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The primary aim of this study was to assess the effectiveness of early literacy training for
teachers working with children with special needs or at-risk groups. The study involved 322
teachers, with 200 in the experimental group and 122 in the control group. Initially, all
teachers underwent pre-tests to assess their early literacy proficiency. The "Early Literacy
Training for Educators” was then delivered online to the experimental group, followed by
post-tests to gauge training impact. Non-parametric methods were used due to data non-
normality. Comparison of early literacy knowledge levels between groups via Mann-
Whitney U test showed no significant pre-test score differences but significant post-test
improvement favoring the experimental group. Further analysis using Wilcoxon Signed-
Rank Test revealed no significant mean rank differences in pre- to post-tests for the control
group, while the experimental group exhibited significant post-test score improvement.
When all analyses were considered together, the study found that the training provided to
teachers in the experimental group statistically increased their early literacy knowledge
levels. The findings regarding teachers' early literacy knowledge levels were interpreted
and presented in relation to the existing literature, and conclusions were drawn accordingly.
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Bu calismanin temel amaci, 6zel gereksinimli ya da risk grubundaki ¢ocuklarla calisan
Ogretmenlere verilen erken okuryazarlik egitiminin etkililiginin degerlendirilmesidir.
Calismaya katilan 322 6gretmenin 200'i deney grubunda, 122’si ise kontrol grubunda yer
almistir. Tim 6gretmenlerden erken okuryazarlik bilgi diizeylerini belirlemeye yo6nelik 6n
test puanlar1 alindiktan sonra deney grubundaki 6gretmenlere gevrimigi olarak “Erken
Okuryazarlik Egiticilerin Egitimi” sunulmustur. Egitim sonunda gruplara son test
uygulanarak deney grubuna verilen egitimin etkililiginin belirlenmesi hedeflenmistir.
Veriler normal  dagilmadigindan  nonparametrik  yontemlerin  kullanilmasi
kararlastirilmistir. Deney ve kontrol grubundaki 6gretmenlerin erken okuryazarhga iliskin
bilgi diizeyleri Mann Whitney-U Testi kullarularak karsilagtirilmigtir. Analiz sonucunda, her
iki grup arasinda on test puanlarinda fark bulunmazken, son test puanlarinda ise deney
grubu lehine anlamli farklilik bulunmustur. Sonrasinda deney ve kontrol grubunun 6n ve
son test puanlari Wilcoxon Isaretli Siralar Testi ile erken okuryazarlik bilgi diizeyleri
karsilagtinlmistir.  Analiz  sonuglari, kontrol grubunun on test ve son test sira
ortalamalarinda anlamli fark olmadigini, deney grubunda ise son test puanlari lehine
anlamli fark oldugunu gostermistir. Analiz sonuglar birlikte degerlendirildiginde, deney
grubundaki 6gretmenlere sunulan egitimin gretmenlerin erken okuryazarliga iliskin bilgi
seviyelerini istatistiksel olarak artirdig1 goriilmiistiir. Ogretmenlerin erken okuryazarlik
bilgi seviyelerine iligkin ¢alisma bulgular1 alan yazina dayali olarak yorumlanarak
sonuglarla birlikte sunulmustur.
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1. Giris

Yasam boyu devam eden okuma becerisi, basta akademik
beceriler olmak {izere bir¢ok beceri icin 6n kosul niteligi
tasimaktadir. Okuma becerisini edinemeyen bireylerin
glinliik hayatta giigliikk yasamalarmin yani sira akademik
becerileri kazanmalar1 da beklenmemektedir (Akbey,
2016). Okuma becerisinin nasil 6gretileceginin yani1 sira ne
zaman Ogretilecegi konusu da egitimcilerin siklikla
tartistig1 bir konu olmustur. 1970’lerden Oncesine kadar
okuma yazma &gretimi igin biyolojik ve nérolojik hazir
olma (Block ve Mangieri, 2000) savunulurken, 1970'lerden
sonra ise deneyimlerin daha 6nemli oldugu gortisii ortaya
atilmis ve okuma olgunlugu kavramina kars: ¢ikilmistir
(Van Kleeck ve Schuele, 2010). Okuma yazma 6gretiminin
kazanilmasi1 hedeflenen birinci sinifa baslayan ¢ocuklarin
yaklagik {icte
zorlandiklar1 belirtilmektedir (Bursuck ve Damer, 2007;
Rasinski ve Padak, 1998). Son zamanlarda yapilan
arastirmalar (Aypak Caba, 2022; Giildenoglu vd., 2019)
okumanin temellerinin birinci simifta degil, daha erken

birinin okuma becerisini edinmede

donemlerde atildigini, okumanin edinimi igin zihinsel
olgunluga erisildikten sonra gevresel uyaranlar sunmanimn
yetersiz oldugunu gostermektedir.

Erken okuryazarlik, formal okul donemine baslamadan
once kazanilmasi beklenen, okuma yazma kazanimi igin
gerekli bilgi, beceri ve tutumlardir (Bautista vd., 2023;
Hand vd., 2024; Wohlwend, 2023). Erken okuryazarlik,
¢ocuklarin okuma ve yazma becerilerini gelistirmek igin
ihtiya¢ duyduklar: temel bilgi ve becerilerin kazanilmasimni
kolaylastiran siire¢ olarak tanimlanmaktadir (Alhwaiti,
2024; Samuelsson vd., 2023; Snow, 2017). Erken
okuryazarlik becerilerinin okul basarisina etkisinin
arastirildigr bir¢cok ¢alismada, okula baslamadan oOnce
erken okuryazarlik becerilerini kazanmis ¢ocuklarin okul
basarilarmin daha iyi oldugu ifade edilmektedir (Diaconu,
2004; Gunn vd., 2006; Lonigan ve Phillips, 2012; Nelson,
2005; Zimmerman vd., 2008). Misall ve digerleri (2007) 143
anaokulu ¢ocuguyla yaptiklar1 calismada anasmifindaki
erken okuryazarlik becerileriyle birinci sirufta sergiledikleri
okuma yazma performanslari arasinda olumlu yénde bir
iliskinin oldugu belirtilmistir. Cabell ve digerleri (2011), 42-
60 ay arast akademik beceriler agisindan risk grubundaki
¢ocuguyla yapilan c¢alismada
okuryazarlik becerilerini edinmis ¢ocuklarin bir sonraki
yilda heceleme, sozciikleri okudugunu
anlamada daha iyi performans gosterdikleri ifade
edilmistir. Erken okuryazarlik becerilerinin birinci sinifta
gosterilen okuma yazma becerileriyle iliskisini aragtiran
¢alismalarin  yani erken okuryazarlik performansmin
ilerleyen okul yillarindaki okuma yazma performanslariyla
iligkisini arastiran boylamsal ¢alismalar da yapilmistir
(Diaconu, 2004; Foster ve Miller, 2007; Scarborough ve
Parker, 2003). Juel (1988) 54 Ogrencinin birinci smiftan
dordiincii sinifin sonuna kadar okuma performanslarini
izledigi c¢alismada, yetersiz
performansina sahip olan ¢ocuklarin dérdiincii sinifta da

492  anasinifi erken

tanima ve

birinci  smifta okuma

yetersiz performans sergiledigini belirtmistir. 56 birinci
sinif 6grencisinin on birinci sinifa kadar izlendigi bir diger
calismada (Cunningham ve Stonovich, 1997), cocuklarin
birinci sinifta okumay1 edinme performanslari ile on birinci
sinifta sozciik dagarcigr ile okudugunu anlama becerileri
arasinda pozitif yonlii bir iliski bulunmus, birinci smifta
okuma yetersizligi gosterenlerin biiyiik ¢cogunlugunun on
birinci sinifta da okumada giigliik yasadigi ifade edilmistir.
19 aylik 58 g¢ocukla yapilan ve 15 yil devam eden bir
arastirmada erken okuryazarlik becerilerinin sonraki
sozciikk dagarcig:
tizerindeki etkisine bakilmustir (Suggate vd., 2018). Calisma
sonucunda, ¢ocuklarin birinci smifta erken okuryazarliga
iliskin becerilerinin 12 yasindaki okudugunu anlama
performanslarmi etkiledigi belirlenmistir.

yillarda okudugunu anlama ve

Erken okuryazarliga iliskin yapilan c¢alisma sonuglari
degerlendirildiginde,
okula hazir bulunusluklarim etkiledigi, okuma kazanimi
i¢in 6nkosul niteliginde oldugu, sonraki okul déneminde
okuma ve okudugunu anlama performanslarim etkiledigi

erken okuryazarligin ¢ocuklarin

goriilmektedir. Cocuklarin okul yasaminda basarili
olabilmeleri i¢in 6n kosul niteligindeki erken okuryazarlik
becerilerinin okuma becerisiyle iliskisini ortaya koyan
arastirmalar (Bigozzi vd., 2023; Birgisdottir vd., 2020; Teale

vd., 2020) biiyiik Sneme sahiptir.
1.1. Erken Okuryazarlik ve Okuma Becerisi Iligkisi

Sembollerden olusan yazilar1 anlamlandirma siireci
seklinde tanimlanan okuma, bir¢cok biligsel ve dilsel
beceriyi gerektiren karmasik bir siirectir (Grobe ve Stoller,
2011; Kendeou vd., 2011; Kintsch ve Kintsch, 2005).
Okumada ¢ozlimleme ve sozel dili anlamaya vurgu yapan
Giildenoglu ve digerleri (2015), ¢6ziimleme yapilirken
sesbilgisel, morfolojik ve ortografik beceriler gibi bir¢ok
becerinin kullanildigina dikkat ¢ekmislerdir. Yine bu
siirecte sOzciigii
anlamlandirmada etkili oldugu, sozciiklerden olusan
ciimlelerin s6zdizimsel analizi yapilarak metinde yer alan

onceki Dbilgi ve

deneyimlerin

mesaja ulagildigini ifade etmislerdir. Okuma siirecini bu
sekilde agiklayan model alan yazinda Basit Okuma Modeli
olarak adlandirilmaktadir.
olarak ifade eden Basit Okuma Modeli, ¢oziimleme ve sozel
dili anlamay1 da anlama igin énkosul beceriler olarak ifade
etmektedir (DeJournett, 2017; McLean ve Rouvault, 2017;
Oksiiz ve Akyol, 2023). Coziimleme becerisi yazil
metinlerin s6zel dile gevrilmesi iken; s6zel dili anlama
becerisi ise ¢oziimleme sonucunda ortaya c¢ikan sozel dilin
anlamlandirilmas: ile ilgilidir (Butterfuss vd., 2020;
Davoudi ve Moghadam, 2015; Oakhill vd., 2015). Bu
tanimlar g6z oOniinde bulunduruldugunda sozel dili
anlama becerisi ile ¢bziimleme becerisinin iligkili beceriler
oldugu soylenebilir. Bu becerilerde yetkin olmak igin iliskili
bazi alt becerilerin kazanilmis olmasi gerekmektedir
(Grabe ve Stoller, 2011). Yaz: farkindahg, sozciik bilgisi,
harf bilgisi, ortografik bilgi ve sesbilgisel farkindalik
¢oziimleme Dbecerileriyle iligkiliyken; dil
becerileriyle iliskili olan sozciik bilgisi, morfolojik bilgi ve

Okumanin amacimi anlama

becerileri
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sozdizimsel bilgi ise sozel dili anlama becerileriyle
iligkilidir (Gengeg, 2021). Verilen iligkili alt becerilerin
okuma ediniminde gerekli 6n kosul beceriler oldugu, bu
becerilerin alanyazinda erken okuryazarlik becerileri
olarak siniflandirildig goriilmektedir (Aarnoutse vd., 2005;
Catts vd., 2006; Greene ve Lynch-Brown, 2002; Hirsch, 2003;
Storch ve Whitehurst, 2002). Herleyen bolimde erken
okuryazarlik becerilerinin alt boyutlari, énemi ve okuma
becerisiyle iliskisine yer verilmistir.

1.1.1. Yaz1 farkindalig:

Cocuklarin yazili dille etkilesim kurma becerilerini igeren
yazi farkindaligi, yazili metinlere dikkat etme, yazilari
anlama, harf-ses iligkilerini anlama, kelimeleri ayirt etme,
yazili dilin bir mesaj igerdigini anlayabilme gibi
becerilerden olusmaktadir (Ezell ve Justice, 2005; Farver
vd., 2007). Yaz1 farkindaliginin okula hazir bulunusluk
diizeyine, okula yonelik tutuma, okuma ve okudugunu
anlama becerisine, akademik basariya etkisini inceleyen
bir¢ok arastirma yapilmistir. Yazi farkindaligimin okula
uyumu ve hazir bulunuslugu etkiledigi (Kelman, 2007),
okula yonelik algilarda etkili oldugu belirtilmektedir (Ekici
vd., 2020). Yaz1 farkindaligimi edinmis ¢ocuklarin okumaya
karsi daha istekli oldugu (Mcginty ve Justice, 2009),
ilerleyen okul yillarinda okuma-yazma performanslarinda
daha basarili olduklar1 belirtilmektedir (Hammill, 2004;
Reutzel, 2015). farkindaliklar:
¢ocukluk doneminden itibaren ozellikle kitap okuma
etkinlikleri  gibi dayali  etkinliklerle
desteklenebilecegi ifade edilmektedir (Doganay-Bilgi vd.,
2020; Morrison, 2015).

Yaz1 becerileri erken

etkilesime

1.1.2. Harf bilgisi

Her sesin bir harf karsiliginin oldugunu fark etme becerisi
olan harf bilgisi (Foy ve Mann, 2006), harflerin bir araya
gelerek hece, sozciik ve climleleri olusturdugunu, farkh
harflerin farkli sozciikleri olusturdugunu anlama seklinde
ifade edilmektedir (Karaman ve Giingor-Aytar, 2016). Harf
bilgisi, okuma siirecinde temel bir adimdir ¢iinkii harfleri
tanimak ve dogru bir sekilde seslendirmek, kelimeleri
gelistirmenin
¢ocuklarn okuma ve yazma
siirecindeki basarisini etkiler ve okuryazarlik gelisimi i¢in
kritik 6neme sahiptir. Harf bilgisi ile ilgili yapilan

tamima ve yazma becerisini temelini

olusturur. Bu beceri,

calismalara bakildiginda, harf bilgisi becerilerinin erken
donemde kazanilmasi okuma yazma becerilerinin
edinilmesini (National Early Literacy Panel, 2008) ve
okumanin edinimi siirecinde en zor beceri olarak goriilen
¢oziimleme becerisini kolaylastirdigr (Whitehurst ve
Lonigan, 1998) ifade edilmektedir. Okul Oncesinde harf
bilgisini ¢ocuklarin okuma yazma
becerilerini  kazanmada  gilicliikler yasadigr ifade
edilmektedir (Altunkaynak, 2019; Foster ve Miller, 2007;
Foy ve Mann, 2003; Karakelle, 2004). Arastirmalar harf
bilgisi becerisinin sesbilgisel farkindalik becerileriyle
birlikte  6gretilmesinin  okuma  edinim

kazanamayan

stirecini

hizlandirdigini ifade etmektedir (Blaiklock, 2004; Pence
vd., 2010).

1.1.3. Sesbilgisel farkindalik becerileri

Harf ve ses arasindaki iliskiye dayanan sesbilgisel
farkindalik becerileri, dilin ses yapilarini anlama ve fark
etme becerilerini ifade eder (Vender ve Melloni, 2021). Bu
beceriler, sesleri tanima, ayirt etme, ayirma, birlestirme ve
manipiile etme gibi okuma edinim siirecinde biiyiik neme
sahip olan becerilerdir (Akdal ve Kargin, 2019; Blachman,
1991; Giildenoglu wvd., 2016). Sesbilgisel farkindalik
becerilerine iligkin yapilan ¢calisma sonuglari, bu becerilerin
okul oOncesi donemde edinilmesinin okuma kazanimi
siirecini etkiledigini (Swank ve Catss, 1994; Tibi ve Kirby,
2017), ¢oziimlemeyi ve okudugunu anlama performansin
artirdigini (Naslund ve Schneider, 1991; Schiff vd., 2011),
ozellikle okudugunu
performanslarinin erken dénemdeki en énemli yordayicisi
oldugu belirtilmektedir (Snowling ve Hulme, 2011). Bu
calismalardan elde sonuglara bakildiginda
sesbilgisel ~ farkindalik  becerilerinin  diger
okuryazarlik becerilerini ya dogrudan ya da dolayli sekilde
etkiledigi, okumanin kazaniminda temel bir rolii oldugu
igin donemlerden itibaren  desteklenmesi
gerekmektedir. Cozlimleme asamasinda sesbilgisel
farkindalik becerileri dogrudan etkili iken okudugunu
anlama kismini dolayli olarak etkilemektedir (Castles vd.,
2018). oldugu
distinildiigiinde dogrudan

¢bztimleme ve anlama

edilen
erken

erken

temel anlama
okudugunu
etkileyen sozciik bilgisi ve dinledigini anlama becerilerinin

de desteklenmesi gerekmektedir.

Okumanin amacinin

anlamay1

1.1.4. Sozciik bilgisi

Sozciiklerin anlamina uygun sekilde kullanilmasi olan
sozciik bilgisi, ¢oziimleme ve anlama arasinda baglantiy:
saglamanin yani sira (Perfetti, 2010), okuma, yazma ve
iletisim becerileri agisindan da kritik bir dneme sahiptir
(Hogan vd., 2014; Hoover ve Gough, 1990). Alic1 dil ve ifade
edici dil baglikta
siniflandirilmaktadir. Alict dilde sézciik bilgisi, bagkasinin
soyledigi sozciiklerin ifade edilemezse bile anlasilmasi
anlamina gelirken; ifade edici dilde sozciik bilgisi de
sozciiklerin uygun baglamda ve anlamda ifade yoluyla
kullanilmasi anlamina gelmektedir (Armbruster vd., 2003;

olmak {izere iki sozclik  Dbilgisi

Burger ve Chong, 2011). Okumanin asil amacinin anlama
oldugu distintildiigiinde, sozciik bilgisinin okumay
dogrudan etkileyen gerekli bir beceri oldugu (Hougen,
2015), anlamayla sonuclanmayan bir okuma isleminin
sadece sesletim oldugu belirtilmektedir (Greene ve Lynch-
Brown, 2002; Kargin vd., 2016; Robbins ve Ehri, 1994).
Sozciik bilgisiyle ilgili yapilan calismalara bakildiginda;
sozciik bilgisinin yetersiz olmasinin okudugunu anlamada
diisiitk performansa neden oldugu (Greene ve Lynch-
Brown, 2002; Verhoeven ve Leeuwe, 2008), erken donemde
edinilen sozciik bilgisinin ¢dziimleme performansini
artirdig1 (Duff ve Hulme, 2012; Duff vd., 2015; Hougen,
2015) belirtilmektedir. Sozciik bilgisi performans: yiiksek
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olan ¢ocuklar ¢oziimlemeyi daha hizli yapabildikleri i¢in
bu sozciikleri daha kolay anlamlandirdiklari, sozciik bilgisi
arttikca ¢oziimleme ve anlamanin da artacag1 soylenebilir.
Okuma  isleminin boyutunda
gerceklesmedigi diisiiniildiigiinde, climle, paragraf ve
metin diizeyinde okuma igin s6zel dili anlama ve temel dil
becerilerine sahip olma becerilerinin giiclii yordayicilar
oldugu belirtilmektedir (Gough ve Tunmer, 1986).

sadece sozclik

1.1.5. Dinledigini anlama

Okul oncesi donemde kazanilmas: beklenen dinledigini
anlama, dilin
anlasilmasidir (Dennis ve Horn, 2011). Dinledigini anlama
icin sozciik bilgisinin yam sira, dilin morfolojik ve
sozdizimsel farkindalik becerilerinin edinilmis olmasi
2008).
Dinledigini anlamaya yonelik c¢alismalar, dinledigini
anlamanin dil becerileriyle giiglii bir iliskisi oldugu ve
bunun ilerleyen dénemlerde de devam ettigini (Kim ve
Pilscher, 2016, Lehto ve Anttila, 2003), erken donemde
kazanilan dinledigini anlama becerilerinin sonraki yillarda

anlam ve sOzdizimi bakimindan

gerekmektedir (Verhoeven ve Van Leeuwe,

sergilenen okudugunu anlama performanslarini da
etkiledigini (Giildenoglu vd., 2016) belirtmektedir.

Erken okuryazarlik becerilerinin okuma iligkisini aragtiran
¢alismalarin  sonuglar1  birlikte  degerlendirildiginde,
basarili bir okuma performansi i¢in erken okuryazarhiga
iliskin becerilerin 6nemli oldugu goriilmektedir. Okuma
becerilerinin akademik beceriler icin temel bir beceri
oldugu distiniildiigiinde erken okuryazarlik becerilerinin
dolayli olarak akademik becerilerde 6n kosul niteligi
tasidig1 sdylenebilir.

1.2. Erken Okuryazarliga iliskin Ogretmenlerin Bilgi ve
Becerileri

Ozel gereksinimli, normal gelisim gosteren ya da risk
grubundaki ¢ocuklarin erken ¢ocukluk doneminde
bulunduklar1 egitim ortamlar:
¢ocuklarla ¢ogunlukla okul 6ncesi 0gretmenleri ile 6zel
egitim Ogretmenlerinin ¢alistig1 goriilmektedir. Her iki

diistiniildiigiinde bu

Ogretmen grubunun erken okuryazarhiga dair bilgi ve
becerilerini lisans déneminde aldiklar1 dersler ya da hizmet
ici egitimler yoluyla edindikleri sdylenebilir. Ozel egitim
Ogretmenligi programina bakildiginda
okuryazarlhiga iliskin derslerin az da olsa son yillarda
miifredatlarda yer aldigi goriilmektedir (Yiiksekogretim
Kurulu [YOK], 2018). Okul éncesi Ogretmenliginin lisans
programinda ise 2013 yilinda Yiiksekogretim Kurulu
tarafindan yapilan diizenlemeye ragmen 2021 yilina kadar
erken okuryazarlikk adiyla bir agilmadigi
goriilmektedir. Son yillarda her iki lisans programinda
erken okuryazarliga iliskin derslere yer verilmesinde
konunun &nemini ortaya koyan calismalarm artmasmin
etkili oldugu soylenebilir.

lisans erken

ders

Universite mezunu olan ve su anda alanda calisan
Ogretmenler, erken okuryazarlikla ilgili gerekli bilgi ve
becerileri hizmet ici egitimlerle edinebilirler. Egitim

alaninda yapilan arastirmalar, siirekli olarak alan yazina
yeni bilgi ve becerilerin eklenmesini saglar. Bu da alanda
egitiminde edindikleri
bilgilerini giincellemelerini ve giincel bilgilerden haberdar

calisan Ogretmenlerin lisans
olmalarin1 gerektirir. Hizmet i¢i egitimler bu ihtiyac
karsilamada 6nemli bir role sahiptir (Bas ve Nural, 2023;
Elcicek ve Yasar, 2016; Lagin, 2020). Ogretmenlere yonelik
hizmet igi egitimlerle ilgili calismalar, bu egitimlerin
igeriginin yeterli olmadigini, planlamanin eksik oldugunu
ve sadece kuramsal bilgi aktarimiyla siurli kaldigini
belirtmektedir (Bas ve Nural, 2023; Erdem ve Simsek, 2013;
Korukluoglu ve Giirol, 2023). Son yillarda internet ve
teknolojinin yayginlagsmasi, 6zellikle pandemi siirecinde
cevrimigi egitimlerin daha sik kullanilmasi, erken
okuryazarlikla ilgili egitimlerin nicelik
yoniinden artis gostermesinde dnemli bir etken olmustur.

hizmet ici

Bu egitimlerin sayisinin artmasi olumlu bir gelisme olsa da
hala istenilen seviyede olmadig1 séylenebilir.

Erken okuryazarlik konusundaki bilgi ve becerilerini
artirmak isteyen Ozel egitim 6gretmenleri igin bir baska
yontem de yeni gelismelerden haberdar olmak icin alan
yazin takip etmeleridir. Ozellikle son yillarda ulusal alan
yazinda erken okuryazarlik kavramy, alt becerileri ve iligkili
oldugu diger beceriler, degerlendirme ve miidahale ile
ilgili bircok makale, kitap ve tez ¢alismalar1 yapilmistir.
Erken okuryazarlik becerilerine iliskin bilgiler igeren
¢alismalar (Erdogan, 2011; Gengeg vd., 2023; Isitan-Kilig ve
Aykut, 2024; Kargin vd., 2021), destekleme yontemlerini ele
alan ¢alismalar (Akdal, 2018; Akoglu ve Turan, 2012; Ergiil
vd., 2016; Islek ve Turan, 2023; Parpucu ve Ding, 2017) ve
degerlendirme siireglerini inceleyen c¢alismalar (Cakar,
2022; Delican ve Ates, 2021; Doganay-Bilgi vd. 2020;
Giingor-Aytar, 2016) bu alanda
yayimlanmistir. @gretmenlerin bu calismalara erigmesi,
erken okuryazarlik becerilerinin nasil degerlendirilecegi ve

Karaman ve

desteklenecegi konusunda fikir sahibi olmalar1 agisindan
son derece 6nemlidir.

Erken okuryazarlik konusunda verilen tiim bilgilerin
birlikte degerlendirilmesi, erken okuryazarliga iliskin
becerilerin ilerleyen okul dénemlerinde okuma ve anlama
performansi icin temel olusturdugunu ve bu nedenle erken
donemde desteklenmesi gerektigini gostermektedir.
Okuma ve yazmaya Ozel gereksinimli ¢ocuklarin daha
hazir olmalari, okul basarisi igin kritik 6neme sahiptir ve
aynt zamanda normal gelisim gosteren akranlariyla
aralarindaki farki azaltabilir. Bu nedenle, dgretmenlerin
erken okuryazarliga iliskin yeterli diizeyde bilgi ve
becerileri edinmis olmalar1 ve 6grencileri desteklemeleri
gerekmektedir. Ancak calismalar,
ogretmenlerin erken okuryazarlikla ilgili hem teorik hem
de uygulamaya dair bilgi ve becerilerinin yeterli diizeyde
olmadigmi  ortaya  koymaktadir  (Akdal, 2018).
Ogretmenlerin erken okuryazarlik kavrammi dogru

sekilde tanumlayamadiklari, bilesenlerini ayiramadiklar ve

alan yazindaki

okuma yazmadan ayirt edemedikleri belirtilmektedir.
Ayrica, erken okuryazarlik agisindan risk grubundaki
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Ogrencileri tanimlama ve degerlendirme icin hangi araclar
kullanmalar1 gerektigi konularinda giiclitk yasadiklar:
bilinmektedir.  Bu
okuryazarligm tanimi ve igerigi ile birlikte degerlendirme
ve destekleme hakkinda kuramsal bilgiler verilmelidir. Bu
gereksinimden yola ¢ikarak, erken okuryazarlik becerileri
agisindan risk altindaki ¢ocuklarn degerlendirme yoluyla
belirlenmesi ve belirlenen ¢ocuklarin desteklenmesi icin
uygun miidahaleler konusunda 6gretmenlere bilgi vermek,
bu calismanmn temel hedefidir. Bu amag¢ dogrultusunda
asagidaki sorular da
olusturmaktadar.

nedenle, &gretmenlere  erken

bu c¢alismanin alt amaglarim

1. Deney ve kontrol grubundaki &gretmenlerin erken
okuryazarliga iliskin bilgilerini gosteren 6n test puan
ortalamalarinda istatistiksel olarak anlaml farklilik
var midir?

2. Deney ve kontrol grubundaki 6gretmenlerin erken
okuryazarhiga iligskin bilgilerini gdsteren son test puan
ortalamalar1 arasinda istatistiksel olarak anlamli
farklilik var midir?

3. Deney grubundaki 6gretmenlerin erken okuryazarlik
bilgi diizeyleri 6n test ve son test puan ortalamalar:
arasinda istatistiksel acidan anlamli farkliik wvar
midir?

4. Kontrol grubundaki 6gretmenlerin erken okuryazarlik
bilgi diizeyleri 6n test ve son test puan ortalamalar:
arasinda istatistiksel acidan anlamli farklihik wvar

mudir?

Tablo 1.

Deney ve kontrol grubundaki 6gretmenlerin illere gore dagilim

2. Yontem
2.1. Desen

Erken ¢ocukluk déneminde olan 6zel gereksinimli veya
risk grubundaki ¢ocuklarla ¢alisan 6gretmenlere ¢evrimici
olarak verilen erken okuryazarliga iliskin egitimin,
Ogretmenler etkisi degerlendirilerek
gerceklestirilen bu calismada, 6n test-son test kontrol
gruplu deneysel desenlerden biri olan gercek deneysel
desen kullanilmistir. Bu desende, deney ve kontrol grubu
olarak kullanilmak {izere rastgele atama ile olusturulmus

tizerindeki

iki grup bulunmaktadir. Her iki gruba da deney 6ncesinde
ve sonrasinda Olgiimler yapilir. On testler kullanilarak
deney oncesinde her iki
belirlenmesi ve son test sonuglarinin bu dogrultuda
degerlendirilmesi saglanir (Karasar, 1995).

grubun benzerliklerinin

2.2. Orneklem

Bu calismanin orneklemi, Tiirkiye Istatistik Kurumu
(TUIK) tarafindan Diizey-1 olarak belirlenen 12 bolgenin
her birinden rastgele segilen illerdeki anaokullari, o6zel
egitim okullar1 ve 0Ozel egitim ve rehabilitasyon
merkezlerindeki G6gretmenlerden olusmaktadir. Calisma
grubu Ogretmenlerin, egitim
Ogretmenligi ya da  okul ogretmenligi
boliimlerinden mezun olmasi, 6zel gereksinimli veya risk
grubundaki ¢ocuklarla galismis/calistyor olmasi, meslekte
en az {i¢ yilik deneyimi olmasi, calismaya katilmaya

goniillii olmasi Ol¢litleri aranmistir.

belirlenirken Ozel

oncesi

TUIK Diizey-1 Secilen iller Ogretmen Yiizde (%) Deney Grubu Kontrol Grubu
Sayisi (n) - % - %
Istanbul Istanbul 62 14 45 14 17 14
Bati Anadolu Ankara 80 18 60 18.6 20 16.5
Ege [zmir 42 96 30 9.2 12 9.8
Dogu Marmara Bursa 26 59 18 5.6 8 6.6
Bati Marmara Balikesir 21 47 15 47 6 49
Akdeniz Adana 2 49 15 47 7 5.7
Orta Anadolu Kirikkale 21 47 15 47 6 49
Bat1 Karadeniz Samsun 21 47 15 47 6 49
Dogu Karadeniz Trabzon 21 47 15 47 6 4.9
Giineydogu Anadolu Gaziantep 79 17.8 59 18.3 20 16.4
Ortadogu Anadolu Malatya 22 49 15 4.7 7 57
Kuzeydogu Anadolu Erzurum 27 6.2 20 6.1 7 57
Toplam 444 100 322 100 122 100
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Katilimcilar  belirlendikten sonra siire¢ ile ilgili
bilgilendirme yapmak, deney ve kontrol gruplarinm
olusturmak amaciyla her ilden katilimcilarin ayn1 grupta
oldugu katilimar sayilarmin esit dagitilmaya cahsildigi 3
farkli WhatsApp grubu kurulmustur. Gruplarla Zoom
platformu iizerinden toplantilar yapilarak calisma siireci
ile ilgili bilgilendirmeler yapilmis, deney ve kontrol
gruplarinda yer alacak &gretmenler belirlenmistir. Her
ilden katilimcilarin dortte {igiiniin deney grubunda, dortte
birinin de kontrol grubunda olmasi kurali belirlenerek
dengeli bir TUIK
tarafindan Diizey-1 olarak belirlenen 12 bolge, bu

dagilim saglanmaya ¢alisilmistir.

Tablo 2.
Calismaya dahil edilen 6gretmenlere ait demografik bilgiler

bolgelerden rastgele segilen iller, deney ve kontrol
grubunda bulunan 6gretmenlerin illere gore dagilimi ile
ilgili bilgiler Tablo 1’de verilmistir.

Deney grubundaki 322 &gretmenle calismaya baslanmis
ancak siire¢ igerisinde gesitli sebeplerle egitimlere
katilamayan, son test verileri olmayan Ogretmenlerden
dolayr deney grubu 200 Ogretmenle tamamlanmuistir.
Calisma 200 deney grubu, 122 kontrol grubu olmak iizere
322 Ogretmenle tamamlanmistir. Deney ve kontrol
grubunda bulunan &gretmenlere ait demografik bilgiler
Tablo 2’de yer almaktadir.

Deney Grubu Kontrol Grubu
N % n %
Kadin 98 49 77 63.1
Cinsiyet Erkek 102 51 45 36.9
200 100 122 100
27-32 yas 81 40.5 73 59.8
Yag 33-38 yas 70 35 38 322
39 yas ve tizeri 49 24.5 11 9
200 100 122 100
5-10 y1l 77 38.5 87 71.3
Mesleki Deneyim 11-15 y1l 65 325 2 18
16 yil ve tizeri 58 29 13 10.7
200 100 122 100
Erken Okuryazarliga Yonelik Ders Alma Evet 45 22.5 44 36
Hayir 155 77.5 78 64
200 100 122 100
Erken Okuryazarlikla flgili Hizmet ici Evet 54 27 19 15.6
Egitime/Calistaya Katilma Hayir 146 73 103 84.4
Toplam 200 100 122 100

Tablo 2’de gorildigii gibi 200 kisiden olusan deney
grubunun 98’i kadin, 102'si erkek; 122 kisilik kontrol
grubunun ise 77’si kadin, 45'i erkek ogretmenlerden
olusmaktadir. Her iki grupta da ogretmenlerin mesleki

2.3. Islem

Bu arastirmada deney ve kontrol grubundaki 6gretmenlere
uygulanacak siirec bes asamadan olusmustur. {lk asamada,
tiim 6gretmenlere 6n test uygulanarak erken okuryazarlik
bilgi diizeyleri belirlenmistir. Bu test, Zoom {izerinden es
zamanlt olarak gerceklestirilmis ve Google
araciligryla uygulanmustir.

Form

deneyimlerinin ¢ogunlukla 5-10 yil arasinda oldugu, yine
cogunun erken okuryazarliga yonelik herhangi bir ders
almadig1 ve hizmet ici egitim ya da ¢alistaya katilmadig:
goriilmektedir.

Ikinci asamada, yalnizca deney grubundaki dgretmenlere
“Erken Okuryazarhk Egiticilerin Egitimi Programi”
cevrimigi sunulmustur. Egitimler, ti¢ farklhi
WhatsApp grubu {izerinden organize edilerek Zoom
oturumlariyla gergeklestirilmistir. Egitim siirecinde,
ogretmenlere erken okuryazarligin kuramsal temelleri,
bilesenleri, degerlendirilmesi ve desteklenmesine iliskin

olarak
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kapsamli bilgiler aktarilmis; Ornek materyaller ve
videolarla uygulama temelli igerikler desteklenmistir.

Ugiincii asamada, dgretmenlerden ogrendikleri bilgileri
uygulamaya gecirmeleri beklenmistir. Bu dogrultuda, her
Ogretmen en az iki ¢ocuk iizerinde EROT (Erken
Okuryazarlik Testi) uygulamis, uygulamalar videoya
almarak degerlendirme raporlariyla birlikte arastirmacilara
iletilmistir. Gonderilen videolar bagimsiz gozlemciler
izlenmis ve uygulama  giivenirlikleri
hesaplanmuistir. Gerekli durumlarda 6gretmenlere bireysel
dontitler tekrar uygulama
istenmistir.

tarafindan

verilmis ve yapmalar1

Dordiincii asamada, Ogretmenlere erken okuryazarlik
yonelik
egitimleri verilmistir. Bu egitimlerde SESFAR Miidahale

becerilerinin  desteklenmesine ikinci  bolim
Programi, etkilesimli kitap okuma ve nitelikli kitap secimi
gibi icerikler aktarilmis, 6rnek ders planlar1 ve uygulamalar

tizerinden tartismalar yapilmustir.

Son asamada ise tiim katilimcilara son test uygulanmistir.
Elde edilen veriler, 6n test verileriyle karsilastirilarak
egitimin etkisi analiz edilmistir. Tiim siire¢ boyunca
O0gretmenlerle iletisim  halinde  olunmus,
karsilasilan sorunlar anlik olarak ¢dziilmeye calisilmis ve
katilmin yiiksek diizeyde saglanmistir. Bu
asamalara iliskin detayl1 bilgilere veri analizi kisminda yer
verilmigtir.

stirekli

devam

2.3.1. Etik bildirim

Yapilan bu ¢alismada “Yiiksekogretim Kurumlar: Bilimsel
Aragtirma ve Yayin Etigi Yonergesi” kapsaminda uyulmasi
belirtilen tiim kurallara uyulmustur. Yonergenin ikinci
boliimii olan “Bilimsel Arastirma ve Yayin Etigine Aykir1
Eylemler” baslig1 altinda belirtilen eylemlerden higbiri
gerceklestirilmemistir.
Universitesi Sosyal ve Beseri Bilimler Etik Kurulu'nun
onay! ile ylirtitiilmistiir (Tarih: 10.11.2020, Say1:E--804.01-
BABBFCEF3).

Bu c¢alisma Hasan Kalyoncu

2.4. Veri Toplama Araglar

Bu c¢alismanin veri toplama siirecinde kullanilan
araglardan biri 6gretmenlerin erken okuryazarliga iliskin
bilgilerini belirlemek igin “Erken Okuryazarlik Bilgi Testi
(EROBIT)”, digeri de egitim verilen dgretmenlerin erken
okuryazarlhiga iligkin degerlendirme ve uygulamalar
hazirlanan plana

uygun gerceklestirip

gerceklestirmediklerini ~ belirlemek  i¢in  kullamlan
“Uygulama ve Degerlendirme Formlar1” dir. Bu araglara

iliskin ayrintili bilgi izleyen boliimde verilmistir.
2.4.1. Erken okuryazarlik bilgi testi (EROBIT)

Ogretmenlerin erken okuryazarligin alt boyutlarina
yonelik  bilgi  diizeylerinin  belirlenmesi
Giildenoglu danigsmanliginda Lagin (2020) tarafindan
coktan segmeli olarak gelistirilen bir bilgi testidir. EROBIT,
erken okuryazarlikla ilgili temel kavramlar, erken

amaciyla

okuryazarligin okuma boyutlariyla iligkisi ve erken
okuryazarligmm nasil desteklenecegini degerlendiren
kapsamli bir testtir. EROBIT coktan segmeli bes segenekli
maddelerden olusmaktadir. Test gelistirilirken maddeler
hazirlanip kapsam gegerligi igin 6zel egitim boliimiinde
dort,
O0lcme degerlendirme

erken alaninda
degerlendirme alanindan dort,

alaninda calisan biri olmak {izere toplam dokuz &gretim

okuryazarlik calisan Olgme

iilyesinden uzman goriisii istenmistir. Uzman goriisiine
dayal1 olarak kapsam gecerlik indeksleri hesaplanmis 34
maddelik olusturulmustur. Kapsam
gecerliginden sonra Olgiit gegerligi igin 34 maddelik
formlarla 377 ogretmenden veriler toplanarak madde
analizi yapilmigtir. Madde giigliik indeksi ve nokta gift
serili maddelerin  ayurt
ediciliklerine bakilmis, uygun degerlere sahip olmayan
maddeler testten cikarilarak 27 sorudan olusan EROBIT’in
son haline ulagilmigtir. 27 soruluk testin 8 sorusu erken

soru formu

korelasyon  kullanilarak

okuryazarliga iliskin temel kavramlary, 81 erken
okuryazarligin okumanin hangi boyutuyla iliskili
oldugunu, 11 tanesi de erken okuryazarligin nasil

desteklendigini degerlendirmektedir.
2.5. Veri Analizi

Erken okuryazarlik egitiminin Ogretmenlerin bilgi ve
uygulama becerilerine yonelik etkilerini degerlendirmek
amaciyla yapilan bu ¢alismanin basinda 6gretmenlerin ve
arastirmacinin bulundugu WhatsApp gruplari tizerinden
bilgilendirme toplantilar1 planlanmistir. Zoom platformu
tizerinden her bir WhatsApp grubuyla ayr1 ayr: toplantilar
yapilmistir. Bu toplantilarda 6ncelikle ¢alismanin amaci
belirtilmis, calisma siiresince kendilerinden beklenen
gorevler ve erken okuryazarlik egitiminin plani
paylasilmis, siireg igerisinde Zoom, WhatsApp ve Google
Formlarini ne zaman, neden ve nasil kullanacaklari ile ilgili
bilgilere yer verilerek katilimcilarin sorular: yanitlanmstir.
Ug farkhi WhatsApp grubundaki ogretmenlerle bu
toplantilar tamamlandiktan sonra uygulama asamasina
gecilmistir. Uygulama bes asamada gerceklestirilmistir. flk
asamada 322 6gretmene Erken Okuryazarlik Bilgi Testi
(EROBIT) uygulanmustir. Her bir WhatsApp grubundaki
Ogretmenlerle ayr1
EROBIT’in hazirlanan Google Form formati 6gretmenlere

ayr1 Zoom oturumlar1 yapilarak

ulastirilmis, Zoom oturumlari agikken tiim 6gretmenlerden
doldurmalari istenmistir.

Ikinci asamada deney grubunda yer alan dgretmenlere
Erken Okuryazarlik Egiticilerin Egitimi Programinin
birinci boliimii gergeklestirilmistir. Birinci boliimdeki
egitimin iceriginde okuma siireci, erken okuryazarhign
Onemi, tamimi, igerigi, alt boyutlari, degerlendirilmesi,
Erken Okuryazarlik Testi (EROT) uygulayict sertifika
egitimi ve birinci boltimle ilgili soru yanit oturumu yer
almistir. Dort farkli bagliktan olusan bu egitimler ti¢ gruba
sekizer saatte Zoom platformu {izerinden verilmistir.



A. Dalga vd.

Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi Cilt 26, Sayt 2, 2025

Tablo 3.

Erken okuryazarlik egiticilerin egitimi programu 1. boliim
egitimleri ve siireleri

Egitimin Egitimin Ad1 Stire
Sirast

1 Okuma Siirecinin Modellenmesi ve 2 saat
Erken Okuryazarligin Okuma
Siirecindeki Yeri ve Onemi

2 Erken Okuryazarligin Tanimu, igerigi ve  2saat
Alt Boyutlarinin Sunumu

3 Erken Okuryazarligin 3 saat
Degerlendirilmesi: EROT Uygulayict
Sertifika Egitimi

4 Erken Okuryazarlik Egiticilerin Egitimi 1 saat

Programi 1. Boliim ile Hgili Soru Yanit

Egitim 1; iki saatten olusan ilk egitimde, okumanin tanima,
igerigi, boyutlari, gelisimi, anlama ile iligkisi belirtilerek
temellerinin erken okuryazarlikla iliskilendirilmistir. Erken
okuryazarligmn tanimi yapilarak okuma kazanimindaki
rolii ve 6nemine deginilmistir. Sonraki egitimler igin bir
basamak olusturan ilk egitim, diger egitimlerin igeriginde
yer alan kavramlarin anlasilabilmesi ve dil birligi
saglanabilmesi agisindan 6nem arz etmektedir.

Egitim 2; iki saatten olusan bu egitim oturumunda erken
okuryazarligm ne oldugu, alan yazin gergevesinde tanimi
ve kapsam1 sunularak alt boyutlari iligkileriyle birlikte tek
tek aciklanmistir. Erken okuryazarligin alt boyutlarinin
okuma stirecini ve okudugunu anlamayi nasil destekledigi
ulusal ve uluslararas: ¢alisma sonuglariyla sunulmustur.
Tkinci egitim oturumu da erken okuryazarlik konusunda
verilen diger egitimler igin temel olusturmus, birinci
egitimle birlikte 6gretmenlere erken okuryazarliga iliskin
kuramsal bilgiler aktarilmaya calisilmistir.

Egitim 3; {ic saatten olusan bu egitim oturumunda
Tiirkiye’de gelistirilen ve erken okuryazarlik konusunda en
kapsamli arag¢ olan Erken Okuryazarlik Testinin (EROT)
kullanimi ayrintili olarak 6gretmenlere aktarilmistir. Erken
okuryazarlik bakimindan risk grubunda olan ve destege
ihtiya¢  duyan  cocuklar1  belirlemek  amaciyla
degerlendirmede kullanilabilecek bir degerlendirme
aracmnin dgretmenlere ulasmasi kapsaminda EROT egitimi
verilmistir. EROT'un genel ozellikleri, igerigi, kullanma
amact ve EROT ile nasil degerlendirme yapilacagy,
degerlendirme sonuglarinin nasil yorumlanmas: gerektigi
ve bu sonuglara gore miidahale programi hazirlarken
dikkat gerektigiyle ilgili
degerlendirme raporlar1 ve &rnek uygulama videolar
tizerinden ayrintili bir bigimde anlatilmistir. Bu ¢alisma
kapsaminda planlanan egitimlere katilan o6gretmenlere
EROT uygulayic verilmis ve uygulayic
sistemine de kaydedilmislerdir.

nelere edilmesi ornek

sertifikasi

Egitim 4; bir saat olarak planlanan bu oturumla Erken
Okuryazarlik Egiticilerin Egitimi Programinin birinci
boliimii tamamlanmigtir. Bu béliimde o6gretmenler
egitimlerle ilgili sorularimi ve sorunlarmi iletmis,

aragtirmacilar sorular1 yamnitlamis ve sorunlara ¢6ziim
Onerileri getirerek ikinci boliimdeki egitimlerle ilgili yol
haritasini tekrar 6gretmenlerle paylagmistir.

Uciincii asamada egitimin birinci béliimiinii tamamlayan
ogretmenlerden EROT deneme uygulamasi yapmalar:
istenmistir. Egitim sirasinda bunun detaylar1 6gretmenlere
agiklanmis, her 6gretmenden iki tane gocuk belirleyerek
bunlar1 EROT ile degerlendirmeleri ve bu uygulamalar1
videoya ¢ekmeleri istenmistir. Her 6gretmenden EROT un
alt testlerinden her birinin bir 6rnek madde ve en az iki tane
de test maddesini videoya almalari, sonuglar1 da
iletilen veri kayit islemeleri,
degerlendirme sonuglarmna iligkin bir rapor hazirlayarak
yorumlamalar1i istenmistir. Videolar, degerlendirme
sonuglar1 ve raporuyla birlikte kendileriyle paylasilan mail
istenmisgtir.

kendilerine formuna

adresine  gondermeleri Ogretmenlerin
gonderdikleri video kayitlar1 ve degerlendirme raporlar:
izlenerek EROT

uygulamasinin giivenilir bi¢cimde yapilip yapilmadigina

iki bagimsiz gozlemci tarafindan
iliskin uygulama giivenirligine bakilmistir. Uygulama
giivenirligi, uygulamacinin uygulama planmna ne derece
uydugunu gostermekte, gozlenen
davraniglarinin  planlanan  uygulama
boliintip yiizle carpilmasiyla hesaplanmaktadir (Tekin-
Iftar, 2012). Bu hesaplamaya gore calisma igerisinde en az
%80 uygulama giivenirligi olan 6gretmenler yeterli kabul
edilmis, %80'in altinda olan ogretmenlere uygulama
giivenirligi %80 olana kadar geri doniitler verilerek ek
uygulama yapmalar: istenmistir. Video kayitlarinin yani

uygulamaci
davraniglarina

sira Ogretmenlerin degerlendirme raporlarina iliskin de
geri bildirimler verilmistir. EROT uygulama asamasi
bittikten sonra egitimlerin ikinci béliimiine gegilmistir.

Dérdiincii asamada erken okuryazarlik egiticilerin egitimi
ikinci boliimiine gecilmis, 6gretmenlere erken okuryazarlik
becerilerinin desteklenmesine iliskin konulardan olusan tig
farkh egitim verilmistir. Bu asamada da yine her bir gruba
bu egitimler ayr1 ayr1 oturumlarda verilmistir.

Egitim 5; erken okuryazarligin desteklenmesine iliskin
gelistirilen bir miidahale programi olan SESFAR egitimi
verilmistir. Tki saat olarak planlanan bu egitimin igeriginde
miidahale programi olarak tamitilmis, smif
ortaminda nasil uygulanacagi ve ortaya c¢ikabilecek
sorunlar drnek videolar iizerinden sunulmustur. SESFAR,
sesbilgisel farkindaligin tiim alt boyutlarini desteklemeye
yonelik, ¢ocuklarin sikilmadan keyif alarak yapabilecekleri
oyun tarzi etkinlikler iceren kapsamli bir miidahale
programidir (Akdal, 2018).

ayrintili
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Tablo 4.

Erken okuryazarlik egiticilerin egitimi programi 2. boliim
egitimleri ve siireleri

Egitimin Egitimin Ad1 Siire
Siras1

5 Erken Okuryazarligin Desteklenmesi: 2 saat
SESFAR Miidahale Programi Egitimi

6 Erken Okuryazarligin Desteklenmesi: 3 saat
Nitelikli Kitap Secimi ve
Etkilesimli/Paylagiml Kitap Okuma
Miidahalesi

7 Erken Okuryazarligin Desteklenmesi: 1 saat

Etkilesimli Kitap Okuma Uygulamas1

Egitim 6; erken okuryazarligin desteklenmesi kapsaminda
nitelikli kitap secimi ve etkilesimli kitap okuma miidahalesi
sunulmustur. Uc saat olarak planlanan bu egitim
oturumunda nitelikli ¢ocuk kitaplarinin 6zellikleri, kitap
secerken dikkat edilmesi gereken hususlar, kitaplarn
¢ocuklarin erken okuryazarlik becerilerini gelistirmeye
yonelik 6neminden bahsedilmistir. Bu oturumun son iki
saatinde de Etkilesimli Kitap Okuma (EKO) uygulamasina
iliskin detayl bilgiler verilerek uygulama ncesi, siras1 ve
sonrasinda uyulmasi gereken stratejiler aktarilmistir.

Egitim 7; bir 6nceki egitimde EKO uygulamasiyla ilgili yer
verilen teorik bilgilerin uygulamaya nasil aktarilmasi
gerektigiyle ilgili EKO uygulamasinin bir 6rnegi yapilarak
bu stratejilerin nerede, ne zaman ve nasil kullanilmasi
gerektigine yer verilmistir. Ornek ders planlari ve
uygulama Orneklerine yer verilerek uygulamada ortaya
¢ikabilecek sorunlar ayrintili bir sekilde tartisilmistir.

Tablo 5.

Besinci ve son asamada ise EROBIT"in son test uygulamasi
gerceklestirilmistir. Hem deney hem kontrol grubundaki
322 ogretmene {i¢ ayr1 oturumda son test uygulamasi
yapilmasi ile calismanin uygulama asamasi son bulmustur.

Bu c¢alismada toplanan veriler iki asamada analiz
edilmistir. Birinci asamada ¢arpiklik ve basiklik katsayilar
dagim  gosterip
gostermediklerine bakilmistir. Normallik varsayimi icin
carpiklik ve basiklik katsayilarinin +1,5 ile -1,5 arasinda
olmas: gerektigi ifade edilmektedir (Tabachnick ve Fidell,
2013). Yapilan analiz sonuglarina gore verilerin normal
dagilim gostermedigi belirlenmis,

nonparametrik teknikler kullanilarak
kararlagtirilmistir. ikinci asamada deney ve kontrol
grubundaki 6gretmenlerin erken okuryazarliga dair bilgi

incelenerek verilerin normal

analizlerin
yapilmasi

diizeylerinin 6n test ve son test puanlarina gore istatistiksel
olarak anlaml farkliligin olup olmadigina Mann Whitney-
U Testi kullanilarak bakilmistir. Sonrasinda 6nce deney,
ardindan da kontrol grubundaki 6gretmenlerin 6n test ve
son test puanlari arasinda anlamli bir farklihik olup
olmadigina Wilcoxon Isaretli Siralar Testi ile bakilmistir.

3. Bulgular
3.1. Gruplar Aras1 Karsilastirma

Deney ve kontrol gruplarindaki ogretmenlerin erken
okuryazarlikla ilgili bilgi diizeylerini gosteren 6n test ve
son test puanlarmin kendi igerisinde anlamli farklilik
gosterip gostermedigini belirlemek amaciyla gruplar ici
yapilmistir. dagilim
gostermedigi icin hem deney grubuna hem de kontrol
grubuna Wilcoxon Isaretli Siralar Testi kullanilmistir.
Analizlere iliskin bulgulara Tablo 5’te yer verilmistir.

kargilagtirma Veriler normal

Deney ve kontrol gruplarimin erken okuryazarlik bilgi diizeyi on test Mann-Whitney U testi sonuglart

Grup N Sira ortalamasi Sira toplami U zZ p
Deney 200 159.46 31892.50 11792.50 -.50 61
Kontrol 122 164.84 20110.50

Tablo 5'teki deney ve kontrol grubunun uygulama
oncesinde erken okuryazarlik bilgi seviyeleri arasinda
anlamli bir farkliligin olup olmadigini belirlemek icin 6n
test sira ortalamalar: incelendiginde, her iki grubun sira
ortalamalar1 arasinda istatistiksel olarak anlamli bir
farkliligin olmadig1 goriilmektedir (z=-,504; p>.05). Deney

grubunun sira ortalamasi 159.46, kontrol grubunun sira
ortalamast da 164.84 oldugu goriilmektedir. Analiz
sonuglar;, deney ve erken
okuryazarliga iliskin bilgi diizeyleri arasinda uygulama
yapilmadan once anlamli bir farkin olmadigini ifade
etmektedir.

kontrol  gruplarmin

Tablo 6.

Deney ve kontrol gruplarinin erken okuryazarlik bilgi diizeyi son test Mann-Whitney U test sonuglar
Grup N Sira ortalamasi Sira toplami U z )
Deney 200 196.53 39306.00 5194.00 -8.66 .00
Kontrol 122 104.07 12697.00
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Tablo 6’daki son test sira ortalamalarina bakildiginda ise
deney grubu lehine anlaml farklilik goriilmektedir (z=-
8,66; p < .05). Sira ortalamalarinda da deney grubunun
196.53, kontrol grubunun 104.07 oldugu, bu veriler birlikte
degerlendirildiginde de deney grubuna cevrimigi olarak
sunulan egitimin etkili oldugu, Ogretmenlerin erken
okuryazarlik bilgi diizeylerine istatistiksel acidan anlaml
derecede katki sagladig1 goriilmektedir.

3.2. Grup I¢i Karsilastirma

Deney ve kontrol gruplarindaki o6gretmenlerin erken
okuryazarlikla ilgili bilgi diizeylerini gosteren 6n test ve
son test puanlarinin kendi igerisinde anlamli farklilik
gosterip gostermedigini belirleme amagh gruplar igi
kargilagtirma  yapilmastir. dagilim
gostermediginden hem deney grubuna hem de kontrol

Veriler normal

grubuna Wilcoxon Isaretli Siralar Testi kullanilmistir.
Analizlere iliskin bulgular Tablo 7’de yer almaktadir.

Tablo 7.

Ogretmenlerin erken okuryazarliga iliskin bilgi diizeyi in test —
son test Wilcoxon Isaretli Siralar Testi sonuclart

Kontrol Grubu

N Sira Sira z P
ortalamasi  toplamu
Negatif 47  49.04 2305.00 =27 .78
Siralar
Pozitif 47  45.96 2160.00
Siralar
Esit 28
Toplam 122
Deney Grubu
N Sira Sira z P
ortalamasi  toplamu
Negatif 16 57.50 920.00 -10.75 .00
Siralar
Pozitif 174 98.99 17225.00
Siralar
Esit 10
Toplam 200

Tablo 7 incelendiginde, kontrol grubundaki 6gretmenlerin
erken okuryazarlikla ilgili bilgi diizeylerinin 6n test ve son
test sira ortalamalarinda anlaml bir farklilik goriilmemistir
(p>.05). Deney grubunun o6n test ve son test sira
ortalamalarinda ise son test lehine anlamli farklilik oldugu
goriilmiistiir (p < .05). Bu sonuglara bakildiginda, deney
grubuna sunulan erken okuryazarhiga iliskin egitim
Ogretmenlerin erken okuryazarlik bilgileri
istatistiksel olarak anlamli bigimde artis gostermistir.

sonunda

4. Tartisma

Bu ¢alismada erken okuryazarlik becerileri agisindan risk
altindaki ¢cocuklarin degerlendirme yoluyla belirlenmesi ve
¢ocuklarin  desteklenmesi igin  uygun

konusunda Ogretmenlere bilgi vermek
amacglanmigtir. Bu c¢alismanin 6n test sonuglari ile alan
yazindaki bilgiler birlikte  diisiiniildiigtinde
gereksinimli ya da risk grubu c¢ocuklarla calisan
O0gretmenlerin erken okuryazarlik konusundaki bilgilerinin
sinirli olmasindan dolay1 gelistirilmesi gerektigi agiktir. Bu

belirlenen
miidahaleler

ozel

gereklilikten yola ¢ikilarak yapilan bu ¢alismada dncelikle
O0gretmenlere erken okuryazarliga dair detayl bir egitim
programi sunulmus, konuya iliskin bilgi ve becerilerinin
hedeflenmistir. Deney grubuna g¢evrimigi
ortamda verilen “Erken Okuryazarlik Egiticilerin Egitimi

artirilmasi

Program1” ile 6gretmenlerin erken okuryazarhiga iliskin
bilgi diizeylerinde anlamli derecede artis saglanmistir. Bu
egitim programinin etkili olmasinda birkag faktoriin etkili
oldugu diistiniilmektedir. Birincisi, programmn erken
okuryazarligin tim boyutlarini igerecek sekilde alan
uzmanlari tarafindan hazirlanmis ve tiim siireclerin biiyiik
bir titizlikle yiiriitiilmiis olmasidir. Cok boyutlu beceri
alanlarma sahip olan erken okuryazarlik gibi alanlarda
verilecek olan egitimlerin bu konuda deneyimi olan alan
uzmanlari fayda
saglayacagl siklikla ifade edilmektedir (Dickinson, 2002;
Lagin, 2020). Bu ¢alisma sonucunda da bu goriisii
destekleyecek  sekilde
okuryazarlik egitim programmin tiim siireglerin alan
uzmanlar1 tarafindan yiiriitiilmesinin &gretmenlerin bilgi
ve Dbecerilerinde Onemli oranda artis sagladig
soylenmelidir. Ogretmen egitiminin etkili olmasi
saglayan ikinci faktoriin egitimin ¢evrimici ortamda
verilmesi oldugu diisiiniilmektedir. Bu sayede farkli il ve
bolgelerden egitime katilan tim o&gretmenler egitim
stiirecinde esit ve benzer sartlarda erisebilmis, siireg
karsilikli stireg
ylritilmistiir. Bu egitim
oturumlarma eksiksiz katilabilmis, interaktif bir ortam
olusturularak egitim siireci boyunca tiim sorularin alan

tarafindan verilmesinin etkili ve

kapsamli  hazirlanan  erken

igerisinde etkilesim  igerisinde

sayede tiim katilimcilar

uzmanlar1 tarafindan aninda cevaplanma imkam
sunulmustur. Calisma grubundaki 6gretmenlerin egitim
siiresi boyunca WhatsApp, e posta, Zoom gibi platformlar
iizerinden hem de egitim oturumlar1 sirasinda sorularin
iletme ve  ¢O6ziim  Onerileri  alabilme
olusturulmustur. Bu yoniiyle degerlendirildiginde,
egitimin ¢evrimici sunulmasimin katilimeilara firsat esitligi
sagladigini, 6gretmenlerin egitimden maksimum diizeyde
faydalanmasini sagladig sdylenebilir. Egitimin etkililigini
artirdig1 diisiiniilen {iglincii faktor ise 6gretmenlerin erken
okuryazarlikla ilgili kuramsal bilgilerin yan1 sira bu
bilgileri uygulamaya aktarmaya yonelik detayli doniitler
almalaridir. Alan  yazinda calismalarda
Ogretmenlere verilen egitimlerin daha ok teorik boyutta
kaldig1, uygulamaya aktarma noktasinda yetersiz oldugu
siklikla vurgulanmaktadir (Bas ve Nural, 2023; Dogrul vd.,

2022; Ergiil vd., 2014; Gonen ve Kocakaya, 2006). Bu

imkani

yapilan
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calismada ise hem ogretmen egitimi siirecinde Ornek
uygulama videolar1 gosterilmis hem de Ogretmenlerin
kendi uygulamalarini videoya cekerek detayl1 ve hizli bir
sekilde geri bildirim almalar1 saglanmistir. Bu sekilde
egitimde kuramsal bilgilerin
uygulamaya uygulama sirasinda
yasanabilecek durumlarda ortaya konabilecek ¢6ziim
onerilerinin gelistirilmesi yoluyla bilgilerin i¢sellestirilmesi
saglanmaya calisilmistir.

kendilerine  verilen

nasil  aktarilacagy,

Bulgulara genel olarak bakildiginda, EROBIT on test
sonuglaria gore 6gretmenlerin erken okuryazarlikla ilgili
bilgi ve becerilerinin oldukga sinirli oldugu goriilmektedir.
Bu bulgu, erken ¢ocukluk doéneminde 6zel gereksinimli
veya risk grubundaki ¢ocuklarin 6gretmenlerinin erken
okuryazarlik hakkindaki genel bilgi diizeylerini belirlemek
agisindan 6nemlidir. Bu bulgular ulusal alan yazinda
yapilan onceki g¢alismalarin sonuglariyla (Akdal, 2020;
Aypak Caba, 2022; Ergiil vd.., 2014; Lagin ve Giildenoglu,
2022; Turkoz, 2022) tutarli oldugu goriilmektedir.
Ogretmenlerin erken okuryazarlikla ilgili
performanslarmin sinirli olmasinin iig temel sebebi oldugu
alan yazinda belirtilmektedir. Birincisi, erken ¢ocukluk
dénemindeki 6zel gereksinimli ya da risk grubu ¢ocuklara
egitim veren Ogretmenleri yetistiren hem 6zel egitim hem
de okul 6ncesi lisans programlarinda erken okuryazarlikla
ilgili derslerin ve ders saatlerinin nicelik yoniinden az
olmasidir. Bu durum bu bdliimlerden mezun olan
Ogretmen adaylarinin erken okuryazarlikla ilgili bilgi ve
beceriler konusunda yeterli diizeyde edinemeden meslege
atildiklar1 goriilmektedir (Altun ve Tantekin Erden, 2016;
Saydam, 2022). Ogretmen adaylarinin erken okuryazarliga
dair goriigleri ve ogretmenlik uygulamasi biinyesinde
erken okuryazarlik becerilerini desteklemeye yd&nelik
etkinliklerin sayis1 ve gesitliliginin incelendigi ¢alismada,
Ogretmen adaylarmin erken okuryazarligi okuma
edemedikleri, okuryazarlik

kavramint dogru algilamadiklari, erken okuryazarliga

yazmadan ayirt erken
iliskin bilgi ve becerilerinin sinurli oldugu belirtilmistir
(Altun ve Tantekin-Erden, 2016). Ergiil vd. (2014)
tarafindan 6gretmenlerin erken okuryazarlikla ilgili bilgi
diizeyleri ve smif ortaminda destekleme etkinliklerini
incelemek amaciyla yapilan c¢alismalarinda da benzer
sonuglara ulasildigl, 6gretmenlerin erken okuryazarlikla
ilgili bilgi ve becerilerinin smirl oldugu goriilmiistiir.
Cabuk (2014) tarafindan yapilan c¢alismada da benzer
bulgular yer almaktadir. Anasinifi ve sinif 6gretmenleri ile
yapilan c¢alismada o&gretmenlerin erken okuryazarlik
kavramini dogru bir sekilde tamimlayamadiklari, erken
okuryazarlik ile ileriki okuma performans: arasinda iligki
kurmakta giigliik yasadiklar1 ve okuma yazmaya hazirlik
etkinlikleri tasarlamakla ilgili sinirl bilgiye sahip olduklar1
belirtilmistir. Konuyla ilgili son dénemlerde yapilan baska
bir ¢alisma da Lagin ve Giildenoglu (2022) tarafindan
yapilmigtir. Calismada 6zel gereksinimli ¢ocuklara egitim
veren ve vermeyen okul Oncesi dgretmenlerinin erken
okuryazarlikla ilgili bilgilerini baz1 degiskenleri dikkate
alarak incelemislerdir. Calisma sonunda, dgretmenlerin

erken okuryazarlik hakkinda bilgilerinin smirli oldugu,
bunun o6zel gereksinimli ¢ocukla c¢alisip ¢alismama
durumuna ve gocuklarin yas grubuna gore farklilasmadig;,
hizmet stiresi ve erken okuryazarlikla ilgili egitim alip
almama durumuna gore de degismedigi belirlenmistir. Bu
sonuglar goz oniine alindiginda 6zel gereksinimli ya da risk
grubunda olan ¢ocuklarla ¢alisan 6gretmenleri yetistiren
lisans programlarinin 6gretmenleri yeterli donanimla
yetistiremedigi sdylenebilir.

Bu calisma  kapsaminda  &gretmenlerin  erken
okuryazarlikla ilgili bilgilerinin smirli olmasmin ikinci
nedeni, Ogretmenlere  meslek  hayatinda  erken

okuryazarlikla ilgili verilen seminer wve hizmet ici
egitimlerin  nitelik yetersiz
gosterilebilir. Diinyada oldugu gibi Tiirkiye’de de erken
okuryazarligin 6nemi son donemlerde anlasilmis, 6zellikle
de 6zel gereksinimli ya da risk grubundaki ¢ocuklarin bu
konuda gerektigi
vurgulanmaktadir. Bunun sonucu olarak Tiirkiye’de erken
okuryazarlikla ilgili basta 1 Milli Egitim Middrliikleri

bakimindan olmasi

mutlaka desteklenmesi

olmak iizere, iiniversiteler ve bazi sivil toplum kuruluslar
ozel egitim ve okul 6ncesi 6gretmenleri igin gesitli egitimler
diizenlemektedirler.
bakildiginda ¢ogunlukla teorik bilginin aktarimi ile
sinirlandirilmakta, erken okuryazarligin amaci, kapsami ve
okuma performansi ile iliskisi ¢ok smirli sekilde ele
alinmaktadir (Calis ve Gok, 2022; Lagin ve Giildenoglu,
2022; Tiirkoz vd., 2024). Diizenlenen etkinliklerin nitelik
bakimindan az olmasmin nedeninin Tiirkiye’de erken
okuryazarlik alaninda calisan uzman sayisinin yeterli
sayida olmamasindan kaynaklandig1 sdylenebilir. Bunun
sonucu olarak Ogretmenlerin meslek hayatlarinda erken
okuryazarliga
kazanamadiklar1 sdylenebilir. Bu durumu destekleyen en
bulgular (2020) tarafindan yapilan
aragtirmadan elde edilmigtir. Arastirmada, meslek
hayatinda erken okuryazarlikla ilgili en az bir defa egitime

Verilen bu egitimlerin igerigine

iliskin ~ istenilen bilgi ve becerileri

somut Lagin

katilan
Ogretmenlerin erken okuryazarlikla ilgili bilgi diizeyleri
karsilagtirilmistir. Calisma sonunda her iki grup arasinda
istatistiksel agidan anlamli bir farklilik bulunamamustir.
Arastirmaci bu durumun egitime katilan 6gretmenlerin

Ogretmenler ile hi¢ egitime katilmamis

sadece kuramsal olarak bilgi almalar1 ve egitim igeriginin
nitelik agisindan smurli olmasindan kaynaklanabilecegini
ifade etmisgtir.

Calisma grubundaki 6gretmenlerin erken okuryazarlikla
ilgili bilgi diizeylerinin yetersiz olmasmnin bir diger
nedeninin 0gretmenlerin meslege atandiktan sonra alan
yazindaki gelismeleri  takip
etmemelerinden kaynaklanabilecegi diisiiniilmektedir. Son
yillarda uluslararasi alan yazina paralel olarak ulusal alan
yazinda da erken okuryazarliga dair farkli ¢alismalar
yapilmigtir. Ogretmenlerin erken okuryazarlik kavramu,
degerlendirilmesi ve desteklenmesine yonelik giincel
calismalart edinememeleri ya da takip edememeleri,
Ogretmenlerin bu konudaki bilgi ve becerilerinin smirh

glincel konu ve
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olmasinda roliiniin oldugu distintilmektedir.
Ogretmenlerin alan yazindaki giincel calismalar1 takip
etmelerinin sinif igerisinde yapacaklar1 uygulamalari daha
etkili ve nitelikli hale getirecegi bilinmektedir. Konuyla
ilgili yapilan ¢alismalar (Hamre vd., 2012), 6gretmenlerin
smnif igerisinde yaptiklar1 uygulamalarin niteliginin onlarin
bilgi ve becerileriyle dogrudan iligkili oldugunu
gostermektedir. Erken okuryazarligin boyutlar1 olan yazi
farkindaligi, harf bilgisi ve sesbilgisel farkindalik ile ilgili
bilgi seviyeleri ve sinf i¢i uygulamalar {izerindeki etkisi
incelenmistir. 28  Ogretmenle yapilan calismada,
O0gretmenlerin bilgi diizeylerinin yeterli diizeyde olmadig1,
bu durumun da sinif i¢i erken okuryazarlik ile ilgili etkinlik
ve uygulamalari olumsuz etkiledigi ifade edilmistir
(Hindman ve Wasik, 2008).

Bu calismadan elde edilen bulgulardan hareketle,
Ogretmenlere yonelik sunulacak erken okuryazarhk
konulu hizmet i¢i egitimlerin ¢ok boyutlu ve kapsaml
hazirlanmasi, igerigin hem kuramsal bilgilere hem de
uygulamaya doniik geri bildirim verilecek sekilde
hazirlanmasi son derece o6nemlidir. Bunun yami sira
hazirlanan egitimlerin ek uygulamalar1 igerecek sekilde
alan uzmanlar1 tarafindan verilmesi ve takip edilmesinin
etkili oldugu goriilmiistiir. Bu egitimlerin ¢evrimici
ortamda verilmesinin bir smirliliktan ziyade avantaja
doniisebilecegi, bu sekilde daha fazla 6gretmene ulasma
firsat1 olusturacagy, etkilesime ve igsbasinda egitime olanak
verdigi, Ogretmenlerin erken okuryazarlikla ilgili bilgi
diizeylerini ve uygulamaya yonelik performanslarini
artiracag1 belirtilmelidir.

Yazar Notu: Bu ¢alisma, birinci yazarin doktora tezinden
tretilmistir. "1002-Hizli Destek Programi" kapsaminda
TUBITAK tarafindan desteklenen 220K191 numarali
projenin bir triintidiir.

Yazar Katkilari: Calismanin bagindan sonuna kadar tim
yazarlar esit sekilde katki sunmuslardir. Giris: Birinci
yazar, Dordiincii yazar. Yontem: ikinci Yazar, Ugiincii
Yazar. Bulgular: Birinci Yazar, Ikinci Yazar. Tartisma:
Ugi'mcii Yazar, Dordiinci Yazar.

Finansman: "1002-Hizli Destek Programi” kapsaminda
TUBITAK tarafindan desteklenmistir.

Cikar Catismast: Bu calismada yazarlar arasinda veya bir
kurum ya da kurulusla herhangi bir ¢ikar c¢atismasi
bulunmamaktadir.

Veri Erisilebilirligi: Verilerin erisilebilirligi icin calismanin
yazarlarindan izin alinmas: gerekmektedir.
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1. Introduction

The lifelong reading skill is a prerequisite for many skills,
especially academic ones. Individuals who fail to acquire
reading skills experience difficulties in daily life and are
unlikely to achieve academic success (Akbey, 2016).
Educators have frequently discussed how and when
reading skills should be taught. Before the 1970s, literacy
instruction was thought to depend on biological and
neurological readiness (Block & Mangieri, 2000). However,
after the 1970s, the significance of experiential learning was
emphasized, challenging the concept of reading readiness
(Van Kleeck & Schuele, 2010). It has been noted that
approximately one-third of first-grade students struggle
with acquiring reading skills (Bursuck & Damer, 2007;
Rasinski & Padak, 1998). Recent studies (Aypak Caba, 2022;
Giildenoglu et al., 2019) have indicated that the foundations
of reading are laid not in the first grade but at earlier stages
and that simply providing environmental stimuli after
cognitive maturity is achieved is insufficient for acquiring
reading skills.

Early literacy refers to the knowledge, skills, and attitudes
required for literacy acquisition before the beginning of the
formal school period (Bautista et al., 2023; Hand et al., 2024;
Wohlwend, 2023). It is defined as the process that facilitates
children's acquisition of essential knowledge and skills
necessary for reading and writing (Alhwaiti, 2024;
Samuelsson et al., 2023; Snow, 2017). Many studies on the
impacts of early literacy skills on academic achievement
have found that children who acquire early literacy skills
before starting school perform better academically
(Diaconu, 2004; Gunn et al., 2006; Lonigan & Phillips, 2012;
Nelson, 2005; Zimmerman et al., 2008). Missall et al. (2007)
conducted a study with 143 kindergarten children and
found a positive correlation between their early literacy
skills in the preschool period and their reading and writing
performance in the first grade. Likewise, a study by Cabell
et al. (2011) involving 492 preschool children aged 42-60
months who were at academic risk demonstrated that those
who had acquired early literacy skills performed better in
spelling, word recognition, and reading comprehension in
the following year. In addition to studies on the
relationship between early literacy skills and first-grade

reading and writing performance, longitudinal studies
have also explored the link between early literacy
performance and later reading and writing skills (Diaconu,
2004; Foster & Miller, 2007; Scarborough & Parker, 2003).
Juel (1988) tracked the reading performance of 54 students
from the first to the fourth grade. The researcher found that
children with poor first-grade reading performance
continued to experience difficulties in the fourth grade.
Another study by Cunningham and Stanovich (1997),
which followed 56 first-grade students until the eleventh
grade, identified a positive correlation between early
reading acquisition and later vocabulary and reading
comprehension. A 15-year study involving 58 children
from the age of 19 months examined the impacts of early
literacy skills on later reading comprehension and
vocabulary (Suggate et al., 2018) and concluded that
children's early literacy skills in the first grade significantly
influenced their reading comprehension performance at
the age of 12.

Studies on early literacy have shown that it influences
children's school readiness, is a prerequisite for reading
acquisition, and affects their reading and comprehension
performance in later school years. Studies on the
relationship between early literacy and reading skills
(Bigozzi et al., 2023; Birgisdottir et al., 2020; Teale et al.,
2020) are essential for understanding the role of early
literacy in academic achievement.

1.1. The Relationship Between Early Literacy and
Reading Skills

Reading, defined as making sense of symbols, is a complex
process that requires various cognitive and linguistic skills
(Grobe & Stoller, 2011; Kendeou et al., 2011; Kintsch &
Kintsch, 2005). Giildenoglu et al. (2015), who emphasized
decoding and oral drew
attention to the fact that phonological, morphological, and
orthographic skills are used in decoding. Additionally,
knowledge and crucial in
understanding words since syntactic analysis of sentences
helps readers grasp the message conveyed in the text. The
literature refers to this reading process model as the Simple
View of Reading.

language comprehension,

prior experiences are
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The Simple View of Reading defines the purpose of reading
as comprehension and considers decoding and oral
language prerequisite  skills  for
understanding (DeJournett, 2017; McLean & Rouvault,
2017; Oksiiz & Akyol, 2023). Decoding is converting written
text into spoken language. On the contrary, oral language
comprehension involves making sense of the spoken
language produced through decoding (Butterfuss et al.,
2020; Davoudi & Moghadam, 2015; Oakhill et al., 2015).
Given the definitions above, decoding and oral language
comprehension can be considered interrelated skills.
Individuals should acquire several sub-skills to achieve
proficiency in these skills (Grabe & Stoller, 2011).

comprehension

Sub-skills such as print awareness, vocabulary knowledge,
letter  knowledge, knowledge,
phonological awareness are associated with decoding. On
the other hand, vocabulary, morphological, and syntactic
knowledge are related to oral language comprehension
(Gengeg, 2021). These sub-skills are considered essential
prerequisites for acquiring reading skills and are classified

orthographic and

in the literature as early literacy skills (Aarnoutse et al.,
2005; Catts et al., 2006; Greene & Lynch-Brown, 2002;
Hirsch, 2003; Storch & Whitehurst, 2002). The following
section discusses the components of early literacy, their
significance, and relationship with reading skills.

1.1.1. Print awareness

Print awareness, which encompasses children's ability to
engage with written language, includes skills such as
paying attention to written texts, understanding writing,
recognizing letter-sound
words, and understanding a message that written language
conveys (Ezell & Justice, 2005; Farver et al, 2007).
Numerous studies have examined the impacts of print
awareness on school readiness, attitudes toward school,
reading skills,
achievement. Print awareness affects school adaptation and
readiness (Kelman, 2007) and perceptions of school (Ekici

relationships, distinguishing

and comprehension and academic

et al., 2020). Children with print awareness tend to be more
enthusiastic about reading (McGinty & Justice, 2009) and
display higher literacy performance in later school years
(Hammill, 2004; Reutzel, 2015). It has been suggested that
print awareness skills can be supported from early
childhood through interaction-based activities such as
book reading (Doganay-Bilgi et al., 2020; Morrison, 2015).

1.1.2. Letter knowledge

Letter knowledge, the ability to recognize that each sound
corresponds to a letter (Foy & Mann, 2006), involves
understanding that letters combine to form syllables,
words, and sentences and that different letters create
different words (Karaman & Giingor-Aytar, 2016). Letter
knowledge is fundamental in reading because recognizing
and pronouncing letters correctly constitute the foundation
for word recognition and writing skills. This ability
influences children's reading and writing success and is
crucial for literacy development. Studies have shown that

acquiring letter knowledge at an early stage facilitates
literacy acquisition (National Early Literacy Panel, 2008)
and eases decoding, the most challenging skill in reading
acquisition (Whitehurst & Lonigan, 1998). Children who
fail to acquire letter knowledge during the preschool period
are likely to experience difficulties with literacy skills
(Altunkaynak, 2019; Foster & Miller, 2007; Foy & Mann,
2003; Karakelle, 2004). Research has suggested that
teaching knowledge alongside phonological
awareness accelerates the acquisition of reading skills
(Blaiklock, 2004; Pence et al., 2010).

letter

1.1.3. Phonological awareness skills

Phonological awareness skills, which are based on the
relationship between sounds,
understanding and recognizing the sound structures of
language (Vender & Melloni, 2021). These skills, which
include recognizing, distinguishing, segmenting, blending,
and manipulating sounds, are crucial for reading
acquisition (Akdal & Kargm, 2019; Blachman, 1991;
Giildenoglu et al, 2016). Research on phonological

letters and involve

awareness skills has indicated that acquiring these skills
during the preschool period impacts the reading
acquisition process (Swank & Catts, 1994; Tibi & Kirby,
2017), improves decoding and reading comprehension
performance (Naslund & Schneider, 1991; Schiff et al,,
2011), and is one of the strongest predictors of decoding
and reading comprehension at early stages (Snowling &
Hulme, 2011). The findings suggest that phonological
awareness skills directly or indirectly influence other early
literacy skills and play a fundamental role in reading
acquisition; therefore, they should be supported from an
early age. While phonological awareness skills directly
impact decoding, they influence reading comprehension
indirectly (Castles et al., 2018). Given that comprehension
is the primary goal of reading, vocabulary knowledge and
listening comprehension skills, which directly affect
reading comprehension, should also be supported.

1.1.4. Vocabulary knowledge

Vocabulary knowledge, which involves using words
appropriately according to their meanings, establishes a
connection between decoding and comprehension (Perfetti,
2010)
communication skills (Hogan et al., 2014; Hoover & Gough,
1990). Vocabulary knowledge is classified into two
categories: receptive vocabulary, which
understanding words spoken by others even if they cannot
be expressed, and expressive vocabulary, which involves
using words in the appropriate context and meaning
(Armbruster et al., 2003; Burger & Chong, 2011). Given that
the primary goal of reading is comprehension, vocabulary
knowledge is considered an essential skill that directly
influences reading (Hougen, 2015). Reading without
comprehension is merely pronunciation (Greene & Lynch-
Brown, 2002; Kargin et al., 2016; Robbins & Ehri, 1994).
Studies reported that inadequate vocabulary

and is critical for reading, writing, and

refers to

have
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knowledge results
performance (Greene & Lynch-Brown, 2002; Verhoeven &
Leeuwe, 2008) and that acquiring vocabulary knowledge
early enhances decoding performance (Duff & Hulme,
2012; Dulff et al., 2015; Hougen, 2015). Children with rich
vocabulary knowledge can decode words more quickly
and understand them more easily. Decoding and
comprehension
knowledge. Considering that reading extends beyond
individual words to sentences, paragraphs, and texts, oral

in poor reading comprehension

improve with increased vocabulary

language comprehension and fundamental linguistic skills
are strong predictors of reading success (Gough & Tunmer,
1986).

1.1.5. Listening comprehension

Listening comprehension, which is expected to be acquired
in the preschool period, refers to understanding language
in terms of meaning and syntax (Dennis & Horn, 2011). For
children should acquire
vocabulary knowledge and morphological and syntactic
awareness skills (Verhoeven & Van Leeuwe, 2008). Studies

listening  comprehension,

on listening comprehension have indicated a strong
relationship with language skills, which continues at later
stages (Kim & Pilscher, 2016; Lehto & Anttila, 2003). Early
listening comprehension skills also influence later reading
comprehension performance (Giildenoglu et al., 2016).

Considering the results of studies on the relationship
between early literacy skills and reading together, it is
evident that early literacy skills are crucial for successful
reading performance. Given that reading skills constitute
the foundation for academic achievement, early literacy
skills can be considered prerequisite skills for academic
achievement.

1.2. Teachers’ Knowledge and Skills in Early Literacy

Considering the educational settings where children with
special needs, typically developing children, or children in
at-risk groups participate during early childhood, it is seen
that preschool teachers and special education teachers
primarily work with these children. Both groups of teachers
acquire knowledge and skills related to early literacy
through courses during their undergraduate education or
training programs. The review of the
undergraduate curriculum for special education teacher
training programs shows that early literacy-related courses
have only recently been included in curricula, albeit to a
limited extent (YOK, 2018). Despite curriculum revisions
made by the Council of Higher Education in preschool
teacher education programs in 2013, no course titled "Early
Literacy" was introduced until 2021. The increasing
emphasis on early literacy in recent research may have
contributed to including such courses in both programs in
recent years.

in-service

Teachers who have graduated and are currently working in
the field can enhance their early literacy knowledge and
skills through in-service training. Research in the field of

education continuously adds new knowledge and skills to
the literature, requiring practicing teachers to update their
understanding and stay informed about the latest
developments. In-service training is crucial in meeting this
need (Bas & Nural, 2023; Elcicek & Yasar, 2016; Lagin, 2020).
However, studies on in-service training for teachers have
indicated that these training programs often lack sufficient
content, are poorly planned, and are limited to theoretical
knowledge transfer without adequate practical application
(Bas & Nural, 2023; Erdem & Simsek, 2013; Korukluoglu &
Giirol, 2023). The widespread use of the internet and
technology, particularly during the pandemic, has
significantly increased the availability of online in-service
training on early literacy. While the increasing number of
such training programs is a positive development, their
quality remains inadequate.

Special education teachers can also enhance their early
literacy knowledge and skills by staying informed about
recent advancements in the literature. Numerous articles,
books, and theses on the concept of early literacy, its
subskills and related abilities, assessment, and intervention
strategies have recently been published in the national
literature. Furthermore, studies providing information on
early literacy skills (Erdogan, 2011; Gengeg et al.,, 2023;
Isitan-Kilig & Aykut, 2024; Kargin et al., 2021), intervention
methods (Akdal, 2018; Akoglu & Turan, 2012; Ergiil et al.,
2016; i§1ek & Turan, 2023; Parpucu & Ding, 2017), and
assessment processes (Cakar, 2022; Delican & Ates, 2021;
Doganay-Bilgi et al., 2020; Karaman & Giingor-Aytar, 2016)
have been published in this field. Accessing these studies is
crucial for teachers to gain insights into how early literacy
skills can be assessed and supported.

A comprehensive review of information on early literacy
underscores that early literacy skills constitute a foundation
for reading and comprehension performance in later school
years, necessitating their support from an early stage. For
academic achievement, it is critical to ensure that children
with special needs are more prepared for reading and
writing, which can help reduce the gap between them and
their typically developing peers. Therefore, teachers should
acquire adequate knowledge and skills related to early
literacy to support their students effectively. However,
studies have revealed that teachers have inadequate
knowledge and skills regarding the theoretical and
practical aspects of early literacy (Akdal, 2018). Teachers
struggle to accurately define early literacy, distinguish its
components, and differentiate it from reading and writing.
They also experience difficulties identifying and assessing
students at risk for early literacy difficulties and
determining the appropriate assessment tools to use. Thus,
teachers should be provided with theoretical knowledge
and practical strategies on the definition, content,
assessment, and support of early literacy.

Based on the above-mentioned need, this study primarily
aims to teach teachers how to assess children at risk for
early literacy difficulties and implement appropriate
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interventions in order to support them. Answers to the
following research questions were sought in this study:

1. Is there a statistically significant difference
between the pre-test mean scores of teachers in the
experimental and control groups regarding their early
literacy knowledge?

2. Is there a statistically significant difference
between the post-test mean scores of teachers in the
experimental and control groups regarding their early
literacy knowledge?

3. Is there a statistically significant difference
between the pre-test and post-test mean scores of teachers
in the experimental group regarding their early literacy
knowledge?

4. Is there a statistically significant difference between
the pre-test and post-test mean scores of teachers in the
control group regarding their early literacy knowledge?

2. Method
2.1. Design

This study on the impacts of online early literacy education
provided to teachers working with children with special
needs or those at risk in early childhood was conducted
using a true experimental design, one of the pre-test—post-
test control group experimental designs. In this design, two
groups are randomly assigned as experimental and control

similarities between the two groups before the experiment,
and post-test results are evaluated accordingly (Karasar,
1995).

2.2. Participants

The sample of this study consists of teachers from
kindergartens, special education schools, and special
education and rehabilitation centers in randomly selected
provinces from the 12 regions classified as Level-1 by the
Turkish Statistical Institute (TurkStat). The criteria for
selecting the participants were determined as follows:
having graduated from special education or preschool
education programs, having worked or currently working
with children with special needs or those at risk, having at
least three years of professional
volunteering to participate in the study. After the

experience, and
participants were selected, three WhatsApp groups were
formed to provide information about the process, establish
experimental and control groups, and ensure the balanced
distribution of participants from each province. Zoom
meetings were conducted with these groups to provide
information about the study process and determine
teachers in the experimental and control groups. A
distribution rule was established, assigning three-quarters
of participants from each province to the experimental
group and one-quarter to the control group to ensure
balanced representation. Table 1 contains information
about the 12 Level-1 regions, the randomly selected

i , d the distributi f teach in th
groups. Measurements are taken before and after the provinees, an ¢ cistribttion ot feachers i the
. . experimental and control groups.

experiment for both groups. Pre-tests determine

Table 1.

Distribution of teachers by provinces in the experimental and control groups

TUIK Level-1 Selected Number of Percentage Experimental Group Control Group
Provinces Teachers (n) (%)
% n %

Istanbul Istanbul 62 14 45 14 17 14
Western Anatolia Ankara 80 18 60 18.6 20 16.5
Aegean [zmir 42 926 30 9.2 12 9.8
Eastern Marmara Bursa 26 5.9 18 5.6 8 6.6
Western Marmara Balikesir 21 47 15 47 6 49
Mediterranean Adana 27 49 15 47 7 5.7
Central Anatolia Kirikkale 21 47 15 47 6 49
Western Black Sea Samsun 21 47 15 47 6 49
Eastern Black Sea Trabzon 21 47 15 47 6 49
Southeastern Anatolia Gaziantep 79 17.8 59 183 20 16.4
Middle Eastern Anatolia Malatya 22 49 15 4.7 7 57
Northeastern Anatolia Erzurum 27 6.2 20 6.1 7 57
Total 444 100 322 100 122 100
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The study initially included 322 teachers in the
experimental group. However, the research was completed
with 200 teachers in the experimental group for various
reasons, such as failure to attend training sessions and
missing post-test data. The study was finalized with 200

Table 2.
Demographic information of teachers included in the study

teachers in the experimental group and 122 teachers in the
control group, totaling 322 participants. Table 2 lists the
demographic information of teachers in the experimental
and control groups.

Experimental Group Control Group
N % n %
Female 98 49 77 63.1
Gender Male 102 51 45 36.9
200 100 122 100
27-32 years 81 40.5 73 59.8
Age 33-38 years 70 35 38 322
39 years and above 49 24.5 11 9
200 100 122 100
5-10 years 77 38.5 87 71.3
Professional Experiences 11-15 years 65 325 22 18
16 years and above 58 29 13 10.7
200 100 122 100
Taking an Early Literacy Course Yes 45 22.5 44 36
No 155 77.5 78 64
200 100 122 100
Participation in In-Service Training/Workshops on Yes 54 27 19 15.6
Barly Literacy No 146 73 103 84.4
Total 200 100 122 100

As seen in Table 2, the experimental group consists of 98
female and 102 male teachers, while the control group
includes 77 female and 45 male teachers. Most teachers in
both groups have between 5-10 years of professional
experience and have not taken any courses related to early
literacy or participated in in-service training or workshops
on the topic.

2.3. Procedure

This study involved a five-phase process implemented
with teachers in both the experimental and control groups.
In the first phase, a pre-test was administered to all teachers
to assess their early literacy knowledge levels. The test was
conducted synchronously via Zoom and delivered through
a Google Form.

In the second phase, only the teachers in the experimental
group participated in the "Early Literacy Training for
Educators Program,” which was delivered online. The
training sessions were organized through three separate
WhatsApp groups and conducted via Zoom. During the
training, comprehensive theoretical information was

provided on early literacy concepts, components,

assessment, and support strategies. The content was
enriched with sample materials and application videos.

In the third phase, teachers were expected to apply what
they had learned. Each teacher was asked to assess at least
two children using the Early Literacy Assessment Tool
(EROT). These sessions were video recorded, and the
results were submitted along with evaluation reports. The
videos were reviewed by independent observers, and
implementation reliability was calculated. When necessary,
teachers received individual feedback and were asked to
repeat the application until reaching the required reliability
threshold.

In the fourth phase, the second part of the training was
delivered, focusing on the support of early literacy skills.
This included the SESFAR Intervention Program,
interactive/shared book reading strategies, and the
selection of high-quality children’s books. The sessions
featured example lesson plans and discussions on potential
challenges in implementation.

In the final phase, the post-test was administered to all
participants. The data collected were compared with the
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pre-test results to determine the effectiveness of the
training.  Throughout the
communication with the teachers was maintained, real-
time solutions to emerging issues were provided, and high
participation levels were ensured. Detailed information
regarding these phases is provided in the Data Analysis
section.

process, continuous

2.3.1. Ethical disclosure

In this study, all rules specified within the “Higher
Education Institutions Scientific Research and Publication
Ethics Directive” have been adhered to. None of the actions
listed under the second section of the directive, titled “Acts
Contrary to Scientific Research and Publication Ethics,”
were committed. This study was conducted with the
approval of the Ethics Committee for Social and Human
Sciences Research at Hasan Kalyoncu University, dated
10.11. 2020 and numbered E--804.01-BABBFCEF3.

2.4. Data Collection Tools

This study used two instruments for data collection: the
Early Literacy Knowledge Test (EROBIT) to assess teachers’
early literacy knowledge and the Application and
whether
implemented and evaluated early literacy activities

Evaluation Forms to determine teachers

according to the training plan.

2.4.1. . Early Literacy Knowledge Test (EROBIT)

The Early Literacy Knowledge Test (EROBIT) was
developed by Lagin (2020) under the supervision of
Giildenoglu as a multiple-choice test to assess teachers'
knowledge of the early literacy sub-dimensions. The
EROBIT is a comprehensive test that evaluates the
fundamental concepts of early literacy, its relationship with
reading dimensions, and how early literacy can be
supported. The test comprises multiple-choice items with
five response options.

During the test development, items were created, and
expert opinions were sought for content validity. Nine
faculty members provided their expertise: four specializing
in early literacy within special education, four in
measurement and evaluation, and one with expertise in
both fields. Based on expert feedback, content validity
indices were calculated, resulting in a 34-item
questionnaire.

Following the content validity analysis, criterion validity
was examined by collecting data from 377 teachers using
the 34-item questionnaire. Item difficulty indices and point-
biserial correlations were analyzed to determine item
discrimination. Items that did not meet the criteria were
removed, and the final 27-question version of the EROBIT
was obtained. Among these questions, 8 assess the
fundamental concepts of early literacy, 8 evaluate the
relationship  between early and

literacy reading

dimensions, and 11 examine how early literacy can be
supported.

2.5. Data Analysis

At the beginning of the study, information meetings were
planned via WhatsApp groups involving teachers and
researchers to evaluate the effects of early literacy
education on teachers' knowledge and practical skills.
Separate Zoom meetings were conducted with each
WhatsApp group. In these meetings, the study's purpose
was explained, and expectations from the participants
during the research and the early literacy education plan
were shared. Instructions on how, when, and why Zoom,
WhatsApp, and Google Forms would be used were
provided, and participants’ questions were answered.
After completing these meetings, the implementation
phase began.

The application consisted of five stages. At the first stage,
the Early Literacy Knowledge Test (EROBIT) was
administered to 322 teachers. Teachers in each WhatsApp
group participated in separate Zoom sessions, where they
were given access to the EROBIT in a Google Forms format
and asked to complete it during the session.

At the second stage, the first module of the Early Literacy
Trainer Education Program was delivered to teachers in the
experimental group. This module covered the reading
process, the importance of early literacy, its definition,
content, sub-components, assessment, Early Literacy Test
(EROT) certification training, and a Q&A session. The
training consisted of four topics, delivered in three separate
eight-hour sessions via Zoom.

Table 3.
Early literacy trainers’ education program- phase 1 Training
sessions and durations

Training Training Name Duration
Sequence
Training1 ~ Modeling the Reading Process and 2 hours
the Role and Importance of Early
Literacy in the Reading Process
Training 2  Definition, Content, and Sub- 2 hours
Dimensions of Early Literacy
Training 3  Early Literacy Assessment: EROT 3 hours
Practitioner Certification Training
Training4  Q&A Session on Phase 1 of the 1 hour

Early Literacy Trainers' Education
Program

Training 1: The first two-hour session introduced the
definition, content, dimensions, and reading development,
linking it to early literacy. The role and importance of early
literacy in acquiring reading skills were emphasized, laying
the groundwork for subsequent training sessions to ensure
conceptual consistency.

Training 2: This two-hour session presented the definition
and scope of early literacy within the literature framework,
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explaining its sub-components and their relationship with
the reading process and reading comprehension. National
and international studies demonstrating how early literacy
sub-components support reading and comprehension were
discussed.

Training 3: This three-hour session focused on the Early
Literacy Test (EROT), the most comprehensive tool
developed in Tiirkiye for early literacy assessment.
Teachers were trained on the test's general features,
content, objectives, administration, result interpretation,
and how to create intervention programs based on the
findings.

Training 4: A one-hour session was conducted to address
teachers’ questions and concerns, provide solutions, and
outline the roadmap for the program’s second module.

At the third stage, teachers who completed the first module
were asked to conduct trial EROT assessments. Each
teacher was required to assess two children using the
EROT, record the sessions on video, and submit their
results via a data recording form. Teachers also prepared
and submitted evaluation reports. Independent observers
reviewed the video recordings to assess treatment fidelity,
ensuring adherence to the assessment protocol. Teachers
with less than 80% treatment fidelity received feedback and
were required to redo the assessment until achieving an
acceptable level.

After completing the EROT assessment stage, the second
module of the training program began at the fourth stage.
This module consisted of three sessions focusing on
supporting early literacy skills.

Table 4.
Early literacy tariners’ education program — phase 2 training
sessions and durations

Training Training Name Duration
Sequence
Training 5 Supporting Early Literacy: 2 hours
SESFAR Intervention Program
Training
Training 6 Supporting Early Literacy: 3 hours
Selection of Quality Books and
Interactive/Shared Book Reading
Intervention
Training 7 Supporting Early Literacy: 1 hour

Interactive Book Reading
Application

Training 5: The SESFAR training, a structured intervention
program designed to support early literacy development,
was provided. This two-hour training detailed the
intervention program, demonstrated its classroom
application, and addressed potential challenges through
example videos. SESFAR is a comprehensive intervention
program, which aims to support all sub-dimensions of
phonological awareness through engaging and game-

based activities that children can enjoy without losing
interest (Akdal, 2018).

Training 6: This session focused on selecting quality
books book-reading
interventions as part of early literacy support. This three-
hour training covered the characteristics of high-quality
children's books, key issues considered when selecting
books, and the role of books in fostering early literacy skills.
The final two hours of this session provided detailed
information on the Interactive Book Reading (IBR)
approach, including strategies to be implemented before,
during, and after reading sessions.

children's and interactive

Training 7: Based on the theoretical knowledge provided in
the previous session on IBR, this training session
demonstrated a practical example of the IBR approach. It
detailed when, where, and how to apply these strategies,
providing sample lesson plans and real-world application
examples. Potential challenges in implementation were
discussed in detail.

The Early Literacy Knowledge Test (EROBIT) post-test was
conducted at the fifth and final stage. The study was
concluded by administering the post-test to all 322 teachers
in the experimental and control groups in three separate
sessions.

The collected data were analyzed in two phases. In the first
phase, skewness and kurtosis coefficients were examined
to determine whether the data were normally distributed.
For normality assumptions, skewness and kurtosis
coefficients should be between +1.5 and -1.5 (Tabachnick &
Fidell, 2013). The analysis found that the data were not
normally distributed, leading to the decision to use non-
parametric statistical techniques.

In the second phase, the Mann-Whitney U test was used to
determine whether there was a statistically significant
difference in pre-test and post-test scores between the
experimental and control groups regarding their early
literacy knowledge. Subsequently, the Wilcoxon signed-
rank test was applied separately to the experimental and
control groups to assess whether there was a statistically
significant difference between their pre-test and post-test
scores.

3. Results

The effectiveness of early literacy education provided to
teachers was evaluated in two phases: inter-group and
intra-group comparison. The findings of the analyses
conducted in both phases are presented sequentially.

3.1. Inter-Group Comparison

An intra-group comparison was conducted to determine whether
the pre-test and post-test scores of teachers in the experimental
and control groups differed significantly within their respective
groups. Since the data were not normally distributed, the
Wilcoxon signed-rank test was applied to the experimental and
control groups. Table 5 contains the analysis findings.
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Table 5.

Mann-Whitney U test results for pre-test early literacy knowledge levels in experimental and control groups
Group N Mean rank Sum of ranks 8} V4 P
Experimental 200 159.46 31892.50 11792.50 -.50 .61
Control 122 164.84 20110.50

When examining the pre-test mean ranks in Table 5 to
determine whether early literacy knowledge levels differed
significantly between the experimental and control groups
before the statistically
difference between the two groups was identified (z=-.504;

intervention, no significant

p>.05). The mean rank for the experimental group was
159.46, while it was 164.84 was for the control group. These
results indicate no significant difference between the
knowledge levels of the experimental and control groups
before the intervention.

Table 6.

Mann-Whitney U test results for pre-test early literacy knowledge levels in experimental and control groups
Group N Mean rank Sum of ranks U z P
Experimental 200 196.53 39306.00 5194.00 -8.66 .00
Control 122 104.07 12697.00

However, when analyzing the post-test mean ranks in
Table 6, a significant difference favoring the experimental
group is observed (z=-8.66; p < .05). The mean rank for the
experimental group was 196.53, whereas that for the
control group was 104.07. These findings indicate the
effectiveness of the online training provided to the
experimental group, significantly enhancing teachers' early
literacy knowledge.

3.2. Intra-Group Comparison

Table 7.
Wilcoxon signed-rank test results for pre-test and post-test early
literacy knowledge levels in teachers

Control Group

N Mean rank Sum of z P
ranks
Negative 47 49.04 2305.00 -.27 78
Ranks
Positive 47 4596 2160.00
Ranks
Equal 28
Total 122
Experimental Group
N Mean rank Sum of z p
ranks
Negatve 16 57.50 920.00 - .00
Ranks 10.75
Positive 174 98.99 17225.00
Ranks
Equal 10
Total 200

An intra-group comparison was conducted to determine
whether the pre-test and post-test scores of teachers within
each group differed significantly. Since the data were not
normally distributed, the Wilcoxon signed-rank test was

applied to the experimental and control groups. Table 7
presents the analysis findings.

As seen in Table 7, there was no significant difference in the
pre-test and post-test mean ranks of the control group
(p>.05). However, a significant difference in favor of the
post-test scores was observed within the experimental
group (p < .05). These findings suggest that the early
literacy training provided to the experimental group
significantly improved teachers' early literacy knowledge.

4. Discussion

This study aimed to provide teachers with information on
assessing and supporting children at risk regarding early
literacy skills. Considering the pre-test results of this study
along with the literature, it is evident that teachers working
with children with special needs or at risk have limited
early literacy knowledge, which necessitates further
training. To address the aforesaid need, a comprehensive
training program on early literacy was provided to
teachers, aiming to enhance their knowledge and skills. The
"Early Literacy Trainers’ Education Program" delivered
online to the experimental group increased teachers' early
literacy knowledge statistically significantly.

Several factors contributed to the effectiveness of this
training program. First, field experts meticulously
designed and implemented the program, which covered all
aspects of early literacy. It is frequently emphasized that
experts with experience in the field should conduct training
programs for complex, multi-dimensional skill areas, such
as early literacy, to ensure effectiveness and benefits
(Dickinson, 2002; Lagin, 2020). The findings of this study
support this perspective, demonstrating that a well-
structured early literacy training program managed by
experts significantly enhances teachers' knowledge and
skills.
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The second factor contributing to the
effectiveness was its online delivery, which allowed
teachers from different provinces and regions to access the
training under equal and similar conditions and ensured
continuous throughout the
Consequently, all participants could fully attend the
training sessions, and an interactive environment was
established, to address questions
immediately. Teachers were given opportunities to ask
questions and receive solutions via WhatsApp, email, and

training's

interaction process.

allowing experts

Zoom during training sessions and throughout the process.
From this perspective, the online format ensured equal
access and maximized the teachers’ benefits from the
training.

The third factor that enhanced the training’s effectiveness
was that teachers received theoretical knowledge and
detailed feedback on its implementation in practice.
Previous studies have indicated that teacher training often
remains at the theoretical level, lacking adequate guidance
on practical application (Bas & Nural, 2023; Dogrul et al.,
2022; Ergiil et al, 2014; Goénen & Kocakaya, 2006). In
contrast, this study included example application videos
during training sessions and required teachers to record
their implementations receive detailed,
feedback. This approach helped teachers internalize
theoretical knowledge by developing solutions for real-life
classroom situations.

and timely

Overall, the pre-test results of the EROBIT indicate that
teachers had quite limited knowledge and skills related to
early literacy. This finding is significant in determining the
general knowledge levels of teachers working with
children with special needs or at risk in early childhood.
These results agree with previous national studies (Akdal,
2020; Aypak Caba, 2022; Ergiil et al, 2014; Lagin &
Giildenoglu, 2022; Tiirkoz, 2022). The literature suggests
three main reasons for teachers' limited early literacy
performance.

First, special education and preschool teacher education
programs do not include sufficient courses and course
hours on early literacy. Consequently, teachers graduate
without adequate knowledge and skills in early literacy
(Altun & Tantekin Erden, 2016; Saydam, 2022). Studies
examining preservice teachers' views on early literacy and
their engagement in literacy-supporting activities show
that they experience difficulties distinguishing early
literacy from reading and writing, have misconceptions
about the concept, and possess limited knowledge and
skills (Altun & Tantekin-Erden, 2016). Studies on teachers’
early literacy knowledge and classroom support activities
have obtained similar results (Ergiil et al, 2014).
Additionally, Cabuk (2014) found that preschool and
elementary teachers had difficulties defining early literacy,
connecting early literacy with later reading performance,
and designing pre-literacy activities.

The second reason for teachers' limited knowledge of early
literacy is the inadequate quality of seminars and in-service
training provided during their professional careers. The
importance of early literacy has only recently been
recognized in Tiirkiye, emphasizing the need to support
children with special needs or those at risk. Consequently,
institutions such as provincial education directorates,
universities, and NGOs have organized various training
programs. However, these training sessions often focus
primarily on theoretical knowledge while covering early
literacy’s purpose, scope, and relationship with reading
performance in a limited way (Calis & Gok, 2022; Lagin &
Giildenoglu, 2022; Tiirkoz et al., 2024).

The third reason for limited knowledge levels among
teachers may be their lack of engagement with recent
developments in the literature after entering the profession.
Numerous studies have recently been conducted on early
literacy, its assessment, and support strategies. However,
teachers' inability to access or follow these studies may
contribute to their limited knowledge and skills in early
literacy. Studies have shown that keeping up with current
research enhances the effectiveness and quality of
classroom practices (Hamre et al., 2012).

The current study's findings show that it is crucial to design
multi-dimensional and comprehensive in-service training
programs for teachers, incorporating theoretical content
and practical feedback. Additionally, using online
platforms for these training programs can transform a
potential an advantage, providing
opportunities  for participation, interactive
engagement, and improved teacher performance in early
literacy knowledge and application.
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