Meanwhile, those who compared honesty to a torch highlighted its role as a guiding light that
illuminates darkness and provides trust.

Table 6

Teacher Candidates' Opinions on the Root Value of Self-Control

Categories Metaphor f Because....

Guide 4 “It reminds us of what is important and protects our values.”, “It
encourages us to exhibit positive behaviors and helps us avoid bad
habits.”, “It guides and supports us in making the right
decisions.”, “It guides us and enables us to make the right
decisions.”

Compass 3 “It guides us in the right direction and helps us achieve our

Guidance goals.”, “It guides us on what to do and how.”, “It guides us and
helps us reach our goal.”

Captain 3 “It determines the course of the ship and keeps it in control.”, “It
keeps the ship of life on the right course.”, “It helps the individual
control and direct his own behavior.”

Teacher 1 “It provides us with the opportunity to continually learn and
improve.”

Lamp 2 “It brings to light and directs us to the right path.”, “It provides
light in the dark and allows us to act consciously.

Mirror 1 “It reflects our own mistakes and shortcomings and enables us to

Object improve.”

Map | “It shows us the path to follow to achieve our goals.”

Shield | “It allows us to protect ourselves from negative effects and
increases our resistance.”

Colon | “If a person knows himself and maintains his own control, he will

Durability survive.”

Marathon | “lt takes a long-term effort and requires endurance.”

“It requires regular care and attention and bears fruit.”, “The
Unclassifiable Garden 2 more regularly and correctly the work is done, the better the
product will be.”

When Table 6 was examined, it was determined that teacher candidates produced 11 different metaphors
in four categories regarding the value of self-control. In the guiding category; guide (K3, K4, K11, K17),
compass (K1, K13, K20), captain (K10, K16, K18) and teacher (K6); in the object category, lamp (K5, K12),
mirror (K2), map (K19), shield (K7); colon (K15) and marathon (K8) in the endurance category; In the
unclassifiable category, it was determined that garden (K9, K14) metaphors were produced. It is noteworthy
that teacher candidates mostly expressed the opinion of "guide (f=4)" among these opinions. Likening self-
control to a "guide" emphasizes its guiding and supportive role in an individual's life. Comparing self-control
to a "compass" emphasizes that this value plays a guiding and goal-leading role in the individual's life.
Comparing self-control to a "captain" emphasizes its guiding and controlling role in the individual's life.
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Table 7

Opinions of Teacher Candidates on the Root Value of Patience

Categories Metaphor f

Because....

Sun 2

Plane tree 2

Nature

“It brings hope and renewal with every new day.”, “It illuminates
everywhere with its presence and enables us to overcome obstacles.”
“Its roots are deep and solid, it stands tall in the face of difficulties.”, “It
is strong and resilient, providing resistance to the difficulties of life.”

Sea 2 “It allows us to be resistant to the waves and stay calm.”, “There are
waves, but we can stand against these waves thanks to patience.”
Water | “He overcomes obstacles and overcomes all difficulties.”
Tree | “It bears fruit with time and effort.”
Spring 1 “No matter how difficult the winter is, it brings beauty in the end.”
Teacher 3 “It teaches us something from every experience and helps us grow.”, “It
gives us the ability to cope with difficulties.”, “It teaches us the
importance of waiting patiently and contributes to growth.”
Person Marathoner 1 “It requires a long-term process and perseverance.”
Student 1 “He learns and matures from every experience.”
Friend 1 “He always accompanies us and stands by us in difficult times.”
Gardener 1 “It ensures the ripening of the fruits awaited by labor.”
Key 2 “It unlocks problems and enables us to find solutions.”, “It unlocks
Obiect success.”
Jee Medicine 2 “It helps us overcome difficulties and recover.”, “It heals our soul and

i%)

comforts us in difficult times.

Upon examining Table 7, it was determined that prospective teachers generated 13 different metaphors
related to the value of patience, categorized into three groups. In the nature category, the metaphors included
sun (K14, K17), sea (K9, K12), plane tree (K1, K13), water (K11), tree (K6), and spring (K20). In the person
category, the metaphors were teacher (K4, K7, K10), marathon runner (K3), student (K16), friend (K8), and
gardener (K18). In the object category, the metaphors included key (K5, K15) and medicine (K2, K19). Among
these metaphors, the most frequently mentioned was "teacher" (f=3). Comparing patience to a teacher
emphasizes its educational and developmental aspects. Prospective teachers who made this comparison
highlighted how patience trains, improves, and helps individuals approach life more consciously, just like a
teacher does. Likening patience to the sun suggests that, just like the sun, patience illuminates darkness, fosters
renewal, and strengthens individuals. Comparing patience to a plane tree reflects its deep-rooted, strong, and
resilient nature. The metaphor of patience as the sea conveys its ever-present strength, showing that, like the

sea, patience can be sometimes turbulent, sometimes calm, but always powerful.

Table 8

Opinions of Teacher Candidates on the Root Value of Respect

Categories Metaphor f  Because....

Water 3 “It is a necessary and fundamental element for the continuation of

life.”, “It is of vital importance and a need for everyone.”, “It is
Nature flexible and fluid, adapting to differences and change.”

Tree 1 “Its roots are deep and solid, it holds the society together.”

Flower 1 “It carries beauty and elegance and adds color to life.”

Bridge 5 “It helps establish communication and relationships between
people.”, “It unites differences and brings people together.”, “It
brings together all segments of society and provides trust.”, “It
provides connections between different ideas and people.”,

Structure . . : . ,,
increases cooperation between different views and cultures.

Port 1 “It provides a safe haven filled with mutual understanding and
respect.”

Foundation 1 “It ensures that relationships rise on solid ground and are solid.”
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Table 8 (Continued)

Categories Metaphor f  Because....
Treasure 4 “Its value increases over time and never wears out.”, “It is valuable
and it is a feature that everyone wants to have.”, “It is valuable, it
Object should be protected and passed on to future generations.”, “Its value
is known and cared for by everyone.”
Mirror 2 “It reflects back to us how we treat others.”, “When we show respect
to the people around us, we get the same respect back.”
Unclassifiable Art . 1 :It requires' finesse and elegan;e. ” .
Family 1 It emphasizes the value of being together.

Upon examining Table 8, it was determined that prospective teachers generated 10 different metaphors
related to the value of respect, categorized into four groups. In the nature category, the metaphors included
water (K8, K14, K20), tree (K2), and flower (K9). In the structure category, the metaphors were bridge (K1,
K4, K11, K17, K18), harbor (K10), and foundation (K15). In the object category, the metaphors included
treasure (K6, K7, K13, K16) and mirror (K3, K12). Lastly, in the uncategorized category, the metaphors art
(K5) and family (K19) were identified. Among these metaphors, the most frequently mentioned was "bridge"
(f=5). Comparing respect to a bridge emphasizes that, just like a bridge, respect connects people, fosters trust,
and enhances cooperation. These justifications highlight respect as a unifying, trust-building, and
communication-facilitating value. Likening respect to a treasure conveys that, like a treasure, respect is
something to be preserved, becomes more valuable over time, and is appreciated by all. The explanations

provided by prospective teachers effectively illustrate the significance and value of respect.

Table 9

Teacher Candidates' Opinions on the Root Value of Love

Categories Metaphor f Because....

Flower 4 "It carries beauty and freshness, adding color to life.", "Over time,
it grows, becomes more beautiful, and spreads a delightful
fragrance around.", "lIts seeds are sown with love, nurtured with
care and attention.”, "Love is like a flower because its seeds are
sown with love, nurtured with care and attention.”

Sun 3 "It shines light and warms, illuminating life.", "With its presence,
our world comes to life, and so do we.", "It warms us from within

Nature and brightens our darkest days."

Sea 2 "Its depths are unknown and infinite.", "It is deep and endless."

Rain 2 "It brings abundance and remewal, revitalizing the earth.", "It
starts as a light drop, then grows and covers everything."

Garden 1 "When nurtured with effort and care, it offers beauty."

Water | "It nourishes life, gives vitality, and helps everything grow by
watering them."

Food 2 “It nourishes, satisfies and adds flavor to our lives.”, “The more
you share, the more it increases and feeds everyone.”

. Song 2 “It touches hearts and caresses the soul.”, “It allows us to express
Unclassifiable ; . ”
our emotions and nourishes our soul.

Healing 1 “Heals wounds and provides inner peace.”

Hope 1 “It fosters belief in the future and adds meaning to life.”

Light 1 “It brightens life and brings people together.”

Upon examining Table 9, it was determined that pre-service teachers produced 11 different metaphors
related to the value of love, categorized into two groups. In the "Nature" category, the metaphors included
flower (K6, K10, K15, K17), sun (K1, K8, K12), sea (K2, K16), rain (K9, K14), garden (K3), and water (K11).
In the "Unclassifiable" category, the metaphors included food (K5, K13), song (K4, K19), healing (K7), hope
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(K20), and light (K18). Among these metaphors, it was observed that the most frequently expressed views
were “flower (f=4)” and “sun (f=3).” Comparing love to a flower conveys that love, much like a flower, grows,
becomes more beautiful, and leaves a positive impact on its surroundings. The reasoning provided by the pre-
service teachers meaningfully highlights that love is a value requiring beauty, growth, and care. Likewise,
comparing love to the sun emphasizes that love, just like the sun, is a life-giving, illuminating force that always
warms us from within. The justifications presented by the pre-service teachers strongly emphasize the radiant,
revitalizing, and life-giving aspects of love.

Table 10

Teacher Candidates' Opinions on the Root Value of Responsibility

Categories Metaphor f Because....

Burden 4 "Sometimes it can be difficult to carry, but it helps us mature.", "It
weighs on our shoulders, challenges us, and makes us stronger.", "We
always carry it on our backs, and as we fulfill it, our burden lightens.",
"It must be carried by the individual and signifies their duties toward

Abstract others."

Deposit 3 "It must be carefully preserved to earn the trust of others.", "We bear
the responsibility of fulfilling a duty entrusted to us.", "It requires care
and attention to maintain and enhance its value."

Devotion 1 "Sometimes it requires sacrificing personal interests."
Sail 1 "It enables our progress and helps us reach our dreams."
Object Shield 1 "It protects us from negative influences and reduces the risk of harm."
Key 1 "It opens doors to success and progress, providing us with
opportunities.”
Tree 2 "When nurtured with effort, it bears fruit and sustains us.", "If
carefully cultivated and maintained, it yields its fruits."
Nature Thorn 1 "If neglected, it can cause problems and bring pain."
Sea 1 "Sometimes it is calm, sometimes stormy, and one must navigate its
waves."
Path 1 "It allows us to progress, take steps toward our goals, and achieve
success."
Journey 1 "Every step must be taken carefully, and progress should be made with
Trip determination.”
Map 1 "It guides us toward our goals."
Compass 1 "It sets the course, directs us to the right path, and helps us reach our
destination."
. Shadow 1 "It always follows us, even if we try to escape, it keeps trailing
Unclassifiable behind."

Upon examining Table 10, it was determined that pre-service teachers produced 14 different metaphors
related to the value of responsibility, categorized into five groups. In the "Abstract" category, the metaphors
included burden (K8, K12, K16, K18), trust (K2, K11, K14), and self-sacrifice (K19). In the "Object" category,
the metaphors included sail (K4), shield (K5), and key (K 10). In the "Nature" category, the metaphors included
tree (K3, K7), thorn (K9), and sea (K17). In the "Journey" category, the metaphors included road (K6), journey
(K20), map (K1), and compass (K13). In the "Unclassifiable" category, the metaphor of shadow (K15) was
produced. Among these views, it was observed that the most frequently expressed metaphor was “burden
(f=4).” Comparing responsibility to a burden conveys that while responsibility can sometimes be heavy and
challenging, carrying it helps us grow, become stronger, and gradually lighten with each achievement. The
reasoning provided by the pre-service teachers highlights that responsibility is demanding but also a value that
fosters growth and resilience. Likewise, comparing responsibility to a trust emphasizes that responsibility,
much like an entrusted duty, is valuable and must be carefully preserved. The justifications presented by the
pre-service teachers strongly emphasize that responsibility is something highly valuable and requires careful
protection.

Table 11
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Teacher Candidates' Opinions on the Root Value of Patriotism

Categories Metaphor f  Because....

Mountain 1 "It stands high and majestic, elevating us."
Star 1 "It gives us hope and guides our way."
Fire 1 "It warms us from within and enlightens us."

Nature sapling 1 "It takes root in the soil, grows, and represents the future of the
country.”

Soil 1 "It forms our roots and identity."

plane tree 1 "It comes from the past, connects us to the land, and keeps us
standing."

Family 2 "Iltcreates a bond among citizens, fostering solidarity and support.”,

Society "Coming together in unity strengthens us."

Mother 2 "It defends the country against all threats and keeps it safe.”, "It
brings people together and protects them."

Loyalty 1 "It symbolizes loyalty and devotion to the country, aiming to serve
the homeland."

Feeling Love 4 "It comes from the heart, swelling with passion.", "It is nurtured by
love and devotion to the homeland.", "It strengthens over time and
creates a lifelong bond.", "It drives us to take action and work for
the good of our country.”

Castle 2 "It must be ready and strong to protect the homeland and nation.",
"It is resistant to external threats."

Unclassifiable Duty 1 "It requi;’es taking responsibility for the country's prosperity and
security.

Heritage | "It is nourished by values from the past and passed on to the future."
Flag | "It is a symbol of pride, ensuring our national unity."

Upon examining Table 11, it was determined that pre-service teachers produced 14 different metaphors
related to the value of patriotism, categorized into four groups. Pre-service teachers perceived patriotism as
love (K4, K6, K13, K19), fortress (K8, K9), family (K7, K11), mother (K15, K18), mountain (K3), star (K2),
fire (K1), sapling (K10), loyalty (K12), soil (K14), plane tree (K5), duty (K16), heritage (K17), and flag (K20).
Among these views, the most frequently expressed metaphor was "love" (f=4). Comparing patriotism to love
conveys that patriotism, much like love, is deep, ever-growing, and always inspiring action. The reasoning
provided by the pre-service teachers highlights that patriotism, like love, is profound, passionate, and
constantly nurtured. Likewise, comparing patriotism to family emphasizes that patriotism, much like a family,
is a unifying, supportive, and strengthening value for society. The justifications presented by the pre-service

teachers indicate that patriotism creates a bond similar to the love and unity found within a family.

Table 12

Teacher Candidates' Opinions on the Root Value of Helpfulness

Categories Metaphor f Because....

Sun 4 "It shines light and illuminates its surroundings, providing warmth.", "It
brings light to those in the dark, guiding the way.", "It illuminates the
darkness, warms hearts, and spreads hope."”, "It warms our hearts by
spreading love to others."

Nature Rain 1 "It gives life to dry soil, revitalizing it."

Wind 1 "It reaches everywhere, reaching out to those in need."

Flower 1 "It spreads beauty, coloring our surroundings, making life more
beautiful.”

Love Smile 2 "It adds beauty to people's faces, warms their hearts, and makes them
happy.", "It makes people smile, adding color to their lives."

Touch 1 "It touches people's lives and supports them."

Embrace 1 "It shares the burden, offers support, and gives strength."

Table 12 (Continued)
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Categories Metaphor f Because....
Love Melody 1 "It caresses hearts and stirs emotions."
Medicine 2 "It heals wounds, eases pain, and gives hope.", "It heals those in difficult
Object situations, curing their wounds."
Umbrella 1 "It protects those in need from negativity and provides shelter."
Bridge 2 "It connects people's hearts.", "It brings people together and fosters a
culture of mutual aid.”
Unclassifiable Hand 2 "It reaches out to those in need, offering help and support.”, "It provides
support, lifts up, and gives strength."
Scream 1 "It raises awareness, urging people into action against indifference.”

Upon examining Table 12, it was determined that pre-service teachers produced 13 different metaphors
related to the value of helpfulness. The pre-service teachers perceived helpfulness as the sun (K1, K10, K14,
K17), bridge (K2, K8), hand (K3, K6), melody (K4), rain (K5), wind (K7), medicine (K9, K20), smile (K11,
K12), umbrella (K13), flower (K15), touch (K16), cry (K18), and embrace (K19). Among these views, the
most frequently expressed metaphor was "sun." Comparing helpfulness to the sun conveys that helpfulness,
much like the sun, is a value that enlightens people, warms their hearts, and spreads love and hope to its
surroundings. The reasoning provided by the pre-service teachers emphasizes that helpfulness is a value that
brings light and warmth, enlightening people and warming their hearts. Comparing helpfulness to a smile
emphasizes that helpfulness, much like a smile, is an effective, heartwarming, and happiness-bringing value.
The justifications provided by the pre-service teachers highlight that helpfulness, like a smile, adds joy and
beauty to people's lives in a simple yet effective way. Comparing helpfulness to medicine conveys that, like
medicine that heals, helpfulness is a value that alleviates people's pain, heals them, and instills hope. The
justifications presented by the pre-service teachers highlight that helpfulness has the power of healing and
easing pain, just like medicine.

DISCUSSION AND CONCLUSION

This research, which aims to determine teacher candidates' perceptions of core values through
metaphors, is a qualitative study. The findings of this study are presented below, and the results are discussed
with reference to the literature. It is noteworthy that teacher candidates mostly expressed their views on values
such as justice, friendship, honesty, self-control, patience, love, respect, responsibility, helpfulness, and
patriotism in the "nature”" and "object" categories. This suggests that participants explain abstract values
predominantly through concrete entities in their environment.

Another finding is that teacher candidates explained the value of justice through metaphors such as
“scale, water, tree, shield, column, sun, light, mountain, harbor, and sword.” It was observed that the
participants expressed the meaning, function, and importance of justice through these metaphors. These
metaphors show that teacher candidates perceive justice not only as a theoretical and abstract concept but also
as a fundamental pillar of social life, a source of trust, and a protective force. The fact that individuals who
will be educators in the future conceptualize justice in such a multidimensional way suggests that they will
prioritize the principle of justice in classroom management, student relationships, and their social
responsibilities. It has been determined that teacher candidates most often expressed the value of justice with
the metaphors of a scale and water. The fact that a large number of participants used the metaphor of a scale
may be due to the use of the image of a scale in institutions responsible for establishing justice. When the
participants were asked why they explained the value of justice using the scale metaphor, they indicated that
justice should weigh both sides equally and ensure balance, particularly emphasizing the concept of equality.
As a result, comparing justice to a "scale" strongly expresses the idea that justice distributes things in a
balanced and correct way by weighing each individual equally. Like justice, the scale weighs both sides fairly
and ensures balance. This analogy demonstrates that justice forms the foundation of social order and must
always operate in a correct, objective, and impartial manner. The comparison of justice to water is believed to
stem from justice being the foundation of social life. Just like water, justice is an indispensable element of
human life that provides balance and peace in society. In the literature, there are studies that both align with
and differ from this finding. In a study by Inel and colleagues (2018) conducted on middle school students, the
most repeated metaphors for the value of justice were found to be “scale,” “equality,” and “human.” In a study
by Yasaroglu and Biger (2020), it was determined that primary school students attributed meanings such as
equality, fairness, happiness, rights, law, beauty, and friendship to the value of justice. In research conducted
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by Memisoglu and Tagkin (2019), it was understood that teachers most frequently used metaphors such as
"scale," followed by "mother," "sun," "water," "family," "equality," and "air" when explaining the concept of
justice. In a study conducted by Sarigam and Yangil (2021), it was found that the repeated metaphor for justice
was "scale," followed by metaphors like building foundation, tree, water, sun, and plant root. In research
conducted by Cakmak (2016), it was determined that middle school students evaluated justice primarily in
terms of "equality, protecting rights, and not discriminating." In research by Celik and Dogan Kahtali (2022)
on middle school students, the concept of justice was most frequently explained with "equality," "correctness,"
"rights," and "rules." As seen in these studies, there is confusion about the meaning of equality in relation to
the concept of justice. Research by Dogan (2020) and Inel and colleagues (2018) also indicates that the concept
of justice is associated with equality. However, it should be noted that the achievement of equality does not
always equate to the achievement of justice; in other words, not every equality is justice.

It has been determined that teacher candidates explained the value of friendship using metaphors such
as “family, mountain, treasure, sun, key, garden, ship, tree, flower, harbor, and star.” In the metaphors created
by the participants, the benefits, value, and supportive aspect of friendship in human life were particularly
emphasized. These metaphors show that teacher candidates do not view friendship merely as an emotional
bond, but also perceive it as a supportive, guiding, effort-demanding, and life-enhancing element. This
understanding suggests that in their future relationships with students and colleagues, they will prioritize
sincerity, solidarity, and trust. Additionally, it was found that teacher candidates most commonly expressed
the value of friendship with the metaphors of family and mountain. Family is one of the most important
supports in a person's life; similarly, friendship plays a significant role in ensuring that an individual lives
emotionally and mentally healthy. These similarities between friendship and family indicate that both
relationships provide a sense of security, comfort, growth, and solidarity in difficult times. Just as a mountain
offers security, support, and peace to a person, friendship serves as a refuge, a source of strength, and an
indispensable support in difficult times. This analogy emphasizes that friendship is not only by one’s side in
happy moments but also in the most challenging moments, giving one the strength to endure. There are studies
in the literature that differ from this result. In a study by Yasaroglu and Biger (2020), primary school students
attributed meanings such as “trust,” “friendship,” “kinship,” “loving,” “getting along well,” “bond,” “beauty”
to the value of friendship. In research by Celik and Dogan Kahtali (2022), conducted on middle school
students, it was found that participants particularly emphasized the supportive and complementary nature of
friendship, as well as the importance of building close relationships.

It has been determined that teacher candidates explained the value of honesty using metaphors such as
“treasure, torch, mirror, compass, mountain, plane tree, shield, gem, inheritance, loyalty, sun, water, and food.”
These metaphors particularly emphasize the importance, benefit, and function of honesty in revealing the truth.
These metaphors show that teacher candidates perceive honesty not only as an individual virtue but also as a
value that shapes society, strengthens human relationships, and acts as a guide and protector. This
understanding suggests that in their future roles as educators, they will embrace responsibilities such as
instilling the principle of honesty in students, nurturing trustworthy individuals, and creating open and
transparent communication in the classroom. It has been found that teacher candidates most frequently
expressed the value of honesty with the metaphors of treasure and torch. A treasure is a rare entity that must
be protected and adds great value to the person who possesses it. Just as real treasures bring material wealth,
honesty also adds trust, reputation, and peace to a person’s life. Honesty, a virtue that is difficult to possess
but immensely valuable, is a wealth that maintains its value and makes a person’s life more meaningful.
Comparing honesty to a "torch" expresses that it is a guiding, protective, and enlightening value. Just as a torch
helps us find our way in the dark, honesty guides us in making the right decisions in life. Additionally, honesty
creates a safe environment both for oneself and for those around them. Therefore, honesty should always be
seen as a torch that illuminates the darkness and keeps people on the right path. There are studies in the
literature that show both similarities and differences with this result. In a study by Cakmak (2016), it was found
that middle school students explained the value of honesty as "telling the truth, not lying." In research by
Yasaroglu and Biger (2020), the most common meaning attributed to the value of honesty was "truthfulness,"
followed by "trust," "kindness," "not lying," "friendship," and "reality." In a study by Celikkaya and Seyhan
(2017) conducted on social studies teachers and teacher candidates, it was found that the most frequently used
metaphors for the value of honesty included “friend, mirror, our prophet, baby, water, parrot, key, teacher." In
a study by Demirkaya and Cal (2018), social studies teacher candidates used metaphors such as "water,"
"mirror," and "baby" most frequently to explain the value of honesty. In research by Celik and Dogan Kahtali
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(2022), it was revealed that middle school students associated the concept of honesty with values such as
“truthfulness,” “trust,” “loyalty,” “responsibility,” “compassion,” and “openness.”

It has been determined that teacher candidates explained the value of self-discipline using metaphors
such as “guide, compass, captain, teacher, lamp, mirror, map, shield, column, marathon, and garden.” These
metaphors suggest that teacher candidates perceive self-discipline as a multifaceted process involving self-
management, guidance, protection, and development. This understanding implies that in the future, they will
teach their students to be patient, control themselves, make conscious decisions, and invest in their personal
development. The metaphor most frequently used by teacher candidates to express self-discipline was "guide."
Comparing self-discipline to a "guide" emphasizes its role as a directing and supporting force in a person’s
life. In research by Yasaroglu and Biger (2020), primary school students associated self-discipline with
concepts such as self-control, goodness, and happiness. In research by Celik and Dogan Kahtali (2022), middle
school students emphasized self-sufficiency and responsibility in their conceptualization of self-discipline.

Teacher candidates expressed the value of patience using metaphors such as “teacher, plane tree, key,
sea, sun, medicine, friend, marathon runner, water, tree, student, gardener, and spring.” These metaphors reveal
that teacher candidates approach patience from various angles, including endurance, long-term effort,
development, learning process, problem-solving, and building trust in human relationships. The rationale
behind their views emphasizes time, waiting, and the role of patience in achieving success. This understanding
suggests that teacher candidates will adopt a more understanding, process-oriented, and determined approach
when working with students in educational environments. The metaphor most commonly used to express
patience was "teacher." Comparing patience to a teacher highlights its educational and developmental aspects.
Teacher candidates justify this comparison by noting that, like a teacher, patience educates, develops, and helps
individuals approach life more consciously. Literature studies show similarities with this result. In research by
Yasgaroglu and Biger (2020), students mostly described patience as “waiting,” and in research by Celik and
Dogan Kahtal1 (2022), middle school students associated patience with concepts like “waiting” and “time.” In
a study by Niyazibeyoglu and Dagc1 (2023), teachers primarily described patience with metaphors such as
“medicine,” “rock,” “struggle,” “key,” “mother,” “tree,” “mature fruit,” and “hope.”

Teacher candidates expressed the value of respect using metaphors such as “bridge, treasure, water,
mirror, tree, art, flower, harbor, foundation, and family.” These metaphors show that teacher candidates
perceive respect as a value that connects people in relationships, is valuable, develops through self-awareness,
aligns with nature, requires an artistic perspective, and forms the foundation of society. This understanding
suggests that teacher candidates will adopt a fair, empathetic, sensitive to differences, and tolerant educational
approach in their future careers. Teacher candidates explained respect using metaphors related to “bringing
together different ideas and groups in society, being important for a healthy society, and establishing healthy
communication.” The metaphors most frequently used to express respect were “bridge” and “treasure.”
Comparing respect to a bridge emphasizes that respect, like a bridge, unites people, provides security, and
enhances cooperation. Comparing respect to a treasure signifies that respect, like a treasure, must be protected,
becomes more valuable over time, and is appreciated by all people. Studies in the literature show both
similarities and differences with this result. In a study by Artug and Yangil (2023) conducted on Turkish
language teachers, respect was most frequently associated with the metaphor “water,” followed by “building
foundation,” “family,” “tree,” “spirit,” “flower,” “ocean,” “key,” “light,” “wall,” “bridge,” and “salt.” In
research by Celikkaya et al. (2016) on middle school students’ perceptions of the value of respect, respect was
particularly linked to tangible objects like “eye,” “water,” “sun,” and “mirror.” In research by Yasaroglu and
Biger (2020), primary school students associated respect most with “truthfulness and rule adherence,” followed
by “friendship,” “honesty,” “love,” “rights,” and “goodness.” In a study by Cakmak (2016), middle school
students described respect in terms like “love and respect for the young and old,” “tolerance,” “being well-
mannered,” “being honest,” “non-negotiable,” “proper and good behavior,” while in research by Celik and
Dogan Kahtali (2022), respect was associated with values such as “good morals,” “love,” “loyalty,” “trust,”
“sensitivity,” “honesty,” “tolerance,” “equality,” “compassion,” “kindness,” “patience,” “responsibility,”
“compassion,” and “helpfulness.” In research by Celikkaya and Seyhan (2017) on social studies teachers and
teacher candidates, the most frequent metaphors for respect included “boomerang,” “student,” “mirror,” “sun,”
“forest,” “water,” “key,” “necktie,” “spine,” and “fire.”
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Teacher candidates expressed the value of love using metaphors such as “flower, sun, food, sea, rain,
song, healing, garden, water, light, and hope.” These metaphors suggest that teacher candidates see love as a
vital, nurturing, enlightening, liberating, and hopeful force. Love is perceived as a feeling that beautifies life,
strengthens human relationships, and motivates individuals. This understanding implies that teacher candidates
will provide a loving educational environment for their future students, supporting their development and
showing interest in them. The most common metaphors for love were “flower” and “sun.” Comparing love to
a flower highlights how love grows, beautifies, and leaves a positive impact on the surroundings. Comparing
love to the sun emphasizes that love is life-giving, enlightening, and a force that always warms us. Literature
studies show both similarities and differences with this result. In research by Celik and Dogan Kahtali (2022),
middle school students perceived love as a force that builds strong relationships between individuals, provides
benefits, and is boundless and progressively increasing. In research by Yasaroglu and Biger (2020), primary
school students associated love most with “family,” followed by “peace,” “friendship,” and “studying at
school.” In research by Celikkaya and Seyhan (2017), social studies teachers and teacher candidates most
frequently used metaphors such as “mother,” “family,” “flower,” “heart,” “chocolate,” “water,
“friend,” “rose,” and “tree” to describe love.

29 ¢ 9 ¢ 29 ¢ 9

sky,” “sun,

Teacher candidates expressed the value of responsibility using metaphors such as “burden, trust, tree,
sail, shield, road, map, thorn, key, compass, shadow, sea, selflessness, and journey.” These metaphors suggest
that teacher candidates perceive responsibility as a heavy, continuously developing, protective, guiding, and
sometimes challenging, but ultimately rewarding, value. This understanding implies that teacher candidates
will consciously work to instill a sense of responsibility in their future students, guide them, and adopt a
disciplined approach to education. The most common metaphors for responsibility were “burden” and “trust.”
Teacher candidates explained responsibility as something that can be heavy and demanding, but that helps
individuals grow, strengthen, and become lighter with each success. Comparing responsibility to a burden
emphasizes the idea that while responsibility can be difficult, it helps individuals mature. Comparing
responsibility to trust emphasizes its value and the need for careful preservation. Literature studies show
differences with this result. In research by Celikkaya and Seyhan (2017), social studies teachers and teacher
candidates most frequently used metaphors like “student,” “mother,” “father,” “tree,” “sun,” “ant,” “heart,”
“teacher,” “bee,” “Atatiirk,” and “clock” to describe responsibility. In research by Yasaroglu and Biger (2020),
primary school students viewed responsibility as “duty” and “consciousness,” associating it with “studying,”
“cleaning the room,” and “doing homework.” In research by Celik and Dogan Kahtali (2022), middle school
students’ perceptions of responsibility were primarily linked to “sense of duty” and “completing tasks.”

Teacher candidates expressed the value of patriotism using metaphors such as “passion, fortress, family,
mother, mountain, star, fire, sapling, loyalty, land, plane tree, duty, heritage, and flag.” These metaphors
highlight that teacher candidates view patriotism as something that connects the past and the future, involves
responsibility to the country, and encompasses sacrifice and independence. This understanding suggests that
teacher candidates will instill love for the country, strengthen national consciousness, and nurture individuals
who are consciously committed to preserving these values. The metaphor most frequently used for patriotism
was “passion.” Teacher candidates emphasized that patriotism, like passion, is a deep, intense, and
continuously nurtured value. Literature studies show similarities with this result. In research by Celikkaya and
Seyhan (2017), social studies teachers and teacher candidates most frequently used the metaphor “love” to
describe patriotism. In research by Yasaroglu and Biger (2020), primary school students associated patriotism
with concepts such as “nation,” “ownership,” “our history,” “love,” “Atatiirk’s cherished moments,” “War of
Independence,” and “society.” In research by Celik and Dogan Kahtali (2022), middle school students
primarily viewed patriotism as “heroism” and “sacrificing for the homeland,” as well as “protection,” “unity,”
“solidarity,” “being limitless,” “binding,” “important,” “priority,” “continuous,” and “mandatory.” In research
by Akyol (2016), middle school students frequently used metaphors such as “mother,” “father,” “Atatiirk,”
“love,” “teacher,” “flag,” and “martyr.”

9 ¢

Teacher candidates expressed the value of helpfulness using metaphors such as “sun, bridge, hand,
melody, rain, wind, medicine, smile, umbrella, flower, touch, scream, and hug.” These metaphors suggest that
teacher candidates perceive helpfulness as a value characterized by warmth, solidarity, quiet yet effective
kindness, protective support, and small gestures carrying deep meaning. This understanding implies that
teacher candidates are likely to instill empathy and a spirit of cooperation in their future students, promote a
culture of sharing and helping, and offer not only academic but also emotional support during difficult times.
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The metaphors used to describe helpfulness were associated with spreading beauty, happiness, affection, and
sharing. The most frequently used metaphor for helpfulness was “sun.” Teacher candidates emphasized that
helpfulness, like the sun, provides light and warmth, illuminates others, and brings comfort. Literature studies
show both similarities and differences with this result. In research by Bektas and Karadag (2013), primary
school fourth graders most often produced metaphors such as “flower,” “friend,” “ant,” “pen,” “hand,” “game,”
“family,” “human,” “item,” and “food” to describe helpfulness. In research by Sénmez and Akincan (2013),
middle school students most frequently used metaphors like “sun,” “water,” “sky,” “light,” “star,” and “moon”
for helpfulness. In a study by Celikkaya and Seyhan (2017) with social studies teachers and teacher candidates,
metaphors such as “Turkey,” “friendship,” “ants,” “parents,” “organs,” and “rain” were commonly used to
represent helpfulness. In research by Yasaroglu and Bicer (2020), primary school students associated
helpfulness primarily with “sharing,” followed by “Red Crescent,” “charity,” “social solidarity,” and “good
deeds.” In research by Celik and Dogan Kahtali (2022), middle school students generally viewed helpfulness
as a value that helps individuals by making their lives easier.

99 Cc
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The following recommendations are suggested based on the findings and results of the study:

1. The results show that teacher candidates express their metaphorical perceptions of abstract values in
a tangible way. This suggests that by linking values with concrete objects and natural events, it is possible to
make these abstract concepts more relatable. Appropriate metaphors for each value can be selected to explain
their meaning, function, and significance in a more concrete way to students.

2. The participants' explanations of values such as justice, friendship, and honesty through specific
metaphors highlight the importance of using metaphors in teaching processes. Teacher candidates can be
trained to effectively use metaphors to teach values.

3. Teacher candidates were observed to frequently use nature-based metaphors. This suggests that
incorporating nature as a tool in the teaching process is important. Using the natural environment as a resource
for values education can help students connect with these values. For example, the value of growth and
responsibility can be explained through a "tree" metaphor, or values like love and helpfulness can be taught
using a "sun" metaphor. In this context, nature-themed activities and field trips can be organized.

4. The fact that teacher candidates use various metaphors to explain values indicates that each value
has multiple dimensions that can be taught. Therefore, teacher education should focus on developing different
metaphors for each value and providing guidance on how these metaphors can be used in teaching. For
instance, the value of "self-control" can be explained through the metaphor of a "guide," helping students better
understand it.

5. The metaphors used by teacher candidates represent an interaction and connection process. In this
context, interactive tools, simulations, and virtual environments can be used in values education. Students can
experience values like justice and friendship through real-life situations. For example, scenarios can be created,
and discussions can be held on how these values are lived and materialized.

6. Teacher candidates' use of metaphors to express values like patriotism and helpfulness, which have
strong societal and cultural contexts, reveals that these values carry social responsibility. In values education,
students can be encouraged to discuss how these values are connected to societal responsibilities.

7. Teacher candidates' perceptions of values indicate the need for continuous development and
professional learning. Teachers should be encouraged to participate in professional development opportunities
related to values education, ensuring they continuously acquire knowledge about different values and ways to
express them metaphorically.

8. This study focuses on determining the metaphorical perceptions of teacher candidates about core
values. Based on these findings, further studies could be conducted with teachers and other teacher candidates.
Additionally, quantitative studies could be carried out to determine the perceptions of teacher candidates and
teachers regarding core values.
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