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treatment did nothave an effect on gender-related differences in writing.
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Learning English at high proficiency levels has become necessary since it is the leading language of
instruction at the majority of universities. Owing to the fact that this is the last stage of education, there
will be no such a setting in which university students can boost their writing skills. As Raimes (2002)
states, one of the obvious benefits of second language (L2) writing is that it enhances learners’ critical
thinking skills by encouraging them to think. Zemelman, Daniels, and Hyde (1998) point out that L2
writing may boost the acquisition of other skills and subjects. It may also help individuals organize their
thoughts and enhance their capacity for summarizing, analyzing, and reviewing, which in turn results in
improved language use. According to Graham and Perin (2007), along with reading comprehension,
writing proficiency is a sign of academic success and is seen as a fundamental skill in all spheres of life.
However, not sufficient significance is given to this valuable skill before university education in the
Turkish context although it is perceived as the most difficult skill to acquire (Cakir, 2010).

For the last decades, it has been suggested that improvement of L2 learners’ writing abilities need to be
emphasized. According to Haneda (2007), the reason for this is that foreign language departments at
universities place priority on reading and speaking skills, while they underestimate the role of writing
in language development. At this point, it is anticipated that EW, which involves conducting free writing
activities on a variety of topics, may affect students' attitudes for writing and improve their writing
grades. There are two main concerns of the study. The former is to figure out if EW has an effect on
learners’ attitudes towards writing, and the latter is to discover if there are gender differences in terms
of learners’ attitudes towards writing. It is believed that instruction via EW will turn learners into more
efficient writers and affect their current attitudes in a positive way. The results of the study should be
helpful to English teachers and instructors who work for both public and private institutions. As a result,
they might be able to make use of the results of the study and modify their lesson accordingly.
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Theoretical Background

L2 Writing

Writing in L2 has drawn a lot of attention since it is a communication tool as well. Supporting this
perspective, Leki (2001) contends that English is gaining significance even in non-English speaking
nations, particularly in professional writing contexts. Rao (2007) further emphasizes the cognitive
benefits of writing in L2, asserting that it enhances students' thinking skills while generating and
summarizing ideas. However, the challenge arises when learners' overall mastery of L2, which
significantly affects their ability to write, is considered. Silva (1993) points out that L2 learners often
struggle to produce appropriate texts due to deficiencies in their grammatical and lexical abilities.
Weigle (2002) reinforces this perspective by stating that effective writing depends on the acquisition of
essential grammar and vocabulary skills.

Many scholars have asserted that L2 learners' writing abilities in tertiary education need to be enhanced.
Haneda (2007) ascribed this to the fact that university foreign language programs place a greater
emphasis on reading comprehension and spoken proficiency than they do on writing in language
teaching. However, writing as a productive skill is extremely important for enhancing one's language
skills while learning a second language. In this regard, academic divisions at universities were able to
update their curricula to include more writing studies. According to Heilenman (1991), the inclusion of
L2 writing in university programs must improve students' proficiency any language. In other words, L2
writers need to be able to increase their level of cognitive and metalinguistic awareness in order to think
about and reflect on their own learning experience. In light of this, the curricula need to include this
feature of L2 writing.

Extensive Writing

Free writing, as defined by Elbow (1998), is a style of informal writing in which the writer starts writing
and continues to do so in order to record thoughts and produce ideas. Elbow (1998) thinks that engaging
in regular free writing exercises is the most useful approach to improving writing. However, extensive
writing has not been defined precisely in previous research because it has not always been stressed in
second or foreign language education. Using Sun's (2010) descriptions as a guide, extensive writing can
be defined as writing on a wide range of topics, highlighting the presentation of ideas instead of the
form, and respecting learners' preference to decide on the format or style. As in extensive reading, the
focus of foreign language learners is directed toward fluency with extensive writing. Extensive writing
in an EFL environment gives students the chance to practice their language skills in real-world settings,
so these two notions are used interchangeably.

Although its benefits are obvious, extensive writing has certain drawbacks. According to Brown (2004),
creating written content entails following organizational patterns and having well-organized thoughts.
Harmer (2004) supports Brown by stating that writing calls for precise language use, which fosters
language development and students struggle to find solutions while they are writing. Piltch (1979) also
claims that writing can only be considered valuable if learners fully benefit from the editing and
rewriting phases, which are not seen as essential in EW settings. Moreover, Bonzo (2008) states that
while students' free writing can influence their production, persistent grammatical errors may impede
future writing if not addressed through teacher feedback.

Writing Attitudes

For students, writing is frequently seen as a difficult skill. In order to assist students in developing their
writing abilities, teachers use a range of strategies that students can learn and apply while they are
writing. In this context, they are advised to further understand the attitudes of students towards writing
since attitude plays a vital role in students’ literacy learning. As highlighted by Unal & Iseri (2012), the
most prominent factor, which directly influences reading and writing skills, is the attitude of learners
toward these skills. This recognition has given rise to the idea that creating suitable educational
environments is imperative for fostering positive attitudes and, consequently, improving the overall
educational process.

There exist studies showing the immediate relationship between attitude and success in writing. In a
study, Sarkhoush (2013) found that students who have positive attitudes did significantly better on
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writing tasks compared to those with lower levels of attitudes. As Harris et al (1998) state, to detect the
troubles while writing, it is necessary to consider learner attitudes, emotions and worries. Then, it is
possible to have a clear vision of the causes of problems with this skill. In line with this, Buhrke,
Henkels, Klene, and Pfister (2002) carried out a research study with the aim of finding ways to enhance
their learners’ writing capabilities and attitudes. The results revealed that students showed similar
improvement through process writing. Additionally, in another study, Paker & Erarslan (2015)
concluded that the writing attitudes of learners directly affect their capabilities in this skill.

On the other hand, it is understandable that attitude does not remain static, but can be changed through
the process; thus, understanding attitude and its impact on the development of learners as writers is
essential while leading the instruction of writing. When teachers discover this, their teaching practices
will favorably be affected.

Gender and Writing

One of the most important things about language is that men and women use it in different ways. Due
to the gender differences, they think differently, so they produce languages differently. To support this
claim, Soori & Zamani (2012) stated that to have a more thorough comprehension of the link between
language and gender, the differences between genders can be detected via writing. Sunderland (2000)
found only a few studies on writing while synthesizing various studies on gender differences in language
education. This could be explained by the fact that speaking ability is frequently used to assess linguistic
ability; however, still cannot be an excuse for ignoring the value of writing.

There is increasing evidence in the literature (Camarata & Woodcock, 2006; Gibb, Fergusson, &
Horwood, 2008) that girls outperform boys in academic achievement. More specifically, Peterson
(2000) found that girls' writing was superior to boys' in addition to being more elaborate and in line with
writing conventions. In a different study conducted by Kamari et al. (2012), the findings demonstrated
that male students were better writers of opinion essays while female students were better writers of
descriptive essays. Considering the issue comprehensively, teachers should be aware of the unique
features of their students so as to adapt their teaching to meet their needs, especially because learner-
centered instruction is the actual focus of education. One of the areas connected to the traits and abilities
of students may be the impact of gender on earning, and specifically, the ability to write.

This study endeavors to address the scarcity of research on extensive writing. Additionally, the study
will also contribute to second language research by expanding the scope of the ongoing discussion
regarding the use of extensive writing. By providing a real-world context for the application of extensive
writing strategies, the research aims to offer insights and practical considerations for educators and
institutions interested in conducting similar studies. In line with these, the research questions that guide
this study are as follows:

1. Does EW have an effect on students' attitudes?

2. Does attitude towards writing differ by gender?

Methodology
Research design
Prior to the study, ethical approval was obtained from Mugla Sitki Kogman University Social Sciences
and Humanities Ethics Committee with protocol number 230014 and resolution number 27 on
15.02.2023. All the participants took part in this study on a voluntary basis, and their identity was kept
confidential.
In the current study, explanatory sequential design of mixed methods research was used for data
collection and analysis procedures. As Creswell & Clark (2017) state, such a design can yield a more
complete understanding of the phenomenon in question. Moreover, the study utilizes a convenience-
sampling method in which the participants are selected according to convenience and availability
(Creswell 2014).
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Setting and Participants

The study was conducted at a state university in Turkey and the department of foreign languages students
were the target population. The participants were the students of two intermediate classes consisting of
30 students, 15 of whom were assigned as the experimental group and the other 15 as the control group.
The difference in the distribution of gender in the groups was calculated with the chi-square test. The
gender distributions in both groups were similar.

Table 1. Distribution of Gender Within Groups

Gender Group . p
Control Experiment
n 5 7
Male % 41.7% 58.3% .
Femmal n 10 8 .
emate % 55.6% 44.4%

Data Collection Instruments

In the study, learners’ actual written works were used as the actual source of data. Together with these,
a Likert-scale questionnaire, consisting of 18 items, designed by Erdogan (2013) was also benefited.
Cronbach Alpha reliability coefficient of the tool was calculated as .92. Initially, the questionnaire was
administered as a pre-test to discover the writing attitudes of students, and at the end of the four-week
study, it was given out once more to determine whether there had been any changes in participants'
attitudes through EW. As for the qualitative part of the study, learning reflection questions were
administered in order to collect more in-depth data.

Data Collection Procedure

The study was conducted in the spring term of 2022 — 2023 academic year. In order to collect data, a
four-week research lesson cycle was planned. In the beginning phase of the lesson, as mentioned
previously, a writing attitude questionnaire was administered in both classes and after that, subjects of
the experimental group were asked to choose a topic among the three topics provided and write an
opinion essay so that the preliminary scores could be determined. In order to obtain reliable data,
students were asked to write four different types of essays, which were analysis, argumentative, effect,
and cause. Each week, the students participated in some sample brainstorming activities in the classroom
to generate ideas for their writing, as they had not yet engaged in EW activities. This helped them write
more easily. Although there is no evaluation in extensive writing, in order to follow the developmental
process in detail, feedback was provided during the process. At the end of the fourth week, the
questionnaire was administered again to figure out if there were any changes in learner attitudes.
Following this, students in the experimental group were again given a set of opinion topics and asked to
write an opinion essay with the aim of gathering their post-test scores. After the study, five students
from the experimental group were chosen and asked to respond to learning reflection questions about
the treatment.

Data Analysis Procedure

The students’ papers were graded by two instructors to meet the criteria of inter-rater reliability. As the
second rater, a colleague, who has over ten years of teaching experience at various higher education
settings, was asked for help and companied the researcher. Together with the participants' writing scores,
data gathered from learners' written works and the attitude questionnaire were also analyzed to draw a
conclusion. As for the qualitative part of the study, learning reflection questions were used and gathered
data was analyzed accordingly.

Beginning with the opinion essay and for the following writing sessions, the written outputs of students
were graded by two teachers and the criteria reliability was met by Cohen’s Kappa (k: .742). In addition,
while grading the papers, a reliable and valid rubric, being used at the same institution, was used to
ensure the objectivity. In addition, responses to the questionnaire were statistically analyzed via SPSS

25.0. Descriptive statistics were shown as mean + standard deviation values for continuous variables.
The Kolmogorov-Smirnov test was employed to find out if the data met normality criteria. In the study,
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non-parametric methods were used because the data measured did not comply with normal distribution
(p =0.01), and the number of groups was below n = 30. In addition, Mann Whitney U test was applied
for comparisons between groups. Wilcoxon sign test analysis was used to determine the pre-and post-
test attitude levels within the groups. In the study, p <0.05 was accepted as the critical decision-making
value. In addition to these, students’ answers to the reflection questions were analyzed to visualize how
the treatment affected them.

Findings
The first research question was “Does EW have an effect on students’ attitudes? ”. In order to reach a

conclusion, students’ pre-test and post-test scores were analyzed, and the results are shown below in
Table 2.

Table 2. Writing Scores and Attitudes Within Groups

Group
Measurement Control Experiment p
X+sd X+sd
Pre-EW writing score 68.53+12.05 73.2+11.29 18
Post-EW writing score 70.93+10.87 80.87+10.34 01*
Pre-EW attitude 2.79+.79 2.85+.93 32
Post-EW attitude 3.06+.69 3.11+.73 29

In the control group, the pre-test scores, initially at 68.53, showed a modest increase to 70.93 in the post-
test, but this increase did not show statistical significance (p = .18). However, in the experimental group,
writing scores showed a significant increase of 73.2 to 80.87 which revealed a notable difference within
the experimental group with higher scores (p = .01, p < 0.05). These findings collectively suggest that
EW was an effective application in increasing students' writing scores (p < .05). However, considering
the writing attitude scale scores, it can be seen that the treatment did not yield a significant improvement.
The second research question was “Does attitude towards writing differ by gender? ”. After gathering
the necessary data, students' pre-test and post-test scores were analyzed by gender and the results are
shown below as Table 3.

Table 3. Writing Scores and Attitudes by Gender

Gender
Groups Measurement Male Female p
X+sd X+sd

Pre-EW writing score 75.6+£9.71 65+11.93 01*
Control Post-EW writing score 77.6+8.14 67.6+10.82 01
Experiment Pre-EW wriﬁng score 69.43+11.15 76.5£11.03 .06
Post-EW writing score 78.14+11.57 83.25+9.24 .19
Control Pre-EW atti.tude 23+£.10 25+.12 74
Post-EW attitude 25+.13 27+.14 .62
) Pre-EW attitude 23+.11 24+.15 .81
Experiment — po¢ EW attitude 25+.12 28+.19 38

Within the control group, statistically significant differences in gender were identified in both pre and
post-test writing scores, with males outperforming females (p = .01*). However, no significant gender
differences were found in attitudes towards writing. On the contrary, in the experimental group, there
were no significant gender-based differences in pre- or post-test scores or attitudes regarding writing.
These findings suggest that the treatment did not have an effect on gender-related differences in writing
performance, particularly within the experimental group. (p>.05).
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In addition, the score and attitude improvement levels of both control and experimental group
individuals were calculated before and after the EW application. In the calculation, improvement scores
were found by subtracting pre-test attitudes from post-test success levels. High scores indicate high
progress.

Table 4. The level of improvement within groups

Measurement Group
Control Experiment p
X+sd X+tsd
Score Improvement 2.40+1.88 7.67£2.85 O1*
Attitude Improvement 26+.12 25+.13 .88

Table 4 shows a statistically significant difference in score improvement (p = .01*), which suggests that
the writing scores of the experimental group improved notably far more than that of the control group.
However, attitude improvement exhibited no significant difference within the groups. According to
these results, the experimental group showed an average improvement of 7.67+2.85, while the control
group showed an average improvement of 2.40+1.88. This indicates that the development of the
experimental group is significantly higher than the control group. This finding underlines the
effectiveness of EW practices (p = .01) in improving writing abilities. As for writing attitudes, the
participants in both the experimental and control groups did not show statistically significant changes
(p = -88), which suggests that the EW application may not be a useful strategy for enhancing writing
attitudes.

On top of that, to have a clear picture of the issue, Table 5 below shows the level of improvement by
gender.

Table 5. The level of improvement by gender

Measurement Group - Male Female p
X+sd X+sd
Writing S Control 2.00£1.73 2.60+2.01 .67
ring score Experiment 8.71+1.98 6.75+3.28 04%
. ] Control 24+.12 27+.12 .73
Writing Attitude Experiment 24+.12 26+.18 1

The examination of writing attitudes and scores for all groups and genders is presented in Table 5. The
findings presented no significant differences in the writing development levels among male and female
students in the control group (p = .67). However, in the experimental group, male participants'
development significantly outpaced that of their female counterparts, indicating that male students
benefited more from the EW practices (p = .04). Gender did not appear to have a significant effect on
the development of writing attitudes, since the levels of development for male and female students in
the control group (p = .73) and the experimental group (p =.71) were similar.

In conclusion, the results indicate that the EW practices are mostly effective in improving writing skills,
especially for the experimental group. Thus, the results of the study may assist teachers in enhancing
their students’ writings. Although it was found out that EW treatment improved writing ability, it did
not have an impact on attitude levels of the subjects. Therefore, it would not be wrong to say that
additional research is needed regarding writing attitudes.

Analysis of Learning Reflection Questions

Following the study, four learning reflection questions were administered to five students of the
experimental group. Their responses to the questions revealed that even though they mentioned some
drawbacks, most of them appreciated the study.

S1 stated that he liked the activity, and he became more self-confident while writing. On the other hand,
he stated that the activity began to make him feel monotonous. S2 claimed that she began to write quicker

212



: ’ MSKU Journal of Education
= v ISSN 2148-6999 Volume 11, Issue 2, (2024) November

and more comfortably, but as a drawback, she found the activity boring due to its being repetitive. S3
mentioned that in addition to writing confidence developed by writing in different essay types, the
activity enlarged her vocabulary knowledge and developed her grammatical skills. S4 valued the
treatment and stated that it helped him develop his language through feedback he received. He also
added that he began to write more often.S5 claimed that she liked the activity and wished to have more
writing in various other styles. She further stated that she could observe how her writing developed in
time.

In general, the students stated that the novel writing approach was beneficial in enhancing their writing
abilities, elevating their language comprehension, and yielding diverse individual advantages like
enhanced vocabulary, precision in grammar, and self-assurance when writing. Furthermore, the students'
feedback emphasized how well the EW practice supported their language development and promoted a
positive learning environment. These findings also imply that the treatment's advantages were above
any possible disadvantages, which include occasional boredom during EW.

Analysis of Weekly Selected Topics
Following the four-week EW treatment, T-S discussion sessions, during which students were asked
about their topic preferences, was organized. Table 6 below shows the topics provided each week.

Table 6: Weekly topics.
Week 1:
e Analysis: "Why do people want to learn foreign languages?"
e Analysis: "Why do we need to respect people?"
e Analysis: "How does the internet shape the way we think?"
Week 2:
e Argumentative: "Is it ethical to replace human workers with automation?"
e Argumentative: "Is there too much focus on diets today?"
e Argumentative: "Should climate change be a governmental issue?"
Week 3:
e Effect: "What are the effects of social media on adolescent development?"
o Effect: "What are the effects of tablet use on children?"
o Effect: "What are the effects of overpopulation on the environment?"
Week 4:
e Cause: "What are the reasons for social media to be popular?"
e (Cause: "What are some of the reasons of bullying?"
e Cause: "What are the effects of the invention of the internet on technology?"

With ten students choosing it in Week 1, "How does the internet shape the way we think?" was the topic
that was mostly chosen. Due to the internet's widespread influence in today's society, this topic probably
grabbed the interest of the students. There was a moderate amount of interest in the topics "Why do
people want to learn foreign languages?" and "Why do we need to respect people?" by the two and three
selections respectively.

In Week 2, the topic "Is it ethical to replace human workers with automation?" gathered the highest
number of selections with eight students. In their essays, most probably as it is an up-to-date topic,
students mainly discussed the consequences of automation and loss of employment together with
technological advancement. The topics "Should climate change be a governmental issue?" and "Is there
too much focus on diets today?" received five and two selections respectively, suggesting varying
degrees of interest in these issues.

In Week 3, eight students chose the topic "What are the effects of overpopulation on the environment ".
It is likely that this topic captured students' attention because of the growing concerns about the effect
of rapid population growth on environment. The topics "What are the effects of social media on
adolescent development?" and "What are the effects of tablet use on children?" received four and three
selections respectively, showing a moderate level of interest in exploring the influence of technology on
the younger generation.

In Week 4, the topic "What are the reasons for social media to be popular?" was the most popular
choice, with eleven students. Students might have driven to this issue due to their familiarity with social
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media platforms and their eagerness to better understand it. There were four responses to the question
"What are the effects of the invention of the internet on technology?" indicating interest in discussing
the internet's effect on technology. There was a lack of interest to the topic "What are some of the reasons
of bullying?” as nobody chose it.

Analyzing the topics, it is apparent that the popularity of topics varied across the weeks. The topics
related to the impact of technology, the internet, and societal issues received higher interest, which
suggests that learners were mostly interested in technology and its various effects on people. It is a well-
known fact that learners as individuals have different interests, so what appeals one may not attract the
attention of the other. Therefore, it is important to provide a range of topics considering learner
differences if the aim is to create a more engaging learning environment.

Discussion
The focus of the current study was to figure out whether EW has an effect on learners’ attitudes and if
attitudes towards writing differ by gender. The results proved that in addition to traditional methods of
writing instruction, when they are given a chance, students can do better via EW as it enables repeated
practice.
The results of the study are beneficial in that they provide perspective to the effectiveness of EW in
enhancing learners’ writing skills. Despite the improvement in writing scores of the control group due
to ongoing writing lessons, the level of improvement was higher in the experimental group, which can
be attributed to EW treatment. In addition, the results are consistent with the previous research by Zhang
and Guo (2016) and Li et al. (2015) which also highlight the effect of EW on writing ability.
Analysis of learners' writing scores and attitudes towards writing revealed that pre-test scores in the
control group, which started at 68.53, showed a slight increase to 70.93 in the post-test; however, this
increase did not reach statistical significance (p = .18). On the other hand, there was a notable increase
in writing scores in the experimental group from 73.2 to 80.87, confirming a significant improvement
(p=.01,p<.05).
As for gender differences in attitudes and writing scores, the analysis revealed an evident
difference between the experimental and control groups. Within the control group, there were significant
differences in the pre- and post-test writing scores, with males outperforming females (p = .01%).
Nonetheless, there were no noticeable gender differences in this group's attitudes towards writing. What
is more, there were no gender-based differences in the experimental group's writing scores or attitudes.
In addition, calculating the improvement levels, a significant improvement in writing scores was
observed in the experimental group (p = .01%*), with an average improvement of 7.67+2.85 compared to
the control group's 2.40+1.88. On the other hand, neither group's attitudes regarding writing significantly
changed (p = .88). Gender specific analysis also revealed that, although there were no gender-based
differences in the improvement of writing scores for the control group, male participants in the
experimental group showed an improvement of p = .04*.
Following the study, four learning reflection questions were used to elicit reflective insights from five
participants in the experimental group. The results showed that the participants largely had positive
feelings regarding the EW intervention, noting the utility of the EW practice in boosting writing skills,
enhancing language proficiency, and providing diverse personal benefits, such as improved vocabulary,
grammar accuracy, and increased confidence in writing. Although they acknowledged the advantages,
a few participants reported experiencing times of monotony and boredom due to the practice's repetitive
nature. Notwithstanding the drawbacks, learners' opinions were mostly positive and they emphasized
the efficacy of the new writing technique in promoting language development. The comments
also highlight the potential advantages of the EW practice that make considerable contribution to
students’ language abilities and writing confidence. Analyzing student choices regarding the topics
chosen, the variation in topic popularity from week to week highlights the value of having a range of
topics that appeal to individual preferences and support a more engaging learning environment that
covers different interests, experiences, and learning styles.
One reason why EW is effective could be that it gives students the chance to write and get feedback on
their work. According to Hinkel (2004), this kind of education enables students to participate in the
writing process in a more comprehensive manner, which could aid in their development of a better
comprehension of the writing process as well as an improvement in their writing abilities. Additionally,
EW can help learners develop their vocabulary and grammar skills, as well as their ability to express
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their ideas clearly and coherently (Silva & Matsuda, 2002). In addition, by using indirect uncoded
feedback, the learners are forced to activate their previous knowledge to correct their own mistakes.
Moreover, it leads learners to collaborate while trying to figure out what their mistakes are. It is
impossible to overlook the positive effects of corrective feedback since it helps language learners
recognize their mistakes. Teachers should therefore be aware of the potential of the various forms of
corrective feedback, use them appropriately, and benefit from these tactics in raising their students’
language awareness. Additionally, students feel less restricted and may write better when given the
freedom to choose the topic they are expected to write about. This can lead to a shift in their
attitudes from negative to positive. According to Heaton and Pray (1982), when students have freedom
to select their own topics, they feel less restricted and develop more positive attitudes towards writing.
Moreover, in terms of grammar and vocabulary, learners had a chance to write without worrying about
grammar and vocabulary. This also made them aware of the joy of writing, as one of the key features of
EW is to help learners write in a way through which writers have the pleasure of writing.

In sum, all of the aforementioned outcomes demonstrate how effective EW is in improving learners
writing scores. The positive feedback from students reinforces the value of the EW practice in fostering
a positive learning experience. Furthermore, understanding individual preferences, as demonstrated by
subject choices, highlights the importance of providing a variety of learning opportunities to engage
students effectively. These findings highlight the need for specific strategies that focus on both the
cognitive and affective dimensions of language learning to ensure a comprehensive improvement in
students' overall writing experiences.

Conclusion

The results of this study reveal that the implementation of EW technique has a positive impact on
students’ writing skills despite the limitations of the study, including the small sample size, but no impact
on their attitudes towards writing. The majority of students expressed satisfaction with the writing
practice and highlighted the benefits they experienced; including improved expression of ideas,
vocabulary usage, grammar accuracy, and overall confidence in writing. These results are consistent
with previous research that emphasizes the importance of structured approaches to writing instruction
(Jones, 2018). From this perspective, EW practice is necessary for the sake of making students
accustomed to the habit of writing. As for the teachers’ role, curriculum design may be impossible, but
designing lessons accordingly is in their control, so an action plan that a teacher can take will yield more
fruitful results in the long run regarding writing achievement.

Limitations

Although the activity has been quite useful on the part of learners, there are some limitations for teachers.
First of all, it could be hard for teachers to engage students whose level is beginner or elementary.
Especially, the correct type of feedback should be considered in detail. Another one is that extensive
writing does not include assessment, but, because of school policies, teachers may have to assess
students’ papers. In addition, due to time constraints, teachers might not implement such a writing
activity fruitfully. In addition, the sample size should be considered as it may limit the generalizability
of the findings. Besides these, not checking grammar, spelling and vocabulary could lead to some
problems in terms of accuracy in the long run. The participants' opinions and experiences regarding the
new practice could be influenced by their own perceptions and expectations, which may conflict with
objective measures of improvement. More importantly, students can develop a sense of giving positive
feedback regarding the activity because they may want to meet the researcher's expectations, and as a
result, this belief may have affected learners’ answers negatively.

Implications for Teaching Writing
EW can be approved as an integrated teaching method as it fosters not only vocabulary and grammar,
but overall language proficiency as well. Unlike intensive writing, EW aims to improve writing fluency
via various topics and styles that address different learner traits. Teachers can benefit from this method
of writing instruction in their classes by integrating free writing activities into their lesson plans. When
students write without worrying about being evaluated and feel the freedom, they will become more
relaxed and engaged, and as a result, positive outcomes will emerge. As for the feedback, providing
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uncoded forms will aid their critical thinking skills and contribute to collaboration in the classroom. In
sum, it is anticipated that with the aid of EW, learners become more proficient writers and language
users.

Suggestions for Further Studies

This research study aims to contribute to further studies by providing actual implications of EW in a
tertiary level-learning environment by revealing the effects of EW on gender and attitude towards
writing. In line of this, further studies may specifically explore language aspects such as vocabulary and
grammar. In addition, it would be beneficial for all teachers and instructors to conduct similar studies
about the impacts of EW in different educational settings, with students at different levels. On top of
this, further studies may also focus on the long-term effects of EW on attitudes towards writing and
integrated with other skills, success in general language proficiency. Conducting studies on these aspects
would help us understand on a large scale how EW affects writing instruction and what innovations it
will bring about in language education.
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Arastirma Makalesi

Universite Egitiminde Kapsamh Yazma

Behget Erden !, Perihan Korkut 2

Makale Hakkinda Ozet

Mevcut ¢alisma, Kapsamli Yazma (KY) wuygulamalarimin ogrencilerin
Gonderim Tarihi: 03.08.2024  yazmaya yénelik tutumlari iizerinde bir etkisi olup olmadigini ve yazmaya
Kabul Tarihi: 22.09.2024 yonelik tutumlarmin cinsiyete gore farklilasip farklilasmadigimi bulmay
Yayin Tarihi: 23.10.2024 amaglamaktadir. Calisma, Tiirkiye'de bir devlet iiniversitesinde orta diizeyde
Ingilizce hazirlik siifinda ogrenim géren iki grup ogrenci ile yiiriitiilmiigtiir.
Calismada, veri toplama ve analiz prosediirleri icin karma yontem
arastirmalarmin agiklayici ardisik tasarimi kullamilmistir. Veri toplamak igin
dort haftalik bir arastrma ders dongiisii planlanmistir. Ogrencilerin yazili
calismalarryla birlikte bir anket ve ogrenme yansitmasorulart kullanilmistir.
Calismanin bulgular, deney grubunda yazma performansinda dikkate deger
bir iyilesme oldugunu ortaya koymugtur. Tutumlar ve yazma puanlarindaki
cinsiyet farkliliklarina gelince, kontrol grubunun test skorlarinda erkeklerin
kadinlardan daha iyi performans gosterdigi onemli farkliliklar ortaya
ctkmistir. Ancak deney grubunda, netest skorlarinda ne de yazmaya iliskin
tutumlarinda cinsiyete dayali bir fark belirtisi bulunamamistir. Ogrenme
yansitma sorulart analiz edilerek, katilimcilarin bu yeni uygulama konusunda
cogunlukla olumlu olduklari sonucuna ulasilmigtir. Bu bulgular toplu olarak,
yazma becerilerinde gozlemlenebilir kazanmimlar oldugu halde, uygulamanin
yazma becerisindeki cinsiyete bagl farkliiklar iizerinde bir etkisinin
olmadigimigostermektedir.

Anahtar Kelimeler
ikinci Dilde Yazma
Kapsamli Yazma
Yazma Tutumu
Cinsiyet

Yazma

Atficin Erden, B. ve Korkut, P. (2024). Universite Egitiminde Kapsamli Yazma. MSKU
Egitim Fakiiltesi Dergisi, 11(2),207-228. DOI: 10.21666/muefd.1509720.

Ingilizceyi ileri yeterlilik seviyelerinde 6grenmek, iiniversitelerin ¢ogunda Ingilizcenin egitim dili
olmasindan dolay1 gerekli hale gelmistir. Egitimin son asamasi olmasi nedeniyle, iniversite
Ogrencilerinin yazma becerilerini artirabilecekleri baska bir ortam daha olmayacaktir. Raimes'in (2002)
belirttigi gibi, ikinci dilde yazmanin bariz faydalarindan biri, 6grencileri diisiinmeye tesvik ederek
elestirel diistinme becerilerini gelistirmesidir. Zemelman, Daniels ve Hyde (1998), ikinci dilde yazmanin
diger becerilerin ve konularin edinimini artirabilecegini belirtmektedir. Ayrica, bireylerin diisiincelerini
organize etmelerine ve dzetleme, analiz etme ve gdzden gecirme kapasitelerini gelistirmelerine yardime1
olabilir ve bu da gelismis dil kullanimiyla sonuglanir. Graham ve Perin'e (2007) gore, okudugunu
anlama ile, yazma yeterliligi akademik basarinin bir igaretidir ve yasamin her alaninda temel bir beceri
olarak goriilmektedir. Ancak Tiirkiye’de iiniversite oncesi donemde edinilmesi en zor beceri olarak
algilanan bu degerli beceriye yeterli onem verilmemektedir (Cakir, 2010).

Son on yillarda, yabanc dil 6grencilerinin yazma becerilerinin gelistirilmesinin vurgulanmasi gerektigi
One siiriilmektedir. Haneda'ya (2007) gore bunun nedeni, iiniversitelerdeki yabanci dil boliimlerinin
okuma ve konusma becerilerine Oncelik vermesi, yazmanin dil gelisimindeki roliinii goz ardi
etmeleridir. Bu noktada, cesitli konularda serbest yazma etkinlikleri yiiriitmeyi iceren kapsamli
yazmanin (KY), Ogrencilerin yazmaya yonelik tutumlarini etkileyebilecegi ve yazma notlarm
iyilestirebilecegi Ongdriilmektedir. Caligmanin iki temel kaygist vardir. Birincisi, KYnin 6grencilerin
yazmaya yonelik tutumlar tizerinde bir etkisi olup olmadigini anlamak, ikincisi ise Ogrencilerin
yazmaya yonelik tutumlan agisindan cinsiyet farkliliklar1 olup olmadigim kesfetmektir. KY yoluyla
Ogretimin, Ogrencileri daha etkili yazarlar haline getirecegine ve mevcut tutumlarini olumlu yonde
etkileyecegine inanilmaktadir. Calismanin sonug¢lart hem kamu hem de 6zel kurumlarda calisan

! Gebze Teknik Universitesi — berden@gtu.edu.tr — ORCID: 0000-0003-4339-2385
2 Dog. Dr., Mugla Sitki1 Kogman Universitesi — pkocaman@mu.edu.tr — ORCID: 0000-0002-5037-0267
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Ingilizce 6gretmenleri ve egitmenleri igin yararli olmasi beklenmektedir. Sonug olarak, galismanin
sonuglarindan yararlanabilir ve derslerini ¢aligmanin sonuglarina gore revize edebilirler.

Kuramsal Cerceve

Ikinci Dilde Yazma

Ikinci dilde yazma, bir iletisim arac1 oldugu icin ¢ok fazla ilgi cekmistir. Bu bakis agisin1 destekleyen
Leki (2001), Ingilizcenin Ingilizce konusulmayan iilkelerde bile, ozellikle profesyonel yazma
baglamlarinda 6nem kazandigini ileri siirmektedir. Rao (2007), ikinci dilde yazmanin biligsel faydalarim
vurgulayarak, oOgrencilerin fikir tretirken ve Ozetlerken diisiinme becerilerini gelistirdigini ileri
stirmektedir. Ancak, zorluk, 6grencilerin yazma becerilerini dnemli 6lgiide etkileyen ikinci dildeki genel
yetkinlikleri dikkate alindiginda ortaya ¢ikmaktadir. Silva (1993), yabanc dil 6grencilerinin genellikle
dil bilgisi ve sozciik dagarcigindaki eksiklikler nedeniyle uygun metinler liretmekte zorlandiklarini
belirtmektedir. Weigle (2002), etkili yazmanin temel dil bilgisi ve kelime dagarcigi becerilerinin
edinilmesine bagli oldugunu belirterek bu bakis agisim1 desteklemektedir.

Bir¢ok bilim insani, yiiksekdgretimde yabanci dil dgrencilerinin yazma becerilerinin gelistirilmesi
gerektigini ileri siirmiistiir. Haneda (2007), bunu iiniversite yabanci dil programlarinin dil 6gretiminde
yazmaya kiyasla okudugunu anlama ve konugma yeterliligine daha fazla 6nem vermesine baglamistir.
Ancak, iretken bir beceri olarak yazma, ikinci bir dil 6grenirken kisinin dil becerilerini gelistirmek i¢in
son derece onemlidir. Bu baglamda, iiniversitelerdeki akademik boliimler miifredatlarini daha fazla
yazma c¢alismas1t igerecek sekilde gilincelleyebilmislerdir. Heilenman'a (1991) gore, iiniversite
programlarina ikinci dilde yazmanin dahil edilmesi, 6grencilerin herhangi bir dildeki yeterliligini
gelistirmelidir. Bagka bir deyisle, ikinci dilde yazanlarin kendi 6grenme deneyimleri hakkinda diisiiniip
bunlar1 yansitabilmek icin biligsel ve iist dilbilimsel farkindalik diizeylerini artirabilmeleri gerekir.
Bunun 15181nda, mevcut miifredatlarin ikinci dilde yazmanin bu 6zelligini de icermesi gerekmektedir.

Kapsamh Yazma

Elbow (1998) tarafindan tanimlanan serbest yazma, yazarin yazmaya basladigi ve diisiincelerini
kaydetmek ve fikir liretmek i¢in yazmaya devam ettigi resmi olmayan bir yazma tarzidir. Elbow (1998),
diizenli serbest yazma alistirmalar1 yapmanin yazmay1 gelistirmek i¢in en yararli yaklasim oldugunu
diistinmektedir. Ancak, kapsamli yazma, ikinci veya yabanci dil egitiminde her zaman vurgulanmadigi
icin 6nceki arastirmalarda kesin bir sekilde tanimlanmamigtir. Sun'in (2010) tanimini bir rehber olarak
kullanarak, kapsamli yazma, ¢ok cesitli konularda yazmak, bi¢imden ziyade fikirlerin sunumunu
vurgulamak ve Ogrencilerin bigime veya stile karar verme tercihlerine saygi gostermek olarak
tanimlanabilir. Kapsamli okumada oldugu gibi, yabanci dil 6grencilerinin odagi kapsamli yazmada
akiciliga yoneliktir. Yabanci dil olarak Ingilizce baglaminda kapsamli yazma, &grencilere dil
becerilerini gergek diinya ortamlarinda uygulama sansi verir, bu nedenle bu iki kavram birbirinin yerine
kullanilabilir.

Faydalar1 agik olsa da kapsamli yazmanin bazi dezavantajlar1 vardir. Brown'a (2004) gore, yazili igerik
olusturmak orgiitsel kaliplar takip etmeyi ve iyi organize edilmis diislincelere sahip olmay1 gerektirir.
Harmer (2004), yazmanin dil gelisimini destekleyen dogru dil kullanimim gerektirdigini ve 6grencilerin
yazarken ¢6ziim bulmakta zorlandigini belirterek Brown'1 destekler. Ayrica Piltch (1979), yazmanin
ancak 6grencilerin KY ortamlarinda énemli goriilmeyen diizenleme ve yeniden yazma asamalarindan
tam olarak yararlanmalar1 durumunda degerli kabul edilebilecegini iddia eder. Dahasi, Bonzo (2008),
Ogrencilerin serbest yazilariin tiretimlerini etkileyebilecegini, ancak 6gretmen geri bildirimleriyle ele
alinmadig takdirde kalic1 dil bilgisi hatalarinin gelecekteki yazilar1 engelleyebilecegini belirtir.

Yazma Tutumlar:

Ogrenciler igin yazma siklikla zor bir beceri olarak goriiliir. Ogretmenler dgrencilerin yazma becerilerini
gelistirmelerine yardimci olmak icin 6grencilerin yazarken 6grenebilecekleri ve uygulayabilecekleri bir
dizi strateji kullanir. Bu baglamda, tutum Ogrencilerin okuryazarlik 6greniminde hayati bir rol
oynadigindan, 6gretmenlere §grencilerin yazmaya yonelik tutumlarini daha iyi anlamalari 6nerilir. Unal
& Iseri (2012) tarafindan vurgulandigi gibi, okuma ve yazma becerilerini dogrudan etkileyen en belirgin
faktor, 6grencilerin bu becerilere yonelik tutumudur. Bu durum, olumlu tutumlan tesvik etmek ve

219



= ’ MSKU Egitim Fakiiltesi Dergisi
4 ISSN 2148-6999 Cilt 11, Say1 2, (2024) Kasim

dolayistyla genel egitim siirecini iyilestirmek i¢in uygun egitim ortamlar1 yaratmanin zorunlu oldugu
fikrinin ortaya ¢ikmasina neden olmustur.

Tutum ve yazma basarisi arasindaki dogrudan iliskiyi gosteren caligmalar mevcuttur. Sarkhoush (2013)
yaptig1 bir calismada, olumlu tutumlara sahip 6grencilerin, tutumlar1 daha diisiik olanlara kiyasla yazma
gorevlerinde 6nemli dlcilide daha iyi performans gosterdigini bulmustur. Harris vd. (1998) belirttigi gibi,
yazarken yaganan sorunlari tespit etmek i¢in, 6grencinin tutumlarini, duygularini ve endiselerini dikkate
almak gerekir. Daha sonra, bu beceriyle ilgili sorunlarin nedenlerine dair net bir vizyona sahip olmak
miimkiindiir. Buna paralel olarak, Buhrke, Henkels, Klene ve Pfister (2002), 6grencilerinin yazma
yeteneklerini ve tutumlarii gelistirmenin yollarini bulma amaciyla bir aragtirma ¢alismasi yiiriitmiistir.
Sonuglar, 6grencilerin siire¢ yazma yoluyla benzer bir gelisme gosterdigini ortaya koymustur. Ek olarak,
bagka bir calismada, Paker ve FErarslan (2015), 6grencilerin yazma tutumlariin bu becerideki
yeteneklerini dogrudan etkiledigi sonucuna varmistir.

Ote yandan, tutumun statik kalmamas, ancak siire¢ yoluyla degistirilebilmesi anlasilabilir bir durumdur;
bu nedenle, tutumu ve dgrencilerin yazar olarak gelisimi tizerindeki etkisini anlamak, yazma egitimine
liderlik ederken onemlidir. Ogretmenler bunu kesfettiklerinde, dgretim uygulamalar1 olumlu ydnde
etkilenecektir.

Cinsiyet ve Yazma

Dil hakkinda en 6nemli seylerden biri, erkeklerin ve kadinlarin dili farkli sekillerde kullanmasidir.
Cinsiyet farkliliklar1 nedeniyle farkli diisliniirler, bu nedenle dilleri farkli {retirler. Bu iddiay1
desteklemek i¢in Soori ve Zamani (2012), dil ve cinsiyet arasindaki baglantiy1 daha kapsamli bir sekilde
anlamak i¢in cinsiyetler arasindaki farkliliklarin yazma yoluyla tespit edilebilecegini belirtmistir.
Sunderland (2000), dil egitimindeki cinsiyet farkliliklar1 iizerine ¢esitli caligsmalar1 sentezlerken yazma
tizerine yalnizca birkag ¢alisma bulmustur. Bu, konugma becerisinin dil becerisini degerlendirmek igin
siklikla kullanilmasiyla agiklanabilir; ancak yine de yazmanin degerini gérmezden gelmek icin bir
bahane olamaz.

Literatiirde (Camarata ve Woodcock, 2006; Gibb, Fergusson ve Horwood, 2008) kizlarin akademik
basarida erkeklerden daha basarili olduguna dair kanitlar artmaktadir. Daha spesifik olarak, Peterson
(2000) kizlarin yazilarmin daha ayrintili ve yazim kurallarina uygun olmasmin yam sira erkek
yazilarindan daha {istiin oldugunu bulmustur. Kamari vd. (2012) tarafindan yiiriitiilen farkli bir
caligmada, bulgular erkek Ogrencilerin daha iyi fikir yazis1 yazarken, kiz 0grencilerin ise daha iyi
betimleyici yazi yazarlar1 oldugunu gostermistir. Konuyu kapsaml bir sekilde ele almak gerekirse,
Ogretmenler Ogrencilerinin benzersiz Ozelliklerinin farkinda olmalilar ve 6zellikle 6grenci merkezli
Ogretimin egitimin ger¢ek odak noktasi olmasi nedeniyle, 6gretimlerini 6grencilerinin ihtiyaclarim
karsilayacak sekilde uyarlayabilmelidirler. Ogrencilerin &zellikleri ve yetenekleriyle baglantili
alanlardan biri, cinsiyetin kazanimlar {izerindeki etkisi, 6zellikle yazma yetenegi, olabilir.

Bu calisma, kapsamli yaz1 lizerine mevcut arastirma eksikligini gidermeyi amaglamaktadir. Ayrica,
kapsaml1 yaz1 kullanimina dair mevcut tartismalarin kapsamim genisleterek ikinci dil arastirmalarina da
katkida bulunacaktir. Kapsamli yazi stratejilerinin uygulamasia gercek diinya baglami saglayarak,
benzer c¢aligmalan yiiriitecek egitimciler ve kurumlar i¢in i¢goriiler ve pratik Oneriler sunmay1
hedeflemektedir. Bu dogrultuda, ¢alismay1 yonlendiren arastirma sorulari sunlardir:

1. Kapsamli yazmanin 6grencilerin tutumlari tizerinde bir etkisi var midir?

2. Yazmaya kars1 tutum cinsiyete gore farklilik gdsterir mi?

Yontem
Arastirma Modeli
Calisma 6ncesinde Mugla Sitki Kogman Universitesi Sosyal ve Beseri Bilimler Etik Kurulu'ndan
15.02.2023 tarih, 230014 protokol numarasi ve 27 karar numarasi ile etik onay1 alindi. Tiim katilimcilar
goniilliiliik esasima gore bu ¢alismaya katildi ve kimlikleri gizli tutuldu.
Mevcut ¢alismada, veri toplama ve analiz prosediirleri i¢in karma yontemler arastirmasinin agiklayict
ardigik tasarimi kullanilmistir. Creswell ve Clark'in (2017) belirttigi gibi, bu tiir bir tasarim, incelenen
fenomenin daha kapsamli bir sekilde anlagilmasini saglayabilir. Ayrica, ¢calisma, katilimeilarin
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erigilebilirlik ve uygunluklarina gore secildigi kolaylik drnekleme yontemini kullanmaktadir (Creswell
2014).

Ortam ve Katimcilar

Calisma Tiirkiye'deki bir devlet iiniversitesinde yiiriitiilmiistiir ve yabanci diller boliimii dgrencileri
hedef kitledir. Katilimcilar, 15'1 deney grubu ve diger 15'i kontrol grubu olarak atanan 30 dgrenciden
olusan iki orta smifin Ogrencileridir. Gruplardaki cinsiyet dagilimindaki fark ki-kare testi ile
hesaplanmistir. Her iki gruptaki cinsiyet dagilimlarinin benzer oldugu goriilmiistiir.

Tablo 1. Gruplar arasi cinsiyet dagilimi

Cinsiyet Crup P
Kontrol Deney
n 5 7
Erkek % 41.7% 58.3%
- 0 3 0.47
Kadin % 55.6% 44.4%

Veri Toplama Araclar

Calismada, 6grencilerin yazma ¢aligmalar1 asil veri kaynagi olarak kullanilmistir. Bunlarla birlikte
Erdogan (2013) tarafindan gelistirilen 18 maddeden olusan Likert 6l¢ekli anketten de yararlanilmistir.
Aracm Cronbach Alpha giivenirlik katsayis1 .92 olarak hesaplanmistir. Anket ilk olarak 6grencilerin
yazma tutumlarmi kesfetmek amaciyla on test olarak uygulanmig, dort haftalik ¢alismanin sonunda
katilimcilarin  tutumlarimda KY uygulamasindan sonra herhangi bir degisiklik olup olmadigim
belirlemek amaciyla bir kez daha uygulanmistir. Caligmanin nitel kisminda ise daha derinlemesine veri
toplamak amaciyla 6grenme yansitma sorular1 uygulanmistir.

Veri Toplama Prosediirii

Calisma 2022-2023 egitim Ogretim yili bahar doneminde yiiriitiilmiistiir. Veri toplamak amaciyla dort
haftalik bir arastirma ders dongiisii planlanmistir. Dersin baslangic agsamasinda, daha 6nce de belirtildigi
gibi, her iki simifta da bir yazma tutumu anketi uygulanmis ve ardindan deney grubu katilimeilarindan
verilen {i¢ konu arasindan bir konu segmeleri ve 6n test puanlarin belirlenebilmesi i¢in bir diislince yazisi
yazmalar istenmistir. Giivenilir veriler elde etmek amaciyla 6grencilerden analiz, tartigmaci, etki ve
neden olmak iizere dort farkli tiirde kompozisyon yazmalari istenmistir. Ogrenciler daha énce KY
etkinliklerine katilmadiklar i¢in, her hafta yazilar i¢in fikir liretmek amaciyla sinifta bazi 6rek beyin
firtmasi etkinliklerine katilmiglardir. Bu, onlarin daha kolay yazmalarina yardimci olmustur. Her ne
kadar kapsamli yazmada degerlendirme olmasa da, gelisimsel siireci ayrintili olarak takip edebilmek
icin siire¢ boyunca geri bildirim saglanmistir. Dordiincti haftanin sonunda, 6grenen tutumlarinda
herhangi bir degisiklik olup olmadigim anlamak i¢in ilgili anket yeniden uygulanmigtir. Bunu takiben,
deney grubundaki 6grencilere tekrar bir dizi konu verilmis ve son test puanlarini toplamak amaciyla bir
diisiince yazisi yazmalar istenmigtir. Caligmadan sonra, deney grubundan bes Ogrenci secilmis ve
uygulama ile ilgili 6grenme yansitma sorularina yanit vermeleri istenmistir.

Veri Analiz Prosediirii

Ogrencilerin kagitlar, degerlendiriciler arasi giivenilirlik kriterlerini karsilamak icin iki 6gretim
gorevlisi tarafindan degerlendirilmistir. Ikinci degerlendiren olarak, gesitli yiiksekdgretim kurumlarinda
on yildan fazla 6gretim deneyimine sahip bir meslektastan yardim istenmis ve bu kisi arastirmaciya eslik
etmigtir. Katilimcilarin yazma puanlariyla birlikte, 0grencilerin yazili ¢alismalarindan ve tutum
anketinden toplanan veriler de bir sonuca varmak i¢in analiz edilmistir. Caligmanin nitel kismi iginse
O0grenme yansitma sorulari kullanilmig ve toplanan veriler bu dogrultuda analiz edilmistir.

Diisiince yazisiyla baglamak suretiyle ve sonraki yazma oturumlarinda 6grencilerin yazili ¢iktilar iki
Ogretmen tarafindan degerlendirilmis ve kriterlerin giivenilirligi Cohen Kappa (x: .742) tarafindan
karsilanmistir. Ayrica, makaleler degerlendirilirken, nesnelligi saglamak i¢in ayn1 kurumda kullanilan
giivenilir ve gecerli bir degerlendirme 6lgegi kullanilmigtir. Buna ek olarak ankete verilen yanitlar SPSS
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25.0 araciligiyla istatistiksel olarak analiz edilmistir. Tanimlayici istatistikler, siirekli degiskenler i¢in
ortalama + standart sapma degerleri olarak gosterilmistir.

Verilerin normallik 6lgiitlerini karsilayip karsilamadigini bulmak i¢in Kolmogorov-Smirnov testi
kullanilmistir. Calismada oOlgiilen verilerin normal dagilima uymamasi (p=.01) ve grup sayisinin
n=30’un altinda olmas1 nedeniyle parametrik olmayan yontemler kullanilmigtir. Ayrica gruplar arasi
karsilagtirmalar icin Mann Whitney U testi uygulanmistir. Gruplar igindeki 6n test ve son test tutum
diizeylerini belirlemek icin Wilcoxon Isaret Testi analizi kullanilmistir. Calismada kritik karar verme
degeri olarak p<.05 kabul edilmistir. Bunlara ek olarak &grencilerin yansitma sorularina verdikleri
yanitlar da uygulamanin onlar1 nasil etkiledigini gosterebilmek amaciyla analiz edilmistir.

Bulgular
Ik arastirma sorusu “Kapsamli yazmanin dgrencilerin tutumlar {izerinde bir etkisi var mi?” seklinde
idi. Sonuca ulagmak i¢in 6grencilerin On test ve son test puanlar analiz edilmis ve bulgular asagida
Tablo 2'de gosterilmistir.

Tablo 2: Gruplar icindeki yazma puanlari ve tutumlar

Grup
Olgiim Kontrol Deney p
X+ss Xtss
On-KY Yazma Puani 68.53+12.05 73.2+11.29 18
Son-KY Yazma Puam 70.93+10.87 80.87+10.34 O1*
On-KY Tutum 2.79+.79 2.85+.93 32
Son-KY Tutum 3.06+.69 3.11+.73 29

Kontrol grubunda 6n test puanlar1 baglangicta 68.53 iken son testte 70.93'e hafif bir artig gostermis,
ancak bu artis istatistiksel olarak anlamli bulunmamistir (p=.18). Deney grubunda ise yazma puanlari
73.2'den 80.87'ye anlaml1 bir artig gdstermis ve daha yiiksek puanlara sahip deney grubu i¢inde belirgin
bir fark ortaya ¢ikmistir (p=.01, p<.05). Bu bulgular toplu olarak K'Y'nin 6grencilerin yazma puanlarim
artirmada etkili bir uygulama oldugunu gostermektedir (p<.05). Ancak yazma tutumu 6lgek puanlart
dikkate alindiginda, uygulamanin anlamli bir iyilesme saglamadig gortilmektedir.

Ikinci aragtirma sorusu "Yazmaya yonelik tutum cinsiyete gore farklilik gdsteriyor mu?" idi. Gerekli
veriler toplandiktan sonra Ogrencilerin 6n test ve son test puanlar cinsiyete gore analiz edilmis ve

sonuglar asagida Tablo 3'te gosterilmistir.

Tablo 3. Cinsiyete gdre yazma puanlari ve tutumlar

Cinsiyet
Grup Olgiim Erkek Kadin p
X+ss X+ss

Kontrol On-KY Yazma Puani 75.619.71 65+£11.93 01*
Son-KY Yazma Puani 77.6+8.14 67.6+10.82 01*

Deney On-KY Yazma Puani 69.43+11.15 76.5+11.03 .06

Son-KY Yazma Puani 78.14+11.57 83.25+9.24 .19

Kontrol On-KY Tutum 23+.10 25+.12 74

Son-KY Tutum 25+.13 27+.14 .62

Deney On-KY Tutum 23+.11 24+.15 .81

Son-KY Tutum 25+.12 28+.19 38

Kontrol grubunda hem 6n hem de son test yazma puanlarinda cinsiyete gore istatistiksel olarak anlaml
farkliliklar belirlenmis ve erkeklerin kadinlardan daha iyi performans gosterdigi ortaya ¢ikmistir
(p=.01%). Ancak, yazmaya yonelik tutumlarda anlamh cinsiyet farkliliklar1 bulunamamistir. Deney

222



= ’ MSKU Egitim Fakiiltesi Dergisi
4 ISSN 2148-6999 Cilt 11, Say1 2, (2024) Kasim

grubunda, 6n veya son test puanlarinda veya yazmaya yonelik tutumlarda anlamli cinsiyete dayali
farkliliklar bulunamamigtir. Bu  bulgular, uygulamanin 6zellikle deney grubunda, yazma
performansindaki cinsiyete bagl farkliliklar tizerinde bir etkisi olmadigin1 gostermektedir. (p > .05).
Ayrica hem kontrol hem de deney grubu bireylerinin KY uygulamas1 dncesi ve sonrasi puan ve tutum
gelisim diizeyleri hesaplanmistir. Hesaplamada, gelisim puanlari, test Oncesi tutumlar test sonrasi bagari
diizeylerinden ¢ikarilarak bulunmustur. Yiiksek puanlar yiiksek gelisimi gostermektedir.

Tablo 4: Gruplar icindeki gelisme diizeyi.

Grup
Olgiim Kontrol Deney P
X+ss Xtss
Puan Gelisimi 2.40+1.88 7.67+2.85 01*
Tutum Gelisimi 26+.12 25+.13 .88

Tablo 4 puan gelisiminde istatistiksel olarak anlaml bir fark gostermektedir (p =.01*), bu da deney
grubunun yazma puanlarinin kontrol grubundan belirgin sekilde daha fazla gelistigini gostermektedir.
Ancak tutum gelisimi gruplar arasinda anlamli bir fark gostermemistir. Bu sonuglara gére deney grubu
ortalama 7.67+2.85 gelisme gosterirken, kontrol grubu ortalama 2.40+1.88 gelisme gostermistir. Bu da
deney grubunun gelisiminin kontrol grubundan anlamli derecede daha yiiksek oldugunu gostermektedir.
Bu bulgu, KY uygulamalarinin yazma becerilerini gelistirmede etkili oldugunu (p=.01)
vurgulamaktadir. Yazma tutumlarma gelindiginde hem deney hem de kontrol grubundaki katilimeilar
istatistiksel olarak anlamli degisiklikler gdstermemistir (p=.88), bu da KY uygulamasinin yazma
tutumlarini gelistirmek i¢in yararh bir strateji olmayabilecegini diisiindiirmektedir.

Bunun yani sira konuya iliskin daha net bir resim elde etmek i¢in asagidaki Tablo 5’te cinsiyete gore
gelisim diizeyleri gosterilmektedir.

Tablo 5. Cinsiyete gore gelisim diizeyi

Olgiim Grup Erkek Kadin p
Xs.s. Xs.s.
Kontrol 2.00£1.73 2.60+2.01 .67
Yazma Puam Deney 8.71%1.98 6.7543.28 04
Kontrol 24+.12 27+.12 73
Yazma Tutumu Deney 2412 2618 2

Tiim gruplar ve cinsiyetler i¢in yazma tutumlar1 ve puanlarinin incelenmesi Tablo 5'te sunulmustur.
Bulgular, kontrol grubundaki erkek ve kiz dgrenciler arasinda yazma gelisimi diizeylerinde anlaml bir
fark gostermemistir (p = .67). Ancak, deney grubunda, erkek katilimeilarin gelisimi, kiz katilimcilarin
gelisimini 6nemli 6l¢lide geride birakmistir ve bu, erkek dgrencilerin KY uygulamalarindan daha fazla
yararlandigin1 gostermektedir (p = .04). Cinsiyetin, yazma tutumlariin gelisimi {izerinde anlaml1 bir
etkisi olmadig1 goriilmektedir, ¢linkii kontrol grubundaki (p =.73) ve deney grubundaki (p =.71) erkek
ve kiz 6grencilerin gelisim diizeyleri benzerdir.

Sonug olarak, sonuglar EW uygulamalarinin 6zellikle deney grubu i¢in yazma becerilerini gelistirmede
cogunlukla etkili oldugunu gostermektedir. Bu nedenle, calismanin sonuglart Ogretmenlerin
Ogrencilerinin yazilarin1 gelistirmelerine yardimer olabilir. EW uygulamasinin yazma becerisini
gelistirdigi bulunmus olsa da deneklerin tutum diizeyleri {izerinde bir etkisi olmamistir. Bu nedenle,
yazma tutumlar1 konusunda ek arastirmalara ihtiya¢ oldugunu sdylemek yanlis olmayacaktir.

Ogrenme Yansitma Sorularimin Analizi

Caligmanin ardindan, deney grubundaki bes Ogrenciye dort 6grenme yansitma sorusu yoneltildi.
Sorulara verdikleri yanitlar, baz1 dezavantajlardan bahsetmelerine ragmen ¢ogunun caligmay1 takdir
ettigini ortaya koymustur.
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01, etkinligi begendigini ve yazarken daha dzgiivenli hale geldigini belirtti. Ote yandan, etkinligin
kendisini monoton hissettirmeye basladigin1 belirtti. 02, daha izl ve daha rahat yazmaya basladigin
ancak bir dezavantaj olarak, tekrarlayici olmasi nedeniyle etkinligi sikici buldugunu iddia etti. O3, farkl
kompozisyon tiirlerinde yazmanin yazma Ozgiivenini gelistirmesinin yani sira, etkinligin kelime
dagarcigim genislettigini ve dil bilgisi becerilerini gelistirdigini belirtti. O4, uygulamay: degerli
buldugunu ve aldig1 geri bildirimlerin dil becerisinin gelismesine yardime1 oldugunu belirtti. Ayrica
daha stk yazmaya basladigini da sdzlerine ekledi. O3, etkinligi begendigini ve diger tiirlerde daha fazla
yaz1 yazmak istedigini ifade etti. Ayrica yazisinin zamanla nasil gelistigini gozlemleyebildigini belirtti.
Genel olarak, 6grenciler bu yeni yazma yaklasiminin yazma becerilerini gelistirmesi, dil anlayislarim
yiikseltmesi ve gelismis kelime dagarcigi, dogru dilbilgisi ve 6z giivenli yazma gibi ¢esitli bireysel
avantajlar saglamas1 bakimindan yararli oldugunu belirtmislerdir. Dahasi, &grenciler geri
bildirimlerinde KY uygulamasinin dil gelisimlerini ne kadar destekledigini ve olumlu bir 6grenme
ortamini ne kadar tesvik ettigini vurgulamislardir. Bu bulgular ayrica uygulamanin avantajlarinin KY
esnasinda ara sira sikilma gibi olas1 dezavantajlarinin tizerinde oldugunu gostermektedir.

Haftalik Secilen Konularin Analizi
Dort haftalik KY uygulamasinin ardindan, 6grencilere konu tercihlerinin soruldugu 6gretmen-6grenci
tartisma oturumlar diizenlendi. Asagidaki Tablo 6 her hafta verilen konular1 gostermektedir.

Tablo 6. Haftalik konular.
Hafta 1:
e Analiz: "Insanlar neden yabanci dil 6grenmek isterler?"
e Analiz: "1nsanlara neden saygi duymaliy1z?"
e Analiz: "Internet diisiinme bi¢cimimizi nasil sekillendiriyor?"
Hafta 2:
e Tartismact: "Insan iscileri otomasyonla degistirmek etik midir?"
e Tartigmact: "Giiniimiizde diyetlere ¢ok fazla mi odaklaniliyor?"
e Tartigmaci: "lklim degisikligi bir hiikiimet meselesi mi olmal1?"
Hafta 3:
o Etki: "Sosyal medyanin ergen gelisimi tizerindeki etkileri nelerdir?"
e Etki: "Tablet kullaniminin ¢ocuklar iizerindeki etkileri nelerdir?"
e Etki: "Asir1 niifusun ¢evre iizerindeki etkileri nelerdir?"
Hafta 4:
e+ Neden: "Sosyal medyanin popiiler olmasinin nedenleri nelerdir?"
e <+ Neden: "Zorbaligin nedenleri nelerdir?"
e+ Neden: "Internetin icadmin teknoloji lizerindeki etkileri nelerdir?"

Birinci haftada on dgrencinin sectigi "Internet diisiinme bicimimizi nasil sekillendiriyor?" konusu en
cok secilen konu olmustur. Muhtemelen internetin giiniimiiz toplumundaki yaygin etkisi nedeniyle, bu
konu dgrencilerin ilgisini gekmistir. "Insanlar neden yabanci dil 6grenmek ister?" ve "Insanlara neden
saygt duymaliy1z?" konularinda ise sirasiyla iki ve {i¢ se¢im ile orta diizeyde ilgi ortaya ¢ikmustir.
Ikinci haftada, "Insan isgileri otomasyonla degistirmek etik midir?" konusu sekiz dgrenciyle en fazla
segilen konu olmustur. Ogrenciler, biiyiik ihtimalle giincel bir konu oldugu igin, yazilarinda gogunlukla
otomasyonun sonuglarmi ve teknolojik ilerlemeyle birlikte is kaybini tartismislardir. "Tklim degisikligi
bir hiikiimet meselesi mi olmali?" ve "Glinlimiizde diyetlere ¢cok fazla m1 odaklaniliyor?" konular
sirastyla bes ve iki 6grenci tarafindan segilmistir ve bu da bu konulara olan ilginin farkli derecelerde
oldugunu gostermektedir.

Ucgiincii haftada, sekiz 6grenci "Asir1 niifusun cevre iizerindeki etkileri nelerdir" konusunu se¢mistir. Bu
konunun, hizli niifus artisinin gevre iizerindeki etkisine dair artan endiseler nedeniyle 6grencilerin
dikkatini cekmis olmas1 muhtemeldir. "Sosyal medyanin ergen gelisimi iizerindeki etkileri nelerdir?" ve
"Tablet kullaniminin ¢ocuklar tizerindeki etkileri nelerdir?" konulari sirastyla dort ve ii¢ secim almigtir
ve bu da teknolojinin geng nesil iizerindeki etkisini kesfetmeye yonelik orta diizeyde bir ilgi oldugunu
gostermektedir.

Dordiincii haftada, "Sosyal medyanin popiiler olmasinin nedenleri nelerdir?" konusu, on bir 6grenciyle
en popiiler se¢im olmustur. Ogrenciler, sosyal medya platformlarina aginaliklar1 ve bunu daha iyi anlama
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istekleri nedeniyle bu konuya yonelmis olabilirler. "Internetin icadinin teknoloji iizerindeki etkileri
nelerdir?" sorusuna, internetin teknoloji lizerindeki etkisini tartismaya ilgi duyduklarini gosteren dort
secim yapilmistir. "Zorbaligin bazi nedenleri nelerdir?" konusuna kimsenin ilgisini ¢ekmedigi i¢in bu
konuyu secen olmamustir.

Konular1 analiz ettigimizde, konularin popiilerliginin haftalara gore degistigi agiktir. Teknolojinin etkisi,
internet ve toplumsal sorunlarla ilgili konular daha fazla ilgi ¢ekmistir, bu da 6grencilerin ¢cogunlukla
teknoloji ve insanlar iizerindeki gesitli etkileriyle ilgilendiklerini gdstermektedir. Ogrencilerin bireyler
olarak farkli ilgi alanlarma sahip oldugu bilinen bir gercektir, dolayisiyla birine hitap eden sey digerinin
dikkatini ¢ekmeyebilir. Bu nedenle, daha ilgi ¢ekici bir 6grenme ortami yaratmak amaclaniyorsa,
ogrenci farkliliklarii géz 6niinde bulundurarak bir dizi konu sunmak énemlidir.

Tartisma
Mevcut calismanin odak noktasi, KY nin 6grencilerin tutumlar {izerinde bir etkisi olup olmadigini ve
yazmaya yonelik tutumlarin cinsiyete gore farklilik gosterip gostermedigini anlamaktir. Sonugclar,
geleneksel yazma 6gretim yontemlerine ek olarak, dgrencilere sans verildiginde, tekrarlanan pratige
olanak tan1dig1 i¢in KY yoluyla daha iyi sonuglar elde edilebilecegini kanitlamaktadir.
Caligmanin sonuglari, 6grencilerin yazma becerilerini gelistirmede KY nin etkililigine dair bir bakig
acis1 saglamasi bakimindan faydalidir. Devam eden yazma dersleri nedeniyle kontrol grubunun yazma
puanlarinda iyilesme olmasina ragmen, deneysel gruptaki iyilesme diizeyi daha yiiksek bulunmustur ve
bu KY uygulamasina atfedilebilir. Ayrica, sonuglar Zhang ve Guo (2016) ve Li vd. (2015) tarafindan
yapilan ve K'Y nin yazma becerisi iizerindeki etkisini vurgulayan 6nceki aragtirmalarla da tutarhidir.
Ogrencilerin yazma puanlart ve yazmaya yonelik tutumlarinin analizi, kontrol grubunda on test
puanlarinin 68,53'ten baslayarak son testte 70,93'e hafif bir artig gosterdigini; ancak bu artigin
istatistiksel olarak anlaml1 olmadigin1 (p = .18) ortaya koymustur. Ote yandan, deney grubunda yazma
puanlarinda 73.2'den 80.87'ye belirgin bir artig olmus ve anlamli bir iyilesmeyi dogrulamistir (p = .01,
p <.05).
Tutum ve yazma puanlarindaki cinsiyet farkliliklarina gelince, yapilan analiz deney ve kontrol gruplar
arasinda belirgin bir fark oldugunu ortaya koymustur. Kontrol grubunda, 6n test ve son test yazma
puanlarinda anlaml farkliliklar oldugu ortaya ¢ikmis ve erkeklerin kadinlardan daha iyi performans
gosterdikleri bulunmustur (p = .01%*). Bununla birlikte, bu grubun yazmaya yonelik tutumlarinda gozle
goriiliir bir cinsiyet farki olugsmamistir. Dahasi, deney grubunun yazma puanlarinda veya tutumlarinda
cinsiyete dayali bir fark bulunamamistir. Ayrica, gelisme diizeyleri hesaplandiginda, deney grubunda
yazma puanlarinda anlaml bir gelisme ortaya ¢iktigi (p = .01%*), kontrol grubunun 2.40+1.88'ine kiyasla
ortalama 7.67+2.85'lik bir gelisme oldugu bulunmustur. Ote yandan, hicbir grubun yazmaya iliskin
tutumlar1 anlamli bir sekilde degismemistir (p = .88). Cinsiyete 6zgli analiz ayrica, kontrol grubunda
yazma puanlarindaki iyilesmede cinsiyete dayali bir fark olmamasina ragmen, deney grubundaki erkek
katilimeilari p = .04* diizeyinde bir iyilesme gosterdigini ortaya koymustur.
Calismanin ardindan, deney grubundaki bes katilimcidan yansitict i¢ goriiler elde etmek igin dort
Ogrenme yansitma sorusu kullanilmistir. Sonuglar, katilimcilarin KY uygulamast ile ilgili biiyiik dlciide
olumlu duygulara sahip olduklarmi, bu uygulamanin yazma becerilerini artirma, dil yeterliligini
gelistirme ve gelismis kelime bilgisi, dil bilgisi dogrulugu ve yazmaya olan giivenin artmasi gibi ¢esitli
bireysel faydalar1 oldugunu gostermistir. Avantajlarin1 kabul etmelerine ragmen, birka¢ katilimci
uygulamanin tekrar eden dogasi nedeniyle zaman zaman tekdiizelik ve sikilma yasadiklari
bildirmislerdir. Dezavantajlarina ragmen, O6grencilerin gorlisleri ¢ogunlukla olumlu oldugu ortaya
cikmis ve 0grenciler yeni yazma tekniginin dil gelisimini desteklemedeki etkinligini vurgulamiglardir.
Yorumlar ayrica, Ogrencilerin dil becerilerine ve yazma giivenine Onemli katki saglayan KY
uygulamasinin potansiyel avantajlarini da vurgulamaktadir. Ogrencilerin segilen konularla ilgili
secimlerini analiz ederek, konu popiilerligindeki haftalik degisim, bireysel tercihlere hitap eden ve farkli
ilgi alanlarmi, deneyimleri ve O0grenme stillerini kapsayan daha ilgi ¢ekici bir 6grenme ortamini
destekleyen bir dizi konuya sahip olmanin degerini vurgulamaktadir.
KY’nin etkili olmasinin bir diger nedeni, 6grencilere yazma ve ¢aligmalar1 hakkinda geri bildirim alma
sans1 vermesi olabilir. Hinkel'e (2004) gore, bu tiir bir egitim 6Zrencilerin yazma siirecine daha kapsamli
bir sekilde katilmalarini saglar, bu da yazma siirecini daha iyi anlamalarina ve yazma becerilerinde bir
gelismeye yardimci olabilir. Ek olarak, KY 6grencilerin kelime dagarcigini ve dil bilgisi becerilerini
gelistirmelerine ve fikirlerini agik ve tutarli bir sekilde ifade etme yeteneklerini gelistirmelerine yardimci
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olabilir (Silva ve Matsuda, 2002). Ayrica, dolayli kodlanmamis geri bildirim kullanilarak, 6grenciler
kendi hatalarim diizeltmek i¢in dnceki bilgilerini etkinlestirmeye zorlanirlar.

Dahasi, 6grenciler hatalarimin ne oldugunu anlamaya g¢alisirken is birligi yapmalarin1 saglar. Dil
ogrencilerinin hatalarini fark etmelerine yardime1 oldugu i¢in diizeltici geri bildirimin olumlu etkilerini
goz ardi etmek imkansizdir. Bu nedenle Ogretmenler cesitli diizeltici geri bildirim bigimlerinin
potansiyelinin farkinda olmali, bunlar1 uygun sekilde kullanmali ve 6grencilerinin dil farkindaliklarim
artirmada bu taktiklerden yararlanmalidir. Heaton ve Pray'e (1982) gore, 6grenciler kendi konularini
se¢cme Ozgiirliigline sahip olduklarinda daha az kisitlanmis hissederler ve yazmaya karst daha olumlu
tutumlar gelistirirler. Dahasi, dil bilgisi ve kelime bilgisi agisindan, 6grenciler endiselenmeden yazma
sansina sahip oldular. Bu ayrica onlara yazmanin keyfinin farkina varmalarini sagladi, ¢linkii KY nin
temel 6zelliklerinden biri 6grenicilere yazarken keyif almalarina yardime1 olmaktir.

Ozetle, yukarida belirtilen tiim sonuglar K'Y nin dgrencilerin yazma puanlarmi iyilestirmede ne kadar
etkili oldugunu gostermektedir. Ogrencilerden gelen olumlu geri bildirimler, KY uygulamasinin olumlu
bir 6grenme deneyimi gelistirmedeki degerini pekistirmektedir. Dahasi, konu segimleriyle gosterildigi
gibi bireysel tercihlerin anlasilmasi, 6grencilere etkili bir sekilde ulasmak i¢in ¢esitli grenme firsatlar
sunmanin 6nemini vurgulamaktadir. Bu bulgular, 6grencilerin genel yazma deneyimlerinde kapsamli
bir iyilesme saglamak i¢in dil 6greniminin hem biligsel hem de duygusal boyutlarina odaklanan belirli
stratejilere olan ihtiyaci ortaya koymaktadir.

Sonuc¢

Bu ¢alismanin sonuglari, kiigiik 6rneklem biiyiikliigii de dahil olmak {izere ¢alismanin sinirhliklarina
ragmen KY tekniginin uygulanmasinin 6grencilerin yazma becerileri {izerinde olumlu bir etkiye sahip
oldugunu, ancak yazmaya yonelik tutumlan iizerinde higbir etkisi olmadigini ortaya koymaktadir.
Ogrencilerin ¢gogunlugu yazma uygulamasindan memnuniyet duyduklarini dile getirerek fikirlerin ifade
edilmesinde, kelime dagarciginin kullaniminda, dil bilgisi dogrulugunda ve yazmaya iliskin genel
giivende iyilesme konusunda deneyimledikleri faydalari belirtmislerdir. Bu sonuglar, yazma egitiminde
yapilandirilmis yaklagimlarin 6nemini vurgulayan onceki arastirmalarla tutarlidir (Jones, 2018). Bu
bakis acis1 ile KY wuygulamasi Ogrencilere yazma aligkanhigi kazandirmak adina gereklidir.
Ogretmenlerin roliine gelince, miifredat tasarimi1 imkansiz olabilir, ancak dersleri buna gore tasarlamak
onlarin kontroliindedir, bu nedenle bir 6gretmenin alabilecegi bir eylem plani, yazma basarist ile ilgili
olarak uzun vadede daha verimli sonuglar verecektir.

Kisitlamalar

Etkinlik o6grenciler acisindan oldukga faydali olsa da ogretmenler agisindan bazi siirlamalar
bulunmaktadir. Oncelikle, dgretmenlerin baslangig veya temel seviyedeki o&grencilerle etkilesim
kurmast zor olabilir. Ozellikle dogru geri bildirim tiirii ayrmtil olarak ele almmalidir. Bir diger kisitlama
ise kapsamli yazmanin degerlendirme icermemesidir, ancak okul politikalar1 nedeniyle 6gretmenler
ogrencilerin kagitlarimi degerlendirmek zorunda kalabilirler. Ayrica, zaman kisitlamalari nedeniyle
ogretmenler boyle bir yazma etkinligini verimli bir sekilde uygulamayabilirler. Ek olarak, bulgularin
genellenebilirligini sinirlayabileceginden 6rneklem biiyiikliigii dikkate alinmalidir. Bunlarin yani sira,
dilbilgisi, yazzim ve kelime dagarciginin kontrol edilmemesi uzun vadede Ogrenimin dogrulugu
acisindan baz1 sorunlara yol acabilir. Katilimcilarin yeni uygulama hakkindaki gortisleri ve deneyimleri,
kendi algilar1 ve beklentileri tarafindan etkilenebilir; bu da nesnel gelisim 6lgiileriyle gelisebilir. Daha
da 6nemlisi, 6grenciler arastirmacinin beklentilerini kargilamak isteyebilecekleri i¢in etkinlikle ilgili
olumlu geri bildirim verme duygusu gelistirebilirler ve bunun sonucunda bu inang Ogrencilerin
cevaplarini olumsuz yonde etkileyebilir.

Yazma Og@retimi icin Oneriler
KY, yalnzca kelime dagarcigini ve dilbilgisini degil, ayn1 zamanda genel dil yeterliligini de gelistirdigi
icin biitiinlesik bir 6gretim yontemi olarak kabul edilebilir. Yogun yazmanin aksine, KY farkli 6grenci
oOzelliklerine hitap eden cesitli konular ve stiller aracilifiyla yazma akiciligimi gelistirmeyi amaglar.
Ogretmenler, ders planlarina serbest yazma etkinlikleri entegre ederek siniflarinda bu yazma gretimi
yonteminden faydalanabilirler. Ogrenciler degerlendirilme endisesi duymadan yazdiklarinda ve bu
Ozgiirliigii hissettiklerinde, daha rahat ve ilgili hale gelirler ve bunun sonucunda olumlu gelismeler
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ortaya ¢ikar. Geri bildirime gelince, kodlanmamis formlar saglamak elestirel diisinme becerilerine
yardimci olacak ve siniftaki is birligine katkida bulunacaktir. Ozetle, KY nin yardimiyla 6grencilerin
daha yetenekli yazarlar ve dil kullanicilar1 haline gelmeleri beklenmektedir.

Gelecek Calismalar icin Oneriler

Bu arasgtirma, EW'nin iiniversite seviyesindeki 6grenme ortamindaki gercek ¢ikarimlarini sunarak ve
EW'hin cinsiyet ve yazma konusundaki tutum iizerindeki etkilerini ortaya koyarak, gelecekteki
caligmalara katkida bulunmay1 hedeflemektedir. Buna paralel olarak, gelecek caligsmalarda 6zellikle
kelime bilgisi ve dil bilgisi gibi dil yonleri incelenebilir. Ek olarak, tim 6gretmenlerin ve egitmenlerin
farkli egitim ortamlarinda, farkli seviyelerdeki 6grencilerle KY nin etkileri hakkinda benzer ¢aligmalar
yiirlitmesi faydali olacaktir. Bunun yam sira, gelecekteki calismalar, EW'nin yazma konusundaki
tutumlar iizerindeki uzun vadeli etkilerine ve diger becerilerle entegrasyonu ile genel dil yeterliligindeki
bagariya odaklanabilirler. Bu konularda aragtirma yapmak, K'Y nin yazma egitimini nasil etkiledigini ve
dil egitiminde ne gibi yenilikler getirecegini genis dlgekte anlamamiza yardimei olacaktir.
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