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Arastirmanin amaci tarih konularinin 6gretiminde karikattrlerin kullanimina yonelik tarih 6gretmen
adaylarinin gorislerinin belirlenmesidir. Nitel arastirma yontemiyle yiiriitiilen arastirmanin g¢alisma
grubunu Gazi Universitesi, Gazi Egitim Fakiiltesi, Tarih Ogretmenligi programinda égrenim géren 25
O0gretmen aday1 olusturmustur. Veriler, yar1 yapilandirilmis goriisme formu ile toplanmis ve icerik
analizi yontemiyle ¢oziimlenmistir. Verilerin analizi neticesinde, 6zetle tarih 6gretmen adaylarinin
karikatiirlerin tarih konularinin 6gretiminde 6gretici, eglenceli, diisiinme becerilerini gelistirebilen bir
arag oldugunu ifade ettikleri belirlenmistir. Bunun yani sira 6grenci seviyesine, konuya goére secilmeyen
ve 0grenciye uygun olmayan gorsel figiirler ile ifadeler bulunan karikatiirlerin bir sinirlilik olabilecegini
belirtmislerdir. Karikatiir se¢ciminde ise bu noktalara dikkat edilmesi gerektigini dile getirdikleri
sonuglarina ulasilmistir.

Anahtar Kelimeler: Tarih 6gretimi, karikattir, tarih 6gretmen aday.

Abstract

The aim of the research is to determine prospective history teachers’ opinions regarding the use of
cartoons in teaching history subjects. The study group of the research, which was conducted with the
qualitative research method, consisted of 25 teacher candidates studying at Gazi University, Gazi Faculty
of Education, History education program. Data was collected with a semi-structured interview form and
analyzed using the content analysis method. As a result of the analysis of the data, it was determined
that prospective history teachers thought that cartoons were an instructive, entertaining tool that could
improve thinking skills in teaching history subjects and that cartoons that are not selected according to
the student level or subject and contain visual figures and expressions unsuitable for students might be a
limitation. It was concluded that such issues should be taken into consideration when choosing cartoons
in teaching history subjects.

Keywords: History teaching, cartoon, history teacher candidate.

GIRIS

Sosyal bilimlerin 6nemli dallarindan biri olan tarih, her dénemde toplumlarin yakindan
ilgilendigi ve merak duydugu bir alan olmustur. Bu durum ge¢misten giiniimiize tarihin neden
ve nasll 6gretilmesi gerektigi ile ilgili bircok kapsamli calismalar yapilmasinin gerekcelerinden
biri olarak ifade edilebilir. Bu ¢alismalarin bir kisminda “nasil bir tarih 6gretim mifredati

olusturulmasi gerektigi” ile “tarih 6gretiminin amaglarinin neler oldugu” sorularina yanit
aranmistir (Demircioglu, 2010).
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Tarih 6gretiminin amaglarinin her cagda ve her lilkede farklilik gosterdigi (Safran ve Ata,
1996) dile getirilmekle birlikte bu farkliligin devletlerin ideolojileri, egitim politikalar1 ve
felsefeleriyle iliskili oldugu gercegi dikkatlerden kacirilmamalidir (Safran ve Aktas, 2012).
Diger bir deyisle, gerceklestirilen tarih egitimi, milli unsurlar1 biinyesinde barindirir. Bu durum
ayni zamanda nasil bir vatandas yetistirilmek istendiginin temel belirleyicileri arasinda yer
alir. Ciinkii tarih 6gretimiyle Ogrencilere, tarihsel bilgileri 6gretme ve bilimsel diisiinme
becerileri kazandirmanin yani sira toplumsal degerleri/kiiltiirii edinmeleri ve gecmisle
glinlimiiz arasindaki baglantilar1 anlamalarini saglamak da hedeflenmektedir (Demircioglu,
2010).

Okullarda tarih 6gretimine yiiklenen amaglar; icerige, yonteme, teknige, yaklasimlara, donemin
bakis acsina, yeni arastirmalara, 6gretim ara¢ ve teknolojilerine gore degisebilmektedir
(Safran, 2015). Onceleri yalnizca ge¢misi bilerek ondan ders ¢ikarma misyonu bulunan tarih,
glinimiizde diisinme becerileri ile bu ge¢misi sorgulama amacini da ilke edinmistir.
Ogrenciler, bu beceriler sayesinde hem gecmislerini hem de gecmisle bugiin arasinda iliski
durumunu daha iyi anlarlar (Kelesoglu ve Yigit, 2017). Diger bir deyisle 6grenciler sanki birer
tarihciymis gibi gecmisi yorumlama becerisine sahip olurlar (Payko¢ ve Ozer, 1991).
Memioglu'nun (2004) da belirttigi tizere, bu becerilerin siirece dahil edilmedigi bir tarih
Ogretiminde 6grenciler hem diisiinme becerilerini etkili bir sekilde kullanamaz hem de ¢agin
ihtiya¢ duydugu vatandas profiline uygun davranislar sergileyemezler. Bu durumun ortaya
cikardigl diger bir sonug¢ ise tarih derslerinin, isimlerin, mekanlarin, tarihlerin, olay ve
olgularin ezberlendigi sikici ve gereksiz bir ders olarak konu ile ilgili alan yazinda (Aslan ve
Turan, 2016; Okumus, 2020; Oztas, 2008; Simsek, 2008; Ulusoy ve Giiliim, 2009; Yildiz, 2003)
dile getirilmesidir. Ortaya ¢ikan bu sorunlarin {stesinden gelinmesi asamasinda ise
ogrencilerin ilgi ve motivasyonlarini artiracak (Demircioglu, 2007) 6grenci merkezli, somut ve
eglenceli uygulamalarla derste aktif rol alacaklar1 (Okumus, 2019; Yildiz, 2003), yontem, teknik
ve aracglarin se¢imi (Simsek, 2008) ile tarih derslerinin 6grenilen ve sevilen bir ders haline
getirilebilecegi ifade edilmektedir (Ulusoy ve Giiliim, 2009). Bu asamada gozlerden
kacirilmamasi gereken bir diger husus ise derslerin 6grencilerin birden fazla duyu organina
hitap edecek materyallerle islenmesidir (Aladag ve Karaman, 2018; Aslan ve Turan, 2016; Erol,
2019).

Ozellikle egitim-6gretim siirecinde gorsel materyallerin (resimler, fotograflar, minyatiirler,
karikatiirler, haritalar, grafikler vb.) kullanimi (Ozdemir, 2018) ile derslerin hem daha
eglenceli hale getirilmesi hem de 68rencilerin aktif, sorgulayici ve arastirmaci bireyler olmalari
saglanabilir (Aslan ve Turan, 2016). Bu gorsel araglar icerisinde karikatiirlerin ayri bir yeri
vardir. Heitzmann'in (1998) da ifade ettigi gibi sinif tartismalarimi baslatma, soyut icerikli
dersleri gorsellestirme gibi o6zellikleri barindiran karikatiirler egitim-68retim siirecinde
kullanilabilecek bir materyaldir. Oyle ki karikatiirler, gorsel bir ara¢ olmanin yani sira mizah
unsurlarini da biinyelerinde barindirarak (Sidekli vd., 2014) toplumlarin, iilkelerin,
kurumlarin, insanlarin hatalarini ve sira disi yonlerini eglenceli hale getirerek 6grencileri
profesyonel bir tarihci gibi (Aktas, 2022) diisiinmeye sevk ederler. Bu sayede tarih derslerinde
ogrencilerin aktif olacaklar1 bir sinif iklimi olusturulabilir (Erdem, 2005), anlaml ve kalict
ogrenmeler gerceklestirilebilir (Kogoglu, 2017). Ancak karikatiirlerin egitim-6gretim siirecinde
kullanimindan elde edilecek fayda 6gretmenlerin materyali dogru ve etkili kullanimiyla
miimkiin olacaktir. Clinkii 6gretim stirecinde karikatiirlerin dogru secilmesi, konuya uygun
yerde ve zamanda kullanilmasi énemlidir. Ogretmenler, karikatiirleri secerken dersin hangi
asamasinda nasil kullanacagina yonelik bilgilere sahip olmalidir. Karikatiiristin vermek istedigi
mesajlarin olumsuz sonuglara neden olabilecegine ve mizahi 6zelliginden cok egitsel degerinin
olmasina dikkat etmelidir (Altun, 2010). Aksi takdirde tarih derslerinde verilmek istenen
mesajin anlasilmas1 zorlasabilmektedir. Bu durum o6gretmenlerin derslerde Kkarikatiir
kullanimu ile ilgili gerekli donanima sahip olmalariyla dogrudan iliskilidir.

Karikatiirlerin egitim-68retim stirecinde kullanimina iliskin gerekli bilgi ve beceriler, 6gretmen
adaylarina lisans egitimleri siliresince agirlikli olarak “Ogretim Teknolojileri” ile “Tarih
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Ogrenme ve Ogretim Yaklasimlar1” derslerinde verilebilir. Bu nedenle gelecegin tarih
o0gretmenlerinin konuya iliskin gortslerinin tespit edilmesinin bu araclarin derslerde etkin bir
sekilde kullanilabilmesi asamasinda 6nemli oldugu diisiiniilmektedir.

Arastirmanin Amaci

Gergeklestirilen bu arastirmanin amaci, tarih konularinin o6gretiminde Kkarikatiirlerin
kullanimina y6nelik tarih 6gretmen adaylarinin goériislerinin belirlenmesidir.

YONTEM
Arastirmanin Deseni

Tarih konularinin 6gretiminde karikatiirlerin kullanilmasina yonelik tarih 6gretmen
adaylarinin gorislerini belirlemenin amaclandigi bu ¢alisma nitel arastirma ile yiirttilmiistir.
Nitel arastirma, insanoglunun zengin dokulu deneyimlerini ve bu deneyimler hakkindaki
yansimalarini anlamalarina yodnelen, katihmcilar1 sinirli sorularla onlarin zorunlu secimli
yanitlarini ortaya c¢ikarmak yerine nasil yamit verdiklerine iliskin sorulara derinlemesine
yanitlar sunmay1 hedeflemektedir (Jackson vd., 2007). Bir baska ifadeyle genellikle verilerin
toplanmasinda ve analizinde nicelikten ziyade sozciiklere agirlik veren bir arastirma
stratejisidir (Bryman 2008). Bu arastirmada nitel arastirma tiirlerinden durum g¢alismasi
deseni kullanilmistir. Parker’e gore (2015) durum c¢alismasi bir kisi, olay veya kurumu
derinlemesine ve boylamsal inceleyen 6zgiir arastirma tiirii olarak tanimlanmistir.

Calisma Grubu

Arastirmanin calisma grubunu Gazi Universitesi, Gazi Egitim Fakiiltesi, Tarih Ogretmenligi
programinda 6grenim goren 25 6gretmen aday1 olusturmustur. Calisma grubu belirlenirken,
amagli 6rnekleme yontemlerinden kolay ulasilabilir 6rnekleme kullanilmistir. Kolay ulasilabilir
durum ornekleme, arastirmacilara yakin ve erisilmesi kolay olmasi ve diger ornekleme
tirlerinin kullanilamadigi durumlarda tercih edilen bir o6rnekleme tiirii olarak ifade
edilmektedir (Yildirim ve Simsek, 2021).

Veri Toplama Araci

Nitel arastirma yiritirken goriisme, yapilandirimis, yar1 yapilandirilmis veya
yapilandirilmamis goriisme formatlarimi kullanarak bireylerden ve/veya gruplardan veri elde
etmeye yonelik bir dizi teknik kullanilmaktadir. Bu arastirmada veriler, yar1 yapilandirilmis
goriisme teknigi ile toplanmistir.

Veri toplama araci gelistirilirken ilk olarak tarih konularinin 6gretiminde karikatiirlerin
kullanim1 ile ilgili 6gretmen adaylarina sorulabilecek taslak sorular olusturulmustur.
Olusturulan sorular, iki 6gretim f{iyesi tarafindan kontrol edilmis ve gorisleri alinmistir.
Uzmanlardan gelen doniitler neticesinde 0gretmen adaylarina sunulacak goériisme formu
diizenlenerek katiimcilara yoneltilmistir.

Islem

Ogretmen adaylarina yar yapilandirilmis goriisme formu yéneltilmis ve sessiz bir ortamda
cevaplamalar1 istenmistir. Katilimcilarin yar1 yapilandirilmis goriisme formuna vermis
olduklar1 cevaplar bilgisayar ortamina analiz edilmek iizere aktarilmistir. Bu asamada
katilimcilar, K1, K2,........... K25 olarak kodlanmistir.

Verilerin Analizi

Verilerin analizinde icerik analizi yéntemi kullanilmigtir. igerik analizi, insan davraniglarimi ve
dogasini belirlemek amaciyla ¢ikarimlarda bulunmaya yarayan sistematik bir teknik olarak
ifade edilmektedir (Boyraz ve Tepe, 2019). Yapilan icerik analiz dogrultusunda temalar,
kategoriler ve kodlar olusturulmustur.

BULGULAR
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Tarih konularinin 6gretiminde karikatiir kullanimina yo6nelik hazirlanan gériisme formunda
katilimcilara ilk olarak “Karikatiirlerin, tarih konularinin 6gretiminde kullaniminin faydalari
neler olabilir?” sorusu yoneltilmistir. Katilimcilarin, tarih konularinin 6gretiminde karikatiir
kullanimin faydalar1 temasina vermis olduklar1 yanitlarin analizi neticesinde Tablo 1’de yer
kategori ve kodlar olusturulmustur.

Tablo 1. Tarih konularinin 6gretiminde karikatiir kullanimin faydalari

Tema Kategori Kod Katilimcilar f
Kalic1 6grenme K1, K5, K8, K9, K10, K11, K21, K23, K24 9
o - Daha iyi 6grenme K1, K2, K6, K11, K20, K21 6
S 5 Ogrenme- Daha iyi anlama K2, K11, K12, K14, K20, K21, K23 6
g -:E Ogretme Eglenirken dgrenme K4, K11, K17, K21, K24, K25 6
© &  Sireci Empati becerisini gelistirme K3,K12,K13,K19 4
= E Diisiinme becerisini gelistirme K6, K7, K8 3
E = Karmasik konularin 6gretimi K4, K25 2
= %’ Gorsellestirme K6, K7, K8, K9, K12, K13, K10, K15,K17,K24 10
é f Materyal Dikkat cekici K17, K20, K23 3
e % Ekonomik K16, K24, K25 3
= Somutlastirma K6,K11, K15, K17 4
K g Tarihe ilgi K2, K7,K10,K17,K19,K21 6
Ders Derse ilgi K9, K10, K17, K20, K24, K25 6
Katilim K4, K19, K24 3

Ogrenme-6gretme siireci kategorisinde, “Kalici Ogrenme, Daha iyi 6grenme, Daha iyi anlama,
Eglenirken 6grenme, Empati becerisi, Diisiinme becerisi, Karmasik konularin 6gretimi” kodlar1
elde edilmistir. Katilimcilar, karikatiirlerin 6grenme-6gretme stirecinde c¢ogunlukla kalici
O6grenme, daha iyi 6grenme ve anlama, eglenirken 6grenme gibi faydalarinin oldugunu ifade
ettikleri belirlenmistir. K3 rumuzlu katthima “Ornegin, hiciv icerikli bir karikatiir diisiinelim. Bu
karikatiirler dénemin yéneticilerin nasil elestirildigi, neler yasadigi gibi dénemin sartlarini
degerlendirmeye yardimcit olabilir.” Goriisi ile hiciv icerikli karikatilirlerin empati becerisine
etkisini aciklamistir. K4 “Tarih derslerinde karmagik konulart anlatirken égrenciler sikilabiliyor.
Bu durumda konularin é6grenilmesine engel oluyor. Karikatiirler bu konularin égretiminde
kullanilirsa hem eglendirirken dgretir hem de dgrenci katimini arttirir. Béylece tarih ezberden
ibaret bir ders olmaz.” ifadesi ile karikatiirlerin tarih konularinda kullanimimn faydalarini
aciklamistir. K21 rumuzlu katihlmc konuya iliskin diistincelerini “Tarih dersinde kullanilan
karikattirler égrencilerin konuyu daha iyi anlamalarini ve égrendiklerinin kalict olmasini saglar.
Tarih konusunda kullanilan komik bir karikatiir 6grencilerin konuyu eglenerek 6grenmesinde
etkili olur.” ifadesiyle aciklamistir.

Materyal kategorisinde “Gorsellestirme, Dikkat cekici, Ekonomik, Somutlastirma” kodlari
olusturulmustur. Buna gore karikatiirlerin gorsel bir materyal olmasi1 ve konular
gorsellestirerek yansitmasi, katilimcilar tarafindan faydali olarak ifade edilmistir. K6 rumuzlu
katiimci, “Karikatiirler, derste anlatilan konunun sadece teorik bir bilgi olarak kalmamasini
saglar. (Ciinkii égrencinin konu hakkinda gérsel bir materyal gérmesi, onlarin daha iyi
anlamasina ve diistinmesine yardimct olur.” Gorisit  ile karikatiirlerin  konuyu
gorsellestirmesinin  6grencilerin 6grenmelerini nasil etkileyebilecegini agiklamistir. K8
rumuzlu katiimci, tarihin s6zel bir ders olmasindan dolay1 gorsel zekasi yiiksek olan
ogrenciler icin karikatiirlerin yararli olabilecegini belirtmistir. K15 rumuzlu katihmei
“Karikatiirler, gorsel zekdsi baskin insanlarin tarih dgrenimini kolaylastirir. Tarih soyut bir
bilimdir. Gergeklesen olaylari laboratuvar ortaminda tekrar canlandirmaya olacagimiza gére
miimkiin oldugu kadar gérsel hale getirip konular: somutlastirmak faydali olacaktir. Ozellikle “1.
Diinya Savagsi dncesi zamanlarda fotograflarin az olmasi, karikatiir gibi gérsel dgelerin
kullanimini én plana cikarmigtir.” Ifadesi ile tarih konularinin 6gretiminde karikatiirlerin
neden faydali oldugunu ag¢iklamistir.
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Ders kategorisinde ise “Tarihe ilgi, Derse ilgi, Katilim” kodlar1 olusturulmustur. Bu kategoride,
karikatiirlerin 6grencilerin tarih konularina ve tarih dersine olan ilgilerini artirabilecegi
gorlsiine ulasumistir. “Tarih dgretiminde karikatiir kullanilmasinin égrencilerin derse olan
ilgilerini arttirmak adina etkili bir yol olarak gériiyorum. (iinkii salt anlatimlart dinlerken belirli
bir siire sonra dgrencilerin dikkatleri dagiliyor ve dersten kopuyorlar. Ozellikle tarih gibi soyut
bir derste tarihi karikatiirler hem giildiiren hem de icerigi ince bir dille aktaran etkili materyal
olabilir.”” ifadesi K17 rumuzlu katilima tarafindan dile getirilmistir. K19 rumuzlu katilimcida
karikatiirlerin 6grencilerin derse olan katilimlarinmi arttiracagini ve konuya odaklanmalarini
saglamada etkili olabilecegini ifade etmistir.

Katilimcilara, “Karikatiirlerin, tarih konularinin 6gretiminde kullaniminin simirhliklari neler
olabilir?” sorusu yoneltilmistir. Soruya gore belirlenen tema dogrultusunda Tablo 2’de goriilen
“Icerik”, “Konu” ve “Ders” kategorileri ile kodlar olusturulmustur.

Tablo 2. Tarih konularinin 6gretiminde karikatiir kullanimin sinirhliklari

Tema Kategori Kod Katilimcilar f

w o Ogrenciye uygunluk K1, K4, K5, K7, K13, K16, K17, K18, K22, K25 10
= ’é < igerik Asin yergi K1, K3, K5, K14, K19 5
£ = S:E Anlasilmasi zor K12, K22 2
S8z Konuya uygunluk K1, K4, K7, K8, K11, K16, K17, K18, K22 9
g ’qé & Konu Hassas konularda kullanimi K5, K8, K9, K20 4
E ‘g E Sinirli bir olayi ele almasi K4, K6 2
5% g Ders stiresi K15, K16, K17, K19 4
& fgn E Ders Sinif i¢i karmasa K6, K19, K25 3
Dikkat daginikhig K2, K25 2

Katilimcilarin vermis olduklar1 yanitlara gére olusturulan icerik kategorisinde “Ogrenciye
uygunluk, Asir1 yergi ve Anlasilmasi zor” kodlar1 elde edilmistir. Karikatiirlerin igeriklerinin
o0grenciye uygun olmama durumu katilimcilarin en ¢ok ifade ettigi sinirhilik oldugu dikkat
cekmektedir. Burada katilimcilarin ifade ettigi 6grenciye uygunluk, karikatiirlerde yer alan
karakterlerin veya onlarin ciimlelerinin icerik olarak 6grenciye uygun olmama durumudur.
Buna gore K7 rumuzlu katihmc “Karikatiirler, sinif ortamina ve égrenci diizeyine uygun
olmayabilirler. Ogretmenler karikatiirleri analiz ederek sinifa getirmelidir” Yamtim verdigi
anlasilmaktadir. K13 “Bazi karikatiirlerde ele alinan olaylart dgrenciler carpitabilir ve
propaganda yapabilirler. Bu nedenle karikatiirlerde kullanilan kelimelerin ve gdérsellerin
dgrenciye uygun olmasi gerekmektedir.” ifadesiyle o6grenciye uygun olmayan Kkarikatiir
kullaniminin neden olabilecegi durumlar1 dile getirmistir. K22 rumuzlu katihma
karikatiirlerde ele alinan mesajlarin anlasilmasinin 6grenciler igin zor olabilecegini
“Ogrencilerin mizah anlayis1 birbirinden farkhdir. Karikatiirlerde bircok mesaj icerirler. Bu
mesajlari grenciler farkli ve yanlis anlayabilirler.” Goriisiiyle aciklamistir.

Konu kategorisinde, “Konuya uygunluk, hassas konularda kullanimi ve siirhl olaylar” kodlari
elde edilmistir. Buna gore, ilgili kategoride ders konusuna uygun karikatlir bulunmasinin zor
olmasi, katilimcilar tarafindan ifade edilen sinirhlik oldugu gorilmektedir. K16 “Karikatiirler
genelde dénemsel ve eglence amagh ¢iziliyor. Egitimde her tarihi konuda karikatiir
bulunamayabilir” ifadesiyle egitim icerikli karikatiir bulmanin zor olmasim da agiklamaya
calismistir. K17 rumuzlu katilimci da “Tarih kendi icerisinde dallari olan bir alan. Bu nedenle her
tarihi icerige uygun karikatiir bulmak da zor olabilir” ifadesiyle benzer bir yorumda
bulunmustur. K18 rumuzlu katilimci, karikatiirlerin yalnizca eglence amach ele alinmasinin
tarihi konularin 6gretimi icin bir sinirlilik oldugunu belirtmistir. K9 rumuzlu katilimci tarihte
Canakkale cephesi, Kurtulus savasi gibi hassas konularda karikatiirlerin kullanilmamasi
gerektigini ifade etmistir.

Tarih konularinin 6gretiminde karikatiir kullaniminin sinirhliklari temasinda olusturulan ders
kategorisinde ise, “Ders siiresi, sinif i¢ci karmasa, dikkat daginiklig1” kodlar1 elde edilmistir. K15
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rumuzlu katilime1 “Karikatiirler genellikle dersin girisinde ya da sonunda kullanilan bir materyal
oldugu icin bir ders siiresince kullanmak miimkiin degildir. Bir de karikatiir ile ilgili tartismalar
konularin yetismesine engel olabilir” ifadesiyle olusabilecek simirliliklar dile getirmistir. Benzer
sekilde K16 rumuzlu katiimci da 6gretmenlerin miifredat yetistirme gayesinin karikatiir gibi
materyalleri derslerinde kullanmasina engel olabilecegini acgiklamistir. Katilimcilar tarafindan
ifade edilen diger bir sinirlilik da karikattirlerin sinif ortamini bozabilmesidir. Konuya iliskin
K19 rumuzlu katilimer tarihi konular disinda secilen Kkarikatiirlerin sinif i¢ci karmasaya sebep
olabilecegini dile getirmistir K25 rumuzlu katihmcida “Karikatiirlerin mizah anlayisindan
dolay! sinif igerisinde tartismalar, giiliismeler olabilir ve égrencilerin dikkatleri dagilabilir”
Gorisini sinirhlik olarak dile getirmistir.

“Tarih konularinin 68retiminde karikatiirlerin kullaniminda nelere dikkat edilmelidir?” sorusu
katilimcilara yoneltilmistir. Katilimcilarin soruya iliskin vermis olduklari cevaplarin analizinde
Tablo 3’te yer alan “Ogrenciye Uygunluk”, “Egitim” ve “Icerik” kategorileri ile bu kategorilere
gore kodlar olusturulmustur.

Tablo 3. Tarih konularinin 6gretiminde karikatiir kullaniminda dikkat edilmesi gerekenler

Tema Kategori Kod Katilimcilar f

K1, K2, K3, K4, K7, K10, K11, K13, K14, K15, K16,

£ o buzey K19, K20, K21, K22, K24 16
E Ogrenciye Gorsel K4, K7, K13, K15, K16, K17, K20, K21, K22 9
5 uygunluk ifade K4, K13, K15, K16, K17, K20, K21, K22 8
E Cagrisim K5, K15 2
E . Konu K4, K7, K11, K14, K16, K17,K19, K21, K25 9
= E Anakronizm K4, K6, K7, K8, K14 5
oy Egitim Ogretici K4, K11, K19, K21 4
29 Kazanim K9,K11,K19 3
= g Davranis K6, K13 2
£ é Asir1 yergi K3, K14, K17, K20, K22 5
§ Siyasi K4, K10, K16, K21, K24 5
% _ Anlam K5, K10, K11, K15, K18 5
i3 icerik Etik K13, K19, K20, K21 4
£ Dogru K1, K2, K7, K15 4
i Propaganda K12,K13,K18 3
Objektif K16, K22, K24 3

Tarih derslerinde karikatiir kullaniminda dikkat edilmesi gerekenler temasi, “Ogrenciye uygun”
kategorisinde “Diizey, Gorsel, Ifade, Cagrisim” kodlar1 olusturulmustur. Ozellikle karikatiirlerin
Ogrenci dizeyine uygun olarak secilmesi bir¢ok katilimci tarafindan en ¢ok dikkat edilmesi
gereken husus olarak belirtilmistir. K7 ve K23 rumuzlu katihmecilar karikatiirlerin 6grencinin
yas diizeyine, islenilen konuya gore secilmesine ve sinif ortaminda gosterilebilir bir icerige
sahip olmasina dikkat edilmesi gerektigine deginmistir. K4 rumuzlu katihmcinin “Karikatiir
kullanilirken ciimlelerin fazla uzun olmamasina, renklere, giildiirdiigii kadar égretici olmasina,
yazinin biiyiikliik oranin ve anakronizm hatalarina diistilmesine dikkat edilmelidir. Ayrica
karikatiirler siyasi konular icermemeli, 6grenciye zit kutuplara ¢cekecek konular islenmemelidir.”
Ifadesinde belirttigi gibi 6gretmenler karikatiir tercihlerinde 6grenciye uygun olmasina dikkat
etmelidir. Bu kategoride ele alinan diger bir konu ise karikatiirlerde bulunan goérsellerin
miistehcen olmamasidir. Ayrica sinif ortaminda karikattirlerde yer alan diyaloglarinin argo,
kiifiir, miistehcen ifadeler icermemesi de katilimcilar tarafindan dile getirmistir. K17 rumuzlu
katillimcida bu konu ile ilgili “Karikatiirlerin ¢iplaklik, hakaret, gsiddet gibi unsurlari
icermemesine dikkat edilmelidir.” Yorumunda bulunmustur. K20, karikattirlerin, 6grenciler i¢in
uygunsuz gorseller icermesinin pedagojik agidan olumsuz sonuglar yaratabilecegini belirterek
diyaloglarda kiiciik diisiiriicii ve hakaret iceren ifadelerin kullanilmamasi gerektigini eklemistir.
K5 ve K15 rumuzlu katilmailar, karikatiirlerin 6grenciler tarafindan nasil anlamlandirildigina
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mutlaka dikkat edilmelidir goriisleri ile tarih derslerinde kullanilan karikatiirlerin 6grenciye
gore ¢agrisim yapmasi gerektigini belirtmislerdir.

Egitim kategorisinde “Konu, Ogretici, Kazanim, Anakronizm, Davranis” kodlar1 elde edilmistir.
Katilimcilarin verdigi yanitlar bu kategoride dikkate alindiginda karikatiirlerin konuya uygun
olarak secilmesi en ¢ok dikkat edilmesi gereken husus oldugu goriilmektedir. Ornegin K11
rumuzlu katiimc1 “Tarih gibi elestiriye ¢ok acik bir derste karikatiir kullanirken karikatiirlerin
istenilen konunun igerigine ne kadar uygun olduguna, anlasilir ve dgretici olmasina dikkat
edilmelidir” ifadesi ile karikatiirlerin ders konusuna uygunluguna deginmisti. K6 rumuzlu
katilimci, bir mizah araci olan karikatiirleri secerken 6grenci davranislarinda olumsuzluga yol
acabilecek karikatiirlerin tercih edilmemesi gerektigini belirtmistir.

Icerik kategorisinde ise “Asir1 yergi, Siyasi, Dogru, Anlam, Propaganda, Etik, Objektif” kodlar
olusturulmustur. Bu kategoride karikatiirlerin, tarihi karakterler ve olaylarla ilgili fazla elestiri
icermemesi ve karikatlirlerin siyasi bir propaganda araci olmamas1 gerektigi goriisleri goze
carpmaktadir. Ornegin, K7 rumuzlu katihma “Ogretmenler karikatiirleri kendi kisisel gériisiinti
dgrencilere aktarmak icin bir arag¢ olarak gormemelidir. Hassas konularda karikatiirler tercih
edilmemelidir”, K16 rumuzlu katthma “Ogrencileri olumsuz etkileyebilecek karikatiirler
kullanilmamalidir. Siyasi ve toplumun degerlerini asagilayan, sinifi siyasi tartismaya stirtikleyecek
karikatiirlerin tercih edilmemesine dikkat edilmelidir” ifadesi ile 6gretmenlerin karikatiir
secerken nelere dikkat etmesi gerektigini aktarmislardir. Benzer bir yorumla K10 rumuzlu
katilimc1 “Tamamen siyasi ideolojiden arinmis karikatiirlerin secilmesi” gerektigini belirtmistir.
K13 rumuzlu katilimci ise “Kullanilan dile ve karikatiir icinde bulunan resimlerin 6grencilere
uygun olmasina ayrica etik kurallara goére olusturulmasina dikkat edilmelidir” Goriisi ile
karikatiirlerin etik agidan dogru kullanimi noktasina deginmistir. K22 rumuzlu katilimci da
karikatiirlerde ele alinan tarihi déonemin dogru ve yansiz bir sekilde olmasi gerektigini ifade
etmistir.

“Tarih konularinin 6gretiminde hangi tiir Kkarikatiirlerden faydalanilabilir?” sorusuna
katilimcilarin vermis olduklar1 yanitlara gore Tablo 5’te yer alan kategori ve kodlar
olusturmustur.

Tablo 5. Tarih 6gretiminde faydalanilabilecek karikatiir tiirleri

Tema Kategori Kod Katilimcilar f
Mizah K4, K8, K10, K16, K19, K20, K21, K23, K24 9

o Karakter K7, K18, K23 3
=S Bircok K3,K17,K23 3
E E Sosyal K7, K8, K23 3
g ‘g Tiir Elestirel K19, K25 2
o5 Tarihi K18, K21 2
=7 Politik K7, K23 2
E £ Savas K11, K12 2
Bilgi K4, K17 2

Egitici K11, K14 2

Tarih 6gretiminde karikatir tirleri temasi, tiir kategorisinde “Mizah, Karakter, Bir¢ok, Sosyal,
Elestirel, Tarihi, Politik, Savas, Bilgi, Egitici” kodlar1 olusturulmustur. Konuya iliskin
katilimcilarin vermis olduklari cevaplar incelendiginde, genellikle mizah icerikli karikattirlerin
tarih 6gretiminde yararlanilabilecek bir tiir oldugunu ifade ettikleri goriilmektedir Bu
durumun nedenini baz1 katihimcilar (K8, K21, K24) karikatiirlerin eglenerek 6gretmesi olmasi
seklinde aciklamislardir. K24 rumuzlu katilmci mizah icerikli karikatiirlerle 6grencilerin
eglenerek 6grenebilecegini belirtmistir. K21 rumuzlu katilma1 “Tarih ders konularinda ézellikle
gecmiste yasanan énemli tarihi olaylara taniklik eden dergi ve gazetelerdeki tarihi karikatiirler
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ile konuyla ilgili mizahi karikatiirler kullanilabilir.” ifadesiyle mizahi karikatiirlerin kullanimin
aciklamistir. K23 rumuzlu katihmc ise “Karikatiirlerin birgok tiiriinden faydalanilabilir.
Ornegin, bir padisah veya devlet adamindan bahsedilecekse karakter karikatiirleri, dénemin bir
olayi elestirilecekse politik karikatiirler, toplumu ilgilendiren olaylarin durumuna gére sosyal
veya mizah karikatiirleri kullanmak ders icin etkili olabilir” Goriisliyle karikatiirlerin hangi
tiirlerinin kullanilabilecegini ifade etmistir.

Son olarak “Karikatiirlere hangi tarihi ddnemin islenisinde yer verilebilir?” sorusu katilimcilara
yoneltilmistir. Katilimcilarin ilgili soruya vermis olduklar1 yanitlara gore Tablo 4’'te goriilen
“Donem” kategorisi olusturulmustur.

Tablo 5. Tarihi donemlerin islenisinde karikatiir kullanimi

Tema Kategori Kod Katilimcilar f

K4, K5, K6, K9, K10, K11, K14, K15, K17, K20,

° - .
= Her donemde K21, K22, K23, K25 14
3 E E :Es £ Donem Tarih 6ncesi K1, K4, K5, K7, K8, K20, K25 7
= =S Yeni ¢cag K2, K13,K16,K18 3
=X Yakin ¢ag ve glincel donem K3, K12, K18, K19, K24 5

“Karikatiirlerin kullanildig: tarihi dénem” temasinda katilimcilarin ¢ogu karikatiirlerin tarihin
her doéneminde kullanilabilecegi yanmitin1 verdigi gorilmektedir K23 rumuzlu katiime
“Tarihteki 6nemli olaylar, kisiler, kisilerin hayatlari, savagslar, icatlar gibi konularda karikatiirler
cizilecegi icin bunu herhangi bir donemde sinirlandirmak gereksizdir. Karikatiirler sanat¢inin
yaraticiligt ve yetenegi dogrultusunda her dénem igin ¢izilebilir ve kullanilabilir” Goriisiiyle
karikatiirlerin her donem icin kullanilabilecek bir materyal oldugunu ifade etmistir. K17
rumuzlu katihma “Bence karikatiirler her dénemde kullanilabilecek gorsel bir ege. Ornegin eski
cag tarihinde ilk toplumlarin kurulusu, yerlesik hayata gecme gibi konularda karikatiirler
eglenceli bir sekilde kullanilabilir”, K20 rumuzlu katilimc1 “Aslinda karikatiirler tarihin her
konusunda kullanilabilir. Genis bir hayal giicti bunun icin yeterlidir. Fakat dzellikle eski cag tarihi
konusunda kullanilmas1 daha giizel olabilir. (Cilinkii bu dénemde yazi yoktur. Bu nedenle
karikatiirler eski cagda gecen olaylart daha iyi ifade edebilirler.” ifadeleriyle Kkarikatiirlerin
tarihin her dénemi icin uygun bir ara¢ oldugunu ancak eski ¢aglarda kullanilmasinin daha iyi
olabilecegini ifade etmislerdir. Benzer bir yorumla K25 karikatiirlerin her donem igin uygun bir
ara¢ oldugunu ancak yazili kaynagin az oldugu donemler icin kullanilmasinin daha uygun
olabilecegini belirtmistir. K18 rumuzlu katihimci ise “Karikatiirler, gazetelerin ortaya ¢citkmasiyla
birlikte var olduklari icin yeni ¢cag, yakin cag ve gtiniimiizdeki olaylarda daha etkili kullanilabilir”
Cimlesi ile glniimiize yakin tarihi konularda kullanilmasinin uygun olabilecegini dile
getirmistir.

SONUCLAR ve TARTISMA

Tarih konularinin 6gretiminde karikatiirlerin kullanimina y6nelik tarih 6gretmen adaylarinin
goruslerinin belirlenmesinin amaclandigl arastirmanin bulgulart dogrultusunda asagida
belirtilen sonuglara ulasilmistir.

Katilimcilarin tarih konularinin 6gretiminde karikatiir kullanimin faydalar1 temasina vermis
olduklar1 yanitlarin analizi neticesinde “Ogrenme-6gretme siireci”, “Materyal”, “Ders” olmak
lizere toplam 3 kategori olusturulmustur. Ogrenme-6gretme siireci kategorisinde, “Kalici
Ogrenme, Daha iyi 6grenme, Daha iyi anlama, Eglenirken 6grenme, Empati becerisi, Diisiinme
becerisi, Karmasik konularin 6gretimi” kodlarn elde edilmistir. Katilimcilar, karikatiirlerin
0grenme-6gretme siirecinde c¢ogunlukla kalict 6grenme, daha iyi 68renme ve anlama,
eglenirken oOgrenme gibi faydalarinin oldugunu ifade ettikleri belirlenmistir. Materyal
kategorisinde  “Gorsellestirme, Dikkat c¢ekici, Ekonomik, Somutlastirma” kodlar
olusturulmustur. Buna gore karikatiirlerin gorsel bir materyal olmasi1 ve konular
gorsellestirerek yansitmasi, katilimcilar tarafindan faydali olarak ifade edilmistir. Ders
kategorisinde ise “Tarihe ilgi, Derse ilgi, Katilim” kodlar1 olusturulmustur. Bu kategoride,
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karikatiirlerin 6grencilerin tarih konularina ve tarih dersine olan ilgilerini artirabilecegi
goriisiine ulagilmistir.  Akengin ve Ibrahimoglu (2019) calismalarinda, sosyal bilgiler
derslerinde kullanilan karikatiirlerin tarihi olaylarin daha rahat anlatilacagi konusunda etkili
oldugunu belirlemistir.

Karikatiirlerin soyut bir ders olan tarih derslerinde kullaniminda konular1 gorsellestirmesi
katilimcilar tarafindan en c¢ok ifade edilen fayda olarak belirlenmistir. Bunun yani sira,
konularin daha iyi anlasilmasi ve Ogrenilmesi, eglenerek oOgrenme imkani tanimasi,
Ogrenilenlerin akilda daha ¢ok kalmasi, diistinme becerilerini gelistirmesi, tarih dersine olan
ilgiyi ve kattlimi arttirmasi katilimcilarin dile getirdikleri diger faydalar oldugu sonucuna
ulasilmistir. Konuyla ilgili alan yazin incelendigine tarih 6gretiminde karikatiir kullanimina
yonelik calismalarin oldukg¢a sinirli oldugu goriilmektedir. Ulasillan arastirmalarda ise
karikatiirlerin tarih 6gretiminde kullaniminin faydalarina yoénelik bulgular bu arastirma
baglaminda ele alinmistir. Erdem (2005), karikatiirlerin derslerde 6grenci merkezli olarak
kullaniminda gorsel malzemenin 6n plana ¢ikmasinin 6grencilerin 6grenme kapasitelerini iist
diizeye cikartip yaraticilik becerilerini harekete gecirecegini, tarih egitimini olup bitmisin
ezberlenmesi olmaktan ¢ikararak 6grenme siirecinde keyifli bir sekilde aktif olabileceklerini
aciklamistir. Kleeman (2006), karikatiirlerin gorsel ogeleri icermeleri, kisisel degerlerini
ortaya koymasi, 6n bilgilerini kullanmalarina imkan tanimasinin 6grencilerde elestirel ve
yaraticl diisiinme becerilerini gelistirecegini belirtmistir. Kartal vd., (2023), karikatiirlerin
yazili metinlerden ziyade daha degerli ve ilgi cekici oldugunu katilimci goriislerine gore
belirlemislerdir.

Tarih konularinda karikatiir kullaniminin sinirhliklarinin neler olabilecegi 6grenilmeye
calisilmistir. Katthma goriiglerine gore “Igerik”, “Konu” ve “Ders” kategorileri bu temada
olusturulmustur. Icerik kategorisinde “Ogrenciye uygunluk, Asir1 yergi ve Anlasilmasi zor”
kodlar: elde edilmistir. Katilimcilarin goriislerine gore karikatiirlerde yer alan karakterlerin,
onlarin sézlerinin dgrenci diizeyine, yaslarina uygun olmasi gerekmektedir. Ozellikle mizahi
icerige sahip olan karikatiirlerin egitim amagch yapilmamasi 6grencilere uygun olmamasina
neden olabilir. Karikatiirlerin, tarihi karakterlerle ilgili asir1 hiciv ve yergi icermesi ve acik
olmayan karikatiirlerin anlasilmasinin zor olmasi da katilimcilar tarafindan dile getirilen diger
sinirhiliklardir. Konu kategorisinde “Konuya uygunluk, Hassas konularda kullanimi ve Sinirh
bir olay1 ele almas1” kodlar elde edilmistir. Ozellikle konuya uygun karikatiir bulmanin zor
olmasi konu ile kategorisinde katilimcilar tarafindan en cok ifade edilen sinirlilik oldugu tespit
edilmistir. Ders kategorisinde ise “Ders siiresi, Sinif ici karmasa ve Dikkat daginiklig1” kodlar:
olusturulmustur. Buna gore karikatiirlerin kullaniminin miifredat yetistirme kaygisina neden
olabilecegi katilimcilar tarafindan dile getirilmistir. Ayrica karikatiirlerin mizah anlayisinin
siif iklimini bozabilecegi ve 6grencilerin konuya olan ilgilerini kaybedebilecekleri ifade
edilmistir. Karikatiirlerin, tarih derslerinde kullaniminda 6grenciye ve konuya uygun karikatiir
bulmanin katilimcilarin sinirlilik olarak ifade ettigi durum oldugu sonucuna ulasilmistir.

Tarih konularinin 6gretiminde karikatiirlerin kullaniminda nelere dikkat edilmesi gerektigine
yonelik soru katiimcilara yoneltilmistir. Katthmcilarin goriisleri dogrultusunda Ogrenciye
Uygunluk”, “Egitim” ve “Icerik” kategorileri elde edilmigtir. Ilk olarak “Ogrenciye uygun”
kategorisinde “Diizey, Gorsel, Ifade, Cagrisim” kodlar1 olusturulmustur. Bu kategoride
karikatiirler tercih edilirken 6ncelikle 68renci diizeyine uygun olmasi gerektigi goriisii 6n
plana ¢ikmaktadir. Ayrica karikatiirlerde yer alan karakterlerin, gorsellerin ve ifadelerin
miistehcen olmamasi, siddet, argo ciimleler icermemesine dikkat edilmesi gerektigi sonucu
katihmcilar tarafindan dile getirilmistir. Egitim kategorisinde “Konu, Ogretici, Kazanim,
Anakronizm, Davranis” kodlar1 elde edilmistir. Buna goére materyal olarak kullanilan
karikatiirlerin konuya uygun olmasi bu kategoride katilmcilar tarafindan en ¢ok ifade edilen
husus oldugu belirlenmistir. Ayrica karikatiirlerin 6gretici olmasi, kazanima uygun olmasi,
anakronizm hatasi olusturmamasi ve 6grencilerde istenmeyen davranislara sebep olabilecek
karikatiirlerin secilmemesine dikkat edilmesi gerektigi de katihmcilar tarafindan dile
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getirilmistir. Icerik kategorisinde ise “Asir1 yergi, Siyasi, Dogru, Anlam, Propaganda, Etik,
Objektif” kodlar1 olusturulmustur. Bu kategoride karikatiirlerin ele alinan tarihi olay veya
karaktere yonelik asir1 yergi icermemesi, siyasal icerikte olmamasi ve propaganda araci olarak
kullanilmamasi gibi konular katilimcilar tarafindan ifade edilmistir.

Tarih 6gretiminde karikatiir tiirleri temas, tiir kategorisinde “Mizah, Karakter, Bircok, Sosyal,
Elestirel, Tarihi, Politik, Savas, Bilgi, Egitici” kodlar1 olusturulmustur. Konuya iliskin
katilimcilarin vermis olduklar: cevaplar incelendiginde, genellikle mizah icerikli karikatiirlerin
tarih 68retiminde yararlanilabilecek bir tiir oldugunu ifade ettikleri sonucuna ulasilmistir.

Karikatiirlerin kullanildig1 tarihi dénem temasina yonelik ise “Dénem” kategorisi ve “Her
donemde, Tarih dncesi, Yeni ¢ag, Yakin ¢ag ve giincel donem” kodlar1 elde edilmistir. Buna
gore katilimcilarin ¢ogunun karikatiirlerin tarihin her déneminde kullanilabilecegi yanitini
verdigini ifade ettigi sonucuna ulasilmistir. Katilimcilarin bir kismi tarih 6ncesi donemde
karikatiirlerin kullaniminin etkili olabilecegini ifade etmislerdir. Bu durum nedenini tarih
oncesi donem ile ilgili gorsellerin az olmasi olarak agiklamiglardir. Bazi katilimcilar ise yakin
tarih ve giincel donemle ilgili karikatiirlerin kullanilabilecegini dile getirmislerdir. Giincel
dénemde yasanan gelismelerle birlikte bircok medya aracinda karikatiirlerin yer almasi bu
durumun gerekcesi olarak gosterilebilir.

Arastirmadan elde edilen sonuclara gore,

e Tarih konularinin 6gretiminde karikatiir kullaniminin etkililigini 6l¢meyi amaclayan
deneysel arastirmalar yapilmasi,

e Karikatilirlerin kullaniminin farkli tarihi dénemlerin 6gretiminde ne kadar etkili
oldugunu 6lgmeyi amaclayan farkli yontemlerde arastirmalar yapilmasi,

e Ogrencilerin konuya yénelik neler diisiindiigiinii 6lgmeyi amaclayan arastirmalar
yapilmasi,

e Farkli orneklem gruplariyla benzer arastirmalar yapilarak elde edilen sonuglarin
karsilastirilmasi,

e Tarih konularinin 6gretiminde 6grencilere uygun olacak sekilde tarih egitimcileri ile
karikatiiristlerin is birligiyle karikatiir gelistirilmesi 6nerilmektedir.
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Abstract

The aim of the research is to determine prospective history teachers’ opinions regarding the use of cartoons
in teaching history subjects. The study group of the research, which was conducted with the qualitative
research method, consisted of 25 teacher candidates studying at Gazi University, Gazi Faculty of Education,
History education program. Data was collected with a semi-structured interview form and analyzed using
the content analysis method. As a result of the analysis of the data, it was determined that prospective
history teachers thought that cartoons were an instructive, entertaining tool that could improve thinking
skills in teaching history subjects and that cartoons that are not selected according to the student level or
subject and contain visual figures and expressions unsuitable for students might be a limitation. It was
concluded that such issues should be taken into consideration when choosing cartoons in teaching history
subjects.

Keywords: History teaching, cartoon, history teacher candidate.
INTRODUCTION

History, one of the important branches of social sciences, has always been a field that societies
have been closely interested in and curious about, which can be expressed as one of the reasons
why many comprehensive studies have been conducted from the past to the present regarding
why and how history should be taught. Some studies in literature have sought answers to the
questions of “what kind of history education curriculum should be created” and “what are the
aims of history education” (Demircioglu, 2010).

While it is stated that the aims of history education differ in every age and every country (Safran
and Ata, 1996), the fact that this difference is related to the ideologies, educational policies and
philosophies of states should not be overlooked (Safran and Aktas, 2012). In other words, the
history education provided by each country contains national elements of that country, which are
also among the basic determinants of what kind of citizen is desired to be raised. Because, in
addition to teaching historical information and providing scientific thinking skills to students, it is
also aimed to ensure that they acquire social values/culture and understand the connections
between the past and the present (Demircioglu, 2010).

The goals assigned to history education in schools may vary according to the content, method,
technique, approaches, perspective of the period, new research, teaching tools and technologies
(Safran, 2015). History, which previously had the mission of only knowing the past and learning
from it, has now adopted the principle of questioning the past with thinking skills. Thanks to these
skills, students understand both their pasts and the relationship between the past and the present
better (Kelesoglu and Yigit, 2017). In other words, students have the ability to interpret the past
as if they were historians (Paykog¢ and Ozer, 1991). As Memioglu (2004) also stated, in a history
education where these skills are not included in the process, students cannot use their thinking
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skills effectively and cannot exhibit behaviors appropriate to the citizen profile needed by the age.
Another problematic result of this situation is that, in literature, such history lessons are
expressed as boring and unnecessary lessons where names, places, dates, events and facts are just
memorized (Aslan and Turan, 2016; Okumus, 2020; Oztas, 2008; Simsek, 2008; Ulusoy and Giiliim,
2009; Yildiz, 2003). In overcoming these problems, it is stated that history education can be
turned into a learned and loved lesson with the selection of methods, techniques and tools
(Simsek, 2008) through which students will take an active role in the lesson with student-
centered, concrete and entertaining applications that will increase their interest and motivation
(Demircioglu, 2007) (Okumus, 2019; Yildiz, 2003), and that history lessons (Ulusoy and Giiliim,
2009). Another issue that should not be overlooked at this stage is that lessons should be
conducted with materials that will appeal to more than one sense organ of the students (Aladag
and Karaman, 2018; Aslan and Turan, 2016; Erol, 2019).

Lessons can be made more entertaining and students can become active, questioning and
researcher individuals (Aslan and Turan, 2016) especially with the use of visual materials
(pictures, photographs, miniatures, cartoons, maps, graphics, etc.) (Ozdemir, 2018) in the
teaching process. Among these visual tools, cartoons have a special place. As Heitzmann (1998)
stated, cartoons, which have features such as initiating class discussions and visualizing abstract
lessons, are materials that can be used in the teaching process. In fact, cartoons, in addition to
being a visual tool, also contain humorous elements (Sidekli et al., 2014) and make the mistakes
and unusual aspects of societies, countries, institutions, and people entertaining, and encourage
students to think like professional historians (Aktas, 2022). In this way, a classroom climate in
which students will be active can be created in history lessons (Erdem, 2005) and meaningful and
permanent learning can be achieved (Kogoglu, 2017). However, the benefit to be obtained from
the use of cartoons in the teaching process will be possible with the correct and effective use of
the material by teachers. Because it is important to choose cartoons correctly and use them in the
appropriate place and time in accordance with the history subject to be taught. Teachers should
have information about how to use cartoons at which stage of the lesson when choosing them.
They cartoonist should be careful about the fact that the messages the cartoonist wants to convey
may cause negative results and that the cartoons have educational value rather than humorous
features (Altun, 2010). Otherwise, it may be difficult to understand the message that is intended
to be conveyed in history lessons. This situation is directly related to teachers’ having the
necessary equipment regarding the use of cartoons in lessons.

The necessary knowledge and skills regarding the use of cartoons in the education process can be
given to prospective teachers during their undergraduate education, mainly in the courses of
“Teaching Technologies” and “History Learning and Teaching Approaches”. Therefore, it is
thought that determining prospective history teachers’ opinions on the subject is important in the
stage of using these tools effectively in classes.

Purpose of the Study

The purpose of this study is to determine the opinions of prospective history teachers regarding
the use of cartoons in teaching history subjects.

METHOD
Research Design

This study, which aims to determine the views of prospective history teachers on the use of
cartoons in teaching history subjects, was conducted with a qualitative research. Qualitative
research aims to provide in-depth answers to questions about how participants respond rather
than revealing their forced-choice answers with limited questions, aiming to understand the rich
textured experiences of human beings and their reflections on these experiences (Jackson et al.,
2007). In other words, it is a research strategy that generally emphasizes words rather than
quantity in the collection and analysis of data (Bryman 2008). A case study design, one of the
qualitative research types, was used in this research. According to Parker (2015), a case study is
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defined as a free research type that examines a person, event or institution in depth and
longitudinally.

Study Group

The study group of the research consisted of 25 prospective teachers studying at Gazi University,
Gazi Faculty of Education, History Education Program. When determining the study group,
convenience sampling, one of the purposeful sampling methods, was used. Convenience sampling
is expressed as a sampling type that is preferred in cases where the sample group is close and
easily accessible to the researchers and other sampling types cannot be used (Yildirim and Simsek,
2021).

Data Collection Tool

A series of techniques such as structured, semi-structured or unstructured interview formats are
used to obtain data from individuals and/or groups when conducting qualitative research. In this
study, data was collected using a semi-structured interview technique.

While developing the data collection tool, first draft questions that could be asked to prospective
teachers about the use of cartoons in teaching history subjects were created. The questions were
checked by two faculty members and their opinions were received. As a result of the feedback
from these experts, the interview form to be presented to the prospective teachers was prepared
and directed to the participants.

Procedure

A semi-structured interview form was directed to the prospective teachers and they were asked
to answer the interview questions in a quiet environment. The answers given by the participants
to the semi-structured interview form were transferred to the computer environment for analysis.
At this stage, the participants were coded as K1, K2, ,........... and K25.

Data Analysis

The content analysis method was used in the analysis of the data. Content analysis is expressed as
a systematic technique used to make inferences in order to determine human behavior and nature
(Boyraz and Tepe, 2019). Themes, categories and codes were created in line with the results of
the content analysis.

FINDINGS

In the interview form prepared for the use of cartoons in teaching history subjects, the first
question asked to the participants was, “What could be the benefits of using cartoons in teaching
history subjects?” As a result of the analysis of the participants’ responses to the theme of the
benefits of using cartoons in teaching history subjects, the categories and codes in Table 1 were
created.
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Table 1. Benefits of using cartoons in teaching history subjects

Theme Category Code Participants f
Learning- Permanent learning K1, K5, K8, K9, K10, K11, K21, K23, K24 9
z Teaching Better learning K1, K2, K6, K11, K20, K21 6
< Process Better understanding K2,K11, K12, K14, K20, K21, K23 6
§ Learning while having fun K4, K11, K17, K21, K24, K25 6
g . Developing empathy skills K3, K12, K13, K19 4
239 Developing thinking skills K6, K7, K8 3
g k§ Teaching complex subjects K4, K25 2
S ; Material Visualization K6, K7, K8, K9, K12, K13, K10, K15, K17, 1
Eg K24
2 E Eye-catching K17, K20, K23 3
s Economic K16, K24, K25 3
é Concretization K6, K11, K15,K17 4
g Lesson Interest in history K2,K7,K10,K17, K19, K21 6
o Interest in the lesson K9, K10, K17, K20, K24, K25 6
Participation K4, K19, K24 3

In the learning-teaching process category, the codes “Permanent Learning, Better Learning, Better
Understanding, Learning While Having Fun, Empathy Skill, Thinking Skill, Teaching Complex
Subjects” were obtained. Participants stated that cartoons mostly have such benefits as
permanent learning, better learning and understanding, and learning while having fun in the
learning-teaching process. The participant with the code K3 explained the effect of satirical
cartoons on empathy skills with the view “For example, let’s think of a satirical cartoon. These
cartoons can help evaluate the conditions of the period, such as how the administrators of the period
were criticized and what they experienced.” K4 explained the benefits of using cartoons in history
subjects with the statement “Students can get bored while explaining complex subjects in history
lessons, which prevents the subjects from being learned. If cartoons are used in teaching these
subjects, they both teach while entertaining and increase student participation. As a result, history
is not a lesson that consists of memorization.” The participant K21 expressed its opinions on the
issue by stating “Cartoons used in history lessons allow students to understand the subject better
and make what they learn permanent. A funny cartoon used on the subject of history is effective in
helping students learn the subject while having fun."

The material category included the codes “Visualization, Attention-grabbing, Economical,
Concretization”. Cartoons being visual materials that reflect the subjects visually was expressed
as beneficial by the participants. The participant K6 explained how the visualization of the subject
by cartoons can affect students’ learning with the view that “Cartoons ensure that the subject
taught in the lesson does not remain as just theoretical knowledge. Because seeing a visual material
about the subject helps the student understand and think better.” K8 stated that cartoons can be
useful for students with high visual intelligence since history is a verbal course. K15 explained
why cartoons are useful in teaching history subjects with the following statement; “Cartoons make
it easier for people with dominant visual intelligence to learn history. History is an abstract science.
Since we will recreate the events that took place in a laboratory environment, it will be beneficial to
make them as visual as possible and to concretize the subjects. In particular, the fact that
photographs were rare before World War-I brought the use of visual elements such as cartoons to
the forefront.”

The course category consisted of the codes “Interest in History, Interest in the Course and
Participation”. In this category, it was concluded that cartoons can increase students’ interest in
history subjects and history lessons. The participant K17 expressed its opinions on the use of
cartoons in history lessons by saying, “I find the use of cartoons in history education as an effective
way to increase students’ interest in the lesson. Because when they listen to only explanations,
students’ attention gets distracted after a certain period of time and they disconnect from the lesson.
Especially in an abstract lesson like history, historical cartoons can be effective materials that both
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make people laugh and convey the content in a subtle way.” K19 also asserted that cartoons can
increase students’ participation in the lesson and can be effective in ensuring that they focus on
the subject.

The participants were addressed the question, “What might be the limitations of using cartoons in
teaching history subjects?” In line with the theme determined according to the question, codes
were created with the categories of “Content”, “Subject” and “Lesson” as seen in Table 2.

Table 2. Limitations of using cartoons in teaching history subjects

Theme Category Code Participants f
Suitability for students K1, K4, K5,K7,K13, K16, K17, K18, K22, K25 10
g0 20 ,,  Content Excessive satire K1, K3, K5, K14, K19 5
g —E ‘g Difficult to understand K12, K22 2
o .2
E 83 Appropriateness for the subject K1, K4, K7, K8, K11, K16, K17, K18, K22 9
g E 2 Subject Its use on sensitive topics K5, K8, K9, K20 4
g g § Touching on a limited event K4, K6 2
£ g2 Length of lesson K15,K16,K17, K19 4
38 Lesson Chaos in class K6, K19, K25 3
Distraction K2, K25 2

In the content category created according to the responses given by the participants, the codes
“Suitability for students, Excessive satire and Difficult to understand” were obtained. It is
noteworthy that the most frequently expressed limitation by the participants is that the content
of the cartoons is not suitable for students. The suitability for students expressed by the
participants here is the situation where the content of the characters or their utterances in the
cartoons is not suitable for students. Accordingly, it is understood that the participant K7
responded, “Cartoons may not be suitable for the classroom environment and student level. Teachers
should bring the cartoons to the classroom by first analyzing them.” K13 expressed the situations
that may arise from the use of cartoons that are not suitable for students with the statement,
“Students may distort and propagandize the events discussed in some cartoons. For this reason, the
words and visuals used in cartoons should be suitable for students.” K22 explained that it may be
difficult for students to understand the messages discussed in cartoons with the statement,
“Students have different senses of humor. Cartoons contain many messages. Students may
understand these messages differently and incorrectly.”

In the subject category, the codes “Suitability for the subject, its use in sensitive subjects and
limited events” were obtained. Accordingly, it is seen that the difficulty of finding cartoons suitable
for the subject of the lesson is a limitation expressed by the participants. K16 tried to explain the
difficulty of finding cartoons with educational content with the statement “Cartoons are generally
drawn for periodic and entertainment purposes. Cartoons may not be found for every historical
subject in education” K17 made a similar comment by saying, “History is a field with its own
branches. Therefore, it may be difficult to find cartoons suitable for every historical content.” K18
asserted that using cartoons only for entertainment purposes is a limitation for teaching historical
subjects. K9 stated that cartoons should not be used on sensitive subjects such as the Canakkale
Front and the War of Independence in history.

In the lesson category created under the theme of limitations of using cartoons in teaching history
subjects, the codes “Lesson duration, chaos in the classroom, distraction” were obtained. K15
expressed the possible limitations with the statement “Since cartoons are usually a material used
at the beginning or end of the lesson, it is not possible to use them during a lesson. Also, discussions
about cartoons may prevent the completion of the subjects.” Similarly, the K16 explained that the
purpose of teachers to complete the curriculum may prevent them from using materials such as
cartoons in their lessons. Another limitation expressed by the participants is the possibility that
cartoons can disrupt the classroom environment. Regarding the subject, K19 stated that cartoons
selected outside of historical subjects can cause chaos in the classroom. With a similar approach
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to the issue, K25 said, “Due to the sense of humor of cartoons, there may be discussions and laughter
in the classroom and students’ attention may be distracted.”.

The question “What should be considered when using cartoons in teaching history subjects?” was
posed to the participants. In the analysis of the participants’ answers to the question, the
categories of “Suitable for Students”, “Education” and “Content” in Table 3 were obtained along
with codes based on these categories.

Table 3. Things to consider when using cartoons in teaching history subjects

Theme Category Code Participants f
2 Level K1, K2, K3, K4, K7, K10, K11, K13, K14, K15, K16, 16
S Suitability for the k19, k20, K21, k22, K24
%‘ student y Visual K4, K7,K13,K15, K16, K17, K20, K21, K22 9
;Jn Expression K4, K13, K15, K16, K17, K20, K21, K22 8
g Connotation K5, K15 2
z -~ Topic K4,K7,K11, K14, K16, K17,K19, K21, K25 9
2 § Anachronism K4, K6, K7, K8, K14 5
2@ Education Instructive K4,K11, K19, K21 4
g i Achievement K9, K11, K19 3
g5 Behavior K6, K13 2
2 Excessive K3, K14, K17, K20, K22 5
5 i satire
&7 Political K4, K10, K16, K21, K24 5
2 Meaning K5, K10, K11, K15, K18 5

Contents
S Ethics K13,K19, K20, K21 4
;’“ True K1, K2, K7, K15 4
<= Propaganda K12,K13,K18 3
= Objective K16, K22, K24 3

In the theme of things to consider when using cartoons in history lessons, the codes “Level, Visual,
Expression, Connotation” were created in the category of “Appropriate for the student”. Especially
choosing cartoons that are appropriate for the student level was stated as the most important
issue to be considered by many participants. K7 and K23 mentioned that cartoons should be
selected according to the age level of the student and the subject being covered, and that they
should have content that can be shown in the classroom environment. As stated by K4, who said
“When using cartoons, attention should be paid to not using too long sentences, colors, being
educational as well as funny, the size ratio of the text and not making anachronism errors. In
addition, cartoons should not include political issues, and topics that will draw students to opposite
poles should not be covered., teachers should be careful to make sure that their cartoon preferences
are suitable for the student. Another issue addressed in this category is that the visuals in cartoons
should not be obscene. In addition, that the dialogues in cartoons in the classroom environment
should not contain slang, swearing, or obscene expressions is also mentioned by the participants.
For example, K17 commented on this issue with the statement, “Care should be taken that cartoons
do not contain elements such as nudity, insults, and violence.” K20 stated that cartoons containing
inappropriate visuals for students could have negative pedagogical consequences and added that
derogatory and insulting expressions should not be used in dialogues. K5 and K15 stated that
attention should definitely be paid to how students interpret cartoons and that cartoons used in
history classes should evoke associations suitable for the student.

In the Education Category, the codes “Subject, Instructive, Achievement, Anachronism, Behavior”
were obtained. When the responses given by the participants are considered in this category, it is
seen that the most important issue to be considered is to select cartoons in accordance with the
subject. For example, K11 touched upon the suitability of cartoons for the subject with the
statement, “When using cartoons in a course that is very open to criticism such as History, attention
should be paid to how appropriate the cartoons are to the content of the desired subject, and whether
they are understandable and instructive.” Similarly, K6 stated that cartoons that may cause
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negativity in student behavior should not be preferred when choosing cartoons that are a means
of humor.

In the content category, the codes “Excessive satire, Political, Truth, Meaning, Propaganda, Ethics,
Objective” were created. In this category, the views that cartoons should not contain too much
criticism about historical characters and events and that cartoons should not be a political
propaganda tool are prominent. For instance, K7 stated that “Teachers should not see cartoons as
a tool to convey their personal views to students. Cartoons should not be preferred on sensitive
issues.”. With a similar approach, K16 replied, “Cartoons that may negatively affect students should
not be used. Care should be taken not to prefer cartoons that disdain political and social values and
drag the class into political discussion.’, and conveyed what teachers should pay attention to when
choosing cartoons. Similarly, K10 said, “Cartoons that are completely free of political ideology should
be selected.” K13 touched upon the ethically correct use of cartoons with the expression “Attention
should be paid to the language used and the images in the cartoons being suitable for students and
also to the creation of cartoons in accordance with ethical rules.” K22 also asserted that the
historical period covered in the cartoons should be accurate and unbiased.

The categories and codes in Table 5 were created based on the participants' responses to the
question "What types of cartoons can be used in teaching history subjects?"

Table 5. Types of cartoons that can be used in history education

Theme Category Code Participants f
Humor K4, K8, K10, K16, K19, K20, K21, K23, K24 9

= Character K7, K18, K23 3
2 § Several K3,K17,K23 3
S Social K7, K8, K23 3
=32 Critical K19, K25 2
u; t; Type Historical K18, K21 2
2 S Political K7, K23 2
= War K11,K12 2
&= Information K4, K17 2
Educational K11, K14 2

The codes “Humor, Character, Several, Social, Critical, Historical, Political, War, Information,
Educational” were obtained under the type category in the theme of cartoon types in history
education. When the answers given by the participants on the subject are examined, it is seen that
they generally stated that humorous cartoons are a type that can be used in history education.
Some participants (K8, K21, K24) explained the reason for this situation as the fact that cartoons
teach by having fun. For example, K24 stated that students can learn by having fun with humorous
cartoons. K21 explained the use of humorous cartoons with the statement, “Historical cartoons
from magazines and newspapers that witness important historical events in the past and humorous
cartoons related to the subject can be used in history course subjects.” K23 replied, “Many types of
cartoons can be used. For example, character cartoons if a sultan or statesman is going to be
mentioned, political cartoons if an event of the period is going to be criticized, and social or humorous
cartoons depending on the status of events concerning the society can be effective for the course.”.

Finally, the question “In teaching which historical period can cartoons be used?” was asked to the
participants. The “Period” category, shown in Table 4, was created based on the participants’
responses to the relevant question.
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Table 5. Use of cartoons in teaching historical periods

Theme Category Code Participants f
In every period K4, K5, K6, K9, K10, K11, K14, K15, K17, K20, 14
- E wE v K21, K22, K23, K25
S 2E2T , Prehistory K1, K4, K5, K7, K8, K20, K25 7
© 95 g Period
L2888 g New Age K2, K13, K16,K18 3
g & =
S Modern Age and Recent K3, K12, K18, K19, K24 5

Date

In the theme of “Use of cartoons in teaching historical periods”, it is seen that most of the
participants claimed that cartoons can be used in every period of history. For instance, K23
replied, “Since cartoons will be drawn on subjects such as important events in history, people,
people’s lives, wars and inventions, it is unnecessary to limit this to any period. Cartoons can be drawn
and used for every period in line with the creativity and talent of the artist.”. Similarly, K17 said, “I
think cartoons are a visual tool that can be used in every period. For example, cartoons can be used
in an entertaining way in subjects such as the establishment of the first societies in ancient history
and the transition to a settled life.”. K20 asserted that cartoons are a suitable tool for every period
of history but that it would be better to use them in ancient times with the statement, “In fact,
cartoons can be used in every subject of history. A wide imagination is sufficient for this. However, it
would be better to use them especially in ancient history. Because there was no writing in this period.
Therefore, cartoons can better express the events that took place in ancient times.”. With a similar
comment, K25 stated that cartoons are a suitable tool for every period, but that they may be more
appropriate for periods when written sources are scarce. K18 claimed that they may be
appropriate for historical subjects close to the present day with the utterance, "Since cartoons have
existed since the emergence of newspapers, they can be used more effectively in the new age, the
modern age and current events."

RESULTS and DISCUSSION

The following conclusions were reached in line with the findings of the research, which aimed to
determine the opinions of prospective history teachers regarding the use of cartoons in teaching
history subjects.

As a result of the analysis of the participants' responses to the theme of the benefits of using
cartoons in teaching history subjects, a total of 3 categories were created: "Learning-teaching
process”, "Material”, and "Lesson". In the learning-teaching process category, the codes
"Permanent Learning, Better Learning, Better Understanding, Learning While Having Fun,
Empathy Skill, Thinking Skill, Teaching Complex Subjects" were obtained. It was determined that
the participants stated that cartoons mostly have benefits such as permanent learning, better
learning and understanding, and learning while having fun in the learning-teaching process. In the
material category, the codes "Visualization, Attention-Grabbing, Economical, Concretization"
were created. Accordingly, the fact that cartoons are a visual material and reflect the subjects
visually was expressed as beneficial by the participants. In the lesson category, the codes "Interest
in History, Interest in the Lesson, Participation” were created. In this category, it was concluded
that cartoons can increase the interest of students in history subjects and history lessons. In their
study, Akengin and Ibrahimoglu (2019) also determined that cartoons used in social studies
courses were effective in telling historical events more easily.

The most frequently expressed benefit of using cartoons in history lessons, which is an abstract
course, was determined by the participants as visualizing the subjects. In addition, it was
concluded that the subjects are better understood and learned through cartoons, cartoons provide
the opportunity to learn by having fun, the things learned are remembered more thanks to
cartoons, cartoons develop thinking skills, and they increase the interest and participation in the
history lesson. When the literature on the subject is examined, it is seen that the studies on the
use of cartoons in history education are quite limited. In the studies reached, the findings on the
benefits of using cartoons in history education are discussed in the context of this research. Erdem

ISSN: 2602-2516
Journal of Interdisciplinary Educational Research 2024; 8(18);206-216 213



Journal of Interdisciplinary Educational Research

(2005) explained that the prominence of visual material in the student-centered use of cartoons
in lessons will increase the learning capacity of the students and activate their creativity skills,
and they will be able to be active in the learning process in an enjoyable way by removing history
education from just the memorization of what has been done. Kleeman (2006) stated that the fact
that cartoons include visual elements, reveal students’ personal values, and allow them to use
their prior knowledge will develop the critical and creative thinking skills of the students. Kartal
et al, (2023) determined that cartoons are more valuable and interesting than written texts
according to the participants' opinions.

The possible limitations of using cartoons in history subjects was questioned in the study and,
based on the participants’ opinions, the categories of “Content”, “Subject” and “Lesson” were
obtained under this theme. In the content category, the codes of “Suitable for students, Excessive
satire and Difficult to understand” were obtained. According to the participants’ opinions, the
characters in the cartoons and their words should be appropriate for the students’ level and age.
Especially that cartoons with humorous content are not made for educational purposes may cause
them to be inappropriate for students. Other limitations expressed by the participants were that
cartoons contained excessive satire about historical characters and that unclear cartoons were
difficult to understand. In the subject category, the codes of “Suitability for the subject, Use of it in
sensitive subjects and Addressing a limited event” were obtained. It was determined that the
difficulty of finding cartoons that were especially suitable for the subject was the most frequently
expressed limitation by the participants in the subject category. In the lesson category, the codes
of “Lesson duration, Class chaos and Distraction” were formed. Accordingly, it was stated by the
participants that the use of cartoons could cause anxiety about completing the curriculum. It was
also stated that the humor of cartoons could disrupt the classroom climate and students could
lose interest in the subject. It was concluded that finding cartoons that were suitable for the
student and the subject was a limitation expressed by the participants in the use of cartoons in
history classes.

The question about what to consider when using cartoons in teaching history subjects was
directed to the participants. In line with the participants’ opinions, the categories of “Suitability
for Students”, “Education” and “Content” were obtained. First, the codes “Level, Visual, Expression,
Connotation” were created within the “Suitability for Students” category. In this category, the
opinion that cartoons should be suitable for the student level comes to the forefront when
choosing them. In addition, the participants stated that the characters, visuals and expressions in
the cartoons should not be obscene and should not contain violence or slang. The codes “Subject,
Instructive, Achievement, Anachronism, Behavior” were obtained in the Education Category.
Accordingly, it was determined that the most frequently expressed issue by the participants in
this category was that the cartoons used as educational materials should be suitable for the
subject. In addition, the participants stated that the cartoons should be instructive and suitable
for the outcome, they should not create anachronism errors and cartoons that may cause
undesirable behaviors in students should not be selected. In the content category, the codes
“Excessive satire, Political, Truth, Meaning, Propaganda, Ethics, Objective” were created. In this
category, participants expressed that the cartoons should not contain excessive satire on the
historical event or character, should not have political content, and should not be used as a
propaganda tool.

“Humor, Character, Many, Social, Critical, Historical, Political, War, Information, Educational” were
obtained as codes in the type category under the theme of cartoon types in history education.
When the answers given by the participants on the subject were examined, it was concluded that
they generally stated that humorous cartoons were a type that could be used in history education.
“Every period, Prehistoric, New Age, Modern Age and Recent Date” codes were obtained for the
Period Category under the theme of ‘Use of cartoons in teaching historical periods’. Accordingly,
it was concluded that most of the participants stated that cartoons could be used in teaching every
period of history. Some of the participants stated that the use of cartoons in teaching the
prehistoric period could be effective. They explained this situation as the scarcity of visuals related
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to the that period. Some participants stated that cartoons related to recent history and the recent
date could be used. The developments in the recent date and the inclusion of cartoons in many
media tools can be shown as the reason for this situation.

According to the results obtained from the research, it is recommended that:

e Experimental research be conducted to measure the effectiveness of the use of cartoons
in teaching history subjects,

e Research with different methods be conducted to measure how effective the use of
cartoons is in teaching different historical periods,

e Research be conducted to measure what students think about the issue,

e Similar research be conducted so that the results obtained by different researches
research with different sample groups can be compared,

e (Cartoons should be developed in collaboration with history educators and cartoonists in
a way that is suitable for students in teaching history subjects.
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