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ABSTRACT

In this study, which examines the perceptions of foreign students continuing their
education in the Turkish education system regarding social justice in schools,
descriptive survey model, one of the quantitative research designs, was used. The
sample of the study consists of 364 students who were determined by appropriate
sampling from the universe in question. In order to collect the research data, the
"Perception of Social Justice in Education" scale was used together with questions
containing demographic information, including personal information of the
participants. Statistical analyses, such as the arithmetic mean and standard
deviation, were used to determine students' perception levels of social justice.
Statistical analyses such as the T-test for variables with two factors and one-way
analysis of variance (ANOVA) for variables with more than two factors were used.
As a result of the research, it was concluded that, according to students' perceptions
of social justice and its dimensions, teachers often exhibit social justice-based
behaviors in the education process. In addition, statistically significant differences
were found in students' perceptions of social justice according to variables such as
age, place of birth, class level, parental education level, and whether they have their
own room or not. These results can be evaluated that students' perception of
experiences differs according to their personal characteristics, and therefore, not all
students have the same level of social justice perception.
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Introduction

Differences such as ethnicity, social class, language, and religion have become inevitable for
multicultural social and organizational structures. As a social system, educational institutions are
inevitably affected by this situation. Some disadvantageous situations may arise due to social
differences between individuals, and this may create obstacles to benefit from qualified educational
opportunities (Kogak & Bostanci, 2019). Educational institutions should see these differences as a
source of wealth and take into account the unfair situations that may arise due to these differences.
In this context, educational institutions are among the areas with the greatest potential for the
construction of just societies.

Social justice in education raises awareness about existing injustices and ways to reverse them (Albala
et al., 2019). Education should provide equal knowledge and equal attitudes towards different
groups of students (Gibson, 1984). Teachers have a great role to play in this regard. Teachers need
to have an understanding of education that is sensitive to students of different ethnicities, languages,
classes, and nationalities (Den Brok & Levy, 2005). They should also be able to work effectively with
immigrant children and prepare all students to be culturally aware, responsible, and culturally
sensitive world citizens (Santoro & Major, 2012). At this point, social justice in schools emerges as
an important phenomenon.

Social justice is the regulation of social relations of society and individuals in order to achieve the
common good (Kiling, 2013). Many disciplines, such as philosophy, sociology, and management
science, try to explain the concept of social justice within their own frameworks. In general, the
definition of social justice includes basic principles such as meeting the expectations of different
groups in society, not excluding individuals because of their differences, distributing resources
equally and accepting cultural differences (Blackmore, 2009). The role of social justice in the
education system is to ensure that individuals who adopt its principles, have a high level of
knowledge, and have many skills are raised and brought into society (Coban, 2017; Tankutay, 2024).
It can also be said that social justice aims to protect equality of power in education, prevent
discrimination, and support the fight against exploitation, inequality, and poverty. It is seen that
social justice in education is addressed with the concepts of equality, democratic society,
multiculturalism, and justice. In this framework, it is important to adopt the values of respect, justice,
and solidarity towards disadvantaged students in schools (Alparslan & Kartal, 2020). In this context,
supporting multiculturalism by providing equal educational opportunities to individuals from
various religions, languages, races, and social groups is aimed in terms of social justice in education
(Karacan et al., 2015).

There are three dimensions of social justice in education: distributive, recognitional, and
participatory justice (Gewirtz, 2006). Distributive justice advocates that everyone should be equal in
terms of access to resources and economic well-being (Martin & Gilead, 2020). In the context of
education, distributive justice means that all students benefit equally from educational resources
and that resources are distributed fairly (Karacan et al., 2015). In addition, distributive justice also
includes ensuring that the resources allocated by the state to education can meet the needs and
eliminate inequalities between schools. Rawls (1993) explains this situation with the concept of
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'equality of opportunity' and emphasizes that equality of opportunity must be ensured for
individuals to access education (Cited in Tosun, 2021).

Recognitive justice, another dimension of social justice, is a concept related to protecting the rights
of disadvantaged groups (Bates, 2005). The relationship between recognition justice and education is
shaped through a multicultural structure. Educational administrators and teachers should
understand the different cultures in society, prepare the ground for the representation of passive
groups in school management processes depending on the balance of power in society, and raise
individuals with a consciousness that will give future generations an understanding of pluralism
(Furman & Shields, 2005).

Another dimension of social justice in education is participatory justice, democratization in schools
(Rapp, 2002). It means that every student is part of the school, can participate in decisions, and is
free and equal (Izawa, 2024). At the same time, it is important to create policies that ensure each
individual's freedom of self-assertion and expression in an equal way and to ensure equal
participation in these policies. When this participation is ensured, everyone can recognize other
individuals and embrace their rights, which contributes to fair outcomes (Young, 2020).

Social justice has a critical role in the education system as it aims to distribute resources fairly.
Inequalities in the education system are a serious problem (Pancar et al., 2023; Turhan, 2007).
According to Grant and Gibson (2013), social justice aims to solve this problem by protecting
equality and eliminating inequality, discrimination, and poverty. If social justice is achieved in
education, individuals with a high level of knowledge who apply the principles of social justice in
life will be raised with many talents in different fields and brought into society. According to Brooks
and Thompson (2005), it provides an impact on the acceptance of existing differences in social life,
increasing equality, reducing discrimination, developing open-mindedness, enabling individuals
to express themselves, making their voices heard, and empowering them. Social justice in education
should not only be considered as material inequality, but should also develop an awareness, a
consciousness (Gewirtz, 2006). This awareness also prepares students to be democratic citizens with
high social perception. When the related literature is examined, it is possible to come across studies
on social justice in education with students in Turkey ($Sakar & Kagnici, 2023; Tarhan, 2023; Tosun,
2021), but it can be said that the phenomenon of social justice is an issue that needs to be addressed
continuously in terms of being a dynamic concept related to all areas of individual and
organizational life. In this respect, the current research is expected to contribute to the literature. In
addition, when the studies on social justice in Turkey are examined, it is seen that the studies
conducted with foreign students are generally conducted with Syrian students. It can be said that
conducting the current research with students of various nationalities is important in terms of the
diversity of student views.

In the current study, it is aimed to determine the perception levels of immigrant students who
continue their education in the Turkish education system regarding social justice in the
implementation process and whether their perceptions of social justice differ in terms of various
variables (gender, grade, age, number of siblings, place of birth, own room status, mother's
education level, father's education level, number of employees in the family, mother lives, father
lives, mother works, ethnic origin). In line with this purpose, answers to the following questions
were sought:

1. What is the level of social justice perceptions of immigrant students attending primary and
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secondary schools?

2. Do the social justice perceptions of immigrant students attending primary and secondary
schools differ significantly according to their demographic characteristics?

Method

Research Design

In this study, which examines the perceptions of foreign students who continue their education in
the Turkish education system regarding social justice in schools, descriptive survey model, one of
the quantitative research designs, was used. Survey research is a study in which the knowledge,
perceptions, and attitudes of individuals on an existing situation, variable, or event are tried to be
determined without any intervention (Oral & Coban, 2020).

Population and Sample

This study was conducted with the permission of Gaziantep University Social Sciences and
Humanities Scientific Research and Publication Ethics Committee with the number E-87841438-
302.08.01-493346 and dated 03.05.2024. The population of the study consists of migrant students
attending public primary and secondary schools in the center of Aksaray province in 2023-2024. The
sample of the study consists of 364 students, who were determined by simple random sampling from
the population. Simple random sampling is defined as the equal probability of selection of the
participants in the sample (Biiyiikoztiirk et al., 2021). When determining the sample size, according
to the sampling error of 0.05, a sample of 347 people is acceptable in a population of 5000 people
(Yildirim, 2019). In this context, a sample size of 364 people was considered to be sufficient. Personal
information of the participants included in the study is given in Table 1.

Table 1

Demographic Information of the Participants

Variable Value N %
Gender Female 181 49,7
Male 183 50,3
Grade 3 133 36,5
Classroom Grade 4 128 35,2
Grade 5 25 6,9
Grade 6 78 214
Age 2008-2014 236 64,8
2015-2017 128 35,2
None at all 42 11,5
Number of siblings One brother 87 23,9
2 brothers 72 19,8
3 siblings and above 163 44,8
Place of birth Turkey 186 51,1
Other country 178 48,9
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Own room There is 166 45,6
No 198 54,4
Primary School 86 23,6

Middle School 35 9,6

Mother's education level High School 51 14
Undergraduate and above 67 18,4
Did not go to school 125 34,3
Primary School 59 16,2
Middle School 42 11,5
Father's education level High School 54 14,8
Undergraduate and above 86 23,6
Did not go to school 123 33,8
Number of employees in the No employees 207 56,9
family Single employee 112 30,8
Two or more employees 45 124
Mom is alive Yes 361 99,2

No 3 0,8
Father is alive Yes 351 96,4

No 13 3,6
Mother is working Yes 114 31,3
No 250 68,7

Father is working Yes 348 89
No 43 11
Ethnicity Turkish students 112 30,8
Afghan students 141 38,7

Total 364 100

As seen in Table 1, in order to increase the generalizability of the study, the sample was determined
by providing diversity in the variables of gender, grade, age, number of siblings, place of birth, own
room, mother's education level, father's education level, number of employees in the family, mother
living, father living, mother working, father working and ethnic origin. When the sample
distribution is analyzed, it is seen that there is no difference according to gender. It is seen that the
students, whose birth dates range between 2014-2018, generally have their own rooms and have three
or more siblings. While determining the grade levels, it was taken into consideration that the students
could understand the items measuring the perception of social justice. When the distribution of
students according to their ethnic origins is analyzed, it is seen that in addition to Turkish students,
the participants are mostly Afghan, Syrian, and Uzbek students, respectively. When analyzed
according to the educational status of their parents, it is understood that the majority have never been
to school; thatis, they have not been involved in any education and training process. In general, it is
seen that the number of children is high, mothers contribute to the family budget, more than half of
them were born in Turkey, and the majority stated that there are no employees in the family.

Data Collection Tool and Process

In order to collect the research data, the "Perception of Social Justice in Education" scale developed by
Karako¢ and Sakiz (2021), whose validity and reliability was ensured, was used together with
questions containing demographic information, including personal information of the participants.
The scale consists of three dimensions: recognizing justice (6 items), distributive justice (4 items), and

740



Bayram Kozkurt * Pinar Aslan

participatory justice (3 items), and a total of 13 items. In the related study, the reliability value of the
scale was .78, and the variance explained by the scale was 52%. As a result of the reliability analysis
conducted within the scope of this study, Cronbach's alpha values obtained for the overall social
justice were .86, .81 for the dimension of recognizing justice, .92 for participatory justice, and .70 for
distributive justice. In addition, as a result of the confirmatory factor analysis conducted to check
the construct validity of the scale, it was seen that the goodness of fit values (CMIN/Df=2.78; RMR=
.055; RMSEA= .068; CFI=96; NFI=.95; AGFI=90) were at least acceptable. In this context, it can be
said that the validity and reliability values of the measurement tool used in the research process are
in the most acceptable range (Kline, 2011; Tavsancil, 2019).

Data Analysis Process

The research data were analyzed in the context of the research problems through the SPSS 26
package program. Before starting the data analysis, it was checked whether the data were suitable
for analysis. In this context, extreme value cleaning, reverse item control, missing value assignment,
and normal distribution analysis were performed. As a result of the examinations, it was observed
that there were no missing values and reverse items. Then, in the context of the analyzes performed
to determine the normal distribution, it was determined that the data obtained from 11 participants
exhibited an extreme value distribution. These outliers were deleted from the data pool. Then, it was
checked whether the data exhibited a normal distribution in order to determine which statistical
analyzes could be used. As a result of the analyses, it was determined that the kurtosis and skewness
values were within the desired ranges for the overall social justice scale (between -.78 and .72),
recognizing justice (between -.69 and .53), distributive justice (between -.77 and .46) and
participatory justice (between -.16 and .61) variables and exhibited a normal distribution. Then,
within the scope of the analysis of the data (Tabachnick & Fidell, 2013), which were determined to
exhibit normal distribution, it was tried to reveal whether the perceptions of social justice differed
in terms of various variables. In this context, statistical analyses such as the T-test for variables with
two factors and one-way analysis of variance (ANOVA) for variables with more than two factors
were used. Sheffe's test, one of the multiple comparison tests, was used to determine between which
groups there was a significant difference.

Statistical analyses, such as the arithmetic mean, and standard deviation were used to determine
students' perception levels of social justice. While interpreting the arithmetic averages for students'
perception levels of social justice, the ranges were evaluated as 1.00-1.79 "never", 1.80-2.59 "very
rarely", 2.60-3.39 "sometimes", 3.40-4.19 "most of the time", 4.20-5.00 "always". The measurement
tool, which was designed to be suitable for five-point Likert-type rating, was divided into 0.80 value
intervals as a result of dividing the difference between the highest and lowest values by 5 (5-1/5), and
the perception levels were determined according to the averages determined (Tekin, 2002).

Findings

In this section, the findings obtained as a result of the analysis of the data obtained in line with the
purpose of the study are given. In this context, an answer to the problem "What is the level of social
justice perceptions of immigrant students attending primary and secondary schools?" was sought,
and the findings obtained are given in Table 2.
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Table 2.
Perception Levels of Foreign Students towards Social Justice
Variables N X Sd Skewness Kurtosis
1. Participatory justice 364 4,24 0,80 -16 .61
2. Recognitive justice 364 4,02 0,97 -.69 -.53
3. Distributive justice 364 3,08 1,04 -77 46
4. Social justice 364 3,83 0,64 -78 72

When the perception levels of students about social justice and its dimensions are examined in Table
2, it is seen that teachers exhibit social justice-based behaviors most of the time (X=3,83) in the
education process. When the perception levels of students regarding the dimensions of social justice
are examined, it is seen that participatory justice is always exhibited (X=4,24), recognizing justice is
often exhibited (X=4,02), and distributive justice is sometimes exhibited (X=3,08).

In line with the aim of the study, another research problem, "Do the social justice perceptions of
immigrant students attending primary and secondary schools differ significantly according to their
demographic characteristics?" was sought to be answered. In this context, the findings on whether
foreign students' perceptions of social justice differ according to personal variables were included.
Accordingly, the findings related to the age variable are given in Table 3.

Table 3
T-Test Results Regarding the Analysis of Students” Perception of Social Justice According to Age
Variables Age N X Sd F t p
Participatory Between 2008-2014 236 4,21 0,83 1,24 1,00 0,317
justice Between 2015-2017 128 43 0,76
Recognitive Between 2008-2014 236 4,06 0,93 4,5 0,98 0,338
justice Between 2015-2017 128 3,95 1,04
Distributive Between 2008-2014 236 3,24 1,08 8,85 4,01 0,000*
justice Between 2015-2017 128 2,79 09
Between 2008-2014 236 3,87 0,67 2,22 1,73 0,084
Social justice Between 2015-2017 128 3,75 0,57
*p<.001

Table 3 shows the T-test analyzes on whether students' perceptions of social justice differ according
to their ages. As a result of the analyses, it was seen that there was a significant difference (t=4,019;
p<.05) in students' perceptions of the distributive justice dimension of social justice according to their
age, while there was no significant difference (p>.05) in terms of participatory justice dimension,
recognizing justice dimension and social justice in general. Looking at student perceptions of
distributive justice, it can be said that younger students have higher perceptions of social justice.
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Table 4
T-Test Findings Related to the Analysis of Students’ Perception of Social Justice by Place of Birth
Variables Place of Birth N X Sd F t p
Participatory justice Tiirkiye 186 4,33 0,79 0,23 2,25 0,025*
Other 178 4,14 0,81
Recognitive justice Tiirkiye 186 4,18 0,99 2,45 3,33 0,001*
Other 178 3,85 0,92
Distributive justice Tiirkiye 186 2,95 1,05 0,01 -2,34 0,020*
Other 178 3,21 1,03
Social justice Tiirkiye 186 3,87 0,63 0,01 1,28 0,086
Other 178 3,79 0,64
*p<.05

Table 4 shows the findings obtained as a result of the T-test analysis on whether students'
perceptions of social justice differ according to place of birth. As a result of the analysis, it was seen
that there was a significant difference in the perceptions of participatory justice (t=2,256; p<.05),
recognizing justice (t=3,338; p<.05), and distributive justice (t=-2,344; p<.05) dimensions of social
justice. It was determined that there was no significant difference in terms of the general average of
the social justice scale (t=0,086; p>.05). Considering the perceptions of the students, it can be said
that the perceptions of those born in Turkey regarding participatory justice and recognizing justice,
and those born in other countries regarding distributive justice have higher perceptions of social

justice.
Table 5
T-Test Findings Related to the Analysis of Whether Students” Perception of Social Justice Has A Room
Variables Is there a N X Sd F t p
room?
Participatory justice  There is 166 4,40 0,73 3,72 3,41 0,001*
No 198 411 0,84
Recognitive justice There is 166 4,17 1,00 0,83 2,71 0,007*
No 198 3,89 0,93
Distributive justice = There is 166 3,09 1,06 1,06 0,21 0,831
No 198 3,07 1,03
Social justice There is 166 3,94 0,61 1,53 3,03 0.003*
No 198 3,74 0,65
*p<0,05

Table 5 shows the T-test analysis of whether students' perceptions of social justice differ according
to whether they have a room of their own. As a result of the analysis, it was seen that there was a
significant difference in the dimensions of participatory justice (t=3,411; p<.05), recognizing justice
(t=2,718; p<.05) and social justice in general (t=3,033; p<.05), while there was no significant difference
in the distributive justice dimension (t=0,213; p>.05). Considering the student perceptions of
participatory justice, recognizing justice and social justice, it can be said that those who have their
own room have higher perceptions of social justice.
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Table 6

One-Way Variance Analysis (ANOVA) Test Findings Regarding the Class Analysis of Students’ Perception
of Social Justice

Variables Classroom N X Sd  Fepssy p Significant difference
Participatory Grade 3 140 428 0,96 479 0,003* 3rd grade - 6th grade
justice Grade 4 140 4,00 1,07
Grade 5 26 4,03 1,01
Grade 6 85 3,75 1,12
Recognitive justice Grade 3 140 4,02 1,05 1,33 0,262 -
Grade 4 140 3,77 1,14
Grade 5 26 3,78 1,18
Grade 6 85 3,82 1,09
Distributive justice Grade 3 140 2,98 1,1 2,74 0,043* 4th grade - 6th grade
Grade 4 140 2,86 0,95
Grade 5 26 3,04 1,07
Grade 6 85 3,27 1,11
Social justice Grade 3 140 3,82 0,75 2,02 0,109 -
Grade 4 140 3,6 0,81
Grade 5 26 3,67 0,86
Grade 6 85 3,62 0,92
*p<.05

In Table 6, the findings of the One-way Analysis of Variance (ANOVA) conducted to determine
whether students' perceptions of social justice differ according to their grade levels are given.
Accordingly, a significant difference was observed in the participatory justice (Feps7)=4.79; p<.05), and
distributive justice (Fss7) =2.74; p<.05) dimensions of social justice. When the results of the Scheffé
test conducted to determine between which groups there was a significant difference, it was
concluded that there was a significant difference between 3rd grade students (X=4,28) and 6th grade
students (X=3,75) in the participatory justice dimension. Again, in the distributive justice dimension,
a significant difference was found between 4th grade students (X=2.98) and 6th grade students
(X=3.27).

Table 7

One-Way Analysis of Variance (ANOVA) Test Findings Regarding the Ethnic Structure Analysis of
Students’ Perception of Social Justice

Variables Ethnicity N X Sd Fs/387) ) Sdllgf?;f«::jz:

Participatory Turkish 122 4,22 1,03 2,90 0,035* Turkish-Syrian
justice Afghan 150 4,08 1,00
Uzbek 48 3,86 1,12
Syrian 71 3,81 1,10

Recognitive Turkish 122 4,08 1,15 2,81 0,039* Turkish-Uzbek
justice Afghan 150 3,77 1,07
Uzbek 48 3,94 0,94
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Syrian 71 3,67 1,14
Distributive Turkish 122 2,67 0,90 6,38 0,000** Turkish-
justice Afghan 150 3,20 1,13 Syrian/Afghan
Uzbek 48 3,07 0,98
Syrian 71 3,14 1,07
Social Turkish 122 3,71 0,78 0,77 0,51 -
Justice Afghan 150 3,74 0,85
Uzbek 48 3,64 0,77
Syrian 71 3,57 0,87

*p<.05; p<.001

Table 7 presents the findings of the One-way Analysis of Variance (ANOVA) conducted to
determine whether students' perceptions of social justice differ according to their ethnic
characteristics. Accordingly, it is seen that there is a significant difference in participatory justice
(Fepsr) =2,90; p<.05), recognizing justice (Fess7) =2,81; p<.05) and distributive justice (F87)=6,38; p<.05)
dimensions of social justice. According to the results of the Scheffé test conducted to determine
between which groups the significant difference was between, it was determined that there was a
significant difference between Turkish students (X=4,22) and Syrian students (X=3,81) in the
participatory justice dimension; between Turkish students (X=4,08) and Uzbek students (X=3,94) in
the recognizing justice dimension; and between Turkish students (X=2,67) and Syrian students
(X=3,14) and Afghan students (X=3,20) in the distributive justice dimension.

Table 8
One-Way Analysis of Variance (ANOVA) Test Results Regarding the Mother’s Education Status Analysis of Students’
Perception of Social Justice
. Mother’s Significant
Variables education N X Sd Fas3s6) P di?; ference
Participatory ~ Primary School 92 3,88 1,10 3,64 0,006 Primary
justice Middle School 39 3,82 1,22 School -
High School 53 4,31 0,88 Bachelor's
Bachelor's 72 4,35 1,01 and above
and above
Out of 135 3,97 1,01
school
Recognitive Primary School 92 3,74 1,12 5,10 0,001 Bachelor's
justice Middle School 39 3,74 1,17 degree
High School 53 4,24 0,81 and above/
Bachelor's 72 4,22 1,12 Primary
and above school and
Out of 135 3,67 1,10 Out of
school school
Distributive Primary School 92 3,01 1,05 0,72 0,575
justice Middle School 39 3,03 1,07
High School 53 3,04 1,10
Bachelor’s 72 2,82 0,99 -
and above
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Out of 135 3,08 1,08
school
Social justice Primary School 92 3,58 0,88 2,48 0,43 -
Middle School 39 3,56 0,92
High School 53 3,90 0,64
Undergraduate 72 3,85 0,75
and above
Out of 135 3,63 0,83
school

*p<.05

Table 8 shows the findings of the One-way Analysis of Variance (ANOVA) conducted to
determine whether students' perceptions of social justice differed according to their mother's
education level. Accordingly, it is seen that there is a significant difference in the participatory justice
(Fepsr) =3,67; p<.05) and recognizing justice (Fs3s7) =5,10; p<.05) dimensions of social justice according
to the mother's education level. According to the results of the Scheffé test conducted to determine
between which groups the significant difference was between, a significant difference was
determined between those whose mother's education level was primary school graduate (X=3,88)
and those whose mother's education level was undergraduate and above (X=4,35) in the
participatory justice dimension. In the recognizing justice dimension, a significant difference was
found between mothers who graduated from primary school (X=3.97) and did not go to school
(X=3.67), and mothers who graduated from undergraduate and above (X=4.22). On the other hand,
it is seen that perceptions of distributive justice and social justice in general do not differ according
to the mother's education level.

Table 9

One-Way Analysis of Variance (ANOVA) Test Findings Related to the Analysis of Students’ Perception of
Social Justice by Father’s Education Level

Variables Father’s education =~ N X Sd F p Significant
difference
Participant Primary School 64 3,85 1,10 2,52 0,041 Primary
justice Middle School 46 4,14 1,18 School -
High School 60 4,03 1,22 Bachelor's
Bachelor's 91 4,31 0,92 and above
and above
Out of 130 3,94 0,96
school
Recognitive Primary School 64 3,68 1,13 3,22 0,013 Out of
justice Middle School 46 3,86 1,16 school-
High School 60 398 1,22 Bachelor’s
Bachelor's 91 4,18 1,00 and above /
and above Primary
Out of 130 3,70 1,04 School -
school Bachelor's
and above
Distributive Primary School 64 3,02 0,97 1,03 0,388 -
justice Middle School 46 2,91 1,02
High School 60 3,05 1,13
Bachelor's 91 2,85 0,99
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and above
Out of 130 3,13 1,12
school
Social justice Primary School 64 3,55 0,86 1,30 0,268 -
Middle School 46 3,70 0,83
High School 60 3,72 0,96
Bachelor's 91 3,83 0,68
and above
Out of 130 3,63 0,81
school

*p<.05

In Table 9, the findings obtained as a result of the One-way Analysis of Variance (ANOVA)
conducted to determine whether students' perceptions of social justice in general and its dimensions
differ according to their father's education level are presented. Accordingly, it is seen that there is a
significant difference in the participatory justice (F@is7) =2,52; p<.05) and recognizing justice (Fss7)
=3,22; p<.05) dimensions of social justice according to father's education level. According to the
results of the Scheffé test conducted to determine between which groups the significant difference
was, a significant difference was determined between those whose father's education level in the
participatory justice dimension was primary school graduate (X=3,85) and those who graduated with
a bachelor's degree or higher (X=4,31). In the recognizing justice dimension, there was a significant
difference between the fathers who graduated from primary school (X=3,68) and those who
graduated from undergraduate and above (X=4,18), and between the fathers who did not go to school
(X=3,70) and those who graduated from undergraduate and above (X=4,18).

Discussion, Conclusion, and Recommendations

In the current study, it is aimed to reveal the perceptions of students who migrated to Turkey for
different reasons such as war, migration, and economic problems, and who continue to live here,
about social justice practices in the schools where they receive education. In line with this purpose,
tirstly, the perceptions of students who migrated to Turkey for different purposes, expectations, and
reasons about social justice were examined. Then, it was examined whether students' perceptions of
social justice differed in terms of some personal characteristics. In the study, the perceptions of
Turkish students and students of different nationalities on social justice were also examined in order
to make comparisons and identify differences. In this part of the study, the results obtained as a
result of the analysis of the data obtained during the research process and the results of the related
studies in the literature are compared and discussed.

As a result of the research, according to the perceptions of the students, teachers exhibited social
justice-based behaviors most of the time. In terms of social justice dimensions, it was concluded that
teachers exhibited recognizing justice-based behaviors most of the time, distributive justice-based
behaviors sometimes, and participatory justice-based behaviors always. It can be said that students
have a positive perception of social justice in terms of sharing their work with others, expressing
their ideas freely, ensuring the participation of all students in the instructional process, supporting
students in exercising their rights, and ensuring the participation of students with differences
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through activities. However, in terms of distributive justice, it can be said that students have a
partially negative perception of social justice. Students with negative perceptions of social justice can
isolate themselves from the social environment, and this can lead to undesirable situations in terms
of self-confidence (Kogak & Bostanci, 2019). In conclusion, it can be said that the results obtained in
the context of social justice are promising, but there are still points that need to be improved.

In the process of the research, it was examined whether students' perceptions of social justice differed
significantly in terms of different personal characteristics. In this context, statistically significant
differences were found in terms of grade level, age, place of birth, whether they have their own
room, mother's and father's education level, and ethnic origin. On the other hand, it was determined
that there was no significant difference in terms of gender, number of siblings, whether parents were
alive or not, and the working status of parents. Tarhan (2022), in his study on the social justice
consciousness of secondary school students, found significant differences in social justice
perceptions according to gender, grade level, mother, father education level, and income status of
families. Although there are differences and similarities with the related study, it can be said that
education is an important variable in the perception of social justice, which is an abstract concept.

As aresult of the analysis of whether students’ perceptions of social justice differed according to their
age, it was determined that there was a significant difference in their perceptions of the distributive
justice dimension of social justice; there was no significant difference in terms of participatory justice
dimension, recognizing justice dimension and social justice in general. Younger students had higher
perceptions of distributive justice. In other words, it can be said that students perceive distributive
justice at a lower level as their age increases. Another result obtained in the study is related to
whether students' perceptions of social justice change according to their grade levels. As a result of
the analyzes conducted in this direction, it was determined that there was a significant difference
between 3rd-grade students and 6-grade students in the context of participatory justice, and 3r-
grade students had a higher perception of justice. On the other hand, in the context of distributive
justice, there was a significant difference between 4" and 6t-grade students, and it was determined
that 6"-grade students had a higher perception. It can be said that the different perceptions between
age groups according to grade levels and age are due to the experiences of the students, the teacher's
sensitivity towards social justice, and the differences in school policies. Taylor and Quintana (2003)
emphasize that teachers, as providers of social justice, should stay away from practices aimed at
marginalization in the classroom, create a classroom environment where differences are respected,
and take differences into account in the communication and teaching process.

When the results obtained regarding the perceptions of social justice according to the place of birth,
being Turkey or different countries were examined, it was found that the participatory, recognizing,
and distributive justice perceptions of the students differed significantly. While it was concluded that
the perceptions of justice of students born in Turkey were higher in participatory and recognizing
justice dimensions, it was concluded that the perceptions of distributive justice of students born in
other countries were higher. As a result of the analyses conducted to determine whether students'
perceptions of social justice differ according to their ethnic characteristics, it was concluded that
participatory, recognizing, and distributive justice perceptions differed. In this context, it was
determined that there were differences between Turkish students and Syrian students in the context
of participatory justice, between Turkish students and Uzbek students in the context of recognizing
justice, and between Turkish students and Syrian and Afghan students in the distributive justice
dimension. It was concluded that Turkish students had higher perceptions of justice in terms of
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participatory, recognizing and distributive justice, while Syrian and Afghan students had higher
perceptions of justice in terms of distributive justice. School communities may have differences due
to ethnic, cultural, economic, etc. situations. At this point, schools should realize practices that will
eliminate disadvantages by providing fair opportunities to all students. Karacan et al. (2015) stated
that all students should benefit from the opportunities of the school in a fair way, the rights of
disadvantaged individuals should be observed, their participation should be supported, and
opportunities should be provided to express themselves.

As a result of the analysis of whether students' perceptions of social justice differed according to the
variable of whether they had a room of their own, it was seen that there was a significant difference in
the participatory justice, recognizing justice dimensions of social justice and social justice in general;
there was no significant difference in the distributive justice dimension. When analyzed in terms of
the variables that showed a significant difference, it was determined that students who had their
own room had a higher level of perception of justice. In cases where the requirements of equality of
opportunity and social justice are met, it positively affects disadvantaged students' perspectives on
life and their expectations for the future (Sakar & Kagnici, 2023; Vural, 2020). Therefore, it can be
said that when the existing negative situations for disadvantaged students are eliminated, both their
participation will increase and the differences among individuals will be seen as a source of wealth.

In the context of another result obtained from the research, it was seen that there was a significant
difference in the dimensions of social justice, participatory justice, and recognizing justice according
to the level of the mother's education. When the results in terms of participatory justice were
examined, it was determined that the perceptions of justice of students whose mother's education
level was primary school graduates and those whose mother's education level was undergraduate
and above, and within the scope of recognizing justice, the perceptions of justice of students whose
mother's education level was undergraduate and above and those whose mother's education level
was primary school and those who did not attend school differed. In this context, in the context of
the participatory justice dimension, it was concluded that the perceptions of participatory and
recognizing justice of students whose mother's education level was undergraduate and above were
at a higher level. As a result of the analyses conducted to determine whether students' perceptions
of social justice differ according to their father's education level, it is seen that there is a statistically
significant difference in the participatory justice and recognizing justice dimensions of social justice.
Accordingly, a significant difference was found between those whose fathers' education level was
primary school graduates and those who graduated with a bachelor's degree or higher in the
participatory justice dimension. In the recognizing justice dimension, there was a significant
difference between fathers who graduated from primary school and fathers who graduated from
undergraduate and above, and between fathers who did not go to school and fathers who graduated
from undergraduate and above. It was concluded that students with higher levels of father's
education had higher perceptions of social justice. Similarly, in the quantitative part of the research
conducted by Tarhan (2022), it was concluded that students with higher levels of mother and father
education had higher perceptions of social justice. As a result of the research, it was seen that
students' perceptions of social justice differed as the educational level of their parents increased.
Therefore, it can be said that education level is an important variable in terms of social participation,
adoption, and perception of justice.
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Although it is understood that social justice awareness exists in schools and is manifested in various
practices, it can be said that there are still points that need to be improved. Various practices and
policies need to be developed to improve social justice in schools and to embed the concepts of social
justice in educators' understanding and teaching behaviors. Teachers should minimize
disadvantageous situations arising from differences in classroom practices, and at this point,
teachers should be supported in overcoming the obstacles they face in terms of social justice. It can
be suggested that teachers should organize activities taking into account the differences of
disadvantaged students, especially in classroom practices. Policies can be implemented to increase
teachers' awareness of sensitivity to cultural differences, mutual understanding, and tolerance in the
teaching process.

Researchers can recommend studies that include students from different cultures and ethnic
backgrounds and that provide the opportunity to examine differences in social justice perceptions
in depth. This study, which adopted a quantitative research paradigm, can be supported by
qualitative research to obtain more in-depth information on students' perceptions of social justice
and teacher behaviors. By implementing social justice-themed educational programs for students,
the impact of such programs on students' perceptions of social justice can be investigated. In the
current study, students' perceptions of social justice were analyzed cross-sectionally. However,
longitudinal studies can be conducted to see how students’ perceptions of social justice change over
time.
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Tiirk egitim sistemi igerisinde egitim Ogretim siirecine devam eden yabanci
uyruklu 6grencilerin okullarda sosyal adalete iliskin algilarinin incelendigi bu
aragtirmada nicel aragtirma desenlerinden betimsel tarama modeli kullanilmigtir.
Arastirmanin drneklemi ise, s6z konusu evren igerisinden uygun 6rnekleme ile
belirlenen 364 6grenciden olugsmaktadir. Arastirma verilerini toplamak amactyla
katilimcilara ait kisisel bilgilerini iceren demografik bilgilerin bulundugu sorular
ile birlikte “Egitimde Sosyal Adalet Algis1” 6lcegi kullanilmistir. Ogrencilerin
sosyal adalete iliskin alg1 diizeylerini belirlemek i¢in aritmetik ortalama, standart
sapma gibi istatistiksel analizlere yer verilmistir. Tki faktorlii degiskenler igin T-
testi, ikiden fazla faktore sahip degiskenler icin tek yonlii varyans analizi
(ANOVA) gibi istatistiksel analizler kullanilmigtir. Arastirma sonucunda
ogrencilerin sosyal adalet ve boyutlarma iliskin algilarina gore &gretmenlerin
egitim Ogretim siirecinde ¢ogu zaman sosyal adalet temelli davramislari
sergiledikleri sonucuna ulagilmistir. Ayrica 6grencilerin sosyal adalet algilarinin
yas, dogrum yeri, sinif diizeyi, anne- baba egitim durumu, kendine ait odasinin
olup olmamas1 gibi degiskenlere gore istatistiksel olarak anlamli farkliliklar
belirlenmistir. Bu sonuglar, 6grencilerin deneyimleri algilama kisisel 6zelliklerine
gore farklilastigini dolayisiyla her 6grencinin ayni diizeyde sosyal adalet algisina
sahip olmadig1 seklinde degerlendirilebilir.
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Giris

Etnik koken, sosyal smif, dil, din gibi farkliliklar ¢ok kiiltiirlii toplumsal ve orgiitsel yapilar icin
kacinilmaz hale gelmistir. Sosyal bir sistem olarak egitim kurumlar: da bu durumdan ister istemez
etkilenmektedir. Bireyler arasi sosyal farkliliklardan kaynakli olarak bazi dezavantajli durumlar
ortaya cikabilmekte ve bu durum nitelikli egitim firsatlarindan yararlanmak icin engel
olusturabilmektedir (Kogak ve Bostanci, 2019). Egitim kurumlarinin bu farkliliklar1 bir zenginlik
kaynagi olarak gormesi ve farkliliklardan kaynakli ortaya cikabilecek adaletsiz durumlar1 dikkate
almasi gerekir. Bu baglamda adil toplumlarin ingas: igin en biiyiik potansiyele sahip alanlarin
basinda egitim kurumlar1 gelmektedir.

Egitimde sosyal adalet mevcut adaletsizlikler ve bunlar1 tersine g¢evirme yollar1 hakkinda
farkindaligy arttirir (Albala ve digerleri, 2019). Egitim, farkli 6grenci gruplarina kars: esit bilgi ve esit
tutum saglamalidir (Gibson, 1984). Bunun agidan 6gretmenlere biiyiik bir gorev diismektedir.
Ogretmenlerin, okuldaki farkli etnik yaps, dil, simif ve millette sahip 6grenciler igin duyarli bir egitim
anlayisina sahip olmalar1 gerekmektedir (Den Brok ve Levy, 2005). Ayrica gogmen cocuklarla
verimli ¢alisabilmeli, biitiin 6grencileri kiiltiirel agidan bilingli, sorumlu ve kiiltiirel farkhiliklara
duyarli bir diinya vatandas: olmaya hazirlamalar1 beklenir (Santoro ve Major, 2012). Bu noktada
okullarda sosyal adalet onemli bir olgu olarak karsimiza ¢itkmaktadar.

Sosyal adalet, toplumun ve bireylerin sosyal iligkilerinin ortak yarara ulagsmak amaciyla
diizenlenmesidir (Kiling, 2013). Sosyal adalet kavramini felsefe, sosyoloji, yonetim bilimi gibi bir¢ok
bilim dali kendi cercevesinde agiklamaya calismaktadir. Genel olarak sosyal adaletin tanimi,
toplumda bulunan farkli gruplarin beklentilerinin karsilanmasi, bireylerin farkliliklar1 ytiziinden
dislanmamasi, kaynaklarin esit olarak dagitilmasi ve kiiltiirel farkliliklarin kabul edilmesi gibi temel
ilkeleri icermektedir (Blackmore, 2009). Sosyal adaletin egitim sistemindeki rolii ise ilkelerini
benimseyen, bilgi diizeyi yiiksek, bir¢ok beceriye sahip bireylerin yetisip topluma kazandirilmasini
saglamaktir (Coban, 2017; Tankutay, 2024). Ayrica, sosyal adaletin egitimde gii¢ esitligini koruma,
ayrimcilig1 onleme, somiirii, esitsizlik ve yoksulluga kars: miicadeleyi destekleme amacin1 da
tasidig1 soylenebilir. Egitimde sosyal adaletin; esitlik, demokratik toplum, ¢ok kiiltiirliiliik ve adalet
kavramlariyla ele alindig1 goriilmektedir. Bu gercevede okullarda bulunan dezavantajli 6grencilere
kars1 saygi, adalet ve dayanisma degerlerinin benimsenmesi dnemlidir (Alparslan ve Kartal, 2020).
Cesitli din, dil, irk ve toplumsal kesimlerden gelen bireylere esit egitim firsatlar1 sunarak ¢ok
kalturliligiin desteklenmesi bu baglamda egitimde sosyal adalet agisindan hedeflenmektedir
(Karacan ve digerleri, 2015).

Egitimde sosyal adaletin dagitici, taniyic1 ve katiimar adalet boyutu olmak ii¢ boyutu mevcuttur
(Gewirtz, 2006). Dagitic1 adalet, herkesin kaynaklara ulagsmas: ve ekonomik agidan refaha sahip
olmasi agisindan esit olmasini savunur (Martin ve Gilead, 2020). Egitim baglaminda, dagitic1 adalet
tiim Ogrencilerin egitim kaynaklarindan esit sekilde faydalanmasi ve kaynaklarmn adil bir sekilde
dagitilmas1 anlamina gelmektedir (Karacan ve digerleri, 2015). Ayrica dagitict adalet, devletin
egitime ayirdig1 kaynaklarin ihtiyaglar1 karsilayabilecek ve okullar arasindaki esitsizligin
giderilebilmesini de igerir. Rawls (1993) bu durumu ‘firsat esitligi’ kavramiyla agiklar ve bireyin
egitime erisimi igin firsat esitliginin saglanmasi gerektigini vurgular (Akt. Tosun, 2021).

Sosyal adaletin bir diger boyutu taniyic adalet, dezavantajli gruplarin haklariin gozetilmesiyle
ilgili bir kavramdir (Bates, 2005). Taniyic1 adalet ve egitim arasindaki iliski ¢ok kiiltiirlii bir
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yapilanma tizerinden sekillenir. Egitim yoneticileri ve 6gretmenler, toplumdaki farkl kiiltiirleri
anlamali, toplumdaki gii¢ dengelerine bagl olarak pasif gruplarm okul yonetim siireglerinde temsil
edilmesine zemin hazirlamali ve gelecek kusaklara ¢cogulculuk anlayisin1 kazandiracak bir bilince
sahip bireyler yetistirmelidir (Furman ve Shields, 2005).

Egitimde sosyal adaletin bir diger boyutu ise katilimci adalet, okullarda demokratiklesmedir (Rapp,
2002). Her 6grencinin okulun bir parcas: olmasi, kararlara katilabilmesi, hiir ve esit olmasi anlamina
gelmektedir (Izawa, 2024). Ayni1 zamanda her bireyin kendini ortaya koyma ve ifade etme
Ozgiirligiinii temin eden politikalarin esit bir sekilde olusturulmasi ve bu politikalara esit bir sekilde
katimin saglanmasi énem tagir. Bu katilm saglandiginda herkes diger bireyleri taniyabilir ve
haklarmi benimseyebilir; bu da adil sonuglarin ortaya ¢ikmasina katki saglar (Young, 2020).

Sosyal adalet, kaynaklarin adil bir sekilde dagitilmasin1 amagladigindan egitim sistemi igerisinde
kritik bir role sahiptir. Egitim sistemi icerisindeki esitsizlikler, ciddi bir sorun olarak karsimiza
¢ikmaktadir (Pancar ve digerleri, 2023; Turhan, 2007). Grant ve Gibson’a (2013) gore sosyal adalet
bu sorunu ¢dzmek igin esitligin korunmas, esitsizlik, ayrimcilik ve yoksullugun ortadan kalkmasini
amaclamaktadir. Egitimde sosyal adalet saglanirsa, sosyal adalet ilkelerini yasamin iginde
uygulayan, bilgi diizeyi yiiksek bireyler farkli alanlarda bir¢ok yetenege sahip olarak yetistirilip
topluma kazandirilacaktir. Brooks ve Thompson’a (2005) gore ise, toplumsal yasam iginde mevcut
farkliliklarin kabul gormesini, esitligin artirilmasini, ayrimciligin azaltilmasini, agik gortsliiliigiin
gelistirilmesini, bireylerin kendilerini ifade edebilmelerini, seslerini duyurmalarina ve
giiclenmelerine yoOnelik bir etki saglar. Egitimde sosyal adalet sadece maddi esitsizlik olarak
diistintilmemeli ayni zamanda bir farkindalik, bir biling gelistirmelidir (Gewirtz, 2006). Bu
farkindalik Ogrencileri demokratik ve sosyal algis1 yiiksek birer vatandas olmaya da
hazirlamaktadir. Tlgili alan yazin incelendiginde Tiirkiye'de egitimde sosyal adalet ile ilgili
ogrenciler ile yapilan aragstirmalara (Sakar ve Kagnici, 2023; Tarhan, 2023; Tosun, 2021) rastlamak
miimkiin olmakla birlikte sosyal adalet olgusunun bireysel ve orgiitsel yasamin her alani ile iligkili
dinamik bir kavram olmasi bakimindan siirekli ele alinmasi gereken bir konu oldugu sdylenebilir.
Bu acidan mevcut aragtirmanin literatiire katki saglamasi beklenmektedir. Ayrica Tiirkiye’de sosyal
adalet ile ilgili yapilan ¢alismalar incelendiginde yabanci uyruklu 6grencilerle yapilan ¢alismalarda
genelde Suriyeli 6grenciler ile yapildig1 goriilmektedir. Mevcut aragtirmanin gesitli uyruktan
ogrencilerle gerceklestirilmesi Ogrenci goriislerinin farklilifi agisindan o6nem sergiledigi
sOylenebilir.

Mevcut aragtirmada Tiirk egitim sistemi igerisinde egitim 6gretim siirecine devam eden gogmen
ogrencilerin uygulama siirecinde sosyal adalete iliskin alg1 diizeylerini ve sosyal adalet algilarinin
cesitli degiskenler (cinsiyet, sinif, yas, kardes sayisi, dogrum yeri, kendi odas1 olma durumu, anne
egitim durumu, baba egitim durumu, ailede calisan sayisi, anne yasiyor, baba yasiyor, anne
calisiyor, etnik koken) agisindan farklhilasip farklilasmadigini belirlemek amaglanmaktadir. Bu amag
dogrultusunda asagidaki sorulara yanit aranmigtir:

1. Ilkokul ve ortaokullarda egitim dgretim siirecine devam eden gdcmen &grencilerin sosyal
adalet algilar1 ne diizeydedir?

2. Tlkokul ve ortaokullarda egitim dgretim siirecine devam eden gdcmen dgrencilerin sosyal
adalet algilar1 demografik 6zelliklerine gore anlamli farklilik gostermekte midir?
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Yontem
Arastirma Deseni

Tiirk egitim sistemi icerisinde egitim 6gretim siirecine devam eden yabanci uyruklu 6grencilerin
okullarda sosyal adalete iligkin algilariin incelendigi bu arastirmada nicel arastirma desenlerinden
betimsel tarama modeli kullanilmistir. Tarama arastirmalari, var olan bir durum, degisken veya
olaya herhangi bir miidahale olmadan o konuda bireylerin bilgi, alg1 ve tutumlarmnin belirlenmeye
calisildig1 arastirmalardir (Oral ve Coban, 2020).

Evren ve Orneklem

Bu calisma Gaziantep Universitesi Sosyal ve Begeri Bilimler Bilimsel Aragtirma ve Yaymn Etigi
Kurulunun E-87841438-302.08.01-493346 say1 ve 03.05.2024 tarihli izni ile gergeklestirilmistir.
Aragtirmanin evreni, 2023-2024 yilinda Aksaray ili merkezinde kamuya bagh ilkokul ve
ortaokullarda egitim Ogretim siirecine devam eden go¢men Ogrencilerden olusmaktadir.
Arastirmanin 6rneklemi ise, s6z konusu evren icerisinden basit seckisiz 6rnekleme ile belirlenen 364
ogrenciden olusmaktadir. Basit seckisiz ornekleme, orneklemde yer alan katihlmclarin segilme
olasiliklarinin esit olmasi olarak tanimlanir (Biiyiikoztiirk ve digerleri, 2021). Orneklem biiyiikliigii
belirlenirken 0,05 6rnekleme hatasina gore 5000 kisi olarak belirlenen evrende 347 kisilik 6rneklem
kabul edilebilirdir (Yildirim, 2019). Bu kapsamda, 364 kisilik orneklem biiyiikligiintin yeterli
diizeyde oldugu kabul edilmistir. Aragtirmaya dahil olan katilhmcilara ait kisisel bilgiler Tablo 1'de
verilmisgtir.

Tablo 1

Katilimcilara Ait Demografik Bilgiler

Degisken Deger N %
Cinsiyet Kiz 181 49,7
Erkek 183 50,3
Sinaf 3. Siaf 133 36,5
4. Sinf 128 35,2

5. Sinif 25 6,9
6. Smuf 78 21,4
Yas 2008-2014 yillar1 arast 236 64,8
2015-2017 yillar1 arast 128 35,2
Kardes sayis1 Hig yok 42 11,5
Tek kardes 87 23,9
2 kardes 72 19,8
3 kardes ve tizeri 163 44,8
Dogrum yeri Tiirkiye 186 51,1
Diger {iilke 178 48,9
Kendi odas1 Var 166 45,6
Yok 198 54,4
Anne egitim durumu flkokul 86 23,6
Ortaokul 35 9,6
Lise 51 14,0
Lisans ve tisti 67 18,4
Okula gitmemis 125 34,3
Baba egitim durumu flkokul 59 16,2
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Ortaokul 42 11,5
Lise 54 14,8
Lisans ve tstii 86 23,6
Okula gitmemis 123 33,8
Ailede c¢alisan sayis1 Calisan yok 207 56,9
Tek calisan 112 30,8
Iki ve iizeri calisan 45 12,4
Anne yasiyor Evet 361 99,2
Hayir 3 0,8
Baba yastyor Evet 351 96,4
Hayir 13 3,6
Anne calisiyor Evet 114 31,3
Hayir 250 68,7
Baba calistyor Evet 348 89
Hayir 43 11
Etnik koken Tiirk 6grenciler 112 30,8
Afgan 0grenciler 141 38,7
Ozbek dgrenciler 45 12,4
Suriyeli 6grenciler 66 18,1
Toplam 364 100

Tablo 1’de goriildiigii gibi arastirmada genellenebilirligi artirmak igin drneklem; cinsiyet, smnif, yas,
kardes sayisi, dogum yeri, kendi odasi, anne egitim durumu, baba egitim durumu, ailede calisan
say1sl, anne yasiyor, baba yasiyor, anne ¢alisiyor, baba ¢alisiyor ve etnik koken degiskenlerinde
cesitlilik saglanarak belirlenmistir. Orneklem dagilimina bakildiginda cinsiyete gore farklilik
olmadig1 goriilmektedir. Dogum tarihleri 2014-2018 yillar1 arasinda degisen Ogrencilerin genel
olarak kendi odalar1 olugu ve ii¢ ve daha fazla kardes sayisina sahip olduklar1 goriilmektedir. Sinif
seviyeleri belirlenirken 6grencilerin sosyal adalet algisin1 6lgen maddeleri anlayabilecegi diizey
olmasi dikkate alinmistir. Etnik kokenlerine 6grenci dagilimlar: incelendiginde Tiirk 6grencilerin
yanu sira katilimailarin yogunluklu olarak sirastyla Afgan, Suriyeli ve Ozbek 6grencilerden olustugu
goriilmektedir. Anne ve baba egitim durumlarma gore incelendiginde ¢ogunlugun hi¢ okula
gitmedigi yani herhangi bir egitim Ogretime siirecine dahil olmadiklar1 anlagilmaktadir. Genel
olarak ¢ocuk sayisinin fazla oldugu, annelerin de yogun olarak aile biitgesine katki sagladigs,
yarisindan fazlasimnin Tiirkiye’de dogdugu ve ¢ogunlugun ailede c¢alisan olmadigini belirttigi
goriilmektedir.

Veri Toplama Araci ve Siireci

Arastirma verilerini toplamak amaciyla katilimcilara ait kisisel bilgilerin bulundugu demografik
bilgiler iceren sorular ile birlikte Karako¢ ve Sakiz (2021) tarafindan gelistirilen, gegerlilik ve
giivenirligi saglanan “Egitimde Sosyal Adalet Algist” 8lgegi kullanlmustir. Olgek, taniyici adalet (6
madde), dagitici adalet (4 madde) ve katilimci adalet (3 madde) olmak {izere {i¢ boyuttan ve toplam
13 maddeden olugmaktadir. Ilgili alismada dlgegin giivenirlik degeri .78, agikladig1 varyans orant
%52 olarak belirlenmistir. Bu ¢alisma kapsaminda yapilan giivenirlik analizi sonucunda sosyal
adaletin geneline iliskin elde edilen Cronbach alfa degerleri .86; taniyici adalet boyutu igin .81;
katilimc1 adalet i¢in .92; dagitic1 adalet boyutunda ise .70 diizeyinde sonuglar elde edilmistir. Ayrica
Olcegin yapr gegerliligini kontrol etmek igin yapilan dogrulayici faktor analizi sonucunda uyum
iyiligi degerlerinin (CMIN/Df= 2,78; RMR=,055; RMSEA= ,068; CFI=96; NFI=95; AGFI=,90) en az
kabul edilebilir diizeyde oldugu goriilmiistiir. Bu kapsamda arastirma stirecinde kullanilan 6lgme
aracinin gegerlilik ve giivenirlik degerlerinin en kabul edilebilir aralikta oldugu soylenebilir (Kline,

755



flkokul ve Ortaokul Ogrencilerinin Sosyal adalet Algilariin Cesitli Degiskenler Agisindan Incelenmesi

2011; Tavsancil, 2019).
Veri Analiz Siireci

Aragtirma verileri, arastirma problemleri baglaminda SPSS 26 paket programi araciligiyla analiz
edilmistir. Veri analizine baglamadan 6nce verilerin analize uygun olup olmadig: kontrol edilmistir.
Bu kapsamda uc deger temizligi, ters madde kontrolii, kayip deger atamasi ve normal dagilim
analizi yapilmistir. Yapilan incelemeler neticesinde kayip deger ve ters madde olmadig:
gozlenmistir. Daha sonra normal dagilimi belirlemek igin yapilan analizler baglaminda 11
katilimcidan elde edilen verilerin uc deger olarak dagilim sergiledigi belirlenmistir. S6z konusu uc
degerler veri havuzundan silinmistir. Daha sonra hangi istatistiksel analizlerin kullanilabilecegini
belirlemek amaciyla verilerin normal dagilim sergileyip sergilemedigi kontrol edilmistir. Yapilan
analizler sonucunda basiklik ve carpiklik degerlerinin, sosyal adalet dlgeginin geneli (-.78 ile .72
araliginda), tantyici adalet (-.69 ile .-53 araliginda), dagitic1 adalet (-.77 ile .46 araliginda) ve katilimci
adalet (-.16 ile .61 araliginda) degiskenleri icin istenen araliklarda oldugu ve normal dagilim
sergiledigi belirlenmistir. Daha sonra normal dagilim sergiledikleri belirlenen verilerin (Tabachnick
ve Fidell, 2013), analizi kapsaminda, sosyal adalet algilarnin gesitli degiskenler acisindan farklilik
gosterip gostermedigi ortaya konulmaya ¢alisilmistir. Bu kapsamda iki faktorlii degiskenler igin T-
testi, ikiden fazla faktore sahip degiskenler i¢in tek yonlii varyans analiz (ANOVA) gibi istatistiksel
analizler kullanilmistir. Anlamli farkliligin hangi gruplar arasinda oldugunu belirlemek igin ¢oklu
karsilastirma testlerinden Scheffé testi kullanilmigtir.

Ogrencilerin sosyal adalete iligkin algi diizeylerini belirlemek icin aritmetik ortalama, standart
sapma gibi istatistiksel analizlere yer verilmistir. Ogrencilerin sosyal adalete iliskin alg1 diizeylerine
yonelik aritmetik ortalamalar yorumlanirken araliklar 1.00-1.79 “hic¢bir zaman”, 1.80-2.59 “cok az”,
2.60-3.39 “bazen”, 3.40-4.19 “cogu zaman”, 4.20-5.00 her zaman” seklinde degerlendirilmistir. Begli
likert tipi derecelendirmeye uygun olacak sekilde tasarlanan 6lgme aracinin en yiiksek ve en diisiik
deger farkinin 5e boliinmesi (5-1/5) sonucu 0,80 deger araliklarina ayrilmis ve algi diizeyleri
belirlenen ortalamalara gore belirlenmistir (Tekin, 2002).

Bulgular

Bu boliimde arastirmanin amaci dogrultusunda elde edilen verilerin analizi sonucu elde edilen
bulgulara yer verilmistir. Bu kapsamda “Ilkokul ve ortaokullarda egitim 6gretim siirecine devam
eden go¢men Ogrencilerin sosyal adalet algilari ne diizeydedir?” problemine yanit aranmis ve elde
edilen bulgular Tablo 2’de verilmistir.

Tablo 2
Yabanc: Uyruklu Ogrencilerin Sosyal Adalete Yonelik Algi Diizeyleri
Degiskenler N X Sd Skewness Kurtosis
1.Katilima adalet 364 424 0,80 -.16 .61
2.Taniyici adalet 364 4,02 0,97 -.69 -53
3.Dagitic1 adalet 364 3,08 1,04 =77 46
4.Sosyal adalet 364 3,83 0,64 -78 72

Tablo 2’de Ogrencilerin sosyal adalet ve boyutlarina iligkin alg1 diizeyleri incelendiginde
ogretmenlerin egitim Ogretim siirecinde ¢ogu zaman (X=3,83) sosyal adalet temelli davranislar
sergiledikleri goriilmektedir. Sosyal adaletin boyutlarina iliskin 6grencilerin alg1 diizeylerine
bakildiginda ise katilimci adaletin her zaman (X=4,24), taniyici adaletin ¢ogu zaman (X=4,02),
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.....

Aragtirmanin amact dogrultusunda bir diger aragtirma problemi olan “Ilkokul ve ortaokullarda
egitim Ogretim siirecine devam eden go¢gmen Ogrencilerin sosyal adalet algilari demografik
ozelliklerine gore anlamli farklilik gostermekte midir?” sorusuna yanit aranmistir. Bu kapsamda
yabanci uyruklu Ogrencilerin sosyal adalet algilarmin kisisel degiskenlere gore farklilasip
farklilasmadigina yonelik bulgulara yer verilmistir. Buna gore yas degiskenine ait bulgulara Tablo
3'te yer verilmistir.

Tablo 3
Ogrencilerin Sosyal Adalet Algistmin Yasa Gore Analizine Iliskin T- Testi Bulgulart
Degiskenler Yas N X Sd F t P
Katihma 2008-2014 Yillar1 Arasi 236 421 0,83 1,24 1,00 0,317
adalet 2015-2017 Yillar: Arast 128 4,30 0,76
Taniyict 2008-2014 Yillar1 Arasi 236 4,06 0,93 4,50 0,98 0,338
adalet 2015-2017 Yillari Arast 128 3,95 1,04
Dagitiaa 2008-2014 Yillar1 Arasi 236 3,24 1,08 8,85 4,01 0,000*
adalet
2015-2017 Yillar1 Arasi 128 2,79 0,90
Sosyal 2008-2014 Yillar1 Arasi 236 3,87 0,67 2,22 1,73 0,084
adalet
2015-2017 Yillar1 Arasi 128 3,75 0,57
*p<.001

Tablo 3’'te 6grencilerin sosyal adalet algilarmin yaglarina gore farklilik gosterip gostermedigine
iliskin yapilan T-testi analizlerine yer verilmistir. Yapilan analizler sonucunda sosyal adaletin
dagitic1 adalet boyutuna iliskin algilarinda 6grencilerin yaslarina gore anlamli farklilasma (t=4,019;
p<.05) oldugu; katilmc1 adalet boyutu, taniyici adalet boyutu ve sosyal adalet geneli agisindan
anlamli farklihik olmadigi (p>.05) gorilmiistiir. Dagitici adalete iliskin Ogrenci algilarina
bakildiginda yaslar1 kiiglik olan Ogrencilerin sosyal adalet algilarinin daha yiiksek oldugu

sOylenebilir.
Tablo 4
Ogrencilerin Sosyal Adalet Algistmin Dogum Yeri Analizine Iliskin T- Testi Bulgular:
Degiskenler Dogum yeri N X Sd F t p
Katilimcr adalet Tiirkiye 186 4,33 0,79 0,23 2,25 0,025*
Diger Ulke 178 4,14 0,81
Taniyic1 adalet Tiirkiye 186 4,18 0,99 2,45 3,33 0,001*
Diger Ulke 178 3,85 0,92
Dagitic1 adalet Tiirkiye 186 2,95 1,05 0,01 -2,34 0,020*
Diger Ulke 178 3,21 1,03
Sosyal adalet Tiirkiye 186 3,87 0,63 0,01 1,28 0,086
Diger Ulke 178 3,79 0,64
*p<.05

Tablo 4'te 0grencilerin sosyal adalet algilarinin dogum yerine gore farklilasip farklilasmadigina
iliskin yapilan T-testi analizi neticesinde elde edilen bulgulara yer verilmistir. Yapilan analizler
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sonucunda sosyal adaletin katilimc1 adalet (t=2,256; p<.05), taniyict adalet (t=3,338; p<.05) ve dagitic1
adalet (t=-2,344; p<.05) boyutuna iligkin algilarinda anlamli farklilasma oldugu goriilmiistiir. Sosyal
adalet olgegi genel ortalamasi acisindan anlamli farklilik olmadig: (t=0,086; p>.05) tespit edilmistir.
Ogrenci algilarma bakildiginda; katiimer adalet ve tamiyici adalete iliskin Tiirkiye’de doganlarm,
dagitic1 adalete iliskin diger iilkede doganlarin sosyal adalet algilarinin daha yiiksek oldugu
sOylenebilir.

Tablo 5

Ogrencilerin Sosyal Adalet Algistmin Oda Var Mi Analizine Iliskin T- Testi Bulgular:

Degiskenler Od;lvar N X Sd F t p
Katilima adalet Var 166 4,40 0,73 3,72 3,41 0,001*
Yok 198 4,11 0,84
Taniyic1 adalet Var 166 4,17 1,00 0,83 2,71 0,007*
Yok 198 3,89 0,93
Dagitic adalet Var 166 3,09 1,06 1,06 0,21 0,831
Yok 198 3,07 1,03
Sosyal adalet Var 166 3,94 0,61 1,53 3,03 0.003*
Yok 198 3,74 0,65
*p<0,05

Tablo 5’te 6grencilerin sosyal adalet algilarinin kendine ait bir oda olup olmamas: degiskenine gore
farklilik gosterip gostermedigine iliskin yapilan T-testi analizine yer verilmistir. Yapilan analizler
sonucunda sosyal adaletin katilimc1 adalet (t=3,411; p<.05) , tan1yic1 adalet (t=2,718; p<.05) boyutlar1
ve sosyal adalet genelinde (t=3,033; p<.05) anlaml1 farklilasma oldugu; dagitict adalet boyutunda
(t=0,213; p>.05) anlamh farklihik olmadig1 goriilmiistiir. Katilimc1 adalet, taniyic1 adalet ve sosyal
adalete iligkin 6grenci algilara bakildiginda kendine ait odas1 olanlarin sosyal adalet algilarinin
daha yiiksek oldugu soylenebilir.

Tablo 6

Ogrencilerin Sosyal Adalet Algistmin Simif Analizine Iliskin Tek Yonlii Varyans Analizi (Anova) Testi
Bulgular:

Degiskenler Sinif N X Sd F387) p Anlamli fark
Katilhma 3. Sinaf 140 4,28 0,96 4,79 0,003* 3.s1mif-6. smif
adalet 4. Smf 140 4,00 1,07
5. Sinf 26 4,03 1,01
6. Sinif 85 3,75 1,12
Taniyic 3. Smaf 140 4,02 1,05 1,33 0,262 -
adalet 4. Smuf 140 3,77 1,14
5. Sinf 26 3,78 1,18
6. Stnf 85 3,82 1,09
Dagitici adalet 3. Siuf 140 2,98 1,10 2,74 0,043* 4 simnif- 6. sinif
4. Sinmf 140 2,86 0,95
5. Sif 26 3,04 1,07
6. Sinuf 85 3,27 1,11
Sosyal adalet 3. Sinif 140 3,82 0,75 2,02 0,109 -
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4. Smuf 140 3,60 0,81
5. Smuf 26 3,67 0,86
6. Smif 85 3,62 0,92

*p<.05

Tablo 6’da Ogrencilerin sosyal adalete iligkin algilarinin smf diizeylerine gore farklilasip
farklilasmadigini belirlemek icin yapilan Tek yonlii Varyans Analizi (ANOVA) bulgularina yer
verilmistir. Buna gore sosyal adaletin katilimc1 adalet (Fessn =4,79; p<.05) ve dagitici adalet (Fssn
=2,74; p<.05) boyutlarinda sinuf diizeylerine gore anlaml farklilik goézlenmistir. Anlamli farkliligin
hangi gruplar arasinda oldugunu belirlemek amaciyla yapilan Scheffé testi sonuglar incelendiginde
katilimc1 adalet boyutunda 3. smif dgrencileri (X=4,28) ile 6. siif dgrencileri (X=3,75) arasinda
anlaml farklilik oldugu sonucuna ulasilmistir. Yine dagitici adalet boyutunda 4. siuf 6grencileri
(X=2,98) ile 6. sinif 6grencileri (X=3,27) arasinda anlamli farklilik belirlenmistir.

Tablo 7

Ogrencilerin Sosyal Adalet Algistmin Etnik Yapr Analizine Iliskin Tek Yonlii Varyans Analizi (ANOVA)
Testi Bulgular:

Degiskenler Etnik yap1 N X Sd Fes) p Anlamli fark
Katilima Tiirk 6grenciler 122 4,22 1,03 2,90 0,035*  Tiirk Ogrenciler-
adalet Afgan 6grenciler 150 4,08 1,00 Suriyeli
Ozbek dgrenciler 48 3,86 1,12 Ogrenciler
Suriyeli 6grenciler 71 3,81 1,10
Taniyic1 adalet Tiirk 6grenciler 122 4,08 1,15 2,81 0,039*  Tirk Ogrenciler-
Afgan dgrenciler 150 3,77 1,07 Ozbek dgrenciler
Ozbek dgrenciler 48 3,94 0,94
Suriyeli 6grenciler 71 3,67 1,14
Dagitic1 adalet Tiirk 6grenciler 122 2,67 0,90 6,38 0,000**  Tiirk Ogrenciler—
Afgan 6grenciler 150 3,20 1,13 Suriyeli/Afgan
Ozbek dgrenciler 48 3,07 0,98 ogrenciler
Suriyeli 6grenciler 71 3,14 1,07
Sosyal Tiirk 6grenciler 122 3,71 0,78 0,77 0,51 -
adalet Afgan 6grenciler 150 3,74 0,85

Ozbek dgrenciler 48 3,64 0,77
Suriyeli 6grenciler 71 3,57 0,87

*p<.05; p<.001

Tablo 7’de Ogrencilerin sosyal adalete iliskin algilarinin etnik ozelliklerine gore farklilasip
farklilasmadigini belirlemek icin yapilan Tek yonlii Varyans Analizi (ANOVA) bulgularina yer
verilmistir. Buna gore sosyal adaletin katilimci adalet (Fi8n=2,90; p<.05) , tan1yic1 adalet (F387=2,81;
p<.05) ve dagitic1 adalet (F@isn =6,38; p<.05) boyutlarinda etnik yapilarina gore anlamh farklhilik
oldugu goriilmektedir. Anlaml farkliligin hangi gruplar arasinda oldugunu belirlemek igin yapilan
Scheffé testi sonuglarina gore katilimci adalet boyutunda Tiirk 6grenciler (X=4,22) ile Suriyeli
ogrenciler (X=3,81) arasinda; taniyici adalet boyutunda Tiirk 6grenciler (X=4,08) ile Ozbek
ogrenciler(X=3,94) arasinda; dagitici adalet boyutunda Tiirk Ogrenciler(X=2,67) ile Suriyeli
ogrenciler (X=3,14) ve Afgan 6grenciler (X=3,20) arasinda anlamli farklilik oldugu belirlenmistir.
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Tablo 8

Ogrencilerin Sosyal Adalet Algisinin Anne Egitim Durumu Analizine Iliskin Tek Yonlii Varyans Analizi
(ANOVA) Testi Bulgular

Degiskenler Aziizizm N X Sd Fa/3s6) P Arflellilr(nh
Katilimal Tlkokul 92 3,88 1,10 3,64 0,006 Tkokul-
adalet Ortaokul 39 3,82 1,22 Lisans ve
Lise 53 4,31 0,88 usti
Lisans ve tisti 72 4,35 1,01
Okula gitmemis 135 3,97 1,01
Taniyici adalet Ilkokul 92 3,74 1,12 5,10 0,001 Lisans ve
Ortaokul 39 3,74 1,17 ustu
Lise 53 4,24 0,81 /ilkokul ve
Lisans ve iistii 72 4,22 1,12 okula
Okula gitmemis 135 3,67 1,10 gitmemis
Dagitic1 adalet flkokul 92 3,01 1,05 0,72 0,575 -
Ortaokul 39 3,03 1,07
Lise 53 3,04 1,10
Lisans ve istil 72 2,82 0,99
Okula gitmemis 135 3,08 1,08
Sosyal adalet Ilkokul 92 3,58 0,88 2,48 0,43 -
Ortaokul 39 3,56 0,92
Lise 53 3,90 0,64
Lisans ve istii 72 3,85 0,75
Okula gitmemis 135 3,63 0,83
*p<.05

Tablo 8'de Ogrencilerin sosyal adalete iliskin algilarinin anne egitim durumuna gore farkhilasip
farklilasmadigini belirlemek icin yapilan Tek yonlii Varyans Analizi (ANOVA) bulgularina yer
verilmistir. Buna gore sosyal adaletin katilimci adalet (F87 =3,67; p<.05) ve taniyict adalet (Fasn
=5,10; p<.05) boyutlarinda anne egitim durumlarina gore anlamli farklilik oldugu goriilmektedir.
Anlamli farkliigin hangi gruplar arasinda oldugunu belirlemek igin yapilan Scheffé testi
sonugclarina gore katilimcr adalet boyutunun anne egitim durumu ilkokul mezunu olanlar (X=3,88)
ile lisans ve {iistii mezunu (X=4,35) olanlar arasinda anlamh farklilik belirlenmistir. Taniyic1 adalet
boyutunda ise ilkokul mezunu (X=3,97) ve okula gitmemis (X=3,67) anneler ile lisans ve {istii
mezunu (X=4,22) anneler arasinda anlaml farklilik ortaya ¢ikmustir. Ote yandan dagitic1 adalet ve
sosyal adaletin geneline iliskin algilarinin anne egitim durumuna gore farklihk gostermedigi
goriilmektedir.

Tablo 9

Ogrencilerin Sosyal Adalet Algistmin Baba Egitim Durumu Analizine Tliskin Tek Yonlii Varyans Analizi
(ANOVA) Testi Bulgulari

Degiskenler Baba Egitim N X Sd F p Anlaml
Durumu Fark

Katilima flkokul 64 3,85 1,10 2,52 0,041 Ikokul-

adalet Ortaokul 46 4,14 1,18 Lisans ve
Lise 60 4,03 1,22 st
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Lisans ve tistii 91 4,31 0,92
Okula gitmemis 130 3,94 0,96
Taniyici adalet Ilkokul 64 3,68 1,13 3,22 0,013 Okula
Ortaokul 46 3,86 1,16 gitmemis-
Lise 60 3,98 1,22 Lisans ve
Lisansveiisti 91 418 1,00 st/
) i Ikokul-
Okula gitmemis 130 3,70 1,04 Lisans ve
usti
Dagitic1 adalet Ilkokul 64 3,02 0,97 1,03 0,388 -
Ortaokul 46 2,91 1,02
Lise 60 3,05 1,13
Lisans ve tistii 91 2,85 0,99
Okula gitmemis 130 3,13 1,12
Sosyal adalet Tlkokul 64 3,55 0,86 1,30 0,268 -
Ortaokul 46 3,70 0,83
Lise 60 3,72 0,96
Lisans ve tistii 91 3,83 0,68
Okula gitmemis 130 3,63 0,81

*p<.05

Tablo 9’da 6grencilerin sosyal adalet geneli ve boyutlarina iligkin algilarinin baba egitim durumuna
gore farkllasip farklilasmadigini belirlemek icin yapilan Tek yonlii Varyans Analizi (ANOVA)
sonucu elde edilen bulgulara yer verilmistir. Buna gore sosyal adaletin katilimci adalet (Feasn=2,52;
p<.05) ve taniyic adalet (Fesn =3,22; p<.05) boyutlarinda baba egitim durumlarma gore anlamlh
farklilik oldugu goriilmektedir. Anlaml farkliligin hangi gruplar arasinda oldugunu belirlemek
yapilan Scheffé testi sonuglarma gore katilimcr adalet boyutunun baba egitim durumu ilkokul
mezunu olanlar (X=3,85) ile lisans ve {istii mezun (X=4,31) olanlar arasinda anlamli farklilik
belirlenmistir. Taniyic1 adalet boyutunda ise ilkokul mezunu (X=3,68) ile lisans ve {istii mezunu
(X=4,18) babalar arasinda ayrica okula gitmemis (X=3,70) babalar ile lisans ve tistii mezunu (X=4,18)
babalar arasinda anlamli farklilik ortaya gikmuistir.

Tartisma, Sonug ve Oneriler

Mevcut arastirmada savas, gog, ekonomik sorunlar gibi farkli nedenlerle Tiirkiye'ye go¢ eden ve
burada yasamaya devam eden ogrencilerin egitim gordiikleri okullarda gerceklesen sosyal adalet
uygulamalarma iliskin algilarinin ortaya konulmasi amaglanmistir. Bu amag¢ dogrultusunda
oncelikle farkli amag, beklenti ve nedenlerle Tiirkiye'ye go¢ etmis 0grencilerin sosyal adalete iliskin
algilar1 incelenmistir. Daha sonra 6grencilerin sosyal adalete iliskin algilarmin bazi kisisel 6zellikleri
agisindan farklilasip farklilasmadigl incelenmistir. Arastirmada ayni zamanda karsilastirma
yapmak ve farkliliklar1 belirlemek amaciyla Tiirk 6grenciler ile farkli uyruklu 6grencilerin sosyal
adalet algilar incelenmistir. Arastirmanin bu boliimiinde arastirma siirecinde elde edilen verilerin
analizi sonucu ortaya cikan sonuglar ve alan yazinda yapilan ilgili ¢aligmalarin sonuglar: ile
karsilastirilarak tartisilmistir.

Arastirma sonucunda 6grencilerin algilarina gore 6gretmenlerin ¢ogu zaman sosyal adalet temelli
davraniglar sergiledikleri gortisii ortaya ¢ikmustir. Sosyal adalet boyutlar1 agisindan bakildiginda
ogretmenlerin taniyici adalet temelli davranislar1 ¢ogu zaman, dagitict adalet temelli davranislar
bazen, katihmcr adalet temelli davranislar: ise her zaman sergilediklerine iliskin sonuglar elde
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edilmistir. Ogrencilerin yaptiklar1 calismalar1 digerleriyle rahatlikla paylasabilmesi, fikirlerini
ozgiirce ifade edebilmesi, 6gretimsel siirece tiim 6grencilerin katihminin saglanmasi, 6grencilerin
haklarin1 kullanmasi1 noktasinda desteklenmesi, farkliliklara sahip oOgrencilerin etkinlikler
araciligiyla katilminin saglanmas: noktasinda 6grencilerin olumlu sosyal adalet algisina sahip
oldugu soylenebilir. Ancak dagitici adalet noktasinda 6grencilerin sosyal adalet agisindan kismen
de olsa olumsuz algiya sahip oldugu sdylenebilir. Sosyal adalet acisindan olumsuz algrya sahip olan
ogrenciler kendilerini sosyal ¢evreden soyutlayabilmekte ve bu durum oOzgiiven agisindan
istenmeyen durumlara yol agabilmektedir (Kogak ve Bostanci, 2019). Sonug olarak sosyal adalet
baglaminda elde edilen sonuclarin umut verici oldugu ancak hala gelistirilmesi gereken noktalar
oldugu soylenebilir.

Arastirmada siirecinde &grencilerin sosyal adalet algilarinin farkl kisisel 6zellikler agisindan
anlaml sekilde farklilagip farklilasmadig incelenmistir. Bu kapsamda smif diizeyi, yas, dogum yeri,
kendi odasinin olup olmamasi, anne ve baba egitim durumu ve etnik koken agsisindan istatistiksel
olarak anlaml farklhiliklar tespit edilmistir. Ote yandan cinsiyet, kardes say1s1, anne, babanin hayatta
olup olmamasi, anne, baba galisma durumu agisindan anlamli farklilasma olmadig: tespit edilmistir.
Tarhan (2022) ortaokul 6grencilerinin sosyal adalet bilinci ile ilgili yaptig1 calismada, sosyal adalet
algilarinin cinsiyet, sinif diizeyi, anne, baba egitim durumu ve ailelerin gelir durumuna gore anlaml
farklilasmalar tespit etmistir. flgili calisma ile farkliliklar ve benzerlikler oldugu goriilmekle birlikte
ozellikle anne ve baba egitim durumunda anlamli farklilasma olmasi soyut bir kavram olan sosyal
adaletin algilamasinda egitimin 6nemli bir degisken oldugu soylenebilir.

Ogrencilerin sosyal adalet algilarinin yaslarina gore farklilasip farklilasmadigina iliskin yapilan
analizler sonucunda sosyal adaletin dagitic1 adalet boyutuna iliskin algilarinda anlaml farklilasma
oldugu; katilimcr adalet boyutu, taniyic1 adalet boyutu ve sosyal adalet geneli agisindan anlamh
farklilik olmadig tespit edilmistir. Yaslar: kiigiik olan 6grencilerin dagitici adalete iligskin algilar:
daha yiiksek olmustur. Yani 6grencilerin yaslar1 arttikca dagitici adaleti daha diisiik diizeyde
algiladiklar1 soylenebilir. Arastirmada elde edilen bir diger sonug, 6grencilerin smif diizeylerine
gore sosyal adalet algilariin degisip degismedigi ile ilgilidir. Bu dogrultuda yapilan analizler
sonucunda katilimci adalet baglaminda 3. sinif 6grencileri ile 6. sinif 6grencileri arasinda anlaml
farklilasma oldugu ve 3. siif 6grencilerinin daha yiiksek adalet algisina sahip oldugu belirlenmistir.
Diger yandan dagitici adalet baglaminda ise 4. sinif ve 6. sinif 6grencileri arasinda anlamli bir
farklilasma oldugu goriilmiis ve 6. smif 6grencilerinin daha yiiksek algiya sahip oldugu tespit
edilmistir. Siuf diizeyleri ve yasa gore yas gruplari arasindaki farkli algilar 6grencilerin
yasantilarina, 6gretmenin sosyal adalete iliskin duyarliligmma, okul politikalarmin farkliigindan
kaynaklandig1 soOylenebilir. Taylor ve Quintana (2003) sosyal adaletin saglayicilar1 olarak
ogretmenlerin smnifta Otekilestirmeye yonelik uygulamalardan uzak durmasi, farkliliklara sayg:
duyulan smif ortami olusturmasi, iletisim ve Ogretim siirecinde farkliliklari dikkate almasi
gerektigini vurgulamaktadir.

Dogum yerinin Tiirkiye veya farkl iilkeler olmasina gore sosyal adalet algilar ile ilgili elde edilen
sonuglar incelendiginde 6grencilerin katilimci, taniyict ve dagitict adalet algilariin anlamli farklilik
gosterdigi tespit edilmistir. Katilimcr ve taniyicr adalet boyutlarinda Tiirkiye’de diinyaya gelen
ogrencilerin adalet algilarinin daha yiiksek oldugu sonucuna ulasilirken 6te yandan diger tilkelerde
dogan Ogrencilerin dagitici adalet algilarinin daha yiiksek oldugu sonucuna ulasilmistir.
Ogrencilerin sosyal adalete iliskin algilarmin etnik dzelliklerine gore farklilagip farklilagsmadigini
belirlemek i¢in yapilan analizler sonucunda katilimci, taniyict ve dagitici adalet algilarinin

762



Bayram Kozkurt * Pinar Aslan

farklilastig1 sonucuna ulasilmistir. Bu kapsamda katiimcr adalet baglaminda Tiirk 6grenciler ile
Suriyeli dgrenciler arasinda, tamiyici adalet baglammda Tiirk dgrenciler ile Ozbek &grenciler
arasinda, dagitic1 adalet boyutunda ise Tiirk 6grenciler ile Suriyeli ve Afgan 6grenciler arasinda
farklilik oldugu tespit edilmistir. Katilimci, taniyici ve dagitici adalet agisindan Tiirk 6grenciler daha
yliksek adalet algisina sahip iken dagitic1 adalet noktasinda ise Suriyeli ve Afgan 6grencilerin daha
yiiksek diizeyde adalet algisina sahip olduklari sonucuna ulagilmigtir. Okul toplumlar etnik,
kiltiirel, ekonomik vb. durumlar nedeniyle farkliliklara sahip olabilmektedir. Bu noktada okullarin
tiim Ogrencilere adil olanak ve imkanlar sunarak dezavantajli durumlar1 ortadan kaldiracak
uygulamalar gergeklestirmesi gerekmektedir. Karacan ve digerleri, (2015) tiim 6grencilerin okulun
imkanlarindan adil sekilde faydalanmasi, dezavantajli durumdaki bireylerin haklarinin gozetilmesi,
katilimlarinin desteklemesi ve kendilerini ifade etmeye yonelik imkanlarin sunulmas: gerektigini
belirtmislerdir.

Ogrencilerin sosyal adalet algilarinin kendine ait bir oda var m1 degiskenine gore farklilik gosterip
gostermedigine iligkin yapilan analizler sonucunda sosyal adaletin katilimc1 adalet, taniyic1 adalet
boyutlarinda ve sosyal adaletin genelinde anlamli farklilasma oldugu; dagitic1 adalet boyutunda
anlamli farkliik olmadigr goriilmiistiir. Anlamli farklilik ortaya c¢ikan degiskenler agisindan
incelendiginde kendine ait odas1 olan 6grencilerin daha yiiksek diizeyde adalet algisina sahip
oldugu tespit edilmistir. Firsat esitligi ve sosyal adaletin gerekliliklerinin karsilandig1 durumlarda
dezavantajli 6grencilerin hayata bakis acilar1 ve gelecege iligkin beklentilerini olumlu yonde
etkilemektedir (Sakar ve Kagnici, 2023; Vural, 2020). Dolayisiyla dezavantajli 6grenciler igin var olan
olumsuz durumlar ortadan kaldirldiginda hem katilimlarinin artacagit hem de bireylerin
farkliliklarinin birer zenginlik kaynag: olarak gortiilecegi sdylenebilir.

Arastirmadan elde edilen bir diger sonug baglaminda sosyal adaletin, katilimc1 adalet ve taniyic
adalet boyutlarinda anne egitim durumlarina gore anlaml farklilik oldugu goriilmiistiir. Katilimci
adalet agisindan sonuglara bakildiginda anne egitim diizeyi ilkokul mezunu olanlar ile lisans ve istii
olanlar, taniyici adalet kapsaminda ise anne egitim durumu lisans ve {istii olanlar ile ilkokul ve
okula gitmemis 6grencilerin adalet algilarinin farklilastig1 belirlenmistir. Bu kapsamda katilimci
adalet boyutu baglaminda anne egitim diizeyi lisans ve iistii mezunu olan 6grencilerin katilimc ve
taniyic1 adalet algilarinin daha yiiksek diizeyde oldugu sonucuna ulagilmistir. Ogrencilerin sosyal
adalete iliskin algilarinin baba egitim durumuna gore farklilasip farklilasmadigini belirlemek igin
yapilan analizler sonucunda sosyal adaletin katilimci adalet ve taniyict adalet boyutlarinda
istatistiksel olarak anlamli farklilik oldugu goriilmektedir. Buna gore katiimcr adalet boyutunun
baba egitim durumu ilkokul mezunu olanlar ile lisans ve iistii mezun olanlar arasinda anlamh
farklilik belirlenmistir. Taniyic1 adalet boyutunda ise ilkokul mezunu ile lisans ve iistii mezunu
babalar arasinda ayrica okula gitmemis babalar ile lisans ve iistii mezunu babalar arasinda anlamh
farklilik ortaya ¢ikmustir. Baba egitim durumu daha ileri diizeyde olan 6grencilerin sosyal adalet
algilarmin daha yiiksek oldugu sonucuna ulasilmistir. Benzer sekilde Tarhan (2022) tarafindan
yapilan arastirmada nicel kisimda anne, baba egitim durumu yiiksek 6grencilerin sosyal adalet
algilarinin daha yiiksek oldugu sonucuna ulasilmistir. Arastirma sonucunda anne, baba egitim
durumu ytiikseldikge 6grencilerin sosyal adalet algilarinin da farklilastig1 goriilmiistiir. Dolayust ile
toplumsal katilim, benimseme ve adalet algis1 agisindan egitim diizeyinin 6nemli bir degisken
oldugu soylenebilir.

Okullarda sosyal adalet bilincinin var oldugu, gesitli uygulamalarda ortaya ¢iktig1 anlasilsa da hala
iyilestirilmesi gereken noktalar oldugu soylenebilir. Okullarda sosyal adaleti gelistirmek, sosyal
adaletin icerdigi kavramlar1 egitimcilerin anlayiglarina ve 6gretim davraniglarina yerlestirmek icin
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cesitli uygulamalar ve politikalar gelistirilmesi gerekmektedir. Ogretmenler, smnif ici uygulamalarda
farkliliklardan kaynakli dezavantajli durumlar1 minimum diizeye indirgemeli, bu noktada sosyal
adalet agisindan karsilastiklar1 engelleri asmada 6gretmenlere destek verilmelidir. Ogretmenlerin
ozellikle sinif i¢i uygulamalarinda dezavantajli konumdaki 6grencilerin farkliliklarini dikkate alarak
etkinlikler diizenlemesi 6nerilebilir. Ogretim siirecine ydnelik gretmenlerin kiiltiirel farkliliklara
duyarliliklarinin, karsilikli anlayis ve hoggoriilerinin artirilmasina yonelik farkindaliklarini artirica
politikalar uygulanabilir.

Arastirmacilara farkh kiiltiir ve etnik kokenlerden olusan 6grencilerin dahil edildigi, sosyal adalet
algilarindaki farkliliklar1 derinlemesine inceleme imkani sunan arastirmalar Onerilebilir. Nicel
arastirma paradigmasinin benimsendigi bu arastirma 6grencilerin sosyal adalet algilar1 ve 6gretmen
davraniglar1 iizerine daha derinlemesine bilgi edinmek igin nitel aragtirmalar ile desteklenebilir.
Ogrencilere yonelik sosyal adalet temali egitim programlari uygulanarak, bu tiir programlarin
ogrencilerin sosyal adalet algilar1 iizerinde nasil bir etki yarattig1 arastirilabilir. Mevcut arastirma,
ogrencilerin sosyal adalet algilar kesitsel bir degerlendirme ile ele alinmigtir. Ancak, 6grencilerin
sosyal adalete iliskin algilarin zamanla nasil degistigini gormek igin boylamsal calismalar
yapilabilir.

Etik Kurul Onay:: Gaziantep Universitesi, Sosyal ve Begerl Bilimler Yayin Etik Kurul Bagkanligi, 03.05.2024
tarih ve 2024/10-76 sayili karar1.

Arastirmacilarin Katki Oran1: Calismaya yazarlar esit oranda katk: sunmuslardir.

Catisma Beyan1: Herhangi bir kisi ya da kurumla ¢ikar ¢atismasi bulunmamaktadir.
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