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Ozet: Bu ¢alismanmin amaci ilkokul dgrencilerinin ekran bagimhhigi, zorbahk ve yalmzlik
diizeyleri arasindaki iliskiyi incelemektir. Iliskisel tarama modeliyle yiiriitiilen bu ¢alismaya
Mardin ilinden 226 erkek ve 222 kiz olmak {izere toplam 448 6grenci katilmistir. Bulgulara
gore, ilkokul 6grencilerinin ekran bagimliligi, zorbalik ve yalnizlik seviyelerinin diisiik diizeyde
oldugu tespit edilmistir. Ekran bagimlilig1 ve zorbalik diizeyleri kizlarin lehine anlamli sekilde
daha diisiik bulunmustur. Ogrencilerin kardes sayisi, ebeveyn egitim diizeyi, siif diizeyi ve
hane geliri degiskenlerine gore zorbalik diizeyinde anlamli farkliliklar saptanmugtir.
Ogrencilerin hane geliri, anne egitim diizeyi ve kardes sayis1 degiskenlerine gore yalmzlik
diizeyinde anlamli farkliliklar bulunmustur. Zorbalik, yalnzlik ve ekran bagimliligi arasinda
pozitif yonde ve anlamli iligki tespit edilmistir. Son olarak cinsiyet, yalnizlik ve anne ekran

kullanim siklig1 degiskenleri birlikte zorbalig1 yordamaktadir.
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GIRIiS

Okullar, gocuklarin bilgi ve beceri kazanmasinda ¢ok 6nemli rollere sahiptir. Okula karsi olumsuz
tutumun gelismesi bu gibi 6nemli kazanimlarin elde edilmesini zorlagtirabilir. Cocuklarin okula karsi olumsuz
tutum gelistirmelerinde okul siireci igerisinde kargilagtiklart olumsuz durumlar etken olabilmektedir. Okul
ortamindaki olumsuz durumlardan en yaygin olani zorbalik sorunudur (Piskin, 2002). Zorbalik, bireyin diger
bireyler tarafindan kasitl ve sirekli bir sekilde rahatsiz edilmesi olarak tanimlanmigtir (Olweus, 1993).
Zorbalik sorununun okullarda hala yaygin olarak gériilmeye devam ettigi ve dnemli bir sorun olarak goriildiigii
raporlannustir (Ekonomik Is Birligi ve Kalkinma Orgiitii [OECD], 2019; Yosep vd., 2024). Bu soruna karsi
cogu iilke arastirmalar yapmakta, yasalar ¢ikarmakta ve Onleme miidahaleleri uygulamaya caligsmaktadir
(Bradshaw, 2015). Bu miidahalelerin etkili olabilmesi i¢in zorbaligin dogasinin, etkilerinin, iliskilerinin ve
nedenlerinin bilinmesi son derece 6nemlidir.

Zorbalik pek ¢ok sosyal, duyussal, akademik ve psikolojik soruna etken olabilmektedir. Zorbaligin
depresyon, stres, diisiik benlik algisi, yetersiz arkadaglik becerileri, ¢ekingenlik, uyumsuzluk ve diisiik
akademik performans gibi birgok olumsuz etkisi tespit edilmistir (Swearer vd., 2012). Ayn1 zamanda bu
olumsuz etkilerin yagsam boyu siirebilecegi ve kisilerin intihara kadar siiriiklenebilecegi saptanmistir (Kim &
Leventhal, 2008). Ozellikle zorbaligin cocuk ve genglerde yaygin olarak goriilmesi bu tiir olumsuzluklarm etki
boyutunu da arttirabilmektedir. Nitekim bu tiir olumsuz etkilerden dolay1 Diinya Saglik Orgiitii (DSO) (2012)
zorbalig1 bir halk saglig1 problemi seklinde simiflandirmistir.

Birlesmis Milletler Egitim, Bilim ve Kiiltiir Orgiitii’niin (UNESCO) (2019) arastirma raporuna gdre
diinya genelinde okula giden her ii¢ 6grenciden biri (%32) zorbaliga maruz kalmaktadir. Pigkin (2010)
arastirmasinda, Tiirkiye’de de zorbaligin yaygin olarak goriildiigiinii ve okula giden dgrencilerin yaklasik tigte
birinin (%35) zorbaliga maruz kaldigini bulmustur.

Onemli bir halk saghigi sorunu olan zorbaligin nedenlerinin ve iligkilerinin bilinmesi bu olguyla
miicadelede son derece onemlidir. Kisilerin demografik 6zellikleri, sinif diizeyi, okul tiirii ve okulun
bulundugu ortam gibi birgok etmenin zorbalig1 ortaya ¢ikarabilecegi tespit edilmistir (Piskin, 2002). Son
donemlerde ise saldirganlik barmndiran dijital ekran iceriklerinin de zorbalikla iligkili olabilecegi
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vurgulanmaktadir. Televizyondaki siddet igerikli yaymlarin (Olweus, 1995); olumsuz igerikler barindiran
medya araglarinin; 8ldiirme, yok etme gibi saldirganlik igeren bilgisayar oyunlarinmn (Irfaner, 2009) zorbaca
davranislara sebebiyet verebilecegi belirtilmektedir.

Teknoloji kullanimlarinin faydalarmin yani sira olumsuz etkilerinin de oldugu ve bu olumsuz etkilerin
baginda teknoloji bagimliliginin geldigi bildirilmektedir (Kiigiikvardar, 2019). Teknolojinin bilingsizce, asir1
ve takintili kullanilmasi olarak ifade edilen teknoloji bagimliligi, son donemlerde teknolojik yeniliklerden biri
olan ve her gegen giin ilgi odagi haline gelen ekran bagimliligi soéylemi ile de kullanilmaktadir. Ekran
bagimliligi, davranigsal bagimliliklar seklinde ele alinan ekrana sahip akilli telefon, televizyon, akilli saat,
tablet, bilgisayar-oyun, internet bagimliligi gibi bagimliliklarin yerine kullanilabilecek giincel ve cati bir
adlandirmadir (Lin vd., 2019).

Son dénemlerde diinya genelinde (Kemp, 2023) ve Tiirkiye’de (TUIK, 2021) bilisim teknolojileri ve
internet kullanimlarinda 6nemli artiglarin oldugu rapor edilmistir. Yesilay (2020), teknoloji kullanimlarindaki
bu artiglarin bireyleri hem bagimliliga siiriikleyebilecegini hem de bu kullanimlarin bireylerde bagka birgok
olumsuzluklar olusturabilecegini agiklamistir. Bu agiklamayla Ortiisen 6nemli arastirmalar oldugu
goriilmiistiir. Ornegin Baltac1 ve digerlerinin (2020) c¢ocuklarla yapmis olduklar1 arastirmada, uzun siire
takintili ekran kullanan ¢ocuklarin okul basarilarmin diistiigii, sosyal becerilerinin gelismedigi, toplumsal
etkilesimlerinin azaldig1 ve iliskilerinde catigsmalar yasadiklari tespit edilmistir. Yine Kirbag ve digerleri (2007)
arastirmalarinda, siirekli televizyon izleyen ¢ocuklarin laf sdyleme, sdylenti ¢ikarma, vurma, itme, lakap takma
gibi zorbalik benzeri davraniglar gostermeye daha meyilli olduklarini saptamiglardir.

Benzer baska bir arastirmada irfaner (2009), siddet ve zorbalik barindiran dijital oyun ve medya
igeriklerinin uzun siireli ve takintili kullanilmasi sonucunda kisilerin bu saldirganca davraniglara 6zendikleri
ve bu davraniglara olan egilimlerinin arttig1 saptanmustir. Tiirkiye Biiyiik Millet Meclisi’nin (TBMM) (2020)
“Cocuk Oliimlerini Arastirma Komisyonu Raporu” zorbalik ve ekran bagimliigmin iliskili olabilecegi
konusunda dikkat ¢ekicidir. Rapora gore, son yillarda 114 ¢ocugun Tiirkiye'de intihar ettigi ve sosyal medyanin
cocuklart oliime siiriikleyebilecegi bildirilmistir. Bu carpici raporda sosyal medyanin etkileri yani sira
aliskanliklar, bagimliliklar, kendini begenmeme, aile ve okul arkadaslariyla sorunlar, akran zorbalig1 ve siber
zorbalik gibi faktorler intihar nedenleri arasinda sayilmistir.

Aragtiralar, saldirganca davraniglar barindiran dijital ekran igerikleri ile zaman gegiren bireylerin de
saldirganca davranislar sergileyebilecegini gostermektedir. Literatiirde zorbaligin nedenlerine iligkin yapilmig
arastirmalarin ¢ogunda genel olarak kisisel, ailevi, iligkisel ve toplumsal etkenlere deginildigi goriilmiistiir
(Ozdinger-Arslan & Savaser, 2009; Smokowski & Kopasz, 2005). Ekran bagmmliligi ya da medya
kullanimlarindaki olumsuzluklar ile zorbalik arasindaki iligkinin incelendigi az sayida arastirmaya
rastlanmigtir (Demirel, 2022; Elmacigil, 2021; Hazar & Ekici, 2021). Demirel (2022) ve Elmacigil’in (2021)
arastirmalar1 disinda yapilmis olan diger arastirmalarin ergenlik donemi ve sonrasina yonelik arastirmalar
olduklar1 goriilmiigtiir. Bu baglamda zorbalik ve ekran kullanimlarindaki olumsuzluklarla daha etkili miicadele
edilmesi ve onleyici tedbirler alinmasi kapsaminda ergenlik 6ncesi ilkokul ¢ocuklaria yonelik olarak zorbalik
ve ekran bagimlilig1 arasindaki iligki ¢aligilmustir.

Zorbalikla ilgili yapilmis arastirmalar incelendiginde genel olarak iliskisel problemlerin zorbaligi ortaya
cikardigindan ya da iligkisel problemlerin zorbalik sonucunda ortaya ¢iktigindan bahsedildigi goriilmiistiir
(Kim & Leventhal, 2008; Smokowski & Kopasz, 2005; Swearer vd., 2012). Bu iliskisel problemlerin daha ¢ok
sosyal becerileri zayif, gekingen, i¢ine kapanik bireyler tarafindan sergilendigi ileri siiriilmektedir. Bireyler bu
davraniglart sergilerken yalmzlik gibi tziintii verici durumlara siiriiklenebilmektedirler (Smokowski &
Kopasz, 2005). Bu bakimdan temelde yalmzlik olgusunun zorbalik olgusu bakimindan énemli bir degisken
oldugu anlagilmaktadir. Bu olguya deginmek zorbaligin dogasinin daha iyi anlagilmasini saglayacaktir.

Yalnizlik, kiginin sosyal ¢evresinde arzu ettiginden daha az iliskiye sahip olmasi veya var olan sosyal
iliskilerinde tatmin olmadiklarinda ortaya ¢ikan hos olmayan durumdur (Asher & Paquette, 2003). Asher ve
arkadaglarina (1984) gore yalnizligin yogun yasanmasi kisilerde yiiksek diizeyde mutsuzluga, ¢ekingenlige,
giivensizlige ve saldirganca davranislara sebebiyet verebilmektedir. Ayrica aragtirmalarinda, tipki yetiskinler
gibi ¢ocuklarin da yalmizlik yasayabileceklerini saptamiglardir. Benzer sekilde Dupper (2002), sosyal
iligskilerinde yetersizligi olan ¢ocugun akranlariyla saglikli etkilesimler kuramayacagini, yalnizlasabilecegini
ve biiylidiikge bu istenmeyen durumlarin devam edebilecegini ifade etmektedir.

Yalnizligin ¢ocuklarda olusumunda hem kisisel hem de ¢evresel pek ¢ok faktor etkili olabilmektedir.
Ev tagima, okul degisimi, yakin ¢evreden uzaklasma, akranlari tarafindan diglanma, ebeveynlerin ayrilmasi,
sevilen bir yakmin veya hayvanin kaybi ¢ocuklarin yalnizligina neden olabilmektedir. Diisiik 6zgiiven,
utangag, kaygili, ¢ekingen (Smokowski & Kopasz, 2009), sosyal ilgisiz (Copan & Weeks, 2010)
Ozelliklerinden bazilarini tastyan ¢ocuklarin yalnizliga daha yatkin olduklar1 belirtilmektedir. Ayrica uzun
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stireli ve takintili ekran kullanimi (Baltaci vd., 2020) ile akran zorbaliginin (Dupper, 2002) da yalnizliga sebep
olabilecegi belirtilmektedir.

Smokowski ve Kopasz (2005), empati seviyesi diisiik, iletisim becerileri gelismemis, diirtii ve 6fke
kontrolii zayif ¢ocuklarin daha fazla zorbalik yaptigini; sosyal becerileri gelismemis, icine kapanik, akranlari
tarafindan pek tercih edilmeyen yalniz ¢ocuklarin zorbaliga ugrama ihtimallerinin diger ¢ocuklara gore daha
yiiksek oldugunu saptamiglardir. Buna gore arastirma bulgular1 yalmizhigim zorbalik olgusuyla iligkisinin
olabilecegini gdstermektedir. Yapilmis arastirmalar incelendiginde, yalnizlik ve zorbalik iliskini konu alan
arastirmalarin (Eminoglu, 2018) ¢ok az oldugu ve rastlanan aragtirmalarin ise ergenlik oncesi donemleri
kapsamadigi goriilmiistiir. Bu baglamda yalnizlik olgusunun zorbalik gibi son derece ciddi bir sorun alani igin
onemli bir degisken olabilecegi diisiiniilmiistiir. Onleyici hizmetler kapsaminda ergenlik oncesi yas
gruplarinda, bu olgular arasindaki iligkinin incelenmesinin 6nemli oldugu diistiniilmiistiir.

Biitiin bu bilgiler 1518inda bir toplumda zorbalik, ekran bagimlilig1 ve yalnizlik olgularinin yiiksek
diizeyde olmasi hem bireysel hem de toplumsal agidan ciddi sorunlar olusturabilir. Literatiirde bu konularda
ergenlik dncesi doneme yonelik yapilmis arastirmalarin ¢ok az oldugu goriilmiistiir (Aktan, 2022; Balak, 2017;
Boyaci, 2019; Demirel, 2022; Duyan vd., 2015; Furuncu, 2019; Kaya, 2005). Hem halk saglig1 agisindan daha
koruyucu ve problemlere karsi daha Onleyici olmasi hem de literatiire katki yapmasi bakimlarindan bu ii¢
konunun birlikte ele alinip ilkokul ¢agindaki kiigiik yas gruplartyla ¢alisilmasinin son derece énemli oldugu
diistintilmiistiir.

Bu baglamda bu ¢alismanin temel amaci ilkokul diizeyindeki 6grencilerinin genel zorbalik egilimleri,
ekran bagimlilig1 ve yalnizlik diizeyleri arasindaki iliskiyi incelemektir. Bu amag¢ dogrultusunda asagidaki
sorulara cevap aranmustir;

1) ilkokul 6grencilerinin algiladiklar1 genel zorbalik egilimleri, ekran bagimliliklari ve yalnizliklar ne
diizeydedir? Bu diizeyler, dgrencilerin demografik degiskenlerine gore (cinsiyet, kardes sayisi, hane geliri,
smif ve ebeveyn egitim diizeyi) anlamli sekilde farklilagmakta midir?

2) Ilkokul 6grencilerinin genel zorbalik egilimleri, ekran bagimliliklari, yalmzliklar: ve katilimeilarin
(anne, baba, 6grenci) ekran kullanim sikliklar1 arasinda anlamli bir iligki var midir?

3) Ilkokul dgrencilerinin ekran bagimliliklari, yalnizliklari, cinsiyetleri ve katilimeilarin (anne, baba,
ogrenci) ekran kullanim sikliklar1 birlikte 6grencilerin genel zorbalik diizeyinin anlamli bir yordayicisi midir?

YONTEM

Arastirmanin Deseni

Calismada betimsel yaklasimlardan iliskisel tarama modeli kullanilmustir. Iliskisel tarama model,
degiskenler arasindaki iligkinin belirlenmesi amaciyla kullanilmaktadir (Karasar, 2011). Buna gore ilkokul
Ogrencilerinin zorbalik, ekran bagimliligt ve yalnizlik diizeylerinin birbirleriyle iliskisi belirlenmeye
calisiimustir.

Calisma Grubu

Calisma grubu, uygun o6rnekleme teknigi kullanilarak belirlenmistir. Bu teknik para, emek ve zaman
sinirliliklart nedeniyle ¢aligma grubunun arastirmaya uygun ve kolay ulasilabilir birimlerden secilmesidir
(Buyukoztirk vd., 2016). Buna gore ¢alismanin evreni Mardin Artuklu ilgesindeki ilkokul 6grencileridir.
Orneklemi ise bu ilcedeki ilkokullar arasindan secilen ii¢ ilkokulun ikinci, ticiincii ve dordiincii simif
kademelerinde bulunan 13 subenin 6grencileridir. Segilen bu okullarin farkli sosyo-ekonomik yapidaki
mahallelerden olmalarina dikkat edilmistir. Ayrica secilen okullarin mesafe olarak ulagilabilir ve bu segilen
ogrencilerin 6gretmenlerinin bilimsel aragtirma yapmay destekleyen 6gretmenler olmasina dikkat edilmistir.

Caligmada toplam 497 6grenciye ulasilmigtir. Bu 6grencilerden 49 unun (26 erkek ve 23 kiz) formu
eksik veya hatali oldugundan gecersiz sayilmis ve hesaba katilmamistir. Buna gore 226’s1 erkek, 222°si kiz
olmak fiizere toplam 448 Ogrencinin verileri gegerli sayilmis ve incelemeler bu veriler {izerinden
gerceklestirilmistir. Ogrencilerin anne ve babalarinin %99u birlikte yasamakta ve hayattadir. Ogrenciler 7 ile
10 yas aralifinda ve yas ortalamalar1 8,87°dir. Calismaya ikinci smiflardan 108 (%24.1) 6grenci, ii¢Uncl
smiflardan 151 (%33.7) 6grenci ve en fazla katilimcinin oldugu dordiincii siniflardan 189 (%42.2) 6grenci
katilmistir. Ogrencilerin babalarinin daha ¢ok lisans mezunu [146’s1 (%32.6)], annelerinin ise daha cok lise
mezunu [155°1 (%34.6)] egitim diizeyine sahip olduklar1 gériilmiistiir. Cogu aile [295°1 (%65.9)] iki veya (¢
cocukludur. Babalarin ¢ogu [210’u (%46.9)] 6zel sektorde ¢aligmaktadir. Annelerin ¢ogu [322’si (%71.9)]
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calismamakta; ¢aligan annelerin ¢ogu kamu sektoriinde [78°1 (%17.4)] calismaktadir. 265 6grencinin (%59.1)
hane geliri ¢ok diisiik veya diisiik diizeydedir. Ogrencilerin %77.3’{i ekran1 3 saatin altinda, %21.2’si ekrani
3-7 saat arasinda ve %1.6’s1 ise 7 saatin iistiinde ekran kullandiklar1 bildirilmistir. Babalarin %62.3’i ekran1 3
saatin altinda, %31.2’si ekrani 3-7 saat arasinda ve %6.5’1 ise 7 saatin iistiinde ekran kullandiklar1 aktarilmustir.
Annelerin ise %78.1°1 ekrani1 3 saatin altinda, %20.3’0 ekran1 3-7 saat arasinda ve %1.6’s1 ise 7 saatin Ustiinde
ekran kullandiklar1 bildirilmigtir.

Veri Toplama Araclari

Demografik bilgi formu, dgrencilere ve velilerine yonelik olarak arastirmaci tarafindan hazirlanmigtir.
Bu formda ebeveynlerin ¢ocuga yakinlik dereceleri, medeni durumlari, yaglari, meslekleri, egitim diizeyleri
ile ailenin hane gelir diizeyi, 6grencinin cinsiyeti, yasi, dogum sirasi, kardes sayisi, smif diizeyi ve
katilimcilarin ekran kullanim sikliklaria yonelik sorular bulunmaktadir.

Zorbalik Egilimi Olgegi, Ddlek’in (2002) gelistirdigi bu 6lgek, tamami 26 maddeden olusan 4’lii Likert
(1: Hi¢ katilmiyorum-4:Kesinlikle katiliyorum) tipi bir 6lgektir. 17 maddesi diiz, 9 maddesi ise ters yiiklemlidir
(Dolek, 2002). Balak (2017) tarafindan o6lgegin ilkokul 6grencileri (3 ve 4. siniflar) i¢in uygun oldugu
(glivenirlik katsayis1 o = .84) tespit edilmistir. Bu ¢aligma kapsaminda uygulanan Zorbalik Egilimi Olgegi’nin
geneli i¢in Cronbach’s Alpha degeri .79 bulunmustur. Cronbach Alfa (o) katsayis1 0.60 < o < 0.80 degerleri
arasinda oldugunda 6lgek gilivenilirdir (Kalayci, 2018).

Problemli Medya Kullanim Olgegi (PMK), Domoff ve digerlerinin (2017) ¢ocuklara (4-11 yas) yonelik
olarak, DSM V’te bahsedilen Internet Oyun Oynama Bozuklugu &lgiitlerine gore hazirlanmistir. Cocuklardaki
problemli medya kullanimini belirlemek iizere gelistirilmistir. Olgme aracinin 9 maddelik kisa formu da 27
maddelik uzun formu da tek faktorlii yapidadir. Maddeler 1 (asla) ile 5 (her zaman) yoniinde giden likert dlgek
tarzindadir. Olgekten alman puanlar yiikseldikge problemli kullanimlar da yiikselmektedir. Ebeveynlerin
cocuklarin davraniglarini gz 6niinde bulundurarak doldurduklari, cocuklardaki genel olarak gorsel ekran
teknolojilerinin (bilgisayar, televizyon, akilli telefon, tablet gibi) problemli kullanimini belirlemeye ¢alisan bir
dlcektir. Bu calisma kapsaminda lgegin kisa formu kullanilmistir. Olgegin kisa formu igin Cronbach’s alfa
degerinin .93 oldugu saptanmistir (Domoff vd., 2017). Bu 6l¢gek Furuncu (2019) tarafindan Tiirkceye
uyarlanmustir. A¢imlayici faktor analizi sonucunda PMKO-kisa form maddelerinin faktor yiiklerinin .53 ile
.84 araliginda oldugu belirlenmistir. Bu uyarlamada Cronbach’s Alfa degeri .92 oldugu saptanmustir (Furuncu,
2019). Bu ¢aligma kapsaminda uygulanan PMKO- Ebeveyn Kisa formunun Cronbach’s Alpha degeri .91
bulunmustur.

Cocuklar i¢in Yalmzhik Olgegi, gocuklar tarafindan algilanan yalmzlig: tespit etmek amaciyla Asher ve
digerleri (1984) tarafindan gelistirilmistir. Olgek, 5°li Likert (1:Benim i¢in her zaman dogru- 5:Benim igin
higbir zaman dogru degil) tipli 24 maddeden olusan bir 6lgektir. ilkokul ve ortaokul seviyesindeki 3, 4, 5 ve
6. siif dgrencilerine yonelik gelistirilmistir. Olcegin 16 maddesi ¢ocuklarm yalnizhigini 6lgmektedir. Diger 8
madde ise ¢ocuklarin hobileriyle ilgili dolgu maddeleridir. Testten elde edilen puanlarin artmasi yalnizligin da
artigmi gostermektedir. Olgek ilk olarak Kaya (2005) tarafindan Tiirk¢eye uyarlanmis, daha sonra revize
amactyla Duyan ve arkadaslar1 (2015) tarafindan uyarlama ¢aligmasi tekrar yapilmistir. Olgekteki yalnizhig
Olcen maddelerin (16 madde) Cronbach Alfa degeri .90 olarak belirlenmistir. Bu ¢aligma kapsaminda
uygulanan Yalmzlik Olceginin Cronbach’s Alpha degeri .85 bulunmustur.

Veri Toplama Siireci

Caligmanin verilerini toplamak amaciyla, Ol¢eklerden sorumlu arastirmacilardan, Mardin Artuklu
Universitesi Etik Kurulundan (No: 12.01.2023-2023/14-1) ve Mardin il Milli Egitim Miidiirliigiinden (No:
02.02.2023- E-63050228-605.99-69801832) gerekli izinler alinmistir. Bu izinler dogrultusunda 2022-2023
egitim 0gretim yili ikinci donemi Mart-Nisan (2023) aylarinda 6grencilerin velilerinden ve veli onay1 olan
Ogrencilerden calisma verileri toplanmigtir. Onam formu, Demografik Bilgiler formu ve PMKO-Kisa formu
Ogrenciler vasitasiyla (tiim formlar1 eve gotiirlip, getirdiler) velilerinden toplanmustir. Daha sonra diger
zorbalik ve yalnizlik 6lgekleri ise velisi tarafindan onay1 bulunan, formlardaki kod numarasi kendilerine denk
gelecek sekilde belirlenen dgrencilere uygulanmis ve veriler toplanmstir. Ogrencilerin dlgekleri doldururken
zorlanmadiklar1 goriilmiistiir.

Verilerin Analizi

Calismadan elde edilen veriler, IBM SPSS Statistics programu ile analiz edilmistir. Arastirma sorularina
yonelik olarak yapilacak olan analizlerin ilk asamasinda normal dagilimlarina bakilmigtir. Normal dagilim
degerleri icin Kolmogorov-Smirnov test degerleri ve Basiklik- Carpiklik (Kurtosis and Skewness) degerleri
esas alinmustir. Yapilan analizlerde, PMKO’daki anne egitim diizeyi degiskeni, Yalmzlik Olgegindeki kardes
sayisi, sinif diizeyi, hane geliri ve ebeveynlerin egitim diizeyi degiskenleri ve son olarak Zorbalik Olgegindeki

457



Trakya Egitim Dergisi, 15(1) 2025, 454-483

ebevenylerin egitim diizeylerine gore N>50 icin Kolmogorov-Smirnov test degeri p>.05"1 karsilandigindan
normal dagilim gosterdikleri goriilmiistiir. Geriye kalan diger tiim degiskenlerin Basiklik- Carpiklik (Kurtosis
and Skewness) degerlerinin +1 araliginda olduklar1 ve bu verilerin normal dagilim gosterdikleri goriilmistiir
(Tabachnick & Fidel, 2013). Ayrica ¢alismada yapilan analizlerde 6lgeklerin tiimiinden elde edilen Cronbach
Alpha (o)) degerlerinin .79 ile .91 degerleri arasinda degistigi ve gilivenilir oldugu saptanmuistir.

Zorbalik dlcegi ortalama degerleri 1 ile 4 arasinda degismektedir. Say1 degerinin artmasi zorbaligim da
arttigina isaret etmektedir. Buna gore alinan deger 1.00-1.75 arasinda ise “Cok Diisiik”; 1.76- 2.50 arasinda
ise “Diislik”; 2.51- 3.25 arasinda ise “Yiksek” ve 3.26- 4.00 arasinda ise “Cok Yiiksek” oldugunu ifade
etmektedir (Dolek, 2002). Yalnizlik 6lgegi toplam puanlari 24 ile 120 say1 degerleri arasinda degismektedir.
Say1 degerinin artmasi yalnizligin da arttigina isaret etmektedir. Buna gore alinan deger 24.00- 43.20 arasinda
ise “Cok Disiik”; 43.21- 62.40 arasinda ise “Diisiik”; 62.41-81.60 arasinda ise “Orta”; 81.61-100.80 arasinda
ise “Yiksek” ve 100.81-120.00 arasinda ise “Cok Yiiksek” oldugunu ifade etmektedir (Duyan vd., 2015).
Ekran bagmmliligi 6l¢egi ortalama degerleri 1 ile 5 arasinda degismektedir. Say1 degerinin artmasi ekran
bagimliliginin da arttigina isaret etmektedir. Buna gore alinan deger 1.00-1.80 arasinda ise “Cok Diigiik™; 1.81-
2.60 arasinda ise “Diisiik”; 2.61-3.40 arasinda ise “Orta”; 3.41-4.20 arasinda ise “Yiiksek” ve 4.21-5.00
arasinda ise “Cok Yiiksek” olduguna isaret etmektedir (Furuncu, 2019).

Caligmadaki siirekli degiskenler (zorbalik, ekran bagimliligi, yalnizlik ve ekran kullanim sikliklarr)
arasindaki iliskiler Pearson korelasyon katsayis1 degerlerine gore incelenmistir. Zorbaliga, ekran bagimliligina
ve yalmzliga iliskin diizeylerin kardes sayisi, sinif diizeyi, hane geliri ve ebeveynlerin egitim diizeyi
degiskenlerine gore muhtemel farkliliklarin anlamliliginin tespiti i¢in Tek Yo6nlii Varyans Analizi (ANOVA);
cinsiyetler arast muhtemel farklarin analizi i¢in bagimsiz gruplararasi t testi uygulanmstir. Bu test sonuglarinin
etki biiyiikliikleri icin Hattie (2009) ve Cohen (1988) degerleri temel alinarak degerlendirme yapilmistir.
Caligmadaki son sorunun cevabi i¢in ¢oklu regresyon (enter yontemi) uygulanmistir.

BULGULAR

Birinci Arastirma Sorusuna Dair Bulgular

Caligmadaki ilk aragtirma sorunun cevabina yonelik olarak ilkokul 6grencilerinin zorbalik, ekran
bagimliligi ve yalnizliklarinin hangi diizeyde olduguna bakilmistir.

Tablo 1

Hlkokul Ogrencilerinin Zorbalik, Ekran Bagimhiligi ve Yalnizluk Diizeyleri
Olcek X SS Shy Diizey
Zorbalik 1.77 .36 .02 Diistik
Ekran Bagimlilig1 2.11 .86 .04 Diisiik
Yalnizlik 39.55 12.07 .57 Cok Diigiik

Tablo 1’de goriildiigi tizere ilkokul 6grencilerinin zorbalik (2.51< x <3.25) ve ekran bagimliligi (2.61<
X <3.40) seviyelerinin “diisiik” diizeyde; yalnmizlik seviyelerinin (24.00< x <43.20) ise “¢ok diisiik” diizeyde
oldugu tespit edilmistir.

Caligmanin devaminda 6grencilerin zorbalik, ekran bagimliligi ve yalnizlik diizeylerinin cinsiyet, kardes
sayist, sinif diizeyi, hane geliri ve ebeveynlerin egitim diizeyi degiskenlerine gore anlamli farklilagmalarin olup
olmadigma bakilmistir. Bulgular asagida sunulmustur;

Tablo 2
Ilkokul Ogrencilerinin Zorbalik, Ekran Bagimliligi ve Yalmzhik Diizeylerinin Cinsiyet Degiskenine Gére
Bagimsiz Gruplar t Testi Sonuglari

Olcekler Cinsiyet N X SS Shy t sd p d
Zorbalik Ié:iek ggg i;g :g‘; :gg 446 358 .00%* .36
begmilg Efek %6 225 G og M09 33 00 s
i Kr BOBE 00 8w o

*p<.05; **p<.01
Tablo 2’de goriildiigii iizere, erkeklerin zorbalik diizeyleri kizlardan anlamli sekilde daha yiiksek
bulunmustur (tuse= -3.58; p< .01). Test sonucunda hesaplanan etki biiyiikligii d= .36 farkin orta diizeyde
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oldugu goriilmektedir. Benzer sekilde erkek 6grencilerin ekran bagimliligi diizeyleri kiz 6grencilerinkinden
anlaml sekilde daha yiiksek bulunmustur (tus0,97)= -3.38; p< .01). Hesaplanan etki biiytikligii d= .85 farkin
yuksek diizeyde oldugu goriilmektedir. Yalmizlik diizeyi icin cinsiyetler arasinda anlamli bir farklilik
bulunmamugtir.

Tablo 3
Ogrencilerin Bazi Demografik Degiskenlerinin Zorbalik, Yalmizlik ve Ekran Bagimlihigi Duizeylerine Gore Tek

Yonlii Varyans Analizi (ANOVA) Sonuglar

Olgek  Degiskenler Varyans KT Sd KO F p 72
Kaynag
Gruplar Aras1  1.72 2 .86 6.87 .002** .03
Sinif Diizeyi Grup Ici 55.73 445 A3
Toplam 57.45 447
Gruplar Aras1  1.56 4 .39 3.78 .02* .03
Kardes Sayis1  Grup Ici 55.89 443 A3
Toplam 57.45 447
% Baba Egitim Gruplar Aras1 3.53 5 71 5.79 .000*** .07
2 DUZeyig Grup igi 53.92 442 12
N Toplam 57.45 447
Anne Egitim Gruplgr.Aram 2.77 5 .55 4.47 .000*** .05
Diizeyi Grup I¢i 54.68 442 A2
Toplam 57.45 447
Gruplar Arast  1.77 3 .59 471 .003** .03
Hane Geliri Grup Ici 55.68 444 A2
Toplam 57.45 447
Gruplar Arast  486.81 2 243.40 1.68 A9 --
Sinif Diizeyi Grup ¢i 64644.21 445 145.27
Toplam 65131.02 447
Gruplar Aras1  1546.68 4 386.67 2.69 .03* .02
Kardes Sayis1 ~ Grup gi 63584.33 443 143.53
» Toplam 65131.02 447
§ Baba Egitim Gruplgr.Aram 986.84 5 197.37 1.36 24 --
£ Diizeyi Grup I¢i 64144.18 442 145.12
= Toplam 65131.02 447
Anne Egitim Gruplgr.Ara51 1954.09 5 390.82 2.73 .02* .03
Diizeyi Grup I¢i 63176.92 442 142.93
Toplam 65131.02 447
Gruplar Aras1  1526.81 3 508.94 3.55 01** .02
Hane Geliri Grup I¢i 63604.20 444 143.25
Toplam 65131.01 447
Gruplar Aras1  2.04 2 1.02 1.39 25 --
Sinif Diizeyi Grup I¢i 326.60 445 .73
Toplam 328.64 447
Gruplar Aras1  1.51 4 .38 51 73 --
) Kardes Sayis1 ~ Grup Ici 327.13 443 74
E Toplam 328.64 447
= . Gruplar Arast1  4.40 5 .88 1.20 31 --
3 gﬁgiﬁgmm Grup ici 32425 442 73
= Toplam 328.64 447
E Anne Egitim Gruplar Aras1  2.88 5 .58 .78 .56 --
&= Diizeyi Grup Ici 325.76 442 74
Toplam 328.64 447
Gruplar Arast  5.17 3 1.72 2.37 .07 --
Hane Geliri Grup I¢i 323.47 444 .73
Toplam 328.64 447

*p< .05; **p< .01; ***p<.001

Tablo 3’te goriildiigii tizere 6grencilerin zorbalik diizeyleri arasinda sinif diizeyine gore anlamli farklar
bulunmaktadir [F-445) = 6.87; p<.01]. LSD test sonucuna gore ikinci sinif (x= 1.75, SS=.36) ve ii¢iincii simif
(x= 1.70, SS= .37) ogrencilerin zorbalik egilimi diizeyleri, dordiincti simf (x= 1.84, SS= .34) 6grencilerin
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zorbalik egilimi diizeylerinden anlamli sekilde daha diisiiktiir. Hesaplanan etki biiyiikliigii #2= .03 farkin diisiik
diizeyde oldugu goriilmektedir.

Ogrencilerin zorbalik diizeylerinin kardes sayis1 degiskenine gore anlamli farklar oldugu saptanmistir
[Fa-2443= 3.10; p<.05]. LSD test sonucuna gore tek gocuk olanlarin zorbalik egilimi diizeyleri (x= 1.69, SS=
.26), kardes sayis1 dort olan (x= 1.84, SS= .35) ve dordiin iistii olanlarin (x= 1.85, SS= .36) zorbalik
egilimlerinden anlamli sekilde daha diisiik oldugu saptanmistir. Ayrica iki kardes (Xx= 1.71, SS=.36) olanlarin
zorbalik egilim diizeyleri kardes sayisi ti¢ (x= 1.80, SS=.36), dort (x= 1.84, SS=.35), bes ve tistii (x= 1.85, SS=
.36) olanlarin zorbalik egilimi diizeylerinden anlaml1 sekilde daha diisiik oldugu saptanmistir. Hesaplanan etki
biiylikliigli #n2= .03 farkin diisiik diizeyde oldugu goriilmektedir.

Babalarin egitim diizeyine goére Ogrencilerin zorbalik diizeyleri arasinda anlamli farklar oldugu
belirlenmistir [F.442= 5.79; p< .001]. LSD test sonucuna gore babasi ilkokul mezunu (x= 1.91, SS= .35) ve
ortaokul mezunu (x= 1.93, SS= .35) olan 6grencilerin zorbalik diizeyleri, babasi 6n lisans mezunu (X= 1.69,
SS=.32), lisans mezunu (x= 1.68, SS=.32) ve {stu (x= 1.75, SS= .34) olan 6grencilerin zorbalik egilimlerinden
anlamh sekilde daha yiiksek oldugu saptanmustir. Ayrica babasi lise mezunu (x= 1.83, SS= .39) olan
ogrencilerin zorbalik egilimi diizeyleri babasi 6n lisans mezunu (x= 1.69, SS=.32) ve lisans mezunu (x= 1.68,
SS= .32) olan Ogrencilerin zorbalik egilimlerinden anlamli sekilde daha yiiksek oldugu saptanmustir.
Hesaplanan etki biiytikligi #2= .07 farkin orta diizeyde oldugu goriilmektedir.

Tablo 3’te goriildiigii lizere anne egitim seviyesine gore 6grencilerin zorbalik diizeyleri arasinda anlamli
farklar oldugu bulunmustur [Fs.a42= 4.47; p<.001]. LSD test sonucuna gore annesi ilkokul (x= 1.83, SS=.36)
ve lise mezunu (x= 1.77, SS= .34) olan 6grencilerin zorbalik diizeyleri, annesi lisans mezunu (x= 1.64, SS=
.34) olan 6grencilerin zorbalik egilimi diizeylerinden anlamli sekilde daha yiiksek oldugu saptanmistir. Ayrica
annesi ortaokul mezunu (x= 1.91, SS= .40) olan 6grencilerin zorbalik diizeyleri, annesi lise mezunu (x= 1.77,
SS=.34), 6n lisans mezunu (x= 1.74, SS= .38) ve lisans mezunu (x= 1.64, SS= .34) olan 6grencilerin zorbalik
diizeylerinden anlamli sekilde daha yiiksek oldugu saptanmistir. Hesaplanan etki biiyiikliigii #2= .05 farkin
dusiik diizeyde oldugu goriilmektedir. Ogrencilerin zorbalik diizeyleri arasinda hane geliri degiskenine gore
anlamli farkliliklar saptanmustir [Fs.442= 4.71; p<.01]. LSD test sonucuna gore hane geliri ¢ok diisiik (x=1.84,
SS= .36) olan dgrencilerin zorbalik diizeyleri, hane geliri orta diizey (x= 1.74, SS= .34) ve yiksek olan (x=
1.66, SS= .35) 6grencilerin zorbalik egilimi diizeylerinden anlamli sekilde daha yiiksek oldugu saptanmustir.
Ayrica hane geliri diisiik (x= 1.80, SS=.36) olan dgrencilerin zorbalik diizeyleri, hane geliri yiksek (x= 1.66,
SS= .35) olan ogrencilerin zorbalik diizeylerinden anlamli sekilde daha yiiksek oldugu saptanmustir.
Hesaplanan etki biiyiikliigii #n2= .03 farkin diisiik diizeyde oldugu goriilmektedir.

Ogrencilerin yalmzlik diizeyleri arasinda kardes sayis1 degiskenine gore anlamli farklar bulunmaktadir
[Fa-243) = 2.69; p<.05]. LSD test sonucuna gore ailede tek ¢cocuk olanlarin yalnizlik diizeyleri (x= 37.53, SS=
12.70), 5 kardes ve iistii olanlarin yalnizlik diizeylerinden (x= 43.60, SS=11.81) anlamli sekilde daha diigiiktiir.
Ayrica ailede iki kardes olanlarin yalnizlik diizeyleri (x= 37.74, SS= 12.60), 3 kardes olanlar (x= 40.78, SS=
10.53) ile 5 kardes ve istii olanlarin (x= 43.60, SS= 11.81) yalmzlik diizeylerinden anlamli sekilde daha diisiik
oldugu saptanmistir. Hesaplanan etki biiyiikliigii 7= .02 farkin diisiik diizeyde oldugu goriilmektedir.

Ogrencilerin yalnizlik diizeyleri arasinda anne egitim diizeyi degiskenine gore anlamli farklar oldugu
saptanmistir [F.a42) = 2.73; p< .05]. LSD test sonucuna gore annesi lisans mezunu (x= 35.80, SS=12.69) olan
Ogrencilerin yalnizlik diizeyleri, annesi ilkokul mezunu (x= 42.01, SS= 11.46), ortaokul mezunu (x= 40.77,
SS=12.37), lise mezunu (x= 39.40, SS= 11.75), yiiksek lisans mezunu veya Usti (x= 42.26, SS= 12.20) olan
ogrencilerin yalmzlik diizeylerinden anlamli sekilde daha diisiiktiir. Hesaplanan etki biiyiikliigii 7%= .03 farkin
diisiik diizeyde oldugu goriilmektedir.

Hane geliri degiskenine gore 6grencilerin yalnizlik diizeyleri arasinda anlamli farklar oldugu tespit
edilmistir [F(-442y = 3.55; p<.01]. LSD test sonucuna gore hane geliri ¢ok diisiik (x= 42.39, SS=11.03) olan
ogrencilerin yalmzlik diizeyleri, hane geliri diisiik (x= 38.01, SS=12.17), hane geliri orta (x= 38.62, SS= 11.68)
ve hane geliri yiiksek olan (x= 38.67, SS=13.49) 6grencilerin yalnizlik diizeylerinden anlamli sekilde daha
yliksek oldugu saptanmgtir. Hesaplanan etki biiyiikliigii 7°= .02 farkin diisiik diizeyde oldugu goériilmektedir.

Ekran Bagimliligmin tablo 3’te belirtilen degiskenlerle anlamli farkliliklarinin olmadigi; yalmzlik
diizeyinin ise sinif diizeyi ve baba egitim diizeyi degiskenlerine gore anlaml farkliliklarinin olmadig: tespit
edilmistir.

Ikinci Arastirma Sorusuna Dair Bulgular

Caligmanin ikinci arastirma sorusunun cevabina yonelik olarak, ilkokul 6grencilerinin zorbalik, ekran
bagimliligi, yalnizlik diizeyleri ile katilimcilarin (6grenci-anne-baba) ekran kullanim sikliklar1 arasinda
anlamli iligkilerin olup olmadigina bakilmistir. Bulgular asagidaki Tablo 4’te sunulmustur.
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Tablo 4
Tlkokul Ogrencilerinii? Ekran Bagimhiig, Yalmzlik, Zorbalik Diizeyleri ve Katilimcilarin Ekran Kullanim
Sikliklart Arasindaki Iliski

Degiskenler X SS 1 2 3 4 5 6
1.Ekran Bagimlilig 211 .86 1

2.Zorbalik 1.77 .36 10* 1

3.Yalnizlik 39.55 12.07 10* 33** 1

4.Ogrenci Ekran Siiresi 1.96 92 A3** .02 .01 1

5.Baba Ekran Siiresi 2.38 1.16 A3** -.08 -.01 37 1

6.Anne Ekran Suresi 1.92 92 14** - 14** -.03 33** 46** 1

*p< .05; **p< .01; ***p< .001

Tablo 4’te goriildiigli gibi 6grencilerin ekran bagimlilig1 diizeyleri ile diger tiim degiskenler arasinda
pozitif yonde anlamli iligkiler bulunmustur. Bulunan bu iligkilerden katilimcilarin ekran kullanim sikliklari ile
orta diizeyde (.30< r<.70); 6grencinin zorbalik ve yalnizlik diizeyleriyle de istatistiksel agidan diisiik diizeyde
(r< .30) iliski oldugu goriilmektedir. Ogrencilerin zorbahk egilimleri ile yalnizlik diizeyleri arasinda pozitif
yonde orta diizeyde bir iligkinin oldugu tespit edilmistir. Ayrica 6grencinin zorbalik egilimi ile annenin ekran
kullanim siklig1 arasinda negatif yonde anlamli bir iligki saptanmistir. Lakin bu iligki istatistiksel agidan zayif
diizeydedir. Elde edilen bir diger 6énemli bulguya gore ¢alismaya katilanlarin (6grenci-anne-baba) ekran
kullanim sikliklar arasinda tespit edilen pozitif yonde, orta diizeydeki anlaml iligkilerdir.

Uciincii Arastirma Sorusuna Dair Bulgular

Calismadaki Uc¢lncl arastirma sorusunun cevabina yonelik olarak, ilkokul 6grencilerinin zorbalik
egilimlerini yordayan degiskenlerin olup olmadigina bakilmistir. Sonuglar asagida yer alan Tablo 5’te
sunulmustur.

Tablo 5
Ilkokul Ogrencilerinin  Genel Zorbahk Egilimlerini Yordayan Degiskenler ve Analizlerin Coklu
Baglantihiliklar

Degiskenler x SS B SHs p t p TOL VIF
Cinsiyet 1.50 .50 13 .03 18 3.92 00%** .95 1.06
Yalnizlik 39.55 12.07 .01 .00 .33 7.54 .00%** .98 1.02
Ekran Bagimhilig 211 .86 .02 .02 .05 .98 .33 .79 1.27
Gocuk Ekran Sresi 1.96 .92 .01 .02 .03 57 57 .69 1.45
Anne Ekran Siiresi 1.92 .92 -.04 02 -11 -2.18 .03* .75 1.33
Baba Ekran Suresi 2.38 1.16 -.01 02 -04 -73 A7 .73 1.37

F(6-441)= 14.153; p< .001; R=.402; R?= 161

*p<.05; **p<.01; ***p<.001

Tablo 5°te gortildiigii gibi degiskenlerin tiimii birlikte zorbaligi anlaml diizeyde yordamaktadir (F(s-441)=
14.153; p< .001). Degiskenlere bakildiginda 6grencilerin cinsiyeti, yalnizlik diizeyi ve anne ekran kullanim
siklig1 degiskenlerinin genel zorbalik egilimini anlamli sekilde yordarken; ekran bagimliligi, 6grencinin ve
babanin ekran kullanim siklig1 degiskenlerinin ise zorbaligi anlamli bir sekilde yordamadigi goriilmiistiir.
Ogrencilerin cinsiyetleri ve yalmzlhik diizeylerinin zorbalik egilimini pozitif yonde yordadigi; anne ekran
kullanim siklig1 degiskeninin ise zorbalik egilimini negatif yonde yordadig: belirlenmistir. Son olarak modele
dahil edilen tiim degiskenler zorbalik egilimin %16’s1n1 agiklayabilmektedir.

TARTISMA VE SONUC

flkokul 6grencilerinin zorbalik, ekran bagimlihg: ve yalnizlik seviyelerine iliskin algilarinin diisiik
diizeyde olmasi bulgusunun literatiirle uyumlu oldugu gortilmiistiir (Aktan, 2022; Com-Aybal, 2021; Demirel,
2022; Furuncu, 2022; Sevgili-Kogak & Kan, 2019). Sahin (2015), bu yas grubu cocuklarin ebeveyn
komutlarma daha ¢ok uyduklarini, s6z dinlediklerini ve daha kolay kontrol edilebildiklerini bildirmektedir.
Ayrica bu ¢ocuklarin yalmzliklarini ve can sikintilarini dijital ekranlardaki igeriklerle etkilesimleri sayesinde
giderebileceklerini aktarmistir. Buna gore bu ¢ocuklarin yetiskinlerce olumsuz sayilabilecek bu davranislari
(zorbalik, ekran bagimlilig1 ve yalnizlik) 6yle olumsuz algilamayabildikleri ve daha sosyallesmenin baginda
olmalarindan (Muslu ve Bolisik, 2009) dolay1 ekran bagimliligi, yalnizlik ve zorbalik gibi olumsuzluklarin da
pek farkinda olmadiklari sdylenebilir.
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Kizlarm zorbalik egilimi diizeylerinin erkeklerden daha diisiik diizeyde oldugu bulgusunun literatiirdeki
diger arastirma bulgulariyla ortiistigi goriilmiistir (Balak, 2017; Demirel, 2022). Sahan (2020), toplumda
erkeklerin sergiledikleri saldirganca davranislarin kizlara gore daha fazla onaylanmasimin bu sonuca etki etmis
olabileceginden bahsetmektedir. Bu sonuglar, ¢evrenin cinsiyet rolleri iizerinde oldukca etkili oldugunu
goOstermektedir. Bahsedilen ¢evre igerisinde ebeveynlerin yetistirme tarzi, medya igerikleri, cografi konum,
toplumsal ve kiiltiirel roller gibi pek cok faktdr siralanabilir. Nitekim arastirmanin yapildig1 yer (Mardin),
ataerkil anlayisin yaygin oldugu bir yerdir (Artar & Fildis, 2021).

Kizlarm ekran bagimliligi diizeylerinin anlamlh diizeyde erkeklerden daha diisiik oldugu bulgusuna
iliskin literatiirde farkli bulgularin oldugu goriilmistiir (Ceyhan, 2011; Demirel, 2022; Giliney & Tastepe,
2020). Literatlrde erkeklerde bagimliligin yiiksek olma gerekgeleri olarak; erkeklere yonelik olarak sekillenen
dijital oyun endiistrisi anlayisi (Griffiths, 2008) ve kizlardaki sosyal medya aliskanliginin bu yaslarda daha
gorilmemesi (Furuncu, 2019) gibi bahsedilen durumlara rastlanmustir. Ulkemizde internet Kafelerin yaygin
oldugu donemlerde daha ¢ok erkeler bu mekanlar1 kullanmaktaydi. Bu duruma bagh olarak o dénemler
erkeklerin ekran kullanim stireleri daha fazlaydi. Ancak giiniimiizde degisen ve zenginlesen dijital ekran
iceriklerinin her kesimden bireye hitap edebilmesi ve bu iceriklere daha kolay ulasilabiliyor olmasi dolayisiyla
kullanim siklig1 ve bagimlilik durumu igin cinsiyetler arasi farkliliklarm azaldigi s6ylenebilir.

Dordiincii simif dgrencilerin zorbalik egilimi diizeylerinin ikinci ve {igiincli sinif 6grencilerin zorbalik
egilimi diizeylerinden anlamli sekilde daha yiiksek oldugu bulgusuyla oOrtiisen arastirmalarin oldugu
goriilmiistir (Demirel, 2022). Giiglii 0grenciler, kendilerinden daha giigsliz 6grencilere saldirganca
davranabilmektedirler (Ozdinger-Arslan & Savaser 2009). Bu duruma gegmisten gelen iistiinliik kurma gibi
toplumsal getirilerin sebep oldugu sdylenebilir.

Kardesi az olanlarin kardes sayisi fazla olanlara gore zorbalik egilimi diizeylerinin anlaml sekilde daha
diisik oldugu bulgusu, Giirbiizer’in (2021) aragtirma bulgusuyla paraleldir. Wolke ve Skew (2012)
arastirmalarinda evde kardes zorbaligina ugrayanlarin okul zorbalik diizeylerinin de daha yiiksek oldugunu
saptamislardir. Kotii aile ortami, gegimsiz kardes yapist ve kardes sayisinin fazlaligi kardes zorbaligina sebep
olabilmektedir. Bu zorbalik durumlar1 okula ve gevreye yansiyabilmektedir.

Calismada kardes sayisi fazlaligimmin yalnizlik seviyesini arttirabildigi bulgusunun bazi 6nemli
arastirmalarla ortiistiigii belirlenmistir (Duyan vd., 2015; Kok-Eren & Orsal, 2018; Korler, 2011).
Ebeveynlerin ¢cocuklarinin sayisi arttik¢a onlara ayirdiklar: zamanlarin azalmasinin bu sonuca etki ettiginden
bahsedildigi goriilmiistiir (Korler, 2011). Calisma bulgusuyla benzer olmayan arastirmaya da rastlanmistir.
Ornegin Aktan (2022) arastirmasinda herhangi anlamh bir farklilik bulmamustir. Yavuzer (1996) tek cocuk
olmanin bir¢ok avantajinin (beslenme, giyinme vb.) olmasinin yam sira kardes yoksunlugundan o&tiirii
sosyallesmekte zorlanma ve yalnizlasma gibi dezavantajlarinin olabileceginden bahsetmistir. Bulgular arasi
bu farkliliklarda aile yapisimin (bosanma, ekonomi ve Kkiiltirel durumlar) 6nemli bir etken oldugu
gorulmektedir.

Ebeveyni diisiik egitim diizeyindeki (lise ve asagis1) 0grencilerin zorbalik egilimi diizeyleri, yiiksek
egitim diizeyinde (6n lisans ve Ustll) ebeveynlere sahip 6grencilerin zorbalik egilimi diizeylerinden anlamli
sekilde daha yiiksek oldugu bulgusunun literatiirdeki arastirma bulgulariyla ortiistiigli goriilmiistiir (Balak,
2017; Demirel, 2022; Gurbuzer, 2021). Cocugun yetistirilmesi siirecinde ailenin ¢ocuga yaklasimi sosyal
gelisiminin temellerinin atilmasinda olduk¢a 6nemlidir (Pekdogan & Kanak, 2015). Bu yaklasimda ebeveynin
egitim diizeyinin 6nemli bir etken oldugu, egitim diizeyi yiiksek olan ebeveynlerin daha yiiksek ebeveyn
yeterliligine sahip olduklar1 bulunmustur. Buna gore yiiksek ebeveyn yetkinligine sahip olma, etkili ebeveynlik
stratejilerine, cocuklar ile iyi bir etkilesim gelistirebilme ve ¢ocuk gelisimi hakkinda bilgiye sahip olma ile
aciklanmaktadir (Coleman & Karraker, 2000). Buna gore egitim diizeyi yiiksek olan ebeveynlere sahip
cocuklari zorbaca davraniglar1 daha az sergilemeleri beklenebilir.

Caligmada annenin egitim diizeyi arttik¢a 6grencinin yalmizliginin anlamlh sekilde diistiigii bulgusuyla
oOrtlisen aragtirmalar oldugu goriilmiistiir (Aktan, 2022; Korler, 2011). Buna gore yiiksek egitim diizeyine sahip
ebeveynlerin ¢ocuklarini yetistirme konusunda daha deneyimli olduklari, hosca vakit gecirebildikleri ve
cocuklariyla daha etkili iletisim kurabildikleri tespit edilmistir (Coleman & Karraker, 2000). Cocugun
yalnizlig1 iizerinde ebeveynin sosyal becerilerinin de etkili oldugu sdylenebilir.

Hane geliri ¢ok diisiik veya diisiik olan dgrencilerin zorbalik egilimlerinin hane geliri orta ve yiiksek
olanlarinkinden anlamli sekilde daha diisiik oldugu tespit edilmistir. Bununla ilgili literatiirde bulgular arasinda
farkliliklar oldugu goriilmiistiir (Demirel, 2022). Tippett ve Wolke (2014), diisiik hane gelirli 6grencilerin
magdur veya zorba-magdur olma olasiliklarmin daha yiliksek oldugunu bulmuslardir. UNICEF’in (2015)
arastirma raporunda, hane geliri diisiik ve gettoda yasayan dgrencilerin zorbalik diizeylerinin daha ylksek
oldugu raporlanmistir. Buna gore diisiik hane gelirinin ailede huzursuzluga ve gerginlige sebebiyet

462



Ugur Giinel, Naif Ergilin

verebilecegi, bu durumun zorbaliga egilimi arttirabilecegi ve bu davranislarin gevreye yansiyabilecegi
soylenebilir.

Hane geliri ¢ok diisiik olan dgrencilerin yalmzlik diizeylerinin hane geliri diisiik, orta ve yiiksek olan
Ogrencilerin yalnizlik diizeylerinden anlamli sekilde daha diisiik oldugu bulgusuyla Ortlisen arastirmalarin
oldugu gorilmistiir (Aktan, 2022; Korler, 2011; Kose, 2009). Degiskenler arasinda anlamli bir farklilik
bulmayan arastirmaya da rastlanmigtir (Kisa, 2018). Diisiik gelirli ailelerin maddi olanak gerektiren sosyal
faaliyetleri gergeklestirememeleri s6z konusu olabilir (Korler, 2011). Buna karsin bir¢ok sosyal faaliyetin
maddi imkan gerektirmeden yapilabilecegi bilinen bir gercektir. Buna gore yalnizlik maddi olanaklarla
giderilebilecek bir durum olmadig: gibi tiim yiiksek gelirli 6grencilerin yalmizlik ¢ekmediklerini ya da tim
diistik gelirli 6grencilerin yalmizlik yasadiklarini s6ylemek miimkiin degildir.

Ogrencilerin zorbalik seviyeleri ile yalnmizlik seviyeleri arasinda orta gliclikte ve pozitif yonde anlaml
iliski oldugu bulgusunun literatiirdeki aragtirma bulgulariyla ortiistiigii goriilmiistiir (Demirel, 2022; Eminoglu,
2018). Sosyal beceri yetersizligi olan ¢ocuklar utangag olabilmekte, sosyal iligkilerinde anlagmazlik ve
yalnizlik yasayabilmektedirler. Bu c¢ocuklar saldirganca davranabilmekte veya saldirilara maruz
kalabilmektedirler (Cassidy & Asher, 1992). Randall (2003) zorbalari “sosyal agidan korler” olarak
nitelendirmistir. Ona gore zorbalar sosyal ortamda iletilen mesajlar1 yanlis yorumlamakta ve bu mesajlarin bir
cogunu tehdit olarak algilamaktadirlar. Bu yiizden ¢atigmalar yagsamakta ve yalnizlik yasayabilmektedirler.

Ogrencilerin zorbalik diizeyleri ile ekran bagimhilig1 diizeyleri arasinda pozitif yonde, zayif diizeyde
anlaml iliski oldugu bulgusunun literatiirdeki arastirma bulgulartyla ortlistiigii goriilmiistiir (Demirel, 2022;
Hazar & Ekici, 2021). Cocuklarin dijital ekranlarda bulunan karakterleri kendileriyle o6zdeslestirme
ihtimallerinin oldugu, bu karakterleri model alan c¢ocuklarmm benzer davramiglar sergileyebildikleri
belirlenmistir (Hazar & Ekici, 2021). Cakir (2013) arastirmasinda, bilgisayar oyunlarinda rakiplerini
yaralayan, 6ldlren veya yok eden ¢ocuklarin annelerine sorulan “Sizce ¢ocugunuz bu durumlardan zevk aliyor
mu?” sorusuna “evet” diyerek katildiklarini ortaya koymustur. Bu durum g¢ocuklarin zaman gegirdikleri
iceriklerden etkilendiklerine isaret etmektedir. Ilkokul ogrencileriyle gerceklestirilmis ve bu calisma
bulgusuyla ortligmeyen arastirma bulgularma da rastlanmistir. Elmacigil (2021) aragtirmasinda akran zorbaligi
ile bilgisayar oyun bagimlilig1 arasinda anlamli- negatif bir iliski bulmustur. Ona gore dijital oyun bagimlisi
cocuklar saldirganlik gibi diirtiilerini sanal ortamlarda doyuma ulagtirmakta ve ger¢ek hayatta bu diirtiilere
ihtiyag duymamaktadirlar. Ayrica bu ¢ocuklarin gercek hayatta daha az bulunmalarindan dolay1 sosyal
etkilesimlerinin de sinirli oldugu ve daha az ¢atisma yasadiklarini ifade etmistir. Zorbalik egilimi ile ekran
bagimliligi degiskenleri arasinda herhangi anlamli bir iligki saptamayan Sahin (2015) gore ise tizerlerinde etkin
ebeveyn rolii bulunan gocuklar, ekranlari daha kontrollii kullanmakta bu sayede olumsuz &rnekler
barindirmayan egitsel ve stratejik iceriklerle daha fazla zaman gecirebilmektedirler. Buna gore ¢cocuklarin
bilin¢li ebeveyn kontrolii ve yonlendirmeleriyle ekran kullanimlarini kendilerine faydali ve olumsuz etkiye
mahal vermeyecek igerikler ile gergeklestirmeleri zorbalik gosterme diizeylerini de diisiirebilmektedir. Bu
bulgular bize, politika yapicilarmin dijital ekran igeriklerindeki olumsuzluklara karsi daha duyarli olmalar
gerektigini ve dzellikler okullar gibi egitim ortamlarinda bilingli teknoloji kullanimi iizerine ¢aligmalara daha
cok agirlik verilmesi gerektigini gostermektedir.

Caligmada 6grencilerin yalmizlik diizeyleri ile ekran bagimliligi diizeyleri arasinda anlamli, pozitif
yonde ve zayif bir iliski oldugu belirlenmistir. Bu ¢alisma bulgusuyla paralel olan aragtirmalarin yaninda
(Demirel, 2022; Kisa, 2018; Kok-Eren & Orsal, 2018); calisma bulgusuyla uyusmayan arastirmalarin da
oldugu gorilmistiir (Ergiin vd., 2020; Sallayict & Yondem, 2020). Calisma bulgusuyla paralellik gosteren
arastirmalarin gerekgeleri olarak; sosyal beceri yetersizligi bulunan ¢ocuklarin uzun siireli ve takintili ekran
kullanmalart ile toplumdan izole olabilmeleri gosterilmistir (Sallayic1 & Yondem, 2020). Calisma bulgusuyla
paralellik gostermeyen arastirmalarin gerekgelerine bakildiginda; cocuklarin ihtiyag duyduklari sosyal
etkilesimleri sanal ortamlarda kurabileceklerini diigiinmeleri (Odabasi, 2010), can sikintilarini dijital
ekranlardaki igeriklerle giderebilmeleri (Sahin, 2009) gibi durumlarin yalmzlik seviyelerini diisiirebilecegi
aktarilmigtir. Goksu (2022), yalnizligin dijital ekranlarda bulunan igeriklerle etkilesim sayesinde azalmasi
olumlu gibi goziikse de bireylerin sosyallesme ihtiyaglarini, gercek anlamda arkadas veya aile bireyleri yerine
ekranlarda bulunan igerikler vasitasiyla karsilamalarinin bireyler igin saglikli bir sosyallesme olmayacagini
belirtmektedir. Buna gore ekran kullanimlarinin sosyallesme ve eglenme gibi birgok getirilerinin olmasina
karsin, kullanimlarda asiriya gidilmesi durumunda yalnizlasma gibi olumsuz durumlar da yasanabilmektedir.

Son arastirma sorusunun cevabina yonelik olarak yapilan analizlerde, ilkokul 6grencilerinin zorbalik
egilimlerinin yalnizlik ve cinsiyet degiskenlerince pozitif yonde yordandigi; anne ekran kullanim sikligi
degiskenince negatif yonde yordandigi tespit edilmistir. Yalnizligmm zorbaligi yordamasina iligkin olarak,
zorbalarin veya zorbalikk magdurlarimin sosyal beceri eksikliklerinden dolay1 yalnizlasabilecekleri
belirtilmektedir (Smokowski & Kopasz, 2005). Sosyal becerileri yetersiz ¢ocuklarin utangag, akademik
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yonden basarisiz, uyumsuz ve saldirgan olabilecekleri tespit edilmistir (Cassidy & Asher, 1992).
Bakicilarindan veya c¢evresinden kot muamele gorerek yetismis g¢ocuklarin bagkalariyla iliskilerinde
ulasilamaz, giivenilmez ve tehdit edici beklentiler gelistirme olasiliklar1 daha yiiksektir (Capaldo & Perrella,
2018). Buna gore uzun siireli yalnizlik durumunun glivensizlik, saldirganlik ve okul basarisizligi gibi bir¢ok
olumsuzluga sebep olabilecegi sdylenebilir.

Cinsiyet degiskeninin zorbalig1 yordamasina iliskin olarak; bir¢ok aragtirmada erkeklerin kizlara gore
zorba egilimlerinin daha yiiksek oldugu bulunmustur (Balak, 2017; Demirel, 2022; Furuncu 2019). Toplumun
erkekler tarafindan sergilenen saldirganca davraniglari daha normal karsilamasindan bahsedildigi goriilmiistiir
(Sahan, 2020). Buna gore toplumsal getirilerin bu gibi durumlarin olusmasina 6n ayak olabildigi sdylenebilir.

Annenin ekran kullanim sikliginin zorbalik durumunu negatif yonde yordamasina iliskin olarak,
literatlirde 6rnegine rastlanmayan bu bulgu bir ilk olabilir. Buna goére annelerin kullanmadig1 ekranlari (akilli
telefon, televizyon, tablet gibi) kullanma firsati bulan ¢ocuklarin bu kullanimlarini zorbalifa 6zendiren
saldirganca igeriklerle etkilesime girerek yapmalar1 sonucunda zorbalik diizeylerinin artmis olabilecegi
diistiniilmektedir. Bu yeni ve farkli bulgu iizerine ¢aligmalarin yapilmasi zorbalikla miicadeleye katkilar
saglayabilir.

Bu ¢alismanin bir takim sinirhliklart bulunmaktadir. Arastirma sadece Mardin’in Artuklu ilgesinde
yapilmustir. Ulkemizde bu yas diizeyindeki arastirmalarm sinirh oldugu gériilmiistiir. Ulusal diizeyde temsil
oraninin arttirilmas1 amaciyla her bolgeden katilimcmnimn oldugu calismalar gergeklestirilebilir. Ogrencilerin
ekran bagimlilik diizeyleri ebeveynlerine sorularak belirlenmistir. Ebeveynler her ne kadar oOlceklere
kimliklerini belirleyici bilgileri yazmamis olsalar da formlari cevaplarken ¢ocuklarini koruyucu tutum igerisine
girmis olabilirler. Bu bakimdan 6grencilerin ekran bagimliligi diizeylerine yonelik olarak dogrudan
ogrencilerin kendilerinin cevaplayabilecekleri 6lgeklerin gelistirilmesi saglanabilir. Ogrencilerden daha
derinlemesine bilgilerin elde edilmesi amaciyla nitel desenli arastirmalar gerceklestirilebilir. Surece
ogrencilerin 6gretmenleri de dahil edilebilir.

Zorbalik ve ekran bagimliliginda erkeklerde ortalamanm yiiksek oldugu bulgularinin genel olarak
Giineydogu Anadolu kiiltiirii iginde yer alan Mardin’de yaygin olarak goriilen ataerkil toplum yapisinin
getirileriyle Ortlistiigii sOylenebilir. Cilinkii bu toplumlarda c¢ogunlukla erkekler daha baskin olmakta,
saldirganca davranis gosteren erkeklerin bu davraniglari kizlara goére toplumda daha normal karsilanmaktadir.
Siddet igeren saldirganca davranislar1 6nleme ve bilingli teknoloji kullanimimi yayginlastirma konularinda
yapilacak ¢aligmalarda erkelere oncelik verilebilir.

Sonug olarak zorbalik, ekran bagimliligi ve yalnizlik olgular: arasinda saptanan bu iliskilerin egitim
paydaslarinca bilinmesi, vurgulanmasi, egitim programlarma uyarlanmasi ve uygulanmasi, problemlerin
¢Oztimiinde saglikli sonuglara ulasmay1 kolaylastirabilir. Calismada katilimeilarin (6grenci-anne-baba) ekran
kullanim sikliklar1 arasinda tespit edilen yaki iliskiler, bizlere ¢ocuklar ve ebeveynlerin bilingli teknoloji
kullanimlarmin ne kadar 6nemli oldugunu da gostermektedir. Kiliman ve digerlerinin (2024) vurgulamis
olduklar1 gibi ¢ocuklarin dijital teknoloji kullanimlar1 kontrollii olmalidir. Buradaki gorev basta egitim
politikacilar1 ile ebeveyn egitimleri verebilen egitim paydaslarinadir. Okul psikolojik danigmanlar1 gibi
ebeveyn egitimlerinden sorumlu kesimlere teknolojinin bilingli kullanimi, dijital okuryazarlik, dijital
vatandaslik, sosyal ¢evrede daha fazla vakit gecirme, daha fazla oyun alami insasi, zorbalik ve yalmizlik
konularinda giincel bilgiler 1s18inda yonlendirmelerin yapilmasi, uygulamali egitimlerin verilmesi ile bu
bilgilerin politika yapicilarina, okula, veliye, 6gretmene ve 6grencilere yansitilmasi toplumsal gelisimimize
faydalar saglayabilir.
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Abstract: This study aims to examine the relationship between the levels of screen addiction,
bullying and loneliness among primary school students. A total of 448 students (226 boys and
222 girls) from Mardin province participated in this study, which was conducted with the
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INTRODUCTION

Schools play a significant role in children's acquisition of knowledge and skills. The development of
negative attitudes toward school can hinder the achievement of these important gains. Negative experiences
that children encounter during their educational journey often contribute to the development of such attitudes.
Among these, bullying emerges as the most prevalent negative issue in school environments (Pigkin, 2002).
Bullying is defined as the deliberate and persistent harassment of an individual by others (Olweus, 1993).
Research indicates that bullying remains a pervasive problem in schools and continues to pose significant
challenges globally (Organisation for Economic Co-operation and Development [OECD], 2019; Yosep et al.,
2024). In response to this issue, many countries have undertaken research, enacted legislation, and
implemented preventive interventions (Bradshaw, 2015). For these interventions to be effective, it is essential
to understand the nature, effects, relationships, and causes of bullying.

Bullying can result in various social, emotional, academic, and psychological issues, including
depression, stress, low self-esteem, poor interpersonal skills, shyness, social discord, and diminished academic
performance (Swearer et al., 2012). Furthermore, these adverse outcomes often persist into adulthood and, in
some cases, lead to suicidal behaviors (Kim & Leventhal, 2008). The widespread prevalence of bullying among
children and adolescents amplifies the severity of its impact. Reflecting this concern, the World Health
Organization (WHO) (2012) has classified bullying as a significant public health issue.

According to a report by the United Nations Educational, Scientific, and Cultural Organisation
(UNESCO) (2019), one in three students (32%) worldwide experiences bullying during their school years.
Similarly, Piskin (2010) found that bullying is also widespread in Turkey, with approximately one-third (35%)
of students reporting exposure to bullying.

Understanding the underlying causes and relationships associated with bullying is critical for addressing
this issue effectively. Pigkin (2002) emphasizes that factors such as demographic characteristics, grade level,
school type, and the broader school environment contribute to the prevalence of bullying. Additionally, recent
studies have drawn attention to the potential link between exposure to aggressive digital content and bullying
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behaviors. For example, Olweus (1995) associates violent television programs with increased bullying
tendencies, while Irfaner (2009) highlights the influence of media with harmful content and violent computer
games, which often involve themes of killing and destruction.

Kicukvardar (2019) states that while technology offers numerous benefits, it also has significant
negative consequences, with technology addiction being one of the most concerning. Technology addiction,
characterized by the excessive, obsessive, and often unconscious use of technology, has recently been
discussed under the broader concept of “screen addiction.” Screen addiction encompasses various forms of
behavioral addictions, including smartphone, television, smartwatch, tablet, computer game, and internet
addiction (Lin et al., 2019). This growing issue underscores the importance of addressing technology's role in
shaping behaviors, including its potential contribution to bullying. Recent studies highlight a significant global
increase in the use of information technology and the internet (Kemp, 2023), including a notable rise in Turkey
(TUIK, 2021). Yesilay (2020) explains that this surge in technology use can lead to addiction and cause
numerous negative effects in individuals. This perspective is supported by several studies. For instance, Baltaci
et al. (2020) observed that children who compulsively use screens for extended periods exhibit lower academic
performance, underdeveloped social skills, reduced social interactions, and conflicts in their relationships.
Similarly, Kirbag et al. (2007) found that children who frequently watch television are more likely to engage
in bullying behaviors, such as spreading rumors, hitting, pushing, and verbal abuse.

In another study, Irfaner (2009) demonstrated that long-term, compulsive exposure to violent digital
games and media content fosters aspirations for aggressive behaviors and increases tendencies toward such
actions. The Turkish Grand National Assembly's (TBMM) Child Deaths Investigation Commission Report
(2020) also suggests a link between bullying and screen addiction. The report highlights that 114 children in
Turkey have committed suicide in recent years, attributing social media as a contributing factor. It further
identifies habits, addictions, self-hate, family and school problems, peer bullying, and cyberbullying as
potential causes of these tragic outcomes.

Research consistently shows that individuals exposed to digital screen content featuring aggression often
mimic these behaviors. Studies by Ozdinger-Arslan and Savaser (2009) and Smokowski and Kopasz (2005)
emphasize that the causes of bullying primarily focus on personal, familial, relational, and social factors.
However, limited research explores the connection between screen addiction, negative media consumption,
and bullying (Demirel, 2022; Elmacigil, 2021; Hazar & Ekici, 2021). Most of these studies concentrate on
adolescents and older age groups, leaving a research gap regarding pre-adolescent children. To address this
void, this study investigates the relationship between cyberbullying and screen addiction among primary
school children. The aim is to mitigate the adverse effects of cyberbullying and excessive screen use while
developing effective preventive measures.

In reviewing the literature on bullying, researchers frequently highlight the role of relational problems,
which can both trigger bullying and emerge as its consequence (Kim & Leventhal, 2008; Smokowski &
Kopasz, 2005; Swearer et al., 2012). Smokowski and Kopasz (2005) argue that shy, withdrawn individuals
with poor social skills are particularly vulnerable to relational difficulties, which often lead to distressing
experiences such as loneliness. This connection underscores loneliness as a critical factor in understanding and
addressing bullying.

Loneliness is described as an unpleasant state arising from a perceived deficiency in the number or
quality of social relationships (Asher & Paquette, 2003). Asher et al. (1984) found that intense loneliness can
lead to heightened levels of unhappiness, timidity, insecurity, and aggressive behavior in individuals. They
also emphasize that loneliness affects children as well as adults. Similarly, Dupper (2002) notes that children
with inadequate social relationships may struggle to form healthy peer interactions, potentially leading to
persistent loneliness throughout their lives.

Numerous personal and environmental factors contribute to childhood loneliness. Experiences such as
moving, changing schools, leaving familiar environments, exclusion by peers, separation from parents, or the
loss of a loved one or pet are common triggers. Smokowski and Kopasz (2009) stress that children with low
self-confidence, anxiety, and timidity are more susceptible to loneliness, while Copan and Weeks (2010)
highlight similar risks for socially indifferent children. Baltaci et al. (2020) further link excessive screen use
to loneliness, while Dupper (2002) identifies peer bullying as another significant factor.

Smokowski and Kopasz (2005) report that children with low empathy, poor communication skills, and
weak impulse and anger control are more likely to exhibit bullying behaviors. Conversely, lonely children with
underdeveloped social skills, withdrawn tendencies, and low peer popularity are more likely to become victims
of bullying. These findings reveal a complex relationship between loneliness and bullying. Eminoglu (2018)
highlights the scarcity of research on this relationship, particularly in pre-adolescent age groups. This gap
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underscores the importance of examining loneliness as a key variable in addressing bullying among younger
children.

High High levels of bullying, screen addiction, and loneliness within a society can lead to serious
individual and social problems. Several researchers, including Aktan (2022), Balak (2017), Boyac1 (2019),
Demirel (2022), Duyan et al. (2015), Furuncu (2019), and Kaya (2005), have highlighted the limited number
of studies addressing these issues during the pre-adolescent period. Investigating these phenomena
collectively, particularly within younger age groups in primary schools, is critical for protecting public health,
preventing potential problems, and enriching the academic literature.

In this context, the primary aim of this study is to examine the relationship between general bullying
tendencies, screen addiction, and loneliness in primary school children. To achieve this aim, the study seeks
to answer the following research questions:

1) What are the levels of perceived general bullying, screen addiction and loneliness among primary
school children? Do these levels differ significantly according to students' demographic variables (gender,
number of siblings, household income, grade, and parental education level)?

2) Is there a significant relationship between general bullying tendencies, screen addiction, loneliness in
primary school students and the frequency of screen use of the participants (mother, father, student)?

3) Are primary students' screen addiction, loneliness, gender and frequency of screen use of participants
(mother, father, student) together a significant predictor of students' general bullying tendencies?

METHOD

Research Design

The study employed a relational survey model, a descriptive research approach commonly used to
examine relationships between variables (Karasar, 2011). In this study, the relational survey model was applied
to investigate the relationships between bullying, screen addiction, and loneliness among primary school
students.

Participants and Sampling

The study group was selected using the convenience sampling technique. This method involves selecting
participants based on accessibility and suitability for the research, often due to constraints such as financial,
time, or labor limitations (Blyukoézturk et al., 2016). Accordingly, the population of this study comprised
primary school students in the Artuklu district of Mardin, Turkey. The sample included students from 13
classes in the second, third, and fourth grades of three primary schools chosen from neighborhoods with diverse
socio-economic characteristics. The selected schools were also accessible in terms of distance, and their
teachers supported participation in scientific research.

A total of 497 students participated in the study. However, the forms of 49 students (26 males and 23
females) were deemed invalid due to incomplete or incorrect responses and were excluded from the analysis.
Consequently, the final dataset comprised 448 students (226 males and 222 females). Among the students,
99% reported that their parents were alive and living together. The students ranged in age from 7 to 10 years,
with a mean age of 8.87 years.

Grade-level distribution revealed that 108 students (24.1%) were in the second grade, 151 (33.7%) in
the third grade, and 189 (42.2%) in the fourth grade. Regarding parental education, most fathers had a
bachelor’s degree (146, 32.6%), while most mothers held a high school diploma (155, 34.6%). Family size
analysis showed that 295 families (65.9%) had two or three children. In terms of employment, most fathers
(210, 46.9%) worked in the private sector, while most mothers (322, 71.9%) were not employed. Among the
working mothers, the majority were employed in the public sector (78, 17.4%).

Regarding household income, 265 students (59.1%) reported very low or low income. Data on screen
usage revealed that 77.3% of the students used screens for less than 3 hours per day, 21.2% for 3—7 hours, and
1.6% for more than 7 hours. Similarly, 62.3% of fathers used screens for less than 3 hours, 31.2% for 3-7
hours, and 6.5% for more than 7 hours per day. Among mothers, 78.1% used screens for less than 3 hours,
20.3% for 3—7 hours, and 1.6% for more than 7 hours daily.

Data Collection Instruments

The demographic information form was developed by the researcher to gather relevant data about the
students and their parents. This form included questions regarding the parents’ marital status, relationship with
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the child, age, occupation, education level, household income, as well as the child’s gender, age, birth order,
number of siblings, grade level, and frequency of screen use.

The Bullying Tendency Scale, created by Délek (2002), is a 26-item, 4-point likert scale (1: Strongly
disagree — 4: Strongly agree) used to measure bullying tendencies. It includes 17 direct and 9 reverse items.
The scale has been validated for use with primary school students in grades 3 and 4, as demonstrated by Balak
(2017), who reported a reliability coefficient of a= .84. In this study, the scale’s overall reliability was
calculated as o= .79, which falls within the acceptable range of 0.60 < a < 0.80 for reliability (Kalayci, 2018).

The Problematic Media Use Measure (PMUM) originally developed by Domoff et al. (2017) for
children aged 4-11, assesses problematic screen use based on the internet gaming disorder criteria in the DSM-
5. The short form, comprising nine items, employs a 5-point likert scale (1: Never — 5: Always). Higher scores
indicate more problematic use of screen-based technologies. The short form, adapted into Turkish by Furuncu
(2019), demonstrated factor loadings between .53 and .84 and a Cronbach’s alpha value of .92. In this study,
the short form's Cronbach’s alpha value was found to be .91, indicating high reliability.

The Loneliness Scale for Children, developed by Asher et al. (1984), measures perceived loneliness
among children. The scale contains 24 items, of which 16 assess loneliness while 8 serve as filler items related
to hobbies. Responses are recorded on a 5-point likert scale (1: Always true for me — 5: Never true for me),
with higher scores indicating greater loneliness. The Turkish adaptation, revised by Duyan et al. (2015),
reported a Cronbach’s alpha of .90 for the loneliness items. In this study, the Cronbach’s alpha value was .85,
confirming its reliability.

Data Collection Procedure

The data collection process was conducted after obtaining necessary permissions from the scale authors,
Mardin Artuklu University Ethics Committee (No: 12.01.2023-2023/14-1), and Mardin Provincial Directorate
of National Education (No: 02.02.2023-E-63050228-605.99-69801832). Data were gathered during the second
semester of the 2022-2023 academic year (March—April 2023). Parents provided informed consent and
completed the demographic information form and the PMUM short form. These forms were sent home with
the students, who later returned them. Students whose parental consent and code numbers matched were
administered the Bullying Tendency Scale and Loneliness Scale in their classrooms. All students completed
the scales without difficulty.

Data Analysis

Data analysis was conducted using IBM SPSS Statistics. The normality of the data distributions was
assessed using the Kolmogorov-Smirnov test, as well as skewness and kurtosis values. For variables such as
maternal education level in PMUM, number of siblings, grade level, household income, and parental education
levels in the Loneliness and Bullying Tendency Scales, the normality criterion (p>.05) was satisfied. Skewness
and kurtosis values for all other variables fell within +1, indicating normal distributions (Tabachnick & Fidell,
2013). The scales’ Cronbach’s alpha values ranged from 0.79 to 0.91, confirming reliability.

The mean values of the bullying scale vary between 1 and 4. As the number increases, so does the level
of bullying. Accordingly, a score between 1.00 and 1.75 is 'very low', between 1.76 and 2.50 is 'low', between
2.51 and 3.25 is 'high’, and between 3.26 and 4.00 is 'very high' (Ddlek, 2002). Total scores on the loneliness
scale range from 24 to 120. As the number increases, so does the level of loneliness. Accordingly, if the value
is between 24.00 and 43.20, it is 'very low'; if between 43.21 and 62.40, it is 'low'; if between 62.41 and 81.60,
it is 'medium’; if between 81.61 and 100.80, it is 'high'; and if between 100.81 and 120.00, it is 'very high'
(Duyan et al., 2015). The mean values of the screen addiction scale vary between 1 and 5. As the number
increases, so does the level of screen addiction. Accordingly, if the value is between 1.00-1.80, it is 'very low';
between 1.81-2.60, it is 'low"; between 2.61-3.40, it is 'medium’; between 3.41-4.20, it is 'high'; and between
4.21-5.00, it is 'very high' (Furuncu, 2019).

The relationships between the continuous variables in the study (bullying, screen addiction, loneliness
and frequency of screen use) were analyzed using Pearson correlation coefficient values. One-way analysis of
variance (ANOVA) was used to determine the significance of possible differences in levels of bullying, screen
addiction and loneliness according to the variables number of siblings, grade level, household income and
parents' education level, and independent samples t-test was used to analyze possible differences between
genders. The effect sizes of these test results were evaluated based on Hattie's (2009) and Cohen's (1988)
values. Multiple regression (enter method) was used to answer the final question of the study.
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RESULTS

Findings Related to the First Research Question

In order to answer the first research question of the study, the levels of bullying, screen addiction and
loneliness among primary school children were investigated.

Table 1

Bullying, Screen Addiction and Loneliness Levels of Primary School Students
Scale x SD Shy Level
Bullying 1.77 .36 .02 Low
Screen Addiction 2.11 .86 .04 Low
Loneliness 39.55 12.07 57 Very Low

As shown in Table 1, the levels of bullying (2.51 < x < 3.25) and screen addiction (2.61 < x < 3.40)
among primary school students were at a "low" level, while their levels of loneliness (24.00 < x < 43.20) were
at a "very low" level. The study also examined whether significant differences existed in the students' levels
of bullying, screen addiction, and loneliness based on the variables of gender, number of siblings, grade level,
household income, and parents' educational level. The results were presented below.

Table 2
Independent Groups t Test Results for Primary School Students’ Bullying, Screen Addiction and Loneliness
Levels According to Gender Variable

Scales Gender N X SD Shy t sd p d
Bullying E::I‘:'e o Ie . pe 446 -358  .00* 36
W E 2 7% e o oo s
e T8 ED B e w ow -

*p<.05; **p< .01

As seen in Table 2, the bullying levels of males were significantly higher than those of females (t46)= -
3.58; p<.01). The calculated effect size, d= .36, indicated that the difference was at a medium level. Similarly,
the results of the current study show that males had significantly higher levels of screen addiction than females
(taa09ny=-3.38; p <.01). The calculated effect size, d= .85, indicated that the difference was at a high level. No
significant difference was found between the sexes for levels of loneliness.

As shown in Table 3 below, significant differences were found in students' levels of bullying according
to grade level [F(, 445= 6.87; p< .01]. According to the result of the LSD test, the bullying tendency levels of
students in grade 2 (x=1.75, SD=.36) and grade 3 (x=1.70, SD=.37) were significantly lower than the bullying
tendency levels of students in grade 4 (x= 1.84, SD=.34). The calculated effect size, #’= .03, indicated that the
difference was at a low level.

Asseenin Table 3, there exist significant differences in students' bullying levels according to the number
of siblings [F, 443= 3.10; p< .05]. According to the LSD test result, the bullying tendency levels of the only
child (x=1.69, SD=.26), those with four siblings (x= 1.84, SD= .35), and those with more than four siblings
(v=1.85, SD= .36) were significantly lower than the bullying tendency levels of students with other sibling
numbers. Additionally, the bullying tendency scores of those with two siblings (x= 1.71, SD= .36) were
significantly lower than those with three (x= 1.80, SD= .36), four (x= 1.84, SD= .35), and five or more (x=
1.85, SD=.36) siblings. The calculated effect size, #?= .03, indicated that the difference was at a low level.

The study also revealed significant differences in students' levels of bullying according to their fathers'
level of education [Fs, 442= 5.79; p< .001]. According to the LSD test results, it was found that the bullying
tendencies of students whose fathers are primary school graduates (x= 1.91, SD= .35) and secondary school
graduates (x= 1.93, SD=. 35) were significantly higher than the bullying tendencies of students whose fathers
were associate degree graduates (x= 1.69, SD=.32), bachelor degree graduates (x= 1.68, SD=.32) and above
(x=1.75, SD=.34). In addition, it was found that the bullying tendencies of students whose fathers were high
school graduates (x= 1.83, SD= .39) were significantly higher than the bullying tendencies of students whose
fathers were associate degree graduates (x= 1.69, SD=.32) and bachelor degree graduates (x= 1.68, SD= .32).
The calculated effect size #?= .07 indicates that the difference is at a medium level.
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Table 3
Results of One-Way Analysis of Variance (ANOVA) on Some Demographic Variables of Students According
to Levels of Bullying, Loneliness and Screen Addiction

Scales  Variables Variance KT Sd KO F p 7
Source
Intergroup 1.72 2 .86 6.87 .002** .03
Grade Level Intragroup 55.73 445 A3
Total 57.45 447
Intergroup 1.56 4 .39 3.78 .02* .03
Q:;Tr?geg of Intragroup 55.89 443 A3
Total 57.45 447
£ Father's Intergroup 3.53 5 a1 5.79 .000%** .07
= Education Intragroup 53.92 442 12
a Level Total 57.45 447
Mother's Intergroup 2.77 5 .55 4.47 .000*** .05
Education Intragroup 54.68 442 A2
Level Total 57.45 447
Intergroup 1.77 3 .59 471 .003** .03
m‘c‘)snﬁ'ew'd Intragroup 55.68 444 12
Total 57.45 447
Intergroup 486.81 2 243.40 1.68 A9 --
Grade Level Intragroup 64644.21 445 145.27
Total 65131.02 447
Number of Intergroup 1546.68 4 386.67 2.69 .03* .02
Siblings Intragroup 63584.33 443 143.53
o Total 65131.02 447
§ Father's Intergroup 986.84 5 197.37 1.36 24 -
@ Education Intragroup 64144.18 442 145.12
§ Level Total 65131.02 447
Mother's Intergroup 1954.09 5 390.82 2.73 .02* .03
Education Intragroup 63176.92 442 142.93
Level Total 65131.02 447
Household Intergroup 1526.81 3 508.94 3.55 01** .02
Income Intragroup 63604.20 444 143.25
Total 65131.01 447
Intergroup 2.04 2 1.02 1.39 25 --
Grade Level Intragroup 326.60 445 73
Total 328.64 447
Intergroup 151 4 .38 51 73 --
§ g‘érl?r?geg of Intragroup 32713 443 74
k) Total 328.64 447
g Father's Intergroup 4.40 5 .88 1.20 31 --
< Education Intragroup 324.25 442 73
c Level Total 328.64 447
3 Mother's Intergroup 2.88 5 58 78 56 -
K Education Intragroup 325.76 442 74
Level Total 328.64 447
Intergroup 5.17 3 1.72 2.37 .07 --
:'r']zzsrsgo'd Intragroup 32347 444 73
Total 328.64 447

*p< .05; **p< .01; ***p< .001
There is a significant differences between students' bullying levels according to their mothers'
educational level [F, 442= 4.47; p< .001]. According to the LSD test result, the bullying levels of students
whose mothers were primary school graduates (x= 1.83, SD= .36) and high school graduates (x= 1.77, SD=
.34) were significantly higher than the bullying tendency levels of students whose mothers were undergraduate
graduates (x= 1.64, SD=.34). In addition, the bullying levels of students whose mothers were secondary school
graduates (x= 1.91, SD=.40) were significantly higher than those of students whose mothers were high school
graduates (x= 1.77, SD= .34), associate degree graduates (x= 1.74, SD= .38), and bachelor degree graduates
(x=1.64, SD= .34). The calculated effect size, 2 = .05, indicated that the difference was at a low level.
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Significant differences were found between students' levels of bullying according to the household
income variable [F, a42y= 4.71; p< .01]. According to the LSD test result, the bullying levels of students with
very low household income (x= 1.84, SD=.36) were significantly higher than the bullying tendency levels of
students with medium (x= 1.74, SD= .34) and high household income (x= 1.66, SD= .35). Moreover, the
bullying levels of students with low household income (x= 1.80, SD= .36) were significantly higher than the
bullying levels of students with high household income (x= 1.66, SD=.35). The calculated effect size, #2= .03,
indicated that the difference was at a low level.

The study also found significant differences in students' loneliness levels according to the number of
siblings variable [F, 443= 2.69; p< .05]. According to the LSD test result, the loneliness levels of those with
only one sibling (x= 37.53, SD= 12.70) were significantly lower than the loneliness levels of those with five
or more siblings (x= 43.60, SD= 11.81). In addition, the loneliness levels of those with two siblings (x= 37.74,
SD= 12.60) were significantly lower than the loneliness levels of those with three siblings (x= 40.78, SD=
10.53) and those with five or more siblings (x=43.60, SD=11.81). The calculated effect size, 2= .02, indicated
that the difference was at a low level.

Significant differences were found between students' levels of loneliness according to their mothers'
educational level [Fs, 442= 2.73; p< .05]. According to the result of the LSD test, the loneliness level of students
whose mothers had a bachelor's degree (x= 35.80, SD= 12.69) was significantly lower than the loneliness level
of students whose mothers had completed primary school (x=42.01, SD= 11.46), secondary school (x=40.77,
SD= 12.37), high school (x= 39.40, SD= 11.75), and master's degree or higher (x= 42.26, SD= 12.20). The
calculated effect size, #? = .03, indicated that the difference was at a low level.

The study also revealed significant differences between students' levels of loneliness according to the
household income variable [F, 442= 3.55; p< .01]. According to the LSD test result, the loneliness levels of
students with very low household income (x= 42.39, SD= 11.03) were significantly higher than the loneliness
levels of students with low household income (x= 38.01, SD= 12.17), medium household income (x= 38.62,
SD= 11.68), and high household income (x= 38.67, SD= 13.49). The calculated effect size, #2= .02, indicated
that the difference was at a low level.

The results of the study indicated that screen addiction did not exhibit significant differences based on
the variables presented in Table 3, while loneliness did not show significant variations according to grade level
or the father's education level.

Findings Regarding the Second Research Question
In order to answer the second research question of the study, we examined whether significant

relationships existed between bullying, screen addiction, and loneliness levels of primary school students and
the frequency of screen use by the participants (students/parents). The results were presented in Table 4 below.

Table 4
The Relationship Between Primary School Students’ Screen Addiction, Loneliness, Bullying Levels and
Participants’ Screen Use Frequency

Variables X SD 1 2 3 4 5 6
1.Screen Addiction 211 .86 1

2.Bullying 1.77 .36 .10* 1

3.Loneliness 39.55 12.07 .10* .33** 1

4.Student Screen Time 1.96 .92 A3** .02 .01 1

5.Father Screen Time 2.38 1.16 13** -.08 -.01 37** 1

6.Mother Screen Time 1.92 .92 14%* - 14%** -.03 33** AB** 1

*p< .05; **p< .01; ***p< .001

As seen in Table 4, we found positive and significant relationships between students' levels of screen
addiction and all of the other variables. These relationships indicated a moderate level of association with
participants' screen use frequency (.30 < r < .70), and a statistically low level of association with students'
bullying and loneliness levels (r < .30). The researchers found a positive and moderate relationship between
students' bullying tendencies and loneliness levels. Additionally, a negative and significant relationship
appeared between students' bullying tendencies and mothers' frequency of screen use. However, this
association was statistically weak. Another important finding was that the researchers identified positive and
moderately significant relationships between the frequency of screen use by the participants (student-mother-
father).
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Findings Regarding the Third Research Question

To answer the third research question of the study, we examined whether there were variables that
predicted bullying tendencies among primary school students. The results were shown in Table 5 below.

Table 5
Variables Predicting the General Bullying Tendencies of Primary School Students and Multicollinearity of
Analyses

Variables x SD B SHs /] t p TOL VIF
Gender 1.50 .50 A3 .03 .18 3.92 .00*** .95 1.06
Loneliness 39.55 12.07 .01 .00 .33 7.54 .00*** .98 1.02
Screen Addiction 211 .86 .02 .02 .05 .98 .33 .79 1.27
Child Screen Time 1.96 .92 .01 .02 .03 57 .57 .69 1.45
Mother Screen Time 1.92 .92 -.04 .02 =11 -2.18 .03* .75 1.33
Father Screen Time 2.38 1.16 -.01 .02 -.04 -73 A7 .73 1.37

F(6-441y= 14.153; p< .001; R=.402; R?>= .161

*p< .05; **p< .01; ***p<.001

As seen in Table 5, all variables together significantly predicted bullying (Fe-441= 14.153; p< .001).
Upon examining the variables, we found that the variables of students' gender, level of loneliness, and mother's
frequency of screen use significantly predicted general bullying tendency, while screen addiction, students'
and fathers' frequency of screen use did not significantly predict bullying. We identified that students' gender
and loneliness level were positive predictors of bullying tendency, while the variable of mother's screen usage
frequency acted as a negative predictor of bullying tendency. Finally, we found that all variables included in
the model explained 16% of the bullying tendency.

DISCUSSION AND CONCLUSION

The results of the current study indicated that primary school students have a low perception of bullying,
screen addiction, and loneliness is consistent with previous literature (Aktan, 2022; Com-Aybal, 2021;
Demirel, 2022; Furuncu, 2022; Sevgili-Kogak & Kan, 2019). Sahin (2015) highlighted that children in this age
group tend to be more compliant with parental commands, more obedient, and easier to manage. Furthermore,
he suggested that these children often alleviate feelings of loneliness and boredom by engaging with digital
screen content. Based on these observations, the researchers proposed that children in this developmental stage
might not perceive behaviors such as bullying, screen addiction, and loneliness—often considered negative by
adults—in the same way. Due to their limited social experiences and being in the early stages of socialization,
they may lack full awareness of these behaviors and their potential negative implications (Muslu & Bolisik,
2009).

The study found that the level of bullying among female students was lower than that of male students.
This finding is consistent with some studies in the literature (Balak, 2017; Demirel, 2022). Sahan (2020)
suggested that aggressive behaviors displayed by males are more socially accepted than those exhibited by
females, which may have contributed to this result. These findings emphasize the significant influence of the
environment on gender roles. Several factors within this environment—including parenting style, media
content, geographical location, and cultural and social roles—can shape gender-related behaviors. For
example, the research was conducted in Mardin, a region where patriarchal views are prevalent (Artar & Fildis,
2021).

In the study, it was determined that girls had lower screen addiction levels than boys. It was seen that
different findings were found in the literature regarding this finding (Ceyhan, 2011; Demirel, 2022; Gliney &
Tastepe, 2020). Several explanations for males' higher screen addiction levels are provided in the literature,
including the male-centric focus of the digital gaming industry (Griffiths, 2008) and the lower prevalence of
social media usage among females at this age (Furuncu, 2019). During the period when internet cafes were
widespread in Turkey, males were more likely to use these spaces, contributing to longer screen time.
However, it can be argued that the gender gap in screen time and addiction has narrowed in recent years, due
to the evolving and more diverse digital content available today, which appeals to individuals across all
demographic groups and is more easily accessible.

It is seen that there are studies that overlap with the finding that the bullying tendency levels of fourth
grade students are significantly higher than the bullying tendency levels of second and third grade students
(Demirel, 2022). Research has suggested that more dominant students may engage in aggressive behaviors
toward those perceived as weaker (Ozdinger-Arslan & Savaser, 2009). It can be said that this situation is caused
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by the behavior of establishing superiority that has been going on in society since the past.

The researchers also found that students with fewer siblings exhibited significantly lower bullying
tendencies than those with more siblings, a result that aligns with findings by Girbdzer (2021). According to
Wolke and Skew (2012), individuals who face bullying from siblings at home tend to show higher aggression
in school settings. Dysfunctional family environments, such as poor sibling relationships or a larger number
of children, could contribute to sibling-related bullying, which might extend to school or other social
interactions.

The study finding that the loneliness levels of students with more siblings are higher than others is in
line with some studies in the literature (Duyan et al., 2015; K6k-Eren & Orsal, 2018; Korler, 2011). It was
suggested that as family size increases, the time and attention parents can give to each child decreases,
contributing to greater feelings of isolation. However, not all research supports this finding; for instance, Aktan
(2022) did not identify a significant relationship between sibling number and loneliness. Yavuzer (1996) noted
that while being an only child may provide certain advantages (such as more focused care), it may also result
in challenges with socialization and a sense of loneliness due to the absence of siblings. The researchers
concluded that family structure, including factors like divorce, economic status, and cultural environment,
plays a significant role in shaping these experiences.

The researchers noted that the tendency for bullying among students whose parents had lower
educational levels (high school or below) was significantly higher than those whose parents had higher
educational levels (associate degree or above), which aligns with findings in the literature (Balak, 2017;
Demirel, 2022; Giirbiizer, 2021). The family’s role in a child’s social development is crucial, and parental
education level significantly influences parenting competence (Pekdogan & Kanak, 2015). Parents with higher
education are generally more capable in child-rearing, offering better guidance, stronger interactions, and a
greater understanding of child development (Coleman & Karraker, 2000). This likely explains why children
of more highly educated parents tend to exhibit lower levels of bullying.

The results of the study show that as mothers’ education levels increased, students’ loneliness decreased,
which corresponds with prior research (Aktan, 2022; Kérler, 2011). Higher-educated parents tend to be more
skilled at interacting with their children, leading to healthier emotional outcomes for their children (Coleman
& Karraker, 2000). It can be said that the social skills of the parents are also effective on the loneliness of the
child.

In the study, it was found that the bullying tendencies of students with very low and low household
income were significantly higher than those of students with medium and high household income. Tippett and
Wolke (2014) found that low-income students were more likely to be involved in bullying, either as victims
or perpetrators. UNICEF (2015) reported that students from lower-income families or living in deprived areas
were more prone to bullying. The researchers suggested that low household income can lead to familial stress
and anxiety, potentially contributing to bullying behavior in these families.

It has been observed that there are studies that overlap with the finding that the loneliness levels of
students with very low household income are significantly lower than the loneliness levels of students with
low, medium and high household income (Aktan, 2022; Kérler, 2011; Kdse, 2009). Yet, Kisa (2018) found no
significant relationship between income and loneliness. Low-income families may not be able to realize social
activities that require financial means (Korler, 2011). On the other hand, it is a known fact that many social
activities can be done without financial means. Accordingly, as loneliness is not a situation that can be
eliminated with financial means, it is not possible to say that all high-income students do not suffer from
loneliness or that all low-income students experience loneliness.

A moderately strong and positive relationship between bullying and loneliness was found, which is
consistent with other studies (Demirel, 2022; Eminoglu, 2018). Children with social skills deficits may struggle
with relationships, leading to aggression or becoming targets of bullying (Cassidy & Asher, 1992). Randall
(2003) described bullies as "socially blind," meaning they misinterpret social cues and perceive threats,
resulting in conflict and loneliness.

A weak but positive relationship between bullying and screen addiction was also found, which is
consistent with other studies (Demirel, 2022; Hazar & Ekici, 2021). It has been determined that children are
likely to identify the characters on digital screens with themselves, and children who model these characters
can exhibit similar behaviors (Hazar & Ekici, 2021). Cakir (2013) found that the mothers of children who
injured, killed or destroyed their rivals in computer games responded “yes” to the question “Do you think your
child enjoys these situations?”. This situation indicates that children are affected by the content they spend
time with. There are also research findings that do not overlap with the findings of this study. Elmacigil (2021)
found a significant-negative relationship between peer bullying and computer game addiction. According to
him, children addicted to digital games fulfill their impulses such as aggression in virtual environments and
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do not need these impulses in real life. He also stated that since these children are less present in real life, their
social interactions are limited and they experience less conflict. Sahin (2005), on the other hand, found no
significant relationship between screen addiction and bullying. Children of parents who play an active role
over their children use screens in a more controlled manner and thus spend more time with educational and
strategic content that does not contain negative examples. Accordingly, children's use of screens with
conscious parental control and guidance with content that is beneficial to them and does not have negative
effects may also reduce their level of bullying. These findings suggest that policy makers should be more
sensitive to the negativities in digital screen content and that more emphasis should be placed on the conscious
use of technology in educational settings such as schools.

The results of the current study show a significant positive relationship between loneliness and screen
addiction, which aligns with some studies (Demirel, 2022; Kisa, 2018; Kk-Eren & Orsal, 2018), but contrasts
with others (Ergiin et al., 2020; Salyic1 & Y6ndem, 2020). Some studies suggest that children with social skills
deficits may turn to screens to alleviate their loneliness (Salyict & Yondem, 2020), while others argue that
children believe they can build social connections online, reducing their loneliness (Odabasi, 2010; Sahin,
2009). Goksu (2022) cautioned that while screen interactions may alleviate loneliness, they cannot replace
healthy socialization, which can lead to unhealthy development. Accordingly, although screen use has many
benefits such as socializing and having fun, it can also lead to negative situations such as loneliness in case of
excessive use.

In the analyses conducted to answer the last research question, it was determined that the bullying
tendencies of primary school students were positively predicted by the variables of loneliness and gender, and
negatively predicted by the variable of mother's screen usage frequency. Regarding loneliness predicting
bullying, it is stated that bullies or bullying victims may become lonely due to their lack of social skills
(Smokowski & Kopasz, 2005). It has been found that children with inadequate social skills may be shy,
academically unsuccessful, maladaptive and aggressive (Cassidy & Asher, 1992). Children who have been
maltreated by their caregivers or environment are more likely to develop unattainable, unreliable and
threatening expectations in their relationships with others (Capaldo & Perrella, 2018). Accordingly, it can be
said that long-term loneliness can cause many negative effects such as insecurity, aggression and school
failure.

Regarding the gender variable predicting bullying; in many studies, it has been found that boys have
higher bullying tendencies than girls (Balak, 2017; Demirel, 2022; Furuncu 2019). It has been observed that
society considers aggressive behaviors exhibited by boys more normal (Sahan, 2020). Accordingly, it can be
said that social returns can lead to the formation of such situations.

This finding, which is not found in the literature, regarding the negative prediction of the frequency of
mother's screen use by the bullying status, may be a first. Accordingly, it is thought that children who have the
opportunity to use screens (such as smartphones, televisions, tablets) that their mothers do not use may have
increased their bullying levels as a result of interacting with aggressive content that encourages bullying.
Studies on this new and different finding may contribute to the fight against bullying.

This study has some limitations. The research was conducted only in Artuklu district of Mardin. It has
been observed that research at this age level is limited in our country. In order to increase the representation
rate at the national level, studies with participants from every region can be conducted. The screen addiction
levels of the students were determined by asking their parents. Although parents did not write identifying
information on the scales, they may have been protective of their children while answering the forms. In this
respect, scales that can be answered directly by the students themselves can be developed for students' screen
addiction levels. Qualitative research can be conducted to obtain more in-depth information from students.
Students' teachers can also be included in the process.

High bullying and screen addiction levels among males in Mardin reflect the region's patriarchal social
structure. In such societies, aggressive male behavior is normalized, which may influence bullying tendencies.
Men can be prioritized in future studies on preventing violent and aggressive behaviors and promoting the
conscious use of technology.

As a result, knowing, emphasizing, adapting and implementing these relationships between bullying,
screen addiction and loneliness by educational stakeholders can facilitate reaching healthy results in solving
problems. The close relationships between the frequency of screen use of the participants (students and parents)
in the study also show us how important it is for children and parents to use technology consciously. As
Kiliman et al. (2024) emphasized, children's use of digital technology should be controlled. The task here lies
primarily with education policy makers and education stakeholders who can provide parent trainings.
Providing guidance to those responsible for parent education, such as school psychological counselors, in the
light of up-to-date information on the conscious use of technology, digital literacy, digital citizenship, spending
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more time in the social environment, building more playgrounds, bullying and loneliness, providing practical
trainings and reflecting this information to policy makers, schools, parents, teachers and students can benefit
our social development.
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