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Anne-Babalarin OSB Olan Cocuklara Giivenlik Becerilerinin Ogretimine
Iliskin Goriisleri ve Deneyimleri

H. Deniz Degirmenci ROR! Seray Ol¢ay ROR? Ahmet Fidan'/ROR3 Elif Tekin-iftar'~/ROR

Oz
Giris: Otizm spektrum bozuklugu (OSB) olan ¢ocuklarda goriilen sosyal etkilesim ve iletisimde yetersizlikler ile
simirl ilgiler ve tekrarlayici davraniglar onlar1 giivenlik risklerine karsi daha korumasiz hale getirmektedir.
Arastirmalar da OSB olan ¢ocuklarin tipik gelisen ¢ocuklara kiyasla giivenlik risklerine daha fazla maruz kaldigin
gostermektedir. Bu aragtirmanin amaci OSB olan ¢ocuga sahip anne-babalarin giivenlik becerileri ve 6gretimine
iligkin goriislerini ve deneyimlerini belirlemektir.

Yontem: Arastirma betimsel aragtirma modeliyle desenlenmistir. Katilimcilar 6lgiit 6rnekleme, maksimum
¢esitlilik 6rneklemesi ve kolay ulasilabilir 6rnekleme ilkeleri benimsenerek belirlenmistir. Arastirma kapsaminda
43 anne-babadan yari-yapilandirilmig goriigmeler araciligi ile veri toplanmustir ve veriler betimsel olarak analiz
edilmistir.

Bulgular: Katilimcilarin yarisindan ¢ogu giivenlik becerilerini ¢ocugun kendini korumayi 6grenmesi olarak
tanimlamig; daha dnce ¢ocuklarinin giivenligini tehdit eden durumlarla karsilagtiklar1 ve ¢cocuklarinin giivenligini
saglamak iizere tehlikeli durumlar1 ulasilmaz hale getirerek ya da kontrol altinda tutarak 6nlem aldiklarimi
belirtmisledir. Katilimcilarin 6nemli bir kismi ¢ocuklarma giivenlik becerilerinin &gretilebilecegini belirtirken
yarisina yakini daha dnce okulda giivenlik becerileri 6gretimi yapilmadigini belirtmistir. Katilimcilarin biiyiik bir
kismi giivenlik becerisi 6gretme deneyimleri oldugunu, 6gretimi genellikle s6zel agiklama ya da uyarida bulunarak
gerceklestirdiklerini ve 6gretim sirasinda zorlandiklarini belirtmistir.

Tartisma: Anne-babalarin genel olarak giivenlik becerilerinin tanimina ve kapsamina iliskin bilgilerinin, 6gretime
iliskin deneyimlerinin ve gorislerinin sinirli oldugu goriilmektedir. Bulgular genel olarak alan yazindaki bulgular
ile tutarlik géstermektedir.

Sonug: Bulgular anne-babalarin giivenlik becerilerinin 6gretimine gereken 6nemi yeterince vermediklerini ve
¢ocuklarini giivenli tepkide bulunma ve kendilerini korumaya yonelik desteklemediklerini gostermektedir. OSB
olan ¢ocuga sahip anne-babalarin giivenlik becerilerine iliskin farkindaliklarinin, bilgilerinin ve 6gretim
becerilerinin gelistirilmesine gereksinim duyulmaktadir.

Anahtar sozciikler: Otizm spektrum bozuklugu, giivenlik becerileri, giivenlik riskleri, anne-babalar, etkili 6gretim.

Anificin: Degirmenci, H. D., Olgay, S., Fidan, A., & Tekin-Iftar, E. (2025). Anne-babglarm OSB olan ¢ocuklarina
giivenlik becerilerinin 6gretimine iliskin goriisleri ve deneyimleri. Ankara Universitesi Egitim Bilimleri
Fakiiltesi Ozel Egitim Dergisi, 26(3), 273-290. https://doi.org/10.21565/0zelegitimdergisi.1506345
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Giris
Tiim anne-babalar icin hemen her yastaki cocuklarinin giivende olmalar1 yagamlar1 boyunca en 6nem
verdikleri konularin basinda gelmektedir. Bu nedenle ¢ocuklarmin giivenligini tehdit eden riskler anne-babalar
icin ciddi endise kaynag1 olabilmektedir. Otizm spektrum bozuklugu (OSB) olan ¢ocuga sahip anne-babalar i¢in
ise c¢ocuklarmin giivenligini saglamak ¢ok daha 6nemli ve gii¢lii bir endise kaynagidir. Ciinkii, OSB’yi
tanimlamakta kullanilan ve OSB olan c¢ocuklarda farklilasan diizeylerde goriilen sosyal etkilesim ve iletisimde

yetersizlikler ile sinirli ilgiler ve tekrarlayici davraniglar (American Psychiatric Association, 2013), onlar1 giivenlik
risklerine karst daha korumasiz hale getirmektedir.

Giivenlik becerileri tim g¢ocuklar ve bireyler i¢in yasamsal 6nemi olan ¢ok sayida beceriyi kapsayan
semsiye bir kavramdir. Giinlik yasamda tiim ¢ocuklar ¢esitli kasitli olan ya da olmayan giivenlik tehditleri
nedeniyle yaralanma ve Sliim riskiyle karsilagsabilmektedir (West vd., 2021). Kasitli olan ve olmayan giivenlik
tehditlerinin her ikisi de cocugun bulundugu fiziksel gevreden ya da sosyal ¢evreden kaynaklanabilmekte ve tipik
gelisen ¢ocuklar bu giivenlik tehditleri karsisinda uygun tepkide bulunmayi (a) baskalarmi goézleyerek, (b)
tehditlerin yaratabilecegi sonuglar1 degerlendirerek ya da (c) tehditler karsisinda nasil davranabilecekleri
konusunda uyarilarak edinebilmektedir. Oysa OSB olan ¢ocuklar giivenlik becerileri de dahil olmak {izere pek ¢cok
beceriyi edinebilmeleri icin sistematik dgretime gereksinim duymaktadir (Greene & Bethune, 2021; Tekin-Iftar,
Olgay vd., 2021). Ancak, giivenlik becerilerinin 6gretimi OSB olanlar dahil olmak iizere tiim 6zel gereksinimli
¢ocuk ve bireyler i¢in ihmal edilen bir 6gretim alanidir (Agran & Krupp, 2010; Brown-Lavoie vd., 2014; Sirin &
Tekin-iftar, 2016). Diger taraftan bu konuda ulusal ve uluslararasi calismalar dikkate alindiginda son yillarda
egilimin degistigi goézlenmekle birlikte arastirmacilarin ve anne-babalarin ya da 6gretmenlerin giivenlik
becerilerinin 6gretimi konusuna yeterince ilgi gostermedikleri goriilmektedir (Tekin-iftar, Olgay vd., 2021;
Wiseman vd., 2017).

OSB olan ¢ocuklarn tipik gelisen ¢ocuklara kiyasla kasitli olan ya da olmayan giivenlik risklerine iki-li¢
kat daha fazla maruz kaldig: (Cavalari & Romanczyk, 2012; Yildirim-Sar1 & Girli, 2012), ayrica, diger tani
gruplarma kiyasla bu bireylerin yaygin olarak “izinsiz gezinme” ya da “kagma” davramislarmi sergilemeleri
nedeniyle giivenlik risklerine daha fazla maruz kaldiklar1 goriilmektedir (Kiely vd., 2016; Wiggins vd., 2020).
Benzer sekilde OSB olan bireylerin “cinsel istismara maruz kalma” olasiliklarinin diger gelisim yetersizligi olan
bireylere ve tipik gelisim gosteren bireylere kiyasla daha yiiksek oldugu belirtilmektedir (Girardi vd., 2021).
Ulkemizde de ev ici giivenlik becerilerine yonelik bir calismada (Sahin & Colak, 2023) OSB ile zihin yetersizligi
ve OSB ile farkli yetersizligi olan ¢ocuklarin yer aldigi gruplar arasinda riskli davraniglar agisindan anlamli bir
farklilik oldugu ifade edilmektedir. Ayni ¢alismada OSB olan ¢ocuga sahip ailelerin riskli oldugu igin ev-igi
giivenlik becerilerini 6grenmelerini bir gereksinim olarak dile getirdikleri goriillmiistiir.

Alan yazinda aragtirmacilarin OSB olan ¢ocuklarin giivenlik risklerine daha fazla maruz kalmalarina
iliskin ¢esitli nedenler siraladiklar1 goériilmektedir. Bu nedenlerin belli baghlar1 OSB olan ¢ocuklarin (a)
bagimsizlastik¢a glivenlik riskleriyle karsilasma olasiliginin artmasi (Bergstrom vd., 2012; Mechling, 2008), (b)
biligsel becerilerindeki yetersizliklere bagl olarak karsilagtiklar: tehditleri fark etme, tehlikeli durumlari ayirt etme
ve tehlikeli durumlarin sonuglarini degerlendirme agisindan yetersizlikler sergilemeleri (Jang vd., 2016; Robinson
& Graham, 2019), (c) karsilastiklar1 tehdit durumlarini anlayarak gerektiginde bu durumu bagkalarina ifade etme
becerilerini sergileyebilmek igin gerekli sosyal beceriler ve iletisim becerilerinde yetersizlikleri olmas1 (Wiseman
vd., 2017), (d) motor tepkilerdeki yetersizlikleri ve davranigsal-duyusal 6zellikleri nedeniyle giivenlik risklerini
algilamada giigliikkler yasayabilmeleri, (e) egitim yasantilar1 boyunca uzun yillar uyum egitimi (kendilerine
soyleneni yapma) almalarindan (Lumley & Miltenberger, 1997; Tekin-iftar, Olgay vd., 2021) dolay1 baskalarindan
gelen kotii niyetli istekleri yerine getirmekte sorun gormemeleri ve (f) edindikleri becerileri genellemekle ilgili
yetersizlik yasamalar1 (Arnold-Saritepe vd., 2009) seklinde siralanabilir. Ayrica, tiim bunlara ek olarak, OSB ile
iliskili olmayan ancak onlar1 yakindan ilgilendiren bir neden de okul programlarinda ve evlerde giivenlik
becerilerinin 6gretimine yeterince yer verilmemesi olarak ifade edilmektedir (Agran & Krupp, 2010; Sahin &
Colak, 2023; Sirin & Tekin-iftar, 2016).

OSB olan g¢ocuklarin ve bireylerin tipik gelisen ¢ocuklar ve bireylere kiyasla kasitli olan ya da kasith
olmayan tehditlere daha fazla maruz kalmalar1 anne-babalarin, 6gretmenlerin ve bakim veren diger kisilerin bu
bireylerin giivenliginin saglanmasina 6zel 6nem vermelerini gerektirmektedir. Bu konuda uluslararasi alan yazinda
(6r., Miltenberger, 2008) ve ulusal alan yazinda (6r., Sirin, 2015; Sahin, 2019) ¢ogunlukla anne-babalarin ya da
ortamdaki diger sorumlu kisilerin 6nleyici bir tutum sergileyerek, cesitli 6nlemler alarak ¢ocuklarin bu risklerle
kargilagma olasiliin1 azaltmaya ya da riskleri kontrol altina almaya calistiklar1 ifade edilmektedir. Ancak, bu tiir

Degirmenci vd. 2025, 26(3)



ANNE-BABALARIN 0SB OLAN COCUKLARINA GUVENLIK BECERILERININ OGRETIMINE ILISKIN 275
GORUSLERI VE DENEYIMLERI

onlemleri alan kisilerin basit bir ihmali ya da bir anlik dikkatsizligi bu bireylerin yasami tehdit eden risklerle
kargilagmalarma hatta bu risklerin 6liimciil etkilerine maruz kalmalarina yol agabilir. Diger taraftan her zaman
onlem aliamayacak tiirde bazi riskler s6z konusu olabilir. Bu nedenle bu tiir 6nlemleri olabildigince almak belki
de yasam boyu gerekliyken, anne-babalarin, 6gretmenlerin ve diger uzmanlarin proaktif bir tutum sergileyerek
giivenlik becerilerinin sistematik olarak dgretilmesi konusunda caba sarf etmeleri en saglikli yaklasim olarak ele
alinabilir. Bu noktada alan yazinin yol gosterici olabilecek bir noktaya geldigi ifade edilebilir. Uluslararasi ve
ulusal alan yazindaki arastirmalar OSB olan ¢ocuk ve bireylere ¢esitli giivenlik becerilerinin 6gretilebildigini
gostermektedir (6r., Degirmenci, 2018; Kurt vd., 2024; Tekin-iftar, Olcay vd., 2021; Wiseman vd., 2017).

Ulkemizde 2000°li yillarin bagindan itibaren arastirmacilarmn giivenlik becerilerinin égretimi konusunu
gesitli yonleriyle ele aldiklart goriilmektedir. Bu kapsamdaki ilk ¢aligma 2008 yilinda tamamlanan bir doktora tez
¢alismasidir. Calismada OSB olan ¢ocuklara kotii niyetli yabanci kisilerin kagirma girisimlerine uygun tepkide
bulunma becerileri Ogretilmistir (Akmanoglu & Tekin-Iftar, 2011). Bu ilk deneysel ¢alismadan sonra
aragtirmacilarin takip eden donemde daha bagka deneysel ¢alismalar (6r., A¢ikgdz, 2023; Degirmenci, 2018; Kaya,
2021; Kaya & Ergenekon, 2024; Kutlu & Kurt, 2023; Olgay vd., 2024; Siizer, 2015; Tavukgu, 2021) tasarladiklari
goriilmektedir. Bu c¢alismalarda OSB olan cocuklarin kendilerine 6gretimi hedeflenen giivenlik becerilerini
ogrenebildikleri ve oOgrendikleri becerileri farkli durumlara genelleyebildikleri goriilmiistir. Bu bulgular
uluslararasi alan yazinda konuyla ilgili tasarlanan diger ¢alismalar1 destekler niteliktedir (6r., Dixon vd., 2020;
Godish vd., 2017; King & Miltenberger, 2017; Petit-Frere & Miltenberger, 2021). Diger taraftan, sinirli da olsa
uluslararasi alan yazinda OSB olan bireylere giivenlik becerilerinin 6gretimini konu alan ¢alismalari analiz etmek
lizere meta analiz ¢alismalarmin (6r., Tekin-Iftar, Olgay vd., 2021; Wiseman vd., 2017) ve belirli baz1 giivenlik
becerilerinin (6r., kagma davranisi, yaya ve toplu ulagim becerileri) 6gretimine yonelik ¢alismalarin analiz edildigi
sistematik derleme ¢aligmalarinin (6r., Hayward vd., 2016; Lindsay & Lamptey, 2019) yapildig1 goriilmektedir.
Ayrica, Tiirkiye’de 2008 yilinda tamamlanan ve 2011 yilinda yayinlanan bu ilk deneysel ¢alismadan bir siire sonra
tilkemizde giivenlik becerilerinin 6gretimi konusunda anne-babalarin, 6gretmenlerin ve &gretim iiyelerinin
goriiglerini, deneyimlerini ve onerilerini belirlemeyi hedefleyen bir yiiksek lisans tez ¢aligmasi yapilmistir (Sirin,
2015). Bu ¢alismanin sonuglarindan arastirmacilar uluslararasi dergilerde iki ¢aligma (Sirin & TekKin-iftar, 2016;
Tekin-iftar, Sirin vd., 2021) yayimlayarak konuyla ilgili iilkemize ait 6n bulgular1 paylasnslardir. Bu ¢alismalarda
aragtirmacilar anne-babalarin c¢ocuklarina giivenlik becerilerinin 6gretimini énemli ve gerekli gordiiklerini,
dolayisiyla egitim planlarinda bu becerilerin 6gretimine yer verilmesi gerektigini diisiindiiklerini ifade etmislerdir.
Ancak, anne-babalarin bu becerilerin 6gretiminin dnemli oldugunu ileri siirmelerine ragmen ¢ocuklarina giivenlik
becerileri 6gretimi yapmayarak yalnizca giinliik rutinlerde g¢ocuklari giivenlik riskleriyle karsilastiklarinda ilgili
durumlara iligkin uyarilarda bulunduklari, bu uyarilar1 6gretim olarak degerlendirdikleri ve cogunlukla
¢ocuklarmin giivenligi i¢in yogun 6nlem aldiklarini ifade ettikleri goriilmiistiir. Ayrica, anne-babalar giivenlik
becerilerinin 6gretimi konusunda yeterli bilgi ve beceriye sahip olmadiklarim ifade etmislerdir. Son olarak, bu
aragtirmanin en ¢arpict bulgularindan birisi de anne-babalarin ¢ocuklarinin bireysellestirilmis egitim
programlarinda (BEP) herhangi bir giivenlik becerisinin 6gretimini hedefleyen bir 6gretim amaci olup olmadig
konusunda bilgi sahibi olmadiklar1 ve ¢ocuklarmin egitim yasantilari boyunca higbir 6gretmeniyle ¢ocuklarina
giivenlik becerilerinin 6gretimi konusunda herhangi bir goriisme yapmadiklarimi ifade etmeleridir. Bu iki
¢alismanin ardindan 2019 yilinda OSB olan ¢ocuklar i¢in daha sinirli bir kapsamda, ev i¢i giivenlik becerilerine,
yonelik bir doktora tez ¢aligmasi tamamlanmistir (Sahin, 2019). Cok asamali karma yontem ile desenlenen
¢alismada OSB olan gocuga sahip ailelerin ev i¢i giivenlik becerilerinin dgretimine iligkin gereksinimlerinin
belirlenmesi ve bu gereksinim dogrultusunda hazirlanan aile egitim programinmn etkisinin incelenmesi
amaglanmigtir. Bulgular katilimct ailelerin genel olarak ev kazalarina yonelik 6nlemler aldiklarini, ancak ev igi
giivenlik becerilerinin 6gretimine iliskin yetersiz olduklarini ortaya koymustur. Hazirlanan aile egitim programinin
deney grubundaki katilimcilar igin etkili oldugu, ailelerin ev i¢i gilivenlik becerileri ve Ogretimine iliskin
becerilerinin gelistigi ve farkindaliklarinin arttig1 bulgusuna ulasilmistir. Bulgular1 genel hatlariyla 6zetlenen ve
iilkemizde yuriitiilen bu ¢alismalar disinda arastirmacilarin bilgisi dahilinde yalnizca OSB olan ¢ocuklarin anne-
babalariyla yiiriitiilmiis baska bir ¢alisma yoktur. Ancak, bu aragtirmalarin bulgularin1 dolayli olarak destekledigi
ileri siiriilebilecek uluslararasi bir ¢alismada Pituch ve arkadaslari (2011) ailelere ¢ocuklarina dncelikli olarak
ogretilmesini tercih edecekleri 6gretim alanlarinin neler oldugunu sormak {iizere bir anket uygulamislardir.
Bulgular, ailelerin ¢ocuklarina agik¢a giivenlik becerileri 6gretim alaninda beceri dgretimi konusunda tercih
bildirmediklerini gostermektedir. Diger bir ¢alismada ise (Agran & Krupp, 2010) farkl yetersizlikleri olan ¢ocuga
sahip bir grup ailenin giivenlik becerilerinin 6gretimine iligkin goriisleri alinmis ve analiz edilmistir. Katilimcilarin
neredeyse figte birinin (%31) OSB olan ¢ocuga sahip oldugu calismada ailelerinin biiyiik bir kismu giivenlik
becerilerinin 6gretiminin kritik ve 6nemli oldugunu, bu becerilerin hem okulda hem de evde Ogretilmesi
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gerektigini belirtmistir. Ancak katilimcilarin yalnizca kiigiik bir kismi ¢ocuklarin BEP’lerinde giivenlik becerisine
yer verildigini ve bu konuda talepleri oldugunu ifade etmistir. Yine, konuyla dogrudan ilgili olmayan bir calismada
Yildirim-Sari ve arkadaslari (2016) biligsel yetersizligi ve OSB olan gocugu olan annelerin kaza risklerini nasil
tanimladiklarini ve ne tlir 6nlemler aldiklarini incelemislerdir. Bulgular, ev i¢i giivenlik 6nlemleri ile ¢ocuklarin
yaslari, ailede kaginer ¢ocuk oldugu ve anne-baba yasi arasinda anlamli bir iliski oldugunu ancak gocugun yas,
tanis1 ve yaralanma riski arasinda anlaml bir iliski olmadigin1 géstermistir. Dolayisiyla, ¢ocuklarinin OSB ya da
biligsel yetersizligi olmasinin annelerin giivenlik becerilerine iliskin 6zel bir farkindalik gelistirmelerine yol
acmadig: ileri siiriilebilir. Oysa, bu ¢ocuklarin akranlarina kiyasla giivenlik risklerine daha fazla maruz kaldig1
goriilmektedir. Yukarida ifade edildigi gibi iilkemizde ve Diinya’da aragtirmacilar OSB olan ¢ocuklara glivenlik
becerilerinin dgretimi konusuna sinirl da olsa ilgi gostermektedirler. Diger taraftan, iilkemizde okul sistemleri
acisindan konu ele alindiginda, Milli Egitim Bakanlig1 tarafindan 2018 ve sonrasi yillarda giincellenen egitim
programlarinda sinirli da olsa giivenlik becerileri 6gretim hedeflerine yer verildigi goriilmektedir (Sirin, 2024).
Dolayistyla hem aragtirma hem de uygulama agisindan gosterilen bu ilgiye bagli olarak Sirin’in 2015 yilinda
tasarladigi caligmadan elde edilen bulgular acisindan bir egilim degisikligi olup olmadigini arastirmak bu
calismanin tasarlanmasi i¢in itici gli¢ olmustur. Sirin’in ¢alismasindan sonra daha giincel bir ¢caligmada (Sahin &
Colak, 2023) ev ici gilivenlik becerilerine iliskin goriisler belirlenmistir. Ancak bu c¢alisma, genel olarak ev igi
giivenlik becerilerinin 6gretimi konusuna iligskin goriisleri kapsamaktadir. Dolayisiyla goriildiigii lizere Sirin’in
2015 yilinda tasarladig1 ve bulgularini iki farkli calismada (Sirin & Tekin-iftar, 2016; Tekin-iftar, Sirin vd., 2021)
paylastigi calismadan neredeyse on yillik bir zaman gegmis ve bu zaman zarfinda egitim programlarina daha fazla
giivenlik becerisinin gretimi dahil edilmistir. Bu arastirmada da gegen zaman igerisinde giivenlik becerilerinin
ogretiminde artan farkindalikla birlikte anne-babalarin giivenlik becerilerinin 6gretimi konusundaki goriiglerini ve
deneyimlerini belirlemek amaglanmistir. Bu arastirmada asagida siralanan arastirma sorularina yanit aranmast
hedeflenmistir.

1. Anne-babalar giivenlik becerilerini tanimlayabilirler mi?

2. Anne-babalarin ¢ocuklarinin ev i¢i ya da toplumsal ortamlarda giivenlik risklerine maruz kalmalarina
iliskin deneyimleri nedir?

3. Anne-babalarin ¢ocuklarinin giivenligini tehdit edebilen durumlar hakkindaki diisiinceleri ve ¢ocuklarinin
bu durumlarla kargilagma olasilig1 olan ortamlar hakkindaki goriisleri nedir?

4. Anne-babalar ¢ocuklarinin giivenligini saglamak iizere ne yapmaktadirlar ve ¢cocuklarinin giivenliginin
saglanmasi konusunda yapilmasi gerekenlere iligskin goriisleri nelerdir?

5. Anne-babalarin ¢ocuklarina giivenlik becerilerinin 6gretilebilmesine iligkin goriisleri nelerdir?

6. Anne-babalarin ¢ocuklarina egitim kurumlarinda giivenlik becerilerinin 6gretilmesine iliskin goriisleri
nelerdir?

7. Anne-babalarin ¢ocuklaria giivenlik becerisi 6gretme deneyimleri nedir?

8. Anne-babalarin ¢cocuklarinin BEP’lerinde giivenlik becerilerine iliskin 6gretim hedeflerine yer verilmesi
konusunda bilgi sahibi olma durumlar1 nedir?

9. Anne-babalarin giivenlik becerilerinin 6gretiminin nasil yapilmasi gerektigine iliskin goriisleri nedir?
Yontem
Arastirma Modeli

Aragtirma OSB olan gocuga sahip anne-babalarin giivenlik becerilerine, ¢ocuklarinin giivenligini tehdit
eden durumlara ve g¢ocuklarma giivenlik becerilerinin 6gretimine iliskin goriis ve deneyimlerini belirlemek
amaciyla betimsel aragtirma modeliyle desenlenmistir. Betimsel aragtirmalarda veriler anketler, gézlemler ya da
goriismeler yoluyla toplanir (Biiytikéztiirk vd., 2020). Bu arastirmada veriler yari-yapilandirilmis goériismeler
araciligiyla toplanmistir.

Katilimcilar

Arastirmada katilimcilar amagli 6rnekleme yontemlerinden olgiit 6rnekleme, maksimum g¢esitlilik
orneklemesi ve kolay ulasilabilir 6rnekleme ilkeleri benimsenerek belirlenmistir (Johnson & Christensen, 2014).
Katilimcilar i¢in dahil edilme 6lgiitleri (a) okul 6ncesi donem ile sekizinci sinif araliginda egitimlerine devam eden
OSB olan bir ¢ocuga sahip olma ve (b) arastirmaya katilmaya goniillii olma olarak belirlenmistir. Arastirmacilar
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maksimum ¢esitliligi saglamak tizere ise her bir sinif diizeyinden farkli egitim ortamlarinda (6r., kaynastirma, 6zel
egitim smifi, 6zel egitim okulu) egitimlerine devam eden c¢ocuklarin anne-babalarina ulagmaya calismislardir.
Aragtirmaya Eskisehir, Ankara, Sakarya ve Sivas ilinden anne-babalar katilim gostermistir.

Etik kurul onaymin ardindan aragtirmacilar olast katilimcilara ulasilmasina olanak saglayacak
okullarm/kurumlarin bir listesini ¢ikarmis ve yoneticilerine ulagmiglardir. Olumlu doéniis yapan yoneticilerle
yapilan goriismelerde arastirmanin amaci ve kapsamina iligskin s6zlii bilgilendirme yapilmis; anne-babalar i¢in
hazirlanan “Arastirma Bilgilendirme Afisi” ve “On Kabul Formu” paylasilmistir. On kabul formunda daha ayrintili
bilgi almak istedigini belirten, iletisim bilgilerini forma yazan ve bu bilgilerin proje ekibi ile paylasiimasina yazili
olarak onay veren anne-babalara telefonla ulasilarak aragtirma hakkinda bilgi verilmistir. Goriisme sonunda
calismaya katilim konusunda goniillii olan anne-babalardan tercihlerine bagh olarak yiiz-yiize ya da ¢evrim igi
onam alinmistir. Bu siiregte okuldncesi donem ile sekizinci sinif arasinda egitimlerine devam eden OSB olan
¢ocuga sahip 52 anne-babaya ulagilmig; ancak 43 katilimct ile goriigmeler yapilabilmistir. Dokuz katilimc1 goniillii
olmalarina ragmen ¢esitli nedenlerle arastirmaya katilamamastir.

Katilimeilarin 21’1 Eskisehir’den, 13’ii Ankara’dan, 7’si Sakarya’dan ve 2’si Sivas’tan katilim
gostermigtir. Tablo 1°de anne-babalara ve OSB olan ¢ocuklarina iligkin demografik bilgilere yer verilmistir.
Tablo 1
Katilimeir Anne-Babalara ve OSB Olan Cocuklarina Iliskin Demografik Bilgiler

Anne-babalar OSB olan ¢ocuklar

Demografik degiskenler f % Demografik degiskenler f %
Cinsiyet Cinsiyet

Kadin 40 93.02 Kadin 28 65.11

Erkek 3 6.98 Erkek 15 34.89
Yas Yas

25-30 2 4.65 3-6 6 13.96

31-35 9 20.93 7-12 26 60.46

36-40 10 23.25 13-16 11 25.58

41-45 12 27.91 Egitim ortamt1

46-50 7 16.28 Kaynagtirma 9 20.93

51-55 3 6.98 Ozel egitim smifi 22 51.16
Egitim diizeyi Ozel egitim okulu 12 2791

Tlkokul 4 9.30 Sinif diizeyi

Ortaokul 4 9.30 Okul oncesi 6 13.96

Lise 15 34.88 Tlkokul 19 44.18

Onlisans 6 13.96 Ortaokul 18 41.86

Lisans 11 25.58

Lisansiistii 3 6.98

Arastirmacilar ve Bursiyerler

Aragtirmada dort arastirmaci ve bes bursiyer gorev almistir. Aragtirmacilarin tamami agirlikli olarak OSB
olan c¢ocuklar ve anne-babalari ile c¢aligmakta; giivenlik becerilerinin 6gretimine yonelik c¢aligmalar
yuriitmektedirler ve yari-yapilandirilmig gériisme teknigiyle veri toplama deneyimine sahiptirler. Bursiyerlerin
tamami lisansiistii egitimlerine devam etmektedir. Bursiyerler arastirma yontem ve teknikleri, nitel aragtirma
yontemleri gibi dersler almis hem bu derslerde hem de yiiriittiikleri bagimsiz arastirmalarda yari-yapilandirilmis
goriismeler araciligryla veri toplama deneyimi kazanmislardir. Ayrica OSB olan ¢ocuklar ve anne-babalartyla
¢alisma deneyimine sahiptirler.

Veri Toplama Araclar

Aragtirmada veri toplamak amaciyla yari-yapilandirilmig goriisme formu gelistirilmistir. Bu amacla
aragtirmacilar giivenlik becerilerine iligkin ulusal ve uluslararasi alan yazini taramiglardir. Tarama siirecinde
aragtirmacilar giivenlik becerileri (safety skills), ev i¢i glivenlik becerileri (home safety skills), toplumsal giivenlik
becerileri (community safety skills), otizm (autism), otizm spektrum bozuklugu (autism spectrum disorder), yaygin
gelisimsel bozukluk (pervasive developmental disorders) anahtar sozciiklerini kullanmislardir. Arastirmacilar
OSB olan ¢ocuklara giivenlik becerilerinin 6gretimine iliskin goriislerin belirlendigi arastirmalara (6r., Agran &
Krupp, 2010; Sirin & Tekin-iftar, 2016; Tekin-iftar, Sirin vd., 2021) ulagarak katilimcilara yoneltilen sorular
incelemislerdir. Ayrica her bir aragtirmact alandaki deneyimlerinden yola ¢ikarak 6nemli oldugunu diisiindiigii
konulara iligkin ek soru onerilerinde bulunmustur. Ardindan arastirmacilar bireysel olarak olusturduklari soru
havuzlarini ¢gevrim i¢i diizenlenen ii¢ toplantida inceleyerek formda yer alacak sorulara karar vermistir. Daha sonra
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OSB olan ¢ocuklar ve egitimleri, giivenlik becerilerinin 6gretimi konularinda arastirmalar yiiriiten bes uzmana
form elektronik ortamda gonderilmis ve uzman goriisii alinmistir. Gortisme formu iki béliimden olusmustur.
Birinci bolimde demografik 6zelliklere iliskin sekiz soru; ikinci boliimde giivenlik becerilerinin 6gretimine iligkin
17 soru yer almistir.

Veri Toplama ve Analizi

Aragtirmada veriler bursiyerler tarafindan toplanmistir. Veri toplama siirecinden dnce ii¢iincii arastirmaci
bir anne ile pilot gdriisme yaparak kayit altina almistir. Arastirmacilar kaydi dinleyerek goriisme formunda yer
alan sorularin uygunlugunu degerlendirmistir. Bu goriisme dikkate alinarak bursiyerler arasindaki tutarlilig:
saglamak ve goriisme kilavuzu olusturmak iizere arastirmacilar ile bursiyerler ¢evrim igi bir toplanti
gercgeklestirmistir. Goriisme kilavuzunda (a) goriismeye baglamadan once katilimciya arastirma hakkinda kisa
bilgilendirme yapma, ses kaydi alinacagini belirtme, aragtirmaya katilim ve ses kaydina iliskin szlii onam alma,
(b) goriismenin akigina gore sorularin yerlerinde degisiklikler yapma, bir sorunun yanitlanmasi sirasinda diger
sorunun da yanitinin alinmasi durumunda ilgili soruyu sormadan gegme, (c) goriismeyi sonlandirirken katilimeiya
varsa eklemek istediklerini sorma maddelerine yer verilmistir. Arastirmacilar ve bursiyerler goriisme kilavuzunda
yer alan maddeler konusunda hemfikir olduktan sonra goriismelere baslanmistir. Hangi bursiyerin hangi
katilimciyla goriisecegine arastirmacilar kura ¢ekerek karar vermistir. Goriisme Oncesinde bursiyerler
katilimcilarla iletisime gecerek uygun giin ve saati belirlemis ve goriismelerin yapilacagi platforma iliskin
katilimcilarin tercihlerini almistir. Bursiyerler ilk goriismelerini gerceklestirdikten sonra ilk ii¢ arastirmaci
goriisme kayitlarini inceleyerek bursiyerlere geri bildirim vermislerdir. Goériismeler Haziran 2021-Ocak 2022
tarihleri arasinda Zoom, WhatsApp ve telefon araciligiyla gerceklestirilmis, ortalama 40 dakika (ranj = 19-79
dakika) slirmiistiir.

Aragtirmanin verileri betimsel olarak analiz edilmistir. Verilerin analizi iki asamada gerceklestirilmistir.
Once verilerin dogrulugu ve tutarliligma iliskin degerlendirilmeler gerceklestirilmistir. Bu kapsamda her bir
bursiyer gergeklestirdikleri goriigmelerin dokiimiinii yapmustir. Ardindan ilk iki arastirmaci gériisme dokiimlerinin
dogrulugunu simamak iizere her bir bursiyerin gerceklestirdigi goriismelerden yansiz olarak belirlenen %30’unu
incelemistir. incelemeye alinan 15 gériismeden 5’i igin bursiyerlerden goriisme dokiimlerini gézden gecirmeleri
istenmistir. Ikinci kez yapilan dokiimlerin dogrulugu ayni arastirmacilar tarafindan ayni yolla incelenerek
goriisme-dokiim uyumunun %100 olmasi saglanmistir. Ayrica bursiyerlerden tiim katilimcilarla kendilerine ait
goriigme dokiimlerini paylagsmalari, katilimeilardan da goriigme dokiimlerini incelemeleri ve dogrulugunu teyit
etmeleri istenmistir. Katilimcilarin yalnizca %53.49’undan (n = 23) goriisme dokiimlerine iliskin doniis saglanmig
ve bdylece katilimeilarin yaklasik yarisindan dékiimlere iliskin katilimer teyidi almak miimkiin olmustur. Tkinci
asamada ise betimsel analiz siireci gerceklestirilmis; bu amagcla alan yazin ve gériismede one ¢ikan boyutlardan
bir ¢ergeve olusturulmus, olusturulan gergeveye gore veriler diizenlenmis (Yildirim & Simsek, 2021), ancak sayfa
siirlamasi nedeniyle katilimcilarin goriislerine iliskin dogrudan alintilara yer verilememistir. Analiz siirecinde ilk
li¢ aragtirmact birbirinden bagimsiz olarak yansiz olarak belirledikleri iki goriismeyi analiz ederek kodlama
anahtar1 olugturmustur. Ardindan ¢evrim i¢i bir toplantida arastirmacilarin birbirlerinin kodlamalarini incelemeleri
ve analizlere iliskin ortak kararlar almalari, kavram, terim ve smiflamalarda (6r., giivenlik becerilerin
smiflandirilmasi) goriis ve terim birligine varmalar saglanmistir. Toplant1 sonrasinda arastirmacilar aldiklar
kararlar dogrultusunda yansiz olarak belirlenen bir diger goriismeyi daha analiz etmislerdir. Arastirmacilar
arasinda analizlerin tutarlilig1 saglandiktan sonra veri analizine gegilmistir.

Aragtirmanin i¢ gegerligini saglamak iizere arastirmaci gesitlemesine yer verilmistir. Bu amagla veriler
farkli bursiyerler tarafindan toplandiktan sonra farkli aragtirmacilar tarafindan analiz edilmistir. Boylece veri
toplama ve analizi siireglerinde yanlilig1 ve 6znelligi kontrol altina almak hedeflenmistir. Ayrica katilimcilarin
goriislerinin dogru olarak temsil edildiginden emin olmak i¢in goriisme dokiimlerine yonelik katilimci teyidi
alinmistir (Glesne, 2011). Arastirmada elde edilen verilerin genellenebilirliginin saglanabilmesi i¢in, ele alian
duruma iligkin ayrintili bilgiye ulagilmasina olanak saglayan amacl 6rnekleme yontemlerinden 6lgiit 6rnekleme
ve maksimum cesitlilik 6rneklemesi kullanilmistir. Arastirmada goériisme dokiimlerinin dogrulugu ve kodlamalarin
tutarliligi degerlendirilerek i¢ giivenirligin saglanmasi amaglanmistir. Bu amagla arastirmacilar her bir bursiyerin
goriisme dokiimlerinin %30 unu inceleyerek dokiimlerin dogrulugunu saglamistir. Ayrica verilerin toplanmasi ve
analizi siirecinde ¢evrim i¢i toplantilar yapilarak bursiyerler ve aragtirmacilar arasinda tutarliligin saglanmasi
amaglanmigtir. Arastirmada ek olarak, daha once de ifade edildigi gibi ilk ii¢ arastirmaci goriisme sorular
dogrultusunda bir kodlama anahtar1 olusturarak verileri analiz etmistir. Ardindan arastirmacilarin her bir soruya
iliskin analizleri tek tek incelenerek karsilastirilmistir. Ayni yanitlar “Goriis Birligi”, farkli yanitlar ise “Goriis
Ayrilig1” olarak kaydedilmistir. Arastirmacilar arasi glivenirlik ylizdesinin hesaplanmasinda [goriis birligi / (goris
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birligi + goriis ayriligi) x 100] formiili kullanilmistir (Miles & Huberman, 1994). Arastirmacilar arasi giivenirlik
ylizdesi ortalama %90 (ranj = %80 - %100) olarak belirlenmistir. Ayrica arastirmacilar %100 uzlasinin
saglanamadig1 sorular i¢in uzlasi saglanincaya degin analizlere devam etmistir. Son olarak, toplanan veriler,
ulasilan bulgular ve yorumlara iligkin dordiincii aragtirmacinin teyidi alinmistir.

Bulgular

Anne-babalarin giivenlik becerilerine, ¢ocuklarinin giivenligini tehdit eden durumlara ve ¢ocuklarina
giivenlik becerilerinin 6gretimine iligkin goriis ve deneyimlerine yonelik bulgular izleyen basliklarda sunulmustur.

Giivenlik Becerilerinin Tanim

Katilimcilarin yaklasik yarisi (n = 21) giivenlik becerilerini ¢gocugun kendini korumay1 6grenmesi olarak
tanimlarken, {i¢ii tedbir almalar1 gereken bir durum olarak tanimlamistir. Alt1 katilimei ise giivenlik becerilerine
iligkin bilgi ya da fikir sahibi olmadiklarini ifade ederek bir tanimlama yapmamislardir. Katilimeilarin giivenlik
becerilerine yonelik yaptiklari tim tanimlar Tablo 2’de sunulmustur.

Giivenlik becerilerine 6rnek vermeleri istendiginde ise katilimcilarin bilyiik bir kismi (n = 20) yaya
becerilerini 6rnek verirken bir katilimer 6rnek verememistir. Katilimcilarin 6rnek verdikleri diger giivenlik
becerileri arasinda balkonda/pencerede giivenli davranma, evden ya da aile yanindan izin alarak ayrilma, yanma
tehlikesi karsisinda giivenli tepkide bulunma, yabanci kisileri ayirt etme ve uygun iletisim kurma gibi beceriler yer
almigtir. Katilimeilarin giivenlik becerilerine yonelik verdikleri 6rnekler Tablo 2’de sunulmustur.

Tablo 2
Deney ve Anne-Babalarin Giivenlik Becerilerine Iliskin Yaptiklar: Tanimlar ve Verdikleri Ornekler

Tanim f Ornekler f

Cocugun kendini korumay1 6grenmesi 21 Yaya becerileri 20
Cocugun tehlikeyi bilmesi ve farkinda olmasi 9 Balkonda/pencerede giivenli davranma 7
Anne-babalarin ¢ocuklart igin tedbir almasi 3 Evden ya da aile yanindan izin alarak ayrilma 7
Cocugun karsilastigi tehlikeli ve giivensiz durumu bildirmesi 2 Yanma tehlikesi kargisinda giivenli tepkide bulunma 5
Cocugun giinliik yasam becerilerine sahip olmasi 2 Kotii niyetli kigilerden korunma 5
Cocugun tehlikeli, yanls davraniglar sergilemesi 1 Yiiksek yere giivenli ¢ikma ve inme 4
Cocuga zarar verebilecek kisi ve durumlarin varligi 1 Kesici/delici aletlerin varlifinda giivenli tepkide bulunma 4
Cocugun yasamda kolayca kazanilabilecegi beceriler 1 Yabancilari ayirt etme ve uygun iletisim kurma 4
Yanici ve yakict maddelerin varliginda giivenli davranma 3

Elektrikli ev aletlerini giivenli kullanma 2

Kendilerine ve bagkalarina zarar vermeme 2

Giivenligi Tehdit Eden Durumlara iliskin Deneyimler

Katilimeilara daha 6nce ev iginde ve disinda ¢ocuklarinin giivenligini tehdit eden herhangi bir durumla
karsilagip karsilagsmadiklart soruldugunda 27 katilimer kargilastigini belirtirken, 16 katilimer karsilagsmadigint
belirtmistir. Daha 6nce ¢ocugunun giivenligini tehdit eden bir durumla karsilastigini belirten katilimcilara
karsilagtiklar1 durumlar soruldugunda ise ev iginde en ¢ok pencereden ya da balkondan diisme riski ile
karsilagtiklarini ifade etmiglerdir. Diger yandan katilimcilar ev disinda en ¢ok kaybolma riskiyle karsilastiklarini
ifade etmiglerdir. Katilimcilara gocuklarinin giivenligini tehdit eden durumlarla hangi siklikta karsilastiklari
soruldugunda ise 14’1 bu durumlarla nadiren karsilastiklarini, 13’1 ise siklikla karsilastiklarini belirtmistir.
Cocugun giivenligini tehdit eden ev icinde ve disinda karsilagilan diger durumlar ile bu durumlarla karsilasma
sikliklarina Tablo 3’te yer verilmistir. Cocuklarinin ev i¢inde ve disinda giivenliklerini tehdit edebilecek
durumlarla karsilasmadiklarin1 ifade eden katilimcilar siirekli onlemler almalari, ¢cocuklarimi gozetim altinda
tutmalar1 ve s6zel agiklamalarda bulunmalar1 nedeniyle bu durumlarla karsilasmadiklarini belirtmislerdir.
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Anne-Babalarin Cocuklarinin Giivenligini Tehdit Eden Durumlara Iliskin Deneyimlerine Yonelik Goriisleri

Giivenlik tehditleriyle f
karsilasma durumu

Giivenligi tehdit eden durumlar f

karsilagsma siklig1

Giivenligi tehdit eden durumlarla f

Evet 27

Ev i¢i

Hayir 16 Pencereden/balkondan diisme
Carpma/diisme sonucunda yaralanma
Kesici aletler/nesneler nedeniyle yaralanma
Nesneleri uygunsuz kullanma
Elektrik ¢arpmast
Ofke nobeti sirasinda carpma sonucu yaralanma
Atesle oynama

PR RPRERPNDWO

Ev disi

Kaybolma

Trafik kazasi

Yabanci kisilerle uygunsuz etkilesim
Akran siddeti

Agactan diisme

[
[N

PPk WO

Siklikla
Nadiren

13
14

Giivenligi Tehdit Edebilecek Olasi Durumlara iliskin Gériisler

Katilimcilara ev i¢inde ¢ocuklarimin giivenligini tehdit edebilecegini diisiindiikleri durumlar soruldugunda
katilimcilar en ¢ok karsilastiklar1 durumun yiiksekten diisme oldugunu belirtmiglerdir. Ev disinda g¢ocuklarinin
giivenligini tehdit edebilecegini diisiindiikleri durumlar soruldugunda ise en ¢ok karsilagtiklart durumun trafik kazasi
riski oldugunu belirtmislerdir. Katilimcilarin ev i¢inde ve disinda cocuklarmin giivenligini tehdit edebilecegini
diisiindiikleri diger durumlar ise Tablo 4’te sunulmustur.

Tablo 4

Anne-Babalarin Giivenligi Tehdit Edebilecek Olasi Durumlara ve Bu Durumlarla Karsilagma Olasiligi Olan Ortamlara

Lliskin Goriisleri

Giivenligi tehdit eden durumlar

f

Giivenligi tehdit eden durumlarla Giivenligi tehdit eden durumlarla
karsilagma olasilig1 olan ortamlar karsilasma olasilig1 olan ev dis1 ortamlar

Ev ici

Yiiksekten diigme

Kesici/delici nesneleri giivenli olmayan
bi¢cimde kullanma

Elektrikli cihazlar1 giivenli olmayan
bi¢imde kullanma

Yanici/yakici nesneleri glivenli
olmayan bigimde kullanma

Kimyasallar1 giivenli olmayan bigimde
kullanma

Evden izinsiz ayrilma ya da kagma

Dogal gaz/tiip ile oynama

flag igme

Yenilmeyecek maddeleri yeme

Agir egyalar1 devirme

Ev dis1

Trafik kazalar

Kotii niyetli kisilerle etkilesim

Yabanc1 ve yabanci olmayan kisileri
ayirt edememe

Kaybolma

Oyun parkindaki aletlerle (6r., salincak)
yaralanma

Toplu tagima ya da 6zel aragta giivenli
olmayan bi¢imde yolculuk yapma

Acikta satilan yiyecekleri tiikketme

Giivenli olmayan su birikintilerinde
oynama

Yiiriiyen merdivende giivenli olmayan
davraniglar sergileme

Akran zorbaligi

=

[

Ev i¢i ve dis1 22 Sokaklar

Ev dis1 13 Egitim ortamlar1

Higbir ortam 4 Toplumsal ortamlar

Parklar
Bahgeler

Komsu evi

Kafe

Ormanlik alanlar

Su kenarlari
Okul servisi

17
16

16

PR RPPRP P
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Giivenligi Tehdit Eden Durumlarla Karsilasma Olasihg1 Olan Ortamlara iliskin Goriisler

Katilimeilara ¢ocuklarinin giivenligini tehdit eden durumlarla en ¢ok hangi ortamlarda karsilastiklart
soruldugunda 22 katilimci ev iginde ve ev digindaki ortamlarda karsilastiklarini belirtirken, 13 katilimer yalnizea ev
digindaki ortamlarda karsilastiklarini belirtmistir. Ug katilimci ise evde fiziksel ortami ve giinliik yasami ¢ocuklarinin
ozelliklerine gore diizenledikleri, ¢cocuklarini siirekli gozetim altinda tuttuklar1 ve yalniz birakmadiklari i¢in evde ya da
ev disinda giivenligi tehdit eden herhangi bir durumla karsilasmadiklarini ifade etmisler. Bir katilimc1 ise hi¢bir ortamda
¢ocugunun giivenligini tehdit eden bir durumla karsilagsmadigini belirtmis ve bu durumun nedenine iliskin bir agiklama
yapmamustir. Dort katilimei ise bu soruya iliskin goriis belirtmemistir.

Katilimeilar ¢ocuklariin giivenligini tehdit eden durumlarla kargilagma olasiligi olan ev dis1 ortamlar sirastyla
sokaklar, egitim ortamlari, aligveris merkezleri ve market gibi kalabalik toplumsal ortamlar, parklar, bahgeler, komsu
evi, kafe, ormanlik alanlar, su kenarlar1 ve okul servisi olarak belirtmislerdir. Katilimeilarin ¢ocuklarinin giivenligini
tehdit eden durumlarla kargilagma olasilig1 olan ortamlara iligkin goriislerine Tablo 4’te yer verilmistir.

Cocugun Giivenligini Saglamak Uzere Yapilanlara iliskin Deneyimler

Katilimeilara gocuklarinin giivenligini saglamak tizere neler yaptiklari soruldugunda yaklasik yarist (n = 22)
evde cocuklarinin giivenligini saglamak iizere tehlikeli durumlart ulasilmaz hale getirerek, kaldirarak ya da kontrol
altinda tutarak 6nlem aldiklarini belirtmistir. Katilimeilar evde giivenligi saglamak iizere yapilan diger uygulamalari
¢ocuklar1 gozetim altinda tutma, gocuklara sdzel agiklama yapma ya da uyarma ve tehlikeli durumlart ayirt etmeyi
O0gretme olarak siralamislardir. Katilimcilarin yaklasik yarisi (n = 21) ise ev disinda ¢ocuklarimin giivenligini saglamak
lizere onlar1 gozetim altinda tuttuklarim belirtmistir. Bir katilimci cocugunun dgretmenlerine giivendigi icin herhangi bir
sey yapmadigini belirtmistir. Katilimcilarin ev i¢i ve disindaki ortamlarda ¢ocuklarmin giivenliklerini saglamak iizere
yaptiklar1 uygulamalara iligkin ayrintilar Tablo 5’te sunulmustur.

Cocugun Giivenligini Saglamak Uzere Yapilmas1 Gerekenlere Iliskin Goriisler

Katilimeilarin biiyiik bir boliimii (n = 18) ¢ocuklarinin giivende olabilmeleri i¢in bu becerilerin 6gretiminin
yapilmasi gerektigini belirtmislerdir. Katilimcilardan besi bu konuda fikirleri olmadigini belirtirken, bir katilimci bu
konuda kendileri disinda kimseden bir sey yapmasini beklemedigini ve giivenmedigini ifade etmistir. Cocuklarinin
giinliik yagsamda giivende olabilmeleri i¢in giivenlik becerilerinin 6gretilmesi gerektigini diiglinen katilimcilara 6gretimin
nasil yapilabilecegi soruldugunda katilimeilar en ¢ok sozel agiklama yaparak ve deneyim kazandirarak yapilabilecegini
ifade etmislerdir. Katilimcilarin ¢ocuklarinin giivenligini saglamak iizere ev i¢i ve digindaki ortamlarda neler yapilmasi
gerektigine iligkin goriisleri Tablo 5’te yer almaktadir.

Giivenlik Becerilerinin Ogretilebilmesine iliskin Goriisler
Cocuklarina giivenlik becerilerinin 6gretilip 6gretilemeyecegi soruldugunda katilimcilarin 6nemli bir kismi (n

= 36) cocuklarina bu becerilerin dgretilebilecegini belirtmistir. Dort katilimer ¢ocuklarina gilivenlik becerilerinin
ogretilemeyecegini, ii¢ katilimci ise bu konuda kararsiz oldugunu belirtmistir.

Tablo 5

Anne-Babalarin  Cocuklarimin - Giivenligini  Saglamak Uzere Yaptiklart ve Yapimas: Gerektigini Diisiindiikleri
Uygulamalara Iliskin Gériisleri

Cocuklarin giivenligini Cocuklarin giivenligini saglamak f Cocuklarm gilivenligini saglamak iizere
saglamak iizere yapilanlar iizere yapilmasi gerekenler Ogretimin nasil yapilmas: gerektigi
Ev ici Ogretim yapma 18 Sozel agiklama yapma 6
Onlem alma 22 Gozetim altinda tutma 9 Deneyim kazandirma 6
Cocugu gozetim altinda tutma 11 Onlem alma 9 Gorseller kullanma 3
ngle&r?r(;‘]lglama yapma/uyarida 9 Bagkalarimi bilinglendirme 5 Okulla is birligi yapma 2
Tf:tllikeli durumlari ayirt etmeyi 1 Fiziksel ortami diizenleme 2 Baskalgrmm. g}'jvenlikle ilgili olumsuz 1
ogretme deneyimlerini ve sonuglarini paylasma
Ev dist Guvnluk yagam ve uyum becerilerini 2
ogretme
Gozetim altinda tutma 21 Cevreyi giivenli hale getirme 1
Sozel agiklama yapma/uyarma 10 Oé‘;ﬂ:;ﬂ?g}ﬁiﬂgﬁgﬁz Zt:;kleyecek 1
Onlem alma 9 Yasam koglarindan yararlanma 1
A Yalnizca anne-babanin desteginin
Ogretim yapma 1
olmast
Kaybolmaya kars1 sevgi izi 1
yaptirma
Herhangi bir sey yapmama 1
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Egitim Kurumlarinda Giivenlik Becerilerinin Ogretimine iliskin Goriisler

Katilimeilara ¢ocuklarina daha 6nce devam ettikleri egitim kurumunda herhangi bir giivenlik becerisi
Ogretimi yapilip yapilmadigi soruldugunda 26 katilimci giivenlik becerilerinin &gretiminin yapilmadigini, 10
katilimei daha once giivenlik becerilerinin 6gretiminin yapildigini, dort katilimer ise bilgisinin olmadigini
belirtmistir. Ug katilimei ise goriis belirtmemistir.

Daha once g¢ocuguna giivenlik becerisi 6gretimi yapildigini belirten katilimeilara, ¢ocuklarina hangi
giivenlik becerilerinin 6gretimi yapildigi soruldugunda ikiser katilimer kesici/delici aletlerin varliginda giivenli
tepkide bulunma ve kétii niyetli dokunuslardan korunma becerilerinin 6gretiminin yapildigim belirtirken, diger
beceriler (or., tehlikeli durumlart ayirt etmeyi 6gretme, kaybolmaya karsi sevgi izi yaptirma) birer katilimer
tarafindan belirtilmistir. Bu becerilerin 6gretiminin nasil gergeklestirildigi ve 6gretimin basarist soruldugunda
katilimceilar 6gretimin sdzel agiklama/uyar1 yapilarak, gorseller kullanilarak ve model olunarak o6gretildigini
belirtmigtir. Ayrica katilimcilardan doérdii 6gretimin basarili, biri orta diizeyde basarili, biri ¢ok az basarili, biri de
basarisiz oldugunu aciklamistir. Ug katilimer ise dgretimin basarisi konusunda kararsiz oldugunu belirtmistir.
Tablo 6’da egitim kurumlarinda giivenlik becerilerinin 6gretiminin hangi igeriklerde, nasil yapildig: ve basarisina
iliskin goriislere yer verilmistir.

Tablo 6

Anne-Babalarin Egitim Kurumlarinda Giivenlik Becerilerinin Ogretimine Iliskin Gériisleri

Egitim kurumlarinda Egitim kurumlarinda

giivenlik becerisi f Egitim kummlqu_ndﬁl}l angt %gvenhk f  giivenlik becerilerinin ~ f Ogretimin basaris1  f
e becerilerinin 6gretildigi e e
Ogretimi nasil 6gretildigi
Yapilmadi 26 Ke"s1c1 ve delici aletlerin varliginda 2 Sozel agiklama yapma 5 Bagaril 4
giivenli davranma
Yapild 10 Kaotii niyetli dokunuslardan korunma 2 Gorseller kullanma 3 O;;:g?ﬁeyde 1
Bilmiyor 4 Giivenli yiiriime/kosma/ziplama 1 Model olma 1 Cok az basarili 1
Goris bildirmedi 3 YaI11c1/y'ak1c1 maddelerin varliginda 1 Sozel olarak uyarma 1 Basarisiz 1
giivenli davranma
Yabancilardan korunma 1 Kararsiz 3
Gereksinimlerini mahrem alanlarda 1
kargilama
Depremde giivenli tepkide bulunma 1
Tehlikeli/zarar verici durumlardan 1

korunma

Giivenlik Becerisi Ogretme Deneyimleri

Katilimeilara g¢ocuklarina bir giivenlik becerisini 6gretme deneyimleri soruldugunda 37 katilimer
cocuklarma giivenlik becerisi 6gretme deneyimi oldugunu, alt1 katilimci ise olmadigini belirtmistir. Ogretme
deneyimi oldugunu belirten katilimcilardan dordii deneyimleri hakkinda goriis belirtmemistir. Diger katilimeilar
ise cocuklarina hangi giivenlik becerilerinin &gretimini yaptiklart soruldugunda agirlikli olarak kesici/delici
aletlerin varliginda giivenli tepkide bulunma becerileri, yaya becerileri, sicak nesnelerin varliginda giivenli tepkide
bulunma becerilerinden sz etmislerdir. Giivenlik becerisi 6gretme deneyimi oldugunu belirten katilimeilarin
neredeyse tamami (n = 32) bu amagla sdzel agiklamalar yaptiklarini ifade etmislerdir. Katilimeilara 6gretim
yaparken zorluk yasayip yasamadiklari soruldugunda ise 21 katilimci zorluk yasadigini belirtirken, 12 katilimer
bir zorluk yasamadigimi belirtmistir. Zorluk yasadigimi belirten katilimcilar yasadiklar1 zorluklari ¢ocugun
ozellikleri, 6gretim siireci ve giivenlik becerilerinin dogasiyla iligkilendirerek siralamiglardir. Katilimeilarin
ogretim yaptiklar1 glivenlik becerilerine, kullandiklar1 6gretim uygulamalaria ve 6gretme siirecinde yasadiklari
zorluklara Tablo 7’de yer verilmistir.

Cocuklara bir giivenlik becerisi 6gretme deneyimi olan ailelere bu siirecte herhangi bir destek alip
almadiklar1 soruldugunda 29 katilimci destek almadiklarimi belirtirken, sekiz katilimci destek aldiklarimi
belirtmistir. Bu katilimcilardan dordii ¢ocugunun Ogretmenlerinden, biri psikiyatristten, biri katildiklart
aragtirmada yer alan uzmandan, biri kurum psikologundan, biri ise &gretmeninden ve sosyal medyadan
yararlandigini belirtmistir. Destek almadigini belirten katilimcilardan bir tanesi kitaplardan faydalandigini
belirtmistir. Tablo 7°de katilimcilarin gocuklarina giivenlik becerilerini 6gretirken aldiklar1 desteklere iliskin
goriislerine yer verilmistir.
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BEP’te Giivenlik Becerisine Yer Verilme Durumuna iliskin Goriisler

Katilimeilar ¢ocuklarmin BEP’lerinde bir giivenlik becerisine amag olarak yer verilip verilmedigi
soruldugunda 34 katilimci1 ‘hayir’ olarak, yalnizca ii¢ katilimer ‘evet’ olarak yanitlamistir. Dort katilimer
cocuklarinin BEP’lerinde daha once herhangi bir giivenlik becerisine amag¢ olarak yer verilip verilmedigini
amimsamadigini ifade etmistir. iki katilime1 ise bu soruya iliskin gériis belirtmemistir. Cocuklarmin BEP’lerinde
daha 6nce herhangi bir giivenlik becerisine amag olarak yer verilmedigini belirten katilimcilara (n = 34), bu
becerilere iliskin bir talepleri olup olmadig1 soruldugunda tiimii cocuklarmin BEP’lerinde giivenlik becerilerinin
amag olarak yer almasina iligkin herhangi bir talepleri olmadigmni agiklamistir. Ancak iki katilimc1 kendilerine
egitim verilmesini, bir katilimct ise ¢ocuguna 6gretim sunulmasini talep ettiklerini belirtmistir. Cocuklarinin
BEP’lerinde daha dnce herhangi bir giivenlik becerisine amag olarak yer verilip verilmedigini animsayamadigini
ifade eden katilimcilarin biri bu yonde bir talebinin olmadigini, digeri ise bir talebinin olup olmadigim da
hatirlamadigini belirtmistir.

Tablo 7

Anne-Babalarin Giivenlik Becerilerini Ogretme Deneyimlerine Iliskin Goriisleri

Giuvenlik becerisi Giivenlik becerisi

Ogretim sunulan giivenlik f dgretirken kullanilan f Giivenlik becerisi 6gretirken f  pretirken alman

—h

becerileri uygulamalar yasanilan zorluklar destekler
Kesici/delici aletlerin Siirekli tekrar vapma
varliginda giivenli tepkide 9  Sozel agiklama 32 raryap 7 Ogretmen 5
zorunlulugu
bulunma
Deneyim kazanma siirecinde
Yaya becerileri 8 Deneyim kazandirma 17  g¢ocugun zarar gorme 4 Psikiyatrist 1
olasilig1
Slc"ak ne.snele.rm varliginda 7 Model olma 8 Cocugunun ogren"m?/d.l.rllf:me 3 Uzman 1
giivenli tepkide bulunma motivasyonun diisiikligii
Yapma t.eh11k651 karsisinda 5 Etk”erm.l / sonuglarim 3 Problem davraniglarin varligt 2 Kurum psikologu 1
giivenli davranma fark ettirmeye ¢alisma
Yabanci kisilerden kendini 5 Gorseller kullanma 2 Geflel}emede yasanan 2 Sosyal medya 1
korunma giicliikler
Evden izin alarak disart 4 Kars1t davraniga 1 Cocugun 6gretime gosterdigi 2
¢tkma yonlendirme direng
Pencere/balkonda giivenli 3 Onlem alma 1 Ogretim sirasinda g(izetlm 1
davranma altinda tutma zorlugu
Yiiksek bir yere giivenli 3 Tepkiyi kesme / 1 Degerlendirmede yasanan 1
inip ¢tkma yonlendirme giicliikler
Elektrik prizlerini glivenli 2 Duygu kontroliinde yasanan 1
kullanma giicliikler
Acil durum numaralarini 1

sOyleme
Yakict ve yanici
maddelerin varliginda 1
giivenli davranma
Kaygan zeminde giivenli
hareket etme
Adresini ve telefon

. 1
numarasini séyleme

Giivenlik Becerilerinin Ogretiminin Nasil Yapilmasi Gerektigine iliskin Goriisler

Katilimeilara c¢ocuklarinin gereksinim duydugu giivenlik becerilerinin 6gretiminin kim tarafindan
yapilmasi gerektigi soruldugunda ¢ogunlugu (n = 18) 6gretmenler/uzmanlar tarafindan 6gretilmesi gerektigini
belirtmistir. Giivenlik becerilerinin 6gretiminin nerede ve ne zaman yapilmasi gerektigi soruldugunda katilimcilar
¢ocuklarinin gereksinim duydugu gilivenlik becerilerinin en ¢ok egitim ortamlarinda ve uygun zaman
belirlendiginde 6gretilmesi gerektigini belirtmistir. Tablo 8’de katilimcilarin giivenlik becerilerinin dgretiminin
nasil yapilmasi gerektigine iliskin gortisleri sunulmustur.
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Tablo 8
Anne-Babalarin Giivenlik Becerilerinin Ogretiminin Nasil Yapimas: Gerektigine Iliskin Goriisleri
Ogretimin kim tarafindan yapilmah? f Nerede gretilmeli? f Ne zaman 6gretilmeli? f
Ogretmen/uzman 18 Egitim ortaminda 23 Uygun zaman belirlendiginde 7
Aile tiyeleri ve 6gretmen 16 Dogal ortamda 15  Cocuk hazir oldugunda 6
Aile tiyeleri 7 Evde 5 Cocuk okula bagladiginda 4
Ogretim iiyeleri 1 Erken yaglarda 3
Psikologlar 1
Tartisma

Calismanin amaci1 OSB olan ¢ocuga sahip anne-babalarin giivenlik becerilerinin 6gretimi konusundaki
goriislerini ve deneyimlerini ortaya koymaktir. Bulgular, anne-babalarin giivenlik becerilerine iligkin yaptiklari
tamimlamalarin ¢esitlilik gosterdigini, bazi anne-babalarin ise gilivenlik becerilerini tanimlayamadigini
gostermektedir. Katilimcilarin giivenlik becerilerini tanimlayamamalarinin olasi nedenlerinden biri bu becerilere
iligskin farkindaliklarinin diisiik olmasi ve aslinda giinliik yasamada sik¢a karsilastiklari giivenlik tehditleri ile baga
¢ikmay1 bir giivenlik becerisi olarak kavramsallastiramamalari olabilir. Bu bulgu Sirin’in (2015) aragtirmasinda
ortaya koydugu bulgu ile tutarlilik géstermektedir. Sirin de anne-babalarin yalnizca yarisinin “Giivenlik becerileri
deyince akliniza ne geliyor?” sorusuna iligkin goriis belirttigini, bu nedenle diger sorulara gegmeden 6nce anne-
babalara arastirmaci tarafindan giivenlik becerilerinin taniminin yapildigini belirtmistir. Aragtirmaya katilan anne-
babalarin yaris1 giivenlik becerilerini “¢ocugun kendini korumayi 6grenmesi” olarak tanimlamistir. Ancak,
goriigmeler sirasinda katilimeilarin yaptiklar: tanimlarda alan yazinda 6nerilen sekilde “yasamsal agidan 6nemli
olan durumlar”, “kasitli olan ya da olmayan tehditlere uygun tepkide bulunma” gibi kavramlar1 kullanmadiklar
goriilmistiir. Ayrica, bu tanimda ¢ocugun aktif, diger bir deyisle giivenlik tehditlerinde tepkisel davranan degil
6grenen konumda tanimlandig1 gériilmiistiir. Bu agidan da bulgular Sirin ve Tekin-iftar’in (2016) elde ettigi
bulgular ile tutarlik gostermektedir. Ayni zamanda az sayida da olsa bazi anne-babalarin giivenlik becerilerini
tanimlarken “cocuklar i¢in alinan dnlemler” ya da “cocuga zarar verebilecek kisi ve durumlar” gibi yanlis ya da
eksik bicimde tanimladiklar1 da goriilmiistiir. Anne-babalarin yarisinin yaya becerilerini 6rnek giivenlik becerisi
olarak verdikleri goriilmiistiir. Sirin ve Tekin-iftar’in (2016) calismasinda da anne-babalarin en ¢ok verdikleri
giivenlik becerileri drneklerinden biri yaya becerileridir. Anne-babalarin giivenlik becerilerine iligkin yaptigi
tanimlar ve verdikleri Ornekler incelendiginde timiimiin giivenlik becerileri kavramimi kapsamli bigimde
tanimlayamadig1 ve ¢esitlilik igerir sekilde 6rneklendiremedigi gériilmiistiir. Anne-babalarmn giivenlik becerilerini
tanimlamaya ve Orneklendirmeye iligkin sinirliliklart ¢ocuklarina giivenlik becerileri dgretme konusunda
girisimlerini de kisithyor olabilir. Diger taraftan anne-babalarda gorilen bu sinirlilik ¢ocuklarinin
ogretmenlerinden giivenlik becerileri 6gretmeleri konusunda talepte bulunmalarini da onliiyor olabilir. Pituch ve
arkadaglarinin (2011) caligmasinda anne-babalarin ¢ocuklarina gretilmesini tercih ettikleri 6gretim alanlarina
iligkin yaptiklar1 siralamada uyumsal davraniglar arasinda giivenlik becerilerinin yer almadigi goriilmektedir. Bu
calismada uyumsal beceriler kapsaminda katilimeilara sorular sunuldugundan katilimcilarin aklina 6zel olarak
giivenlik becerileri gelmemis olabilir. Oysa bu arastirmada giivenlik becerileri 6gretimi agikga soruldugu halde
yine de katilimc1 anne-babalarin yarisinin yapmis oldugu tanim eksik ya da yanlistir. Ayrica, giivenlik becerileri
¢ok genis davranis ¢esitliligini igeren bir 6gretim alaniyken anne-babalar tarafindan verilen 6rnekler oldukga sinirli
kalmistir. Dolayisiyla, bu bulgulardan yola ¢ikarak anne-babalarin giivenlik becerileri konusunda
bilgilendirilmeleri hem anne-babalarin ¢ocuklarina bu konuda 6gretim planlama girisimlerini baglatmalari1 hem de
¢ocuklarinin devam ettikleri okullarda bu konularda 6gretim sunmalarini talep etmeleri agisindan 6nemli bir katki
saglayabilir. Ayn1 zamanda bu konuda calisan aragtirmacilara anne-babalarin giivenlik becerilerinin 6gretimi
konusunu giindemlerine almama nedenlerinin neler oldugunu aragtirarak bu nedenlerin ortadan kaldirilmasina
yonelik iyilestirme caligmalar1 tasarlamalar1 6nerilebilir. Son olarak, bu konuyla ilgili bir diger arastirma onerisi
de OSB olan ¢ocuklarin yaslar ile anne-baba goriisleri arasindaki iligkinin arastirilmasi olabilir. Bu ¢aligmaya
katilan anne-babalarin ¢ocuklari 4-16 yaslar1 arasinda olmakla birlikte gogunlugu (n = 33) 12 yas ve altindadir. Bu
yaslar cocuklarin yasamlarinin anne-babalar tarafindan goreceli olarak daha kolay kontrol edilebildigi yaslardir.
Dolayisiyla, arastirmacilar gocuklarimin yas araliginin daha genis oldugu katilimer gruplartyla benzer arastirmalar
tasarlayabilirler.

Arastirmanin tartigmaya deger bulgularindan birisi anne-babalarin yaklasik {igte ikisinin ¢ocuklarinin
gtivenliklerini tehdit eden bir giivenlik riskiyle karsilastigini, geri kalan kisminin ise karsilasmadigini ifade
etmesidir. Elde edilen bu bulgu Sahin ve Colak’in (2023) ¢aligmasinda elde bulgular ile benzerlik géstermektedir.
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Giivenlik riskleriyle karsilasiimadigina iligskin yapilan agiklamalar ya anne-babalarin asiri korumaci davranarak
cocuklar1 icin giivenli ortamlar hazirlamalarryla ya da giivenlik becerilerini olmasi gerektigi gibi
tanimlayamamalariyla iliskili olabilir. Yukaridaki agiklamalarda anne-babalarin giivenlik becerilerini yanlis ya da
eksik tanimladiklari, yani sira giivenlik becerileri i¢in zengin ve gesitli drnekler sunamadiklari ifade edilmistir.
Cocuklarmin giivenlik riskleriyle karsilastiklarini ifade eden anne-babalar bu risklerin olustugu ortamlari ev i¢i ve
dis1 ortamlar olarak yanitlamislardir. Ev disinda karsilasilan giivenlik tehditlerini ise en yogun olarak kaybolma
ve trafik kazalari olarak ifade etmislerdir. Daha 6nce de ifade edildigi gibi OSB olan ¢ocuklarin izinsiz gezinme
ve kagma davranislar sergiledikleri siklikla vurgulanmaktadir (McLaughlin vd., 2020; Wiggins vd., 2020). Aym
zamanda “yaya becerileri” de alan yazinda siklikla vurgulanan, 6gretim protokollerinin gelistirildigi (Stanton,
2023; Wilmut & Purcell, 2021) ve deneysel ¢alismalarin yapildig1 bir giivenlik becerisidir (6r., Dixon vd., 2020).
Bu c¢aligmanin bulgularinin bu agidan alan yazinla tutarli oldugu ileri siiriilebilir. Giivenlik riskleriyle ¢ocuklarinin
karsilagtigini ifade eden anne-babalarin yarist karsilagma sikligimi “nadiren” olarak ifade ederken yarisi ise
“siklikla” olarak ifade etmistir. Dolayisiyla, bu bulgular ¢ocuklara giivenlik becerilerinin 6gretimini bir gereklilik
olarak ortaya koymaktadir.

Anne-babalar ev i¢inde ve diginda ¢ocuklarmin giivenligini tehdit edebilecek durumlarin s6z konusu
oldugunu ifade etmekle birlikte az sayida da olsa bazi anne-babalarin ¢ocuklarinin giivenlik riskleriyle karsilasma
durumlarmin neredeyse hi¢ olmadigini ifade etmistir. Benzer bulgu Sahin ve Colak’in (2023) ¢alismasinda da elde
edilmistir. Bu durum bazi ailelerin asir1 korumaci tutum sergileyerek onleyici olmayi tercih ettiklerini
diistindiirmektedir. Oysa, Onleyici olmaya yonelik tutum belirli bir diizeyde mutlaka gerekliyken ¢ocuklara
giivenlik tehditleri karsisinda uygun davranma konusunda 6gretim sunulmasi da aym sekilde gerekmektedir.
Ciinki 6nleyici olundugu sirada bile kiiglik bir ihmal yasamsal agidan 6nem tasiyan sonuglar dogurabilir. Giivenlik
becerilerinin 6gretilmesine iliskin bir diger gerek¢e de anne-babalarin c¢ocuklarinin yagaminda her zaman
bulunamayacagi gergegidir.

Aragtirmada tartigtlmasi 6nemli bir diger nokta, ¢ocuklarinin giivenligini saglamaya yonelik deneyimleri
incelendiginde anne-babalarin yarisi tehlikeli durumu ulagilamaz hale getirdiklerini ifade etmistir. Bu durum anne-
babalarin ¢ocuklarmin giivenliklerini tehdit edebilecek durumlara iliskin goriigleriyle tutarlidir. Anne-babalarin
¢ok azi ¢cocuklarinin giivenlik tehditleriyle kargilamasi durumunda proaktif davranarak 6gretim sunduklarini ifade
etmigtir. Diger taraftan, 6nlem almanin yani sira anne-babalarin ¢ocuklarini uyararak, soézel agiklamalarda
bulunarak giivenlik tehditleri kargisinda uygun davranmalarina yardimei olduklarini ifade etmektedir. Elde edilen
bu bulgular énceki galigmalarin (Sahin & Colak, 2023; Sirin &Tekin-iftar, 2016) bulgularini desteklemektedir,
ancak aragtirmalar bunun aksine giivenlik becerilerinin 6gretiminde “bilgi verici etkinliklerin” etkili olmadigini
gostermektedir (6r., Gatheridge vd., 2004; Hardy, 2002). Diger bir deyisle, giivenlik tehditleri ve bu tehditlerden
nasil korunabileceklerine yonelik sozlii agiklamalar yapilsa bile, bireylerin tehditlere maruz kaldiklarinda yapilan
aciklamalara uygun davranmadiklar1 goriilmiistiir. Ornegin, Amerika’da silah sahibi olma ve silah tastma hakkini
savunan giiglii bir 6rgiit olan “Ulusal Tiifek Birligi” (National Rifle Association) ¢ocuklarin atesli silahlardan uzak
durmasini saglamak tizere “Kartal Eddie Giivenli Silah Program:” (Eddie Eagle Gun Safe Program) gelistirerek
¢esitli animasyon filmleri ve brosiirler araciligiyla ¢ocuklarin atesli silahlardan uzak durmalari i¢in uygulamalar
yapmistir. Programda ¢ocuklara sunulan mesaj “Bir silahla karsilastiginda ‘Dur!, Dokunma!, Oradan uzaklas!,
ve Bir yetigkine haber ver!”” olarak tasarlanmistir. Bu programin davranigsal beceri 6gretimiyle atesli silahlardan
uzak durma Ogretimiyle karsilastirildig1 aragtirmalarda gruplar arasinda silahla karsilastiklarinda ne yapmalar
gerektigi soruldugunda her iki gruba katilan ¢ocuklarin da dogru yanit verebildikleri, ancak gercek ortamda yapilan
degerlendirmelerde davranigsal beceri Ogretimine katilan c¢ocuklarin performansmnin daha yiiksek oldugu
goriilmiistiir (Miltenberger, 2008). Bu nedenle, bu bulgular bizleri konuyla ilgili yalnizca agiklama yapmak yerine
aktif 6grenme siireclerini tasarlayarak &gretim sunmaya yoneltmektedir. Tekin-iftar, Olgay ve arkadaslarinin
(2021) meta analiz ¢aligmasindan elde edilen bulgulara gdre giivenlik becerilerinin 6gretiminin amaclandigt
caligmalarin biiylik ¢cogunlugunda uygulamacilar arastirmaciyken yalnizca bir caligmada aragtirmaci ile birlikte
ebeveyn (Johnston, 2010); bir ¢alismada ise yalnizca ebeveynlerdir (Harriage vd., 2016). Dolayisiyla, bu
aragtirmanin ve sdz konusu meta analiz ¢aligmasinin bulgularindan hareketle anne-babalarin 6gretim sunma
konusunda bilgilendirilmelerinin 6nemli oldugu disiiniilmektedir. Ayn1 zamanda arastirmacilarin anne-babalara
giivenlik becerilerini 6gretme konusunda bilgi ve beceri kazandirmak iizere etkili ve verimli siiregleri
degerlendiren arastirmalar tasarlamalar1 onerilebilir. Bu kapsamda iilkemizde (Sahin & Colak, 2023; Tavukeu,
2021) ve uluslararas alan yazinda (6r., Harriage vd., 2016) anne-babalara 6greticilik becerilerini kazandirmay1
hedefleyen ¢aligmalar vardir.
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Calismaya katilan anne-babalarin ¢ok biiyilk bir boliimii ¢ocuklarmin giivenlik becerilerini
Ogrenebilecegini diisiindiiklerini ifade etmistir. Ancak bu bulgu daha 6nce sunduklar bilgilerle tutarli degildir.
Clinkii, anne-babalar ¢ogu zaman dogrudan giivenlik becerilerini 6gretmek yerine onleyici olduklarini ifade
etmistir. Bu celiskili durum iki sekilde yorumlanabilir. Oncelikle, anne-babalar kendilerini cocuklarma &gretim
sunmakla sorumlu olduklarini diigiinmediklerinden 6gretim sunmuyor olabilirler. Diger agiklama ise, anne-babalar
cocuklarinin  Ogrenebileceklerini diislinmelerine ragmen giivenlik becerileri konusunda nasil 6gretim
sunabileceklerini bilmediklerinden 6gretim sunmuyor olabilirler. Aragtirmacilara bu konulari irdeleyen ¢alismalar
tasarlamalar1 6nerilebilir. Boylece, elde edilen bulgular halihazirda pratikte goriilen bu eksikligin giderilmesine
katki saglayabilir.

Calismanin bir diger carpict bulgusu anne-babalarin yaridan fazlasinin ¢ocuklarinin devam ettikleri
egitim kurumlarinda herhangi bir giivenlik becerisinin 6gretilmedigini ifade etmeleridir. Egitim kurumlar
ogrencileri yalnizca akademik agidan yonlendiren kurumlar olmamali, ayni zamanda bagimsiz yagama hazirlamak
iizere bilgi ve beceri kazandiran kurumlar olmalidir. Diger taraftan daha dnce ifade edildigi gibi 2018 yilindan beri
okul programlarinda smurlt da olsa 6nceki yillara gore daha fazla giivenlik becerisi hedefi yer almaktadir. Anne-
babalarin ifadeleri bu durum ile tutarli degildir. Bu bulgu programlarda giivenlik becerisi 6gretimine yonelik
hedefler olsa da programin giincellenmesi goreceli olarak yeni oldugundan heniiz tam olarak okul sistemine
yansitilamamis olabilecegini diisiindiirmektedir. Diger taraftan Sirin ve Tekin-iftar’m (2016) caligmasinda
ogretmenlerin giivenlik becerisi 6gretimini nasil yapacaklarini bilmedigini ve giivenlik becerileri 6gretiminin nasil
gerceklestirilebilecegi konusunda kitapgik ve materyal gereksinimleri oldugunu ifade ettikleri agiklanmigtir. Anne-
babalarin biiyiik ¢ogunlugunun ¢ocuklarina egitim kurumlarinda giivenlik becerisi 6gretimi yapilmadigini ifade
etmeleri bu degiskenlerle iligkili olabilir. Cocuklarina giivenlik becerilerinin 6gretildigini ifade eden anne-babalara
hangi 6gretim uygulamalarinin kullanildigi soruldugunda anne-babalar ¢ogunlukla bilimsel-dayanakli olmayan
uygulamalarin (6r., sozel agiklama yapma, s6zel uyari yapma) kullanildigini ileri siirmiislerdir. Bu bulgu da Sirin
ve Tekin-iftar’in (2016) ¢aligmasinda elde edilen 6gretmenlerin giivenlik becerileri 6gretimi konusundaki bilgi
gereksinimi olduguna iliskin bulgular1 destekler niteliktedir. Ancak, bu konuyu agiga kavusturabilmek igin
aragtirmacilarin daha genis katilimer gruplariyla arastirmalar tasarlamasi onerilebilir.

Anne-babalara ¢ocuklarina herhangi bir giivenlik becerisi 6gretme deneyimleri soruldugunda biiyiik
boliimiiniin bu konuda deneyimi oldugunu ifade ettikleri goriilmiistiir. Anne-babalarin genellikle ev i¢i giivenlik
becerileri 6gretimi konusunda deneyimlerinin oldugu anlagilmaktadir. Bu bulgu Sahin ve Colak’m (2023)
caligmasindan elde edilen bulguyu desteklemektedir. Ancak, giivenlik tehditleri hemen her ortamda
olabileceginden bu agidan deneyimlerinin siirli kaldig ileri siiriilebilir. Anne-babalarin 6gretim deneyimleri
sadece Ogretilen becerilerin ¢esitliligiyle smirli degildir. Bulgular, aynt zamanda anne-babalarin giivenlik
becerilerinin  6gretiminde bilimsel-dayanakli olmayan hatta etkili olmayan uygulamalar (6r., sonuglar
hissettirmek) kullanarak o&gretim yapmaya calistiklarini gostermektedir. Ayrica giivenlik becerisi dgretme
deneyimi olan anne-babalarin bu konuda zorlandiklarini ifade ettiklerini gorillmiistiir. Anne-babalarin giivenlik
becerilerinin 6gretimi konusundaki bilgi gereksinimlerini ortaya koyan bu bulgular alan yazinla tutarlidir (Sahin
& Colak, 2023; Tekin-iftar, Sirin vd., 2021).

Cocuklarma herhangi bir giivenlik becerisi 6gretimi yapan anne-babalarin biiyiik bolimii bu dgretimi
yapabilmek i¢in herhangi bir destek almadigini belirtmistir. Bu durum iilkemizde bu konuya heniiz sistemli
yaklasilmadigin1 ve anne-babalarin bu konuda yalniz kaldigini diigiindiirmektedir. Az sayida da olsa destek alan
anne-babalarin ise, 6gretmen, psikiyatrist ve aragtirmacilardan destek aldigi anlasilmaktadir. Bu bulgudan yola
¢ikarak arastirmacilarin anne-babalar1 bilgilendirebilecek etkili modeller gelistirmeleri 6nerilebilir.

Aragtirmada anne-babalar ¢ocuklarinin BEP’lerinde giivenlik becerilerinin 6gretimine yonelik amaglara
yer verilmedigini ifade etmistir. Bu durum okullarda 6grencilerin giivende olmalarina yoénelik gabalarin yeterli
olmadigini, 6grencileri bagimsiz yasama hazirlamak konusuna oncelik verilmedigini diisiindiirmektedir. Ancak,
diger taraftan, cocuklarmin BEP’lerinde giivenlik becerileri 6gretimine yonelik amaclara yer verilmedigini ifade
eden anne-babalarin bu konudaki eksikligi giderebilmek iizere cocuklarinin 6gretmenlerinden glivenlik
becerilerine yonelik 6gretim sunulmasi i¢in bir taleplerinin olmadig1 anlasiimaktadir. Bu bulgular gerek okul
sistemlerinin, dolayistyla 6gretmenlerin, gerekse anne-babalarin giivenlik becerilerinin dgretimi konusuna yeterli
onemi vermediklerini diisiindiirmektedir.

Aragtirmada anne-babalar giivenlik becerilerinin &gretmenler ve anne-babalar tarafindan ve egitim
ortamlarinda, bazen de davranisin gergeklesmesinin beklendigi dogal ortamlarda 6gretilmesinin uygun olacaginm
ileri stirmiistiir. Anne-babalarin bu agidan giivenlik becerilerinin 6gretimine biitiinciil bakabildikleri ifade
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edilebilir. Ancak, bu arastirmadan elde edilen veriler ile ifade ettikleri ideal kosullarin tutarlilik géstermedigi ileri
stiriilebilir. Nitekim katilimeilarin biiyiik ¢ogunlugu okul programlarinda giivenlik becerilerinin 6gretimine yer
verilmedigini belirtirken diger bir yandan kendilerinin de giinliik yasamda giivenlik becerilerine yonelik 6gretim
yapmadiklarini belirtmislerdir. Benzer bulgu 6nceki arastirmalarda da s6z konusudur (6r., Agran & Krupp, 2010;
Sirin &TekKin-iftar, 2016). Dolayistyla, bu bulgular pratik ortamlarda giivenlik becerilerinin dgretimi konusuna
daha yakin ilgi gosterilmesi gerektigini gostermektedir.

Son olarak arastirmada bazi sorulardan elde edilen bulgularin degiskenlik gosterdigi goriilmektedir.
Ornegin katilimcilara gocuklarinin giivenligini tehdit eden durumlarla hangi siklikta karsilastiklart soruldugunda
katilimcilarin 14’4 bu durumlarla nadiren karsilastiklarini, 13’1 ise siklikla kargilastiklarini belirtmistir. Diger
yandan katilimcilarin ¢ocuklarina giivenlik becerilerinin 6gretilip 6gretilemeyecegine iliskin goriisleri
incelendiginde katilimcilarin bityiik ¢ogunlugunun 6gretilebilecegini, bazi katilimeilar (n = 4) bu becerilerin
ogretilemeyecegini ve bazi katilimcilarin ise kararsiz olduklarmi (n = 3) belirttikleri goriilmektedir. Bu
aragtirmanin katilimcilariin belirlenme siiresince veri gesitliligi saglayabilmek tizere OSB olan ¢ocuklarin farkli
egitim ortamlarina devam ediyor olmalarina ve egitim ortamlarinda dengeli dagilim saglanmasimna 6zen
gosterilmigtir. Cocuklarin egitim ortamlarinin OSB’den etkilenme diizeyleri ve performans diizeyleri ile dogrudan
iliskili oldugu distildigiinde bu farkliligin anne-babalarin goriisleri iizerinde etkili olabilecegi diisiiniilmektedir.
Ayrica Sahin ve Colak’in (2023) arastirmasindan elde edilen bir bulgu ailelerin OSB olan ¢ocuklarmin yast
ilerledikge riskli davraniglarinin azaldigini gostermektedir. Bu arastirma kapsaminda anne-babalardan elde edilen
bulgularin farklilagmasinda ¢ocugun OSB’den etkilenme diizeyi, yas1 ve bununla iligkili olarak riskli ve giivenligi
tehdit eden davranig sergileme siklig1 gibi degiskenlerin etkili olabilecegi diisiilmektedir.

Sonuc¢

Bu arastirmadan elde edilen bulgular OSB olan ¢ocuga sahip anne-babalarin heniiz giivenlik becerilerinin
Ogretimine yonelik gereken Onemi yeterince veremediklerini ve gocuklarina gereksinim duyduklart giivenlik
becerilerini kazandirarak onlar1 kendilerini korumalart i¢in yeterince destekleyemediklerini diisiindiirmektedir. Bu
sonuglar iilkemizde giivenlik becerilerine yonelik arastirmalarin giderek yayginlastigint ve okul programlarinda
bu agidan iyilestirmeler yapildigin1 ortaya koymakla beraber 2010’lu yillarda ortaya konan bulgularla
karsilagtirildiginda mevceut egilimin heniiz degismedigini gdstermektedir.
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Abstract

Introduction: The problems in social interaction and communication, limited interest, and repetitive behavior
observed in children with autism spectrum disorder (ASD) increase the vulnerability of these children to security
risks. Research demonstrated that children with ASD are more vulnerable to security risks when compared to
children with typical development. The present study aimed to determine the views and experiences of parents of
children with ASD on safety skills and instruction of these skills.

Method: The study was designed with the descriptive model. Participants were assigned with the criterion
sampling, maximum variation sampling, and convenience sampling methods. The study data were collected from
43 parents in semi-structured interviews and analyzed with the descriptive approach.

Findings: More than half of the participants described safety skills as learning the skills that would protect the
child, and they previously experienced situations that threatened the safety of their children, and they had taken
precautions to ensure the safety of their children by reducing the exposure of their children to dangerous situations
or increasing surveillance. A significant number of the participants stated that safety skills could be instructed,
while nearly half stated that the children were not instructed safety skills at school. Most participants stated that
they had experience in the instruction of safety skills, they usually instructed these verbally or by warning their
children, albeit the instruction was challenging.

Discussion: It was observed that parents' knowledge, teaching experience, and views on the definition and scope
of safety skills were limited. The study findings were generally consistent with the findings reported in the
literature.

Conclusion: The findings demonstrated that parents did not prioritize the instruction of safety skills and did not
assist their children in safe responses and self-protection. The awareness, knowledge, and teaching skills of parents
of children with ASD should be improved in terms of safety skills.
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Introduction

The safety of their children of all ages is one of the most important issues for all parents throughout their
lives. Thus, the risks that threaten the safety of their children could be a serious concern for parents. The safety of
their children is more significant concern for the parents of children with autism spectrum disorder (ASD). Due to
the different levels of problems children with ASD experience in social interaction and communication, their
limited interest, and repetitive behavior (American Psychiatric Association, 2013) increase their vulnerability to
safety risks.

Safety skills are an umbrella that cover several vital skills for all children and individuals. In daily life,
all children may experience risks of injury or death due to various intentional or unintentional threats (West et al.,
2021). Both intentional and unintentional safety threats could arise in the physical or social environment of the
child, and children with typical development can learn to respond adequately to these safety threats by (a)
observing others, (b) evaluating the possible consequences of threats, or (c) learning from previous warnings about
adequate behavior in the face of such risks. However, children with ASD require systematic instruction to acquire
several skills, including the safety skills (Greene & Bethune, 2021; Tekin-iftar, Olcay et al., 2021). However, the
instruction of safety skills has been neglected in education for all children and individuals with special needs,
including those with ASD (Agran & Krupp, 2010; Brown-Lavoie et al., 2014; Sirin & Tekin-Iftar, 2016). On the
other hand, national and international literature reported that although the trend has changed in recent years,
researchers, parents, or teachers did not exhibit adequate interest in the instruction of safety skills (Tekin-iftar,
Olgay et al., 2021; Wiseman et al., 2017).

It was reported that children with ASD were exposed to intentional or unintentional safety risks two to
three times more than children with typical development (Cavalari & Romanczyk, 2012; Yildirim-Sar1 & Girli,
2012), and these individuals were exposed to security risks more frequently due to the common “wandering
without permission” or “escape” behavior when compared to other diagnostic groups (Kiely et al., 2016; Wiggins
etal., 2020). Similarly, it was reported that individuals with ASD were more likely to be “exposed to sexual abuse”
when compared to individuals with other developmental disabilities and individual with typical development
(Girardi et al., 2021). A study on home safety skills conducted in Turkey (Sahin & Colak, 2023) reported that there
was a significant difference between the risky behavior exhibited by children with ASD and intellectual disabilities
and ASD and other disabilities. The same study observed that families with children with ASD emphasized the
need to learn home safety skills due to high risks.

Previous studies listed various reasons why children with ASD were more exposed to safety risks. The
reasons associated with children with ASD included (a) high probability of exposure to safety risks as their
independence increases (Bergstrom et al., 2012; Mechling, 2008), (b) inability to recognize or distinguish threats,
and evaluate the consequences of dangerous situations due to the problems in cognitive skills (Jang et al., 2016;
Robinson & Graham, 2019), (c) lack of social and communication skills required to understand the threats and
inability to report the situation to others (Wiseman et al., 2017), (d) difficulties in the perception of safety risks
due to problems in motor responses and behavioral-sensory traits, (€) problems in fulfilling malicious requests due
to long-term compliance training (doing what they are told) during education (Lumley & Miltenberger, 1997;
Tekin-iftar, Olgay et al., 2021), and (f) inability to generalize acquired skills (Arnold-Saritepe et al., 2009).
Furthermore, another reason that is not associated with ASD but still a significant concern was the lack of emphasis
on the instruction of safety skills at school and at home (Agran & Krupp, 2010; Sahin & Colak, 2023; Sirin &
Tekin-iftar, 2016).

The fact that children and individuals with ASD are more exposed to intentional or unintentional threats
when compared to children and individuals with typical development requires special attention of the parents,
teachers, and other caregivers to ensure the safety of these individuals. International (e.g., Miltenberger, 2008) and
national literature (e.g., Sirin, 2015; Sahin, 2019) reported that parents or other available individuals mostly try to
prevent or reduce the exposure of children to these risks or control the risks via various precautions. However,
simple negligence or momentary carelessness of these individuals could lead to life-threatening risks or even
fatalities. On the other hand, certain risks could not always be prevented. Thus, while taking these precautions as
much as possible could be necessary throughout life, the healthiest approach would require the adoption of
proactive attitudes by parents, teachers, and other experts, and these stakeholders should try to systematically
instruct safety skills. Atits current level, the literature could guide these efforts. International and national literature
demonstrated that various safety skills could be instructed to children and individuals with ASD (Degirmenci,
2018; Kurt et al., 2024; Tekin-Iftar, Olgay et al., 2021; Wiseman et al., 2017).
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In Turkey, several studies addressed the issue of the instruction of safety skills from various perspectives
since the early 21% century. The first study was a dissertation completed in 2008. The study aimed to instruct the
skills required to respond to kidnapping attempts by malicious strangers to children with ASD (Akmanoglu &
Tekin-iftar, 2011). Other studies followed this initial empirical study (A¢ikgdz, 2023; Degirmenci, 2018; Kaya,
2021; Kaya & Ergenekon, 2024; Kutlu & Kurt, 2023; Olgay et al., 2024; Siizer, 2015; Tavukgu, 2021). These
studies reported that children with ASD could learn the target safety skills and generalize these skills to different
situations. These findings were consistent with international reports (Dixon et al., 2020; Godish et al., 2017; King
& Miltenberger, 2017; Petit-Frere & Miltenberger, 2021). On the other hand, it was observed that limited number
of meta-analyses were conducted in the international literature to analyze the previous studies on the instruction
of safety skills to individuals with ASD (Tekin-iftar, Olgay et al., 2021; Wiseman et al., 2017) and there are a few
systematic reviews of previous studies on the instruction of certain safety skills (e.g., escape behavior, pedestrian
and public transportation skills) (Hayward et al., 2016; Lindsay & Lamptey, 2019). Furthermore, after the initial
empirical study in Turkey completed in 2008 and published in 2011, a master's thesis was conducted to determine
the views, experiences, and suggestions of parents, teachers, and academicians on the instruction of safety skills
(Sirin, 2015). Based on the study findings, the authors published two articles in international journals (Sirin &
Tekin-iftar, 2016; Tekin-Iftar, Sirin et al., 2021). They reported that parents considered the instruction of safety
skills important and necessary, and the instruction of these skills should be included in curricula. However, it was
observed that although parents claimed that the instruction of these skills was important, they did not teach safety
skills to their children and only warned their children about the relevant risks in daily life, considered these
warnings as instruction of these skills, and mostly took intensive precautions for the safety of their children.
Furthermore, parents stated that they did not have adequate knowledge and skills on the instruction of safety skills.
Finally, it should be noted that the parents were not aware of the instructional targets concerning safety skills in
their children's individualized education programs (IEP), and they did not participate in any meetings with the
teachers of their children regarding the instruction of safety skills. After these two studies, a dissertation with a
limited scope was completed in 2019 on home safety skills of the children with ASD (Sahin, 2019). The multi-
stage mixed method study aimed to determine the needs of the parents of children with ASD in the instruction of
home safety skills and investigate the effect of the parental education program developed to remedy these needs.
The findings demonstrated that the participating parents generally took precautions against domestic accidents;
however, they were not competent in the instruction of home safety skills. It was determined that the parental
education program was effective, the skills of the parents in the instruction of home safety skills improved, and
their awareness levels were raised. Apart from the above-mentioned studies, no study was conducted only with
the parents of children with ASD. However, an international study, the findings of which were indirectly consistent
with the above-mentioned studies, Pituch et al. (2011) asked the parents the instructional areas that should be
prioritized in the education of their children. The findings demonstrated that families did not explicitly prioritize
the instruction of safety skills. In another study (Agran & Krupp, 2010), the views of a group of parents with
children with various disabilities on the instruction of safety skills were collected and analyzed. Almost one-third
of the participants had a child with ASD (31%), and a significant number of parents stated that the instruction of
safety skills was critical, and these skills should be instructed both at school and at home. However, only a small
number of the participants stated that safety skills were not included in IEPs despite their requests. Also, in a study
not directly associated with the topic, Yildirim-Sar1 et al. (2016) investigated how mothers of children with
cognitive disabilities and ASD described accident risks and which precautions they adopted. The findings
demonstrated that there were significant correlations between home safety measures and the age of the children,
the number of children, and the age of the parents; however, there was no significant correlation between the child's
age, diagnosis, and injury risk. Thus, it could be argued that the fact that their children had ASD or other cognitive
disabilities did not lead to the development of special awareness about safety skills in the mothers. However, it
was observed that these children were exposed to safety risks more than their peers. As mentioned above, the
authors in Turkey or abroad exhibited limited interest in the instruction of safety skills to children with ASD.
However, it was also observed that the curricula revised by the Ministry of National Education in 2018 and later
included limited safety skills instruction targets (Sirin, 2024). Thus, due to the limited interest in research and
practice, investigation of possible changes in the trends since study by Sirin in 2015 was the driving force behind
the present study. A more recent study (Sahin & Colak, 2023) investigated the views on home safety skills.
However, the study included general views on the instruction of home safety skills. Thus, almost ten years have
passed since the previous study (Sirin, 2015; Sirin & Tekin-iftar, 2016; Tekin-iftar, Sirin et al., 2021), and during
this period, the instruction of safety skills was included in the curricula. The present study aimed to determine the
views and experiences of parents on the instruction of safety skills along with the raised awareness about the
instruction of safety skills. Thus, the following research questions were determined:
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1. Can parents define safety skills?
2. What are parents' experiences about their children's exposure to safety risks at home or in society?

3. What are views of the parents on situations that could threaten their children's safety and the settings
where their children could be exposed to these threats?

4. What do parents do to ensure the safety of their children and what are their views on what should be done
to ensure the safety of their children?

What are the views of the parents on the instruction of safety skills to their children?
What are the views of the parents on the instruction of safety skills in educational institutions?
What are the experiences of the parents on the instruction of safety skills to their children?

What is the knowledge of the parents on the safety skills instruction goals in IEPs?

© ® N oo

What are views of the parents on how safety skills should be instructed?
Method
The Research Model

The study was designed with the descriptive research model to determine the views and experiences of
the parents of children with ASD on safety skills, risks to the safety of their children, and instruction of safety
skills. In descriptive studies, data are collected with surveys, observations, or interviews (Biiylikoztiirk et al.,
2020). The present study data were collected in semi-structured interviews.

Participant

The study participants were assigned with the purposive criterion, maximum variation, and convenience
sampling methods (Johnson & Christensen, 2014). Subjects (a) with a child with ASD who attended preschool to
eighth grade, and (b) volunteered to participate in the study were assigned to the sample. To ensure maximum
diversity, the authors tried to reach the parents of children who attended different educational environments (e.g.,
inclusive class, special education class, special education school) in each grade. Parents who resided in Eskisehir,
Ankara, Sakarya, and Sivas provinces participated in the study.

After obtaining ethic approval, the authors compiled a list of schools/institutions that would allow access
to potential participants and contacted their administrators. In the interviews conducted with the administrators
who responded to the inquiry, verbal information was provided on the purpose and scope of the study, and the
“Research Information Poster” and “Preliminary Consent Form” developed for the approval of the parents were
provided. The parents, who requested detailed information in the preliminary consent form, wrote their contact
information on the form, and provided written consent for the access of the project team to the contact information.
The team them called the parents and provided detailed information. During the interview, face-to-face or online
consent of the volunteering parents were obtained based on their preference. The team reached 52 parents with
children with ASD who attended preschool to eighth grades; however, interviews were conducted with 43
participants. Nine participants, despite they volunteered, could not participate in the study for various reasons.

Twenty-one participants resided in Eskisehir, 13 in Ankara, 7 in Sakarya, and 2 in Sivas province. Parents’
and children’s demographics are presented in Table 1.

The Authors and PhD Students

The study was conducted by four researchers and five scholars. All authors were experienced in working
with children with ASD and their parents, collection of data with semi-structured interviews, and they have
conducted studies on the instruction of safety skills. Five PhD students assisted the authors in the study. The PhD
have taken research methods and techniques and qualitative research methods courses and had data collection
experience with semi-structured interviews in these courses and independent research. They were also experienced
in working with children with ASD and their parents.

Degirmenci et al. 2025, 26(3)



PARENTAL VIEWS AND EXPERIENCES ON THE INSTRUCTION OF SAFETY SKILLS TO CHILDREN WITH ASD 277

Table 1
Participant Demographics
Parents Children with ASD
Demographic variables f % Demographic variables f %
Gender Gender
Female 40 93.02 Female 28 65.11
Male 3 6.98 Male 15 34.89
Age Age
25-30 2 4.65 3-6 6 13.96
31-35 9 20.93 7-12 26 60.46
36-40 10 23.25 13-16 11 25.58
41-45 12 27.91 Educational setting
46-50 7 16.28 Inclusion class 9 20.93
51-55 3 6.98 Special education class 22 51.16
Education level Special education school 12 27.91
Primary school 4 9.30 Grade
Junior high school 4 9.30 Preschool 6 13.96
High school 15 34.88 Primary school 19 44.18
Associate degree 6 13.96 Junior high school 18 41.86
Undergraduate degree 11 25.58
Graduate degree 3 6.98

Data Collection Instrument

The study data were collected with a semi-structured interview form developed by the authors based on
surveys employed in previous national and international studies on safety skills. During the literature review, the
authors searched article data bases with the safety skills, home safety skills, social safety skills, autism, autism
spectrum disorder, and pervasive developmental disorders keywords. The authors reviewed the studies on views
on the instruction of safety skills to children with ASD (e.g., Agran & Krupp, 2010; Sirin & Tekin-iftar, 2016;
Tekin-iftar, Sirin et al., 2021) and the questions asked to the participants. Furthermore, the authors suggested
additional questions on topics they considered significant based on past experiences. Then, the authors reviewed
the individual question pools in three online meetings, and decided which questions should be included in the
interview form. The form was then submitted to five experts on children with ASD, their education, and the
instruction of safety skills for review. The interview form included two sections. The first section included eight
demographic questions, and the second section included 17 questions on the instruction of safety skills.

Data Collection and Analysis

The study data were collected by the PhD students. Before data collection, the third author conducted a
pilot interview with a mother and recorded it. The authors listened to the recording and determined the adequacy
of the interview form questions. Based on this interview, the authors and PhD students held an online meeting to
ensure consistency across the PhD students and developed interview guidelines. The interview guidelines included
the following items: (a) Provide brief information about the study to the participant before the interview, notify
the participant that the interview will be recorded, and obtain verbal consent, (b) Change the order of the questions
based on the flow of the interview, skip to the relevant question if the next question is answered when the
participant answered a previous question, and (c) Ask the participant whether they would like to add anything at
the end of the interview. The interviews were initiated after the authors and the PhD students agreed on the
interview guidelines. The authors randomly decided which PhD student would interview each participant. Before
the interviews, the PhD students contacted the participants to determine the appropriate day and time and
determined the preference of the participant about the interview location. After the PhD students conducted their
first interviews, three authors reviewed the interview records and provided feedback to the PhD students. The
interviews were conducted on Zoom, WhatsApp, and the phone between June 2021 and January 2022, and lasted
about 40 minutes (range = 19-79 minutes).

The study data were analyzed with the descriptive method. Data analysis was conducted in two stages. In
the first stage, data accuracy and consistency were analyzed. Thus, each PhD student transcribed the interviews
they conducted. Then, two authors reviewed 30% of the interviews conducted by each PhD student with an
unbiased approach to determine the accuracy of the interview transcripts. The PhD students were asked to review
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5 out of the 15 interview transcripts that were reviewed. The accuracy of the transcripts was reviewed once more
by the same authors to ensure 100% transcript accuracy. Furthermore, the PhD students were asked to provide the
interview transcripts to all participants, and the participants were asked to review the interview transcripts and
confirm their accuracy. Only 53.49% (n = 23) of the participants responded to this request; and thus, about half of
the participants confirmed the transcripts. In the second stage, the descriptive analysis was conducted based on the
dimensions emphasized in the literature and the interviews, and the data was organized based on this framework
(Yildirim & Simgek, 2021). However, direct participant quotes are not included due to page limitation. During the
analysis, the first three authors independently analyzed two interviews that they considered unbiased to develop a
coding key. Then, an online meeting was organized to review the codes developed by all authors to reach a
consensus on the concepts, terms, and classifications (e.g., classification of safety skills). After the meeting, the
authors analyzed another unbiased interview based on the consensus. After the analyses were considered consistent
by all authors, data analysis was initiated.

The internal validity of the study was ensured with researcher diversity. The data were collected by
different PhD students and analyzed by different authors to control bias and subjectivity in data collection and
analysis. Furthermore, participants confirmed interview transcripts to ensure that the views of the participants were
represented accurately (Glesne, 2011). To ensure the generalizability of the study data, criterion sampling and
maximum variation sampling, purposive sampling methods that produce detailed information about the case, were
employed. The study aimed to ensure internal reliability by analyzing the accuracy of the interview transcripts and
coding consistency. The authors reviewed 30% of the interview transcripts and checked the accuracy of the
transcripts. Furthermore, online meetings were conducted during the data collection and analysis to ensure
consistency between the PhD students and the authors. Also, the first three authors analyzed the data based on a
coding key for the interview questions. Then, the analyses of the authors for each question were reviewed and
compared. Similar answers were recorded as “agreement” and different answers were recorded as “disagreement”.
The [Agreement / (Agreement + Disagreement) x 100] formula was employed to calculate the inter-coder
reliability (Miles & Huberman, 1994). The mean inter-coder reliability was 90% (range = 80-100%). Furthermore,
the authors continued the analysis until agreement was achieved. Finally, the fourth author confirmed the data,
findings and interpretations.

Findings
The views and experiences of the parents on safety skills, safety risks, and instruction of safety skills are
presented in the following paragraphs.
Description of Safety Skills

Nearly half of the participants (n = 21) associated safety skills with the ability of the children to protect
themselves, while three described it as a situation that they had to take precautions about. Six participants did not
describe safety skills and stated that they did not have any knowledge or ideas about safety skills. All safety skill
descriptions by the participants are presented in Table 2.

When asked to provide examples for safety skills, most participants (n = 20) mentioned pedestrian skills,
while one participant could not provide an example. Other safety skills that the participants mentioned were safety
on a balcony/windowsill, leaving home with parental permission, safety in case of a fire hazard, recognition of
strangers, and adequate communication skills. These examples are presented in Table 2.
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Table 2
Safety Skill Descriptions and Examples
Description f Example f
Learning self-protection 21 Pedestrian skills 20
Knowledge and awareness about dangers 9 Safety on balcony/windowsill 7
. Leaving home or the location of the parents with
Parental precautions 3 S 7
permission
Reporting a dangerous and unsafe situation 2 Safe behavior under the risk of burning 5
Daily-life skills 2 Avoidance of malicious individuals 5
Exhibition of dangerous and incorrect behavior 1 Safe climbing and descent from a high location 4
The presence of dangerous individuals or situations 1 Staofg:é/ behavior in the presence of cutting/piercing 4
Skills that the child could easily acquire in life 1 Recognition of strangers and adequate 4
communication with them
Safety in the presence of flammable and corrosive 3
substances
Safe use of domestic electrical appliances 2
Avoidance of self-harm or harming others 2

Safety Risk Experiences

When participants were asked whether they had previously encountered any situations that threatened the
children’s safety inside or outside the home, 27 participants stated that they had, and 16 participants stated that
they had not. When the participants who stated that they had encountered a situation that threatened the children’s
safety were asked to elaborate on these situations, they stated that they mostly encountered the risk of falling from
awindow or balcony. The participants also stated that they had encountered the risk of getting lost outdoors. When
participants were asked how often they encountered situations that threatened the children’s safety, 14 stated that
they rarely encountered, while 13 stated that they encountered these situations frequently. The events that
threatened the children’s safety at home and outdoors and the frequency of these situations are presented in Table
3. Participants who stated that they had not encountered any event also claimed that they had not encountered these
situations because they constantly took precautions, kept their children under surveillance, and explained these
situations.

Table 3
Safety Risk Experiences

Safety risk experience f Safety risk Safety risk frequency f

Yes 27 At home Frequently 13

No 16  Falling from the window/balcony Rarely 14
Injury due to a crash/fall
Injury by sharp tools/objects
Inadequate use of tools
Electrical shock
Injury during a temper tantrum
Burns

—h

PR R RPRNWO©

Outdoors

[ERN
[EEN

Getting lost

Traffic accident

Inadequate interaction with strangers
Peer violence

Falling from a tree

P WO

Views on Possible Safety Risks

When participants were asked about the most common domestic safety risk for their children, they stated
that the most common was falling. When participants were asked about possible safety risks outdoors, they stated
that the most common was traffic accidents. Possible indoor and outdoor safety risks mentioned by the participants
are presented in Table 4.

Views on the Settings that Most Likely Lead to Safety Risks

When participants were asked in which environments they experienced safety risks for their children, 22
participants stated that they experienced them both indoors and outdoors, while 13 participants stated that they
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encountered them only outdoors. Three participants stated that they did not encounter any safety risks because
they always supervised the physical environment and daily life of their children based on their traits, kept their
children under constant surveillance, and never left them alone. One participant stated that they did not experience
any safety risk but did not provide an explanation. Four participants did not answer the question.

The participants indicated that the outdoor environments with safety risks were streets, educational
environments, crowded social environments such as shopping malls and markets, parks, gardens, homes of
neighbors, cafes, forests, waterfronts, and school buses. Participants’ views on the environments with safety risks
are presented in Table 4.

Table 4
Views on Safety Risks and Associated Locations
Safety risk f Related setting f  Related outdoor setting ~ f
Domestic Domestic and outdoor 22 Streets 17
Falling from a height 19  Outdoors 13 Educational settings 16
Unsafe use of sharp tools/objects 16 None 4 Social settings 16
Unsafe use of electrical devices 10 Parks 9
Unsafe use of flammable substances 10 Gardens 2
Unsafe use of chemicals 7 Homes of neighbors 1
Leaving home without permission or runnin
away ?rom home P ’ 6 Cafes 1
Playing with natural gas/butane devices 5 Forests 1
Taking drugs 3 Coastal areas 1
Eating inedible substances 3 School bus 1
Knocking heavy objects over 2
Outdoors
Traffic accidents 14
Interaction with malicious individuals 12
Inability to identify strangers 9
Getting lost 9
Injury by playground equipment (e.g., swings) 5
Unsafe travel in public transportation or private 4
vehicles
Consumption of street food 1
Playing in unsafe water pools 1
Unsafe behavior on escalators 1
Bullying 1

Measures Adopted to Ensure the Safety of the Children

When participants were asked what they did to ensure their children’s safety, nearly half (n = 22) stated
that they took precautions to ensure their children’s safety at home by preventing access to risky situations,
removing certain objects, or controlling their children. Participants also mentioned that they kept their children
under surveillance, urged or warned them verbally, and taught them to identify dangerous situations. Nearly half
(n = 21) of the participants stated that they kept their children under surveillance to ensure their safety outdoors.
One participant stated that she did not do anything because she trusted her child’s teachers. The practices adopted
by the participants to ensure their children’s safety at home and outdoors are presented in Table 5.

Views on Safety Precautions

Most participants (n = 18) stated that instruction in safety skills was necessary for the safety of their
children. Five participants stated that they had no idea about this issue, while one participant stated that they did
not expect or trust anyone to do anything about this issue. When the participants who considered the instruction
of safety skills necessary were asked how the instruction could be conducted, they stated that it could be conducted
mostly verbally and via experience. The views of the participants on what should be done at home and outdoors
to ensure the safety of their children are presented in Table 5.

Views on the Instruction of Safety Skills

When asked whether safety skills could be taught to the children, a significant number of participants (n
= 36) stated that these skills could be instructed. Four participants stated that safety skills could not be taught to
their children, and three participants were undecided.
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Table 5
Parental Views on the Actions They Took or Possible Actions to Ensure the Safety of their Children
Safety precautions f Required safety precautions f  Safety skills instruction method  f
Domestic Instruction 18 Verbal notifications 6
Measures 22 Surveillance 9 Experiences 6
Surveillance 11 Measures 9 Visuals 3
Verbal explanations, warning 9 Raising the awareness of others 5 Collaboration with the school 2
Teaching the identification of 1 Reorganization of the physical 2 Discussion of negative safety 1
safety hazards environment experiences of others
Outdoors Igitirllljscuon of daily life and adaptation 2
Surveillance 21 Creating a safe environment 1
Verbal notification/warning 10 Emp_loyment .Of individuals who can 1
assist the children
Precautions 9 Life coach 1
Instruction 4 Availability of only parental support 1
Trace of love against getting lost 1
Doing nothing 1

Views on the Instruction of Safety Skills in Educational Institutions

When the participants were asked whether their children were instructed any safety skills in the
educational institution, 26 participants stated that safety skills were not instructed, 10 participants stated that safety
skills were instructed before, and four participants stated that they did not know. Three participants did not answer
the question.

When the participants whose children were previously instructed the safety skills were asked which safety
skills were instructed, two participants stated that safety in the presence of sharp/piercing tools and protection from
tactile abuse were instructed, while only one participant mentioned the instruction of another skill (e.g.,
identification of dangerous situations, trace of love against getting lost). When asked how these skills were
instructed and about their success, the participants stated that the instruction was conducted with verbal
notification/warning, visuals, and modeling. Furthermore, four participants stated that the instruction was
successful, one stated that it was moderately successful, one stated that it was slightly successful, and one stated
that it was unsuccessful. Three participants stated that they were undecided about the success of the instruction.
The participant views on the instruction of safety skills in educational institutions are presented in Table 6.

Table 6
Parental Views on the Instruction of Safety Skills in Educational Institutions
Instruction of safety

Safety skills instructed in educational

skills in educational ~ f L f  Instruction method  f Success f
A institutions
institutions
No 26 Safety in the presence of sharp tools 2 Verbal notification 5 Successful 4
Yes 10 Protection from tactile abuse 2 Visuals 3 Moderate success 1
Do not know 4 Ssgl;t;/ig;lrlng walking / running / Modeling 1 Slight success 1
Not responded 3 Safety in the presence of flammable 1 Verbal warning 1 Unsuccessful 1
substances
Protection from strangers 1 Undecided 3
Privacy 1
Earthquake safety 1
Protection from dangerous situations 1

Safety Skills Instruction Experiences

When the participants were asked about their experience levels in the instruction of safety skills to their
children, 37 participants stated that they were experienced in the instruction of safety skills to their children, while
six participants stated that they were not. Four participants who stated that were experienced did not state their
views on these experiences. When the other participants were asked which safety skills they instructed, they mainly
mentioned skills associated with safety in the presence of sharp objects, safety in the presence of hot objects, and
pedestrian skills. Almost all participants (n = 32) who were experienced stated that they instructed these skills with
verbal natifications. When the participants were asked whether they had any difficulties during the instruction, 21
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participants stated that they experienced difficulties, and 12 participants stated that they did not. The difficulties
experienced by these participants included problems associated with the traits of their children, the instruction
process, and the nature of the safety skills. The safety skills that the participants instructed, the instruction methods,
and the difficulties they experienced during instruction are presented in Table 7.

When the parents who were experienced in the instruction of safety skills were asked whether they
received any support during the process, 29 participants stated that they did not, while eight participants stated that
they did. Four participants stated that the child's teacher assisted them, one stated that a psychiatrist assisted them,
one stated that an expert in the research they participated assisted them, one stated that an institutional psychologist
assisted them, and one stated that they received assistance from the teacher and social media. One participant who
did not receive any assistance stated that they employed books. Participant views on the instructional assistance
are presented in Table 7.

Inclusion of Safety Skills in IEPs

When the participants were asked whether the IEPs of their children included safety skill targets, 34 stated
that they did not, and three participants stated that they did. Four participants stated that they did not remember
whether it included any safety skills. Two participants did not respond to the question. When the participants
whose IEPs did not include any safety skill goals (n = 34) were asked whether they requested the inclusion of these
skills, all stated that they did not. However, two participants stated that they requested training for the parents, and
one participant stated that they requested training for their child. One of the participants who did not remember
whether the IEP included any safety skill goals stated that they did not request the inclusion of these skills, and
another stated that they did not remember whether they had any request.

Table 7
Parental Experiences in the Instruction of Safety Skills

. . Difficulties in the Assistance during
Instructed safety skills f Instruction method f instruction of the skills instruction
Safety in the presence of 9 Verbal notification 32 Need for repetition 7 Teacher 5
sharp tools
Pedestrian skills 8 Experience 17 POSS.' bility of harm 4 Psychiatrist 1
during experiences
Safety in the presence of 7 Modeling 8 Low _Iear_nmg/llstenmg 3 Expert 1
hot objects motivation
Sa_fety in the presence of 5 Recognition of its 3 Problem behavior 2 Instltutlona! 1
fire hazards effects/outcomes psychologist
Protection from strangers 5 Visuals 2 Generalization 2 Social media 1
problems
Asking permission before 4 Promotion of opposite 1 Resistance to 2
leaving home behavior instruction
Safety on th_e _ 3 Precautions 1 Neeq for_ survell_lance 1
balcony/windowsill during instruction
. Lo Stopping the .
Safety during climbing reaction/guidance 1  Evaluation problems 1
Power outlet safety 2 Mood control problems 1
Knowledge of emergency 1
numbers
Safety in the presence of 1

flammable substances
Safety on slippery surfaces 1

Knowledge of self-address

and phone number !

Recommendations about Safety Skills Instruction

When participants were asked who should instruct the safety skills to their children, most (n = 18) stated
that teachers/experts should instruct these skills. When asked where and when safety skills should be instructed,
the participants stated that the safety skills should be instructed in educational environments and at adequate times.
Participant views on how safety skills should be instructed are presented in Table 8.
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Table 8
Parental Recommendations about Safety Skills Instruction
Who should instruct these Where these skills should be When these skills should be
. f - f ;
skills? instructed? instructed?
Teacher/expert 18  Inan educational environment 23 At an adequate time
Parents and teacher 16  In the natural environment 15 When the child is ready

When the child starts

w b~ OO =

Parents 7 At home 5 -
attending school
Instructors 1 Early ages
Psychologists 1
Discussion

The study aimed to determine the views and experiences of the parents of children with ASD on the
instruction of safety skills. The findings demonstrated that the parents provided various descriptions for safety
skills, and certain parents could not describe these skills. This could be due to the low awareness levels of the
parents about these skills and their inability to conceptualize coping with the frequent safety risks they experience
in daily life as safety skills. This finding was consistent with the findings reported by Sirin (2015). Sirin also
reported that only half of the parents responded to the question “What comes to your mind when you think of
safety skills?”” Thus, before asking the consequent questions, the authors described safety skills for the parents.
Half of the parents described safety skills as “learning to protect oneself.” However, it was observed during the
interviews that the participants did not mention concepts such as “vital hazards” and “adequate responses to
intentional or unintentional threats” in their descriptions as suggested in the literature. It was also observed that
the child was described as the active component, in other words, not a reactor but a learner. Thus, the findings
were consistent with the findings reported by Sirin and Tekin-Iftar (2016). Furthermore, it was observed that a few
parents described safety skills incorrectly such as "precautions " or "individuals or situations that could harm the
child". It was observed that half of the parents gave the example of pedestrian skills for safety skills. In the study
by Sirin and Tekin-iftar (2016), most parents also gave pedestrian skills as an example of safety skills. Not all
parents could describe nor exemplify safety skills comprehensively. Parental limitations in the description and
exemplification of safety skills could limit their attempts to instruct safety skills to their children. Furthermore,
this limitation could also prevent the parents from requesting the instruction of safety skills from the teachers.
Pituch et al. (2011) reported that safety skills were not included among the adaptive behavior in the list of
instructional areas that parents preferred. Since the participants were asked questions on adaptive skills in the
present study, safety skills could not have come to their minds. However, although the instruction of safety skills
was explicitly asked in the present study, half of the participating parents could not describe the safety skills
correctly. Furthermore, although the safety skills learning area includes several behaviors, the examples given by
the parents were quite limited. Thus, these findings revealed that providing information to the parents about safety
skills could significantly contribute to the initiation of instruction of planned initiatives by the parents and parental
requests for the instruction of these skills in schools. Also, it could be suggested that further studies should
investigate the reasons why parents ignore the instruction of safety skills and how to eliminate these factors.
Finally, future studies could investigate the correlation between the age of children with ASD and the views of
parents. Although the participating children in the present study were between 4 and 16 years old, most (n = 33)
were 12 years old or younger. At these ages, children could be more easily controlled by their parents. Thus, similar
studies could be conducted with older children in the future.

One of the findings of the study worth discussing was that about two-thirds of the parents stated that their
children experienced a safety risk. This finding was consistent with the study conducted by Sahin and Colak
(2023). The fact that certain children did not experience a security risk could be due to the overprotective behavior
of the parents, the safe environment provided by the parents, or their failure to describe safety skills. The parents
described safety skills incorrectly or incompletely and also failed to provide diverse examples of safety skills.
Parents who stated that their children had experienced safety risks also indicated that these risks were experienced
both indoors and outdoors. They listed the most common safety risks experienced outdoors as getting lost and
traffic accidents. It has been reported that children with ASD frequently exhibited unauthorized wandering and
escape behavior (McLaughlin et al., 2020; Wiggins et al., 2020). Furthermore, “pedestrian skills” were also a
safety skill that was frequently emphasized in the literature. Instruction protocols have been developed (Stanton,
2023; Wilmut & Purcell, 2021) and experimental studies were conducted on this skill (e.g., Dixon et al., 2020). It
could be argued that the findings of the current study were consistent with the literature. Half of the parents whose
children experienced safety risks stated that the children “rarely” experienced safety risks, while the other half
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stated that they “often” experienced these risks, demonstrating that the instruction of safety skills to children was
necessary.

The parents stated that there were safety risks at home and outdoors, but only a few stated that their
children almost never experienced security risks. A similar finding was reported by Sahin and Colak (2023),
suggesting that certain parents adopted preventive and overprotective attitudes. However, while preventive
attitudes are absolutely necessary, it is equally necessary to educate children about adequate behavior in case they
experience a security risk. Because even a little negligence could lead to serious consequences. Safety skills should
also be taught since the parents cannot always be in their children's lives.

It should also be discussed that half of the parents attempted to make safety risks inaccessible via certain
measures. This was consistent with the parental views on safety hazards. Only a few parents stated that they acted
proactively and provided instructions when their children faced safety risks. In addition to precautions, they stated
that they helped their children behave adequately in the presence of safety risks by warning them and with verbal
notifications. These findings were consistent with the findings reported in previous studies (Sahin & Colak, 2023;
Sirin & Tekin-Iftar, 2016); however, it was also reported that “informational activities” were not effective in the
instruction of safety skills (Gatheridge et al., 2004; Hardy, 2002). In other words, even when parents verbally
notify their children about safety risks and protection methods, the children may not follow these guidelines in the
face of a safety threat. For example, the National Rifle Association, a powerful organization in the United States
that defends the right to own and carry guns, developed the “Eddie Eagle Gun Safe Program” to keep children
away from firearms and published several animations and brochures to keep children away from firearms. The
message of the program was “When you see a gun, ‘Stop!, Do not touch! Get away!, and Tell an adult!”” The
studies that compared this program and behavioral skills and firearms training reported that when the groups were
told what to do when they encounter a gun, both groups could give correct answers, but in reality, it was observed
that the performance of children with behavioral skills training was better (Miltenberger, 2008). Thus, based on
these findings, instruction methods should include active learning rather than informational narratives. The meta-
analysis conducted by Tekin-iftar, Olcay et al. (2021) reported that most studies on the instruction of safety skills
were implemented by the authors, in only one study, the instruction was conducted by an author and a parent
(Johnston, 2010). In one study, it was conducted by the parents (Harriage et al., 2016). Thus, both the present study
and meta-analysis findings suggested that it was important to train parents about instruction. Furthermore, it could
be recommended that future studies should analyze effective methods to expand parental knowledge and skills in
the instruction of safety skills. Certain studies conducted in Turkey (Sahin & Colak, 2023; Tavukgu, 2021) and
abroad (Harriage et al., 2016) aimed to improve parental instructional skills.

Most participating parents believed that their children could learn safety skills. However, this finding was
not consistent with their previous statements. Because parents often stated that they preferred precautions to the
instruction of safety skills. This contradiction could mean two things. First, parents may not instruct their children
because they might not think they are responsible for instructing their children. Also, they might not know how to
teach safety skills, even though they believed their children could learn. Future studies could investigate these
issues. Thus, the findings could contribute to the elimination of this current practical problem.

It should also be noted that more than half of the parents stated that there was no safety skills training in
educational institutions. Educational institutions should not only provide academic knowledge but also
independent living skills. However, since 2018, curricula increasingly included safety skill goals when compared
to previous years, albeit these were limited. This was not consistent with parental statements, suggesting that
despite the safety skill targets included in the curricula, these might not be implemented in practice since these
were included in the curricula recently. Sirin and Tekin-iftar (2016) reported that teachers did not know how to
instruct safety skills and they required further booklets and materials. Since most parents stated that safety skills
were not instructed in educational institutions could be associated with that fact. When parents the children of
whom were instructed in safety skills were asked about the instruction methods, they claimed that nonscientific
methods (e.g., verbal notifications, warnings) were employed. This finding was consistent with the findings
reported by Sirin and Tekin-iftar (2016) that teachers required further knowledge on the instruction of safety skills.
However, future studies should be conducted with larger samples to elucidate this issue.

When parents were asked about their experiences in the instruction of safety skills to their children, it was
observed that most instructed their children. It was determined that parents mostly instructed the domestic safety
skills. This finding was consistent with the findings reported by Sahin and Colak (2023). However, it could be
suggested that their experiences were limited since safety risks exist in any environment. The instructional
experiences of parents were not only limited by the diversity of the instructed skills. The findings also
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demonstrated that parents instructed safety skills with non-scientific, even ineffective methods (by allowing the
children to experience the consequences of safety risks). The parents who instructed safety skills stated that they
experienced certain difficulties. These findings, demonstrating the parental requirement for further knowledge in
the instruction of safety skills, were consistent with the literature (Sahin & Colak, 2023; Tekin-iftar, Sirin et al.,
2021).

Most parents who instructed safety skills stated that they did not receive any assistance in instruction,
suggesting that this issue has not been approached systematically in Turkey and parents were left alone. It was
determined that few parents were assisted by teachers, psychiatrists, or experts. Thus, it could be suggested that
future studies should develop effective models to improve parental knowledge.

In the study, parents stated that their children's IEPs did not include safety skill instruction targets,
suggesting that the efforts to keep students safe at schools were not adequate, and the preparation of the students
for independent living was not prioritized. However, it was determined that parents whose children’s IEPs did not
include safety skill instruction targets did not request the instruction of safety skills from the teachers. These
findings suggested that neither school systems, teachers, nor parents prioritized the instruction of safety skills.

In the study, parents suggested that safety skills should be instructed by teachers and parents in
educational settings, and sometimes in natural environments prone to safety risks. It could be argued that the
parental approach was holistic. However, it could also be argued that the ideal conditions they mentioned were not
consistent with the study data. Most participants mentioned that the instruction of safety skills was not included in
the curricula, while also stating that they did not instruct safety skills. Similar findings were also reported by
previous studies (Agran & Krupp, 2010; Sirin & Tekin-iftar, 2016). Thus, these findings indicated that the
instruction of safety skills in daily life should be prioritized.

Finally, it was observed that the findings associated with certain questions were inconsistent in the study.
For example, when the participants were asked how often they experienced safety risks, 14 participants stated that
they rarely experienced them, while 13 stated that they frequently experienced them. On the other hand, when the
participants were asked whether the safety skills could be instructed, most participants stated that safety skills
could be instructed, while some (n = 4) stated that they could not, while others were undecided (n = 3). To ensure
data diversity in the present study, participants in various educational environments were assigned. Since children's
educational environments are directly associated with the severity of ASD and their performances, it could be
suggested that this diversity could have affected parental views. Furthermore, Sahin and Colak (2023)
demonstrated that risky parental behavior decreased with the increase in the age of the children with ASD. In the
present study, it could be suggested that variables such as the severity of ASD, the age of the child, and the
frequency of safety risk could have affected the variation in parental views.

Conclusion

The present study findings suggested that parents of children with ASD have not yet prioritized the
instruction of safety skills and could not adequately support their children’s safety by instructing the required
safety skills. These findings demonstrated that the popularity of research on safety skills has increased in Turkey,
and curricula have been improved; however, the findings showed that the current trends remained the same when
compared to the 2010s.
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