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Arastirma Makalesi

Tiirkce Ders Kitabi incelenmesi Dersinin Tiirk¢e Ogretmeni Adaylarinin Mesleki
Yeterliklerine Katkisi: Bir Durum Calismasi

Seher Cicek* |:| Ozet: Ders kitaplari, 6gretim pr_ograr}llarmln ama_glanga ulasmada ten}e_l ve yazgecii}mez biy

aragtir. Bu aragtirmanin amaci ise Tiirkge ders kitab1 incelemesi dersinin Tiirkge 6gretmeni
1Sinop Universitesi, Tiirkge Ogretimi asiaylgrlnln mesleki_ yetfzrliklerine katkisini belirlemek ve bu (;.e.:rg;evg.de dersiq yapisi, isleni§i,
Uygulama ve Arastirma Merkezi, stiresi ve zamanina iliskin tespitlerde bulunmaktir. Bu amagla Tiirkge 6gretmeni adaylarinin s6z
Sinop, Tiirkiye konusu derse iligkin goriiglerinin alindig1 aragtirma, durum caligmasina gore tasarlanmigtir.

Aragtirmanin ¢alisma grubu, t¢ farkli devlet iiniversitesinde Ogrenim goren 68 Tiirkge
ogretmenligi boliimii lisans 6grencisidir. Arastirmada yari yapilandirilmig goriisme formu ile
*Sorumlu Yazar toplanan nitel veriler, igerik analizi ile ¢oziimlenmistir. Aragtirma sonuglarina gore; Tiirk¢e ders
kitab1 incelemesi dersinin mesleki yeterliklerini olumlu etkiledigini belirten ogretmen
adaylarinin mesleki gelisim, 6grenciyi tanima, 6gretme ve d6grenme siireci, program ve igerik
bilgisi alt yeterlik alanlarinda bilgi ve beceri kazandiklar1 belirlenmistir. Ancak 6grenmeyi,
gelisimi izleme ve degerlendirme ile okul, aile ve toplum iliskileri alt yeterliklerine iliskin
herhangi bir gelismeye rastlanmamistir. Bu sonuglara gore; Tiirkge ders kitabi incelemesi
dersinin lisans diizeyinde ticiincii sinifta zorunlu ders olmasi, derse ayrilan dénem sayisinin
artirilmasi ve dersin dgretmenlik meslegi genel yeterliklerini olumlu etkileyecek sekilde etkin
katilim1 saglayacak uygulamali etkinliklerle islevsel bir sekilde yiiriitiilmesi 6nerilmistir.
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GIRIS

Tiirkiye’de egitim-ogretim faaliyetleri Milli Egitim Temel Kanunu’na uygun sekilde hazirlanan ders
ogretim programlarina gore yiiriitiiliir. Ogrencilere okul icinde veya disinda bir dersle ilgili kazandirilmas:
planlanan &grenme yasantilari toplamina o6gretim programi denir (Demirel, 2007). Ulkelerin egitim
politikalarin1 gergeklestiren, egitim-6gretim faaliyetlerini yonlendiren, derslerin smirlarini ¢izen G6gretim
programlarinda (Melanlioglu, 2008) iilkemizde yapilandirmaci yaklagima uygun olarak giincellenmeye
gidilmis ve bu programlar 2005 yilindan itibaren uygulanmaya baslanmistir. Sinirsiz bilgi ve uygulamalari
smirlandirarak dersin hedeflerine uygun olarak dogru ve gerekli bilgiyi hedef kitleye neden ne kadar ne zaman
ve nasil ulastirilacagi belirlemek ve ders kazanimlarini agiklamak 6gretim programlarinin islevidir (Caner &
Kurt, 2020). Ders 6gretim programlarinin hedeflerine ulasmak i¢in de ders kitaplar1 en yaygin ve en sik
kullanilan egitim-6gretim araclaridir (Demirel & Kiroglu, 2021).

Bir egitim ve 0gretim programi ¢ercevesinde hazirlanmis, Talim Terbiye Kurulu’nca orgiin ve yaygin
egitim kurumlarinda okutulmasi uygun bulunan basili veya dijital ortamdaki kitap ve ekleri veya model
prototipine ders kitab1 denir (MEB, 2021). Smiflardaki 6gretim uygulamalar i¢in kilavuz olarak kullanilan
(Posner, 2004) ders kitaplar1; gerekli bilgi ve becerileri kazandirarak 6grencileri akademik hayata hazirlayan;
onlar1 biligsel, duyussal ve devinissel olarak gelistirmeyi hedefleyen 6gretim araclaridir (Yalinkilig, 2014).
Ders kitaplar1 sayesinde 6gretim programinda belirlenen kazanimlar planh bir sekilde verilir (Biger, 2023).
Ders kitaplar1 egitim-6gretim siirecinde 6grenci ve dgretmenlere rehberlik eder (Yilmaz & Korkmaz, 2017),
ogrencileri bireysel 6grenme firsat1 ve 0grendiklerini tekrar etme firsat1 verir (Keles, 2001; Kilic & Seven,
2012). Ogretmenlerin en ¢ok kullandiklar1 egitim-6gretim arac1 olan ders kitaplari (Bedir & Demir, 2006; Iseri,
2007; Ozbay, 2003) ayn1 zamanda dgrencilerin de ilk olarak kolayca ulasabildikleri bir kaynaktir (Biger, 2023;
Glines, 2013). Ciinkii kapsaml1 bir 6gretim materyali olan ders kitaplar1 ekonomik bir aragtir (Dursun, 2006).
Ogretim programlarindaki hedeflere ulasmada temel arag olan ders kitaplar1 sayesinde dersler belli bir plana
uygun olarak sistematik bir sekilde islenir ve ayni zamanda kiiltiir aktarimi yapilir (Otrar & Tasar, 2021). Bu
nedenle ders kitaplari, egitim-6gretimin faaliyetlerinin niteligini dogrudan etkilemektedir (Iseri, 2007).
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Ogretim programi ile dgretmen ve dgrenciler arasinda en iyi iletisim kaynagi olan ders kitaplarinin
(Otrar & Tasar, 2021) 6gretmen ve dgrenciler agisindan birgok faydalari vardir. Ogretmenler, ders kitaplari
sayesinde agir ders yiikiiniin altindan kalkabilir ve 6gretim programinin hedeflerine uygun bilgi ve becerileri
belli bir plan dahilinde sirayla 6grencilere sunar. Baska bir deyisle 6gretmenler ders kitaplarmi kullanarak
zamandan ve is giiciinden tasarruf saglar. Ogrencilerin derse ve ders konularina kars: giidiillenmesini saglayan
ders kitaplan ile ogrenciler akademik hayatlar1 igin gerekli bilgi ve becerilere kolay ve hizli bir sekilde
ulagirlar. Ogrenciler ders kitaplarini kullanarak derse hazirlikli gelir, ders sirasinda dgretmenini dinlerken
kacirdiklart noktalar1 daha sonra ders kitabindan Ogrenebilirler. Ders sonrasi ise &grendiklerini tekrar
edebilirler (Otrar & Tasar, 2021; Sahin, 2004; Duman & Cakmak, 2003). Ogretmen ve dgrenciler igin bircok
fayda ve imkan saglayan ders kitaplari; 6grenci velileri i¢in de ¢ocuklarinin 6grenim durumlarmi, ders
durumlarini takip etmek icin temel kaynaktir. Ogrenci velileri de cocuklarma derslerinde yardim etmek igin
ders kitaplarini tantyip kullanmaktadir.

Ana dili egitiminde temel bir arag¢ olarak kullanilan Tiirk¢e ders kitaplar (Tiirkben, 2019) ile temel dil
becerileri ve Tiirk¢enin dil bilgisi, yazim ve noktalama becerileri 6grencilere kazandirilir. Dil becerileri ders
kitabinda yer alan temalara uygun secilen metinlerle biitiinciil bir sekilde gelistirilir (Kili¢ & Seven, 2012).
Tiirkge Dersi Ogretim Programi ile dgretmen, dgrenci ve dgrenci velileri iletisimi saglayan vazgegilmez bir
kaynak olan Tiirkce ders kitaplarini aragtirmacilar da bir¢ok yonden ele alip ¢aligmalar yiirlitmektedir. Ciinkii
teknolojik imkanlarin artmasina ragmen ders kitaplar1 diinyadaki tiim egitim sistemlerinde dersin uygulanmasi,
ders i¢i etkinliklerin yapilmasi, dersin tekrarlanmasi ve ders degerlendirme agamalar1 i¢in temel ara¢ olma
0zelligini korumaktadir (Otrar & Tasar, 2021). Bu nedenle ders kitaplarinin yazimu igerik, dil ve anlatim, gorsel
tasarim Ogeleri gibi dlciitlere uygun olarak belirli standartlara gore hazirlanmaktadir.

Ogretmen, dgrenci ve dgrenci velileri ile bulusmadan &nce birgok kez incelenen ders kitaplarmin
taslaklart:

« Icerigin Anayasa ve kanunlara uygunlugu,

» Igerigin bilimsel olarak yeterliligi,

« Igerigin egitim ve 6gretim programimin kazanimlarini gergeklestirme yeterliligi,

» Gorsel tasarimin ve igerik tasariminin, 6grenmeyi destekleyecek nitelikte olmasi ve Ogrencilerin
gelisim Ozelliklerine uygunlugu olmak {izere degerlendirilir (MEB, 2021). Milli Egitim Bakanligi Ders
Kitaplar1 ve Egitim Araglar1 Yonetmeligi'ne gore (2021) yaymevleri veya hizmet biriminin hazirlayacagi ders
kitab; igerik; dil, anlatim ve iislup; 6grenme, 6gretme, 6lgme ve degerlendirme; teknik, tasarim ve diizenleme
olgiitlerine gore biiyiik bir titizlikle hazirlanir.

Alanyazinda Tirkge ders kitaplar lizerine birgok arastirma yapilmustir. Tiirkiye’de 2000-2020 yillar
arasinda ders kitaplan iizerine toplam 322 tez yapildig1 ve yine en ¢ok tezin bu yillar arasinda Tiirkge ders
kitaplar1 tizerine yapildig1 tespit edilmistir (Otrar & Tasar, 2021). Diger yandan bu tez ve arastirma makalesi
iiretimi artarak devam etmektedir. Sur ise (2023) Tiirkce ders kitaplarini iizerine 192 makale yapildigini tespit
etmistir. Alanyazindaki bu c¢alismalar Tiirk¢e ders kitaplarini igerik yani temel dil becerileri (Cergi, 2016;
Cevik & Giines, 2017; Ozkara, 2006; Sarikaya, 2019) ve dil bilgisi (Akin, 2015; Mete, Cicek & Asar, 2022),
metinler (Bagc1 & Unal, 2013; Baldan, 2009; Batur, 2010; Canli, 2015; Cecen & Ciftci, 2007; Cigek ve Asar,
2022; Coban & Tabak, 2011; Iscan, 2004; Kutlu, 1999; Saltik, 2018; Yayli & Solak, 2009), gorsel tasarim
Ogeleri bakimindan (Ar1, 2008; Ayhan, 2010; Duran, 2006; Inan Yildiz & Bas, 2015; Iscan & Cimbiz, 2018;
Kayabekir, 2010) ele almistir. Ayrica Tiirkce ders kitaplarii 6lgme-degerlendirme (Cegen & Kurnaz, 2015;
Goger, 2008) olciitiine gore ele alan ¢aligmalar da vardir. Bununla birlikte Tiirk¢e ders kitaplarini 6gretmen
goriislerine gore degerlendiren calismalar da (Arslan & Engin, 2019; Dilekei, 2022; Epcagan & Okgu, 2010;
Sahin, 2008) bulunmaktadir.

Tiirkce ders kitaplar1 iizerine birgok arastirmanin yapilma nedeni ders kitabinin 6gretim programi
amaglarina ulasmada temel ve vazgecilmez bir ara¢ olmasidir. Bu 6gretim aracinin, nitelikli ve yeterli olmasi
Ogretim faaliyetlerinin kalitesini dogrudan etkileyecektir. Ancak alanyazinda “Tiirk¢e ders kitab1 incelemesi”
dersi lizerine Tiirkce 6gretmen adaylarinin goriisiine bagvurulan bir ¢alismaya rastlanmamistir. Her bir agamasti
uzun ve yogun ugraslar sonucunda ortaya ¢ikan ders kitaplarin1 mesleki yasamlar1 boyunca kullanacak olan
Tiirkce 6gretmeni adaylarinin Tiirkce ders kitabini tanimasi, kitabin yazilma agamalarini ve yazilma 6l¢iitlerini
bilmesi, kitab1 elestirel bir gozle degerlendirebilmesi gerekmektedir. Tiirkge 6gretmeni adaylari, Tiirkce dersi
Ogretim programinin kazanimlarina ulasmada Tiirkge ders kitaplarin1 etkin bir sekilde kullanmalari
gerektiginin bilincinde olmalidir. Ancak lisans diizeyinde Tiirk¢e egitimi boliimlerinin programlarinda
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“Tiirk¢e ders kitab1 incelemeleri” dersi se¢meli ders olarak okutulmaktadir. Bu durum bazi Tiirkge 6gretmeni
adaylarinin mesleki yasamlar1 boyunca en ¢ok kullanacaklar1 6gretim aracini tamimadan mesleklerine
baglamalar1 anlamina gelmektedir. Bu nedenle bu arastirmada Tiirk¢e ders kitabi incelemesi dersinin, Tiirkce
Ogretmeni adaylarinin mesleki yeterliklerine katkisini belirlemek ve bu ¢ergcevede dersin yapisi, islenisi, siiresi
ve zamanina iligkin tespitlerde bulunmak amaglanmistir. Bu amagla asagidaki sorun ve alt sorunlarla Tiirkge
Ogretmeni adaylarinin s6z konusu derse iliskin goriisleri alinmistir.

Aragtirmanin Sorun Ciimlesi
Tiirkce 6gretmeni adaylarinin “Tiirkce ders kitab1 incelemesi” dersine iliskin goriisleri nelerdir?

Alt Sorunlar

1. Tiirkge ders kitab1 incelemesi dersinde edinilen bilgi, beceri ve davranislarin 6gretmen adaylarmin
mesleki yeterliklerine katkilar nelerdir?

2. Tiirkge ders kitab1 incelemesi dersi Tiirkge 6gretmenligi lisans programu i¢in neden dnemlidir?

3. Tiirkge ders kitab1 incelemesi dersinde dgretmen adaylarinin tercih ettikleri 6gretim etkinlikleri
nelerdir?

YONTEM

Arastirmamin Modeli

Bu arastirma, nitel arastirma yontemlerinden biri olan durum calismasina gore yiiriitiilmiistiir. Cilinkii
durum ¢aligmalarinda katilimcilarin herhangi bir durum veya olaya iliskin deneyimleri sonucunda ortaya ¢ikan
duygu ve diislinceleri ve bunlarin altinda yatan sebepler derinlemesine arastirilir (Gillham, 2000). Bu
arastirmada da Tiirk¢e ders kitabi incelemesi dersini alan Tiirk¢e 6gretmeni adaylarinin bu deneyimlerine
iligkin goriisleri ayrintili bir sekilde ortaya konmustur. Bunun igin sistematik durum caligmasma gore;
arastirilacak sorun durumu belirlenerek arastirma sorun ve alt sorunlar1 olusturulmustur. Ardindan arastirma
katilmcilaria ulagilarak veriler toplanmig, bu veriler arastirma sorun ve alt sorunlariyla iligkilendirilerek
analiz edilmistir. Boylece arastirma sonuclarina ulasilmis ve bu sonuglar alanyazin sonuglar ile birlikte
tartigilarak yorumlanmis ve nihayet alanyazina yeni 6neriler sunulmustur (Yildirim & Simsek, 2013).

Calisma Grubu

Arastirmanin c¢alisma grubu, amagh Ornekleme yontemlerinden biri olan Olgiit drneklemeye gore
belirlenmistir. Bu 6rnekleme cesidinde arastirma konusu ile ilgili belli 6zelliklere sahip kisilerden ¢aligma
grubu olusturulur. Buna gore arastirmanin katilimeilari, ii¢ farkli devlet liniversitesinin egitim fakiiltesinde ii¢
ve dordiincii sinifta 6grenim goren Tiirkge Ogretmeni adaylaridir. Calisma grubundaki Tiirkge 6gretmeni
adaylarina iliskin demografik bilgiler tabloda gosterilmistir.

Tablo 1.

Calisma Grubuna Iliskin Demografik Bilgiler

T Kiz 44
Cinsiyet Erkek 24
. 3. smf 20

Simif diizeyi 4. sinif 48
Toplam 68

Tablo 1’de goriildiigii tizere ¢alisma grubundaki Tiirk¢ce dgretmeni adaylarimin kirk doérdii kiz, yirmi
dordii erkektir. Bu adaylarin yirmisi 3. siifta, kirk sekizi ise 4. sinifta lisans diizeyinde 6grenim gérmektedir.

Veri Toplama Araclan

Arastirmada durum ¢aligmasina uygun bir sekilde veri toplama araci olarak yar1 yapilandirilmis goriisme
formu kullanilmistir. Tiirk¢e 6gretmeni adaylarinin “Tiirkce ders kitab1 incelemesi” dersine iligskin goriiglerini
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almak i¢in aragtirma amagclarina uygun olarak agik uglu bes sorudan olusan goriisme formu hazirlanmigtir. Bu
form i¢in iki Tiirk¢e 6gretmeni ve iki akademisyen olmak iizere dort alan uzmaninin goriisiine basvurulmustur.
Alan uzmanlarindan gelen igerik, dil ve anlatima iligkin onerilerle formda diizeltmeler yapilmistir. Buna gore
baglangicta bes sorudan olusan goériisme formundaki soru sayisi tice disiiriilmiistiir. Ayrica goriisme formu ile
veri toplanmaya baslanmadan once iig lisans 6grencisi ile pilot uygulama yapilmistir. Ogrencilerden gelen
olumlu geri bildirimlerden sonra form son seklini almistir.

Veri Toplama Siireci

Yapilan bu ¢alismada aragtirma etigi ilkeleri gozetilmis olup gerekli etik kurul izinleri alinmustir. Etik
kurul izni kapsaminda; Sinop Universitesi Insan Aragtirmalar1 Etik Kurulu’ndan, 31.05.2024 tarihli, 2024/157
karar sayil1 belge alimmustir.

Verilerin Analizi

Aragtirma verileri, gerekli izinlerin alinmasindan sonra arastirmaya katilmay1 kabul eden goniilli
Tiirkce Ogretmeni adaylarindan yar1 yapilandirilmis goriisme teknigi ile toplanmustir. Arastirma verileri,
Karadeniz Bolgesi’nde yer alan {i¢ farkl1 devlet {iniversitesinde okuyan Tiirk¢e 6gretmeni adaylarindan 2023-
2024 egitim-6gretim y1il1 gliz ve bahar dénemlerinde toplanmistir. Tiirkge ders kitab1 incelemesi dersini alan
her bir 6grenci ile yaklasik on bes dakika siiren gorlismeler yapilmistir. Bu goriismeler sirasinda 6grencilerin
her bir goriisme sorusuna verdikleri cevaplar daha sonra incelenmek iizere yazili olarak kaydedilmistir.

Aragtirma verilerinin analizi, icerik analizi teknigi ile yapilmistir. Her bir katilimciya K1 ve K2...
seklinde kodlar verilerek katilimcilarin aragtirma sorularina verdikleri cevaplar birlestirilmigtir. Daha sonra bu
veri havuzundan arastirma sorularina iliskin tema ve alt temalar belirlenmistir. Her bir temaya iligkin veriler,
katilime1 kodlartyla tablolar {izerinde gosterilmistir. Ayrica her bir temaya iliskin katilimer goriislerini belirten
tipik 6rnekler verilmistir.

Aragtirmanin gecerlik ve glivenirligini saglamak ve artirmak icin veri setleri farkli zamanlarda iki defa
analiz edilmistir. Son veriler Miles & Huberman’in (1994) giivenirlik formiiliiyle degerlendirilmistir. Buna
gore verilerin giivenirlik diizeyinin %90’ n1n tizerinde oldugu gorilmistiir. Uyusma saglanamayan diger veriler
tekrar incelenerek ilgili temaya kodlanmistir. Ayrica veri toplama ve analizi siireci ayrintili bir sekilde
aciklanarak arastirma sonuglarina nasil ulasildigi adim adim anlatilmistir (Yildirim & Simsek, 2013). Boylece
arastirma sonuglarinin gecerlik ve giivenirligi saglanmistir.

BULGULAR

Birinci alt soruna iliskin bulgular: Arastirmanin birinci alt sorununda Tiirk¢e 6gretmeni adaylarinin
Tiirkce ders kitabir incelemesi dersinin mesleki yeterliklerine katkisina iligkin goriislerinin icerik analizleri
yapilmistir.

Tablo 2.

Tiirkce Ders Kitabl Incelemesi Dersinin Mesleki Yeterliklere Katkilarina Iliskin Ogretmen Adaylarinin
Goriislerinin Icerik Analizi Sonuclar

Tema Alt Temalar Katihhmcilar n N %
K158910 11,12, 13, 14, 17, 18, 19, 20, 28, 32, 38

s~y Oy 7y £ £ £) E) £ £} ) £ £ 'y £ £ 24 68 35
37,42,45,49, 53, 57, 63, 65

Mesleki deneyim kazandirma

Duyussal becerileri gelistirme K, 8, 10,12, 16, 17,21, 28, 29, 30, 33, 42, 55, 68 14 68 20
Mesleki Tﬁfkqe de.rs kitabin1 tanima ve K2,4,5,6,7,9,10,11,12,13, 14,15, 18, 19, 21,23, 28, 28 68 41
yeterlikleri d?gerlendlrn.le" _ : 29,31, 35, 37,38, 42,45, 49, 53, 54, 67
geligtirme Tiirkce D.er81 O"gvretlm Programi’n1 K1,3,4,6,7,9,10, 12, 16, 18,25, 27,31, 35, 36, 42, 44, 21 68 30
tanima, bilme, 6grenme 48, 52, 66, 67
Dort temel dil becerisine yonelik K 4,6,7,8, 11,12, 19,23, 24,29, 30, 32,37, 40, 41, 43, 20 68 29
etkinlikleri tanima ve degerlendirme 47,50, 52, 65
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Tablo 2 (Devam)

Tema Alt Temalar Katilimcilar n N %
m .
edef kitleyi tanima Ko, 11, 12,13, 15, 18, 23, 24, 28, 31, 17 68 25
38, 41,42, 53,55, 58, 60
Mesleki yeterlikleri Temalar1 tanima ve  Kie,20,28,33, 42,45, 61
o - . 7 68 10
gelistirme degerlendirme
Diger al lerine katki K
iger alan derslerine katki 3,4,7,8,13,15,62 7 68 10
saglama
Metin tiirlerini tanima ve Ks, 17,21, 34,36, 44, 57
- . 7 68 10
degerlendirme

Tablo 2’de goriildiigii gibi Tiirk¢e 6gretmeni adaylarinin Tiirkge ders kitabi incelemesi dersinin mesleki
yeterliklere katkilar1 hakkindaki goriisleri bir ana tema ve dokuz alt temada toplanmistir. Mesleki yeterlikleri
gelistirme ana temasi altindaki alt temalar “mesleki deneyim kazandirma, duyussal becerileri gelistirme,
Tiirkge ders kitabini tanima ve degerlendirme, Tiirkge Ogretim Programi’ni1 tanima, bilme, 6grenme; dort temel
dil becerisine yonelik etkinlikleri tanima ve degerlendirme, hedef kitleyi tanima, temalari tanima ve
degerlendirme, diger alan derslerine katki saglama, metin tiirlerini tanima ve degerlendirme seklinde ortaya
cikmustir.

Mesleki deneyim kazandirma: Tirkce ders kitabi dersini alan Tiirk¢e 6gretmeni adaylart mesleki
deneyim kazandiklarini belirtmigtir. Ornek: “Dersin igerigine bakildigi zaman tamamen meslek hayatina
atildigimizda nasil davranacagimiz ve neler yapmamiz gerektigi ile ilgili birgok bilgiyi bize kazandirdi (K1),
Ders igerigi ve akist bana mesleki anlamda sahadaymis gibi hissettirdi (K5), Bu ders sayesinde edindigim
bilgiler bana gelecek meslek hayatimda bir prova niteligindeydi (K8), Kitaptaki etkinliklerin nasil islenecegini
Ogrenip daha tecriibeli olma agisindan katki saglar (K11).”

Duyussal becerileri gelistirme: Katilimcilar, Tiirk¢e ders kitaplart dersini aldiklar icin meslege
atilmadan 6nce kendilerini daha yeterli, daha hazir, daha rahat hissettiklerini ifade etmistir. Baska bir deyisle
ders; dgretmen adaylarmin mesleki kaygilarini azaltmus, stres seviyelerini diisiirmiistiir. Ornek: “Bu ders
sayesinde miifredat ve genel anlamda donanimli bir 6gretmen olmak o kadar zor gelmiyor (K10), Meslek
hayatimda daha tecriibeli ve bilingli hareket edecegimi diisiiniiyorum (K12), Ileriki yillarda bu derste
ogrendigim bilgi, beceri ve davranislar sayesinde meslek hayatimda islerimi yaparken daha rahat olabilecegimi
diisiiniiyorum (K16).”

Tiirkce ders kitabim1 tamima ve degerlendirme: Calisma grubundaki 6gretmen adaylan Tiirkge ders
kitabini biitiin yonleriyle tanima ve degerlendirme firsat1 bulduklarim belirtmistir. Ogretmen adaylar Tiirkge
ders kitabinin dis yapi ve igerik 6zelliklerini 6grendiklerini ifade etmistir. Bununla birlikte kullandiklar Tiirkge
ders kitabinin eksikliklerini belirlemek, yanliglarini fark etmek ve bunlar diizeltmek i¢in kitab1 degerlendirme
becerisini kazandiklarin1 vurgulamistir. Ornek: “Ders kitabin1 ayrintil bir sekilde inceleme firsat1 sagladi.
Belki de bunu yapmayacaktim. Ders kitabindaki etkinliklerin nasil yapildigini, hepsinin belli bir diizen ve
programa gore yapildigini1 6grendim (K6), Basit bir kitap olarak goziikse de bu kitabin ne zorluk ve inceliklerle
yazildigin1 anlamis oldum. Ya da kitapla ilgili hangi hususlara dikkat etmem gerektigini anlayip bunu da
uygulamali 6devler ile iyice kavradim (K14).”

Tiirkce Ogretim Programi tanima, bilme, 6grenme: Tiirk¢e ders kitab1 dersini alan Tiirk¢e 6gretmeni
adaylar1 Tiirkce Ogretim Programi’m da yakindan tamima ve inceleme firsati bulmuslardir. Katilimcilar
ozellikle programdaki temel dil becerileri ve dil bilgisi kazanimlarini, temalari, metin tiirlerini vb. tantyip
ogrendiklerini belirtmistir. Ornek: “Derste hangi etkinligin program kazammlarmdan hangisine yonelik
oldugunu 6grendim. Daha 6nce program kazanimlar1 hakkinda bilgim yoktu (K4), Kazanim bilgisi, etkinlik
hazirlama becerisi kazandirdi (K20).”

Dort temel dil becerisine yonelik etkinlikleri tanima ve degerlendirme: Katilimcilar derste
edindikleri bilgi ve becerilerle ders kitabinda yer alan etkinlikleri incelediklerini; etkinlik yonergelerini,
etkinlik amaglarini, etkinlik yapilarini 6grendiklerini belirtmistir. Etkinliklerin olumlu ve olumsuz 6zelliklerini
degerlendirme ve bunlar diizeltme becerilerini kazandiklarini ifade etmistir. Ornek: “Herhangi bir etkinlikle
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karsilagtigimizda dort temel dil becerisi ve kazanimlar arasinda segicilik yapip bunlar belirlemeyi daha kolay
hale getirdi (K7), Kazanim bilgisi, etkinlik hazirlama becerisi kazandird1 (K12).”

Hedef kitleyi tammma: Goriisii alinan katilimcilar, mesleki yasamlarinda karsilacaklari ortaokul
ogrencilerinin fiziksel, duyussal ve bilissel dzelliklerini taniyabildiklerini ifade etmistir. Ornek: “Kiiciik
yastaki cocuklarin dinledigi, okudugu, Ogrendigi unsurlar1 bilerek onlarin hayal diinyasina girmemi
kolaylastirdi (K11), Ogretmen oldugum zaman ¢ocuklarin benden neler bekleyeceklerini daha iyi anladim ve
bu konuda oldukca deneyimli bir hocamizdan bu dersi aldim. Bu yiizden 6grenci psikolojisinden ders kitab1
yonergelerine kadar her seyi 6gretti bize (K13).”

Temalar1 tamma ve degerlendirme: Tiirkce Ogretmeni adaylari, programda yer alan zorunlu ve
secmeli temalar1 tanty1p 6grendiklerini belirtmistir. Ornek: “Tiirkce dersi kapsaminda kazanim ve temalarin
iyice kavranmasini sagladi (K16).”

Diger alan derslerine katki saglama: Tiirkce ders kitabi dersini alan ¢aligma grubundaki katilimcilar;
bu derste edindikleri bilgi ve becerileri diger derslerde kullandiklarini, bunlarin temel dil becerileri derslerinde
de ise yaradigini ifade etmistir. Ornek: “Ders kazanimlarmin islenisi hakkinda birg¢ok bilgi edindim. Bunun
ayn1 zamanda aldigim diger derslerin islenisinde de destek oldugunun farkina vardim (K3), Tiirkge ders kitabi
incelemesi dersinin “Dinleme ve Okuma Egitimi” derslerimize de katkis1 oldu (K4).”

Metin tiirlerini tamma ve degerlendirme: Goriisii alinan katilimcilar, Tiirkge Ogretim Programi’nda
sinif diizeyine gore belirlenen metin tiirlerini ve buna uygun olarak Tiirk¢e ders kitabinda kullanilan metinleri
tamy1p gordiiklerini ve bunlar1 kullanma becerisi kazandiklarimi ifade etmistir. Ornek: “Cocuklar igin hangi
metin ve becerilerin var oldugunu anlamami sagladi (K28).”

ikinci alt soruna iliskin bulgular: Arastirmanin ikinci alt sorununda Tiirkge dgretmeni adaylarinin
Tiirkce ders kitab1 incelemesi dersinin 6nemine iliskin goriislerinin icerik analizleri yapilmistir.

Tablo 3.

Tiirk¢e Ders Kitabt Incelemesi Dersinin Onemine Iliskin Ogretmen Adaylarimin Goriislerinin Igerik Analizi
Sonuglart

Temalar Alt temalar Katilmcilar n N %
K6,7,11, 12, 15,17, 18, 20, 23, 24, 25, 29, 32, 34, 35, 40, 41, 43, 45, 49, 50
Ana materyal aaaaaaaaaaaaaaaaaaaaa 24 68 35
51,55, 63
Onem Kilavuz kitap K 10, 14,19, 25, 29, 30, 37, 42, 45, 52, 56, 60 12 68 17
Program hedeflerine ulagma K s, 8, 16, 19, 23,27, 32, 38, 45, 64 10 68 14
Ders kitabina hakim olma
K s, 14, 16,28, 32,37, 46, 51, 60, 61 10 68 14

zorunlulugu

Tablo 3’te goriildiigii gibi s6z konusu dersin énemine iliskin igerik analizi sonuglari bir ana tema ve
dort alt temada toplanmistir. Ana tema “Snem” seklinde; alt temalar ise “ana materyal, kilavuz kitap, program
hedeflerine ulagsma, Tiirk¢e ders kitabina hakim olma zorunlulugu” seklinde ortaya ¢ikmaistir.

Ana materyal: Goriisii alinan katilimcilar, Tiirkge dersinin yiiriitiilmesinde en ¢ok ders kitabindan
faydalanacaklarint belirtmistir. Baska bir deyisle Tiirk¢e dersinin &gretiminde Tiirkge ders kitabi ana
materyaldir. Ornek: “Kesinlikle zorunlu ders olarak yer almalidir. Ciinkii her brans 6gretmeninin basucu kitabi
ders kitabidir (K7), Kesinlikle se¢meli bir ders olmayip zorunlu bir ders olarak islenmelidir. Ciinkii diger
Ogretmen adaylarinin da bu dersi almas1 gerektigi kanaatindeyim. Tiirk¢e 6gretmenlerinin sik¢a kullandigi bu
materyal konulu ders gereklidir (K17).”

Kilavuz kitap: Katilimcilara gore 6gretmenlerin egitim-6gretim faaliyetlerinde kilavuzu Tiirkge ders
kitabidir. Ornek: “Zorunlu ders olarak yer almaldir. Ciinkii 6gretmen olarak atandigimizda kilavuzumuz
Tiirkce ders kitabidir (K10), Ders kitab bir plan program dahilinde 6gretmenin dersini yonetmesine yardimci
olur (K19).”
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Program hedeflerine ulasma: Tiirkge 6gretmeni adaylarina gore Tiirkge Dersi Ogretim Programi
hedeflerine ulasmada Tiirkge ders kitab1 en temel 6gretim aracidir. Ornek: “Ders tiim igerigiyle program
icindeki akig1 gelistirmeye yarar. Bu yiizden zorunlu ders olmalidir (K5).”

Ders kitabina hakim olma zorunlulugu: Calisma grubundaki katilimcilara gore Tiirkge ders kitabini
tiim yénleriyle tanimak, bilmek ve grenmek zorunludur; basarili bir dgretim igin bu sarttir. Ornek: “Kesinlikle
cok gerekli bir derstir. Zorunlu olmasi tiim adaylar i¢in fayda saglayacaktir. Kitaba hakim olmamiz meslek
hayatimizda bizler i¢in yol gosterici bir unsur olup isimizi kolaylastiracaktir (K14), Lisans programimizda
zorunlu bir ders olmasi ¢ok faydahidir. Clinkii 6gretmenler ders kitaplarina hakim olmalhdir (K16).”

Uciincii alt soruna iliskin bulgular: Arastirmanin iigiincii alt sorununda Tiirkge Ogretmeni
adaylarinin Tiirk¢e ders kitab1 incelemesi dersinde tercih ettikleri 6gretim etkinliklerine iligkin goriislerinin
icerik analizleri yapilmistir.

Tablo 4.

Tiirk¢e Ders Kitabi Incelemesi Dersine Yonelik Ogretmen Adaylarinin Onerilerinin Icerik Analizi Sonuclart

;:I:I?a Alt temalar Katilmcilar n N %
Etkinliklerin hedef kitlenin
. - . K 1,8,9,13, 15, 17,22, 24,25, 29,
seviyesine uygunlugu belirleme ve 20 68 29
degerlendirme 33,34, 42, 44, 49, 51, 52, 58, 65, 66
Sinifta veya ortaokullarda uygulama K 4,7, 15, 18,21, 33, 38, 40, 43, 15 68 22
ve gozlem yapma 48,51,52, 55,65
Ders uygulamalarim ; : —
artrme Programdaki temel dil becerileri K 1358011 15, 15, 20,25, 38
kazanimlar ve ders kitabi etkinlik o mm eIt 14 68 20
Oneriler eslesmeleri 445,52
Ornek Tiirkce ders kitapcigt
hazirlama ¢ Peig K 3,5,6,12,14,28,33, 44, 67 9 68 13
Kargilastirmali incelemeler yapma K 15,19, 20, 23, 58 5 68 7
Ornek Tiirkge ders K 21,22, 23, 26, 29, 30, 32, 34, 35, 16 68 23
kitab1 edinme 38, 40, 42, 43, 44, 58, 62
Etkin katilimi
artrma K 28,29, 32, 38, 39,46, 47, 55 8 68 11

Tablo 4’te goriildiigii gibi Tiirkge 6gretmeni adaylarinin Tiirk¢e ders kitab1 incelemesi dersinde tercih
ettikleri 6gretim etkinliklerine iliskin gdriisleri bir ana tema ve ii¢ alt temada toplanmustir. Oneriler ana
temasinin alt temalar “ders uygulamalarini artirma, 6rnek Tiirkge ders kitab1 edinme, aktif katilimi artirma”
seklinde ortaya ¢ikmustir.

Ders uygulamalarmi artirma: Gorlisii alinan Tiirkge Ogretmeni adaylart Tiirkge ders kitabi
incelemeleri dersinde daha fazla uygulama yapmak istediklerini belirtmistir. Katilimeilar, 6zellikle Tiirkge
ders kitabin1 kullanma becerisini kazanmak i¢in kendi siniflarinda veya ortaokullarda uygulama veya gozlem
yapmak istediklerini ifade etmistir. Ayrica katilimcilar, Tiirkge ders kitabindaki etkinliklerin hedef kitlenin
seviyesine uygunlugunu belirleme ve degerlendirme caligmalart yapilmasini istemistir. Bununla birlikte
Tiirk¢e 0gretmeni adaylari, Tiirkge dersi 6gretim programi ile ders kitabindaki baglantiy1 kuran kazanimlar ile
etkinlik eslesmesini gdsteren uygulamalar tercih etmektedir. Diger yandan katilimcilar, Tiirkce ders kitaplar
ile ilgili karsilagtirmali ¢aligmalar yapmak ve &6rnek Tiirkce ders kitapgiklar1i hazirlamak istediklerini
belirtmistir. Ornek: “Uygulama olarak yapilmali. Ornek bir tema kismin1 6grenciden hazirlamast istenebilir.
Ogrenci yaparak 6grenmeli, siirece dahil edilmeli, doniitler saglam verilmeli, her detayin1 ayr1 ayr1 ele alarak
program dahilinde ilerlemelidir (K49), Baska iilkelerin ders kitaplar ile karsilagtirilmalar yapilmali (K55).”

Ornek Tiirkge ders kitabi edinme: Ug farkli iiniversitede 6grenim goren Tiirkge 6gretmeni adaylart
derste ozellikle 6rnek Tiirkge ders kitaplarini somut olarak kullanmak istediklerini vurgulamustir. Ornek:
“Bence tam da islenilmesi gerektigi gibi islendi. Cogu kazanimi nasil kazandirdigimizi 6grendik. Donem
boyunca bize bir kitap verildi ve o kitapla i¢li dislt olup giizel bir sekilde incelendi (K17), Her bir Tiirkce
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diisiiniiyorum (K40).”

Aktif katimn artirma: Tirkce O8retmeni adaylari, derslerde etkin bir sekilde katilabilecekleri
uygulamalar yapmak istediklerini ifade etmistir. Ornek: “Ogretmen adaylarini daha ¢ok faaliyete katacak
etkinlikler yapilabilir. Ogrenciyi mesleki anlamda pratige dokecek bilgi ve beceriler aktarilabilir. Daha gok
deneyim kazanmasi1 adina 6grenci merkezli olmalidir (K5).”

TARTISMA VE SONUC

Ogretmen yeterlikleri, 6gretmen adaylarinin meslege baslamadan 6nce aldiklari egitimin kalitesine
bagldir. Ogretmenin yeterlikleri ile egitim-6gretim faaliyetlerinin kalitesi dogrudan iliskilidir. Baska bir
deyisle, yeterli bir 6gretmen simif i¢inde veya sinif disinda lizerine diisen rolleri etkili bir sekilde yapacaktir
(Gokge, 2003). Ogretmenlik meslegi genel yeterlikleri, alt1 alt alana ayrilmigtir (MEB, 2017): mesleki gelisim-
kisisel ve mesleki degerler, 68renciyi tanima, 6gretme ve 0grenme siireci; 6grenmeyi, gelisimi izleme ve
degerlendirme; okul, aile ve toplum iliskileri, program ve icerik bilgisi. Karacaoglu (2008) 6gretmen
yeterlikleri {lizerine yaptig1 arastirmada Ogretmenlerin bazi alt yeterliklerde kendilerini kismen yeterli
bulduklarini belirlemistir. Bu aragtirmada, sahada gorev yapan oOgretmenleri gozlemleyen &gretmen
adaylarinin goriislerine gore ise 6gretmenler meslek bilgisi, alan bilgisi, kendini gelistirme konularinda kismen
yeterli iken ulusal ve uluslararasi degerler konusunda oldukea yeterlidir. ilkokul ve ortaokul 6gretmenlerinin
yeterlik algilarii inceleyen Tilegi (2014) ise 6gretmenlerin program ve icerik bilgisi alt alaninda kendilerini
daha az yeterli gordiiklerini belirlemistir. Onural’n (2006) 6gretmen adaylar1 ile yaptig1 arastirma sonuglarina
gore; 6gretmen adaylarma gore bir 6gretmen konu alani, pedagojik formasyon, 6gretmenlik meslegini sevme,
cocuklart sevme, 1iyi iletisim becerisine sahip olma, hosgoriili olma gibi yeterliklere sahip olmalidir. Bu
aragtirma sonuglarina gore ise Tiirkge Ogretmeni adaylari, Tiirkce ders kitab1 incelemesi dersinin mesleki
yeterliklerini olumlu etkiledigini belirtmistir. Tiirk¢e ders kitab1 incelemesi dersini alan 6gretmen adaylari;
mesleki deneyim kazandiklarini, duyussal becerilerinin gelistigini, Tiirkge ders kitabmi tanima ve
degerlendirme becerisi kazandiklarmm, Tiirkge Ogretim Programi’mi tanima, bilme, &grenme firsati
bulduklarini, dort temel dil becerisine yonelik etkinlikleri tanima ve degerlendirme becerisi kazandiklarim,
ortaokul 6grencilerinin 6zelliklerini tanidiklarini, tema ve metin tiirlerini tanima ve degerlendirme becerisi
kazandiklarin1 ve son olarak diger alan derslerinde fayda gordiiklerini belirtmistir. Bu sonuglara gore Tiirkce
ders kitab1 incelemesi dersinde 6gretmen adaylar alt yeterliklerden olan mesleki gelisim, 6grenciyi tanima,
Ogretme ve Ogrenme siireci, program ve igerik bilgisinde bilgi ve beceri kazanmistir, denilebilir. Bununla
beraber 6gretmen adaylarinin mesleklerine karsi olumlu tutum gelistirdikleri sdylenebilir. Cilinkii duyussal
becerilerinin de gelistigini belirten 6gretmen adaylari, meslek i¢in kendilerini daha hazir ve daha donaniml
hissederek kaygilarinin azaldigini vurgulamistir.

Planli ve programli egitim faaliyetlerinde en belirleyici ve yol gosterici ara¢ (Demirel & Kiroglu, 2021)
ve kilavuz olan ders kitaplari (Posner, 2004), 6gretmen ve dgrencilerin derste en sik bagvurduklar bir kaynaktir
(Karamustafaoglu, Salar & Celep, 2015). Alanyazin1 destekler sekilde Ogretmen adaylari; Tiirkce ders
kitabinin egitim-6gretim faaliyetlerinde ana materyal olmasi, 6gretmenler icin kilavuz kitap olmasi, Tiirkce
Dersi Ogretim Programi hedeflerine ulasmada bir ara¢ olmasi ve nihayet bu sebeplerden dolay ders kitabina
hakim olma zorunlulugu gerekgelerini 6ne siirerek s6z konusu dersin énemli oldugunu belirtmistir. Ciinkii
Tiirkge ders kitaplar1 Tiirkge Dersi Ogretim Programi’nin amaglarina ulasmak icin biitiin Tiirkiye’de ortak bir
sekilde kullanilan bir aragtir. Bu nedenle Tiirkce ders kitab1 incelemesi dersinin 6gretmen yetistiren kurumlar
olan egitim fakiiltelerinde zorunlu ders olarak okutulmasi acil bir ihtiyactir, denilebilir.

Tiirkge ders kitab1 incelemesi dersini alan Ogretmen adaylari, dersin islenmesine iliskin ders
uygulamalarin1 artirma, 6rnek Tiirkce ders kitab1 edinme, etkin katilimi artirma gibi 6gretim etkinliklerini
tercih ettiklerini belirtmistir. Ogretmen adaylar1; siniflarinda veya ortaokullarda uygulama ve gozlem yapmak
istediklerini, Tiirkce ders kitabindaki etkinlikleri inceleme ve degerlendirme, program kazanimlari ile ders
kitab1 etkinlik baglantilarini kuran uygulamalar ile Tiirk¢e ders kitaplarini karsilastirmali inceleme ¢alismalari
yapmak istediklerini ifade etmistir. Nihayet O0gretmen adaylari, 6rnek Tiirk¢e ders kitab1 hazirlamak
istediklerini de belirtmistir. Bu sonuglara gore 6gretmen adaylarinin mesleki yeterliklerini, Tiirkce ders kitabini
kullanma ve degerlendirme becerilerini artirmak istedikleri sdylenebilir. Ciinkii biitiin bu uygulamalar derste
yapildig1 zaman Ogretmen adaylari da derse etkin bir sekilde katilacak ve her defasinda bir {iriin ortaya

1386



Seher Cicek

cikaracaklardir. Nitekim 6gretmen adaylar1 da Tiirk¢e ders kitab1 incelemesi dersinde derse aktif bir sekilde
katilmak istediklerini ortaya koymustur. U¢ farkli devlet iiniversitesinde yiiriitiilen bu arastirmada bazi
Ogretmen adaylarinin sahada kullanilan Tiirkge ders kitab1 6rneklerine de ulasamadiklari ortaya ¢ikmigtir. Bu
nedenle 6gretmen adaylarinin Tiirk¢e ders kitaplarini bigim ve icerik bakimindan tanimalart i¢in ders kitabi
ornekleri dersi yiirliten akademisyen ve 0gretmen adaylarinin gayreti ile Milli egitim miidiirliikleri veya
ortaokullardan temin edilmelidir.

Ders kitaplarmin islevlerini ve kullanilma durumlarmi belirlemek, ders kitaplarimi hatalardan
arindirmak, eksikliklerini gidermek igin ders kitaplarini1 degerlendirmek biiyiik 6nem tasimaktadir (Otrar &
Tasar, 2021). Bu arastirmada da 6gretmenlik meslegi genel yeterligi alt yeterliklerinden olan dgrenmeyi,
gelisimi izleme ve degerlendirme ile okul, aile ve toplum iligkileri alt alanlarina iligkin 6gretmen adaylarinin
goriislerinde herhangi bir bulguya rastlanmamistir. Bu durum lisans diizeyinde ders siiresinin yetersiz olusu
nedeniyle Tiirk¢e ders kitabindaki 6lgme ve degerlendirme uygulamalarini inceleme firsati bulunamadigmin
bir kanit1 gibidir. Dilekgi (2022) Tiirk¢e 6gretmenlerinin Tiirk¢e ders kitaplarindaki 6lgme ve degerlendirme
uygulamalarini yetersiz bulduklarini belirlemistir. Kutlu (1999) ise Tiirk¢e ders kitaplarindaki metin alt1
sorularin niteliginin zayif oldugunu tespit etmistir. Goger ise (2008) Tiirkge ders kitaplarinda dinleme
kazanimlarmi 6lgmede eksiklikler oldugunu belirlemistir. Temel dil becerilerini 6l¢gme ve degerlendirmeye
iligkin biitin bu eksikleri belirleme, degerlendirme ve diizeltme becerisinin 6gretmen adaylarina
kazandirilmasi igin ders siiresinin artirilmasi gerekmektedir, denilebilir. Ayrica bu aragtirmada Tiirkge ders
kitab1 incelemesi dersini alan 6gretmen adaylarinin yirmisi tiglincii sinifta, kirk sekizi ise dordiincii sinifta bu
dersi almigtir. Adaylarin, dordiincii siniftaki staj uygulamalarindan 6nce derste kendilerine kilavuz olacak
Tiirkce ders kitabina iliskin yeterli bilgi ve beceriye sahip olmalar i¢in dersin lisans programinda ii¢iincii
sinifta verilmesi daha uygun olacaktir, denilebilir.
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INTRODUCTION

Educational activities in Turkey are conducted according to course curricula prepared in accordance
with the National Education Basic Law. The sum of learning experiences planned to be acquired by students
in or out of school related to a course is called the curriculum (Demirel, 2007). The curricula that realize
countries' educational policies, guide educational activities, and delineate the boundaries of courses
(Melanlioglu, 2008) have been updated in our country in line with the constructivist approach and have been
implemented since 2005. The function of curricula is to determine why, how much, when, and how to deliver
the correct and necessary information to the target audience in accordance with the course objectives by
limiting unlimited information and applications, and to explain the course outcomes (Caner & Kurt, 2020). To
achieve the goals of course curricula, textbooks are the most widespread and frequently used educational tools
(Demirel & Kiroglu, 2021).

A textbook is defined as a book and its supplements or model prototype, prepared within the framework
of an education and training program, approved by the Board of Education for use in formal and non-formal
educational institutions, in printed or digital format (MoNE, 2021). Textbooks, used as guides for classroom
teaching practices (Posner, 2004), are instructional tools that prepare students for academic life by imparting
necessary knowledge and skills, aiming to develop them cognitively, affectively, and psychomotorically
(Yalinkilig, 2014). Through textbooks, the outcomes determined in the curriculum are delivered in a planned
manner (Biger, 2023). Textbooks guide students and teachers in the educational process (Yilmaz & Korkmaz,
2017), providing students with opportunities for individual learning and revision (Keles, 2001; Kili¢ & Seven,
2012). Textbooks, being the most used educational tool by teachers (Bedir & Demir, 2006; Iseri, 2007; Ozbay,
2003), are also the primary source that students can easily access (Biger, 2023; Giines, 2013). This is because
textbooks, as comprehensive instructional materials, are economical tools (Dursun, 2006). As the primary tool
in achieving curriculum goals, textbooks enable lessons to be conducted systematically according to a specific
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plan while also facilitating cultural transmission (Otrar &Tasar, 2021). Therefore, textbooks directly affect the
quality of educational activities (Iseri, 2007).

Textbooks, which are the best communication resource between the curriculum and teachers
and students (Otrar & Tasar, 2021), have many benefits for both teachers and students. Thanks to
textbooks, teachers can manage heavy course loads and present knowledge and skills aligned with
the curriculum's objectives to students in a structured sequence. In other words, teachers save time
and effort by using textbooks. Textbooks, which motivate students towards the course and its subjects,
allow students to access the necessary knowledge and skills for their academic lives easily and
quickly. By using textbooks, students come prepared to class and can later learn from the textbook
any points they missed while listening to their teacher during the lesson. After class, they can review
what they've learned (Otrar & Tasar, 2021; Sahin, 2004; Duman & Cakmak, 2003). Textbooks, which
provide many benefits and opportunities for teachers and students, are also the primary resource for
parents to monitor their children's learning progress and course status. Parents also familiarize
themselves with and use textbooks to help their children with their studies.

Turkish textbooks, used as a fundamental tool in native language education (Tiirkben, 2019),
help students acquire basic language skills and Turkish grammar, spelling, and punctuation skills.
Language skills are developed holistically through texts selected in accordance with the themes in the
textbook (Kili¢ & Seven, 2012). Researchers also conduct studies on Turkish textbooks, which are
an indispensable resource for communication between the Turkish Course Curriculum and teachers,
students, and parents, from various perspectives. This is because, despite the increase in technological
opportunities, textbooks maintain their status as the primary tool for lesson implementation, in-class
activities, lesson review, and assessment stages in all education systems worldwide (Otrar & Tasar,
2021). Therefore, textbooks are prepared according to specific standards in terms of content, language
and expression, and visual design elements.

The drafts of textbooks, which are reviewed multiple times before reaching teachers, students,
and parents, are evaluated based on:

» Compliance of the content with the Constitution and laws,

* Scientific adequacy of the content,

* Adequacy of the content in achieving the learning outcomes of the education and training
program,

* Quality of visual design and content design in supporting learning and appropriateness for
students' developmental characteristics (MoNE, 2021). According to the Ministry of National
Education Textbooks and Educational Tools Regulation (2021), textbooks prepared by publishers or
service units are meticulously crafted based on criteria for content; language, expression, and style;
learning, teaching, measurement, and evaluation; and technical design and organization.

Numerous studies have been conducted on Turkish textbooks in the literature. It has been
determined that a total of 322 theses were written on textbooks in Turkey between 2000-2020, and
the most theses were written on Turkish textbooks during these years (Otrar & Tasar, 2021). On the
other hand, this production of theses and research articles continues to increase. Sur (2023) identified
that 192 articles were written on Turkish textbooks. These studies in the literature have examined
Turkish textbooks in terms of content, namely basic language skills (Cer¢i, 2016; Cevik &Glines,
2017; Ozkara, 2006; Sarikaya, 2019) and grammar (Akimn, 2015; Mete, Cicek & Asar, 2022), texts
(Bagc1 & Unal, 2013; Baldan, 2009; Batur, 2010; Canli, 2015; Cegen & Ciftci, 2007; Cigek & Asar,
2022; Coban & Tabak, 2011; Iscan, 2004; Kutlu, 1999; Saltik, 2018; Yayli & Solak, 2009), and visual
design elements (Ar1, 2008; Ayhan, 2010; Duran, 2006; inan Yildiz & Bas, 2015; iscan & Cimbiz,
2018; Kayabekir, 2010). There are also studies that examine Turkish textbooks according to
assessment and evaluation criteria (Cegen & Kurnaz, 2015; Goger, 2008). Additionally, there are
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studies that evaluate Turkish textbooks based on teachers' opinions (Arslan & Engin, 2019; Dilekei,
2022; Epgagan & Okgu, 2010; Sahin, 2008).

The reason for conducting many studies on Turkish textbooks is that the textbook is a
fundamental and indispensable tool in achieving the objectives of the curriculum. The quality and
adequacy of this teaching tool will directly affect the quality of educational activities. However, in
the literature, no study has been found that seeks the opinions of Turkish teacher candidates on the
“Turkish textbook analysis” course. Turkish teacher candidates, who will use textbooks throughout
their professional lives, need to be familiar with Turkish textbooks, know the stages and criteria of
writing the book, and be able to evaluate the book critically. Turkish teacher candidates should be
aware that they need to use Turkish textbooks effectively in achieving the objectives of the Turkish
course curriculum. However, in undergraduate Turkish education departments, the “Turkish textbook
analysis” course is taught as an elective. This means that some Turkish teacher candidates begin their
careers without being familiar with the teaching tool they will use most throughout their professional
lives. Therefore, this study aims to determine the contribution of the Turkish textbook analysis course
to the professional competencies of Turkish teacher candidates and to make observations regarding
the structure, delivery, duration, and timing of the course. For this purpose, the opinions of Turkish
teacher candidates regarding the course in question were obtained through the following problem and
sub-problems.

Research Problem Statement
What are the opinions of Turkish teacher candidates regarding the “Turkish textbook analysis”
course?

Sub-Problems

1. What are the contributions of the knowledge, skills, and behaviors acquired in the Turkish
textbook analysis course to the professional competencies of teacher candidates?

2. Why is the Turkish textbook analysis course important for the Turkish teaching
undergraduate program?

3. What are the preferred teaching activities of teacher candidates in the Turkish textbook
analysis course?

METHOD

Research Model

This research was conducted according to the case study, which is one of the qualitative research
methods. This is because case studies deeply investigate the feelings and thoughts that emerge as a result of
participants' experiences related to any situation or event, and the underlying reasons for these (Gillham, 2000).
In this research, the opinions of Turkish teacher candidates who took the Turkish textbook analysis course
regarding their experiences were presented in detail. For this purpose, according to the systematic case study;
the problem situation to be investigated was determined, and research problems and sub-problems were
formulated. Then, research participants were reached, data were collected, and these data were analyzed in
relation to the research problems and sub-problems. Thus, research results were obtained, and these results
were discussed and interpreted together with the literature results, and finally, new suggestions were presented
to the literature (Yildirim & Simsek, 2013).

Study Group

The study group of the research was determined according to criterion sampling, which is one of the
purposive sampling methods. In this type of sampling, a study group is formed from people with certain
characteristics related to the research topic. Accordingly, the participants of the research are Turkish teacher
candidates studying in the third and fourth years at the education faculties of three different state universities.
Demographic information about the Turkish teacher candidates in the study group is shown in the table.
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Table 1.

Demographic Information about The Study Group

Female 44
Gender Male 24
3rd grade 20
Class level 4rd grade 48
Total 68

As shown in Table 1, forty-four of the Turkish teacher candidates in the study group are female and
twenty-four are male. Twenty of these candidates are studying at the undergraduate level in the 3rd year and
forty-eight are in the 4rd year.

Data Collection Instruments

In the research, a semi-structured interview form was used as a data collection tool in accordance with
the case study. An interview form consisting of five open-ended questions was prepared in line with the
research objectives to obtain the opinions of Turkish teacher candidates regarding the “Turkish textbook
analysis” course. Four field experts, including two Turkish teachers and two academics, were consulted for
this form. Corrections were made to the form based on the suggestions from field experts regarding content,
language, and expression. Accordingly, the number of questions in the interview form, which initially
consisted of five questions, was reduced to three. Additionally, a pilot application was conducted with three
undergraduate students before data collection began with the interview form. After receiving positive feedback
from the students, the form took its final shape.

Data Collection Procedure

In this study, research ethics principles were observed, and the necessary ethics committee approvals
were obtained. Within the scope of the ethics committee approval, a document with decision number 2024/157
dated 31.05.2024 was obtained from Sinop University Human Research Ethics Committee.

Data Analysis

Research data were collected using a semi-structured interview technique from volunteer Turkish
teacher candidates who agreed to participate in the study after obtaining the necessary permissions. The
research data were collected from Turkish teacher candidates studying at three different state universities in
the Black Sea Region during the fall and spring semesters of the 2023-2024 academic year. Interviews lasting
approximately fifteen minutes were conducted with each student who took the Turkish textbook analysis
course. During these interviews, the answers given by the students to each interview question were recorded
in writing for later examination.

The analysis of research data was conducted using the content analysis technique. Each participant was
given codes such as P1 and P2..., and the answers given by the participants to the research questions were
combined. Subsequently, themes and sub-themes related to the research questions were determined from this
data pool. Data for each theme were shown on tables with participant codes. Additionally, typical examples
illustrating participant views for each theme were provided.

To ensure and increase the validity and reliability of the research, data sets were analyzed twice at
different times. The final data were evaluated using Miles and Huberman’s (1994) reliability formula.
Accordingly, it was observed that the reliability level of the data was above 90%. Other data that could not be
reconciled were re-examined and coded to the relevant theme. Furthermore, the data collection and analysis
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process was explained in detail, describing step by step how the research results were reached (Yildinm &
Simsek, 2013). Thus, the validity and reliability of the research results were ensured.

RESULTS

Findings related to the first sub-problem: In the first sub-problem of the research, content analyses
were conducted on the opinions of Turkish teacher candidates regarding the contribution of the Turkish
textbook analysis course to their professional competencies.

Table 2.

Content Analysis Results of Teacher Candidates’ Opinions on the Contributions of the Turkish Textbook
Analysis Course to Professional Competencies

Theme Sub-themes Participants n N %
P1,5,8,9,10,11, 12, 13, 14, 17, 18, 19, 20, 28

9~y Oy 7y £ £ £) £ £ £ £) £ £ ) 24 68 35
32,38, 37, 42, 45, 49, 53, 57, 63, 65
Developing affective skills Ps, 8, 10,12, 16,17,21,28,29,30,33,42,55,68 14 68 20

Providing professional experience

P2,4,5,6,7,9,10,11,12, 13, 14, 15,18, 19, 21
aaaaa ) > ) i) s ) > i) > 28 68 41

Recognizing and evaluating Turkish textbooks
23,28, 29,31, 35,37, 38, 42, 45, 49, 53, 54, 67

Developing

Y Recognizing, knowing, and learning the P1,3,4,6,7,9, 10,12, 16, 18, 25,27, 31, 35, 36,
professional ; . 21 68 30
X Turkish Curriculum 42,44, 48, 52, 66, 67
competencies P : =
Recognizing and evaluating activities for four P46, 7,5, 11, 12, 19, 23, 24, 29, 30, 32, 37, 40, 20 68 29
basic language skills 41,43, 47, 50, 52, 65
.. . Pio, 11,12, 13, 15, 18, 23, 24, 28, 31, 38, 41, 42
Recognizing the target audience [ O AN Y. S
53,55, 58, 60
Recognizing and evaluating themes P16, 20, 28, 33, 42, 45, 61 7 68 10
Contributing to other field courses P3,4,7,8,13,15,62 7 68 10
Recognizing and evaluating text types Ps, 17,21, 34, 36, 44, 57 7 68 10

As shown in Table 2, the opinions of Turkish teacher candidates about the contributions of the Turkish
textbook analysis course to professional competencies are grouped under one main theme and nine sub-themes.
The sub-themes under the main theme of developing professional competencies emerged as “providing
professional experience, developing affective skills, recognizing and evaluating Turkish textbooks;
recognizing, knowing, and learning the Turkish Curriculum; recognizing and evaluating activities for four
basic language skills, recognizing the target audience, recognizing and evaluating themes, contributing to other
field courses, recognizing and evaluating text types.”

Providing professional experience: Turkish teacher candidates who took the Turkish textbook course
stated that they gained professional experience. Example: “When looking at the course content, it provided us
with a lot of information about how we will behave and what we need to do when we enter professional life
(P1), The course content and flow made me feel like I was in the field professionally (P5), The knowledge I
gained through this course was like a rehearsal for my future professional life (P8), It contributes to learning
how to process the activities in the book and becoming more experienced (P11).”

Developing affective skills: Participants expressed that they felt more competent, more prepared, and
more comfortable before entering the profession because they took the Turkish textbooks course. In other
words, the course reduced the professional anxiety of teacher candidates and lowered their stress levels.
Example: “Thanks to this course, becoming a well-equipped teacher in terms of curriculum and in general
doesn't seem so difficult (P10), I think I will act more experienced and consciously in my professional life
(P12), I think I can be more comfortable in my professional life in the coming years, thanks to the knowledge,
skills, and behaviors I learned in this course (P16).”

Recognizing and evaluating the Turkish textbook: The pre-service teachers in the study group stated
that they had the opportunity to fully recognize and evaluate the Turkish textbook. They expressed that they
learned about the external structure and content features of the Turkish textbook. Furthermore, they
emphasized that they gained the ability to evaluate the book to identify its shortcomings, recognize errors, and
correct them. Example: “It provided an opportunity to examine the textbook in detail. Perhaps I wouldn't have
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done this otherwise. I learned how the activities in the textbook are done, that they are all done according to a
certain order and program (P6), Although it looks like a simple book, I understood the difficulties and
intricacies with which this book was written or I understood what aspects of the book I should pay attention to
and thoroughly grasped this through practical assignments (P14).”

Recognizing, knowing, and learning the Turkish Curriculum: Pre-service Turkish teachers who took
the Turkish textbook course also had the opportunity to closely recognize and examine the Turkish Curriculum.
Participants stated that they especially recognized and learned the basic language skills and grammar
acquisitions, themes, text types, etc. in the program. Example: “In the course, I learned which activity
corresponds to which program acquisition. I didn't have any knowledge about program acquisitions before
(P4), It provided knowledge of acquisitions and the skill to prepare activities (P20).”

Recognizing and evaluating activities for four basic language skills: Participants stated that with the
knowledge and skills they acquired in the course, they examined the activities in the textbook; they learned
about activity instructions, activity objectives, and activity structures. They expressed that they gained the
skills to evaluate the positive and negative features of the activities and correct them. Example: “When we
encounter any activity, it made it easier to make selections between the four basic language skills and
acquisitions and identify them (P7), It provided knowledge of acquisitions and the skill to prepare activities
(P12).”

Recognizing the target audience: The participants whose opinions were taken stated that they could
recognize the physical, affective, and cognitive characteristics of middle school students they would encounter
in their professional lives. Example: “Knowing the elements that young children listen to, read, and learn made
it easier for me to enter their world of imagination (P11), When I become a teacher, I better understood what
children would expect from me, and I took this course from a very experienced instructor. Therefore, he taught
us everything from student psychology to textbook instructions (P13).”

Recognizing and evaluating themes: Turkish teacher candidates stated that they recognized and
learned the compulsory and elective themes included in the program. Example: “It ensured a thorough
understanding of the learning outcomes and themes within the scope of the Turkish course (P16).”

Contributing to other field courses: Participants in the study group who took the Turkish textbook
course stated that they used the knowledge and skills acquired in this course in other courses, and that these
were also useful in basic language skills courses. Example: “I gained a lot of knowledge about the processing
of course outcomes. I realized that this also supported the processing of other courses I took (P3), The Turkish
textbook analysis course also contributed to our “Listening and Reading Education” courses (P4).”

Recognizing and evaluating text types: The participants whose opinions were taken stated that they
recognized and saw the text types determined according to grade level in the Turkish Teaching Program and
the texts used in the Turkish textbook accordingly, and that they gained the ability to use them. Example: “It
enabled me to understand what texts and skills exist for children (P28).”

Findings related to the second sub-problem: In the second sub-problem of the research content
analyses were conducted on the opinions of Turkish teacher candidates regarding the importance of the Turkish
textbook analysis course.

Table 3.

Results of the Content Analysis of Teacher Candidates’ Opinions on the Importance of the Turkish Textbook
Analysis Course

Theme Sub-themes Participants n N %
. . P 6,7, 11,12, 15,17, 18, 20,23, 24, 25, 29, 32, 34, 35, 40, 41, 43, 45
Maln materlal s [y i i B 5 i i} k) ) 5 s i3 i} B i} s 5 E 24 68 35
Significance 2. 30,2, 32,03
Guidebook P 10, 14, 19,25, 29,30, 37, 42, 45, 52, 56, 60 12 68 17
Achieving program objectives P 5.8.16,19, 23,27, 32, 38, 45, 64 10 68 14
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Necessity of mastering the Turkish P s, 14, 16, 28,32, 37, 46, 51, 60, 61

textbook 1068 14

As shown in Table 3, the content analysis results regarding the importance of the course in question
are grouped under one main theme and four sub-themes. The main theme is “significance” while the sub-
themes are “main material, guidebook, achieving program objectives, necessity of mastering the Turkish
textbook.”

Main material: The participants whose opinions were taken stated that they would mostly benefit
from the textbook in conducting the Turkish course. In other words, the Turkish textbook is the main material
in teaching the Turkish course. Example: “It should definitely be included as a compulsory course. Because
the textbook is the main reference for every subject teacher (P7), It should definitely not be an elective course
but should be taught as a compulsory course. Because I believe that other teacher candidates should also take
this course. This course on the material frequently used by Turkish teachers is necessary (P17).”

Guidebook: According to the participants, the Turkish textbook is the guide for teachers in educational
activities. Example: “It should be included as a compulsory course. Because when we are appointed as
teachers, our guide is the Turkish textbook (P10), The textbook helps the teacher manage their lesson within a
plan and program (P19).”

Achieving program objectives: According to Turkish teacher candidates, the Turkish textbook is the
most fundamental teaching tool in achieving the objectives of the Turkish Course Curriculum. Example: “The
course, with all its content, serves to improve the flow within the program. Therefore, it should be a compulsory
course (P5).”

Necessity of mastering the Turkish textbook: According to the participants in the study group, it is
essential to fully understand, know, and learn the Turkish textbook in all its aspects; this is a requirement for
successful teaching. For example: “It is definitely a very necessary course. Making it mandatory will benefit
all candidates. Mastering the book will be a guiding element in our professional life and will make our job
easier (P14), It is very useful that it is a compulsory course in our undergraduate program. Because teachers
should have mastery over textbooks (P16).”

Findings related to the third sub-problem: In the third sub-problem of the research, content analyses
were conducted on the opinions of Turkish teacher candidates regarding their preferred teaching activities in
the Turkish textbook analysis course.

Table 4.

Analysis Results of Suggestions by Teacher Candidates for the Turkish Textbook Analysis Course

Theme Sub-themes Participants n N %
Determining and evaluating the

P 1,8,9,13,15,17,22, 24,25, 29,

suitability of activities for the target 20 68 29
. ; 33, 34,42, 44,49, 51, 52, 58, 65, 66
audience's level
Conducting observations and
L. . . P 4,7,8,15, 18,21, 33, 38, 40, 43,
applications in classrooms or middle 15 68 22
. 48,51,52, 55, 65
Increasing course schools
applications Basic language skills achievements
. P 1,3,5,8,9,11,13,18,20,25,
in the program and course book 14 68 20

Suggestions 38,41, 45,52

activity matches
Preparing a sample Turkish course

P 3,56, 12, 14,28, 33, 44, 67 9 68 13

booklet
Conducting comparative analyses P 15,19,20,23, 58 5 68 7
Acquiring sample P 21,22, 23,26, 29,30, 32, 34, 35,
. 16 68 23
Turkish textbooks 38,40, 42, 43, 44, 58,62
Increasing active
casing P 28,29, 32,38, 39.46, 47, 55 8§ 68 11
participation
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As shown in Table 4, the opinions of Turkish teacher candidates regarding their preferred teaching
activities in the Turkish textbook analysis course were grouped into one main theme and three sub-themes.
The sub-themes of the main theme “suggestions” emerged as “increasing course applications, acquiring sample
Turkish textbooks, and increasing active participation.”

Increasing course applications: Turkish teacher candidates whose opinions were taken stated that
they wanted to have more practical applications in the Turkish textbook analysis course. Participants expressed
that they particularly wanted to practice or observe in their own classrooms or middle schools to gain the skill
of using Turkish textbooks. Additionally, participants requested activities to determine and evaluate the
appropriateness of the activities in Turkish textbooks for the target audience's level. Moreover, Turkish teacher
candidates prefer applications that demonstrate the connection between the Turkish course curriculum and the
textbook, showing the matching of learning outcomes with activities. On the other hand, participants indicated
that they wanted to conduct comparative studies on Turkish textbooks and prepare sample Turkish booklets.
For example: “It should be done as an application. Students can be asked to prepare a sample theme section.
The student should learn by doing, be included in the process, feedback should be given solidly, each detail
should be addressed separately and progress should be made within the program (P49), Comparisons should
be made with textbooks from other countries (P55).”

Acquiring sample Turkish textbooks: Turkish teacher candidates studying at three different
universities emphasized that they particularly wanted to use sample Turkish textbooks concretely in class.
Example: “I think it was taught exactly as it should be. We learned how to impart most of the learning
outcomes. Throughout the semester, we were given a book, and it was thoroughly examined in a nice way
(P17), I think that each Turkish teaching student should be given a concrete Turkish textbook as a material
when taking this course (P40).”

Increasing active participation: Turkish teacher candidates expressed that they wanted to engage in
practices where they could actively participate in classes. Example: “Activities that will involve teacher
candidates more can be done. Knowledge and skills that will put the student into practice in a professional
sense can be conveyed. It should be student-centered for them to gain more experience (P5).”

DISCUSSION AND CONCLUSION

Teacher competencies depend on the quality of education that teacher candidates receive before starting
their profession. The competencies of a teacher are directly related to the quality of educational activities. In
other words, a competent teacher will effectively perform their roles both inside and outside the classroom
(Gokge, 2003). The general competencies of the teaching profession are divided into six sub-areas (MoNE,
2017): professional development-personal and professional values, understanding students, teaching and
learning process; monitoring and evaluating learning and development; school, family, and community
relations, program and content knowledge. In his research on teacher competencies, Karacaoglu (2008)
determined that teachers found themselves partially competent in some sub-competencies. In this study,
according to the opinions of teacher candidates who observed teachers working in the field, teachers are
partially competent in professional knowledge, field knowledge, and self-development, while they are quite
competent in national and international values. Tilegi (2014), who examined the competency perceptions of
primary and secondary school teachers, determined that teachers considered themselves less competent in the
sub-area of program and content knowledge. According to the results of Onural’s research (2006) with teacher
candidates, a teacher should have competencies such as subject area knowledge, pedagogical formation, love
for the teaching profession, love for children, good communication skills, and tolerance. According to the
results of this research, Turkish teacher candidates stated that the Turkish textbook analysis course positively
affected their professional competencies. Teacher candidates who took the Turkish textbook analysis course
stated that they gained professional experience, developed their affective skills, acquired the ability to
recognize and evaluate Turkish textbooks, found the opportunity to recognize, know, and learn the Turkish
Curriculum, gained the ability to recognize and evaluate activities for four basic language skills, recognized
the characteristics of middle school students, acquired the ability to recognize and evaluate themes and text
types, and finally benefited in other field courses. Based on these results, it can be said that in the Turkish
textbook analysis course, teacher candidates gained knowledge and skills in sub-competencies such as

1399



Trakya Journal of Education, 15(3) 2025, 1392-1404

professional development, understanding students, teaching and learning process, and program and content
knowledge. Moreover, it can be said that teacher candidates developed a positive attitude towards their
profession. This is because teacher candidates who stated that their affective skills also improved emphasized
that they felt more prepared and equipped for the profession, thus reducing their anxiety.

Textbooks, which are the most decisive and guiding tool in planned and programmed educational
activities (Demirel & Kiroglu, 2021) and serve as a guide (Posner, 2004), are the most frequently consulted
resource by teachers and students in class (Karamustafaoglu, Salar & Celep, 2015). Supporting the literature,
pre-service teachers stated that the Turkish textbook course is important because it is the main material in
educational activities, serves as a guidebook for teachers, is a tool for achieving the objectives of the Turkish
Language Teaching Program, and consequently, it is necessary to master the textbook. This is because Turkish
textbooks are a tool used uniformly throughout Turkey to achieve the goals of the Turkish Language Teaching
Program. Therefore, it can be said that there is an urgent need for the Turkish textbook analysis course to be
taught as a compulsory subject in education faculties, which are teacher training institutions.

Pre-service teachers who took the Turkish textbook analysis course indicated that they prefer teaching
activities such as increasing course applications related to the course delivery, obtaining sample Turkish
textbooks, and increasing active participation. Pre-service teachers expressed their desire to conduct
observations and applications in their classrooms or middle schools, to examine and evaluate activities in
Turkish textbooks, to create applications that connect program outcomes with textbook activities, and to
conduct comparative studies of Turkish textbooks. Finally, pre-service teachers also stated that they want to
prepare sample Turkish textbooks. Based on these results, it can be said that pre-service teachers want to
increase their professional competencies and skills in using and evaluating Turkish textbooks. This is because
when all these applications are carried out in the course, pre-service teachers will actively participate in the
lesson and produce an outcome each time. Indeed, pre-service teachers have also revealed that they want to
actively participate in the Turkish textbook analysis course.

This research, conducted at three different state universities, revealed that some pre-service teachers
could not access examples of Turkish textbooks used in the field. Therefore, to enable pre-service teachers to
become familiar with Turkish textbooks in terms of form and content, textbook examples should be obtained
from National Education Directorates or middle schools through the efforts of the academician conducting the
course and the pre-service teachers.

It is of great importance to evaluate textbooks in order to determine the functions and usage situations
of textbooks, eliminate errors, and address their shortcomings (Otrar & Tasar, 2021). In this research, no
findings were encountered in the opinions of teacher candidates regarding the sub-areas of monitoring and
evaluating learning and development, and school, family, and community relations, which are sub-
competencies of the general teaching profession competency. This situation seems to be evidence that there
was no opportunity to examine the measurement and evaluation practices in the Turkish textbook due to the
insufficient course duration at the undergraduate level. Dilekgi (2022) determined that Turkish teachers found
the measurement and evaluation practices in Turkish textbooks inadequate. Kutlu (1999) found that the quality
of the questions below the texts in Turkish textbooks was poor. Goger (2008) determined that there were
deficiencies in measuring listening skills in Turkish textbooks. It can be said that the course duration needs to
be increased in order to equip teacher candidates with the ability to identify, evaluate, and correct all these
deficiencies related to measuring and evaluating basic language skills. Additionally, in this research, twenty
of the teacher candidates who took the Turkish textbook analysis course took it in their third year, while forty-
eight took it in their fourth year. It can be said that it would be more appropriate to offer the course in the third
year of the undergraduate program so that candidates have sufficient knowledge and skills regarding the
Turkish textbook that will guide them in their fourth-year internship applications.
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