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Examining the Reading Fluency, Reading Comprehension, and Retelling Skills of Primary School

Students ~

Hiilya Kodan **

Abstract

This study investigates the reading fluency, reading comprehension, and retelling skills of 135 typically
developing primary school students in the 2nd, 3rd, and 4th grades. It aims to evaluate their current
levels and examine the relationships among these skills. The study was conducted using a relational
survey design, which is one of the quantitative research methods. Data for the study were collected
through narrative texts, reading comprehension, and retelling forms appropriate for each grade level.
Audio recordings were taken to determine the students' reading fluency and retelling levels, while their
reading comprehension levels were assessed in written form. Statistical software was used for data
analysis. The results indicated that a significant portion of the students demonstrated instructional-level
reading fluency, reading comprehension, and retelling skills. Moreover, a positive and significant
relationship was found between the students' reading fluency and their reading comprehension and
retelling skills. Based on these results, the retelling technique was used as an assessment tool in this
study. However, it is recommended that it be employed as a teaching tool to develop students' retelling
skills. Additionally, various methods and techniques can be utilized to improve students' reading fluency
and retelling skills.
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flkokul Ogrencilerinin Okuma Akicihigi, Okudugunu Anlama ve Anlatma Becerilerinin

incelenmesi *

0Oz

Arastirmada ilkokul ogrencilerinin okuma akiciligi, okudugunu anlama ve anlatma becerilerinin
belirlenmesi amaglanmustir. Bu dogrultuda 2, 3 ve 4. smif diizeyinde dgrenim gormekte olan, toplam
135 tipik gelisim gosteren ilkokul dgrencilerinin mevcut akici okuma ve okudugunu anlama ve anlatma
diizeyleri incelenmistir. Ayrica 6grencilerin akici okuma, okudugunu anlama ve anlatma arasindaki
iligki ortaya konmustur. Caligma nicel arastirma yontemlerinden iligkisel tarama deseninde
gergeklestirilmigtir. Calismanim verileri her smif diizeyine uygun Oykiileyici metinler, okudugunu
anlama ve anlatma formlari araciligiyla toplanmistir. Ogrencilerin akici okuma ve okudugunu anlatma
diizeylerini belirlemek igin ses kayd: alimmis, okudugunu anlama diizeyleri ise yazili olarak
degerlendirilmistir. Verilerin analizinde istatistik programindan yararlanilmistir. Calisma sonucunda
ogrencilerin biiyiik bir kisminin akict okuma, okudugunu anlama ve anlatma becerilerinin gretimsel
diizeyde oldugu belirlenmistir. Ayrica 6grencilerin akict okuma ve okudugunu anlama ile okudugunu
anlatma arasinda pozitif ve anlamli bir iliski oldugu tespit edilmistir. Bu sonuglar dogrultusunda
¢alismada yeniden anlatim teknigi bir degerlendirme araci olarak kullanilmistir. Ancak, 6grencilerin
yeniden anlatma becerilerini gelistirmek i¢in bir 6gretim araci olarak kullanilmasi onerilmektedir.
Ayrica, 6grencilerin okuma akiciligi ve yeniden anlatma becerilerini gelistirmek igin ¢esitli yontem ve
tekniklerin kullanilabilecegi belirtilmektedir.
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Genisletilmis Tiirkce Ozet
Giris
Giiniimiiz diinyasinda kisisel bagimsizlik etkin okuma becerisiyle miimkiindiir. Bireylerin toplumsal yagama uyum
saglayabilmesi, akademik gelisimlerini destekleyebilmeleri i¢in okuma o6nemlidir. Akyol (2018), okumaysi;
okuyucunun 6n bilgilerini kullandig1, yazar ve okuyucu arasinda aktif iletisime dayali, belirli bir yontem ve amaca
gore diizenlenmis bir ortamda gergeklestirilen dinamik bir anlam yaratma siireci olarak tanimlamaktadir. Okuma
stireci harf veya sembollerin algilanmasiyla baglar, kelime ve ciimlelerin anlamlandirilmasiyla devam eder. Bu
stirecte metindeki bilgiler okuyucunun 6n bilgileriyle biitiinlestirilir (Giines, 2009).

Okudugunu anlamanin gelisimi, kod ¢ézmenin otomatikligi ve dil yeteneklerinin artisiyla iliskilidir (Hoffman,
2009). Schwanenflugel ve digerleri (2006) akict okumanin okudugunu anlamay1 destekledigini ifade ederken,
Bellinger ve Diperna (2011) sesli akict okuma beceri puanlarmin okudugunu anlamanmn yeterli bir gostergesi
oldugunu belirtmistir. Ogrencilerin okuma gelisimini izlemek ve miidahaleler saglamak icin okudugunu anlamanin
dogru bir sekilde degerlendirilmesi gereklidir (Cao ve Kim, 2021). Dolayisiyla bu ¢aligma kapsaminda oncelikle
6grencilerin okuma diizeylerinin tespit edilebilmesi i¢in okuma hizi, yanlis okunan kelime sayisi, kelime tanima
yiizdeleri gibi kriterler incelenmistir. Ogrencilerin akict okuma diizeylerinin tespitinin ardindan da okudugunu
anlama diizeyleri belirlenmistir. Okudugunu anlama diizeyini belirlemenin diger bir yontemi de okudugunu
anlatmay1 degerlendirmektir. Bu sayede, 6grencilerin metin bilgilerini 6ziimseme ve yapilandirma yetenekleri
daha kapsamli bir sekilde ortaya konulabilir.

Okudugunu anlatma hem bir 6gretim stratejisi hem de bir degerlendirme araci olarak uygulanabilir. Okudugunu
anlatma, metin bilgilerini 6ziimseme ve yapilandirma yetenegini degerlendirir. Bu strateji, Ogrencilerin
dikkatlerini metni biitiinsel bir bi¢imde yeniden yapilandirmaya yonlendirir (Gambrell, ve diger., 1991). Yeniden
anlatmayla ilgili temel varsayim; okuyucunun metin bilgilerini 6ziimsemesi ve yeniden yapilandirmasi hakkinda
bir ¢caba gosterdigi ve dolayisiyla bu durumun da anlamay1 yansittigidir (Cohen ve diger., 2009). Cocuklarin
hikayeleri yeniden anlatmaya tesvik edilmesi, hikdyeleri hatirlama ve ana yapisal unsurlar1 anlama becerilerini
gelistirir (Morrow, 1985b). Yeniden anlatma, 6grencilerin yazili metinleri ne kadar anladiklarini1 degerlendirmek
icin bir 6lgiit olabilir. Ancak, yeniden anlatma, 6grencinin anlama diizeyini degerlendirmek icin kullanilabilir
ancak tek basina yeterli olmayabilir (Cao ve Kim, 2021). Bu nedenle arastirmada 6grencilerin okuma siirecindeki
akicilik, metinleri anlama ve bu anladiklarini ifade etme yeteneklerini bir biitiin olarak ele alinmistir. Bu baglamda,
¢alismanin amaci ilkokul dgrencilerinin akict okuma, okudugunu anlama ve anlatma diizeylerinin kendi sinif
diizeylerine uygun hikayeler araciligiyla belirlenmesidir.

Yontem
Calismanin Modeli

Bu arastirma, ilkokul 2, 3 ve 4. sinif 6grencilerinin okuma, okudugunu anlama ve anlatma becerilerini tespit etmeyi
amaglamaktadir. Creswell'e (2016) gore tarama modeli, segilen drneklem iizerinden evren genelindeki egilimleri
ve tutumlari nicel olarak betimlemeye olanak tanir. Bu ¢alismada, iki veya daha fazla degisken arasindaki iliski
miidahale olmaksizin incelenmistir (Biiyiikoztiirk ve diger. , 2009). Bu ¢alismada ilkokul dgrencilerinin akict
okuma, okudugunu anlama ve anlatma diizeylerini belirlemek (2021-2022 egitim 6gretim yili giiz dénemi) ve bu
degiskenler arasindaki iligkinin ortaya konmasi amaciyla tarama modelinden yararlanilmistir.

Orneklem

Arastirma, Bayburt ili Merkez il¢esindeki iist sosyo-ekonomik diizeyden 6grencilerin devam ettigi bir ilkokulda,
goniilliiliik esasina dayali olarak gerceklestirilmistir. Caligmaya, norolojik, fiziksel, zihinsel sorunlar1 veya 6zel
o0grenme giicliigii bulunmayanve tipik gelisim gosteren 2, 3 ve 4. siiftan toplam 135 6grenci katilmistir.

Veri Toplama Araglari

Ogrencilerin akic1 okuma, okudugunu anlama ve anlatma diizeylerini degerlendirmek amaciyla; Karasu ve
digerleri (2013) tarafindan gelistirilen 4. simif icin "Ipek Ormanda", 3. sinif igin "Omer ve Giivercin" ve 2. smif
icin "Gamze ve Arkadasi" metinleri kullanilmistir. Ekwall ve Shanker (1988) tarafindan gelistirilen ve Akyol
(2003) tarafindan Tiirk¢eye uyarlanan Yanlis Analiz Envanteri (Informal Okuma Envanteri), 6grencilerin akici
okuma ve okudugunu anlama diizeylerini belirlemek i¢in uygulanmistir. Okudugunu anlama ve anlatma formlar
Karasu ve digerleri (2013) tarafindan gelistirilmistir. Metinlere uygun hazirlanan okudugunu anlama sorulari
metinle dogrudan iligkili dort agik uclu soru, ¢ikarim gerektiren dort kapali uglu soru ve onceki bilgi ve
deneyimlere dayanan iki soru igermektedir. Okudugunu anlatma formu ise 6grencilerin anlatilarini karakterler, ana
olaylar ve detaylar olmak iizere ii¢ alanda toplam 100 puan iizerinden degerlendirmeye olanak tanimaktadir.
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Bulgular

flkokul 4. simf 6grencilerinin énemli bir kisminin (%65, n=30) hatali okudugu kelime sayilarinin 3-23 arasinda
degistigi, kelime tanima yiizde oranlarinin %91-98 arasinda oldugu dolayisiyla okuma diizeylerinin 6gretim
diizeyinde oldugu belirlenmistir. Ogretim diizeyi; bir 6gretmen veya yetiskin destegiyle istenilen nitelikte okuma
ve anlamanin gerceklesebilecegini ifade eder (Akyol, 2016). Ogrencilerin okudugunu anlama sorularmna yazili
olarak verdikleri cevaplar degerlendirildiginde 6grencilerin %63 iinlin (n=29) 100 puan iizerinden 89-51 puan
araliginda olduklar1 goriilmektedir. Ayni zamanda metni yeniden anlatma puanlarinin ise %78’inin (n=36) 8§9-51

puan araliginda oldugu tespit edilmistir.

flkokul 3. simf &grencilerinin bilyiik bir béliimiiniin (%53, n=25) hatali okuduklar1 kelime sayisinin 3 ile 17
arasinda degistigi ve kelime tanima oranlarmin %91 ile %98 arasinda oldugu, dolayisiyla okuma diizeylerinin
ogretim diizeyinde oldugu belirlenmistir. Bu bulgu, dgrencilerin ¢ogunun bir 6gretmen veya yetiskin yardimina
ihtiyag duydugu seklinde yorumlanabilir. Ogrencilerin dakikada okuduklar1 kelime sayilari incelendiginde ise
%92’sinin (n=43) 50-110 kelime arasinda yogunlukta oldugu tespit edilmistir. Ogrencilerin okudugunu anlama
sorularina yazili olarak verdikleri cevaplar degerlendirildiginde 6grencilerin %79 unun (n=37) 100 puan iizerinden
89-51 puan araliginda olduklar1 goriilmektedir. Ayni zamanda metni yeniden anlatma puanlarinin ise %62’sinin
(n=29) 89-51 puan araliginda oldugu tespit edilmistir.

flkokul 2. smif 6grencilerinin gogunlugunun (%64, n=27) hatali okudugu kelime sayilarmin 2-11 arasinda
degistigi, kelime tanima ylizde oranlarinin %91-98 arasinda oldugu dolayisiyla okuma diizeylerinin 6gretim
diizeyinde oldugu belirlenmistir. Ogrencilerin okudugunu anlama sorularma yazil olarak verdikleri cevaplar
degerlendirildiginde o6grencilerin %76’smin (n=32) 100 puan {izerinden 89-51 puan araliginda olduklar
goriilmektedir. Ayni zamanda metni yeniden anlatma puanlarinin ise %66’smnim (n=28) 89-51 puan araliginda
oldugu tespit edilmistir.

Ayrica, ilkokul 4. sinif 6grencilerinin okuma hizi ile okudugunu anlama arasinda zayif diizeyde pozitif ve anlamh
bir iliski oldugu (r = .297, p <.05) gdézlemlenmistir. Ogrencilerin okuma hiz1 ile kelime tanima yiizdeleri arasinda
ise orta diizeyde pozitif ve anlamli bir iliski (r = .668, p <.01) tespit edilmistir. [lkokul 3. simif grencilerinin kelime
tanima yiizdesi ile okudugunu anlatma ve okudugunu anlama arasinda orta diizeyde pozitif ve anlamli iliskiler
oldugu (r=.362, p <.05; r=.444, p <.01) belirlenmistir. Ayrica, bu 6grencilerin okuma hizi ile okudugunu anlatma,
okudugunu anlama ve kelime tanima yiizdeleri arasinda da orta diizeyde pozitif ve anlaml iliskiler oldugu (r =
305, p <.05; r=.321, p <.05; r = .491, p <.01) saptanmustur. [lkokul 2. sin1f &grencilerinin okudugunu anlama ve
anlatma arasinda orta diizeyde pozitif ve anlamli bir iligki oldugu (r = .448, p <.01) goriilmektedir. Bunun yani
sira, bu 6grencilerin kelime tanima yiizdeleri ile okudugunu anlatma arasinda da orta diizeyde pozitif ve anlamlt
bir iliski (r = .374, p <.05) tespit edilmistir. Okuma hiz1 ile okudugunu anlatma (r = .280, p> .05) ve okuma hiz1
ile okudugunu anlama (r = .212, p> .05) arasinda ise zayif diizeyde pozitif ama anlamli olmayan iligkiler
bulunmaktadir.

Tartisma ve Sonuc¢

Bu aragtirmanin amaci, ilkokul 6grencilerinin akict okuma, okudugunu anlama ve anlatma diizeylerini belirlemek
ve bu beceriler arasindaki iligkileri incelemektir. Arastirma bulgularina gore, 2, 3 ve 4. simif 6grencilerinin akici
okuma, okudugunu anlama ve anlatma becerilerinin 6gretimsel diizeyde yogunlastig1 tespit edilmistir. Bu durum,
ogrencilerin akici rehber destegine ihtiyag duydugunu gostermektedir. Ogrencilerin okuma hizlarmin, smif
seviyeleri arttik¢a yiikseldigi gézlemlenmistir. Se¢kin Yilmaz ve Baydik (2017), diisiik okuma performansina
sahip 3. sinif 6grencilerinin ortalama okuma hizini1 39.23, yiiksek performans gosterenlerin ise 98.23 kelime olarak
belirlemistir. Mevcut ¢alismada 3. sinif 6grencilerinin ortalama okuma hizi 80.37 olarak bulunmus ve bu degerin
diisiik ve yiiksek performansli 6grenciler arasinda bir denge olusturdugu sdylenebilir. Babayigit'in (2019)
calismasinda, ilkokul &grencilerinin sesli okuma hizlar1 yariy1l éncesi ve sonrasi degerlendirilmistir. Ikinci smif
Ogrencilerinde okuma hizi 74'ten 85 kelimeye, tigiincii sinifta 89'dan 93 kelimeye, dordiincii sinifta ise 86'dan 99
kelimeye yiikselmistir.

Arastirmada, 6grencilerin akict okuma, okudugunu anlama ve anlatma becerileri arasindaki iliski incelenmistir. 4.
siif 6grencilerinin akici okuma bilesenlerinden okuma hizinin, okudugunu anlama ve kelime tanima diizeyleriyle
iligkili oldugu belirlenmistir. 3. sinif dgrencilerinin ise akici okuma bilesenlerinden kelime tanima ve okuma
hizinin, okudugunu anlama ve anlatma ile iliskili oldugu tespit edilmistir. Ayrica, ilkokul 2. sinif dgrencilerinin
akic1 okuma bilesenlerinden kelime tanima diizeyi ile okudugunu anlatma arasinda bir iligski oldugu sonucuna
varilmistir. Daha hizli ve dogru okuyan ¢ocuklarin daha az akici okuyan ¢ocuklara oranla okuduklar: metni daha
iyi anladiklar1 soylenebilir (Roberts ve dig., 2005). Kayiran ve Agackiran (2018), birinci sinif dgrencilerinde
okudugunu anlama ile okuma hiz1 arasinda orta diizeyde pozitif bir iligki bulmustur. Akyol ve Bastug (2015), 3.
smif 6grencilerinde dogru okuma ile okudugunu anlama arasinda anlamli bir iligki tespit ederken, Basaran (2013)
akict okumanin, okudugunu anlamanin bir gostergesi oldugunu belirtmistir. Elli dort caligmanin incelendigi meta
sentez caligmasinda, yeniden anlatmanin standartlagtirilmis okudugunu anlama dl¢limleriyle orta diizeyde, kod
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¢ozme ve akicilikla da diisiik diizeyde iliskili oldugu sonucuna ulasmislardir (Reed ve Vaughn, 2012). Bellinger
ve Diperna (2011), akiciliga dayali yeniden anlatim ile okuma anlama puanlar arasinda diisiik diizeyde bir
korelasyon bulmus ve bunun okuma anlama becerilerinin giiclii bir gdstergesi olmayabilecegini ifade etmistir. Bu
bulgu, okuma akiciligi ile anlama ve ifade becerileri arasindaki iliskiyi desteklemektedir.

Mevcut arastirmanin sonuglari, ilkokul 6grencilerinin okuma akiciligl, okudugunu anlama ve anlatma becerilerinin
genel olarak 6gretim seviyesinde oldugunu goéstermektedir. Ayrica akict okuma bilesenlerinden kelime tanima
yiizdesi, hatali okunan kelime sayis1 ve okuma hizlar1 ile okugunu anlama ve anlatma arasinda iligkilerin oldugu
genel sonucuna varilabilir. Bu genel sonug¢ baglaminda ¢esitli 6neriler sunulmistur. Calismada, 6grencilerin akici
okuma ve okudugunu anlama diizeyleri yazili sorular ve sdzlii yeniden anlatma yontemleriyle degerlendirilmistir.
Sadece Oykiileyici metinlerin kullanilmasi ¢alismanin smirlilifi olarak goriilmekte, gelecekte bilgilendirici
metinlerin dahil edildigi boylamsal ¢alismalar onerilmektedir. Ayrica, yeniden anlatimin degerlendirme araci
olarak kullanildig1 bu yontemin 6gretim araci olarak da incelenmesi tavsiye edilmektedir.

201



Hiilya Kodan

Introduction

The main criterion for achieving personal independence in today’s world is knowing how to read effectively.
Reading has important functions for individuals to adapt to social life and supports academic development. There
are various definitions of reading in the literature. Akyol (2018) defines reading as a dynamic process of
constructing meaning, which relies on active and effective communication between the author and the reader. This
process utilizes prior knowledge and occurs within a structured environment, guided by suitable methods and
objectives. Reading is the process of making sense of words and sentences by concentrating one’s attention,
starting with the perception of letters or symbols. In this process, prior knowledge and the information in the text
are integrated and reinterpreted (Giines, 2009). Considering these definitions, it is seen that the sense-making
dimension of reading is particularly emphasized.

Comprehension, according to the National Reading Panel (2000), is a fundamental aspect of reading that
encompasses phonemic awareness, phonetics, vocabulary, and fluency. Various studies have focused on the
concepts of comprehension and reading fluency, which are among the basic elements of reading (Akyol &
Kayabasi, 2018; Arabaci, 2022 ; Cankal & Aktas, 2019; Kaya & Yildirim, 2018; Saglam et al., 2020). Fluency
serves as a convenient bridge between word recognition and reading comprehension, as readers can read fluently
and then follow the text better (Polloway et al., 2014). Fluent reading is characterized by both accuracy and
automaticity, which are fundamental components crucially linked to the primary objective of reading:
comprehension. For beginning readers, the correlation between the number of words read correctly while reading
aloud and comprehension was found to be significantly higher compared to successful readers. However, fast and
accurate word recognition does not always result in high levels of comprehension, nor does less accurate word
recognition necessarily indicate poor comprehension (Paris et al, 2005). This may reflect the fact that beginning
readers devote all or most of their attention to sounding out words correctly, leaving less time and resources to
think about the meaning (Florit & Cain, 2011; Paris et al., 2005). There is a link between fluency and text
comprehension. If readers do not read words correctly, they cannot grasp the author's intended meaning, and
misread words can lead to misinterpretation of the text. Poor automaticity in word reading or slow, laborious
movement through the text challenges the reader’s capacity to construct the meaning of the text (Hudson et al.,
2005). In a study conducted with adolescents taking the PISA exam, it was found that not all — or even most — of
the adolescents who participated in the study were slow readers, yet they performed poorly in reading
comprehension. The reason for their low performance might be unrelated to decoding difficulties; slow readers
can still succeed in reading comprehension tasks (Torppa et al., 2020). Understanding text involves multiple
cognitive processes, including attention, memory, critical analysis, inferencing, and visualization, alongside
motivation factors such as reading purpose, interest, and perceived competence. A reader's knowledge base,
encompassing vocabulary, subject matter, linguistic understanding, and comprehension strategies, as well as prior
experiences, significantly influences reading (RAND, 2002). Low reading comprehension performance may stem
from these factors. Reading comprehension develops with the automatization of decoding and improvements in
cognitive and linguistic abilities (Hoffman, 2009). Moreover, fluency is strongly linked to comprehension, as
fluent reading has been shown to enhance understanding (Schwanenflugel et al., 2006), and oral reading fluency
scores are considered reliable indicators of comprehension (Bellinger & Diperna, 2011). Monitoring students'
reading progress is essential for accurately assessing comprehension and implementing timely interventions (Cao
& Kim, 2021). Accordingly, this study evaluated reading fluency through criteria such as reading speed, word
recognition accuracy, and misread words, followed by assessments of comprehension levels.

Various methods are available to assess reading comprehension, each with distinct advantages and limitations.
Common techniques include fill-in-the-blank sentences, true-or-false questions, sentence verification, multiple-
choice questions, and open-ended questions (Cain & Oakhill, 2006). Schools often rely on question-based
assessments, complemented by informal tools such as recall, retelling, informal reading inventories, think-aloud
protocols, sentence verification, and classroom performance evaluations (Leslie & Caldwell, 2009). In this study,
reading comprehension was assessed using questions and informal evaluation through retelling.

Retelling, or expression, serves as both a teaching strategy and an assessment tool, allowing students to verbally
reconstruct information from texts, reorganize knowledge, and present a holistic understanding (Gambrell et al.,
1991). Retelling assumes that readers assimilate and reconstruct textual information, reflecting comprehension
(Cohen et al., 2009). While retelling measures students’ understanding of texts, it alone cannot fully capture
reading comprehension (Cao & Kim, 2021). Common evaluation methods assign scores based on aspects such as
the total number of words, idea units, story structure elements, and overall quality (coherence, accuracy, and
clarity) (Cao & Kim, 2021). Scoring challenges arise due to a lack of consensus, with methods including total
words retold, percentage of content words, and percentage of idea units (Fuchs et al., 1988). This study assessed
retelling skills using the scoring of idea units. Students’ reading fluency, comprehension, and retelling levels were
evaluated using narrative texts, as these are easier for children to understand and elaborate on than informational
texts (Best et al., 2008; Kucer, 2014; Olson, 1985). Narrative texts promote comprehension through familiarity
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with story components, which improve with age (Whaley, 1981). Encouraging retelling enhances recall and
understanding of structural story elements (Morrow, 1985b). In this study, the aim was to determine the reading
fluency, reading comprehension, and retelling levels of primary school students using stories appropriate for their
grade levels. In line with this general goal, the following questions were asked:

1. What are the reading fluency, reading comprehension, and retelling levels of fourth-grade primary school

students?

2. What are the reading fluency, reading comprehension, and retelling levels of third-grade primary school
students?

3. What are the reading fluency, reading comprehension, and retelling levels of second-grade primary school
students?

4. s there a significant relationship between each of the reading fluency components of second-grade
primary school students and their reading comprehension and retelling levels?

5. Isthere a significant relationship between each of the reading fluency components of third-grade primary
school students and their reading comprehension and retelling levels?

6. Is there a significant relationship between each of the reading fluency components of fourth-grade
primary school students and their reading comprehension and retelling levels?Method (Style 2)

Method
Research Design

A relational survey model was used in this study, which aimed to determine the reading fluency, reading
comprehension, and retelling levels of primary school students in the second, third, and fourth grades. Survey
models provide a quantitative or numerical description of the tendencies, attitudes, or opinions in the general
population through studies conducted on samples selected from a specific population (Creswell, 2016). In studies
where relational screening is used, the relationship between two or more variables is examined without intervening
in any way (Biiyiikoztiirk et al., 2009). In this study, a screening model was employed to assess the reading fluency,
reading comprehension, and retelling levels of primary school students in the fall semester of the 2021-2022
academic year. Additionally, the study aimed to explore the relationships among these variables.

Sample

This study was conducted at a primary school in Bayburt's central district with voluntary participation. After
informing the school administrator, teachers were briefed on the study's aims and procedures. The school primarily
serves students from an upper socioeconomic background, and 135 second, third, and fourth graders participated.
Students with neurological, physical, or mental issues, or specific learning disabilities, were excluded. Table 1
presents the students' demographic details.

Table 1
Students’ Demographic Information
Grade level Gender n Total %
Fourth grade Female 26
46 34.08
Male 20
Third grade Female 29
47 34.81
Male 18
Second grade Female 21
42 31.11
Male 21
Total 135 100.00

A total of 135 students, 76 of whom were female and 59 were male, participated in the study. Forty-six of the
students were in the fourth grade, 47 were in the third grade, and 42 were in the second grade. The reason for not
including first-grade students was that they are still in the stage of acquiring their first reading and writing skills.
At the time of this study, students in the first grade were still learning letters.

Data Collection Instruments

This study aimed to assess students' reading fluency, comprehension, and expressive skills. Narrative texts suitable
for each grade level were employed for evaluation purposes. In order to determine the reading fluency, reading
comprehension, and retelling levels of the students, the texts “Ipek Ormanda” (Ipek in the Forest) for the fourth
grade, “Omer ve Giivercin” (Omer and the Pigeon) for the third grade, and “Gamze ve Arkadas1” (Gamze and Her
Friend) for the second grade were used.
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To assess students' reading fluency and comprehension levels, the Informal Reading Inventory, originally
developed by Ekwall and Shanker (1988) and later adapted into Turkish by Akyol (2003), was utilized. The texts,
reading comprehension questions and retelling forms used in this study were developed by Karasu et al. (2013).
To determine the suitability of the texts, validity and reliability studies were conducted in terms of criteria such as
sentence structures, word types, text structures, age, cultural characteristics, and suitability for grade levels.
Reading comprehension forms containing questions about the texts were used to determine students’ reading
comprehension levels while students’ retelling levels were evaluated using retelling forms.

Detailed information on the measurement of students’ reading fluency, reading comprehension, and retelling levels
is presented below.

Miscue Analysis Inventory. The Miscue Analysis Inventory is used to determine readers' reading and
comprehension levels. These levels are assessed by analyzing word errors made during oral reading and by
evaluating responses to comprehension questions after silent reading. Errors while reading aloud include errors
such as skipping, adding, repeating, misreading, and inverting. The frequencies and types of reading errors made
by students while reading were determined with this inventory. This inventory identifies three reading levels. An
evaluation is made based on the word recognition percentages obtained by dividing the number of correctly read
words by the total number of words in the text. According to this evaluation, if the word recognition rate of the
reader is 99% or above, it is considered to reflect an independent reading level, while 91-98% is an instructional
level and below 90% is an anxiety level (Akyol, 2018).

Reading Speed. Students were given texts appropriate for their grade levels and asked to read them aloud.
Students’ voices were recorded during these readings. The number of words that students read in 1 minute was
determined. The goal here was to obtain data on whether they were reading at the appropriate speed. Giines (2009)
stated that by the end of the academic year, second-grade students should read 80 words per minute, third-grade
students should read 100 words per minute, and fourth-grade students should read 120 words per minute, the
numbers of words read by the students per minute were compared.

Reading Comprehension. After reading aloud, students also silently read narrative texts appropriate for their grade
levels. They were told that they would be asked comprehension questions about the texts after reading. Students
were given reading comprehension forms after silent reading. The reading comprehension questions in the study
consisted of four open-ended questions directly related to the text, four closed-ended questions that required
inference, and two questions based on prior knowledge and experiences (Karasu et al., 2013). Open-ended
questions refer to queries whose answers can be directly located within the text, whereas closed-ended questions
imply answers that are not explicitly stated in the text but can be inferred. Finally, questions based on past
knowledge and experience are questions that students can answer by blending their existing knowledge with the
information that they have read.

Retelling. Students were also asked to retell the texts that they had read. The Reading Retelling Form developed
by Karasu et al. (2013) was used to evaluate students’ retellings. The form allows students to evaluate narratives
in three areas: characters, main events, and details, with a total of 100 points. Characters are scored out of 25
points, main events out of 50 points, and details out of 25 points. Students' oral retellings are evaluated on a total
of 100 points. In cases where there is missing information in the descriptions of characters and events, half of the
points indicated in the rubric are computed.

Data Collection Process

Before implementing the study, necessary approvals were obtained from the Bayburt University Ethics Committee,
the Ministry of National Education, school administrators, and all participants involved. Data were collected from
the participating students in a suitable classroom environment conducive to quiet and focused work. Throughout
the data collection process, students were explicitly informed that the study was not an examination or a
competition, and that the data gathered would not be utilized for assessment purposes. It was emphasized that the
results obtained would remain confidential, would only be used within the context of the study, and would not be
disclosed to any third parties. It was also stated that the voice recordings of the students would be used for better
data analysis. Students were told that participation was voluntary and that they could withdraw from the study at
any time. In the data collection process, first, a text appropriate for their grade level was read by the students one
by one. Audio recordings were taken during the readings. Then the students were asked to read silently once more,
and after reading, they were asked to answer the reading comprehension questions in writing. Finally, they were
asked to retell the text verbally. The data obtained from the students were examined by researcher who was an
expert in the relevant field and two classroom teachers. The analyses were converted into descriptive statistical
data using the Miscue Analysis Inventory.
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Data Analysis

The Miscue Analysis Inventory was used to analyze the reading aloud of the texts applied in this study. The data
obtained from the inventory are presented as descriptive statistical data below. Detailed information about the
reading fluency, reading comprehension, and retelling skill levels of the students participating in the study is also
presented below. To ensure the reliability of the research, the reading comprehension questions and retelling forms
were scored separately by the researcher and two classroom teachers. In quantitative studies, the intraclass
correlation coefficient is used to assess the consistency of raters' evaluations among a group of objects (Field,
2009; 2005). The average ICC value for retelling and reading comprehension was measured to be excellent for
reading comprehension; ICC = 0.97 (0.93-0.97) with a 95% confidence interval, F (134, 134) = 56.037, p < .001.
The Cronbach's alpha value was also found to be .98, indicating high reliability. For retelling; ICC = 0.98 (0.97—
0.98) with a 95% confidence interval, F(134, 134) = 32.292, p < .001. The Cronbach's alpha value was also found
to be .98, indicating high reliability.

Findings

The first sub-problem of the study was “What are the reading fluency, reading comprehension, and retelling levels
of fourth-grade primary school students?” In order to answer this question, the text “Ipek Ormanda,” which
consists of 239 words, was read aloud by fourth-grade students and audio recordings were analyzed. The number
of errors made by the students, the number of words read per minute, and their word recognition percentages are
shown in Table 2.

Table 2

Data On The Reading Levels Of Fourth-Grade Primary School Students
Number of misread Words read per Percentage of word  Reading level
words minute recognition

0-2 3- 24 70- 50-70 30-50 99- 98- 90% Independent  Instructional  Frustration
errors 23 and 120 words words 100 91% and

abov words % below

e

8 30 8 39 6 1 8 30 8 8 29 8

Table 2 shows that 65% (n=30) of students misread 3 to 23 words, with word recognition rates between 91% and
98%, indicating instructional-level reading. At this level, teacher or adult support is needed for effective reading
and comprehension (Akyol, 2018). Additionally, 85% (n=39) of students read 70-120 words per minute, aligning
with grade-level expectations for fourth graders (Akyol et al., 2014).

After assessing reading levels, students silently read “Ipek Ormanda” and completed a 10-question Reading
Comprehension Form. They then retold the text, with their responses recorded and evaluated against
comprehension criteria. Data on reading comprehension and retelling skills are presented in Table 3.

Table 3
Data On Reading Comprehension and Retelling Levels of Fourth-Grade Primary School Students

Reading comprehension score Retelling score
90 and above  89-51 50 and below 90 and above 89-51 50 and below
1 29 16 - 36 10

Table 3 reveals that 63% (n=29) of students scored 51-89 out of 100 on the written reading comprehension
questions, while 78% (n=36) scored in the same range for verbal retelling. These findings suggest that students'
verbal retelling skills are more advanced than their written skills.

Table 4
Data On the Reading Levels of Third-Grade Primary School Students
Number of misread Words read per Percentage of word Reading level
words minute recognition
0-2 3- 18 50-110  30-50 99- 98- 90% Independent  Instructional  Frustration
errors 17 and words words 100%  91%  and
above below
14 25 8 43 4 14 25 8 14 25 8
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The second sub-problem of this study examined the reading fluency, comprehension, and retelling levels of third
graders. For this purpose, students read aloud the 177-word text “Omer ve Giivercin,” and audio recordings were
analyzed. Table 4 presents data on reading errors, words read per minute, and word recognition percentages.

Table 4 shows that 53% (n=25) of students misread 3—17 words, with word recognition rates between 91% and
98%, indicating instructional-level reading and the need for teacher support. Additionally, 92% (n=43) read 50—
110 words per minute, aligning with grade-level expectations for third graders (Akyol et al., 2014). However, four
students read below grade-level speed.

After assessing reading levels, students silently read “Omer ve Giivercin” and completed a 10-question Reading
Comprehension Form. They then retold the text, with their responses recorded and evaluated based on
comprehension criteria. Data on reading comprehension and retelling skills are presented in Table 5.

Table 5
Data on Reading Comprehension and Retelling Levels of Third-Grade Primary School Students

Reading comprehension score Retelling score
90 and above 89-51 50 and below 90 and above 89-51 50 and below
1 37 9 1 29 17

When Table 5 is examined, it is seen that 79% of the students (n=37) fell in the range of 89-51 points out of 100
points when their written answers to the reading comprehension questions were evaluated. At the same time, it
was determined that 62% (n=29) of their scores for retelling the text were in the range of 89-51 points. Considering
these findings, it can be said that, unlike the fourth-grade students, these students’ written retelling skills are more
developed than their verbal retelling skills.

The third sub-problem of the study was “What are the reading fluency, reading comprehension, and retelling levels
of second-grade primary school students?” In order to answer this question, the text “Gamze ve Arkadasi,” which
consists of 122 words, was read aloud by second-grade students and audio recordings were analyzed. The number
of errors made by the students, the number of words read per minute, and their word recognition percentages are
shown in Table 6.

Table 6
Data on The Reading Levels of Second-Grade Primary School Students

Number of misread Words read per Percentage of word Reading level
words minute recognition
0-1 2- 12and 30-80 under  99- 91- 90% Independent Instructional Frustration
errors 11  above  \words 30 100% 98% and
words below
9 27 6 41 1 9 27 6 9 27 6

Table 6 shows that 64% (n=27) of students misread 2—-11 words, with word recognition rates between 91% and
98%, indicating instructional-level reading and the need for teacher support. Additionally, 98% (n=41) read 30—
80 words per minute, aligning with grade-level expectations for second graders (Akyol et al., 2014). Only one
student read below grade level.

After assessing reading levels, students silently read “Gamze ve Arkadasi” and completed a 10-question Reading
Comprehension Form. They then retold the text, with responses recorded and evaluated based on comprehension
criteria. Data on reading comprehension and retelling skills are presented in Table 7.

Table 7

Data on Reading Comprehension and Retelling Levels of Second-Grade Primary School Students
Reading comprehension score Retelling score
90 and above 89-51 50 and below 90 and above 89-51 50 and below
5 32 5 1 28 13

Table 7 shows that 76% (n=32) of students scored 51-89 out of 100 on written reading comprehension, while 66%
(n=28) scored in the same range for verbal retelling. These findings indicate that students' written retelling skills
were more developed than their verbal skills.

Reading fluency components, including word recognition percentage and words read per minute, were analyzed
to determine students’ reading levels. Data on these components and reading levels are presented in Table 8.

Table 8
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Data on Reading Fluency Components According to Grade Levels

Grade level Variables Min. Max. Mean SD N

Second grade  Words read per minute 28.0 122.0 66.33 18.36
Percentage of word recognition 71.0 100.0 95.16 5.39 42
Reading level 1.0 3.0 1.92 0.60

Third grade Words read per minute 37.0 128.0 80.17 18.90
Percentage of word recognition 75.0 100.0 94.04 6.22 47
Reading level 1.0 3.0 1.85 0.69

Fourth grade ~ Words read per minute 33.0 116.0 85.41 17.81
Percentage of word recognition 84.0 100.0 95.0 4.42 46
Reading level 1.0 3.0 2.0 0.55

Table 8 shows that words read per minute increase with grade level, while third-grade word recognition
percentages are slightly lower than those of second and fourth grades but remain above 94% across all levels.

The study's fourth sub-problem examined the relationship between fourth graders' reading fluency components
and their reading comprehension and retelling levels. Pearson correlation analysis was conducted, and the results
are presented in Table 9.

Table 9

Data on The Correlations Between Reading Fluency Components and Reading Comprehension and Retelling for Fourth-
Grade Students

Variables Retelling Reading Word recognition Reading speed
comprehension

Retelling -

Reading comprehension 175 -

Word recognition .069 247 -

Reading speed .018 .297* .668** -

*p<.05 **p<.01

Table 9 shows a weak positive significant correlation between reading speed and comprehension (r = .297, p <
.05) and a moderate positive significant correlation between reading speed and word recognition (r = .668, p <
.01).

The fifth sub-problem explored the relationship between third graders' reading fluency components and their
comprehension and retelling levels. Pearson correlation results are presented in Table 10.

Table 10

Data on the Correlations Between Reading Fluency Components and Reading Comprehension and Retelling for Third-Grade
Students

Variables Retelling Reading Word recognition  Reading speed
comprehension

Retelling -

Reading comprehension 274 -

Word recognition .362* 444> -

Reading speed .305* .321* A491** -

*p<.05 **p<.01

Table 10 reveals moderate positive and significant correlations between third-grade students' word recognition
percentage and both retelling and reading comprehension (r = .362, p <.05; r = .444, p < .01). Similarly, moderate
positive correlations were found between reading speed and retelling, reading comprehension, and word
recognition percentages (r = .305, p <.05; r =.321, p < .05; r = .491, p < .01).

For the sixth sub-problem, which examined the relationship between second-grade students’ reading fluency
components and their reading comprehension and retelling levels, Pearson correlation analysis was conducted.
Table 11 presents the Pearson correlation coefficients between these variables.

Table 11

Data on The Correlations Between Reading Fluency Components and Reading Comprehension and Retelling of Second-
Grade Students
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Variables Retelling Reading Word recognition Reading speed
comprehension

Retelling -

Reading comprehension 448** -

Word recognition 374* 235 -

Reading speed .280 212 .099 -

*p<.05 **p<.01

Table 11 shows a moderate positive and significant correlation between reading comprehension and retelling (r =
.448, p< .01) and between word recognition percentages and retelling (r = .374, p< .05). However, weak and non-
significant correlations were found between reading speed and both retelling (r = .280, p> .05) and reading
comprehension (r = .212, p> .05).

Conclusion and Discussion

This study aimed to examine the reading fluency, reading comprehension, and retelling levels of primary school
students and the relationships between these variables. The first three sub-problems focused on identifying
students' levels of these skills by grade. Findings revealed that reading fluency, comprehension, and retelling were
generally at an instructional level across grades. Reading speed (words per minute), word recognition percentage,
and misread words were assessed to measure fluent reading. Results showed that as grade levels increased, reading
speed also improved, with word recognition and misread words remaining at an instructional level.Similar findings
were reported in Babayigit’s (2019) study, which compared oral reading speeds of primary students before and
after a semester. Second-grade students' speeds increased from 74 to 85 words per minute, third graders from 89
to 93, and fourth graders from 86 to 99. The lower speeds in Babayigit’s study are attributed to measurements
taken early in the semester. Overall, the present study aligns with Babayigit’s findings. Seckin Y1lmaz and Baydik
(2017) compared third-grade students with and without low reading performance, finding average reading speeds
of 39.23 and 98.23 words per minute, respectively. In this study, the average reading speed for third-grade students
was 80.37, balancing students with low and good reading performance. Similarly, Biiyiikalan Filiz and Boz (2019)
reported an average reading speed of 92.8 words per minute for fourth-grade students. Bas et al. (2023) found that
fourth graders, who were third graders during the COVID-19 pandemic, had reading speeds below grade level, a
trend also reflected in this study. Giines (2009) recommended reading speeds of 80, 100, and 120 words per minute
for second, third, and fourth graders, respectively, by the end of the academic year. It is anticipated that students
may reach these levels by year's end.

In the remaining three sub-problems, the study examined the relationship between reading fluency components
and students' reading comprehension and retelling skills across different grade levels. Findings indicated that
among fourth-grade students, reading speed showed a positive and significant relationship with reading
comprehension and word recognition levels. For third-grade students, both word recognition and reading speed
were positively and significantly related to reading comprehension and retelling. Lastly, among second-grade
students, a positive and significant relationship was found between word recognition and retelling ability, as well
as a moderate positive and significant relationship between reading comprehension and retelling skills. Based on
all these results, it can be said that children who read faster and more accurately understand the text better than
those who read less fluently (Roberts et al., 2005). Riedel (2005) identified that reading speed and accuracy are
strong predictors of reading comprehension in a study conducted with 1,518 first-grade students. Kayiran and
Agackiran (2018) found a moderate positive and significant relationship between reading comprehension and
reading speed among first-grade students. Bastug and Keskin (2012), in their study with fifth graders, reported a
positive, moderate relationship between fluent reading skills and reading comprehension. Akyol and Bastug (2015)
demonstrated a significant relationship between reading accuracy and reading comprehension success in third-
grade students. Similarly, Bagaran (2013) stated that reading fluency is an indicator of reading comprehension.
These findings align with the results of the present study. Reed and Vaughn (2012) reviewed 54 studies on retelling
as an indicator of reading comprehension, focusing on inter-rater reliability, validity, its relationship with decoding
or fluency, comparisons between students with and without learning disabilities, and text variations. They
concluded that retelling is moderately related to reading comprehension but has a low relationship with decoding
and fluency, aligning with this study's findings. Similarly, Asikcan and Bakkaloglu (2023) found a low positive
correlation between reading comprehension and reading accuracy but a high positive correlation with reading
speed among Syrian students. Kucer (2009) stated that reading speed strongly correlates with comprehension. The
current findings suggest that reading fluency components significantly influence comprehension and retelling
skills, though this may not always hold true. Applegate et al. (2009) noted that students with high reading
performance faced difficulties in reading comprehension in their study involving fourth graders. This finding
suggests that reading speed or word recognition percentage is not the sole predictor of reading comprehension.
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Bellinger and Diperna (2011) found a low correlation between fluency-based retelling tasks and reading
comprehension, suggesting that fluency-based retelling may not strongly indicate comprehension skills. This
aligns with the current study’s findings on the relationship between reading fluency components, comprehension,
and retelling skills. Similarly, Hagtvet (2003), in a study with 9-year-olds categorized by decoding proficiency,
found that poor decoders scored lower than average and proficient decoders in retelling and fill-in-the-blank tasks,
highlighting a strong link between decoding and comprehension. Miller and Keenan (2009) observed that children
with weak word analysis skills focus more on central than peripheral text information, suggesting a connection
between vocabulary knowledge and retelling. Gambrell et al. (1985) demonstrated that verbal retelling enhances
comprehension, recall, and the transfer of learning to subsequent texts. Liu et al. (2024) compared students' reading
comprehension, retelling, and motivation using augmented reality and printed books, finding that augmented
reality books improved retelling by aiding memory, narrative understanding, and content retention. Morrow
(1985a) observed that kindergarten children struggled with initiating, sequencing, and completing stories,
highlighting the need for repetition and guidance in retelling. Similarly, Kocaarslan’s (2019) study with second
graders found a positive and moderately significant correlation between reading fluency and retelling, consistent
with this study’s findings. Mékinen et al. (2018) found a relation between retelling and reading skills in Finnish
students. Lin (2010), in an experimental study with Chinese students learning English, showed that using the
retelling technique significantly improved reading comprehension compared to a control group. Students using
retelling excelled in identifying main and specific ideas, connecting text parts, and recalling details. Retelling
indicates that a reader or listener assimilates textual information and reconstructs the text; thus, it reflects
comprehension. It helps the reader or listener see how the parts of the text are interrelated and intertwined with
their own experiences of the text (Morrow, 1989). Han (2005) found that using retelling as a reading
comprehension strategy improved comprehension in English as a second language students, supporting the
correlation between retelling and comprehension. Cohen et al. (2009) examined the relationship between text
types, fluency, and retelling among third graders and adults. Their results showed that the fastest readers excelled
in retelling, frequently repeating dialogue sentences, highlighting the complex relationship between fluency and
retelling.

The results of the current study indicate that primary school students' reading fluency, reading comprehension, and
retelling skills are generally at an instructional level. It has been determined that as students' grade levels increase,
their reading speeds also rise, and that the components of reading fluency significantly impact reading
comprehension and retelling skills. Notably, a positive and significant relationship has been found between reading
speed and reading comprehension, as well as word recognition among fourth-grade students. Additionally, among
third-grade students, a positive and significant relationship exists between the components of reading fluency—
word recognition and reading speed—and reading comprehension and retelling. Furthermore, a moderate
relationship has been observed between word recognition and retelling skills among second-grade students. These
findings suggest that the practice of retelling contributes to the enhancement of reading comprehension and
retelling, highlighting the relationship between reading fluency and students' overall reading abilities. Based on
the results presented here, the following recommendations are proposed: various methods and techniques can be
utilized to improve students' reading fluency and retelling skills. In this study, students’ reading fluency and
reading comprehension levels were revealed using a written form and through verbal retelling. Narrative texts
appropriate for the considered grade levels were used to determine the reading levels of the students. This can be
considered as a limitation of the study. Therefore, it may be recommended to conduct longitudinal studies in which
informative texts are used in future studies. Furthermore, the retelling technique was used as an evaluation tool in
this study. It may also be recommended to conduct research in which retelling is used as a teaching method
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