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ABSTRACT

The aim of the study is to investigate the relationship between the psychological capital
levels and emotional communication skills of prospective teachers in terms of sports
activities and various variables. In line with this purpose, the study was conducted with
the participation of students (312 teacher candidates) from Kazim Karabekir Faculty of
Education at Atatiirk University, based on ethical approval and voluntary participation
principles. The data collection instruments included a personal information form prepared
by the researchers, a psychological capital scale, and a communication skills scale, all
gathered through a questionnaire. The collected data were analyzed using the SPSS 25.0
program. As a result of the statistical analyses, it was found that there were differences in
the participants' engagement in sports activities and types of sports activities in the sub-
dimensions of the psychological capital scale. However, no significant relationship was
found between the sub-dimensions of the psychological capital scale and the sub-
dimension of the communication skills scale.

Keywords: Sport, Teacher, Teacher Candidate, Psychological Capital, Emotional
Communication

OZET

Calismanin amaci, spor aktiviteleri ve gesitli degigkenler agisindan 6gretmen adaylarinin
psikolojik sermaye diizeyleri ile duygusal iletisim becerileri arasindaki iliskiyi
arastirmaktir. Bu amag dogrultusunda, Atatiirk Universitesi Kazim Karabekir Egitim
Fakiiltesi'nden 6grencilerin (312 6gretmen aday1) katilimiyla, etik onay ve goniillii katilim
prensiplerine dayanarak bir ¢aligma yiiriitiilmistiir. Veri toplama araglar1 arastirmacilar
tarafindan hazirlanan kisisel bilgi formu, psikolojik sermaye 6lcegi ve iletisim becerileri
Olgegini igeren bir anket araciligiyla toplanmistir. Toplanan veriler SPSS 25.0 programi
kullanilarak analiz edilmistir. Istatistiksel analizlerin sonucunda, katilimeilarn psikolojik
sermaye Ol¢eginin alt boyutlarinda spor aktivitelerine katilim ve spor aktiviteleri tiirleri
agisindan farkliliklar oldugu bulunmustur. Ancak, psikolojik sermaye olgeginin alt
boyutlar1 ile iletisim becerileri Olgeginin alt boyutu arasinda anlamli bir iliski
bulunmamustir.

Anahtar Kelimeler: Spor, Ogretmen, Ogretmen Adayi, Psikolojik Sermaye,
Duygusal Iletisim
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Psychology, expressed through similar terms such as 'Psychology' and 'Spirituality' is
generally defined by Hangerlioglu (2003) and Tos (2007) as the examination of observable
behaviors and mental processes of individuals within a specific system (Feldman, 2015). As
the science of understanding human behaviors, psychology continuously examines various
types of behaviors, providing individuals with the opportunity to better understand and label
their own behaviors (Tozoglu & Dursun, 2020). Within this definition, behaviors such as
speaking, laughing, reading, writing, and sleeping are associated with observable activities,
while mental processes involving thinking, analyzing, dreaming, and imagining, which
cannot be directly observed, are also included (Plotnik, 2009). Its fundamental purpose is to

investigate how and why individuals exhibit behaviors in their current situations (Atkinson,
1995). Within this process, psychology has four objectives: firstly, to define different forms
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of organism behavior; secondly, to explain the reasons behind the exhibited behavior; thirdly,
to predict how organisms will behave under specific conditions in advance; and finally, to

control the behaviors of organisms (Plotnik, 2009).

One of the many branches within psychology, focusing on functional disorders, mental
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issues, or individuals with different psychological disorders, differs from general psychology
by concentrating on happiness. This branch works on how to apply treatment for such

individuals, aiming to make them happier and more successful. It emphasizes the positive
psychology approach, focusing not on what is wrong with individuals, but on what is right
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and how it can be improved. The concept of psychological capital, based on positive
psychology, is defined as the positive psychological state individuals develop to overcome

challenging tasks. This includes making the effort required, having self-confidence,
maintaining a positive attitude toward success in the present and future, seeking new

https://doi.org/10.56639/jsar.1501795

solutions to reach set goals when necessary, and showing resilience when faced with
difficulties or problems (Luthans et al., 2006; Luthans et al., 2007).

Psychological capital can be seen as an expression of who the individual is and what they
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can become with the contribution of positive development (Luthans et al., 2006; Luthans et
al., 2007). The characteristics of psychological capital are used to distinguish it from various

approaches. These characteristics are listed as follows (Nelson & Cooper, 2007):
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. It is a positive phenomenon.

. It has a unique structure.

. It possesses measurable characteristics.

. It is based on research and theory.

. It is a structuring that has an impact on job performance.
. It signifies more than human and social capital.

. It is situation-based and therefore can be developed.

Psychological Capital, unlike all types of capital, seeks answers to the questions "Who am I, and what will I become?" This process
allows individuals to ask themselves these questions, leading to a possible process based on better self-understanding and self-
awareness (Luthans et al., 2004). The term Psychological Capital consists of subcomponents such as optimism, self-efficacy, hope,
and resilience, and the concept carries a greater meaning in relation to the sum of these four sub-dimensions that constitute it
(Luthans et al., 2006). Self-efficacy is expressed as an individual's confidence in being able to perform tasks that may be challenging
for them (Stajkovic & Luthans, 1998). Hope is defined as the individual's ability to persevere on the path to achieving goals and
reevaluate options when necessary (Snyder, 2002). Optimism involves having positive thoughts about being a successful individual
in the present moment and future life (Luthans et al., 2006). Resilience is defined as the individual's ability to withstand problems
and difficulties and recover from them (Luthans et al., 2006; Avey et al., 2008).

Psychological capital is primarily associated with the individual's awareness created by the amalgamation of knowledge, skills, and
experiences throughout their life journey. This individual awareness is anticipated to contribute significantly to individual
productivity and efficiency, especially within professional life (Erkus & Findikli, 2013). The roles assumed by teachers, who
continue to exist as a profession today within the education system, are increasing day by day. The importance of training qualified
teachers capable of representing roles such as representation, teaching, refereeing, presidency, mediation, leadership, and guidance
is becoming more prominent (Demir & Kdse, 2016). The aim of the competencies expected from teachers in these different areas is
to lead students to the desired levels (Kuran, 2002).

In an effective communication process, five main elements are essential: source, message, channel, receiver, and feedback (Demirel,
2001). When designing a healthy educational environment, this communication cycle includes teachers as the source, students as
the receiver, the message as the content of information, feelings, thoughts, and skills that teachers want to convey to students, the
channel as the tools and methods used for all these transmissions, and feedback as the reactions of students to teachers (Ergin &
Birol, 2000).

The successes of professionals who have gained a place in society by focusing on human beings and assistance to humans depend
on their communication skills (Ersanli & Balci, 1998). Communication skills are defined as being sensitive to verbal expressions
and non-verbal messages, effective listening, and providing effective responses (Baker & Shaw, 1987; Egan, 1994). Although
communication skills are often thought to be innate and intuitive, numerous studies show that multiple elements of communication
skills exhibit learnable and teachable characteristics (Egan, 1994; Buckman, 2001).

Against this backdrop, the study aims to investigate the relationship between psychological capital, which is expected to have an
impact on the individual productivity and efficiency in the future professional lives of teacher candidates, and emotional
communication skills. With the premise that psychological capital can be developed and taught, the study seeks to examine this
relationship in terms of sporting activities and other variables. Sport can positively influence individuals' psychological capital.
Qualities associated with sports, such as discipline, goal setting, and focus on achievement, can enhance individuals' psychological
capital. Additionally, sports activities can strengthen self-efficacy and, in turn, positively impact individuals' overall psychological
well-being.

Achievements and challenges in sports can enhance individuals' resilience and deepen their psychological capital. The internal
dynamics of sports, such as expanding social support networks, teamwork, and leadership, can contribute to individuals
accumulating psychological capital. Therefore, the positive effects of sports on psychological capital can strengthen individuals'
emotional resilience and psychological well-being. Sports provide opportunities for individuals to enhance their emotional
expression abilities, establish emotional balance, and increase emotional intelligence. Team sports, especially, can deepen emotional
connections and empathy among players, enriching communication among them. Collaborating as a team and focusing on a common
goal can create an emotional bond and help players better understand each other. Moreover, the challenges and achievements brought
by sports can enrich individuals' emotional intelligence through an emotional learning process. By playing an important role in
emotional communication, sports can deepen individuals' emotional understanding and enrich communication among athletes,
creating a strong bond within the team.

In line with this purpose, the study addresses the following questions:
sl. Is there a meaningful relationship between psychological capital and emotional communication?

s2. Are there meaningful differences in psychological capital sub-dimensions and communication skills sub-dimensions based on
genders, engagement in sports activities, types of sports activities, and purposes of engaging in sports activities?

s3. Is there a meaningful relationship between psychological capital sub-dimensions and communication skills sub-dimensions
based on age and weekly duration of sports activities?
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METHOD

Research Design: In the research, the relational scanning model, one of the general scanning models in quantitative research
methods, has been utilized. The relational scanning model is defined as a scanning approach aiming to determine the existence of
co-variation between at least two variables or a greater number of variables (Karasar, 2020).

Sample Group: The population of the study consists of teacher candidates enrolled in the Faculty of Education at Atatiirk University
during the 2022 — 2023 academic year. In this study, a convenient sampling method was utilized to select the sample group,
considering factors such as time, labor, and cost. A total of 312 teacher candidates, including 177 females and 165 males who
volunteered to participate, form the sample of the research (Biiyiikoztiirk et al., 2020).

Table 1. Demographic Distribution of Participants

Variables n %
Gender Female 177 56,7
Male 135 43,3
Engagement in Sports Activity L(ZS 28284 ;;g
Individual Sport 132 58,9
Type of Sports Activity Team Sport 44 19,6
Both Sports 48 214
Health 109 48,7

- Economic 17 7,6
Purpose of Engaging in Sports Social Activity 70 313
Multiple Purposes 28 12,5

n Ss.
Age 312 3,95
Duration of Engagement in Sports Activity 224 4,71

The demographic distribution of participants is presented in Table 3. A total of 312 teacher candidates participated in the study,
with 56.7% being female and 43.3% male. Among the participants, 71.8% engage in sports activities, while 28.2% do not. Among
those who participate in sports activities, 58.9% are involved in individual sports, 19.6% in team sports, and 21.4% in both types of
sports activities. Examining the purposes of engaging in sports activities among participants, 48.7% stated health reasons, 7.6%
economic reasons, 31.3% social activities, and 12.5% indicated engaging in sports for multiple purposes. The average age of the
participants was determined to be 24.17+3.95. For the 224 participants who engage in weekly sports activities, the average total
weekly sports activity duration is 7.57+4.71 hours.

Data Collection Instruments: In this research, a three-part questionnaire was used as the data collection instrument. The first
section includes a Personal Information Form, the second section contains the Psychological Capital Perceptions Scale, and the third
section consists of the Emotional Communication Skills Scale.

Personal Information Form: This form, created by the researchers, aims to determine participants' demographic characteristics.

Psychological Capital Perceptions Scale: Developed by D6 Atila and Dénmez (2022), this scale comprises 17 items, 4 sub-
dimensions (self-efficacy 4, hope 4, psychological resilience 5, optimism 4), and a 5-point Likert scale. All items in the scale are
positive statements, and no reverse-scored items are present. The Cronbach's Alpha internal consistency coefficients for the sub-
dimensions are self-efficacy .77, resilience .82, optimism .70, and hope .71. The overall scale's Cronbach's Alpha is calculated as
.88. Principal Component Analysis (PCA) resulted in a Kaiser-Meyer-Olkin (KMO) value of .904, and the Bartlett test indicated
statistical significance. Following Varimax rotation, the 17 items derived formed a 4-dimensional scale, explaining a total variance
of 58.93%. (Atila & Donmez, 2022).

Communication Skills Scale: Developed by Ersanli and Bale1 (1998), this scale consists of 45 items, 3 sub-dimensions (15 items
each for cognitive communication skills, emotional communication skills, and behavioral communication skills), and a 5-point
Likert scale. Similar to the Psychological Capital Perceptions Scale, all items in this scale are positive statements without any
reverse-scored items. The reliability coefficient obtained through the split-half method is .64, and the reliability coefficient from the
test-retest method is found to be .68. The Cronbach's Alpha coefficient for internal consistency is reported as .72, indicating the
scale's validity and reliability in collecting data for all sub-dimensions (Ersanli & Balci, 1998). For this study, items related to
emotional communication skills (numbered 5, 9, 11, 26, 27, 29, 31, 34, 35, 36, 38, 39, 40, 42, 44) were included.

Reliability of the Study: To determine the reliability levels of the scales used in the study, internal consistency coefficients
(Cronbach's Alpha) were calculated. The resulting values are presented in Table 2.

Data Collection: After obtaining ethical approval, the data for this study were collected from teacher candidates at Atatiirk
University Kazim Karabekir Faculty of Education through both online and face-to-face survey applications. Before starting the
study, the purpose of the research and how to fill out the survey form were explained in writing and orally to the individuals.

Data Analysis: The analyses of the data obtained in this research were conducted using the SPSS 25.0 program. To analyze the
data, all data obtained from teacher candidates through online and face-to-face methods were first transferred to the SPSS database,
and 17 invalid survey responses were excluded.
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Before conducting statistical analyses, researchers should provide statistical information demonstrating that assumptions such as
linearity, stationarity, homogeneity, and normality are met for the analysis to be performed. Researchers should confirm the
preferred analysis techniques later (Tozoglu & Dursun, 2020).

Descriptive statistical analyses (frequency, arithmetic mean, mode, median, standard deviation) were initially conducted for the data
analysis. After statistical analyses, to assess whether the data exhibited a normal distribution, arithmetic mean, mode, median, and
skewness and kurtosis values were examined. The values are presented in Table 2. As the arithmetic means, mode, median,
skewness, and kurtosis values of the sub-dimensions of the Psychological Capital Scale and Communication Skills Scale were close
to each other and fell within the limits expressed by Biiyiikoztiirk (2012), Tabachnick and Fidell (2015), and George and Mallery
(2010) (-1 to +1; -1.5 to +1.5; -2.0 to +2.0), it was accepted that the data set exhibited a normal distribution.

Table 2. Cronbach's Alpha values for sub-dimensions of psychological capital and communication skills scale

Cronbach's Alpha N of Items
Self-sufficiency ,81 4
. . . . Hope 76 4
Psychological Capital Scale Sub-Dimensions Psychological resilience 85 5
Optimism 75 4
Communication Skills Scale Sub-dimensions Emotional Communication ,61 15

Less than 0.50 (Low Reliability), b) Between 0.50 and 0.80 (Moderate Reliability), c) Greater than 0.80 (High Reliability), which
is considered highly reliable according to Salvucci et al. (1997).

Table 3. Descriptive Statistics Distribution of Psychological Capital Scale Sub-Dimensions

Psychological Capital Scale Sub-Dimensions Communication Skills Scale Sub-Dimension
Self-Efficacy Hope Psychological Resilience Optimism Emotional Communication

n 312 312 312 312 312
Mean 16,36 16,49 19,38 15,08 48,38
Median 17,00 16,00 20,00 15,00 48,00
Mode 16,00 16,00 20,00 16,00 48,00
Ss. 2,83 2,79 3,63 3,13 5,39
Skewness -1,008 -,938 -,463 -,422 -,331
Kurtosis 1,905 1,536 ,363 ,142 ,316

Parametric tests were applied to this dataset, which shows a normal distribution (Bilyiikoztiirk, 2012); Tabachnik & Fidell, 2015);
George & Mallery, 2010). Independent Samples T-test was conducted to reveal the differentiation between independent variables
in the sub-dimensions of the Psychological Capital Scale and Communication Skills Scale sub-dimension. One-Way Analysis of
Variance (ANOVA) test was performed to observe differentiation among more than two different variables. Pearson correlation
analysis was carried out to determine the level of relationship between age, personal monthly income level, weekly durations of
engaging in sports activities, and the sub-dimensions of the Psychological Capital Scale and emotional communication scale.
Pearson correlation analyses were conducted to determine the relationship between the sub-dimensions of the Psychological Capital
Scale and the emotional communication scale, and all results were evaluated at a significance level of p < 0.050.

Ethics committee permission: Ethical approval of this study was obtained with the 2023/4 Faculty Ethics Committee Decisions,
numbered E-70400699- 050.02.04-2300134107, taken at the session dated 25.04.2023 of Atatiirk University Rectorate Faculty of
Sports Sciences Ethics Committee.

RESULTS
Table 4. Difference Between Gender (Independent Sample T-Test)

Gender n X Ss. t p

Self-Efficacy F:A”;f‘;e gg 12;2 égg 1132 258

Psychological Capital Scale Hope Flf/lrzf:e g; 122111 ;;g 859,391
Sub-dimensions Psychological Resilience F:Arr;?;e g; ggg ggg -1,915 056
e B0 %

CommsuS!)(EeS:omnerS]sI;i;Ins Scale Sensory Communication F:Arr;?;e g; jgég ggg -, 709 479

Table 4 presents the t-test analysis results for gender differences in sub-dimensions of the psychological capital scale and the sub-
dimension of communication skills. The t-test analysis was conducted to determine the gender differences in the mean scores of

https://dergipark.org.tr/en/pub/jsar


https://dergipark.org.tr/en/pub/jsar

JSAR, 2024, 6(3) 223

teacher candidates participating in the study. The results indicate that there is no significant difference between genders in terms of
the mean scores of the sub-dimensions of the psychological capital scale and the communication skills scale sub-dimension at the
0.050 significance level.

Table 5. Pearson Correlation Analysis between Age and Psychological Capital and Communication Skills

Psychological Capital Scale Sub-dimensions Communication Skills Scale Sub-Dimension
Self-Efficacy Hope  Psychological Resilience  Optimism Sensory Communication
r ,011 ,017 ,096 -,062 -,062
Age p ,847 770 ,091 ,273 273
n 312 312 312 312 312

Table 5 presents the analysis results regarding the relationship between participants' ages and sub-dimensions of the scale. The
correlation analysis conducted to identify the relationship between participants' ages and sub-dimensions of the psychological capital
scale, as well as the sub-dimension of the communication skills scale, revealed that there is no significant relationship.

Table 6. Difference Between Sporting Activity Statuses (Independent Sample T-Test)

Engagement in Sports

X Ss. t p

Activity
. Yes 224 16,71 2,74
Self-Efficacy No 88 1546 2.8 3,562 ,000
Yes 224 1691 2,63
. . Hope ' ' 4,281 1,000
Psychological Capital Scale Sub- P No 88 1544 2093
dimensions Psychological Yes 224 19,89 345
Resilience No 88 18,10 3,78 4,010,000
. Yes 224 1528 3,01
1
Optimism No 88 1455 3.40 ,853 ,065
Communication Skills Scale Sub- Sensory Yes 224 4826 5,13 593 554
Dimension Communication No 88 48,67 6,03 '

Table 6 presents the analysis results of the t-test for differences between sub-dimensions of the scale and participation status in
sports activities. The t-test analysis was conducted to determine if there were differences in the mean scores of sub-dimensions of
the psychological capital scale and the communication skills scale among teacher candidates based on their participation status in
sports activities. The results indicated significant differences at the 0.050 level in the sub-dimensions of self-efficacy, hope, and
psychological resilience (t=3.562, p=0.000; t=4.281, p = 0.000; t =4.010, p = 0.000). In all three sub-dimensions where significant
differences were found, teacher candidates engaged in sports activities had higher levels of psychological capital than those who
did not participate in sports activities.

Table 7. Difference Between Sports Activity Types (One-way ANOVA)

Type of Sports Activity n X Ss. f p Fark
Individual Sport* 132 16,32 2,89
Self-Efficacy Team Sport? 44 17,31 2,19 3,299 039 1<2
Both Sports 3 48 1722 261
Individual Sport* 132 16,74 2,73
Hope Team Sport? 44 17,40 2,31 1,056 ,350
Psychological Capital Scale Both Sports 3 48 16,91 2,63
Sub-dimensions Individual Sport* 132 19,68 3,47
Psychological Resilience Team Sport? 44 20,59 3,05 1153 318
Both Sports 3 48 1983 3,73
Individual Sport* 132 15,28 2,93
Optimism Team Sport? 44 16,02 2,82 2507 ,084
Both Sports * 48 14,62 3,27
Communication Skills Scale . Individual Sport* 132 48,36 4,70
Sub-Dimension Sensory Communication Team Sport? 44 47,40 6,02 ,888 ,413
Both Sports 3 48 48,79 5,39

Table 7 presents the analysis results of the ANOVA for differences between sub-dimensions of the scale and types of sports
activities. The analysis aimed to determine if there were differences in the mean scores of sub-dimensions of the psychological
capital scale and the communication skills scale among teacher candidates based on the types of sports activities they engage in.
The results indicated a significant difference at the 0.050 level in the sub-dimension of self-efficacy among the types of sports
activities they participate in. Specifically, teacher candidates engaged in individual sports had lower levels of psychological capital
in the self-efficacy sub-dimension compared to those involved in team sports (t = 3.299, p = 0.039). However, no significant
differences were observed among the other sub-dimensions regarding the types of sports activities undertaken by teacher candidates.
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Table 8. Pearson Correlation Analysis between Sportive Activity Duration and Psychological Capital and Communication Skills

Psychological Capital Scale Sub-dimensions Communication Skills Scale Sub-

Dimension
Self- Psychological - -
Efficacy Hope Resilience Optimism Sensory Communication
. . r ,076 -,006 ,131 ,022 ,042
Duration of EAr\lggsﬁment in Sports 259 929 050 739 253
y n_ 224 224 224 224 224

Table 8 provides the analysis results regarding the relationship between participants' weekly sports activity durations and sub-
dimensions of the scale. The correlation analysis conducted to identify the relationship between participants' weekly sports activity
durations and sub-dimensions of the psychological capital scale, as well as the sub-dimension of the communication skills scale,
revealed no significant relationship at the 0.050 level.

Table 9. Difference Between Purposes of Participation in Sports Activities (One-way ANOVA)

Purpose of Engaging in _

Sports n X Ss. f p

Health! 109 16,65 2,80
. Economic? 17 17,29 2,08

Self-Efficacy Social Activity? 70 16,70 2,84 276 842
Multiple Purposes* 28 16,64 2,72
Health! 109 16,92 2,56
Economic? 17 17,41 1,80

Hope Social Activity? 70 16,85 2,88 1285 836
Psychological Capital Scale Multiple Purposes* 28 16,67 2,77
Sub-dimensions Health! 109 20,05 3,45

Psychological Economic? 17 20,47 3,24 488 691

Resilience Social Activity® 70 19,68 3,62 ' !

Multiple Purposes* 28 19,42 3,21
Health! 109 15,38 2,74
o Economic? 17 16,47 2,98

Optimism Social Activity® 70 15,10 317 1440 232
Multiple Purposes* 28 14,64 3,50
Health! 109 48,21 5,16

Communication Skills Scale Sensory Economic? 17 50,52 6,04 1250 292

Sub-Dimension Communication Social Activity® 70 47,98 4,73 ! ’

Multiple Purposes* 28 47,82 5,31

Table 9 presents the analysis results of the ANOVA for differences between sub-dimensions of the scale and purposes of engaging
in sports activities. The variance analysis was conducted to determine if there were differences in the mean scores of sub-dimensions
of the psychological capital scale and the communication skills scale among teacher candidates based on their purposes for engaging
in sports activities. The results indicated that there were no significant differences at the 0.050 level among the purposes of engaging
in sports activities in terms of mean scores of psychological capital scale sub-dimensions and the communication skills scale sub-
dimension.

Table 10. Correlation Analysis (Pearson) Between Sub-dimensions of the Psychological Capital Scale and Sub-dimension of the
Emotional Communication Scale

Communication Skills Scale Sub-Dimension
Sensory Communication

r ,063
o Self-Efficacy p ,266
S n 312
52 r ,050
53 Hope p 377
o & n 312
g E : 019
fS= Psychological Resilience p ,740
Sh n 312
S r -,038
o Optimism p ,505

n 312

Table 10 provides the analysis results regarding the relationship between sub-dimensions of the scale. The correlation analysis was
conducted to identify the relationship between sub-dimensions of the psychological capital scale and the sub-dimension of the
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communication skills scale. The results indicated that no significant relationship was found at the 0.050 level among the sub-
dimensions of the psychological capital scale and the communication skills scale.

DISCUSSION and CONCLUSION

This research, conducted with the participation of 312 teacher candidates, aims to examine the relationship between psychological
capital and emotional communication skills in terms of sports activities and other variables.

No significant differences were found between the gender groups in the mean scores of the sub-dimensions of the psychological
capital scale among the participating teacher candidates. Similar results were obtained in our study as in previous research. Giingoér
(2022) and other studies conducted with teacher candidates, such as Kaya et al. (2014), Biiylikgoze and Kavak (2017), T6sten and
Ozgan (2017), Bahadir and Kahveci (2020), Cetin and Tanoba (2020), Bostanci and Sarbay (2018), Gékbulut and Coklar (2018),
concluded that there was no significant difference between the sub-dimensions of the psychological capital scale and genders.

However, our results differed from some other studies. Kelek¢i and Yilmaz (2015) stated that there was no statistically significant
difference in the sub-dimensions of positive psychological capital concerning gender among teachers. Nevertheless, it was found
that male teachers had higher levels of positive psychological capital than female teachers. Yal¢in (2019) and Kaplan (2021) found
in their studies that the levels of positive psychological capital of participant teachers differed significantly in terms of the gender
variable, particularly in the self-efficacy sub-dimension. It can be said that the self-efficacy perception levels of female teachers are
lower than those of male participant teachers. Sertel and Karadag (2022) observed a statistically significant difference in the
optimism dimension of psychological capital according to the gender of the teachers, favoring female participants.

It was determined that there is no significant difference between the emotional communication total score of the communication
skills scale and the gender variable among the participating teacher candidates. Similar results were found in our study as in previous
research. Cetinkaya (2011), Uygun and Arikan (2019), Dilekmen et al. (2008), Saracaloglu et al. (2009), Kayabas1 and Akcengiz
(2014), Giin (2018), and Durak (2021) in their studies with teacher candidates, Koser and Barut (2020), Gormiis et al. (2013),
Erozkan (2005), Kahyaoglu et al. (2015) with students, and Dénmez (2022) with teachers have all concluded that there is no
significant difference between communication skills and genders.

However, our results differ from some other studies. Celenk (2021), Milli and Yagc1 (2016) with teacher candidates, Akgam et al.
(2019), Erigiic et al. (2013), Akan and Giinek (2021), Arslan (2019), Arslan and Bardakg1 (2020), in their studies with students,
Bager et al. (2014) in their study with students, found a significant difference between communication skills and genders, favoring
female participants.

There was no significant relationship observed between the ages of the participants and the total scores of the sub-dimensions of the
psychological capital scale. Similarly, no significant relationship was observed between the ages of the participants and the other
sub-dimensions of the psychological capital scale. Similar studies support our results. Zenginoglu (2021) in their studies with
teachers found no significant relationship between the sub-dimensions of the psychological capital scale and the ages of the
participants.

There was no significant relationship observed between the ages of the participants and the emotional communication total score of
the communication skills scale. Similar studies support our results. Ak¢am et al. (2019), Erigii¢ et al. (2013), Erigii¢ and Eris (2013),
Gormiis et al. (2013), Erézkan (2005), Kahyaoglu Siit et al. (2015) with students, and Dénmez (2022), Yasar Ekici et al. (2017)
with teachers have all found no significant relationship between communication skills and the age variable.

Significant differences were found in the mean scores of the sub-dimensions of the psychological capital scale among teacher
candidates based on their participation status in sports activities. In all three sub-dimensions where significant differences were
found (self-efficacy, hope, and psychological resilience), teacher candidates engaged in sports activities had higher levels of
psychological capital than those who did not participate in sports activities.

Among the teacher candidates participating in the research, it was observed that there is a significant difference in the mean scores
of the sub-dimensions of the psychological capital scale based on the types of sports activities they engage in. Specifically, teacher
candidates engaged in individual sports activities had lower levels of psychological capital in the self-efficacy sub-dimension
compared to those engaged in team sports. However, no significant differences were found in the other sub-dimensions among
teacher candidates based on the types of sports activities they participated in.

No significant differences were found in the emotional communication total scores of the communication skills scale among teacher
candidates based on their engagement in sports activities, the types of sports activities they engaged in, and the purposes of engaging
in sports activities. Additionally, there was no significant relationship observed between the weekly duration of sports activities and
the emotional communication scale.
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There was no significant relationship found between the weekly duration of engaging in sports activities and the sub-dimensions of
the psychological capital scale among the participating teacher candidates. Furthermore, no significant differences were observed
in the mean scores of the sub-dimensions of the psychological capital scale based on the purposes of engaging in sports activities.

The correlation analysis conducted to determine the relationship between the sub-dimensions of the psychological capital scale and
the emotional communication scale did not reveal any significant relationship. Moreover, there were no studies found in the research
literature that jointly evaluated the independent variable of sports activity with the psychological capital and emotional
communication skills scales, examining the relationship between the sub-dimensions of the psychological capital scale and the
emotional communication scale.

Recommendations: Regardless of students' majors, considering the positive effects of sports activities on psychological capital,
integrating sports activities into educational programs can be considered. This can enhance the psychological capital of both students
and teacher candidates, positively impacting their overall quality of life.

To improve emotional communication skills, organizing training programs can be beneficial. Specifically, for enhancing emotional
communication skills, developing training programs for teacher candidates can be considered. Such training can assist teachers in
establishing more effective communication in their classrooms.

Although the study indicates that sports activities do not have a significant impact on communication skills, specialized training
programs can still be developed to enhance these skills. Communication-focused training for teacher candidates can help improve
their interactions within the classroom.
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