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Aragtirma Makalesi

BILSEM Yéneticilerinin Sahip Olmasi Gereken Nitelikler ve Atama Kriterlerine iliskin
Ogretmen ve Yonetici Goriisleri

Ayse Negis Isik!* |:| Ozet: Bu arastirmada Bilim ve Sanat Merkezi (BILSEM) yoéneticilerinin sahip olmasi gereken
Narin Rehber2|:| nitelikler ve atama siirecleri ile ilgili Ogretmen ve yonetici goriislerinin incelenmesi
amaclanmaktadir. Nitel arastirma modelinin kullanildigi g¢alismanin  verileri  yap1

Bagimsiz Arastirmacs, Konya, Tiirkiye yapilandirilmig goriigme formu ile toplanmustir. Arastirmanin galisma grubunu 2022-2023

i egitim 6gretim yilinda Istanbul ilindeki BILSEM’lerde gérevli 14 6gretmen ve egitim yoneticisi

) olusturmaktadir. Veri analizinde igerik analizi yontemi kullanilmistir. Aragtirma sonucunda,

;Mllill Egitim  Bakanlhigi, Istanbul, BILSEM yéneticilerinden proje yonetebilme, teknoloji ve bilisim bilgisi, yabanci dil, gibi bilgi
tirkiye

ve becerilerin beklendigi gézlenmistir. Bu niteliklere ek olarak BILSEM’lerin farkli yas
gruplarindan 6zel yetenekli Ggrencilere hitap etmesi nedeniyle yoneticinin bu Ggrencilerin
"Sorumlu Yazar gelisim ozelliklerine iliskin bilgi sahibi olmas1 gerektigi ifade edilmistir. BILSEM yonetici
atama siireclerine iliskin katilmcilar 6zellikle BILSEM’de 6gretmen olarak deneyim
kazanmanin yonetici olarak basar1 saglamada 6nemli bir degisken oldugunu vurgulamus, ilgili
yonetmelikte BILSEM deneyimi kosulu bulunmasina ragmen BILSEM sayilarinin hizla artmasi
nedeniyle bazi durumlarda bu 6lgiitiin dikkate alinmadig: ifade edilmistir. Aragtirmada ayrica
miidiirler i¢in aranan Olgiitlerin miidiir yardimcilarinda aranmamasi elestirilmistir. Miidiir
yardimeilarmin BILSEMe 6gretmen olma kosullarina sahip olmamalarina ragmen derse girme
zorunda olmalar1 6nemli bir celiski yarattigi vurgulanmistir. Katilimeilar ayrica BILSEM’in
calisma kosullarmin zorluklarina da deginmislerdir.
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GIRIS

Bilim ve Sanat Merkezleri (BILSEM) 6zel yetenekli 6grencilerin erken kesfedilip, kendi yetenekleri
dogrultusunda yetistirilmelerini amaglayan egitim kurumlaridir (MEB, 2022). Ogrencilerin aday gésterme, &n
degerlendirme ve bireysel degerlendirme olmak iizere ili¢ asamali bir degerlendirmeden gecerek secildigi
BILSEM’de dgretmen olmak i¢in de yabanci dil, proje ve yayin yapma gibi belirli kriterler aranmaktadur.
BILSEM yéneticilerinin segiminde ise diger egitim kurumlarindan farkli olarak bir y1l BILSEM’de &gretmen
olarak gdrev yapmis olma sart1 beklenmektedir. Ancak 6gretmen ve yonetici se¢imine iliskin Olciitler ve
degerlendirmenin objektifligi ile ilgili elestiriler bulunmaktadir (Sak, vd., 2015).

Literatiir incelendiginde bir egitim kurumu olarak Bilim Sanat Merkezleri (BILSEM) ile ilgili bir¢ok
calisma karsimiza cikmaktadir. Bu c¢aligmalara bakildiginda; 6gretim yontemleri ve egitim programlari
(Aktepe, Aktepe, 2009; Geng, 2014; Yilmaz, Yilmaz, 2021; Ayaydin, Un; 2018; Ugurlu, 2021), 6grencilerin
derslere yonelik tutumlari (Okur, Ozsoy, 2013; Kartal, 2021; Tiimen, 2021), dgretmen yeterlikleri ve se¢imi
(Kilig, Ozkan, 2022; Birol, Gelbal-Odabas, Ozdemir, 2023); ¢alisma kosullar1 (Akhan, Altas, 2021; Kir,
Akbagli, 2021; Topgu, 2022) gibi konularin incelendigi goriilmektedir. Ancak, bu kurumlarda gorev yapacak
yoOneticilerin sahip olmasi gereken nitelikler ve yoneticilerin atama siiregleri lizerine yapilmis az sayida ¢alisma
(Coban, 2018; Kilig, Memisoglu, 2018; Polatcan, Akyiirek, 2016) bulunmaktadir. Oysaki egitim orgiitlerinin
basarisinda yodneticilerin 6nemli bir rolii bulunmaktadir (Sun, Leithwood, 2015; Yilmaz, Jafarova, 2019). Bu
nedenle bu ¢alismada BILSEM miidiirlerinin sahip olmasi gereken nitelikler ve atama siireglerine iliskin olarak
BILSEM miidiirleri ve dgretmenlerinin goriisleri incelenmistir.

Literatiir incelendiginde bir egitim kurumu olarak Bilim Sanat Merkezleri (BILSEM) ile ilgili bircok
calisma karsimiza ¢ikmaktadir. Bu g¢alismalara bakildiginda; 6gretim yontemleri ve egitim programlari
(Aktepe, Aktepe, 2009; Geng, 2014; Yilmaz, Yilmaz, 2021; Ayaydin, Un; 2018; Ugurlu, 2021), 6grencilerin
derslere yonelik tutumlar (Okur, Ozsoy, 2013; Kartal, 2021; Tiimen, 2021), égretmen yeterlikleri ve se¢imi
(Kilig, Ozkan, 2022; Birol, Gelbal-Odabas, Ozdemir, 2023); calisma kosullar1 (Akhan, Altas, 2021; Kir,
Akbasli, 2021; Topgu, 2022) gibi konularin incelendigi goriilmektedir. Ancak, bu kurumlarda gérev yapacak
yoOneticilerin sahip olmasi gereken nitelikler ve yoneticilerin atama siirecleri lizerine yapilmis az sayida calisma
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(Coban, 2018; Kilig, Memisoglu, 2018; Polatcan, Akyiirek, 2016) bulunmaktadir. Oysaki egitim orgiitlerinin
basarisinda yoneticilerin énemli bir rolii bulunmaktadir (Sun, Leithwood, 2015; Yilmaz, Jafarova, 2019). Bu
nedenle bu ¢aligmada BILSEM miidiirlerinin sahip olmasi gereken nitelikler ve atama siireglerine iliskin olarak
BILSEM miidiirleri ve dgretmenlerinin goriisleri incelenmistir.

Ozel Yetenekli Bireylerin Egitimi

Ozel yetenekli bireyler 6zel egitim hizmetleri yonetmeliginde (2018) “yasitlarma gore daha hizh
Ogrenen, yaraticilik, sanat, liderlige iliskin kapasitede 6nde olan, 6zel akademik yetenege sahip, soyut fikirleri
anlayabilen, ilgi alanlarinda bagimsiz hareket etmeyi seven ve yliksek diizeyde performans gosteren bireyler”
olarak tanimlanmaktadir. Ozel yetenekli bireylerin erken tespiti, potansiyel ve yeteneklerinin gelistirilmesi
onemlidir (Eraslan- Capan, 2010). Ozel yetenekli bireylere verilecek egitimin bireyin dgrenme hiz, ilgi ve
ihtiyaglarina uygun olarak planlamasi ve Ogrencilerin ilgisini ¢ekecek ve arastirma istegi uyandiracak,
yeteneklerini gelistirmelerini saglayacak sekilde diizenlenmesi gerekmektedir (Kok, 2012). Boylece kendileri
ve toplum i¢in faydali bireyler haline gelmeleri miimkiin olabilecektir (Celikten, 2017).

Tiirkiye’de 0Ozel yetenekli bireylerin egitimleri i¢in farkli iilkelerde uygulanan modellerin Tiirkiye
kosullarinda uygulanabilirligi incelenerek yeni bir model gelistirilmistir. Bu model “Ek Ders Uygulama
Okulu” olarak faaliyete gecirilmis, daha sonra Bilim ve Sanat Merkezi adini alarak ilk olarak 1994-1995 egitim
ogretim yilinda Ankara ilinde kurulmustur. Kisa siirede iilke capinda yayginlastirilmistir (Coban, 2018). Ulke
capinda BILSEM say1s1 2023 yili itibari ile 393’e ulasmustir.

BILSEM’ler okul éncesinden liseye kadar tiim egitim kademelerindeki kendi yasitlarma gore iistiin
performans gosteren Ogrencilere, kendi Orgiin egitim kurumlarindaki egitimlerini aksatmadan egitim
vermektedir. BILSEM’lerde 6rgiin egitim kurumlarindan farkli olarak bireysel egitim esas alinmakta, proje
tabanli 6grenme modeliyle egitim yiiriitiilmekte ve 0grencilerden {irlin ve proje iiretmeleri beklenmektedir
(MEB, 2023).

BILSEM’lere Ogretmen ve Yénetici Atama

BILSEM’ler dgrencileri, bu 6grencilere verilen egitimin amaci, dgretim yontemleri agisindan &rgiin
egitim kurumlarindan farkhidir. Bu nedenle BILSEM’de gorev alacak ogretmenlerin atama siiregleri ve
secimlerinde dikkate alinan oSlgiitler de farklilasmaktadir. BILSEM 6gretmen atamalari, MEB'in BILSEM
Ogretmen Se¢cme ve Atama Kilavuzu'na gore yapilmaktadir. Bu kilavuz ihtiya¢ duyuldugunda yaymlanir ve
ogretmen alimlar1 baslar. Ogretmen atamalari, belirli dénemlerde degil, ihtiyag ortaya ¢iktiginda
gerceklestirilir. BILSEM 6gretmen segimleri iki asamadan olusmaktadir. ilk asamada adaylarin degerlendirme
kriterlerine gére puanlari hesaplanmakta kesinlegsen puanlar dogrultusunda en yiiksek puandan baglayarak
kontenjanin 3 kat1 sayidaki birey sozlii sinava davet edilmektedir. Degerlendirme kriterleri, egitim, ddiiller,
projeler, fikri miilkiyet ve sinai haklar, yayinlar, sanatsal faaliyetler, calistay, kongre ve hizmet i¢i egitimler,
yabanci dil ve kariyer basamaklar1 olmak tizere on kategoriden olugmaktadir. Egitim kategorisinde en yiiksek
puan egitim ya da 6zel yetenekliler alaninda doktora yapan bireylere verilmektedir. Buna karsin 6gretmen
seciminde tercih edilen kriterler iistiin yetenekleriler egitimi konusundaki bilgi ve beceri diizeyine yeterli
agirlik vermemesi nedeniyle elestirilmektedir (Birol, vd., 2023; Okan, Tekgiil, 2019; Sak, vd., 2015). Sozli
sinavda ise adaylar iletisim becerileri, ifade ve muhakeme giicii, bilimsel ve teknolojik gelismelere agiklik,
liyakat ve toplum oniinde temsil yetenegi, gilincel bilgi, yaraticilik ve isteklilik olmak iizere bes kategoride
degerlendirilmektedir (MEB, 2023).

BILSEM yénergesi (2023) 8. Maddesinde 6gretmenlerin atama siireci ayrintilandirilmisken BILSEM’e
yonetici segme ve atama usullerine yonelik bilgi yer almamaktadir. BILSEM’e miidiir olarak
gorevlendirileceklerde orgiin egitim kurumlarina atanacak miidiirlerde aranan niteliklere ek olarak Milli
Egitim Bakanligina Bagli Egitim Kurumlaria Y6netici Se¢gme ve Gorevlendirme Y dnetmeliginin (T.C. Resmi
Gazete, 2022) altinct maddesinde “bilim ve sanat merkezleri i¢in bilim sanat merkezinde kadrolu olarak gorev
yapmis olmak” ibaresine yer verilmistir.

BILSEM yéneticileri iizerine yapilan calismalar sonucunda BILSEM yéneticilerinin ¢ogunlukla
kendilerini yeterli gordiikleri (Polatcan, Akyiirek, 2016), dgretmenlerin daha énce BILSEM’de 6gretmenlik
yapmis olan yoneticileri daha yeterli gordiikleri (Kilig, Memisoglu, 2018) gozlenmistir. Coban (2018)
calismasinda, BILSEM yéneticilerinin gdreve uyum siirecinde zorluklar yasadiklarini, 6zel yetenekli
ogrencilerin egitiminden sorumlu olmanin ek bir yiik getirdigini diigiindiikleri bu nedenle teknoloji, bilim,
sanat ve yenilikleri takip etme gerekliligini hissettikleri sonucuna ulagmustir.

BILSEM vyéneticileri {izerine yapilmis az sayida ¢alisma bulunmasi bu kurumlarin ihtiyag duydugu
yonetici niteliklerin daha iyi anlasilabilmesi i¢in daha fazla g¢alisma yapilmasinin gerekli oldugunu
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diisiindiirmektedir. Bu nedenle bu arastirmada BILSEM yéneticileri ve dgretmenlerinin goriislerine dayal
olarak asagidaki sorulara yanit aranmistir;

1. BILSEM yéneticilerinin sahip olmasi gereken niteliklere iliskin yonetici ve 6gretmen goriisleri
nelerdir?

2. BILSEM yoéneticilerinin atama siireglerine ve atama kriterlerine iliskin yonetici ve dgretmen
goriisleri nelerdir?

YONTEM

Arastirmamin Modeli

Bu arastirmada BILSEM yéneticilerin sahip olmasi gereken nitelikler ve yonetici se¢im kriterlerine
iligkin 6gretmen ve yonetici goriislerini derinlemesine ve kapsamli bir bicimde (Creswell, 2016), biitiinciil
olarak (Yildirim ve Simsek, 2006) inceleyebilmek amaciyla nitel aragtirma yontemi kullanilmastir.

Calisma Grubu

Aragtirmaya 2022-2023 egitim-dgretim yilinda Istanbul iline baghh BILSEM kurumlarinda gorev yapan
yonetici ve Ogretmenler katilmigtir. Calismanin Ornekleminin belirlenmesinde amaghi  Grnekleme
yontemlerinden maksimum g¢esitlilik 6rneklemesi kullanilmigtir. Amagli 6rnekleme bilgi acgisindan zengin
durumlarin segilmesini saglar (Glesne, 2012). Arastirma problemine taraf olan bireyleri en iist seviyede
(maksimum) yansitabilmek (Baltaci, 2019) igin hem BILSEM yéneticileri hem de BILSEM 6gretmenlerinden
farkli kidem, cinsiyet, brang ve 6grenim durumundaki bireyler calismaya dahil edilmistir. Katilimcilarin
demografik 6zellikleri Tablo 1’de verilmistir.

Tablo 1.

Calisma grubunun demografik ozellikleri
Gorev Cinsiyet BILSEM Kidem Brang Egitim Durumu
Miidiir Erkek 12 Cografya Y. Lisans
Miidiir Erkek 6 Bil. Teknolojileri Doktora
Miidiir Erkek 6 Tarih Y. Lisans
Miidiir Erkek 10 Sif Lisans
M. Yardimcisi Kadin 10 PDR Y. Lisans
M. Yardimcisi Erkek 3 Siuf Y. Lisans
M. Yardimcisi Kadin 3 Ingilizce Y. Lisans
Ogretmen Erkek 7 Miizik Lisans
Ogretmen Erkek 2 Ozel egitim Lisans
Ogretmen Erkek 2 Sif Y. Lisans
Ogretmen Kadin 3 Matematik Y. Lisans
Ogretmen Erkek 2 Sif Lisans
Ogretmen Erkek 5 PDR Doktora
Ogretmen Kadin 3 Miizik Y. Lisans

Aragtirmaya 7’si BILSEM miidiirii/miidiir yardimc1, 7°si BILSEM 6gretmeni olmak iizere 14 kisi
katilmistir. Katilimeilarim ikisi doktora olmak iizere 10’u lisansiistii egitime sahiptir. Yoneticilerin BILSEM
kidemleri 6-12 yil, 6gretmenlerin kidemleri ise 2-5 yil arasinda degismektedir. Katilimcilar, farkli kademe,
brans ve egitim diizeyindeki 6gretmen ve okul yoneticilerinden olusmaktadir. Arastirmaya farkli branglardan
ve farkli kademelerde gorev yapmakta olan yonetici ve 6gretmenler dahil edilmistir.

Veri Toplama Araci

BILSEM yéneticilerinden beklenen nitelikler ve ydneticilerin se¢im siirecine iliskin dgretmen ve
yoOnetici goriiglerinin ayrintili bir sekilde incelenebilmesi i¢in yari yapilandirilmis goriisme formu
kullanilmistir. Yar1 yapilandirilmis goriisme, hem yapilandirilmis goriismelerde kullanilan sabit sorulardan
hem de yapilandirilmamig goriigmelerde kullanilan ve her bir goériismenin akisina gore esnek sorulardan
olusabilmektedir (Biiylikdztirk, vd., 2018). Boylece arastirmanin odak noktasina uygun olarak her bir

1282



Ayse Negis Isik, Narin Rehber

katilimciya ortak sorularin sorulmasi ayni zamanda da katilimecilarin bireysel deneyimlerini daha
derinlemesine anlayabilmek i¢in farkli sorularin sorulmasi miimkiin olmustur.

Goriisme formu birinci yazar tarafindan arastirma problemi ve ilgili literatiir dikkate alinarak
gelistirilmistir ve 6gretmen ve okul yoneticileri i¢in ayr1 ayr1 diizenlenmistir. Goriisme sorular1 dnce egitim
yonetimi alaninda iki 6gretim iiyesinin goriislerine sunulmus, getirilen 6neriler dogrultusunda sorulara son hali
verilmistir.

Verilerin Toplanmasi ve Analizi

Veri toplama siirecine baslamadan 6nce BILSEM’lerde calismakta olan yénetici ve dgretmenler telefon
ile aranmig, aragtirma hakkinda bilgi verilerek kendilerinden randevu talep edilmistir. Goriismeler belirlenen
giin ve saatlerde (genellikle cumartesi giinleri) BILSEM’lerde miidiir ve miidiir yardimcilarinin odalarinda
gergeklestirilmistir. Goriismeye baslamadan 6nce ses kaydi almak icin katilimcilarin onayr alinmuis,
kendilerinden elde edilen bilgilerin sadece bilimsel amagh kullanilacagi, kisisel verilerinin paylasilmayacagi
bilgisi verilmistir. Goriismeler 20-50 dakika aras1 stirmiistiir.

Goriismelerden elde edilen ses kayitlar1 analiz dncesinde yazili metne (word) doniistiiriilmiistiir. Veri
analizinde icerik analizi yontemi kullanilmustir. Icerik analizi, “belirli kurallara dayal kodlamalarla bir metnin
baz1 sozciiklerinin daha kiigiik igerik kategorileri ile 6zetlendigi sistematik, yinelenebilir bir teknik olarak”
tanimlanir (Biiyiikoztiirk, vd., 2018). Analiz siirecinde 6ncelikle yazili metin okunarak anlam biitiinliigline
sahip parcalara ayrilmis, sonrasinda bu parcalar analiz siirecinde ortak kod ve temalar1 daha kolay ayirip bir
araya getirilmek i¢in Excel programina aktarilmigtir. Bir sonraki asamada 6ncelikle arastirma sorular dikkate
almarak temalar olusturulmustur. Bu asamadan sonra veriler yeniden okunmus temalar ve kodlar
diizenlenmistir. Bu siire¢ her bir verinin uygun temada ve kod altinda oldugundan emin olana kadar devam
etmistir.

Arastirmanin Gecgerlilik ve Giivenirligi

Nitel arastirmalarda gegerlik ve giivenirlik kavramlar1 yerine, tutarlik, inanirlik, nakledilebilirlik,
kavramlar1 kullanilmaktadir (Merriam, 2013). Inamrligi saglamak icin kullanilabilecek yontemlerden biri
cesitlemedir. Bu arastirmada ele alinan probleme iligkin farkli bakis agilarini ortaya koyabilmek amaciyla
miidiir, miidiir yardimcisi ve 6gretmenlerin goriislerine bagvurulmus, bdylece veri kaynagi cesitlendirilmeye
caligilmistir. Veri toplama siirecine veriler doygunluga ulastiginda, yani arastirmaci farkli cevaplar almamaya
basgladiginda son verilmistir. Veri doygunlugu yeterli sayida goriigmenin yapildiginin ya da yeterli 6rnekleme
ulagildiginin gostergesi olarak kullanilmaktadir (Merriam, 2013).

Arastirmanin tutarliligimi saglamak amaciyla uzman incelenmesinden yararlanilmigtir. Arastirmacilar
tarafindan aragtirmanin amagclari dogrultusunda goriisme sorular1 gelistirilmis bu sorular egitim yonetimi
alaninda uzman iki 6gretim {iyesinin goriisline sunulmustur. Ayrica veri analizi iki yazar tarafindan ayr1 ayr
yapilmis ve sonuglarin tutarli olup olmadig1 incelenmis ve kodlayicilar arasi tutarlik %81 olarak hesaplanmistir
(Miles ve Huberman, 1994).

Nakledilebilirlik arastirmanin dis gecerligi yani genellenebilirligi ile ilgilidir ancak nitel arastirmalarda
nitel aragtirmalarda oldugu gibi genelleme yapmak miimkiin degildir. Bunun yerine okuyucularin aragtirmanin
bulgularinin diger durumlarla benzerlikleri ve farkliliklarini daha net anlamasina imkan verecek yontemler
kullanilmalidir (Merriam, 2013). Bu yontemlerden biri de ham verilerin sunulmasidir. Bu arastirmada da ham
verilere bulgular boliimiinde yer verilmistir. Ham verilerin sunulmasinda katilimcilarin demografik
oOzelliklerini betimleyen kodlar, goriisiilen bireylerin gizliligini korumak amaciyla kullamlmistir. Kodlar
olusturulurken gérev (Miidiir “M”, Miidiir yardimc1 “MY”, Ogretmen “0”), cinsiyet (Kadin “K”, Erkek “E”)
ve kidem degiskenleri dikkate alinmistir.

Arastirmanin Etik izinleri

Calismanin biitiin siireglerin arastirma etigi ilkeleri dikkate almmus, gerekli etik kurul izinleri Istanbul
Aydin Universitesi, Egitim Fakiiltesi etik kurulundan 24.11.2022 tarihinde alinmistir (Belge no. E-45379966-
050.06.04-69880)
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BULGULAR

Aragtirma kapsaminda elde edilen bulgular ¢alismanin alt problemleri dogrultusunda ii¢ tema seklinde
olusturulmustur. Goriismeler esnasinda katilimcilara onerilerine iligkin bir soru yoneltilmemis olmasina
ragmen BILSEM yéneticilerine ve yoneticilerin segim siirecine iliskin &nerilerde bulunmustur. Bu nedenle
Oneriler ayr1 bir tema olarak ele alinmistir.

Katilimcilara 6ncelikle “Bilsem miidiirlerinin olmasi gereken nitelikler nelerdir?” sorusu sorulmustur.
Elde edilen veriler Tablo 2’te sunulmustur.

Tablo 2.
BILSEM miidiirlerin sahip olmasi gereken nitelikler

=

Temalar Kodlar
Proje yonetim bilgisi
Bilisim ve teknoloji bilgisi
Vizyoner olma

BILSEM Yéneticilerinin sahip olmasi Yenilik¢i

gereken nitelikler Motive edici olma
Ozel yet. Ogren 6zelliklerini bilme
Farkli okul kademeleri bilgisi
Sanat egitimi
Akademik yetkinlik
Yabanci dil

—_
[\

WD L L L O QN 0 0 \O

Tablo 2’de goriildiigii lizere, 6gretmenler ve yoneticilerin en ¢ok degindigi niteligin proje yonetim
bilgisi oldugu goriilmiistiir. Katilimcilar, BILSEM’lerde proje tabanli egitim verildigi bu nedenle yoneticilerin
de proje yonetimi bilgisine sahip olmasi gerektigini ifade etmistir. Ayrica miidiirlerin projelerin agamalarini ve
ozelliklerini bilmesi gerektigi vurgulanmustir.

“Aslinda tiim egitim yoneticilerinde olmast gereken temel nitelikler var. Bunlarin disinda
ozellikle BILSEM miidiiriinde neler olmas: gerekir. BILSEM kurumlar proje tabanli egitim
kurumlaridir. O yiizden de aslinda BILSEM yéneticilerinin de secilirken CVsinde proje
yiirtitme, yonetme bilgi ve donanimi olan kigilerden segilmesi daha dogru olur...” (MY-E-16).

Proje yonetim bilgisinden sonra katilimcilarin en ¢ok tizerinde durdugu diger bir nitelik ise bilisim ve
teknoloji bilgisidir. Katilimcilar, hem Ogretim siirecinde, Web 2 ara¢larmin kullanimi, hem de bilisim ve
teknoloji ile ilgili projeler nedeniyle yoneticilerin bilisim teknolojilerine hakim olmasi gerektigini, ayni
zamanda da 6gretmenleri de bu noktada tesvik etmeleri gerektigini ifade etmislerdir.

“Teknolojinin ¢ok hizli ilerliyor. Bilgiye ulasma hem ogrencilerde hem 6gretmenlere ¢ok hizlica
gelismesiyle bilgiye ¢ok rahat rahat ulasabiliyor. BILSEM yoneticilerinin de bir tik ilerde olmast
icin bu bilgiyi oziimsemesi hem de kendi kurumunda kurumun da yasatabilmeli...” (M-E-21).

BILSEM yéneticilerinde aranan bir diger dnemli dzellik, vizyon sahibi olmalaridir. O-E-24 ile yapilan
goriismede, BILSEM &grencilerinin 6zel yeteneklere sahip olduklari igin diger dgrencilerden farkli olduklar
ve bu nedenle dogru sekilde yonlendirilmeleri i¢in giincel vizyonu yakalamalar1 gerektigi vurgulanmistir. Bu
baglamda, yoneticilerin genis ufka sahip olmalarinin 6nemli oldugu belirtilmistir. M-E-12, kendisi ile yapilan
goriismede, BILSEM’lerin basarisinda yéneticilerin vizyonunun énemli bir rol oynadigini ifade etmistir.
Yoneticilerin kurumla ilgili 6deneklerin harcanmasi, veli ve &grenci yoOnlendirmesi gibi konularda
sorumlulugunun bulundugu ve bu sorumlulugun iyi kullanilmas: durumunda BILSEM kurumlarmin 6ne
cikabilecegini belirtilmistir.

BILSEM’lerde ydnetici olmanin diger egitim kurumlarindan farkli olarak dzel yetenekli
ogrencilerin ozelliklerini bilmeyi gerektirdigi 6zellikle yoneticilik gorevi olan katilimcilar tarafindan dile
getirilmistir. Yoneticilerin 6zel yetenekli 6grencilerin dogru egitim ve rehberlik hizmeti alabilmesini
saglamak icin Ogretmenleri yoOnlendirebilecek donanima sahip olmasi gerektigi disiiniilmektedir.
Katilimeilardan O-E-14 ve M-E-18 kurumdaki tiim 6grencilerin 6zel yetenekli oldugunu ve bu farkliligin
gozetilerek hareket edilmesi gerektigini belirtmislerdir. Yoneticiler ve 6gretmenlerin, velilerle iletisim
kurarken ozel yetenekli Ogrencilerin Ozelliklerini bilerek iletisime ge¢meleri gerektigi iizerinde
durmuglardir.
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“...Diger egitim kurumlarindaki yoneticilerden farkli olarak. ...iyi bir kurum iklimi
saglamast gerekiyor. Ciinkii 6zel yetenekli 6grencilerle ¢calismak normal geligim gosteren
cocuklarla ¢alismaktan daha zor. Dolayisiyla 6zel yetenekli gelisim gosteren dgrencilere
hizmet veren ogretmenlerin de motivasyonlarinin, ilgilerinin, keyif durumlarinin, kurum
iklimine, kurum ikliminden dogrudan etkilenen durumlarini siirekli stabil ve destekleniyor
olmasi gerekiyor...” (O-E-14).

Kurum yoneticilerinden beklenen 6nemli niteliklerden biri de calisanlarinin motivasyonunu
saglamaktir. O-E-14 adli katilimciya gére; BILSEM’lerde proje tabanli ve is birligine dayali egitim
verilmektedir. Bu egitim stratejileri 6grencilerin ve farkli disiplinlerden 6gretmenlerin bir arada is birligi
icinde caligmasini gerektirmektedir. Bu nedenle yoneticilerin 6gretmenleri is birligi iginde c¢alismaya
tesvik etmesi ve kurumda is birligi iklimini olusturmas1 gerekmektedir.

“...hem égrencileri hem de 6gretmenleri bu anlamda disiplinler arast ¢alisma ya da motive
edecek yetkinlige sahip olmasi gerekiyor. Yani hem kendisinin boyle bir anlayisin olmasi
gerekiyor hem de bu motivasyonu 6grencilere ve ogretmenlere aktaracak bir yetkinlige
sahip olmasi gerekiyor...” (O-E-14).

BILSEM kurumlarinda genel zihinsel yetenekli &grencilerin yam sira miizik ve resim alanlarinda
yetenekli ogrencilerde egitim almaktadir. Arastirmaya katilan BILSEM 6gretmenleri yoneticilerin sanata
bakigimin da 6nemini ifade etmis, yoneticilerin resim ve miizik alaninda da 6zgegmisi olabilecegi veya bu
alanlarda deneyimleri olmasa bile sanata pozitif bakis agisina sahip olmalarinin gerekliligini vurgulamislardir.

“...Yani bu alanlara yonelik bir pozitif bakisinin ve kabul noktasinin olmasi gerekiyor. Onemli
olan bence reddetmeyecek. Duyussal olarak sanatta neymis, resim de neymis, miizikte neymis
bunlar bos isler filan en azindan dememesi lazim. Yani pozitif bir tutumunun olmasi gerekiyor.
Yetenegi olmayabilir. Bu yetenek ¢ok géreceli bir sey...” (O-E-14).

“...Yani en azindan bilim ve sanat konusunda kisilerin biraz agik fikirli, biraz sanata ve bilime
emek vermis insanlar olmasi bence ¢ok kiymetli olurdu...” (O-E-14).

Dile getirilen bir diger nitelik ise yabanct dil bilgisi olmustur. BILSEM yéneticilerinin giincel
gelismeleri takip edebilmesi i¢in en az bir dil bilmesi gerektigi ifade edilmistir. Buna ek olarak Avrupa —
Tiirkiye ortak projelerinde diger {ilkelerden gelen konuklari agirlama, yurt disina proje amagh gitme gibi
gorevleri etkili bir bicimde yerine getirilebilmesi i¢in yabanci dil yetkinliginin 6nemi vurgulanmistir.

“Kurum miidiirlerinin ¢ogu yabanci dil bilmez. ERASMUS tan hocalar, ¢ogu bilmez.
Yurtdigindan gelir yabanci hocalar yani kurum miidiirlerinin igte bir yabanci dil bilmesi ¢ok
onemli. Benim yabanct dil bilmem gerekmeyebilir belki, oyle diisiinebilirsiniz ama bir
yénetici de olmasi gereken bir yabanci dil olmasi lazim.” (O-E-17).

Arastirmanin ikinci temas1 BILSEM yéneticilerinin atama siirecleridir. Katilimeilara “BILSEM
yoneticilerinin se¢im siireglerine iligkin goriisleriniz nedir?”” sorusu yoneltilmistir. Tablo 3’te goriildiigi
iizere, arastirmaya katilan 3 6gretmen yOnetici se¢im siirecleri ile ilgili herhangi bir bilgileri olmadigini
ifade etmislerdir. Diger katilimcilar tarafindan dile getirilen goriisler, miidiir segimleri (11 kisi), miidiir
yardimcilig se¢imleri (6 kisi), kurucu miidiirliik (3 kisi) ve yonetici secimi ile ilgili 6nerilerdir (7 kisi).

Tablo 3.
BILSEM miidiirlerin sahip olmas: gereken nitelikler
Temalar Kodlar n
Secim Kriterleri (Miidiir Se¢imleri) 11
BILSEM Yoéneticilerinin sahip olmasi Secim Kriterleri (Miidiir Yrd. Sec¢imleri) 6
gereken nitelikler Secim Kriterleri (Kurucu Miidiir) 3
Yonetici Segimi ile Ilgili Oneriler 7
Yonetici se¢imi ile ilgili bilgim yok 3
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' BILSEM miidiir atamalarina iliskin olarak katilimcilar ilgili yonetmeli§e vurgu yaparak
BILSEM’de midiir olabilmek i¢in gerekli kosullar dile getirmislerdir. Diger egitim kurumlarindan farkl
olarak BILSEM yonetici atamalarinda en az bir y1l BILSEM’de 6gretmen olma sart1 aranmaktadir.

“...Yani oncelikle BILSEM ogretmeni olacaksimiz sonrasinda miidiir veya miidiir yardimcisi
olacaksiniz. Bizdeki miilakatlar daha farkli. Siz de ilk 6nce bir sene 6gretmenlik yapip...
Puant alabilmek icin once bir kriteri doldurmalar: gerekiyor. Bazi ¢alisma yapmis mi?
Ekstra bir makalesi, ¢alistigr bildirisi var mi? Yiiksek lisansi doktorasi var mi? Biz bu
miilakata girebilmek i¢in de bunlart doldurmamiz gerekiyor. O yiizden bakanlik tarafindan
gorevliler bize bir miilakat yapiyor. Herkes alant ile ilgili sorular soruyor. Psikoloji
mezunuyum. Bana kendi alanimla ilgili sordular ardindan idareci sinavina giriyorsunuz...”
(MY-K -23).

Ancak, atama Olgiitlerinin BILSEM sayilarmin hizla arttirilmasi gibi nedenlerle bazi durumlarda
esnetildigi, BILSEM’de &gretmenlik yapmis olma kosulunun dikkate alinmadigi drneklerin de oldugu
ifade edilmistir. Katilimcilardan M-E-18, kendi atandigi donemde BILSEM 6gretmenlik kriterlerini
karsilayan kisilere valilik tarafindan BILSEM miidiirliigii tercih hakki verildigini ifade etmistir.
BILSEM’de 6gretmenlik yapmadan sadece egitim yoneticiligi miilakat: ile BILSEM miidiirii olarak
atandiginda ise BILSEM tecriibesi olmadig: i¢in ilk etapta cok zorlandigini dile getirerek, BILSEM
yoneticisinin BILSEM’de yetismesi gerektiginin altin1 ¢izmistir.

Katilimcilardan bazilari ise yasal olarak belirlenen olgiitlere gore yapilacak olan se¢imin her zaman
basarili bir yonetici segmeyi saglamadigini ifade etmistir. Yonetici olarak basari sergileyen bireylerin
belirlenen &lgiitleri saglamadig icin BILSEM’e yonetici olarak basvurmadigi ya da 6lgiitleri saglayan
bireylerin de yonetici olarak basarili olabilmesi i¢in gerekli baska niteliklere sahip olmadigina dikkat
¢ekilmistir.

“...Yani kesinlikle secim kriterleri olmali. Ama sunu da séyliiyoruz. Bakin Tiirkiye'de her
yoneticilik sinavimi gegenin gegen ogretmenin ya da miidir yardimcisimn da miidiir
olamayacagini siire¢ bize gosteriyor. Bundan dolay: birtakim seyler var. Kriterler konmali ama
o kriterler bile bazen bu secim siirecinde ¢ok basarui olmuyor. Yani su anda emin ol Genel
miidiirliik de bunun kararini veremiyor. Yani biz onlara da baski kuruyoruz. Dolaysiyla Tiirkiye
de boyle bir handikapt var. Sinavia kriterle alalim dediginde ¢ok oran gerekli. Oraya orada
basarili olacak tipler oraya giremiyor ya da girenler orada tam uyum saglayp basaril
olamiyor.” (M -E -24).

Katilimeilar miidiir segimlerine ek olarak miidiir yardimcilig1 secimlerine de deginmis, BILSEM e 6zgii
olarak miidiir yardimciligi atamalarinin olmadigini ve 6gretmen ve miidiirler i¢in aranan Slgiitlerin miidiir
yardimcilarinda aranmadigmi vurgulamislardir. Miidiir yardimcilart adaylarimin sadece MEB Yonetici
Atamalar1 sinavini kazanmasi veya 4+4 atamasi ile BILSEM’i tercih etmesinin yeterli sayilmasi katilimcilar
tarafindan elestirilmistir. Bu durum 6zellikle midiir yardimcilarinin maag veya ek ders karsiligi belli bir saat
derse girme zorunlulugunun bulunmasma BILSEM’de 6gretmen niteligine verilen 5nem konusunda bir celiski
yaratmaktadir. BILSEM miidiir yardimcihigma iliskin deginilen bir diger nokta ise miidiir atamalarinda
BILSEM’de calisan miidiir yardimeilarina tercih hakki taninmamasi olmustur.

“Miidiir yardimciligi icin diistiniirsek iste orada daha biiyiik bir sikinti var. Ciinkii miidiir
yardimciligi secim kriterinde BILSEM &gretmeni olma kriteri yok. Herhangi bir kurumun
ogretmeni ya da miidiir yardimcisi bu kuruma miidiir yardimcist olabiliyorlar. Buraya segilen
ogretmen belli bir miilakatla buraya gelirken bu miilakata tabi tutulmadan miidiir yardimcist
oluyor. Bu temelde bir eksiklik aslinda. Normal atama yonetmeliginde iste az énce bahsettigim
yonetmeliklerle yonetilmemesinden kaynakli BILSEM’in secim kriterinde bu arti sartlar
aranmiyor.” (MY-E-16).

Milli Egitim Bakanligi’nm her ilgeye BILSEM kurulmasma (MEB, 2022) yonelik politikalar1 da
yonetici atama siiregleri ile ilgili bir elestiri olarak katilimcilar tarafindan dile getirilmistir. BILSEM sayisimin
hizli bir bigimde artmasini saglamak igin yapilan uygulamalarin kurucu miidiir ve goérevlendirme miidiir
yardimcisi se¢imlerinde liyakatin geri planda kalmasina neden oldugu ifade edilmistir. M-E-21 ile yapilan
goriismede genellikle kurucu miidiir veya gorevlendirme miidiir yardimeisi segilirken kiginin liderlik
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0zeliginden, yonetsel becerilerinden veya yetkinliklerinden ¢ok, se¢imi yapan {ist yoneticilerin kendilerine
yakin buldugu kisilerin secildigini dile getirmistir. BILSEM tecriibesi olmayan bireylerin bu kurumlara
yonetici olarak atanmasinin kurum agisindan olumsuz etkileri kadar atanan bireyler ig¢in olumsuzluklar
dogurabilecegi de vurgulanmustir.

“...Ciinkii bizim iilkemizde egitim sisteminde pek ¢ok sey yaptim oldu anlayisina dayandigi icin
hani mantar gibi BILSEM acildi mesela hala da ac¢ilmaya devam ediyor, Oradaki agigi
kapatmak i¢in apar topar kim goziine kestirirse veya kim uygunsa ki o da segen kiginin bakig
agisina gore degisiyor. Pat diye o kisi atanabiliyor...” (M-E-24).

“...Mesela yeni kurulan BILSEM lerin hepsinin miidiirii, BILSEM miidiirii degil, mesela kurucu
miidiir ataniyor, onlarin hi¢hirisi BILSEM ’in “B” sini bile bilmiyor. Sadece iste o ilcenin gozde
ogretmeni vardir. Ilce miidiiriine yakin ya da ilcenin kazara gordiigii ya da x bir sosyal projedeki
va da bir sendikal faaliyette goze ¢carpmus bir birey “Aaa bu ¢ocuk yapar ya! Hadi bunu verelim
diyorlar ki bunu ¢ok yasadik, bizi artyorlardi. “Ya abi beni BILSEM miidiirii yapacaklar, ne
vapayim?”  Kag diyordum yani. Ve yeni evlisin, ¢ocugun oldu kag¢ diyordum. Keza beni
dinlemedi, mesela bir BILSEM e kurucu miidiirii oldu. Ikinci ay istifa etti. Dayanamaz ¢iinkii,
oyle kolay degil goriindiigii gibi...” (M-E-18).

“...Ehline vermek hani hakikaten yapabilir. ... Giinii kurtarma degil hani anlatabiliyor muyum
clinkii o kisiye de yazik, sen alip bir 6gretmeni bir yoneticiyi bir miidiir, miidiir yardimcist
yaptiktan sonra bes sene on sene sonra artik onlarin da hayali var, gelecegi var. Onun da
beklentileri var e kusura bakma olmadi hocam olmadi deyip sen merdivenlerde o kadar
birikimiyle ceplerini dolduran bir adamla hadi hop itip hadi bastan 6gretmenlige dedigin zaman
ona da haksizlik olur...” (M-E-21).

Katilimeilar ayrica BILSEM yonetici secim siireclerinde dikkate alinmas1 gereken niteliklere ve segimi
yapacak Kisilere iliskin 6nerilerde de bulunmustur. BILSEM yéneticilerinin, akademik yetkinlik, mevzuat
bilgisi, igbirlik¢i c¢alisma, kurumu tanima ve gelistirme potansiyeline sahip olma, disiplin cezasinin
bulunmamasi, gibi 6zelliklere sahip olmasi gerektigi ve se¢im siireclerinde bu niteliklere sahip olunup
olunmadigmin dikkate alinmasi gerektigi ifade edilmistir.

Yonetici se¢im siireclerinde yapilan miilakatlara deginen katilimcilar, kisa siiren miilakatlarla aday:
tanimanin ve dogru degerlendirmenin miimkiin olmadigimi ifade etmis, bu nedenle miilakat yapacak ekip
icerisinde aday ile calismis ya da ¢alismakta olan yoneticilerin de bulunmasi gerektigini ifade etmistir. Benzer
bir 6neri miidiir yardimeisi se¢imi i¢inde dile getirilmis, okul miidiirii olan katilimeilar, miidiir yardimcisi
seciminde kendi goriiglerinin de alinmasi1 gerektigini “miidiiriin kendi ekibini segmesi gerekir” (M-E-21),
“tanimadigimiz insanlarla caligmakta zorlaniyoruz” (M-E-24) cilimleleri ile ifade etmislerdir. Bir diger
katilimer ise segimlerin etik olan ve gliven duyulan bir segici kurul tarafindan yapilmasi gerektigini ifade
etmigstir. Secici kurulun hesap verebilirlik ¢er¢evesinde ¢alismasi gerektigini belirtmigtir.

“Bu bir kere ¢ok onemli yani. Simdi diger miidiirlerin arasindan da se¢mek lazim. Yani ben
deneyimden yanayim. Tamam mi bak ben sundan yanayim bir kere bir kere ben se¢mem.
Tiirkiye 'de olmast gereken en onemli kriter su, bir segici kurul. Tamam mu bir kiginin degil, bir
sendikanmn degil bilmem tarikatin degil. Anlatabiliyor muyum? Secgici bir etik kurul olmasi lazim.
Bu Etik kurula giivenmek lazim. Bu etik kurul gibi yoneticilerin atamasindan sorumlu bir
sorumlulugu oldugu icin hesap veren de bir kurulu olmast gerekiyor. Bunlar dogru diizgiin
atamalart yapip basarili olamadiginda geri ¢ekebilme etkisi gibi donanimly seylere sahip olmasi
gerekiyor... ... ... 7 (M-E-21).

Katilimcilardan biri ise yonetici akademileri kurulup bireylerin egitim almas1 gerektigini ifade etmistir.
Bu akademilerde alinacak egitimin en azindan adayin Ozverisinin ve istekliliginin gostergesi olmasi
bakimindan degerli olacagi yine bu katilimei tarafindan ifade edilmistir.

“...bir seyin ¢abuk olmaswm istiyoruz. Yani sistemden ziyade ¢abuk olmasin istiyoruz. Yoksa su

yapilabilir yonetici arkadaslarin bir akademisi olsun dogru mu tiniversite bitirince yonetici

akademileri olsun il bazinda iller bazinda diizeyinde. Yonetici akademisine gitsin bu egitimlerini

alsin dogru mu bu siire¢ icerisinde o fedakarligi yapmasi bile istir dogru mu ya da istemesi
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anlamina geliyor. Istiyor istiyor ama istedikten sonra sen onlarin igerisinde rahatlikla
segebilirsin...” (M-E-21).

Goriismeler esmasinda katilimeilar BILSEM’de calisacak dgretmen ve ydneticilere yonelik onerilerde
de bulunmugladir. Katilimcilar ¢calisma kosullar1 (7), ek ders/maas (5), 6grenci 6zellikleri ve veli beklentileri
(3) lizerine Onerilerde bulunmustur. Tablo 4’te Oneriler temasina iligkin verilere yer verilmistir.

Tablo 4.

Oneriler
Temalar Kodlar n
) Calisma kosullart 7
Oneriler Ek ders/ maag 5
Ogrenci 6zellikleri ve veli beklentileri 3

BILSEM’ler 6rgiin egitim sonrasinda ya da hafta sonlar1 6grencilere egitim vermektedir. Bu nedenle
katilimcilar aksam saatlerinin ve 6zellikle hafta sonunun mesai saati olarak kabul edilmesinin 6zel hayat1
olumsuz etkiledigini ifade etmislerdir. Katilimcilardan biri bu duruma iliskin olarak giilerek BILSEM’de
calisan kisinin bekar olmas1 gerektigini vurgulamistir.

“...Ciinkii cocuklarimizin hepsi okuldan sonra BILSEM egitimine devam ediyor. Bizim igin
de pek bir aile uygun olmayan sekizler dokuzlara kadar ¢calismak. Ozel bir ogretmenlikle
ilgili arti bizde mesai mefhumu yok. Daire baskani gecenin 2’sinde 3’iinde bize mesaj
atabilir ona cevap vermek zorundasinizdir 6zel egitim oldugu icin velilerimiz her sey ¢ok
farkli. O yiizden bekar olmak birinci sart...” (M-E-18).

Calisma kosullari ile ilgili mesai saatleri disinda ifade edilen bir bagka nokta ise 6zellikle velilerin
BILSEM egitimi ile hizlica dgrencinin basarinda bir yiikselme beklentisi icerisinde olmasidir. Mesai
saatlerinin fazla olmasina ve beklentilerin yiiksek olmasina karsin ek ders iicretinin olmamasindan dolay1
gelirin daha az olmasi da dile getirilen noktalardan biridir.

“...BILSEM lerin ¢alisma sartlari, saatleri, zaman dilimi bunlarin hepsi ¢ok farkli. ...maddi
bir kaygt yasayacaklart durumlar ¢ok oluyor. Hani bunu da géz éniine almalart lazim...”
(O-E-17).

Dolayisiyla BILSEM’de calismaya baslamadan once kurumun kosullarni tanimanin &nemi
katilimcilar tarafindan vurgulanmistir. Bu sorunun ¢6ziimii olarak midiir yardimcilifi gorevini
yirlitmekte olan bir katilimec1 hem 6gretmenlerin hem de yoneticilerin 6nce gorevlendirme ile kurumda
caligmaya baglamasinin sonrasinda ise kadroya alinmasinin hem goérev alacak kisi hem de kurum agisindan
fayda saglayacagini ifade etmistir. Bir diger katilimci ise hem 0gretmen hem de yoneticilerin goreve
baglamadan 6nce uyum egitimleri almasinin gerekli oldugunu vurgulamistir.

“Kurumlarin kimligiyle ogretmenin kendi kimligin uyusup uyusmadigini 6grenmesi icin bu
kurumlarda once gorevlendirme olarak- kadrolu degil- géreviendirme calismalarimin daha
saglikly olacagini diisiiniiyorum. Ciinkii her ikisinin faydasinadir buraya kadrolu bir kisi atandigt
anda ii¢ yil ¢alisma sarti var. Istese de birakamuyor ii¢ yil kendisini de mutsuz edecek kurum da
orada fayda saglayamayacak. Kisa siirede gorevlendirme ile bu miidiirler i¢in de gerekli miidiir
yardimcilart ve ogretmenler icin de gerekli.” (MY-E-16).

TARTISMA VE SONUC

Egitim yoneticisinin etkililigi egitiminin amaglarmma ulagsmasinda 6nemli degiskenlerden biridir
(Hallinger & Heck, 1998; Waters, Marzano, & McNulty, 2003) ve yoneticinin sahip olmasi gereken nitelikler
iizerine pek ¢ok galigma yapilmistir (Firat, 2023; Grissom, Loeb, 2011; Gilirbiiz, Erdem, Yildirim, 2013), ancak
genel olarak 6zel egitim, 6zelde istiin yetenekli 6grencilerin egitiminin yonetimi iizerine smirli galisma
bulunmaktadir (Sider, Maich, Morvan, 2017). Bu ¢alismada Tiirkiye’de iistiin yetenekli 6grencilerin egitimi
amaciyla kurulmus BILSEM yéneticilerinin sahip olmasi gereken nitelikler ve atama siireclerinde dikkate
alinan dlgiitlere iliskin BILSEM &gretmen ve yoneticilerinin goriisleri incelenmistir.
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Arastirma sonucunda, BILSEM yéneticilerinden vizyoner olma, yenilik¢i olma, motive edici olma gibi
genel olarak okul yoneticilerinin sahip olmasi gereken niteliklere (Derinbay-Giilmez ve Yavuz, 2016) ek
olarak BILSEM’lere 6zgii, 6zel yetenekli dgrencilerin dzelliklerini bilme, proje ydnetebilme ve farkli okul
kademelerini bilme gibi niteliklere de sahip olmalar1 gerektigi de ifade edilmistir. Ustiin yetenekli dgrencilere
egitim veren BILSEM yéneticileri bu dgrencilerin 6zel ihtiyaglar1 ve veli talepleri ile de karsi karsiyadr.
Milligan vd (2012) 6zel egitim ve iistiin yeteneklilerin egitiminin farkli paydaslarin bir arada caligmasim
gerektirdigi bu nedenle de yoneticilerin “sorun ¢dzme, tiim paydaslarla etkili bir sekilde g¢aligma
Ogretmenlerine destek saglama” gibi kilit beceriler sahip olmasi gerektigini ifade etmistir. Bu nedenle
yoneticilerin 6zel egitim alaninda bilgi ve tecriibe sahibi olmasinin gerekliligi arastirmalarda dile getirilmistir
(Sider vd. 2017; Parker, 2016).

BILSEM yéneticilerinin ayrica proje ydnetebilme becerisine de sahip olmasi gerektigi katilimcilar
tarafindan ifade edilmistir. Buna ek olarak hem giincel bilgilere ulagsmak hem de yapilan projelerde yurt dist
paydaslarla etkili iletisim kurabilmek agicindan yabanci dil becerisinin gerekliligi {izerinde durulmustur.
Coban (2018) calismasinda, ozellikle yeni atanan BILSEM miidiirlerinin TUBITAK, AB Projeleri,
ERASMUS gibi proje tecriibelerinin az olmasindan dolay1 proje yazim asamalarinda faydali olmadiklar
sonucuna ulagmistir.

Arastirma kapsaminda katilimcilara BILSEM yénetici atama siireglerine iliskin goriisleri de
sorulmustur. Katilimecilar BILSEM tecriibesine sahip bireylerin yonetici olarak atanmasi gerektigini ifade
etmistir. BILSEM yéneticilerinden diger egitim kurumlarindan farkli olarak beklenen tek dzellik BILSEM’de
Ogretmen olmaktir. Aslinda bu 6l¢iitle kurumda 6gretmen olmak icin sahip olmasi gereken niteliklere tagiyan
aynt zamanda da kurum i¢inde deneyim kazanmis bireylerin yonetici olarak atanmasimi saglamak
amaglamistir. Dolayisiyla var olan yonetmelik acisindan bakildiginda katilimceilarin goriiglerini karsilayan bir
durum s6z konusudur. Ancak, BILSEM sayilarmin hizla artmasi nedeniyle bazi durumlarda BILSEM’de
ogretmen olma kosullarini saglayan ancak BILSEM tecriibesi olmayan kisilere de yoneticilik tercih hakki
verildigi, bu sekilde atanan bireylerin de ilk yillarinda zorluklar tasidig1 goriilmiistiir. Kilig, Memisoglu’nun
(2018) arastirmasinda katilimcilar BILSEM’de gretmenlik deneyimine sahip okul yoneticilerinin daha yetkin
oldugunu ifade etmistir. Kurnaz da (2014) BILSEM’lerin diger egitim kurumlarindan dgrenci ve dgretmen
ozellikleri, kurumun yapisi ve isleyisi agisindan farklilara sahip oldugunu vurgulayarak yoneticilerin bu
isleyisi cok iyi bilmeleri gerektigini ifade etmistir. Milligan, vd. (2012, s. 177) 6zel yetenekli dgrencilerin
egitim gorecegi okul yoneticilerin atanmalari dncesindeki hazirlik siirecinde alacaklari egitime iliskin su
onerilerde bulunmustur; (1) Lisansiistii egitim ve mesleki gelisim programlari saha temelli deneyimleri
icermelidir, (2) kaliteli programlar etkili bir mentorluk programi igermelidir, (3) deneyim ve saha temelli
etkinlikleri igeren bir staj siireci olmalidir, (4) yonetici adaylarindan olugsan 6grenme gruplari olusturularak bu
bireylerin deneyimlerini paylagmalar1 saglanmalidir, (5) iletisim ve grup dinamiklerini yonetmeyi iceren temel
liderlik becerilerini icermelidir. Goriildiigii lizere, yonetici egitimine iliskin yapilan dnerilerde sahada deneyim
kazanma vurgusu bulunmaktadir. Bu arastirmanin Oneriler temasi altinda da katilimcilar, ydneticilerin
deneyim kazanmasi i¢in atama Oncesi gecici gorevlendirme yapilmasi, uyum egitimi alinmasi Onerilerinde
bulunmustur. Ne yazik ki Tirkiye’de yillardir dile getirilmesine, alanda yapilmig pek c¢ok calismada
onerilmesine (Balci, 2021; Imrak, vd., 2023) ragmen sistematik bir yoOnetici egitim programimiz
bulunmamaktadir.

Katilimeilar tarafindan dile getirilen diger oneriler BILSEM calisma kosullar ile ilgili olmustur.
Calisma saatleri (hafta ici mesai saati sonrasi ya da hafta sonu), ek ders olmamas1 BILSEM’de calismay1
giiclestiren unsurlar olarak dile getirilmistir. inan, vd. (2024) calismasinda gériislerini aldig1 yoneticiler de
benzer sekilde BILSEM’de calismanin fedakarlik gerektirdigini ifade etmistir. Yine Inan’in (2024)
caligmasinda da bu ¢aligma da oldugu gibi 6zellikle velilerin yiliksek beklentileri zorlayict bir sorun olarak dile
getirilmistir. Kir ve Akbasgli’'nin (2021) ¢aligmasinda ise Ogretmenler ¢aligma saatleri ve yiiksek veli
beklentilerini BILSEM’de ¢alismasinin dezavantajlar olarak gérdiiklerini ifade etmislerdir.

BILSEM miidiirlerinden beklenen nitelikler arasinda proje yiiriitme bilgisi, BILSEM deneyimi ve
yabanci dil bilgisi 6n plana ¢ikmistir. Bu nedenle BILSEM miidiirlerinin atamalarinda bu niteliklere dikkat
edilmesi ve yoneticilik gorevini siirdiiren bireylerin bu niteliklerini arttirabilecekleri egitimleri almalarinin
onemli oldugu sdylenebilir. Ayrica BILSEM ¢alisma kosullar1 arastirma kapsaminda siklikla dile getirilmistir.
Caligma kosullar1 iizerine daha fazla akademik aragtirma yapilarak verimliligi arttirabilecek c¢aligma
kosullarinin nasil saglanabilecegi ortaya koyulabilir.

BILSEM’lerin 6zel yetenege sahip dgrencilere hizmet vermesi nedeniyle hem dgretmenlerin hem de
yoneticilerin 6zel egitim alaninda egitim almalarinin da 6nemli oldugu goriilmektedir. Bu nedenle hem se¢im
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sirecinde hem de sonrasinda hizmet i¢i egitimlerle yonetici ve Ogretmenlerin 6zel egitim alaninda
gelisimlerinin saglanmasi kurumun verimliliginin arttirilmasi agisindan énemlidir.

BILSEM sayilarinin hizla arttig1 goriilmektedir. Ozel yetenekleri dgrencilerin ek egitimler alabilecekleri
kurumlarin sayisinin artmasi siiphesiz olumlu bir gelismedir. Ancak bu arastirma sonuclarin da ortaya koydugu
iizere kurucu miidiir atamalarinda BILSEM tecriibesi olmayan bireylerin gorevlendirmeleri séz konusu
olabilmekte kurumu tanimayan yoneticiler hem kendileri zorlanmakta hem de isleyis agisindan sikintilar
yasanabilmektedir. Bu nedenle kurucu miidiir atamalarinda BILSEM tecriibesinin dikkate alinmasi ya da
yoneticilerin gorevlendirilmeden dnce kuruma uyum siireclerini saglayacak egitimlerin verilmesi 6nerilebilir.
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INTRODUCTION

The objective of the Science and Art Centers (SACs) is the early identification of gifted students and
the subsequent training of such individuals in accordance with their specific talents (MoNE, 2022). Students
are selected through a three-stage evaluation process, which includes nomination, pre-evaluation, and
individual evaluation. In order to become a teacher in SAC, candidates must demonstrate proficiency in certain
criteria, such as foreign language, project, and publication. In contrast to other educational institutions, SAC
requires that its principals have previously worked as teachers at the institution for a minimum of one year.
However, the criteria for selecting teachers and administrators, as well as the objectivity of the evaluation
process, have been subject to criticism (Sak et al., 2015).

A literature review highlights a significant body of research on SAC as an educational institution. These
studies predominantly focus on topics such as teaching methods and educational programs (Ayaydmn & Un,
2018; Aktepe & Aktepe, 2009; Geng, 2014; Ugurlu, 2021; Yilmaz & Yilmaz, 2021), student attitudes towards
courses (Kartal, 2021; Okur & Ozsoy, 2013; Tiimen, 2021), teacher competencies and selection processes
(Birol, Gelbal-Odabas, & Ozdemir, 2023; Kilig¢ & Ozkan, 2022), as well as working conditions (Akhan &
Altas, 2021; Kir & Akbasli, 2021; Topgu, 2022). However, studies addressing the qualifications required for
administrators in these institutions and their appointment processes are relatively scarce (Coban, 2018; Kilig
& Memisoglu, 2018; Polatcan & Akyiirek, 2016), despite the critical role administrators play in the success of
educational institutions (Sun & Leithwood, 2015; Yilmaz & Jafarova, 2019). To address this gap, the present
study examines the qualifications expected of SAC administrators and explores the perspectives of both SAC
directors and teachers regarding the appointment process.

Education for the Gifted

The Regulation on Special Education Services (2018) defines gifted individuals as "those who learn
faster than their peers, excel in creativity, art, and leadership, possess special academic talents, understand
abstract concepts, enjoy acting independently in their areas of interest, and achieve high levels of
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performance." Early identification of gifted individuals is crucial to nurturing their potential and abilities
(Eraslan-Capan, 2010). Education for the gifted should be tailored to their learning pace, interests, and needs
and designed to engage their curiosity, spark a desire for research, and foster the development of their talents
(Kok, 2012). Such an approach enables gifted individuals to grow into valuable contributors to both themselves
and society (Celikten, 2017).

A new model for the education of gifted individuals in Turkey was developed through an examination
of the applicability of existing models in different countries, with due consideration of the specific conditions
in Turkey. The model was initially implemented as an "Additional Course Application School," subsequently
renamed the Science and Art Center and first established in Ankara during the 1994-1995 academic year. It
rapidly proliferated nationwide (Coban, 2018), with the number of SACs reaching 393 by 2023.

SACs provide education to gifted students at all levels, from pre-school to high school, without
disrupting their formal education. In contrast to traditional educational institutions, SACs are based on
individualized learning, with a project-based learning model and an expectation of student production of
products and projects (MoNE, 2023).

Assigning Teachers and Administrators to SACs

SACs differ from formal education institutions in terms of their students, the objectives of the education
provided, and the teaching methods employed. Consequently, the appointment processes and selection criteria
for teachers working in SACs are distinct. Teacher assignments to SACs are guided by the Ministry of National
Education's SACs Teacher Selection and Assignment Guide, which is published as needed, initiating
recruitment processes when requirements arise rather than at fixed intervals.

The selection process for SAC teachers involves two stages. In the first stage, candidates are evaluated
based on specific criteria, and their scores are calculated. Candidates are then ranked, and those within three
times the available quota are invited to the oral examination. The evaluation criteria encompass ten categories:
education, awards, projects, intellectual property and industrial rights, publications, artistic activities,
workshops, congresses and in-service training, foreign languages, and career progression. In the education
category, the highest scores are awarded to candidates holding a doctorate in education or gifted education.
However, these criteria have been criticized for insufficiently emphasizing candidates' expertise and skills in
gifted education (Birol et al., 2023; Okan & Tekgiil, 2019; Sak et al., 2015).

During the oral exam, candidates are assessed across five categories: communication skills, clarity of
expression and reasoning, openness to scientific and technological advancements, merit and ability to represent
themselves publicly, and up-to-date knowledge, creativity, and motivation (MoNE, 2023).

While the procedure for the appointment of teachers is detailed in Article 8 of the SACs Regulation
(2023), there is no information on the procedures for the selection and appointment of SACs administrators.
In addition to the qualifications required for principals to be appointed to formal education institutions, the
sixth article of the Regulation on Selection and Appointment of Administrators for Educational Institutions
Affiliated to the Ministry of National Education (T.C. Official Gazette, 2022) includes the phrase "for science
and art centers, having served as a permanent staff member in the science and art center".

Studies on SAC administrators reveal that most administrators perceive themselves as competent
(Polatcan & Akyiirek, 2016), while teachers tend to view administrators with prior teaching experience at
SACs as more effective (Kilic & Memisoglu, 2018). Coban (2018) found that SAC administrators face
challenges in adapting to their roles, perceive the responsibility for the education of gifted students as an
additional burden, and feel the need to stay updated with technology, science, art, and innovations.

The limited number of studies focusing on SAC administrators highlights the need for further research
to understand better the administrative qualifications required in these institutions. Accordingly, this study
aims to address the following questions based on the perspectives of SAC administrators and teachers:

1. What are the views of administrators and teachers on the qualifications that SAC administrators

should possess?

2. What are the views of administrators and teachers on the appointment processes and criteria for SAC

administrators?
METHOD

Research Model

The qualitative research method was used in this study in order to examine in-depth and
comprehensively (Creswell, 2016) and holistically (Yildinnm & Simsek, 2006) the views of teachers and
administrators on the qualifications that SAC administrators should have and the selection criteria for
administrators.
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Sample

This study was conducted with administrators and teachers working in SAC institutions in Istanbul
during the 2022-2023 academic year. Maximum variation sampling, a type of purposive sampling, was
employed to determine the study group. Purposive sampling allows for the selection of information-rich cases
(Glesne, 2012). To ensure maximum representation of individuals involved in the research problem (Baltaci,
2019), participants were selected from both SACs administrators and teachers with varying levels of seniority,
gender, branch, and educational backgrounds. The demographic characteristics of the participants are
presented in Table 1.

Table 1.

Demographic characteristics of the study group
Admin/Teacher Gender Seniority in SACs  Branch Education Level
Principal Male 12 Geography Master’s degree
Principal Male 6 Computer Tech. PhD degree
Principal Male 6 History Master’s degree
V. Principal Male 10 Classroom Bachelor’s degree
V. Principal Female 10 Psy. Coun. Master’s degree
V. Principal Male 3 Classroom Master’s degree
Teacher Female 3 English Master’s degree
Teacher Male 7 Music Bachelor’s degree
Teacher Male 2 Special Education Bachelor’s degree
Teacher Male 2 Classroom Master’s degree
Teacher Female 3 Mathematics Master’s degree
Teacher Male 2 Classroom Bachelor’s degree
Teacher Male 5 Psy. Coun. PhD degree

Female 3 Music Master’s degree

Fourteen individuals participated in the study, including seven SAC principals/vice principals and seven
SAC teachers. Ten of the participants held postgraduate degrees, two of which were doctorates. The seniority
of SAC administrators ranged from 6 to 12 years, while that of the teachers ranged from 2 to 5 years. The
participants represented a diverse group, encompassing various levels of seniority, branches, and educational
backgrounds.

Data Collection Tool

A semi-structured interview form was utilized to explore teachers’ and administrators’ expectations
regarding the qualifications required for SAC administrators and the selection process for these positions.
Semi-structured interviews incorporate elements of both structured interviews, with predetermined questions,
and unstructured interviews, allowing for flexibility in questioning based on the flow of the conversation
(Buyukoztiirk et al., 2018). This approach enabled the researchers to ask standardized questions aligned with
the study's objectives while also adapting the inquiry to gain deeper insights into each participant's unique
experiences.

The first author developed the interview form, drawing on the research problem and relevant literature.
It was structured separately for teachers and school administrators. Two experts in educational administration
reviewed the initial draft of the interview questions, and the questions were refined based on their feedback to
ensure clarity and relevance.

Data Collection and Analysis

Before starting the data collection process, the administrators and teachers working in SACs were called
by phone, informed about the research and an appointment was requested from them. The interviews were
conducted on the determined days and hours (usually on Saturdays) in the rooms of the principals and vice
principals in SACs. Before starting the interview, the participants' consent was obtained for audio recording,
and they were informed that the information obtained from them would be used only for scientific purposes
and that their personal data would not be shared. The interviews lasted between 20-50 minutes.

The audio recordings of the interviews were converted into written text (word) before analysis. The
method of content analysis was used to analyze the data. Content analysis is defined as "a systematic,
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repeatable technique in which some words of a text are summarized into smaller content categories by coding
according to certain rules" (Biiyiikoztiirk et al., 2018). In the analysis process, the written text was first read
and divided into parts with meaningful integrity. Then, these parts were transferred to the Excel program to
separate and bring together common codes and themes more easily during the analysis process. In the next
stage, themes were created by first considering the research questions. After this stage, the data was reread,
and themes and codes were organized. This process continued until we were sure that each data was under the
appropriate theme and code.

Validity and Reliability of the Study

In qualitative research, concepts such as consistency, credibility, and transferability are used instead
of validity and reliability (Merriam, 2013). One method to ensure credibility is triangulation. In this study, the
perspectives of principals, vice principals, and teachers were sought to present different viewpoints on the
research problem, thereby aiming to achieve data source triangulation. The data collection process was
concluded when data saturation was reached, meaning the researcher stopped receiving new or differing
responses. Data saturation is considered an indicator that a sufficient number of interviews have been
conducted, or an adequate sample size has been reached (Merriam, 2013).

Expert review was utilized to ensure the consistency of the study. Interview questions were developed
by the researchers in line with the study's objectives and were reviewed by two faculty members specializing
in educational administration. Additionally, data analysis was conducted independently by two authors, and
the consistency of the results was examined. The inter-coder reliability was calculated as 81% (Miles &
Huberman, 1994).

Transferability relates to the external validity or generalizability of the study. However, as in most
qualitative research, generalization is not possible. Instead, methods should be employed to help readers better
understand the similarities and differences between the study's findings and other contexts (Merriam, 2013).
One such method is presenting raw data. In this study, raw data were included in the findings section. To
protect the confidentiality of participants, demographic codes describing their characteristics were used when
presenting raw data. The codes were created considering variables such as role (Principal "P," Vice Principal
"VP," Teacher "T"), gender (Female "F," Male "M"), and seniority.

Ethical Approval

The principles of research ethics were taken into account in all processes of the study, and the necessary
ethics committee approvals were obtained from the Ethics Committee of Istanbul Aydin University, Faculty
of Education on 24.11.2022 (document no. E-45379966-050.06.04-69880).

FINDINGS

The research findings were organized into three themes aligned with the study's sub-problems. Despite
the absence of a question regarding suggestions during the interviews, the participants proffered suggestions
regarding SAC administrators and the selection process of administrators. Consequently, these suggestions
were treated as a distinct theme.

The participants were initially asked what qualifications SAC administrators should possess. The
resultant data are presented in Table 2.

Table 2.
Qualifications that SAC administrators should have

Theme Codes
Project management knowledge
Information and technology knowledge
Visionary

Qualifications that SAC administrators Innovative

should have Motivating
Knowing the char. of gifted students
Knowledge of different school levels
The view of art
Academic competence
Foreign language competence

=
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As seen in Table 2, the most frequently mentioned qualification of teachers and administrators was
project management knowledge. The participants stated that project-based education is provided in SACs, so
the administrators should also have project management knowledge. It was also emphasized that principals
should know the stages and characteristics of projects.

“In fact, there are basic qualities that all education administrators should have. Apart from

these, what should be especially in the SAC administrator? SAC institutions are project-based

educational institutions. Therefore, it would be more accurate to select SAC administrators from

people who have the knowledge and equipment of project execution and management in their

CVs...” (VP-M-16).

In addition to project management expertise, the participants underscored the significance of
information and technology proficiency. They asserted that administrators must possess a comprehensive
understanding of information technologies, given the integration of Web 2 tools in the instructional process
and the prevalence of information and technology-related projects. Moreover, they emphasized the importance
of fostering teacher development in this domain.

“Technology is advancing very fast. Both students and teachers can access information very

easily with the rapid development of technology. In order for SAC administrators to be one click

ahead, they should be able to assimilate this information and keep it alive in their own

institution...” (P-M-21).

Another important feature sought in SAC administrators is to have a vision. In the interview with T-M-
24, it was emphasized that SAC students are different from other students because they have special talents,
and therefore, they need to catch the current vision in order to be guided in the right way. In this context, it
was stated that it is important for administrators to have a broad horizon. P-M-12 stated that the vision of the
administrators played an important role in the success of SACs. It was stated that administrators have
responsibilities in matters such as spending funds and guiding parents and students, and if this responsibility
1s used well, SAC institutions can stand out.

It was stated that being an administrator in SACs requires knowing the characteristics of gifted
students, unlike other educational institutions, especially by the participants who have administrative
duties. Administrators should be equipped to direct teachers to ensure that gifted students receive the right
education and guidance services. Participants T-M-14 and P-M-18 stated that all students in the institution
are gifted, and this difference should be taken into consideration. They emphasized that administrators
and teachers should communicate with parents by knowing the characteristics of gifted students.

One of the key competencies expected of an administrator is to foster employee motivation.
According to participant S-E-14, project-based and collaborative education is provided in SACs. These
pedagogical approaches necessitate the collaboration of students and teachers from diverse disciplines.
Consequently, administrators must facilitate teacher collaboration and cultivate a culture of cooperation
within the institution.

“...they should have the competence to motivate both students and teachers to work

interdisciplinary in this sense. In other words, the administrator himself/herself should have

such an understanding, and he/she should have the competence to transfer this motivation

to students and teachers...” (T-M-14).

Talented students in the fields of music and painting also receive education in SAC institutions. The
SAC teachers who participated in the research also expressed the importance of the administrators' view of art
and emphasized that the administrators may have experience in painting and music, or even if they do not have
experience in these fields, they should have a positive perspective on art.

“...In other words, they need to have a positive view and acceptance towards these areas. I think

the important thing is not to reject them. Effectively, he/she should at least not say, 'what's in

art, what's in painting, what's in music, these are empty jobs'. In other words, they should have

a positive attitude.” (T-M-14).

“...I'mean, I think it would be very valuable to have people who are at least a little open-minded

about science and art and who have made some effort in art and science...” (T-M-14).

Another qualification mentioned was foreign language knowledge. It was stated that SAC managers
should know at least one language in order to follow current developments. In addition, the importance of
foreign language competence was emphasized to effectively fulfill tasks such as hosting guests from other
countries in Europe-Turkey joint projects and traveling abroad for project purposes.

“Most of the administrators do not speak foreign languages. Erasmus lecturers, most of

them do not know. Foreign lecturers come from abroad, so it is very important for institution
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managers to know a foreign language. I may not need to know a foreign language, you may

think so, but a manager should have a foreign language.” (T-M-17)

The second theme of the research is the appointment processes of SAC managers. The participants
were asked the question, “What are your views on the selection processes of SAC administrators?”. As
seen in Table 3, 3 teachers who participated in the research stated that they did not have any information
about the administrator selection processes. The opinions expressed by the other participants were
evaluated under four different codes: principal selection (11 people), vice-principal selection (6 people),
founding principalship (3 people) and suggestions about administrator selection (7 people).

Table 3.
Views on the selection processes of SAC administrators
Theme Codes n
Selection Criteria (Principal) 11
Selection  processes of SAC Selection Criteria (Vice Principal) 6
administrators Selection Criteria (Founding Prin.) 3
Suggestions on Manager Selection 7
Has no information about the selection of 3

the manager

In regard to the appointment of principals in SAC, the participants underscored the prerequisites for
such an appointment, citing the pertinent regulation. In addition to other educational institutions, SAC
principal appointments necessitate a minimum of one year of teaching at SAC.

“...80, firstly, you will be a SAC teacher, and then you will be a principal or vice principal.
Our interviews are different. You first have to teach for a year, and then... In order to get
the score, they have to fulfill a criterion first. Has he done some work? Does he have an
extra article or a paper he worked on? Do they have a master's degree or a doctorate? We
need to fill these out in order to enter this interview. That's why officials from the ministry
do an interview. Everyone asks questions about their field. I am a psychology graduate.
They asked me about my field and then you take the administrator exam...’ (VP-F-23).

However, it was stated that the appointment criteria were stretched in some cases due to reasons
such as the rapid increase in the number of SACs and that there were examples where the condition of
having taught in SAC was not taken into account. M-E-18, one of the participants, stated that during his
appointment period, people who met the SAC teaching criteria were given the right to choose the SAC
directorate by the governorship. When he was appointed as an SAC director only through an interview
for educational administration without teaching in SAC, he stated that he had much difficulty in the first
stage because he did not have SAC experience and underlined that the SAC director should be trained in
SAC.

Some of the participants stated that the selection made according to the legally determined criteria
does not always ensure the selection of a successful administrator. It was pointed out that individuals who
are successful as managers do not apply to SAC as managers because they do not meet the specified
criteria, or individuals who meet the criteria do not have other qualifications necessary to be successful
as managers.

"...S0, there should definitely be selection criteria. But we also say this. Look, the process shows
us that not every teacher or vice-principal who has passed the exam can become a (effective)
principal in Turkey. Therefore, there are some things. Criteria should be set, but even those
criteria are sometimes not very successful in this selection process. I mean, right now, you can
be sure that the General Directorate cannot make this decision either. So we are putting
pressure on them, too. Therefore, Turkey has such a handicap. When you say let's take them by
exam and criterion, a very high ratio is required. The types who will be successful there cannot
get in, or those who get in cannot fully adapt and succeed there.’ (P-M-24).

In addition to the selection of principals, the participants also mentioned the selection of vice principals.
They emphasized that there are no vice principal appointments specific to SAC and that the criteria required
for teachers and principals are not sought for vice principals. The participants criticized the fact that it is
considered sufficient for vice-principal candidates to win the MoNE Executive Appointments exam or prefer
SAC with 4+4 assignment. This situation creates a contradiction in terms of the importance given to teacher
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quality in SAC, especially since vice principals are obliged to attend a certain number of classes in return for
salary or additional courses. Another point mentioned in relation to SAC vice-principal appointments was that
vice principals working at SAC were not given the right of preference in principal appointments.

"If we think about the vice principalship, there is a bigger problem. Because there is no criterion

for being a SAC teacher in the selection criteria for vice principals, the teacher or vice principal

of any institution can become the vice principal of this institution. While the teacher selected

comes here with a certain interview, anyone becomes a vice-principal without being subjected

to this interview. This is a fundamental flaw. In the normal appointment regulations, these

additional conditions are not sought in the selection criteria of the SAC because it is not subject

to the regulations I have just mentioned" (VP-M-16).

Participants also criticized the Ministry of National Education's policy of establishing SAC in every
district (MoNE, 2022). It was stated that the practices used to ensure a rapid increase in the number of SACs
meant that merit took a back seat in the selection of founding principals and vice-principals. In the interview
with P-M-21, it was stated that when selecting founding principals or vice principals, the people close to them
are chosen by the senior managers making the selection rather than the leadership, managerial skills or
competencies of the individual. It was emphasized that the appointment of persons without SAC experience
as administrators in these institutions could have negative effects on the institution as well as on the persons
appointed.

“..Because in our country, the education system often operates on a 'do it and it’s done’
mentality. For example, mushrooming SACs have been established, and they are still being
opened. To fill the gaps there, anyone who seems suitable or convenient—based on the
perspective of the person making the decision—can suddenly be appointed without much
consideration...” (P-M-24).

"...For example, the principals of all the newly established SACs are not SAC principals but
founding principals, none of whom even know anything about SAC. There is only one favorite
teacher in the district. Someone close to the district director, someone the district happens to
see, or someone who stands out in a social project or union activity says: ‘Oh, this kid can do
it!]” Let's give him this; we've seen this many times, and they've called us. ‘They're going to
make me principal of the SAC; what should I do?’ I mean, I said run away. And I said: ‘You're
newly married, you've just had a child, run away.’ He didn't listen to me either, so he became
the founding director of a SAC. He resigned in the second month. He couldn't stand it because
it's not as easy as it seems..." (P-M-18).

Participants also made suggestions about the qualifications that should be taken into account in the
selection of SAC administrators and the people who will make the selection. It was stated that SAC managers
should have qualifications such as academic competence, knowledge of legislation, collaborative work,
potential to know and develop the institution, and no disciplinary record, and whether they have these
qualifications should be taken into account in the selection process.

In discussions about the selection process for administrators, participants emphasized the limitations of
short interviews in accurately evaluating candidates. They suggested that the interview panel should include
administrators who have previously worked with or are currently working with the candidate to ensure a more
informed assessment. A similar recommendation was made for the selection of vice principals. Principals
among the participants highlighted the importance of involving their perspectives in these decisions,
expressing sentiments such as, "The principal should choose their own team" (P-M-21) and "We face
challenges working with people we do not know" (P-M-24). Another participant proposed that the selection
process should be entrusted to a committee recognized for its ethical standards and trustworthiness. They
further emphasized that the committee's work should adhere to principles of accountability.

“This is extremely important. Now, it is necessary to make selections from among other principals

as well. I prioritize experience. The most important criterion that should exist in Turkey is this: a

selection committee. You understand? Not an individual, not a union, not some sect. Do you get

what I mean? There needs to be an ethical selection committee. We must trust this ethical

committee. This committee, which is responsible for appointing administrators, should also

operate within a framework of accountability. It must have the authority to make proper
appointments and, if necessary, withdraw those who fail to succeed, equipped with such

capabilities...” (P-M-21).
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One of the participants suggested establishing administrator academies where individuals could receive
training. This participant emphasized that the training provided in these academies would at least serve as an
indicator of the candidate's dedication and willingness.

“...We want things to happen quickly. I mean, we prioritize speed over the system itself.

Otherwise, something like this could be done: there could be academies for administrators, right?

After university, let there be administrator academies at the provincial level. Let them attend these

academies and receive their training, right? The fact that they make the effort to undergo this

training is, in itself, meaningful, isn’t it? It demonstrates their desire and willingness. After that,

you can easily choose from among them...” (P-M-21).

During the interviews, participants also made suggestions for teachers and administrators working in
SAC. The participants made suggestions on working conditions (7), additional course/salary (5), student
characteristics and parent expectations (3). Table 4 presents the data on the theme of suggestions.

Table 4.
Suggestions
Theme Codes n
Working conditions 7
Suggestions Additional course/salary 5
Student charac. and parents expectations 3

SACs provide education to students after formal education or on weekends. For this reason, the
participants stated that the acceptance of evening hours and especially weekends as working hours
negatively affects private life. One of the participants laughed about this situation and emphasized that
the person working in the SAC should be single.

“...Because all of our children continue SAC education after school. For us, it is not suitable
for family life to work until eight or nine o'clock. It's about being a special teacher, plus we
don't have the concept of time. The head of the department can send us a message at 2:00
or 3:00 at night; you have to respond to it because it is special education, our parents, and
everything is very different. So being single is the first condition...” (P-M-18).

Another issue raised regarding working conditions, aside from working hours, is the high
expectations of parents, particularly for a rapid improvement in student achievement through SAC
education. Despite the demanding working hours and elevated expectations, the lack of additional course
fees, resulting in lower income, was also highlighted as a significant concern.

“...the working conditions, hours, the time frame of SACs are all very different. ...there are
many situations where they may experience financial anxiety. They should take this into
consideration...” (T-M-17).

Therefore, the participants emphasized the importance of understanding the institution's conditions
before starting to work at SAC. As a solution to this issue, a participant currently serving as a vice
principal (VP-M-16) suggested that both teachers and administrators should first begin working at the
institution on an assignment basis and later be officially appointed. This approach would benefit both the
individuals taking on the roles and the institution itself. Another participant highlighted the necessity of
providing orientation training for both teachers and administrators before they start their duties.

DISCUSSION AND CONCLUSION

The effectiveness of educational administrators is a critical variable in achieving the goals of education
(Hallinger & Heck, 1998; Waters, Marzano, & McNulty, 2003), and numerous studies have examined the
qualifications administrators should possess (Firat, 2023; Grissom & Loeb, 2011; Giirbiiz, Erdem, & Yildirim,
2013). However, there is generally limited research on the management of education in special education
settings, particularly for gifted students (Sider, Maich, & Morvan, 2017). This study explores the perspectives
of SAC teachers and administrators regarding the qualifications SAC administrators should have and the
criteria considered in the appointment processes for administrators in institutions established to educate gifted
students in Turkey.
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The findings of the study revealed that, in addition to the general qualifications expected of school
administrators, such as being visionary, innovative, and motivating (Derinbay-Giilmez & Yavuz, 2016), SAC
administrators need specific skills tailored to the unique context of SACs. These include understanding the
characteristics of gifted students, managing projects, and being familiar with different school levels. SAC
administrators who work with gifted students also face the unique challenges of addressing these students'
special needs and meeting parental expectations.

Milligan et al. (2012) emphasized that the education of gifted and special needs students requires
collaboration among various stakeholders. Therefore, administrators must possess key skills such as problem-
solving, working effectively with all stakeholders, and providing support to teachers. Research has consistently
highlighted the importance of administrators having knowledge and experience in the field of special education
(Sider et al., 2017; Parker, 2016).

Participants also expressed that SAC administrators should possess project management skills.
Additionally, the necessity of foreign language proficiency was emphasized, both for accessing up-to-date
information and establishing effective communication with international stakeholders in ongoing projects. In
his study, Coban (2018) concluded that newly appointed SAC principals, particularly due to their limited
experience with projects such as TUBITAK, EU Projects, and ERASMUS, were not helpful during the project
writing stages.

As part of the research, participants were asked about their views on the SAC administrator appointment
processes. The participants emphasized that individuals with SAC experience should be appointed as
administrators. One key expectation for SAC administrators, unlike other educational institutions, is that they
should have teaching experience within SACs. This criterion aims to ensure that individuals appointed as
administrators not only meet the qualifications required for teaching within the institution but also have gained
experience within the SAC environment. From the perspective of the existing regulations, this aligns with the
participants' views. However, due to the rapid increase in the number of SACs, in some cases, individuals who
meet the criteria to be a teacher in SAC but lack SAC experience are given the opportunity to be appointed as
administrators. It has been observed that these individuals face challenges during their initial years. In the
study of Kilig¢ and Memisoglu (2018), participants stated that school administrators with teaching experience
in SACs were more competent. Kurnaz (2014) also highlighted that SACs differ from other educational
institutions in terms of student and teacher characteristics, the structure of the institution, and its operations,
stressing that administrators must have an in-depth understanding of this unique environment.

Milligan et al. (2012, p. 177) made the following recommendations regarding the preparation and
training of school administrators for institutions serving gifted students: (1) Graduate education and
professional development programs should include field-based experiences, (2) Quality programs should
include effective mentorship, (3) An internship process should include field-based activities and experiences,
(4) Learning groups should be formed from administrative candidates, enabling them to share their
experiences, (5) Basic leadership skills should include managing communication and group dynamics. As seen,
the recommendations for administrator training emphasize the importance of gaining field experience. Under
the theme of suggestions in this study, participants also recommended temporary assignments before
appointments and orientation training to allow administrators to gain experience. Unfortunately, despite being
frequently raised for years and recommended in many studies conducted in the field (Balc1, 2021; imrak et al.,
2023), there is still no systematic administrator training program in Turkey.

Other suggestions raised by the participants were related to the working conditions at SACs. Working
hours, such as after regular weekday hours or on weekends, and the lack of additional course fees were
identified as factors that make working at SAC challenging. In their study, inan et al. (2024) also found that
administrators expressed that working at SAC requires sacrifice. Similarly, in Inan’s (2024) study, the high
expectations of parents were highlighted as a particularly demanding issue. In the study of Kir and Akbash
(2021), teachers also viewed working hours and high parental expectations as disadvantages of working at
SAC.

Project management knowledge, SAC experience, and foreign language proficiency stand out among
the qualifications expected of SAC administrators. Therefore, attention should be paid to these qualifications
when appointing SAC administrators, and it is important for those in administrative positions to receive
training that enhances these qualities. Additionally, SAC working conditions have been frequently mentioned
in the study. Further academic research on working conditions could help identify how more productive
working conditions can be established to increase efficiency.

Given that SACs serve gifted students, it is also evident that both teachers and administrators need to
receive training in special education. Therefore, ensuring that both the selection process and in-service training
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programs support the development of administrators and teachers in the field of special education is important
for increasing institutional efficiency.

The rapid increase in the number of SACs is noteworthy. The growing number of institutions where
gifted students can receive additional education is undoubtedly a positive development. However, as
highlighted by the results of this study, the appointment of individuals without SAC experience as founding
principals may occur. Administrators who are unfamiliar with the institution can face difficulties themselves
and may create operational challenges. Therefore, it is recommended that SAC experience be considered when
appointing founding principals or that administrators receive training to facilitate their adaptation to the
institution before being appointed.
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