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Introduction

Education is one of the main indicators of the development of a society. As an element of the education
system, schools must constantly renew and improve themselves. Teachers play a major role in ensuring this
change in schools. Teachers' experiences in school are a very effective factor in achieving the purpose of
education (Kaplan, 2021). These experiences of teachers are closely related to their quality of work life and
positive psychological capital perceptions.

Quality of work life is a concept that includes improvements in working conditions, job satisfaction of
employees, productivity in production, and social life balance (Aba, 2009). Quality of work life can increase
the performance and satisfaction of employees in the work environment by organizing the working
environment. Teachers working under unfavorable conditions and with excessive workload reduces their
quality of work life. (Demir, 2016). As the quality of work life of teachers will increase by improving their
working conditions, it is expected that their productivity will also increase.

It is more difficult to improve the quality of work life in educational institutions than in other organizations.
Educational institutions are one of the places that shape people's lives. Educational institutions are an
important factor in determining which occupational group people will prefer. For the development of our
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country, new generations need to be equipped. Teachers are the ones who will raise new generations (Demir,
2016).

If we improve teachers' quality of work life, teachers can work more efficiently at school (Demir, 2016).
However, according to research, most teachers face anxiety and stress. Stress causes a decrease in teachers'
motivation and consequently a decrease in their performance (Elma, 2003). One of the reasons for teachers'
anxiety and stress may be the management approach of schools. In a good management approach,
communication channels are open and teachers participate in management. With a participative
management approach, the level of schools and the quality of life of teachers can increase (Uysal, 2002).

One of the ways to increase the quality of work life is to be renewed by keeping up with the developing and
changing world. An important element of this renewal is to follow the innovations in technology. In order not
to fall behind technological innovations, it is necessary to increase human qualifications, which is the most
important source of technological developments (Sahin, 2010). In order to facilitate adaptation to
technological developments in our education system, teachers' competencies in technology should be
revealed (Usta & Korkmaz, 2010). For this, necessary environments should be provided for teachers.

Despite the increase in the quality of work life in organizations,they are seeking different ways to increase
their productivity to higher levels. The focus has been on people as one of the most influential factors in
productivity. According to Tosten (2015), it has been observed that emphasizing the strengths of people
increases productivity. In order to increase the productivity and efficiency of organizations, it may not only
be sufficient to regulate the environment. At the same time, the positive aspects of employees can be
brought to the forefront by taking into account their personality traits. Positive psychological capital, which is
an important approach in revealing the positive aspects of employees, has become an important element in
organizations.

According to Erdogan (2018), there are studies on negative behaviors such as organizational cynicism,
conflict, and burnout in the field of education. The reason for these negative behaviors can be perceived as
teachers. It is necessary to give up the idea that teachers are the source of negativity, and focus on their
positive aspects (Cinar, 2011). By focusing on the positive aspects of teachers, particularly by enhancing their
positive psychological capital, potential challenges can be addressed more effectively, thereby facilitating the
achievement of educational goals.

Purpose of the Study

The aim of the study is to determine the relationship between quality of work life and positive psychological
capital levels of secondary school teachers. In addition, it is aimed to determine whether secondary school
teachers' perceptions of quality of work life and positive psychological capital levels differ in terms of gender,
marital status, institution of employment, education level, and professional seniority independent variables.
The sub-problems of the study are given below:

1. What is the level of secondary school teachers' perceptions of quality of work life?
2. Secondary school teachers' perceptions of quality of work life;
a) Gender,
b) Marital status,
¢) The institution he/she works for,
d) Education status,
e) Does it show a significant difference according to occupational seniority variables?
3. What is the level of positive psychological capital perceptions of secondary school teachers?
4. Secondary school teachers' perceptions of positive psychological capital;
a) Gender,

b) Marital status,
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¢) The institution he/she works for,
d) Education status,
e) Is there a significant difference according to the variables of professional seniority?

5. Is there a significant relationship between quality of work life and positive psychological capital levels of
secondary school teachers?

Method
Research Model

Since the relationship between the quality of work life and positive psychological capital levels of teachers
working in secondary schools is tried to be determined in the study, the model of the research is the
relational survey model, one of the general survey models. The relational survey model is used to determine
the degree of change between two or more variables (Karasar, 2016: 114).

Correlation and causal comparison methods are within the scope of correlational research. Correlation
research is the examination of the relationship between two or more variables. Variables change together. In
causal comparison research, independent variables affecting the dependent variable are examined in a cause
and effect relationship (Blyukoztirk, Cakmak, Akgiin, Karadeniz & Demirel, 2012). In this study, both
correlation and causal comparison methods were used.

Population and Sample

The population of the study consists of 3094 teachers working in secondary schools in Yesilyurt and
Battalgazi districts, which are the central districts of Malatya province. Of the teachers, 2686 work in public
schools and 408 work in private schools. Simple probability sampling method was used in the study. In the
simple probability sampling method, participants are randomly selected. In addition, all people in the
universe have equal chances to be a participant (Blylkoztirk et al., 2012: 85; Ekiz, 2015: 104).

A total of 396 data collection scales were used in the study. However, 11 scales were not included because
they were incomplete or incorrect. In the study, 385 scales were evaluated in data analysis.

Of the teachers in the study; 58.2% were female and 41.8% were male, 27.8% were single and 72.2% were
married. 88.8% of the teachers work in public schools and 11.2% in private schools. When the education level
of the teachers is examined, 90.6% hold an undergraduate degree, while 9.4% have a postgraduate degree. In
addition, 30.1% of the teachers have a professional seniority of 1-5 years, 26.2% of them have 6-10 years,
21.8% 11-15 years, 13.5% 16-20 years, and 8.3% have21 years or more.

Data Collection

The data collection tool consisted of three parts: the first part gathered personal information; the second part
included the 'Quality of Work Life Scale' developed by Akar and Ustiiner (2017); and the third part
incorporated the 'Positive Psychological Capital Scale' developed by Tésten and Ozgan (2014). In the
personal information section, 5 questions were asked to the teachers who participated in the study, and with
these questions, information about the independent variables of gender, marital status, institution of
employment, education level and professional seniority were collected.

The "Quality of Work Life Scale” developed by Akar and Ustiiner (2017) consists of 23 questions and 6 sub-
dimensions. The 1st, 3rd, 8th, 11th, 18th, and 20th questions refer to the “"Job Career Satisfaction” sub-
dimension; the 4th, 9th, 10th, 15th, 17th, and 21st questions refer to the “General Well-being” sub-
dimension; the 2nd, 12th, 13th, 16th, 22nd and 23rd questions refer to the “Ability to Control Work” sub-
dimension. 16th, and 22nd questions constitute the “Working Conditions” sub-dimension; 7th and 19th
guestions constitute the “Stress in Work Life” sub-dimension; 5th, 6th, and 14th questions constitute the
"Family Work Life Balance” sub-dimension. The 7th, 9th and 19th questions in the scale were reverse coded.
A 5-point Likert scale was used in the quality of work life scale. It is graded as “Disagree (1)", “Slightly Agree
(2)", "Moderately Agree (3)", "Mostly Agree (4)" and "Totally Agree (5)". The Cronbach's alpha value of the
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quality of work life scale is .93 (Akar & Ustiiner, 2017). In this study, Cronbach's alpha value was calculated
again and found to be .91.

“Positive Psychological Capital Scale” developed by Tésten and Ozgan (2014) consists of 26 questions and 6
sub-dimensions. The 1st, 2nd, 3rd, and 4th questions are “Self-efficacy” sub-dimension; the 5th, 6th, 7th, 8th,
and 9th questions are "Optimism” sub-dimension; the 10th, 11th, 12th, and 13th questions are “Trust” sub-
dimension; the 14th, 15th, 16th, 17th, and 18th questions are “Extraversion” sub-dimension; the 17th, 18th,
19th, and 20th questions are “Extraversion” sub-dimension. And 18th questions constitute “Extraversion” sub-
dimension; 19th, 20th, 21st, 22nd and 23rd questions constitute “Psychological Resilience” sub-dimension;
24th, 25th and 26th questions constitute “Hope” sub-dimension. A 5-point Likert scale was used in the
positive psychological capital scale. The scale is graded as “Strongly Agree (1)", "Mostly Agree (2)",
“Undecided (3)", “Slightly Agree (4)", and “Strongly Disagree (5)". The Cronbach alpha value of the positive
psychological capital scale is .92 (Tésten & Ozgan, 2017). In this study, Cronbach's alpha value was calculated
again and found to be .94.

Data Analysis

Statistical package program was used to analyze the data obtained in the study. Descriptive statistics such as
mean and standard deviation were used in the analysis. After the averages were calculated in the program,
the arithmetic mean was calculated according to the number of questions in the sub-dimensions.

In order to determine which statistical analyses will be used in the study, it was checked whether the data
were normally distributed. Kurtosis and Skewness values were between +1 and -1 and these values indicate
that there is a normal distribution (Blyukoztirk et al., 2012). In this study, the data remained between these
values and showed a normal distribution. In order to determine whether there is a significant difference
between the variables, t-test and one-way analysis of variance (ANOVA) were performed. In the analysis of
variance, the distribution of the data was homogeneous. Scheffe test was used to determine the direction of
significant difference in the analysis of variance (Sipahi, Yurtkoru & Cinko, 2008: 128). P < 0.05 was taken as
the significance level.

While interpreting the results of the study, the results were evaluated as 1.00-1.80 very low; 1.81-2.60 low;
2.61-3.40 medium; 3.41-4.20 high, and 4.21-5.00 very high (Dénmez, 2016).

Ethical Disclosure

Ethics Committee Approval: This research was conducted with the permission obtained by the Inonu
University Scientific Research and Publication Ethics Social and Human Sciences Board's decision dated
30/05/2024 and numbered 11/04.

Findings

Findings and Comments Related to the First Sub-Problem

Table 1.Values Related to Secondary School Teachers' Perceptions of Quality of Work Life

N X S
Job career satisfaction 385 3,7303 3,66319
General well-being 385 3,6969 3,88817
Being able to control the work 385 3,5203 2,44673
Working conditions 385 3,4961 2,53938
Stress at work 385 3,7143 2,01833
Family work life balance 385 3,6640 2,36895
Total quality of work life 385 3,6536 13,45426

When the findings in Table 1 are examined, it is seen that the arithmetic mean of teachers' perceptions of
quality of work life in terms of sub-dimensions are respectively job career satisfaction X = 3,73, stress in work
life X = 3,71, general well-being X = 3,69, family work life balance X = 3,66, being able to control work X =
3,52, and working conditions X = 3,49. It is seen that teachers' perceptions of quality of work life are at a high
level (X = 3.65) in the overall scale.
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In the work career satisfaction sub-dimension of the quality of work life scale, the item “I have a set of goals
and objectives to do my job effectively” received the highest score (X = 4.42), and in the family work life
balance sub-dimension, the item “I am included in decisions affecting other employees in the school where |
work” received the lowest score (X = 2.11).

Findings and Comments Related to the Second Sub-Problem

Table 2.1. Analysis Results of Teachers' Perceptions of Quality of Work Life According to Gender

Gender N X S sd t p
. . Woman 224 373 3,75
Job career satisfaction 383 ,041 ,967
Man 161 3,72 3,54
Woman 224 3,73 3,84
| well-bei ' ' 1,2 21
General well-being Man 161 364 303 383 ,230 219
. Woman 224 347 2,65
Being able to control the work Man 161 359 211 383 -1,478 140
. - Woman 224 3,48 2,67
Working conditions Man 161 350 234 383 -,258 , 796
Woman 224 3,75 1,98
Stress at work Man 161 3,66 206 383 ,819 413
. . Woman 224 3,55 2,60
Family work life balance Man 161 3.81 1,90 383 -3,352 ,001
) ) Woman 224 3,64 14,10
Total quality of work life 383 373 710
Man 161 3,66 12,52

When the findings in Table 2.1. are examined, no significant difference between the scores of male and
female teachers t(383) = -.373, p > .05 is detected. In general, when we look at the average, male teachers'
perception of quality of work life (X = 3.66) is higher than female teachers' perception of quality of work life
(X = 3.64). Similar results were found in the study conducted by Cicek (2021).

In the study conducted by ismetoglu (2017), a significant difference was found according to gender variable.
This difference is higher in male teachers' perception of quality of work life compared to female teachers. In
the studies conducted by Elmas (2021), (Demir (2016), and Kdsterelioglu (2011), no significant difference was
found in the perception of quality of work life according to gender variable.

When the teachers' quality of work life is analyzed in terms of sub-dimensions, a significant difference
between the scores of male and female teachers in the family work life balance dimension t(383) = -3.352, p
< .05 is detected. When the arithmetic averages are examined, it is seen that male teachers (X = 3.81) have
higher scores than female teachers (X = 3.85). According to this finding, in the dimension of family-work life

balance, male teachers' perceptions of quality of work life are higher than female teachers.

Table 2.2. Analysis Results of Teachers' Perceptions of Quality of Work Life According to Marital Status

Marital status N X S sd t p
. . Single 107 3,63 3,76
Job career satisfaction . 383 -1,833 ,068
Married 278 3,76 3,60
. Single 107 3,56 3,91
General well-being Married 278 374 384 383 -2,458 ,014
Being able to control the Single 107 3,41 2,72
383 -1,523 130
work Married 278 3,56 2,32 ' '
. . Single 107 3,31 2,91
Working conditions Married 278 356 235 383 -2,393 ,018
Single 107 3,58 2,09
Stress at work Married 278 376 108 383 -1,516 ,130
. . Single 107 3,40 2,73
Famil k life bal 383 -3,708 000
amily WOrk llTe balance - rried 278 376 2,14 ' '
) ) Single 107 3,51 14,80
Total quality of work life 383 -2,960 ,003

Married 278 3,70 12,70
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When the findings in Table 2.2. are examined, it is seen that there is a significant difference between the
scores of single and married teachers t(383) = -2.960, p < .05. When the arithmetic averages are examined, it
is seen that married teachers (X = 3.70) have higher scores than single teachers (X = 3.51). According to this
finding, married teachers' perceptions of quality of work life are higher than single teachers.

In the study conducted by Kdsterelioglu (2011), a significant difference was found according to the marital
status variable. This difference shows that married teachers' perception of quality of work life is higher than
single teachers. In the study conducted by Demir (2016), a significant difference was found. This difference is
higher in single teachers' perception of quality of work life compared to married teachers.

As the teachers' quality of work life is analyzed in terms of sub-dimensions, the analysis indicated that there
is a significant difference between the scores of single and married teachers in the general well-being sub-
dimension t(383) = -2.458, p < .05. While the arithmetic averages are examined, it is seen that married
teachers (X = 3.74) have higher scores than single teachers (X = 3.56). According to this finding, in the
general well-being dimension, married teachers' perceptions of quality of work life are higher than single
teachers.

Quality of work life is analyzed in terms of sub-dimensions, a significant difference between the scores of
single and married teachers in the working conditions sub-dimension t(383) = -2.393, p < .05 is determined.
When the arithmetic averages are examined, it is seen that married teachers (X = 3.56) have higher scores
than single teachers (X = 3.31). According to this finding, married teachers' perceptions of quality of work life
in the working conditions dimension are higher than single teachers.

Upon analysing the teachers’ quality of work life....

in terms of sub-dimensions, a significant difference between the scores of single and married teachers in the
family work life balance sub-dimension t(383) = -3.708, p < .05 is found. When the arithmetic averages are
examined, it is seen that married teachers (X = 3.76) have higher scores than single teachers (X = 3.40).
According to this finding, married teachers' perceptions of quality of work life in the dimension of family-
work life balance are higher than single teachers.

Table 2.3. Analysis Results of Teachers' Perceptions of Quality of Work Life According to the Institution of

Employment
Organization you work for N X S sd t p
Public 342 368 3,55
Job career , 383 4,223 000
satisfaction Private 43 409 3,78
. Public 342 367 3,85
General well-being Private 43 389 4,00 383 -2,140 ,033
Being able to control PL{th 342 351 244 383 586 558
the work Private 43 3,58 2,45
. .. Public 342 3,43 2,52
Working conditions Private 43 395 219 383 -3,826 ,000
Public 342 3,70 2,00
Stress at work Private 43 376 217 383 -,366 715
Family work life Public 342 365 233
-,364 71
balance Private 43 3,70 2,66 383 36 716
Total quality of work Public 342 362 1325
. -2, ,007
life Private 43 3,87 14,05 383 698 00

When the findings in Table 2.3. are examined, a significant difference between the scores of teachers working
in public and private schools t(383) = -2.698, p < .05 is detected. When the arithmetic averages are examined,
it is seen that teachers working in private schools (X = 3.87) have higher scores than teachers working in
public schools (X = 3.62). According to this finding, the perception of quality of work life of teachers working
in private schools is higher than that of teachers working in public schools.
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Teachers' quality of work life is analyzed in terms of sub-dimensions and the analysis indicated a significant
difference between the scores of teachers working in public and private schools in the dimension of job
career satisfaction t(383) = -4.223, p < .05. Examimination of the arithmetic averages is demonstrated that
teachers who are working in private schools (X = 4,09) have higher scores than teachers working in public
schools (X = 3,68). According to this finding, in the dimension of job career satisfaction, the quality of work
life perceptions of teachers working in private schools are higher than those working in public schools.

Teachers' quality of work life is analyzed in terms of sub-dimensions, is indicated a significant difference
between the scores of teachers working in public and private schools in the general well-being dimension
t(383) = -2.140, p < .05.The arithmetic averages are examined and analysed thatteachers working in private
schools (X = 3.89) have higher scores than teachers working in public schools (X = 3.67). According to this
finding, in the general well-being dimension, the quality of work life perceptions of teachers working in
private schools are higher than those working in public schools.

Analysis of eachers' quality of work life in terms of sub-dimensions is represented thatthere is a significant
difference between the scores of teachers working in public and private schools in the working conditions
dimension t(383) = -3.826, p < .05. Examinations of he arithmetic averages is pointed that teachers working
in private schools (X = 3.95) have higher scores than teachers working in public schools (X = 3.43). According
to this finding, in the dimension of working conditions, the quality of work life perceptions of teachers
working in private schools are higher than those working in public schools.

Table 2.4. Analysis Results of Teachers' Perceptions of Quality of Work Life According to Educational

Background
Education o
status N X S sd t p
Und duate 349 3,72 3,56
Job career ner gractiate 363 598 553
satisfaction Post graduate 36 3,80 4,54
General well-being  Under graduate 349 3,71 3,73
383 1,062 ,295
Post graduate 36 3,55 514
Being able to control Under graduate 349 3,53 2,36
383 ,579 ,566
the work Post graduate 36 3,42 3,14
. . Under graduate 349 3,49 2,46
Work dit 383 ,088 ,930
OTKINg CONCIoNs 5t graduate 36 348 3,21
Under graduate 349 3,73 1,98
St t k 383 1,252 211
ress arwor Post graduate 36 351 234
Family work life Under graduate 349 3,64 2,30
383 ,996 325
balance Post graduate 36 3,81 2,91
i Under graduate 349 3,65 12,94
Total quality of work g 383 252 802
life Post graduate 36 3,62 17,90

When the findings in Table 2.4. are examined, it is seen that there is no significant difference between the
scores of undergraduate and graduate teachers t(383) = .252, p > .05. In general, when the average is
considered, the perception of quality of work life of undergraduate teachers (X = 3.65) is higher than the
perception of quality of work life of graduate teachers (X = 3.62).
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Table 2.5. Analysis Results of Teachers' Perceptions of Quality of Work Life According to Professional

Seniority
Professional seniority N X S F sd p
1-5 years 116 3,68 3,87 4
6-10 years 101 3,73 3,75
Job career satisfaction 11-15 years 84 3,77 322 332 380 856
16-20 years 52 3,73 3,89
21 years and above 32 3,77 3,43 384
Total 385 3,73 3,66
1-5 years 116 3,71 3,95 4
6-10 years 101 3,67 3,90
General well-being 11-15 years 84 3,76 3,41
16-20 years 52 3,57 4,19 821 380 S13
21 years and above 32 3,70 4,25 384
Total 385 3,69 3,88
1-5 years 116 3,47 2,67 4
. 6-10 years 101 3,52 2,58
Being ahble to I((:ontrol 11-15 years 84 3.50 225 i - -
the wor 16-20 years 52 362 206 87
21 years and above 32 3,52 2,24 384
Total 385 3,52 2,44
1-5 years 116 3,36 2,93 4
6-10 years 101 3,49 2,48
Working conditions 11-15 years 84 3,54 2,14
16-20 years 52 3,65 2,17 1,303 380 268
21 years and above 32 3,58 2,56 384
Total 385 3,49 2,53
1-5 years 116 3,75 2,16 4
6-10 years 101 3,65 2,13
Stress at work 11-15 years 84 3,70 2,00
16-20 years 52 3,75 1,86 152 380 962
21 years and above 32 3,70 1,36 384
Total 385 3,71 2,01
1-5 years 116 3,53 2,69 4
Fami|y work life 6-10 years 101 3,72 2,42
balance 11-15 years 84 3,71 2,06
Job career satisfaction 16-20 years 52 3,73 2,08 1,166 380 325
21 years and above 32 3,66 2,04 384
Total 385 3,66 2,36
1-5 years 116 3,61 14,77
6-10 years 101 3,65 13,80 4
11-15 years 84 3,69 11,00
273 380 ,895
16-20 years 52 3,66 13,58
21 years and above 32 3,67 13,54 384
Total 385 3,65 13,45

When the findings in Table 2.5. are examined, it is seen that there is no significant difference in teachers'
perceptions of quality of work life according to professional seniority F(4-380) = .273, p = .895.
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In the study conducted by ismetoglu (2017), a significant difference was found according to the professional
seniority variable. In the studies conducted by Ozgél (2023), Demir (2016) and Késterelioglu (2011), the
perception of quality of work life did not differ significantly according to the professional seniority variable.

Findings and Comments Related to the Third Sub-Problem

Table 3.Values for Positive Psychological Capital Perceptions of Secondary School Teachers

N X S
Self-efficacy 385 4,2727 2,06774
Optimism 385 4,0140 3,07676
Trust 385 4,4233 1,92829
Extraversion 385 4,1496 2,78414
Psychological Resilience 385 4,1491 2,75901
Hope 385 4,2441 1,60196
Positive Psychological capital total 385 4,1954 11,33515

Analysis of he findings in Table 3 is pointed that the arithmetic mean of teachers' positive psychological
capital perceptions is at a very high level in the dimensions of confidence (X = 4,42), self-efficacy (X = 4,27)
and hope (X = 4,24); extraversion (X = 4,14), psychological resilience (X = 4,14) and optimism (X = 4,01).
Teachers' perception of positive psychological capital is generally at a high level (X = 4,19).

In the trust sub-dimension of the positive psychological capital scale, the statement “I am accountable for
everything | do” received the highest score (X = 4,45), and in the optimism sub-dimension, the item “l am a
person full of life” received the highest score (X = 3,90).

In the studies conducted on teachers by Yollu (2023), Yazicl (2022), Erbas (2018), Barut (2017), Aslan (2017),
Sarici (2015), Tosten (2015), Kelekgi (2015), and Orug (2015), it was concluded that the perception of positive
psychological capital was very high. In the research conducted by Anik (2018), similar to the result of this
study, it was concluded that the perception of positive psychological capital was at a high level. This study
supports the research findings.

An examination of the sub-dimensions reveals that, similar to this study, the perception of positive
psychological capital had the highest average in the trust dimension and the lowest average in the optimism
dimension, as found in studies conducted by Erbas (2018), Anik (2018), Barut (2017), Aslan (2017), Sarici
(2015), and Tosten (2015).

Findings and Comments Related to the Fourth Sub-Problem

Table 4.1. Analysis Results of Teachers' Positive Psychological Capital Perceptions According to Gender

Gender N X S sd t p
) Woman 224 4,30 2,05
Self-efficacy 383 1,383 ,168
Man 161 4,22 2,08
L. Woman 224 4,04 3,30
Optimism Man 161 3.97 273 383 1,153 ,250
Woman 224 4,47 1,95
Trust Msn 161 435 186 383 2,298 ,022
. Woman 224 4,15 2,96
Extraversion Man 161 413 252 383 435 ,664
Woman 224 4,15 2,86
Psychological Resili ' ' 4
sychological Resilience Man 161 413 261 383 435 653
Woman 224 4,25 1,68
H 4 4
ope Man 161 422 1,48 383 A6 649
Total positive Woman 224 4,21 11,98

. . 383 1,252 211
psychological capital Man 161 4,16 10,33
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When the findings in Table 4.1. are examined, it is seen that there is no significant difference between the
scores of female and male teachers t(383) = 1.252, p > .05. In general, the positive psychological capital
perception of female teachers (X = 4.21) is higher than the positive psychological capital perception of male
teachers (X = 4.16).

Positive psychological capital perception does not show a significant difference according to gender variable
in the studies conducted by Yollu (2023), Kaya (2022), Erbas (2018), Anik (2018), Barut (2017), Aslan (2017),
Sarici (2015), Tosten (2015), Kelekgi (2015), and Orug (2015). A significant difference was found in the study
conducted by Arslan (2018). This difference indicates that female teachers' positive psychological capital
perception is higher than male teachers.

Analysis of the positive psychological capital of teachers in terms of sub-dimensions, is disclosed a significant
difference between the scores of female and male teachers in the trust dimension t(383) = 2.298, p < .05. The
arithmetic averages examination, is pointed that female teachers (X = 4.47) have higher scores than male
teachers (X = 4.35). According to this finding, the positive psychological capital perceptions of female
teachers in the trust dimension are higher than male teachers.

Table 4.2. Analysis Results of Teachers' Positive Psychological Capital Perceptions According to Marital

Status
Marital N % S <d ; o
status
) Single 107 4,20 2,08
Self-efficacy 383 -1,695 ,091

Married 278 4,30 2,05
Single 107 393 3,15

imi -1,612 1
Optimism Married 278 404 3,03 383 o /108
Single 107 440 202
T - 42 71
rust Married 278 442 1,89 383 A25 0
. Single 107 4,14 3,06
Extraversion Married 278 414 267 383 -,002 ,999
Psy'c'holog|cal Slngle 107 4,14 287 383 114 909
resilience Married 278 415 2,71
Single 107 4,21 1,82
H -611 42
ope Married 278 425 1,50 383 /0 >
iti Single 107 4,16 12,34
Total positive g 383 - 939 348

psychological capital Married 278 4,20 10,92

When the findings in Table 4.2. are examined, it is seen that there is no significant difference between the
scores of single and married teachers t(383) = -.939, p > .05.

In the study conducted by Sarici (2015), a significant difference was found according to marital status. The
positive psychological capital perceptions of married teachers are higher than single teachers. In the studies
conducted by Dogan (2023), Erbas (2018), Anik (2018), and Aslan (2017), it was found that positive
psychological capital levels did not show a significant difference according to marital status.
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Table 4.3. Analysis Results of Teachers' Positive Psychological Capital Perceptions According to the
Institution of Employment

The organization you work for N X S sd t p
. public 342 422 2,02
Self-efficacy ) 383 -5,706 ,000
private 43 4,68 1,62
. public 342 39 3,05
4414
Optimism private 43 439 256 OO 000
public 342 438 1,93
T 6,444
rust private 43 474 120 B3 F 000
. public 342 410 2,72
Ext 383 -4,580 ,000
xiraversion private | 43 450 2,63
Psychological public 342 411 272
. 383 -3,202 ,001
resilience private 43 440 2,71
public 342 4,21 1,61
H 383 -3,221 ,001
ope private 43 448 133
iti ublic 342 415 11,11
Total positive Pu 383 -5470 000
psychological capital private 43 4,52 9,32

Analysis of the findings in Table 4.3. is determined a significant difference between the scores of teachers
working in public and private schools t(383) = -5.470, p < .05.The arithmetic average analysis is proved that
teachers in private schools (X = 4.52) have higher scores than teachers in public schools (X = 4.15). According
to this finding, the positive psychological capital perceptions of teachers in private schools are higher than
those in public schools. According to these findings, we can say that teachers in private schools are more
competent in understanding, explaining, and controlling human behaviors than teachers in public schools.

In the study conducted by Orug (2015) on academics, it was concluded that there was a significant difference
between the positive psychological capital scores of academics working in public and foundation universities.
The positive psychological capital perception of academics working at public universities is higher than that
of academics working at foundation universities.

When the positive psychological capital perception of teachers was analyzed in terms of sub-dimensions, a
significant difference was found in all sub-dimensions. When the arithmetic averages are analyzed, it is seen
that teachers in private schools have higher scores than teachers in public schools. According to this finding,
the positive psychological capital perceptions of teachers in private schools are higher than those of teachers
in public schools in all sub-dimensions.

Table 4.4. Analysis Results of Teachers' Positive Psychological Capital Perceptions According to Educational

Background
Education status N X S sd t p
) Under graduate 349 4,25 2,09
Self-efficacy 383 -2,448 ,015
Post graduate 36 4,47 1,63
. Under graduate 349 4,00 3,08
Opt 383 -1,280 ,201
prmism Post graduate 36 4,13 2,92
Trust Under graduate 349 4,41 1,94 383 911 363
Post graduate 36 4,49 1,74
Und duat 349 412 2,80
Extraversion naer graduate ’ ’ 383 12,280 023
Post graduate 36 4,35 2,35
Psy.c.hological Under graduate 349 4,14 2,76 383 835 404
resilience Post graduate 36 4,22 2,71
Und duat 349 422 1,60
Hope neer graduate 383 1,823 069
Post graduate 36 4,39 1,47
iti Under graduate 349 4,18 11,43
Totalp05|t|ye . g 383 -1.970 050
psychological capital Post graduate 36 433 974
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The findings in Table 4.4. are examined anda significant difference between the scores of teachers with
undergraduate and graduate degrees t(383) = -1.970, p < .05 is found. Analysis of the arithmetic averages is
pointed that the teachers with graduate degrees (X = 4.33) have higher scores than the teachers with
undergraduate degrees (X = 4.18). According to this finding, the positive psychological capital perceptions of
postgraduate teachers are higher than those of undergraduate teachers. Since postgraduate teachers may be
examining the underlying causes of human behaviors more deeply than undergraduate teachers, their
positive psychological capital may be higher.

In the studies conducted by Dogan (2023), Yazici (2022), Kaya (2022), Anik (2018), Barut (2017), Aslan (2017),
Sarici (2015), and Kelekgi (2015), the perception of positive psychological capital did not show a significant
difference according to the education level variable. In the study conducted by Orug (2015), a significant
difference was found according to the educational status variable. This difference is that the positive
psychological capital perception of academics who have a doctorate degree is higher than that of academics
with a master's degree.

Teachers' positive psychological capital is examination in terms of sub-dimensions is detemined a significant
difference between the scores of teachers with undergraduate and graduate degrees in the self-efficacy
dimension t(383) = -2.448, p < .05. Analysis of the arithmetic averages is indicated that teachers with
graduate degrees (X = 4.47) have higher scores than teachers with undergraduate degrees (X = 4.25).
According to this finding, the positive psychological capital perceptions of postgraduate teachers in the self-
efficacy dimension are higher than those of undergraduate teachers. Graduate teachers may be more aware
of their abilities than undergraduate teachers due to the education they received. Graduate teachers may
make more effort for their goals.

The positive psychological capital of teachers is examined in terms of sub-dimensions, and analysis is pointed
that there is a significant difference between the scores of teachers with undergraduate and graduate
degrees in the extraversion dimension t(383) = -2.280, p < .05. Examination of the arithmetic averages is
revealed that the teachers with graduate degrees (X = 4.35) have higher scores than the teachers with
undergraduate degrees (X = 4.12). According to this finding, the positive psychological capital perceptions of
postgraduate teachers in the extraversion dimension are higher than those of undergraduate teachers.
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Table 4.5. Analysis Results of Teachers' Positive Psychological Capital Perceptions According to Professional

Seniority
Professional seniority N X S F sd p
1-5 years 116 4,26 2,10 4
6-10 years 101 4,24 2,05
Self-efficacy 11-15 years 84 4,34 1,97 813 380 517
16-20 years 52 4,20 2,22
21 years and above 32 4,31 1,98 384
Total 385 4,27 2,06
1-5 years 116  4.03 3,19 4
6-10 years 101 4,00 3,15
Optimism 11-15 years 84 4,04 2,81
16-20 years 52 3,90 2,98 545 380 703
21 years and above 32 4,05 3,25 384
Total 385 4,01 3,07
1-5 years 116 4,44 1,87 4
6-10 years 101 4,41 1,81
Trust 11-15 years 84 4,41 2,00
16-20 years 52 4,37 1,96 329 380 859
21 years and above 32 4,47 2,24 384
Total 385 442 1,92
1-5 years | 116 4,16 2,94 4
6-10 years 101 4,13 2,71
Extraversion 11-15 years 84 4,12 2,62
16-20 years 52 4,15 2,51 /161 380 /958
21 years and above 32 4,20 3,30 384
Total 385 4,14 2,78
1-5 years 116 4,17 2,86 4
Psychological ?;1? years 1801 41; ;Z‘;
~ -15 years 4 4, ,
resilience 16-20 years 5> 414 279 ,168 380 ,955
21 years and above 32 4,16 3,19 384
Total 385 4,14 2,75
1-5 years 116 4,23 1,70 4
6-10 years | 101 4,25 1,60
Hope 11-15 years 84 4,22 1,43
16-20 years 52 4,23 1,60 153 380 961
21 years and above 32 4,30 1,71 384
Total 385 4,24 1,60
1-5 years 116 4,21 11,81
6-10 years 101 4,18 10,87 4
Total positive 14 15 years 84 419 10,68
psychological ,243 380 914
capital 16-20 years 52 4,15 11,10
21 years and above 32 4,23 13,39 384
Total 385 4,19 11,33

When the findings in Table 4.5. are examined, it is seen that teachers' positive psychological capital
perceptions do not differ significantly according to professional seniority F(4-380) = .273, p = .914. In
general, when the arithmetic averages are examined, positive psychological capital of teachers with 1-5 years
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and more than 21 years of seniority is at a very high level; positive psychological capital of teachers with 6-10
years, 11-15 years, and 16-20 years of seniority is at a high level.

In the studies conducted by Dogan (2023), Yazici (2022), Erbas (2018), Anik (2018), Barut (2017), Aslan (2017),
Tosten (2015), and Kelekgi (2015), it was found that there was no significant difference in the perception of
positive psychological capital according to the professional seniority variable. In the study conducted by
Yollu (2023), it was concluded that positive psychological capital increases as seniority increases. It can be
said that as the experience of teachers increases, they realize the importance of their profession and invest
more in their positive psychological capital (Yollu, 2023).

Findings and Comments Related to the Fifth Sub-Problem

Table 5. Analysis Results of the Relationship between Teachers' Quality of Work Life and Positive
Psychological Capital Levels

- o c < > &
g |5 g 2 2D s $98
E € S o o 2 o3 5 0 =
o 2 E g 5 2 2 352
S o S £ g & ¢ &
Job career r A81% 375+  35ges  3g7Rr 368k 293k 476k
satisfaction
Ge”g;?rllgve"' r A11R ATTR 327% 264% D3F DE3%E ADG
Being able to r 266%*  213%  210%  286*  294% 174  308**
control the work
c\cﬁ\(;ril'z;ggs r 287%  234%  203% 236 Gk {4Q%k  DgDwk
Stress at work r 1094 101* 122* 121* 065 1050 118*
Famt')';:":cr: life r 244%  202%%  164%  160% 2165 176%  44%
Total quality of
e r 409%%  372%%  316% 325k 318k DG4k 4Dk

**p < .0T* < .05

When we examine the findings in Table 5, it is seen that there is a positive and moderately significant
relationship between teachers' quality of work life and positive psychological capital levels r = 422, p < .05.
As a result of this finding, it can be said that as the quality of work life of secondary school teachers
increases, their positive psychological capital levels increase. Similarly, it can be said that as the quality of
work life of secondary school teachers decreases, their positive psychological capital levels also decrease.

The relationship between work career satisfaction sub-dimension and self-efficacy sub-dimension has the
highest positive relationship compared to other dimensions r = .481, p < .05. The relationship between work
life stress sub-dimension and hope sub-dimension has the lowest positive relationship compared to other
dimensions r = .050, p < .05.

Discussion Conclusion and Recommendations

Results related to the first sub-problem

It was concluded that secondary school teachers' perceptions of quality of work life were at a high level.
0Ozgél (2023) and ismetoglu (2017) reached a similar conclusion in their study. According to ismetoglu (2017),
it can be thought that the improvements in the income of teachers with the support and training courses in
the last few years have an effect on the quality of work life. Factors such as the perception of the teaching
profession as a secure career, favorable social security conditions, recent physical improvements in schools,
and enhanced school security may have contributed to teachers' high perception of quality of work life.
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Secondary school teachers' perception of quality of work life was high in the dimensions of job career
satisfaction, general well-being, being able to control work, working conditions, stress in work life, and
family-work life balance. Job career satisfaction dimension has the highest mean. The working conditions
dimension has the lowest mean. The fact that working conditions are lower than the other dimensions may
be due to reasons such as crowded classrooms in schools, lack of attention to cleanliness, and poor
scheduling of classes.

Results related to the second sub-problem

Secondary school teachers' perception of quality of work life does not differ significantly according to
gender. When the averages are examined, the quality of work life of men is higher than that of women. A
significant difference was observed in the dimension of family-work life balance. This difference means that
male teachers have a higher quality of work life than female teachers. Male teachers can maintain the balance
between work and family life better than female teachers. It can be thought that female teachers reflect the
problems experienced in schools or the problems they experience with administrators to their family life
more because they are more emotional than male teachers. Similar findings were found in the study
conducted by Dogrul and Tekeli (2010). The roles of employee, wife, and mother impose great responsibility
on women. This causes work-life conflict and decreases the quality of life (Dogrul & Tekeli, 2010: 14).

Secondary school teachers' perception of quality of work life differs significantly according to marital status.
This difference is higher for married teachers compared to single teachers. In the study conducted by
Kosterelioglu (2011), similar results were obtained. The fact that married teachers have a regular family life
and that they are motivated to work by looking at the problems in a positive way may have increased their
perceptions of quality of work life. In addition, there is a significant difference in the dimensions of general
well-being, working conditions, and family-work life balance.

Secondary school teachers' perception of quality of work life differs significantly according to the institution
they work in. This difference is higher for teachers working in private schools compared to teachers working
in public schools. There is also a significant difference in the dimensions of job career satisfaction, general
well-being and working conditions. In these sub-dimensions, the quality of work life of teachers in private
schools is higher than that of teachers in public schools. The fact that private schools are more advantageous
than public schools in terms of physical equipment, financial opportunities provided to teachers and support
to emphasize teachers' talents may have increased their perceptions of quality of work life.

Secondary school teachers' perception of quality of work life does not differ significantly according to their
education level. The average of teachers with bachelor's degree is higher than that of teachers with
postgraduate degree. The reason for this may be that graduate teachers are not supported by national
education and school administrations. In addition, school administrators may be reluctant to prepare
teachers' curricula accordingly. As a result of the training received by postgraduate teachers, their
contribution to achieving the school's goals may be much higher. Graduate teachers can be assigned tasks in
projects and improvements can be made in terms of salary. In Demir's (2016) study on teachers in vocational
high schools, the perception of graduate teachers' quality of work life was found to be higher than that of
undergraduate graduates.

Secondary school teachers' perception of quality of work life does not differ significantly according to
professional seniority. In the studies conducted by Demir (2016) and Kosterelioglu (2011), no significant
difference was found according to professional seniority. However, when the average value was analyzed, the
quality of work life of teachers working for 1-5 years was found to be at the lowest level. The reason for this
may be that newly appointed teachers start with high expectations, and are disappointed after the situation
they encounter. After taking office, responsibilities such as marriage and children may affect work life more in
the first years of the profession.

Results related to the third sub-problem

It was concluded that secondary school teachers have a high level of positive psychological capital
perception. Teachers' high level of positive psychological capital is a very positive situation in terms of
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education. According to Luthans and Youssef (2004), positive psychological capital has a significant effect on
performance and motivation.

Secondary school teachers' perception of positive psychological capital is very high in the dimensions of self-
efficacy, confidence and hope, and high in the dimensions of optimism, extraversion, and psychological
resilience. While confidence dimension has the highest mean the ptimism dimension has the lowest.In the
studies conducted by Aslan (2017), Barut (2017), Erbas (2018), Sarici (2015), and Tdsten (2015), similar to this
study, trust scored the highest and optimism the lowest. The statement “I am accountable for everything |
do”, which is one of the items of the trust dimension, received the highest score among all items. The high
level of trust may stem from the teachers’ belief that they have done good work in their 361 professional
careers. The statement “| am a person full of life”, one of the items of the optimism dimension, received the
lowest score among all items. The fact that the optimism dimension is low may be due to the fact that
teachers have more responsibilities.

Results related to the fourth sub-problem

The positive psychological capital perception of secondary school teachers does not differ significantly
according to gender. Similar results were found in the studies conducted by Yollu (2023), Kaya (2022),
Berberoglu (2013); Buylkgoze (2014); Cinar (2011); Kaya Balay and Demirci (2014); Tosten (2015). A
significant difference was observed in the trust dimension. This difference is that the positive psychological
capital levels of female teachers are higher than male teachers.

Secondary school teachers’ perception of positive psychological capital does not differ significantly according
to their marital status. Similar results were found in the studies conducted by Dogan (2023), Berberoglu
(2013), Blyilikgdze (2014), and Savur (2013). It is seen that being married or single has no effect on revealing
teachers' strengths. It can be said that personality traits are more prominent. However, when the averages are
analyzed, it is seen that married teachers have a slight point advantage over single teachers. Marriage may be
effective in terms of having a positive outlook on life, even if only slightly. In the study conducted by Sarici
(2015), the positive psychological capital of married teachers is higher than single teachers.

Secondary school teachers' perception of positive psychological capital differs significantly according to the
institution they work in. This difference is that the positive psychological capital level of teachers working in
private schools is higher than that of teachers working in public schools. There is also a significant difference
in the dimensions of self-efficacy, optimism, confidence, extraversion, psychological resilience, and hope. In
these sub-dimensions, teachers working in private schools have higher levels of positive psychological capital
than teachers working in public schools. Factors such as career opportunities in private schools, giving
importance to teachers' interests and talents, and allowing them to be creative may have led to high levels of
positive psychological capital.

Secondary school teachers' positive psychological capital level shows a significant difference according to
their education level. The positive psychological capital level of postgraduate teachers is higher than that of
undergraduate teachers. Orug (2015) reached a similar result in his study. There is a significant difference in
the self-efficacy and extraversion sub-dimensions of the positive psychological capital scale. In these sub-
dimensions, the positive psychological capital of postgraduate teachers is higher than that of undergraduate
teachers. Since postgraduate teachers may be more willing to improve themselves, their positive
psychological capital may be at a higher level.

The positive psychological capital level of secondary school teachers does not differ significantly according to
professional seniority. Teachers with 21 years and above have higher mean positive psychological capital
levels compared to other years. In the study conducted by Barut (2017), the average of positive psychological
capital levels of teachers working for 21 years and above received the highest score. We can say that as
teachers' experience increases, their self-efficacy and self-confidence increase.

Results related to the fifth sub-problem

There is a positive and moderately significant relationship between quality of work life and positive
psychological capital levels of secondary school teachers. It can be said that there is a direct proportion
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between secondary school teachers' quality of work life and their positive psychological capital. As the
working conditions of teachers are improved, it may be easier to reveal their strengths. With this awareness,
physical and social facilities in schools should be improved first. When teachers are given opportunities to
show themselves, many of their talents can emerge. Teachers who can use their capacities in the best way will
have a great contribution to the success of education.

As a result of the correlation analysis, it was found that there is a significant positive relationship between
positive psychological capital and job satisfaction. There is also an considerable positive relationship between
positive psychological capital and job performance. Increasing positive psychological capital increases
performance. In addition, a negative significant relationship was found between positive psychological capital
and turnover intention (Erkut & Findikli, 2013).

There is a significative positive relationship between teachers' total quality of work life and the sub-
dimensions of self-efficacy, optimism, confidence, extraversion and psychological resilience at a moderate
level, and a low level positive relationship with the sub-dimension of hope. In the study conducted by Ulker
Tdmli and Recepoglu (2013), there is a positive moderate relationship between life satisfaction and
psychological resilience of university academic staff. In addition, psychological resilience is seen as a
substantial predictor of life satisfaction in Ulker Timli and Recepoglu's (2013) study. In the study conducted
by Kimbul Giler and Emeg (2006) on university students, a positive high level relationship was found
between life satisfaction and optimism.

There is a significant positive relationship between the total positive psychological capital levels of teachers
and the sub-dimensions of job career satisfaction, general well-being and being able to control work at a
moderate level; A significant positive relationship at a low level in the sub-dimensions of working conditions,
stress in work life and family-work life balance is also excistent.

Recommendations for practitioners

1. Secondary school teachers' quality of work life was found to be at a high level (X = 3.65). In order to
increase the quality of work life to higher levels, working environments in schools can be organized by taking
into account the wishes and needs of teachers.

2. The quality of work life of new teachers was found to be at a low level. New teachers' perceptions of
quality of work life can be increased by providing more in-service training.

3. School administrators should support and involve teachers in projects where they can emphasize their
talents. In addition, administrators can contribute to the achievement of the school's goals by exhibiting
attitudes that increase teachers' quality of work life and positive psychological levels.

Recommendations for researchers

1. Research on quality of work life and positive psychological capital levels can be conducted by examining
the variables of branch and weekly course hours.

2. The relationship between quality of work life and positive psychological capital was examined at the
secondary school level. Research can also be conducted at primary and high school levels.

3. Research can be conducted on the level of relationship between quality of work life and positive
psychological capital of school administrators.

4. The relationship between quality of work life and positive psychological capital was found to be moderate.
Quantitative, qualitative or mixed design studies can be conducted to determine the reason for the moderate
level of the relationship.

5. The relationship between the concepts of quality of work life and positive psychological capital and
concepts such as self-efficacy, organizational silence and happiness can be studied.

6. The research was conducted in secondary schools in Yesilyurt and Battalgazi, the central districts of
Malatya province. A general judgment can be reached by comparing the results in different provinces and
districts.



ADIYAMAN UNIVERSITY

U p— Journal of
/\ , J :S Educational

Sciences

dergipark.org.tr/tr/pub/adyuebd Cilt 15, Sayi 1, Haziran 2025, Sayfa 346-382 ISSN: 2149-2727

Ogretmenlerin Is Yasam Kalitesi Ile Pozitif Psikolojik Sermaye Diizeyleri
Arasindaki iliskinin incelenmesi

Engin Demir! Melike Comert 2
Makale Bilgisi Ozet
I}ljahtar Kelime Arastirmanin amaci, ortaokullarda gérev yapan ©gretmenlerin is yasam kalitesi ile
Ogretmen, pozitif psikolojik sermaye duzeyleri arasindaki iliskiyi belirlemektir. Arastirmada iligkisel
Ortaokul,

tarama modeli kullanilmistir.  Arastirmada basit tesadlfi  6rnekleme  yontemi
kullanilmistir. Orneklem 385 &gretmenden olusmaktadir. Veri toplama araci olarak Akar
ve Ustliner (2017) tarafindan gelistirilen “is Yasam Kalitesi Olcegi”, Tésten ve Ozgan

is yasam kalitesi,
Psikolojik sermaye,

Pozitifi psikolojik sermaye (2014) tarafindan gelistirilen “Pozitif Psikolojik Sermaye Olcegi” kullanilmistir. Verilerin
analizinde, ortaokul &gretmenlerinin is yasam kalitesi ve pozitif psikolojik sermaye
Yiikleme: 20.05.2024 duzeylerini  belirlemek icin aritmetik ortalama ve standart sapma degerleri
hesaplanmistir. Arastirmada ortaokul ogretmenlerinin is yasam kalitesi ve pozitif
Kabul: 27.03.2025 psikolojik sermaye algilar yiiksek diizeyde gikmistir. Ortaokul 6gretmenlerin is yasam
kalitesi algilari medeni durum ve okul turiine gore anlaml farkllik gostermektedir.
Yayin: 30.06.2025 Ortaokul 6gretmenlerin pozitif psikolojik sermaye algilari okul tiri ve 6grenim

durumuna gore anlamli farkliik gostermektedir. Ortaokul 6gretmenlerinin is yasam
kalitesi ile pozitif psikolojik sermaye dizeyleri arasinda pozitif yonli ve orta diizeyde

Arastirma Makalesi anlamli iliski oldugu gériilmektedir.

DOI: 10.17984/adyuebd.1486843

Giris
Toplumun gelismisliginin temel gdstergelerinden biri egitimdir. EGitim sisteminin bir 6gesi olan okullar strekli
kendini yenilemeli ve gelistirmelidirler. Okullardaki bu degisimin saglanmasinda 6gretmenler basat rol
oynamaktadirlar. Ogretmenlerin okul icerisindeki yasantilari egitimin amacina ulasmasinda cok etkili bir

faktordir (Kaplan, 2021). Ogretmenlerin bu yasantilari is yasam kaliteleri ve pozitif psikolojik sermaye algilari
ile yakindan iliskilidir.
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edeceklerini belirlemede &nemli bir unsurdur. Ulkemizin gelismesi icin yeni nesillerin donaniml yetismesi
gerekmektedir. Yeni nesilleri yetistirecek olan ise 6gretmenlerdir (Demir, 2016).

Ogretmenlerin is yasam Kkalitesini yiikseltirsek, 6gretmenler okulda daha verimli calisabilirler (Demir, 2016).
Ancak yapilan arastirmalara gore 6gretmenlerin cogu kaygi ve stres durumlariyla karsi karsiyadir. Stres,
o6gretmenlerin motivasyonlarinin azalmasina ve buna bagh olarak performanslarinda disiis yasanmasina
sebep olmaktadir (Elma, 2003). Ogretmenlerin yasadigi kaygi ve stresin nedenlerinden biri de okullarin
yoénetim anlayisi olabilir. Iyi bir ydnetim anlayisinda iletisim yollari acik ve 6gretmenlerin yénetime katilimlari
s6z konusudur. Katihmh bir ydnetim anlayisi ile birlikte okullarin seviyesi ve 6gretmenlerin yasam kalitesi
artabilir (Uysal, 2002).

is yasam kalitesini artirma yollarindan biri de gelisen ve degisen diinyaya ayak uydurarak yenilenmektir. Bu
yenilenmenin 6nemli bir unsuru teknolojideki yenilikleri takip etmekten gecmektedir. Teknolojideki
yeniliklerden geri kalmamak icin teknolojik gelismelerin en énemli kaynagi olan insan niteliklerini artirmak
gerekir (Sahin, 2010). Egitim sistemimiz icerisinde teknolojik gelismelere uyumu kolaylastirmak igin,
ogretmenlerin teknoloji konusunda yeterlilikleri ortaya ¢ikariimalidir (Usta & Korkmaz, 2010). Bunun igin de
o6gretmenlere gerekli ortamlar saglanmalidir.

Orgutlerde is yasam kalitesinin artmasina ragmen orgtler, érgitler verimliliklerini daha st seviyelere
¢tkarmak icin farkli arayislara girmektedirler. Verimlilik konusunda cok etkili faktorden biri olan insana
odaklaniimistir. Tosten’e (2015) gore insanlarin glicli yonlerinin 6n plana ¢ikarilmasinin verimliligi arttirdig
goézlenmistir. Orgtlerin tretkenligi ve verimligini artirmak icin sadece ortami diizenlemek yeterli olmayabilir.
Ayni zamanda calisanlarin kisilik 6zellikleri dikkate alinarak olumlu y&nleri 6n plana cikarilabilir. Calisanlarin
pozitif yonlerini agiga ¢ikarmada 6nemli yaklasim olan pozitif psikolojik sermaye 6rgitlerde énemli bir unsur
haline gelmistir.

Erdogan’a (2018) gore egitim alaninda 6rgutsel sinizm, gatisma, tikenmislik gibi olumsuz davranislar izerine
calismalar vardir. Bu olumsuz davranislarin sebebi 6gretmenler olarak algilanabilir. Olumsuzluklarin
kaynaginin 6gretmenler oldugu distincesinden vazgegip onlarin olumlu yonleri Gzerine yogunlasmak gerekir
(Cinar, 2011). Ogretmenlerin pozitif ydnlerine odaklanildiginda yani pozitif psikolojik sermayeleri artinldiginda
yasanabilecek sorunlar daha kolay ¢dzilebilir ve egitimin amaglarina ulasmasini kolaylastirabilir.

Arastirmanin Amaci

Arastirmanin amaci, ortaokullarda gorev yapan 6gretmenlerin is yasam kalitesi ile pozitif psikolojik sermaye
diizeyleri arasindaki iliskinin belirlenmesidir. Ayrica ortaokul dgretmenlerinin is yasam kalitesi ve pozitif
psikolojik sermaye diizeylerine iliskin algilarinin cinsiyet, medeni durum, calistigi kurum, 6grenim durumu ve
mesleki kidem bagimsiz degiskenleri agisindan farklilik gosterip gostermedigini belirlemek amaclanmistir.
Galismanin alt problemleri asagida yer almaktadir:

1. Ortaokul 6gretmenlerinin is yasam kalitesine iliskin algilari ne duzeydedir?
2. Ortaokul 6gretmenlerinin is yasam kalitesine iliskin algilari;

a) Cinsiyet,

b) Medeni durum,

) Calistigr kurum,

d) Ogrenim durumu,

e) Meslek kidem degiskenlerine gore anlamli farklihk gdstermekte midir?
3. Ortaokul 6gretmenlerinin pozitif psikolojik sermaye algilar ne diizeydedir?
4. Ortaokul 6gretmenlerinin pozitif psikolojik sermaye algilari;

a) Cinsiyet,

b) Medeni durum,
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¢) Calistigi kurum,
d) Ogrenim durumu,
e) Meslek kidemi degiskenlerine gore anlamli farklilik géstermekte midir?

5. Ortaokul 6gretmenlerinin is yasam kalitesi ile pozitif psikolojik sermaye diizeyleri arasinda anlamli bir iligki
var midir?

Yontem

Arastirmanin Modeli

Arastirmada ortaokullarda gérev yapan o6gretmenlerin is yasam kalitesi ile pozitif psikolojik sermayeye
dizeyleri arasindaki iliski belirlenmeye calisildigindan arastirmanin modeli genel tarama modellerinden
iliskisel tarama modelidir. iliskisel tarama modeli, iki veya daha fazla degisken arasindaki degisimin derecesini
belirlemek icin yapilmaktadir (Karasar, 2016: 114).

Korelasyon ve nedensel karsilastirma ydntemleri iliskisel arastirma kapsamindadir. Korelasyon arastirma, iki
veya daha fazla degisken arasindaki iliskinin incelenmesidir. Degiskenlerin birlikte degisimi s6z konusudur.
Nedensel karsilastirma arastirmalarinda ise bagimli degiskeni etkileyen bagimsiz degiskenler neden sonug
iliskisi icinde incelenir (Blylkoztirk, Cakmak, Akgiin, Karadeniz & Demirel, 2012). Bu arastirmada korelasyon
ve nedensel karsilastirma yontemlerinin ikisi de kullaniimistir.

Evren ve Orneklem

Arastirmanin evrenini, Malatya ili merkez ilgeleri olan Yesilyurt ve Battalgazi ilcelerindeki ortaokullarda calisan
3094 s6gretmenden olusmaktadir. Ogretmenlerin 2686'si devlet okullarinda, 408'i dzel okullarda calismaktadir.
Arastirmada basit olasilikli  6rnekleme yontemi kullaniimistir. Basit olasiikli  6rnekleme ydnteminde
arastirmaya katilanlar rastgele segilir. Ayrica evrendeki tim kisiler, katilimci olabilmek icin esit sansa sahiptir
(Buyukozturk vd., 2012: 85; Ekiz, 2015: 104).

Arastirmada 396 veri toplama Olcegi kullanilmistir. 11 &lcek eksik veya hatali oldugundan dolay
kullanilmamistir. Arastirmada 385 6lcek veri analizinde kullaniimistir.

Arastirmada yer alan dgretmenlerin; % 58.2'si kadin ve % 41.8'i erkek, % 27.8'i bekar ve % 72.2'si evlidir.
Ogretmenlerin % 88.8'i devlet okullarinda ve % 11.2'si 6zel okullarda gérev yapmaktadir. Ogretmenlerin
6grenim durumlari incelendiginde % 90.6"si lisans mezunu ve %9.4'lnin lisanststi mezunudur. Ayrica
ogretmenlerin % 30.1'1 1-5 yil, % 26.2'si 6-10 yil, % 21.8'i 11-15 yil, % 13.5i 16-20 yil, % 8.3'G 21 yil ve Uzeri
mesleki kideme sahiptir.

Verilerin Toplanmasi

Veri toplama aracinin ilk bélimiinde kisisel bilgiler sorulmus, ikinci bélimiinde ise Akar ve Ustiiner tarafindan
(2017) gelistirilen “is Yasam Kalitesi Olcegi”, tclincii bélimde ise Tésten ve Ozgan'in (2014) gelistirdigi
"Pozitif Psikolojik Sermaye Olcegi” kullanilmistir. Kisisel bilgiler bélimiinde arastirmaya katilan 6gretmenlere
5 soru sorulmustur ve bu sorularla cinsiyeti, medeni durumu, ¢alistigi kurumu, 6grenim durumu ve meslek

kidemi bagimsiz degiskenleri hakkinda bilgiler toplanmustir.

Akar ve Ustiner tarafindan (2017) gelistirilen “is Yasam Kalitesi Olcegi” 23 soru ve 6 alt boyuttan
olugsmaktadir. 1, 3., 8, 11, 18. ve 20. sorular “is Kariyer Memnuniyeti” alt boyutunu; 4., 9., 10., 15, 17. ve 21.
sorular "Genel iyi Olma” alt boyutunu; 2., 12. ve 23. sorular ” isi Kontrol Edebilme” alt boyutunu; 13., 16., ve
22. sorular “Calisma Kosullan” alt boyutunu; 7. ve 19. sorular “is Yasaminda Stres” alt boyutunu; 5., 6. ve 14.
sorular “Aile is Yasami Dengesi” alt boyutunu olusturmaktadir. Olcekteki 7., 9. ve 19. sorular ters kodlanmistir.
Is yasam kalitesi 6lceginde 5'li likert dereceleme yapilmistir. “Katilmiyorum (1)”, “Az Katiliyorum (2)", “Orta
Dlzeyde Katiiyorum (3)", "Cogunlukla Katiiyorum (4)" ve “Tamamen Katilyorum (5)" seklinde
derecelendirilmistir. is yasam kalitesi 6lceginin Cronbach alfa degeri .93'dur (Akar & Ustiner, 2017). Bu
arastirmada tekrar Cronbach alfa degeri hesaplanmis ve .91 olarak ¢ikmistir.
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Tosten ve Ozgan'in (2014) gelistirdigi “Pozitif Psikolojik Sermaye Olcedi” 26 soru ve 6 alt boyuttan
olusmaktadir. 1., 2., 3. ve 4. sorular “Ozyeterlilik” alt boyutunu; 5., 6., 7., 8. ve 9. sorular “iyimserlik” alt
boyutunu; 10., 11, 12. ve 13. sorular "Glven” alt boyutunu; 14., 15., 16., 17. ve 18. sorular “Disadoniiklik” alt
boyutunu; 19., 20., 21., 22. ve 23. sorular "Psikolojik Dayanikhlik” alt boyunu; 24., 25. ve 26. sorular "Umut” alt
boyutunu olusturmaktadir. Pozitif psikolojik sermaye &lceginde 5'li likert dereceleme yapilmistir. “Tamamen
Katiliyorum (1)", “2: Cogunlukla Katiyorum (2)", “Kararsizim (3)", "Az Katiliyorum (4)" ve "Hi¢ Katilmiyorum
(5)" seklinde dereceleme yapilmistir. Pozitif psikolojik sermaye 6lcedinin Cronbach alfa degeri .92'dur (Tosten
ve Ozgan, 2017). Bu arastirmada tekrar Cronbach alfa degeri hesaplanmis ve .94 olarak cikmistir.

Verilerin Analizi

Arastirmada elde edilen verilerin analizinde istatistiksel paket programi kullanilmistir. Analizler yapilirken
ortalama ve standart sapma gibi betimsel istatistikler kullanilmistir. Programda ortalamalar hesaplandiktan
sonra alt boyutlarda soru sayisina gore aritmetik ortalama hesaplanmistir.

Arastirmada hangi istatistiksel analizlerin kullanilacagini belirlemek icin verilerin normal dagihm gosterip
gosterilmedigine bakilmistir. Kurtosis ve Skewness degerleri +1 ile —1 arasinda degerler almistir ve bu
degerler normal dagihm oldugunu gostermektedir (Blyukoztirk vd., 2012). Bu arastirmada da veriler bu
degerler arasinda kalmistir ve normal dagilim godstermektedir. Degiskenler arasinda anlamli farklihk olup
olmadigini belirlemek icin t testi ve tek yonlu varyans (ANOVA) analizi yapilmistir. Varyans analizinde verilerin
dagilimi homojen c¢ikmistir. Varyans analizinde anlamh farkliigin yéninu belirlemek icin Scheffe testi
kullanilmistir. (Sipahi, Yurtkoru & Cinko, 2008: 128). Anlamlilik dlizeyi olarak p < 0.05 alinmustir.

Arastirmanin sonuclari yorumlanirken 1,00-1,80 cok distk; 1,81-2,60 dusik; 2,61-3,40 orta; 3,41-4,20 yiksek
ve 4,21-5,00 ok yliksek olacak sekilde degerlendirme yapilmistir (D6nmez, 2016).

Etik Bildirim
Etik Kurul izin Bilgisi: Bu arastirma, inéni Universitesi Bilimsel Arastirma ve Yayin Etigi Sosyal ve Beseri
Bilimler kurulunun 30/05/2024 tarihli 11/10 sayili karari ile alinan izinle yirutilmastar.

Bulgular ve Yorum
Birinci Alt Probleme iligkin Bulgular ve Yorumlar

Tablo 1. Ortaokul Ogretmenlerinin is Yasam Kalitesi Algilarina Yonelik Degerler

N X S
is kariyer memnuniyeti 385 3,7303 3,66319
Genel iyi olma 385 3,6969 3,88817
isi kontrol edebilme 385 3,5203 2,44673
Calisma kosullari 385 3,4961 2,53938
i§ yasaminda stres 385 3,7143 2,01833
Aile is yasami dengesi 385 3,6640 2,36895
Is yasam kalitesi toplam 385 3,6536 13,45426

Tablo 1.'de yer alan bulgular incelendiginde 6gretmenlerin is yasam kalitesi algilarinin aritmetik ortalamasi alt
boyutlar bakimindan sirasiyla is kariyer memnuniyeti X = 3,73, is yasaminda stres X = 3,71, genel iyi olma X =
3,69, aile is yasami dengesi X = 3,66, isi kontrol edebilme X = 3,52 ve calisma kosullart X = 3,49 seklinde
oldugu goériilmektedir. Ogretmenlerin is yasam kalitesi algilarinin élcegin genelinde X = 3,65 yiiksek diizeyde
oldugu gorilmektedir.

is yasam kalitesi 6lceginin, is kariyer memnuniyeti alt boyutunda “Meslegimi etkin bir sekilde yapabilmem icin
bir dizi amac ve hedeflerim vardir” maddesi en yiiksek puani (X = 4,42), aile is yasam dengesi alt boyutunda
“Calistigim okuldaki diger calisanlar etkileyen kararlara dahil ediliim” maddesi en diisik puani (X = 2,11)
almistir.
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ikinci Alt Probleme iliskin Bulgular ve Yorumlar

Tablo 2.1. Ogretmenlerin is Yasam Kalitesi Algilarinin Cinsiyete Gére Analiz Sonuclari

Cinsiyet N X S sd t p
. ) . Kadin 224 3,73 3,75
Is kariyer memnuniyeti 383 ,041 967
Erkek 161 3,72 3,54
. Kadin 224 3,73 3,84
Genel iyi olma Erkek 161 364 393 383 1,230 219
. . Kadin 224 3,47 2,65
Isi kontrol edebilme Erkek 161 359 211 383 -1,478 ,140
Kadin 224 3,48 2,67
Calisma kosullar Erkek 161 350 234 383 -,258 , 796
. Kadin 224 3,75 1,98
Is yasaminda stres Erkek 161 366 206 383 ,819 413
. . Kadin 224 3,55 2,60
Aile is yasami dengesi Erkek 161 381 1,90 383 -3,352 ,001
: _ Kadin 224 3,64 14,10
Is yasam kalitesi toplam 383 373 710
Erkek 161 3,66 12,52

Tablo 2.1.'de yer alan bulgular incelendiginde kadin ve erkek 6gretmenlerin puanlari arasinda anlaml farkhhk
olmadigi goriilmektedir tzss) = -.373, p > .05. Ortaokul 6gretmenlerinin is yasam kalitesi algisi cinsiyete gore
degismemektedir. Genel olarak ortalamaya bakildiginda erkek &gretmenlerin is yasam Kkalitesi algisi (X =
3,66), kadin d8gretmenlerin is yasam Kkalitesi algisindan (X = 3,64) daha yiksek dizeydedir. Cicek (2021)
tarafindan yapilan arastirmada da benzer sonugclara ulasiimistir.

ismetoglu (2017) tarafindan yapilan arastirmada cinsiyet degiskenine gére anlaml fark bulunmustur. Bu fark
erkek 6gretmenlerin is yasam kalitesi algisi kadin 6gretmenlere gore daha yiliksek diizeydedir. Elmas (2021),
(Demir (2016) ve Kosterelioglu (2011) tarafindan yapilan arastirmalarda ise is yasam kalitesi algisi cinsiyet
degiskenine gore anlamh farklilik bulunmamustir.

Ogretmenlerin is yasam kalitesi alt boyutlar bakimindan incelendiginde aile is yasam dengesi boyutunda
kadin ve erkek 6gretmenlerin puanlari arasinda anlamli farkliligin oldugu goérilmektedir tzes) = -3.352, p <
.05. Aritmetik ortalamalara bakildiginda erkek 6gretmenlerin (X = 3,81), kadin 6gretmenlere (X = 3,85) gore
daha yuksek puan aldiklari gorilmektedir. Bu bulguya gore aile is yasam dengesi boyutunda erkek
dgretmenlerin is yasam kalitesi algilar kadin 6gretmenlere gore daha fazladir.

Tablo 2.2. Ogretmenlerin is Yasam Kalitesi Algilarinin Medeni Duruma Gére Analiz Sonuclari

Medeni Durum N X S sd t p
i i Bekar 107 3,63 3,76
's kariyer , 383 -1,833 068
memnuniyeti Evli 278 3,76 3,60
L Bekar 107 3,56 3,91
Genel iyi olma Evii 78 374 3.84 383 -2,458 ,014
. . Bekar 107 3,41 2,72
Isi kontrol edebilme Evii 78 356 232 383 -1,523 ,130
Bekar 107 3,31 2,91
Calisma kosullari Evii 278 356 235 383 -2,393 ,018
. Bekar 107 3,58 2,09
Is yasaminda stres Evii 78 376 1,98 383 -1,516 ,130
Aile is yasami Bekar 107 340 2,73
. -3,7 ,
dengesi Evli 278 3,76 2,14 383 3,708 000
i itesi Bekar 107 3,51 14,80
Is yasam kalitesi 383 2,960 003

toplam Evli 278 3,70 12,70
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Tablo 2.2.'de yer alan bulgular incelendiginde bekar ve evli 6gretmenlerin puanlari arasinda anlaml farkliligin
oldugu gérilmektedir tsss) = -2.960, p < .05. Aritmetik ortalamalara bakildiginda evli 6gretmenlerin (X =
3,70), bekar d6gretmenlere (X = 3,51) gére daha yiiksek puan aldiklari gériilmektedir. Bu bulguya gére evli
ogretmenlerin is yasam kalitesi algilar bekar 6gretmenlere gore daha fazladir.

Kosterelioglu (2011) tarafindan yapilan arastirmada medeni durum degiskenine gore anlamh fark
bulunmustur. Bu fark evli 6gretmenlerin is yasam kalitesi algisi bekar 6gretmenlere gore daha ylksek
dizeydedir. Demir (2016) tarafindan yapilan arastirmada anlamh fark bulunmustur. Bu fark bekar
ogretmenlerin is yasam kalitesi algisi evli 6gretmenlere gore daha yliksek diizeydedir.

Ogretmenlerin is yasam kalitesi alt boyutlar bakimindan incelendiginde genel iyi olma alt boyutunda bekar ve
evli 6gretmenlerin puanlari arasinda anlamli farkliligin oldugu gérilmektedir ts3) = -2.458, p < .05. Aritmetik
ortalamalara bakildiginda evli 6gretmenlerin (X = 3,74), bekar 6gretmenlere (X = 3,56) gore daha yiksek
puan aldiklar goriilmektedir. Bu bulguya gore genel iyi olma boyutunda evli 6§retmenlerin is yasam kalitesi
algilari bekar 6gretmenlere gére daha fazladir.

Ogretmenlerin is yasam kalitesi alt boyutlar bakimindan incelendiginde calisma kosullari alt boyutunda bekar
ve evli 6gretmenlerin puanlari arasinda anlamh farkliigin oldugu goérilmektedir tazssy = -2.393, p < .05.
Aritmetik ortalamalara bakildiginda evli 6gretmenlerin (X = 3,56), bekar 6gretmenlere (X = 3,31) gére daha
ylksek puan aldiklari gorilmektedir. Bu bulguya gore calisma kosullari boyutunda evli égretmenlerin is
yasam kalitesi algilari bekar 6gretmenlere gore daha fazladir.

Ogretmenlerin is yasam kalitesi alt boyutlar bakimindan incelendiginde aile is yasam dengesi alt boyutunda
bekar ve evli 6gretmenlerin puanlari arasinda anlamli farkliigin oldugu gérilmektedir t@es) = -3.708, p < .05.
Aritmetik ortalamalara bakildiginda evli 6gretmenlerin (X = 3,76), bekar 6gretmenlere (X = 3,40) gére daha
ylksek puan aldiklari gériilmektedir. Bu bulguya goére aile is yasam dengesi boyutunda evli 6gretmenlerin is
yasam kalitesi algilari bekar 6gretmenlere gore daha fazladir.

Tablo 2.3. Ogretmenlerin is Yasam Kalitesi Algilarinin Calistigi Kuruma Gére Analiz Sonuclari

Calistiginiz kurum N X S sd t p

i i Devlet 342 3,68 3,55

's kariyer evie 383 4223 000
memnuniyeti Ozel 43 4,09 3,78
Devlet 342 3,67 3,85

Genel iyi ol N ' ' 383 -2,140 ,033
enetlyroima Ozel 43 389 4,00
. Devlet 342 3,51 2,44

Isi kontrol edebil N ' ' 383 -,586 ,558
31 Kontrof edeblime Ozel 43 358 245
Devlet 342 3,43 2,52

| kosull N ' ' 383 -3,826 ,000
Galisma kosullan Azel 43 395 2,19
) Devlet 342 3,70 2,00

[ .. - 71

s yasaminda stres Szel 43 376 217 383 ,366 715
Aile is yasami Devlet 342 365 233

. N 383 -,364 716
dengesi Ozel 43 3,70 2,66
i itesi Devlet 342 3,62 13,25

Is yasam kalitesi ‘ 383 2698 007
toplam Ozel 43 3,87 14,05

Tablo 2.3."de yer alan bulgular incelendiginde devlet ve 6zel okulda calisan 6gretmenlerin puanlar arasinda
anlaml farkhhgin oldugu gorilmektedir tzssy = -2.698, p < .05. Aritmetik ortalamalara bakildiginda 6zel
okullarda calisan égretmenlerin (X = 3,87), devlet okullarinda calisan 6gretmenlere (X = 3,62) gore daha
yuksek puan aldiklari gorilmektedir. Bu bulguya gore 6zel okullarda calisan 6gretmenlerin is yasam kaliteleri
algisi devlet okullarinda calisan 6gretmenlere gore daha fazladir.

Ogretmenlerin is yasam kalitesi alt boyutlar bakimindan incelendiginde is kariyer memnuniyeti boyutunda
devlet ve 6zel okullarda calisan 6gretmenlerin puanlari arasinda anlamli farkliligin oldugu gérilmektedir t(3s3)
= -4.223, p < .05. Aritmetik ortalamalara bakildiginda &zel okullarda calisan 6gretmenlerin (X = 4,09), devlet
okullarinda calisan 6gretmenlere (X = 3,68) gére daha yiksek puan aldiklar gérilmektedir. Bu bulguya gore
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is kariyer memnuniyeti boyutunda 6zel okullarda calisan 6gretmenlerin is yasam kalitesi algilari devlet
okullarinda calisan 6gretmenlere gore daha fazladir.

Ogretmenlerin is yasam kalitesi alt boyutlar bakimindan incelendiginde genel iyi olma boyutunda devlet ve
Ozel okullarda ¢alisan 6gretmenlerin puanlari arasinda anlaml farklihgin oldugu gorilmektedir tzss) = -2.140,
p < .05. Aritmetik ortalamalara bakildiginda ©zel okullarda calisan 6gretmenlerin (X = 3,89), devlet
okullarinda calisan 6égretmenlere (X = 3,67) gére daha yiiksek puan aldiklar gériilmektedir. Bu bulguya gore
genel iyi olma boyutunda 6zel okullarda calisan égretmenlerin is yasam kalitesi algilari devlet okullarinda
calisan 6gretmenlere gore daha fazladir.

Ogretmenlerin is yasam kalitesi alt boyutlar bakimindan incelendiginde calisma kosullari boyutunda devlet ve
Ozel okullarda calisan 6gretmenlerin puanlari arasinda anlamli farkhihgin oldugu goriilmektedir t@zes) = -3.826,
p < .05. Aritmetik ortalamalara bakildiginda ©zel okullarda calisan &gretmenlerin (X = 3,95), devlet
okullarinda calisan 6gretmenlere (X = 3,43) gére daha yiiksek puan aldiklar gérilmektedir. Bu bulguya gére
calisma kosullar boyutunda 6zel okullarda galisan 6gretmenlerin is yasam kalitesi algilari devlet okullarinda
calisan 6gretmenlere gore daha fazladr.

Tablo 2.4. Ogretmenlerin is Yasam Kalitesi Algilarinin Ogrenim Durumuna Gére Analiz Sonuclari
Ogrenim

durumu N X S sd t p
is kari Li 349 372 3.56
's kariyer sans 383 598 553
memnuniyeti Lisansustu 36 3,80 4,54

Li 349 371 373
Genel iyi olma sans 383 1,062 295

Lisansusti 36 3,55 5,14

) Lisans 349 3,53 2,36
Isi k I il ' ' 7
si kontrol edebilme Lisansiistii 36 3.42 3,14 383 ,579 ,566

Lisans 349 349 2,46
Calisma kosullari Lisansiistii 36 3.48 321 383 ,088 ,930

. Lisans 349 3,73 1,98
Is yasaminda stres Lisansiistii 36 351 234 383 1,252 211

Lisans 349 3,64 2,30

Aile i d i 383 ,996 ,325
P13 Yasamidengest | icansistt 36 3,81 2,91

i itesi Lisans 349 3,65 12,94

Is yasam kalitesi . 383 ,252 ,802

toplam Lisansustu 36 362 17,90

Tablo 2.4.'de yer alan bulgular incelendiginde lisans ve lisanslisti mezunu &gretmenlerin puanlari arasinda
anlamli farklihk olmadigi gorilmektedir tiss) = .252, p > .05. Ortaokul 6gretmenlerinin is yasam kalitesi algisi
6grenim durumuna gore degismemektedir. Genel olarak ortalamaya bakildiginda lisans &gretmenlerin is
yasam kalitesi algisi (X = 3,65), lisanstistli 6gretmenlerin is yasam kalitesi algisindan (X = 3,62) daha yiksek
dizeydedir.
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Tablo 2.5. Ogretmenlerin is Yasam Kalitesi Algilarinin Mesleki Kideme Gére Analiz Sonuclar
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X

Mesleki kidem N S F sd p
1-5yil 116 3,68 3,87 4
6-10 yil 101 3,73 3,75
i . L 11-15 yl 84 3,77 3,22
Is kariyer memnuniyeti 332 380 ,856
16-20 yil 52 3,73 3,89
21 yil ve Uzeri 32 3,77 3,43 384
Total 385 3,73 3,66
1-5 vl 116 3,71 3,95 4
6-10 yil 101 3,67 3,90
. 11-15 yl 84 3,76 3,41
Genel iyi olma 16-20 i 55 357 419 ,821 380 ,513
21 yil ve Uzeri 32 3,70 4,25 384
Total 385 3,69 3,88
1-5 vl 116 347 2,67 4
6-10 yil 101 3,52 2,58
. . 11-15 yil 84 3,50 2,25
Isi kontrol edebilme 16-20 i 55 362 206 312 380 ,870
21 yil ve Uzeri 32 3,52 2,24 384
Total 385 3,52 2,44
1-5 yil 116 3,36 2,93 4
6-10 yil 101 3,49 2,48
11-15 yl 84 3,54 2,14
Calisma kosullan 16-20 yil 5> 365 217 1,303 380 ,268
21 yil ve Uzeri 32 3,58 2,56 384
Total 385 3,49 2,53
1-5 yil 116 3,75 2,16 4
6-10 yil 101 3,65 2,13
. 11-15 yil 84 3,70 2,00
Is yasaminda stres 16-20 yi 5> 375 186 ,152 380 ,962
21 yil ve Uzeri 32 3,70 1,36 384
Total 385 3,71 2,01
1-5 vl 116 3,53 2,69 4
6-10 yil 101 3,72 2,42
- . 11-15 yl 84 3,71 2,06
Aile is yasami dengesi 16-20 yil 5> 373 208 1,166 380 ,325
21 yil ve Uzeri 32 3,66 2,04 384
Total 385 3,66 2,36
1-5 yil 116 3,61 14,77
6-10 yil 101 3,65 13,80 4
is yasam kalitesi 11-15 yl 84 3,69 11,00 73 280 895
toplam 16-20 yil 52 366 13,58
21 yil ve Uzeri 32 3,67 13,54
384
Total 385 3,65 13,45

Tablo 2.5."de yer alan bulgular incelendiginde dgretmenlerin is yasam kalitesi algilarinin mesleki kideme gére

anlaml farkhihgin olmadigi gorilmektedir F-3s0)
bakildiginda is yasam kalitesi algisi yuksek dizeydedir.

= 273,

p = .895. Genel olarak aritmetik ortalamalara
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ismetoglu (2017) tarafindan yapilan arastirmada mesleki kidem degiskenine gore anlamli fark bulunmustur.
0Ozgél (2023), Demir (2016) ve Késterelioglu (2011) tarafindan yapilan arastirmalarda ise is yasam kalitesi
algist mesleki kidem degiskenine gore anlamh farklilik gostermemistir.

Ugiincii Alt Probleme iliskin Bulgular ve Yorumlar

Tablo 3. Ortaokul Ogretmenlerinin Pozitif Psikolojik Sermaye Algilarina Yénelik Degerler

N X S

Ozyeterlilik 385 4,2727 2,06774
lyimserlik 385 4,0140 3,07676
Given 385 4,4233 1,92829
Disadontiklik 385 4,1496 2,78414
Psikolojik Dayanikhlik 385 4,1491 2,75901

Umut 385 4,2441 1,60196
Pozitif Psikolojik sermaye toplam 385 4,1954 11,33515

Tablo 3."de yer alan bulgular incelendiginde &gretmenlerin pozitif psikolojik sermaye algilarinin aritmetik
ortalamasi giiven (X = 4,42), 6zyeterlilik (X = 4,27) ve umut (X = 4,24) boyutlarinda cok yiiksek diizeyde;
disadoniklik (X = 4,14), psikolojik dayanikliik (X = 4,14) ve iyimserlik (X = 4,01) boyutlarinda yiiksek
diizeydedir. Ogretmenlerin pozitif psikolojik sermaye algisi genelde (X = 4,19) yiiksek dizeyde oldugu
gorulmektedir.

Pozitif psikolojik sermaye 6lceginin, glven alt boyutunun “Yaptigim her is icin hesap verebilirim” ifadesi en
yuksek puani (X = 4,45), iyimserlik alt boyutunda “Hayat dolu bir insanim” maddesi en distin puani (X = 3,90)
almustir.

Yollu (2023), Yazici (2022), Erbas (2018), Barut (2017), Aslan (2017), Sarici (2015), Tésten (2015), Kelekgi (2015)
ve Orug (2015) tarafindan 6gretmenler (izerinde yapilan arastirmalarda pozitif psikolojik sermaye algisinin cok
ylksek diizeyde oldugu sonucuna ulasiimistir. Anik (2018) tarafindan yapilan arastirmada bu arastirmanin
sonucuna benzer olarak pozitif psikolojik sermaye algisi yiksek diizeyde oldugu sonucuna ulasiimistir. Bu
calisma arastirma bulgularini desteklemektedir.

Alt boyutlar incelendiginde bu arastirmaya benzer olarak Erbas (2018), Anik (2018), Barut (2017), Aslan (2017),
Sarici (2015) ve Tosten (2015) tarafindan yapilan arastirmalarda pozitif psikolojik sermaye algisinin giiven
boyutunda en yuksek ortalamaya ve iyimserlik boyutunda en distk ortalamaya sahip oldugu bulunmustur.

Dérdiincii Alt Probleme iligskin Bulgular ve Yorumlar

Tablo 4.1. Ogretmenlerin Pozitif Psikolojik Sermaye Algilarinin Cinsiyete Gére Analiz Sonuclari

Cinsiyet N X S sd t p
Ozyeterlilik Kadin 224 430 205 383 1,383 168
Zyeterii Erkek 161 4,22 2,08 ' '
. . Kadin 224 4,04 3,30
lyimserlik Erkek 161 397 273 383 1,153 ,250
. Kadin 224 4,47 1,95
Glven Erkek 161 435 186 383 2,298 ,022
et g Kadin 224 4,15 2,96
Disadonuklik Erkek 161 413 25 383 435 ,664
. .. Kadin 224 415 2,86
383 435 653
Psikolojik Dayaniklilik Erkek 161 413 261 . ,
Kadin 224 4,25 1,68
Umut Erkek 161 422 1,48 383 456 649
iti i i Kadin 224 4,21 11,98
Pozitif psikolojik sermaye 383 125 211
toplam Erkek 161 4,16 10,33

Tablo 4.1.'de yer alan bulgular incelendiginde kadin ve erkek 6gretmenlerin puanlar arasinda anlamh farkhhk
olmadigi gorilmektedir t@es) = 1.252, p > .05. Ortaokul dgretmenlerinin pozitif psikolojik sermaye algisi
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cinsiyete gore degismemektedir. Genel olarak ortalamaya bakildiginda kadin 6gretmenlerin pozitif psikolojik
sermaye algisi (X = 4,21), erkek dégretmenlerin pozitif psikolojik sermaye algisindan (X = 4,16) daha yiiksek
dizeydedir.

Pozitif psikolojik sermaye algisi; Yollu (2023), Kaya (2022), Erbas (2018), Anik (2018), Barut (2017), Aslan
(2017), Sarici (2015), Tosten (2015), Kelekci (2015) ve Orug (2015) tarafindan yapilan arastirmalarda cinsiyet
degiskenine gore anlamh farkliik gostermemektedir. Arslan (2018) tarafindan yapilan arastirmada anlamli
farklilik bulunmustur. Bu fark kadin égretmenlerin pozitif psikolojik sermaye algisi erkek égretmenlere gore
daha yuksektir.

Ogretmenlerin pozitif psikolojik sermayesi alt boyutlar bakimindan incelendiginde giiven boyutunda kadin ve
erkek ogretmenlerin puanlarn arasinda anlamli farkliigin oldugu goérilmektedir tges = 2.298, p < .05.
Aritmetik ortalamalara bakildiginda kadin 6gretmenlerin (X = 4,47), erkek 6gretmenlere (X = 4,35) gore daha
ylksek puan aldiklari gorilmektedir. Bu bulguya goére gliven boyutunda kadin 6gretmenlerin pozitif
psikolojik sermaye algilari erkek 6gretmenlere gére daha fazladir.

Tablo 4.2. Ogretmenlerin Pozitif Psikolojik Sermaye Algilarinin Medeni Duruma Gére Analiz Sonuclari
Medeni

durum N X S sd t p
.. . Bekar 107 4,20 2,08
Ozyeterlilik ] 383 -1,695 ,091
Evli 278 430 2,05
. . Bekar 107 3,93 3,15
lyimserlik Evii 278 404 303 383 -1,612 ,108
. Bekar 107 4,40 2,02
Guven B 278 442 189 383 -425 ,671
o Bekar 107 4,14 3,06
Disadontiklik Evii 278 414 267 383 -,002 999
. . Bekar 107 4,14 2,87
Psikolojik dayanikhlk Evii 278 415 271 383 - 114 ,909
Bekar 107 4,21 1,82
-611 42
Umut Evli 278 425 1,50 383 6 >
itif psi i Bekar 107 4,16 12,34
Pozitif psikolojik . 383 _939 348
sermaye toplam Evli 278 420 10,92

Tablo 4.2.'de yer alan bulgular incelendiginde bekar ve evli dgretmenlerin puanlari arasinda anlaml farkliligin
olmadigi gorilmektedir t@es) = -.939, p > .05. Ortaokul 6gretmenlerinin pozitif psikolojik sermaye algisi
medeni duruma gore degismemektedir.

Saricl (2015) tarafindan yapilan arastirmada medeni durum degiskenine goére anlamli fark bulunmustur. Evli
o6gretmenlerin pozitif psikolojik sermaye algilari bekar 6gretmenlere gére daha yiksek diizeydedir. Dogan
(2023), Erbas (2018), Anik (2018) ve Aslan (2017) tarafindan yapilan arastirmalarda pozitif psikolojik sermaye
dlzeylerinin medeni duruma gore anlamli fark géstermedigi bulunmustur.
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Tablo 4.3. Ogretmenlerin Pozitif Psikolojik Sermaye Algilarinin Calistigi Kuruma Gére Analiz Sonuclari

Calistiginiz kurum N X S sd t p
N . Devlet 342 4,22 2,02
Ozyeterlilik . 383 -5,706 ,000
Ozel 43 4,68 1,62
. . Devlet 342 3,96 3,05
lyimserlik Ozel 43 439 256 383 -4,414 ,000
Devlet 342 4,38 1,93
Gu ) 383 -6,444 ,000
uven Ozel 43 474 129
R Devlet 342 4,10 2,72
Disadontiklik Ozel 43 450 263 383 -4,580 ,000
Devlet 342 4,11 2,72
Psikolojik klilik ) -3,202 ,001
sikolojik dayaniklili Ozel 43 4,40 271 383 3,20 00
Devlet 342 4,21 1,61
) ' ' -3,221 ,001
Umut Ozel 43 448 133 O 3 00
itif psi ii Devlet 342 4,15 11,11
Pozitif psikolojik ¢ 383 5470 000
sermaye toplam Ozel 43 4,52 9,32

Tablo 4.3.'de yer alan bulgular incelendiginde devlet ve 6zel okulda calisan 6gretmenlerin puanlari arasinda
anlaml farkhhgin oldugu gorilmektedir tgsy = -5.470, p < .05. Aritmetik ortalamalara bakildiginda 6zel
okullardaki 6gretmenlerin (X = 4,52), devlet okullarindaki 6gretmenlere (X = 4,15) gére daha yiiksek puan
aldiklari gorilmektedir. Bu bulguya gore &zel okullardaki 6gretmenlerin pozitif psikolojik sermaye algilari
devlet okullarindaki 6gretmenlere gore daha fazladir. Bu bulgulara gére 6zel okullardaki 6gretmenlerin devlet
okullarindaki 6gretmenlere gdre insan davranislarini anlamak, agiklamak ve kontrol altinda tutmakta daha
yeterli olduklarini sdyleyebiliriz.

Orug'un (2015) akademisyenler (zerine yaptigi arastirmada kamu ve vakif Universitelerinde calisan
akademisyenlerin pozitif psikolojik sermaye puanlari arasinda anlamh farkhhk oldugu sonucuna ulasiimistir.
Kamu Universitesinde calisan akademisyenlerin pozitif psikolojik sermaye algisi vakif tniversitelerinde calisan
akademisyenlere gore daha fazladir.

Ogretmenlerin pozitif psikolojik sermaye algisi alt boyutlar bakimindan incelendiginde bitiin alt boyutlarda
anlamli farklilik bulunmustur. Aritmetik ortalamalara bakildiginda 6zel okullardaki 6gretmenlerin, devlet
okullarindaki 6gretmenlere goére daha ylksek puan aldiklari gortlmektedir. Bu bulguya gore tim alt
boyutlarda 6zel okullardaki ©gretmenlerin pozitif psikolojik sermaye algilari devlet okullarindaki
dgretmenlere gore daha fazladir.

Tablo 4.4. Ogretmenlerin Pozitif Psikolojik Sermaye Algilarinin Ogrenim Durumuna Gére Analiz Sonuclar

Ogrenim Durumu N X S sd t p
N . Lisans 349 4,25 2,09
Ozyeterlilik . L 383 -2,448 ,015
Lisansustu 36 447 1,63
. Lisans 349 4,00 3,08
lyi lik ' ! -1,2 201
yimserl Lisansiistii 36 413 2,92 383 /280 20
Lisans 349 4,41 1,94
. -911 ,
Guiven Lisanstist 36 449 174 383 9 363
Lisans 349 4,12 2,80
D onuklik -2,2 ,02
'sadondikld Lisanstist 36 435 235 383 80 023
Lisans 349 4,14 2,76
Psikolojik khhk -, 404
sikolojik dayaniklili Lisansdistii 36 422 271 383 835 0
Li 349 4,22 1,60
Umut ans 383 1,823 069
Lisansustu 36 4,39 1,47
itif osi i Lisans 349 418 11,43
Pozitif psikolojik 383 1,970 050

sermaye toplam LisansUsti 36 433 9,74
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Tablo 4.4.'de yer alan bulgular incelendiginde lisans ve lisanslisti mezunu 6gretmenlerin puanlari arasinda
anlamli farkhligin oldugu goérilmektedir t@ss) = -1.970, p < .05. Aritmetik ortalamalara bakildiginda lisansusti
mezunu 6gretmenlerin (X = 4,33), lisans mezunu 8gretmenlere (X = 4,18) goére daha yiiksek puan aldiklar
gorulmektedir. Bu bulguya gore lisanststi mezunu o6gretmenlerin pozitif psikolojik sermaye algilari lisans
mezunu O6gretmenlere gore daha fazladir. Lisansiisti mezunu 6gretmenler lisans mezunu 6gretmenlere gore
insan davranislarinin altinda yatan nedenlerini daha derinlemesine inceliyor olabileceginden pozitif psikolojik
sermayesi ylksek ¢ikmis olabilir.

Dogan (2023), Yazici (2022), Kaya(2022), Anik (2018), Barut (2017), Aslan (2017), Sarici (2015) ve Kelekgi (2015)
tarafindan yapilan arastirmalarda pozitif psikolojik sermaye algisi 6grenim durumu degiskenine gére anlamh
farklilik gostermemistir. Orug (2015) tarafindan yapilan arastirmada 6grenim durumu degiskenine gore
anlaml fark bulunmustur. Bu fark doktorasini yapmis akademisyenlerin pozitif psikolojik sermaye algisi
ylksek lisans mezunu akademisyenlere gore daha yliksek diizeydedir.

Ogretmenlerin pozitif psikolojik sermayesi alt boyutlar bakimindan incelendiginde &zyeterlilik boyutunda
lisans ve lisansiisti mezunu 6gretmenlerin puanlari arasinda anlamli farkliigin oldugu gortlmektedir tgss) = -
2.448, p < .05. Aritmetik ortalamalara bakildiginda lisanstistii mezunu égretmenlerin (X = 4,47), lisans mezunu
dgretmenlere (X = 4,25) goére daha ylksek puan aldiklari gérilmektedir. Bu bulguya gére &zyeterlilik
boyutunda lisanslisti mezunu 6gretmenlerin pozitif psikolojik sermaye algilari lisans mezunu 6gretmenlere
gore daha fazladir. Lisanslsti mezunu 6gretmenler aldigi egitimlerden dolayi yeteneklerinin farkindahgi
lisans mezunu 6gretmenlere gore fazla olabilir. Lisanststi mezunu dgretmenler hedefleri icin daha fazla caba
harcayabilir.

Ogretmenlerin pozitif psikolojik sermayesi alt boyutlar bakimindan incelendiginde disadéniiklik boyutunda
lisans ve lisanslisti mezunu 6gretmenlerin puanlari arasinda anlamli farkliigin oldugu gortlmektedir tgss) = -
2.280, p < .05. Aritmetik ortalamalara bakildiginda lisanstisti mezunu 6gretmenlerin (X = 4,35), lisans mezunu
dgretmenlere (X = 4,12) gore daha yiiksek puan aldiklari gériilmektedir. Bu bulguya gére disadéniiklik
boyutunda lisanslisti mezunu 6gretmenlerin pozitif psikolojik sermaye algilar lisans mezunu 6gretmenlere
gore daha fazladir.
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Tablo 4.5. Ogretmenlerin Pozitif Psikolojik Sermaye Algilarinin Mesleki Kideme Gére Analiz Sonuclar

Professional seniority N X S F sd p
1-5 yil 116 4,26 2,10 4
6-10 yil 101 4,24 2,05
; . 11-15 yil 84 4,34 1,97
Ozyeterlilik ,813 380 517
16-20 yil 52 4,20 2,22
21 yil ve Uzeri 32 4,31 1,98 384
Total 385 4,27 2,06
1-5 yil 116  4.03 3,19 4
6-10 yil 101 4,00 3,15
L . 11-15 vl 84 4,04 2,81
lyimserlik 16-20 i 5 3.90 298 545 380 ,703
21 yil ve Uzeri 32 4,05 3,25 384
Total 385 4,01 3,07
1-5yil 116 4,44 1,87 4
6-10 yil 101 4,41 1,81
. 11-15 yil 84 4,41 2,00
Guven 16-20 yil 5 4,37 1,96 329 380 ,859
21 yil ve Uzeri 32 4,47 2,24 384
Total 385 442 1,92
1-5 yil 116 4,16 2,94 4
6-10 yil 101 4,13 2,71
e 11-15 yil 84 4,12 2,62
Disadontiklik 16-20 i 5> 415 251 161 380 ,958
21 yil ve Uzeri 32 4,20 3,30 384
Total 385 4,14 2,78
1-5 yil 116 4,17 2,86 4
6-10 yil 101 4,13 2,72
Psikolojik 11-15 vl 84 412 2,49
dayaniklik 16-20 yil 52 4,14 2,79 168 380 955
21 yil ve Uzeri 32 4,16 3,19 384
Total 385 4,14 2,75
1-5yil 116 4,23 1,70 4
6-10 yil 101 4,25 1,60
11-15 yil 84 4,22 1,43
Umut 16-20 yil 52 423 1,60 153 380 961
21 yil ve Uzeri 32 4,30 1,71 384
Total 385 4,24 1,60
1-5 yil 116 4,21 11,81
6-10 yil 101 4,18 10,87 4
Pozitif psikolojik 11-15 il 84 419 10,68 243 380 914
sermaye toplam 16-20 yil 52 4,15 11,10
21 yil ve Uzeri 32 4,23 13,39
384

Total 385 419 11,33
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Tablo 4.5.'de yer alan bulgular incelendiginde 6gretmenlerin pozitif psikolojik sermaye algilarinin mesleki
kideme gore anlamli farklihk gdstermedigi gorilmektedir Fu-3s = .273, p = .914. Genel olarak aritmetik
ortalamalarina bakildiginda 1-5 yil ve 21 yildan daha fazla kidemli 6gretmenlerin pozitif psikolojik sermayesi
cok yiksek diizeyde; 6-10 yil, 11-15 yil ve 16-20 yil kidemli 6gretmenlerin pozitif psikolojik sermayesi yiksek
dlzeydedir.

Dogan(2023), Yazici (2022), Erbas (2018), Anik (2018), Barut (2017), Aslan (2017), Tosten (2015) ve Kelekgi
(2015) tarafindan yapilan arastirmalarda pozitif psikolojik sermaye algisi mesleki kidem degiskenine gore
anlaml farkhhgin olmadigi bulunmustur. Yollu (2023) tarafindan yapilan calismada kidem arttikga pozitif
psikolojik sermayenin arttigi sonucuna ulasiimistir. Ogretmenlerin tecriibesi arttikca mesleginin éneminin
farkina varip daha ¢ok pozitif psikolojik sermayelerine yatirim yatiklari séylenebilir (Yollu, 2023).

Besinci Alt Probleme iliskin Bulgular ve Yorumlar

Tablo 5. Ogretmenlerin is Yasam Kalitesi ile Pozitif Psikolojik Sermaye Diizeyleri Arasindaki iliskinin Analiz

Sonuglari

N £
E 5 : A
Q £ 3 ) =g 5 g
S = & <3 fE
[a) O o
o wn

is kari
msm:Sr{;reti r ABT*  375%  35gek  3g7R 368k g3k A7Gws
Genel iyi olma r AT AT 327 264% 263 263  AD5%
EIdI;Z:::: r 266%%  213%  210%*  286%  204% 174  308%*
Calisma kosullari  r 287 234%  03** 236  215%  149%% gDk
Is yaft?rens'”da r 094 101* 122+ 121* 065 050 118*
A"Ze'i;’:fm ‘ 2447 Q0% 164 1600 216 176 244%
Is yafgg:a':"tes' r 409%*  372%  316%  325% 31k DG4Rs 4D)%k

**p < 01 *p < .05

Tablo 5.'de yer alan bulgulari incelendigimizde 6gretmenlerin is yasam kalitesi ile pozitif psikolojik sermaye
diizeyleri arasinda pozitif yonli ve orta diizeyde anlaml iliski oldugu gorilmektedir r = 422, p < .05. Bu
bulgu sonucunda ortaokul 6gretmenlerinin is yasam kalitesi arttikga pozitif psikolojik sermaye diizeylerinin de
arttigi soylenebilir. Benzer sekilde ortaokul 6gretmenlerinin is yasam kalitesi azaldik¢a pozitif psikolojik
sermaye dlzeylerinin de azaldigi sOylenebilir.

is kariyer memnuniyeti alt boyutu ile dzyeterlilik alt boyutu arasindaki iliski diger boyutlara gére en yiksek
pozitif yonli iliski vardir r = 481, p < .05. Is yasaminda stres alt boyutu ile umut alt boyutu arasinda diger
boyutlara gore en disuk pozitif yonli iliski vardir r = .050, p < .05.

Tartisma Sonug ve Oneriler
Birinci alt probleme iliskin sonuclar

Ortaokul 8gretmenlerinin is yasam kalitesi algilari yiiksek diizeyde oldugu sonucuna ulasilmistir. Ozgél (2023)
ve Ismetoglu (2017)'nun yaptigi calismada benzer sonuca ulagiimistir. ismetoglu'na (2017) gére son birkag
yildir destekleme ve yetistirme kurslari ile 6gretmenlerin gelirlerindeki iyilestirmelerin is yasam kalitesi tGzerine
etkisi oldugu dusunilebilir. Ogretmenlik mesleginin garanti meslek olarak gériilmesi, sosyal guvenlik
kosullarinin iyi olmasi, son yillarda okullarda fiziki iyilestirmelerin yapilmasi, okullarin glivenliklerinin artirilmasi
gibi konular 6gretmenlerin is yasam kalitesi algisinin yiiksek ¢ikmasina neden olmus olabilir.
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Ortaokul 6gretmenlerinin is yasam kalitesi algisi is kariyer memnuniyeti, genel iyi olma, isi kontrol edebilme,
calisma kosullar, is yasaminda stres ve aile is yasam dengesi boyutlarinda yiiksek diizeyde puan almistir. is
kariyer memnuniyeti boyutu en yiiksek ortalamaya sahiptir. Calisma kosullari boyutu ise en diisiik ortalamaya
sahiptir. Calisma kosullarinin diger boyutlara gore disik cikmasi okullarda siniflarin kalabalik olmasi,
temizlige 6nem verilmemesi, ders programlarinin iyi ayarlanmamasi gibi sebeplerden kaynaklaniyor olabilir.

ikinci alt probleme iliskin sonuclar

Ortaokul o6gretmenlerinin is yasam kalitesi algisi cinsiyete gore anlamli farkliik g&stermemektedir.
Ortalamalara bakildiginda ise erkeklerin is yasam kalitesi kadinlara gore daha yiksektir. Aile is yasam dengesi
boyutunda anlamli farklilik gérilmdistir. Bu farkhilk erkek 6gretmenlerin is yasam kalitesi kadin 6gretmenlere
gore daha fazladir. Erkek 6gretmenler kadin 6gretmenlere oranla is aile yasantisi arasindaki dengeyi daha iyi
koruyabilirler. Kadin 6gretmenlerin okullarda yasanan sorunlari veya yoneticilerle ilgili yasadiklari sikintilari
erkeklere gore daha duygusal olmalari icin aile yasantilarina daha fazla yansittiklari diistintlebilir. Dogrul ve
Tekeli (2010) tarafindan yapilan calismada benzer bulgulara ulasilmistir. Kadinlara; calisan, es ve anne rolleri
blyuk sorumluluk yiklemektedir. Bu da is yasam catismasina neden olarak yasam kalitesini dusirmektedir
(Dogrul & Tekeli, 2010: 14).

Ortaokul 6gretmenlerinin is yasam kalitesi algisi medeni duruma gore anlaml farklilik gdstermektedir. Bu
farklilik evli 6gretmenlerin is yasam kalitesi bekar 6gretmenlere gore daha fazladir. Kdsterelioglu (2011)
tarafindan yapilan arastirmada da benzer sonuca ulasilimistir. Evli 6gretmenlerin dlzenli bir aile yasantilarinin
olmasi ve yasanacak problemlere olumlu yonlerden bakarak islerine motive olmalari is yasam kalitesi algilarini
ylkseltmis olabilir. Ayrica genel iyi olma, calisma kosullar ve aile is yasam dengesi boyutlarinda anlamli
farklilik vardir. Bu alt boyutlarda evli 6gretmenlerin is yasam kalitesi bekar 6gretmenlere gore daha fazladir.

Ortaokul 6gretmenlerinin is yasam kalitesi algisi calistigi kuruma goére anlamli farkhhk gostermektedir. Bu
farklilik 6zel okullarda galisan 6gretmenlerin is yasam kalite diizeyi devlet okullarinda ¢alisan 6gretmenlere
gore daha fazladir. Ayrica is kariyer memnuniyeti, genel iyi olma ve calisma kosullari boyutlarinda anlamli
farklilik vardir. Bu alt boyutlarda 6zel okullardaki 6gretmenlerin is yasam kalitesi devlet okullarindaki
dgretmenlere gére daha fazladir. Ozel okullarin fiziki donanimi, égretmenlere saglanan maddi imkanlar ve
ogretmenlerin yeteneklerini 6n plana ¢ikaracak destegin verilmesi acisindan devlet okullarina gére daha
avantajli olmasi is yasam kalitesi algilarini artirmis olabilir.

Ortaokul 6gretmenlerinin is yasam kalitesi algisi 6grenim durumuna goére anlamli farklilik gdstermemektedir.
Lisans mezunu ogretmenlerin ortalamasi lisanstisti mezunu 6gretmenlere goére daha fazladir. Bunun sebebi
lisansiisti mezunu 6gretmenlerin milli egitim ve okul idareleri tarafindan desteklenmemesi olabilir. Ayrica
okul yoneticilerinin 6gretmenlerin ders programlarini buna uygun hazirlamakta isteksiz olmasi olabilir.
Lisansustl mezunu dgretmenlerin aldigi egitimler sonucu okulun amaglarina ulasmada katkilari ¢cok daha
fazla olabilir. Lisanslisti mezunu 6gretmenlere projelerde gorevler verilebilir ve ticret konusunda iyilestirmeler
yapilabilir. Demir'in (2016) meslek liselerindeki 6gretmenler Uzerine yaptigi arastirmada ise lisansusti
o6gretmenlerin is yasam kalitesi algisi lisans mezunu 6gretmenlere gore daha fazladir.

Ortaokul 6gretmenlerinin is yasam kalitesi algisi mesleki kideme gére anlamh farkliik g&stermemektedir.
Demir (2016) ve Kosterelioglu (2011) tarafindan yapilan arastirmalarda da mesleki kideme gore anlamli fark
ctkmamistir. Fakat ortalama deger incelendiginde 1-5 yil calisan 6gretmenlerin is yasam kalitesi en disuk
dlizeyde c¢ikmistir. Bunun sebebi goreve yeni baslayan o6gretmenlerin yilksek beklentilerle baslayip
karsilastiklari durumdan sonra hayal kirikligina ugramalar olabilir. Géreve basladiktan sonra sartlar geregi
evlilik, cocuk gibi sorumluluklar meslegin ilk yillarinda is hayatini daha ¢ok etkileyebilir.

Ugiincii alt probleme iligkin sonuglar

Ortaokul 6gretmenlerinin pozitif psikolojik sermaye algisinin ylksek diizeyde oldugu sonucuna ulasiimistir.
Ogretmenlerin pozitif psikolojik sermayelerinin yiiksek olmasi egitim acisindan cok olumlu bir durumdur.
Luthans ve Youssef'e (2004) gore pozitif psikolojik sermayenin performans ve motivasyon uzerine dnemli
etkisi vardir.
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Ortaokul ogretmenlerinin pozitif psikolojik sermaye algisi 6zyeterlilik, gliven ve umut boyutlarinda cok
yuksek; iyimserlik, disadéntklik ve psikolojik dayaniklihk boyutlarinda yiksek diizeyde puan almistir. Glven
boyutu en yiiksek ortalamaya sahiptir. lyimserlik boyutu ise en diisiik ortalamaya sahiptir. Aslan (2017), Barut
(2017), Erbas (2018), Sarici (2015) ve Tosten (2015) tarafindan yapilan galismalarda bu ¢alismaya benzer olarak
glven en yuksek, iyimserlik en distk puani almistir. Gliven boyutunun maddelerinde biri olan “Yaptigim her
is icin hesap verebilirim” ifadesi tim maddeler icinde en ylksek puani almistir. Glven boyutunun yiiksek
cikmasi 8gretmenlerin mesleki kariyerlerinde iyi isler yaptiklari disiincesinden kaynaklanabilir. iyimserlik
boyutunun maddelerinden biri olan “Hayat dolu bir insanim” ifadesi tim maddeler icinde en disik puani
almistir. lyimserlik boyutunun disik cikmasi ise 6gretmenlerin  sorumluluklarinin  fazla olmasindan
kaynaklanabilir.

Dérdiincii Alt Probleme iligkin Sonuclar

Ortaokul 6gretmenlerinin pozitif psikolojik sermaye algisi cinsiyete goére anlamh farklilik géstermemektedir.
Yollu (2023), Kaya (2022), Berberoglu (2013); Blyiikgoze (2014); Cinar (2011); Kaya Balay ve Demirci (2014);
Tosten (2015) tarafindan yapilan arastirmada benzer sonuca ulasiimistir. Glven boyutunda anlamli farkhilk
gorilmistar. Bu farklilik kadin 6gretmenlerin pozitif psikolojik sermaye diizeylerinin erkek 6gretmenlere gére
daha fazla olmasidir.

Ortaokul 6gretmenlerinin  pozitif psikolojik sermaye algisi medeni duruma goére anlamli farkhlk
gostermemektedir. Dogan (2023), Berberoglu (2013), Blyikgoze (2014) ve Savur (2013) tarafindan yapilan
arastirmalarda benzer sonuca ulasilmistir. Ogretmenlerin giiclii yénlerini ortaya cikarmada evli veya bekar
olmalarinin etkisinin olmadigi goérilmektedir. Kisilik 6zelliklerinin daha 6n plana ciktigi soylenebilir. Fakat
ortalamalara bakildiginda evli 6gretmenlerin bekar 6gretmenlere gbre az bir puan Ustinligd oldugu
gorulmektedir. Cok az da olsa evlilik hayata olumlu bakma acisindan etkili olabilir. Sarici (2015) tarafindan
yapilan arastirmada evli 6gretmenlerin pozitif psikolojik sermayesi bekar 6gretmenlere gore daha fazladir.

Ortaokul 6gretmenlerinin  pozitif psikolojik sermaye algisi calistigi kuruma gore anlaml farkhlik
gostermektedir. Bu farklilik 6zel okullarda calisan 6gretmenlerin pozitif psikolojik sermaye dizeyi, devlet
okullarinda calisan 6gretmenlere goére daha fazladir. Ayrica 6zyeterlilik, iyimserlik, glven, disaddnuklik,
psikolojik dayaniklilik ve umut boyutlarinda anlamli farklihk vardir. Bu alt boyutlarda &zel okullarda calisan
ogretmenlerin pozitif psikolojik sermaye diizeyi devlet okullarinda galisan 6gretmenlere goére daha fazladir.
Ozel okullardaki kariyer firsatlari, égretmenlerin ilgi ve yeteneklerine énem verilmesi, yaraticiliklarina olanak
taninmasi gibi faktorler pozitif psikolojik sermayenin yiiksek diizeyde ¢ikmasina neden olmus olabilir.

Ortaokul 6gretmenlerinin pozitif psikolojik sermaye dulzeyi 6grenim durumuna gore anlamli farkhlik
gostermektedir. Lisanslisti mezunu Ogretmenlerin pozitif psikolojik sermaye dizeyi lisans mezunu
O6gretmenlere gore daha fazladir. Orug (2015) tarafindan yapilan arastirmada benzer sonuca ulasiimistir.
Pozitif psikolojik sermaye 6lceginin 6zyeterlilik ve disaddnuklik alt boyutlarinda anlamli farkhlik vardir. Bu alt
boyutlarda lisanslstlii mezunu 6gretmenlerin pozitif psikolojik sermayesi lisans mezunu 6gretmenlere goére
daha fazladir. Lisanststii mezunu 6gretmenler, kendilerini gelistirmeye daha istekli olabileceklerinden pozitif
psikolojik sermayeleri ylksek diizeyde ¢ikmis olabilir.

Ortaokul 6gretmenlerinin pozitif psikolojik sermaye dlzeyi mesleki kideme goére anlamli farkhlik
gostermemektedir. 21 yil ve Gzeri 6gretmenlerin pozitif psikolojik sermaye diizeyleri ortalamasi diger yillara
gore daha yiksektir. Barut (2017) tarafindan yapilan ¢alismada, pozitif psikolojik sermaye diizeyleri ortalamasi
21 yil ve (izeri calisan dgretmenler en yiiksek puani almistir. Ogretmenlerin tecriibeleri arttikca dzyeterlilikleri
ve kendilerine olan glvenlerinin arttigini sdyleyebiliriz.

Besinci alt probleme iliskin sonuclar

Ortaokul 6gretmenlerinin is yasam kalitesi ile pozitif psikolojik sermaye dlzeyleri arasinda pozitif yonli ve
orta diizeyde anlamli iliski oldugu gorilmektedir. Ortaokul 6gretmenlerinin is yasam kalitelerini ile pozitif
psikolojik sermayeleri arasinda dogru oranti vardir denilebilir. Ogretmenlerin calisma sartlari iyilestirildikce
glcla yonlerini ortaya cikarmak daha kolaylasabilir. Bu bilingle énce okullardaki fiziksel ve sosyal imkanlar
iyilestiriimelidir. Ogretmenlere kendini gosterebilecekleri firsatlar tanindiginda bircok yetenekleri ortaya
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cikabilecektir. Kapasitesini en iyi sekilde kullanabilen 6gretmen egitimin basarili olmasinda buytk katkiya
sahip olacaktir.

Korelasyon analizi sonucunda pozitif psikolojik sermaye ile is tatmini arasinda pozitif yonli anlamli bir iligki
oldugu bulgusuna ulasiimistir. Pozitif psikolojik sermaye ile is performansi arasinda da pozitif yonli anlamli
iliski oldugu bulunmustur. Pozitif psikolojik sermayenin yikselmesi performansi da yikseltmektedir. Ayrica
pozitif psikolojik sermaye ve isten ayrilma niyeti arasinda negatif yonli anlamli iliski bulunmustur (Erkut &
Findikli, 2013).

Ogretmenlerin is yasam kalitesi toplamiyla 6zyeterlilik, iyimserlik, glven, disadéniiklik ve psikolojik
dayaniklilik alt boyutlariyla pozitif yonli orta diizeyde; umut alt boyutuyla pozitif yonli disik diizeyde
anlamli iliski vardir. Ulker Timli ve Recepoglu (2013) tarafindan yapilan calismada, (niversite akademik
personelinin yasam doyumu ile psikolojik dayanikliligi arasinda pozitif yonli orta diizeyde bir iliski vardir.
Ayrica Ulker Timlii ve Recepoglu'nun (2013) calismasinda psikolojik dayaniklilik yasama doyumunun anlamli
bir yordayicisi olarak goriilmektedir. Kiimbul Giler ve Emeg (2006) tarafindan Universite 6grencilerine yapilan
calismada yasam memnuniyeti ile iyimserlik arasinda pozitif ydnli yuksek diizeyde iliski bulunmustur.

Ogretmenlerin pozitif psikolojik sermaye diizeyleri toplamiyla is kariyer memnuniyeti, genel iyi olma ve isi
kontrol edebilme alt boyutlari arasinda pozitif yonli orta dizeyde; calisma kosullari, is yasaminda stres ve aile
is yasam dengesi alt boyutlarinda ise pozitif ydnlu disik diizeyde anlamli iliski vardir.

Uygulayiailar igin Oneriler

1. Ortaokul 6gretmenlerinin is yasam kalitesi yiiksek dizeyde cikmistir (X = 3,65). is yasam kalitesini daha
ylksek seviyelere ¢ikarmak icin okuldaki calisma ortamlari, 6gretmenlerin istek ve ihtiyaclari dikkate alinarak
dizenlenebilir.

2. Meslege yeni baslayan 6gretmenlerin is yasam kaliteleri disik diizeyde ¢ikmistir. Goreve yeni baslayan
o6gretmenlere daha fazla hizmet ici egitim verilerek is yasam kalitesi algilar yikseltilebilir.

3. Okul yoneticileri, 6gretmenlere yeteneklerini 6n plana cikarabilecedi projelerde yer vermeli ve destek
olmalidir. Ayrica yoneticiler, dgretmenlerin is yasam kalitesi ve pozitif psikolojik dlzeylerini artirici tutum
sergileyerek okulun amaglarina ulasmasina katki saglayabilirler.

Arastirmacilar icin Oneriler

1. is yasam kalitesi ve pozitif psikolojik sermaye dizeylerine iliskin; brans ve haftalik girilen ders saatleri
degiskenlerini inceleyen arastirmalar yapilabilir.

2. is yasam Kkalitesi ile pozitif psikolojik sermaye arasindaki iligkiye ortaokul diizeyinde bakilmistir. ilkokul ve
lise diizeyinde de arastirmalar yapilabilir.

3. Okul yoneticilerinin is yasam Kkalitesi ile pozitif psikolojik sermaye arasindaki iliski duzeylerine iliskin
arastirmalar yapilabilir.

4. is yasam Kkalitesi ile pozitif psikolojik sermaye arasindaki iliski orta diizeyde cikmistir. iliskinin orta diizeyde
olmasinin nedenini belirlemek icin nicel, nitel veya karma desenli arastirmalar yapilabilir.

5. is yasam kalitesi ve pozitif psikolojik sermaye kavramlari ile zyeterlilik, drgitsel sessizlik, mutluluk gibi
kavramlar arasindaki iligki calisilabilir.

6. Arastirma, Malatya ili merkez ilgeleri olan Yesilyurt ve Battalgazi ilgesindeki ortaokullarda yapilmistir. Farkli
il ve ilcelerde yapilip sonuclar karsilastirilarak genel bir yargiya ulasilabilir.
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