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Abstract

This study aims to develop parallel forms of the Teachers’ Compliance with Professional Ethics in
Relations with Students Scale for secondary school teachers and students. The first study group
comprised 266 secondary school teachers and 427 students, while the second group included
216 secondary school teachers and 851 students. Exploratory factor analysis revealed a single-
dimensional structure consisting of 18 items for teacher and student scales, and the total variance
explained by this structure was found 64.00% and 48.00% respectively. Confirmatory factor
analysis confirmed that both scales maintained their single-dimensional structure, fitting well and
meeting the criteria for goodness-of-fit indices. The Cronbach's o internal consistency coefficient
was .96 for both scales. These findings indicate that teachers’ compliance with professional ethics
in relations with students scales for secondary school teachers and students are valid and reliable
scales.

Keywords: ethics, professional ethics, ethics for teaching profession, scale development

*This study is produced from the first author’s master’s thesis. A part of the research was presented at the 7th
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Ogretmenlerin Ogrencilerle Iliskilerde Mesleki Etik
Ilkelere Uygun Davranma Olceklerinin Gelistirilmesi:
Ogretmen ve Ogrenci Formlar1™

Oz

Bu ¢calismanin amact, ortadgretim dgretmen ve dgrencilerine yonelik Ogretmenlerin Ogrencilerle
Iliskilerde Mesleki Etik Ilkelere Uygun Davranma Olceklerinin gelistirmektir. Ilk ¢calisma grubunu
ortadgretim kurumlarindan 266 6gretmen ve 427 ogrenci, ikinci ¢calisma grubunu 216 ogretmen ve
851 ogrenci olusturmustur. Agumlayici faktor analizi ¢alismalart her iki élgek igin 18 maddelik tek
boyutlu bir yapi ortaya koymus ve bu yapinin agikladigi toplam varyans oraninin 6gretmen olgegi
icin %64.00, ogrenci 6lgegi icin %48.00 oldugunu gostermistiv. Dogrulayict faktor analizinin
ogretmen ve ogrenci olgekleri igin ortaya koydugu uyum indeksi degerleri de modelin veriyle uyumlu
oldugunu géstermistir. Giivenilirlik ¢alismalar: kapsaminda Cronbach o i¢ tutarlilik katsayist her
iki olgek icin .96 olarak hesaplanmigtir. Elde edilen bulgular, ortacgretim ogretmen ve égrencilerine
yonelik Ogretmenlerin Ogrencilerle Iliskilerde Mesleki Etik Ilkelere Uygun Davranma Olceklerinin
gecerli ve giivenilir oldugunu géstermektedir.

Introduction

Educational activities are among the most critical tools for countries in
shaping their future. Achieving the desired goals in education is closely related
to the qualities of teachers. It is emphasized that innovations in education can
only be implemented through teachers (Ministry of National Education [MoNE],
2017). There is a need for qualified teachers, and teachers are expected to possess
certain competencies. Within the framework of the Teacher Training Component
of the Basic Education Support Project, MoNE (2008) conducted studies on
competencies for teaching profession and, with the approval of the Board of
Education on April 14, 2006, enacted the Teaching Profession Competencies as
six main competencies, 31 sub-competencies, and 233 performance indicators.
Later, to address the needs arising from national and international developments,
competencies of the teaching profession were re-defined under three main title
in 2017: 1) Professional knowledge, 2) Professional skills, and 3) Attitudes and
values, under which 11 competencies and 65 indicators were specified (MoNE,
2017).

In Tiirkiye, besides MoNE (2017), some researchers (e.g. Tican Basaran
etal.,2017; Celebi and Akbag, 2012; Giindiiz and Coskun, 2012; Manolova, 2011,
Sakin, 2007) and institutions/organizations (e.g. Turkish Education Association
[TED], 2009) have also conducted studies to determine teacher competencies.
A comparison of the professional competencies developed for teachers by TED
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(2009) and MoNE (2017) shows that a teacher must also be capable of acting
responsibly and critically within the framework of ethical principles.

The concept of ethics is gaining more importance in our lives (Aydin
2012). Just as evaluating all human actions within the context of ethical values
is not possible, discussing any human activity that is entirely unrelated to ethical
values is equally challenging. Ethics is a discipline that centers on the purpose
of human existence, clarifying the concepts of good and evil in alignment with
human nature. Ethics thoroughly addresses the issues encountered in personal
and social life, offering solutions and proposing new ethical approaches and
principles based on rational and critical inquiry by accessing accurate information
about existence (Giiglii et al., 2003).

Ethical principles are fundamental guidelines that aid individuals in
discerning right from wrong, shaping their behaviors and making decisions.
These principles offer a framework for evaluating actions, intentions, and
outcomes, ensuring they align with moral values. They play a role in increasing
the likelihood of protecting human dignity in situations where individuals are
compelled to act but lack sufficient competence (Kuguradi, 2003).

Professional ethics provides a comprehensive set of ethical principles
and standards that guide and shape an individual’s professional behavior (Aydin,
2012). Professional ethics serve as the codes of conduct that command members
of a particular profession to act according to specific rules, limit arbitrary choices,
exclude incompetent and unprincipled members from the profession, regulate
professional competition, and illustrate the ideals of the profession. Professional
ethics encompass the approaches, attitudes, and behaviors that must be considered
in practicing the profession regardless of where it is practiced. In this aspect,
professional ethics gives a profession a universal identity (Erdem, 2012).

In Tirkiye, the Professional Ethical Principles for Providers of
Educational Services, which includes teachers as an official professional group,
was first established by the MoNE in 2015. These principles are presented under
six main headings: Ethical principles related to the teaching profession; ethical
principles in relationships with students, colleagues, parents, school management
and society and ethical principles for school administrators in relations with
teachers, students, and parents (MoNE, 2015). The first five headings pertain to
ethical principles for teachers, while the last includes additional ethical principles
specifically for administrators.
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Among the six main headings (MoNE, 2015), ethical principles
in relationships with students are emphasized further with additional eight
subheadings and specific explanations below:

Love and respect: Educational activities are grounded in love and
respect from start to finish. The educator fosters a sense of love in every student,
demonstrating care without regard for differences or deficiencies. By embodying
the values of kindness toward younger students and respect toward older ones,
the educator sets an example, taking care to avoid words or actions that could
embarrass or harm a student’s dignity.

Being a good role model: The educator serves as a positive role model
through words, actions, demeanor, and appearance, inspires students’ desire and
determination to learn through her/his knowledge and expertise, and carefully
avoids any attitudes or behaviors that might set a negative example.

Being understanding and tolerant: The educator approaches all students
with different characteristics with the same understanding and tolerance as others.

Acting fairly and equitably: In practicing their profession, the educator
upholds respect for human rights, treating all students fairly and equally, regardless
of race, language, religion, color, political views, or family status. They ensure
that all students have equal access to educational opportunities, providing each
with the attention needed to foster their development.

Considering the student’s development: The educator fosters students’
physical, emotional, social, cultural, and moral development, building sincere,
trust-based communication with them. In the classroom, they encourage students
to express themselves freely and actively participate. The educator strives to
nurture individuals who are physically and mentally healthy, morally grounded,
self-confident, and responsible.

Protecting confidential information about the student: The educator
respects the confidentiality of information regarding the student, safeguarding it
and sharing only in cases of legal obligation or emergencies. They do not disclose
details about the student’s private life to anyone outside the family.

Not reflecting negative psychological states: The educator does not
disclose or reflect personal feelings, such as sadness, distress, or unhappiness
stemming from personal, family, or environmental reasons, onto the students.
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Avoiding mistreatment: The educator avoids any behavior that could
negatively affect a student’s physical and mental health, social development, or
education. If they become aware of a student facing mistreatment, whether in
or outside of school, they take appropriate action and report the situation to the
relevant authorities.

The establishment of ethical principles for educational service providers
by MoNE is extremely important for ensuring that the services provided in
educational institutions are in line with shared principles among stakeholders.
Moreover, monitoring the extent to which these principles are implemented
is crucial for the future quality of education and, ultimately, for the quality of
society. These principles contribute to aligning services with shared values among
stakeholders and underscores the significance of monitoring their implementation.

For the establishment and dissemination of professional ethical principles
in educational institutions, it is essential that educators act in accordance with
these principles, serving as role models for students who will shape the country’s
future, and help them develop ethical thinking skills and behaviors (Goziitok,
1999). Students often emulate their teachers in many aspects as the role models.
In higher education institutions, where various professional groups are trained,
it is expected that faculty members also comply with professional ethics during
the educational process. By doing so, they can serve as role models for their
students, who are future professionals and scientists, helping them to adopt
ethical principles (Erdem, 2012; Goziitok, 1999). Students also look up to their
faculty members as role models in professional ethics, just as they do in many
other areas (Kuther, 2003).

When examining the local literature on the compliance of teachers with
ethical principles, several studies have utilized various scales to assess teachers’
views and behaviors. In a study exploring the perspectives of preschool teachers
on professional ethical principles (Tarkogin and Yildizhan Bora, 2018), the
Ethical Behaviors of Preschool Teachers Scale (OOEDO) developed by Sakin
(2007) was implemented. In studies concerning primary school teachers (Ozen,
2017), the Ethical Principles Scale for the Teaching Profession developed by
Manolova (2011) was employed. For studies involving middle school teachers
(Yesilyurt and Kilig, 2014), the Teacher Ethical Values Scale According to
Student Perception developed by Giindiiz and Coskun (2012) was conducted. In
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other study involving high school teachers data was collected by Teacher Ethical
Behavior Scale developed by Celebi and Akbag (2012). At the higher education
level, Tican Basaran et al. (2017) developed scales based on the Ethical Behavior
Principles of Higher Education Institutions determined by the HEC, examining
faculty members’ compliance with these principles.

Excluding higher education, the scales utilized at other educational levels
were independently developed by researchers drawing from existing literature.
However, there has been no official scale development effort by the MoNE to
assess compliance with the professional ethical principles, which have been
officially announced and binding for in-service teachers since 2015. As a result,
studies concentrating on teachers’ compliance with the professional ethics have
not yet been represented in the literature. Furthermore, it is believed that studies
solely focusing on teachers may not provide a complete understanding of their
compliance with professional ethics. There is a necessity for triangulation studies
that incorporates the viewpoints of students, who have the chance to closely
observe teachers’ ethical conduct. Nonetheless, it is crucial to consider the
developmental stages of the students in such studies.

Understanding the compliance of teachers with official professional
ethics is crucial for monitoring the implementation of the ethical principles,
guiding activities to enhance teacher quality, and improving the future quality
of education. Furthermore, it would provide MoNE with scientific data as the
policymaker, showing the practical application of the developed professional
ethics.

In this context, the aim of this study is to develop the Teachers’ Compliance
with Professional Ethics in Relations with Students Scale (TCPERSS) for
secondary school teachers and students. The objective is to determine the extent
to which secondary school teachers comply with the professional ethics in their
relations with students, as specified in the professional ethics for providers of
educational services put into practice by the MoNE in 2015.

Methods
Design of the Study

In the process of developing the TCPERSS for secondary school teachers
and students, scale development steps proposed by DeVellis (2003) were
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followed. The aim was to create data collection instruments for both teachers
and students that would validly, reliably, and impartially reflect the extent to
which teachers comply with the ethics in their relationships with students, as
determined by the MoNE (2015). Furthermore, these instruments were designed
to be implemented across different secondary education institutions and to
facilitate precise and straightforward reporting of the collected data. Therefore,
a multi-phase data collection instrument development process was employed
to provide comprehensive evidence, derived from both statistical analyses and
expert opinions, regarding validity and reliability.

Study Group
This study was conducted with two different study groups.

First study group: In the context of scale development studies, the principal
objective in selecting the study cohort is to capture a diverse spectrum of
behavioral variances to be measured with precision (Anastasi, 1982). Therefore,
when determining the sample for scale development, the goal is to reach a
heterogeneous group that possesses all levels of the behavior to be measured,
rather than to represent a country, region, or similar entities accurately (Acar
Giivendir and Ozer Ozkan, 2022). In line with this approach, data collection for
the Exploratory Factor Analysis (EFA) was planned in the first stage, targeting
secondary school teachers and students in the Mentese district of Mugla. The
focus was on obtaining sufficient variance in the sample (Erkus, 2014). To
ensure that teachers and students from various secondary schools in the district
were represented in the study group proportionally to their presence in the
target population, stratified sampling was employed (Biiytiikoztiirk et al., 2021;
Cing1, 1994; Karasar, 2019). Additionally, in deciding the sample size for scale
development, it is recommended to consider 5-10 times (Biiyiikoztiirk, 2020; Kass
and Tinsley, 1979) or 10 times the number of items (Nunnally, 1978). Therefore,
the first study group aimed to include at least 180 teachers and 180 students (10
times the number of 18 items).

Accordingly, with a 95% confidence interval and based on stratified
sampling according to school type, the initial study group was planned to include
at least 218 teachers and 357 students. However, the actual participation included
307 teachers and 494 students. After data cleaning, the final study group consisted
of 266 teachers from different secondary schools and fields, and 427 students
from different grade levels.
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Second study group: The second study group consisted of teachers and students
from secondary schools in other districts of the same province, excluding the
district where the initial data were collected. Due to difficulties in finding the
targeted number of volunteer teachers from the specified secondary schools in the
initial stage, and because of the larger target population for sampling, appropriate
sampling was conducted in the second stage (Biiyiikoztiirk et al., 2021). Upon
examining the data obtained from the second study group before Confirmatory
Factor Analysis (CFA), it was found that 109 teachers (29.82%) and 244 students
(22.28%) did not provide an appropriate response to the attention check item (if
I encounter this item, I will select the option ‘moderately comply with’). After
filtering out the data that did not provide an appropriate response to the attention
check item, the second study group finally comprised 216 teachers and 851
students from different types of secondary schools.

The Scale Development Process

During the development of parallel scales for teachers and students,
the scale development steps and procedures proposed by DeVellis (2003) were
followed and are summarized in Figure 1.

Figure 1

Steps and Procedures Followed in Developing Teacher and Student Scales

Steps proposed by DeVellis (2003) Steps conducted in the study

Determination of the 1 1 Examination of ethical principles and other
structure to be measured literature for educators by the MoNE.

Establishment of item pools for teachers

Creation of item pool 2 2 and students based on ethical principles

for educators by the MoNE.

e e el i S oo e vaea e
P ikert-type scale with 5 options was used as

the measurement format (5 = completely
measurement format S

comply with - 1 = comply with not at all).
Expert review of 4 4 Opinions of experts were obtained.
draft items Piloting.

Control items were added to the scales in the
Addition of validity 5 5 ¥ application with the statement: If I
(control) items encounter this item, T will select the option

moderately comply with.
eElmeattioner Data were collected from:
e 6 6 1) 266 teachers and 427 students

2) 216 teachers and 851 students

Validity (content validity, EFA, CFA) and
Evaluation of items 7 7 reliability (Cronbach's a internal consistency.

coefficient) studies were conducted.

Single-dimensional 18-item scales were
Finalization of the scale 8 8 developed for teachers (Cronbach's a =

0.961) and students (Cronbach's a = 0.957).
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Following DeVellis’s (2003) recommendations, the development of data
collection instruments commenced with a thorough literature review, which
included examining the Professional Ethics for Education Service Providers
outlined by the MoNE (2015) and categorized under six main headings, were
scrutinized. Upon review, the section titled Ethical Principles for School
Administrators in their Relationships with Teachers, Students, and Parents was
excluded from consideration. As a result, the scope was narrowed down to five
main categories: Ethical Principles Related to the Teaching Profession, Ethical
Principles in Relations with Students, Educators, Parents, School Management
and Society.

Subsequently, the research team and measurement and evaluation
experts conducted discussions, leading to a decision to focus exclusively on the
dimension of Ethical Principles in Relations with Students. This decision aimed
to streamline the development process and ensure the creation of user-friendly
instruments. This focus resulted in the formulation of a pool of 18 draft items,
covering the eight subtopics taking place under the topics of Ethical Principles
in Relations with Students. Additionally, local literature on teachers’/faculty
members’ compliance with the professional ethics was consulted during the
drafting.

After careful examination by the experts for relevance to the research
objectives, clarity, coherence with other items, and delineation of boundaries,
the draft data collection instruments consisting of 18 items for both students and
teachers were prepared in a five-point Likert scale (5 = completely comply with, 4
= mostly comply with, 3 = moderately comply with, 2 = mostly not comply with,
1 = not comply with at all). Distribution of draft items according to subheadings
is as follows: Love and respect (1, 2, 3), Being a Good Role Model (4, 5, 6),
Being Understanding and Tolerant (7), Acting Fairly and Equitably (8, 9),
Considering the Student’s Development (10, 11, 12, 13), Protecting Confidential
Information about the Student (14), Not Reflecting Negative Psychological States
(15), Avoiding Mistreatment (16, 17, 18). Items in the teacher scale starts with
“My colleagues” and in the student scale with “My teachers”. Final version of the
both scales presented in appendices.

Feedback were sought from two experts each in the fields of measurement
and evaluation, teacher education, and ethics in education, along with one expert
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in Turkish education. Subsequently, the scales were piloted face-to-face with two
secondary school teachers and two students. Following the piloting and expert
opinions, the scales were finalized, and permissions were obtained from the Social
and Human Sciences Ethics Committee of Mugla Sitk1 Kogman University and
the Mugla Provincial Directorate of National Education.

Data Collection and Analysis

The initial data were collected using face-to-face paper-and-pencil
methods during the spring semester of the 2022-2023 academic year. In contrast,
the second stage data, owing to the widespread geographic dispersion of the target
population, were gathered with technological assistance and by visiting schools
as extensively as feasible during the fall semester of the 2023-2024 academic
year.

To ascertain the construct validity of the preliminary scales created
for teachers and students, EFA and CFA were performed using SPSS 22.0 and
JAMOVI 2.2.5, respectively. Additionally, the internal consistency coefficients
(Cronbach’s o) were calculated.

Literature suggests that when approximately 10.00% of individuals
respond carelessly or randomly to a scale, it significantly distorts the factor
structure of the scale (Huang et al., 2012; Woods, 2006). Moreover, identifying
individuals who respond carelessly/randomly solely based on person fit indices
or Mahalanobis distance is inadequate; for instance, individuals who assign full
scores to all items cannot be classified as such based solely on these indices
(Hambleton, 2000). This implies that there may be more individuals responding
carelessly or randomly than can be identified using these indices. Consequently,
prior to EFA, data cleansing was performed using the ‘Mahalanobis’ function
in R 3.5.1 (2018-07-02). It was discovered that approximately 13.00% of the
teacher dataset and 14.00% of the student dataset contained inconsistent data
based on Mahalanobis distance. After data cleansing, the teacher dataset had 266
and the student dataset 427 participants, making them suitable for EFA. To assess
sample size adequacy, the Kaiser-Meyer-Olkin (KMO) measure and Bartlett’s
Test of Sphericity were conducted to determine if the data were suitable for EFA.

The structure revealed in EFA needs validation. Therefore, after
conducting EFA studies in scale development, if feasible, CFA studies are carried
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out using data obtained from a separate study group (Worthington and Whittaker,
2006; Yaslioglu, 2017) to assess the suitability of the structure identified in EFA.
The adequacy of the single-dimensional structure obtained at the end of EFA
was also examined using CFA with data collected from the second study group.
Before conducting CFA, data were scrutinized using both Mahalanobis distance
and the attention check item. Approximately 34% of the teacher data and 22%
of the student data were deemed inconsistent and removed. After cleansing, the
teacher dataset had 216 participants and the student dataset had 851, making
them suitable for CFA. Maximum likelihood estimation was employed in the
CFA process.

Findings
The studies conducted to validate the teacher and student scales are
presented below under relevant headings.

Content Validity Studies

The preparation of the professional ethics principles by the MoNE
proceeded as follows:

The Strategy Document and Action Plan for Increasing Transparency
and Strengthening the Fight Against Corruption in Tiirkiye was approved by the
Council of Ministers and published in the Official Gazette on 22.02.2010, thus
put into practice. This Action Plan aimed to establish ethical principles for each
professional group within public administration and prevent conflicts of interest.
To achieve this, the MoNE initiated the development of professional ethics for
educators.

The basis for these studies included the United Nations “International
Code of Conduct for Public Officials” and the Regulation on “Ethical Conduct
Principles for Public Officials and Application Procedures and Principles,”
which were in effect at that time. Initially, written opinions from MoNE units
were gathered, followed by the formation of a multi-party working group
comprising representatives from the Prime Ministry, MoNE, and teacher unions.
A commission study was then conducted in Izmir with the participation of MoNE
representatives, district education branch managers, inspectors, and teachers.

To ensure the compatibility of the identified principles with international
standards, various country examples were also included in the study. Under the
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coordination of the Prime Ministry, two separate workshops were organized to
finalize the ethical principles. These workshops included MoNE representatives,
district education branch managers, school principals, teachers, students, parents,
representatives from civil society and unions, and academics (MoNE, 2015).

The comprehensive, multi-faceted, and multi-stage studies conducted by
the MoNE, based on a wide range of literature, were considered valuable for
content validity. This was supported by the decision that no item needed to be
removed from the scale based on the item load values in Table 3. To ensure content
validity, additionally opinions were obtained from two experts in measurement
and evaluation in education, teacher education, and ethics in education, as well
as one expert in Turkish education. The draft scales were then piloted with two
secondary school teachers and two students.

Structural Validity Studies

To demonstrate the structural validity of the draft scales developed
for teachers and students, both EFA and CFA were conducted. Factor analysis
involves applying multi-faceted statistical techniques to uncover and explain
the underlying structure within the data obtained in the research (Crocker and
Algina, 1986). By analyzing the relationships between variables, factor analysis
identifies factors or dimensions. It can also be used to summarize or rename data
(Kim and Mueller, 1978).

EFA studies: Before conducting the EFA, the KMO test was performed to assess
sample size adequacy, Bartlett’s sphericity test was conducted to determine the
suitability of the data for EFA. The results are presented in Table 1.

Table 1

Results of KMO Test and Bartlett's Test for Teacher and Student Scales

Teacher Student
KMO test .96 .96
Bartlett’s sphericity test x2 4694.721 4419.327
sd 153 153
p .000 .000

The adequacy of the sample size, as demonstrated by the KMO test
results in Table 1, was determined to be .96 for the teacher scale and .96 for
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the student scale. Values above .70 indicate good sample adequacy in terms of
relationships (Can, 2014), thus implying that the sample size is sufficient for
EFA (Biiyiikoztiirk, 2020). Additionally, the significant results of the Bartlett’s
sphericity test indicate adequate relationships, confirming that the data are
suitable for EFA (Biiyiikoztiirk, 2020; Can, 2014).

The Principal Axis Factoring technique was employed to determine the
factors for both the teacher and student scales. This technique aims to identify the
factors that explain the variance in the data. A single factor with an eigenvalue
greater than 1 was obtained for all 18 items on both scales. The variance explained
by the first dimension was 64.00% for the teacher scale and 48.00% for the
student scale, respectively. A higher total explained variance indicates that the
intended structure is well measured (Biiyiikoztiirk, 2020). While Biiyiikoztiirk
(2020) suggests that in unidimensional structures in social sciences, the explained
variance can be as low as 30.00%, Reckase (1979) indicates that the first factor
should explain at least 20.00% of the variance. In this study, 64.00% of the
variance was explained in the teacher scale and 48.00% in the student scale.
Based on the proportion of the total explained variance, it was concluded that the
scales effectively measure the intended structure.

In scale development studies, determining the number of factors involves
considering whether an additional second factor contributes at least 10% of the
variance explained by the first factor. This criterion is applied because adding
another factor can increase the complexity of the structure. Therefore, an
increase of at least 10% in the proportion of explained variance with the addition
of a second factor is considered a standard (Kilig, 2022). To evaluate this, the
eigenvalue and variance values for the first and second dimensions in the teacher
and student scales were analyzed, and the results are provided in Table 2.
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Table 2

Eigenvalues and Variances for the First and Second Dimensions in Teacher and
Student Scales

Dimension Eigenvalue  Variance Cumulative variance
Teacher 1 11.77 64.40 64.40

2 0.73 4.08 68.48
Student 1 8.71 48.39 48.39

2 0.85 4.69 53.08

The findings in Table 2 indicate that in both scales, the second factor
did not contribute 10% to the first factor, confirming the decision that the scale
is unidimensional. To further support this decision, cumulative scree plots were
examined for both scales. The cumulative scree plots for the teacher and student
scales are presented in Figure 2.

Figure 2

Scree Plots for Teacher and Student Scales

Scree plot for teacher scale Scree plot for student scale

Scree Plot Scree Plot

Eigenvalue
Eigenvalue

\\\\\\\\\\\\\\\\\\
12 3 4 5 5 7 8 9 0 1h a2 5 1% 15 a6 7

\\\\\\\\\\\\\\\\\\
HEEEE H

The abrupt, distinct drop followed by a plateau evident in both graphs
in Figure 2 reinforces the conclusion that both scales possess a unidimensional
structure. In cases where it is determined that a scale is unidimensional, rotation
is unnecessary (Kilig, 2022). Therefore, no rotation process was carried out for
either scale in this study. The factor loadings, eigenvalues and variance explained
regarding the 18 items in both the teacher and student scales are presented in
Table 3.
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Table 3

Factor Loadings, Eigenvalues, and Explained Variance Ratios for Items in

Teacher and Student Scales

Item No

Factor loadings
for the items

in the teacher
scale

Factor loadings
for the items in
the student scale

1* (egitim ve dgretim faaliyetlerini saygi iizerine .74 72
dayandirirlar)

2 (dgrencilerini sever, sevdigini hissettirirler) a7 72
3 (6grenciyi utandiracak, onurunu kiracak séz ve .78 .62
davraniglardan kaginirlar)

4 (6grencilere iyi 6rnek (s6z, davranis, hal, .82 75
hareket, goriintiileri vb. ile) olurlar)

5 (bilgi birikimleriyle 6grencilerde 6grenme .80 .61
istegi/azmi uyandirirlar)

6 (6grencilere kotii drnek olusturacak tutum ve .80 .69
davranislardan kaginirlar)

7 (6zellikleri bakimindan farklilik gdsteren .79 .67
ogrencilere digerleri gibi anlayis/hosgorii ile

yaklagirlar)

8 (meslegini icra ederken insan haklarina saygi .86 73
duyarlar)

9 (biitlin 6grencilere adil ve esit davranirlar) .85 .66
10 (6grencilerin gelisimlerini (fiziksel, duygusal, .86 1
sosyal, kiltiirel, ahlaki) gozetirler)

11Attention check item (bu maddeyi okuyorsam .86 .73
orta diizeyde uygun davranirlar segenegini

isaretleyecegim)

12 (gelisimleri dogrultusunda 6grencileri ile .83 74
samimi ve giivene dayali iletisim kurarlar)

13 (6grencileri derslerde kendilerini ifade .88 18

etmeleri konusunda cesaretlendirirler)
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14 (iyi bireyler (bedenen, ruhen saglikli, iyi 74 .67

ahlakli, kendine giivenen, sorumluluk sahibi)

yetistirmek i¢in gereken ¢abay1 gosterirler)

15 (6grencileri ile ilgili gizli bilgileri yasal 75 .58

zorunluluklar ve acil durumlar disinda

paylasmazlar)

16 (kisisel durumlarini (iiziinti, sikinti, .85 72

mutsuzluk vb.) 6grencilere yansitmazlar)

17 (6grenciyi (beden, ruh saghigini, fiziksel, .76 73

sosyal gelisimini, egitimini vb.) olumsuz

etkileyecek sekilde davranmazlar)

18 (6grencinin kotii muameleye ugradigini fark .64 .65

ettiginde gerekli tedbirleri alirlar)
Eigenvalue = Eigenvalue =
11.80 8.70
Explained total ~Explained total
variance = variance =
64.00% 48.00%

*Items in the teacher scale starts with “My colleagues™ and in the student scale with “My

teachers”.

Based on the EFA results in Table 3, it was concluded that there is no
need to remove items from either scale, and the TCPERSS, developed for both
teachers and students, consists of a unidimensional structure comprising 18 items
each. For the teacher scale, the total eigenvalue was 11.80 with a total explained
variance of 64.00%, while for the student scale, the total eigenvalue was 8.70

with a total explained variance of 48.00%.

In the validity studies, the levels of relationship between the 18 items
forming the unidimensional structure were also examined. In this context,

heatmaps prepared for both scales are provided in Figure 3.
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Figure 3

Heatmaps (Inter-item Correlations) for the Teacher and Student Scales

Heatmap for the teacher scale Heatmap for the student scale
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Based on the heat maps depicted in Figure 3, it can be observed that all
items exhibit positive correlations with each other.

CFA studies: To validate the unidimensional structure identified by EFA in both
the teacher and student scales, it underwent testing through CFA. The CFA results
for the data obtained from teachers in the second study group are presented in

Table 4.
Table 4

CFA Results for the Teacher Scale

Item No  Value Standard error Z P

1 .54 .0397 13.49 <.001
2 .54 .0392 13.71 <.001
3 .52 .0405 12.76 <.001
4 .54 .0373 14.54 <.001
5 .60 .0423 14.23 <.001
6 .53 .0392 13.52 <.001
7 .53 .0405 13.05 <.001
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.53 .0354 14.97 <.001

.56 .0407 13.78 <.001
10 .60 .0383 15.60 <.001
11 .55 .0375 14.80 <.001
12 .56 .0391 14.42 <.001
13 .60 .0404 14.89 <.001
14 .39 .0420 9.23 <.001
15 44 .0395 11.15 <.001
16 Sl .0370 13.78 <.001
17 45 .0401 11.19 <.001
18 .36 .0431 8.32 <.001

Upon reviewing Table 4, it becomes apparent that the CFA outcomes
affirm the single-factor structure of the teacher scale. The conformity index values
(Hu and Bentler, 1999) pivotal to this determination are provided in Table 5.

Table 5
Basic Goodness of Fit and Acceptable Fit Index Values

Index Good fit Acceptable fit

X2 p> .05 p> .05

¥2 /sd 0<y2/sd<3 3<y2/sd<5
RMSEA 0 <RMSEA < .05 .05 <RMSEA < .08
CFI 95 <CFI<1.00 90<CFI<.95

TLI 95 <TLI<1.00 90 <TLI<.95
SRMR .00 <SRMR <.05 .05 <SRMR <.08

In Table 5, the significance of the y2 statistic indicates that the model
does not adequately fit the data. This metric is often dismissed because the y2
statistic tends to become significant as sample size increases and relies on the
assumption of equality between estimated and expected values (Brown, 2015).
While some researchers view the y2/df statistic, which aims to adjust for sample
size, as an acceptable criterion for model fit (Anderson and Gerbing, 1984),
Kline (2016) underscores that this statistic lacks a logical and statistical basis for
assessing model fit. Similarly, Wheaton (1987) advises against using this statistic
for assessing model fit.
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Brown (2015) classifies fit indices into three categories: Absolute
fit indices (¥2, SRMR, and RMR), incremental fit indices (RMSEA), and
comparative fit indices (CFI-IFI, TLI-NNFI). He recommends including at least
one index from each group in reporting. In this study, fit indices from all three
categories were reported, including SRMR, RMSEA, and CFI-TLI values. The fit
indices obtained from CFA for the teacher scale (RMSEA = .08; CFI=.94; TLI=.93)
indicated acceptable results. The CFA results for the data obtained from students
in the second study group are presented in Table 6.

Table 6
CFA Results for the Student Scale

Item No Value Standard error Z P

1 .67 .0264 25.5 <.001
2 .76 .0291 26.2 <.001
3 79 .0325 24.2 <.001
4 78 .0265 29.4 <.001
5 .81 .0314 25.7 <.001
6 .69 .0268 25.7 <.001
7 7 .0309 24.9 <.001
8 79 .0275 28.7 <.001
9 .89 .0360 24.8 <.001
10 .82 .0301 27.3 <.001
11 .83 .0294 28.2 <.001
12 79 .0315 25.1 <.001
13 .81 .0297 27.2 <.001
14 .63 0311 20.2 <.001
15 71 .0315 22.4 <.001
16 .80 .0303 26.3 <.001
17 .76 .0324 23.4 <.001
18 .76 .0347 21.8 <.001

The fit index values in Table 6 indicate that the fit indices for the student
scale obtained from CFA (RMSEA = .072; CFI = .95; TLI = .94) also produced
acceptable results based on the threshods in Table 5. These findings further
validate the single-factor structure of the student scale.
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Reliability Studies

Following the EFA and CFA studies, reliability analyses were performed
for teacher and student scales. In this regard, the internal consistency coefficients
of the scales were scrutinized, and the resulting Cronbach’s a values are presented
in Table 7.

Table 7

Reliability Statistics for Teacher and Student Scales

Scale Cronbach o Cronbach a
(Data from first study group) (Data from second study
group)
Teacher 97 .96
Student .94 .96

Upon examining Table 7, it is evident that the Cronbach’s a coefficients
of the scales after EFA and CFA are above .94. For values of .81 and above, the
reliability level of the scale is considered “excellent” (Ozdamar, 2004). Therefore,
it can be stated that the reliability level of the TCPERSS developed for secondary
school teachers and students after EFA and CFA is excellent.

Upon review of Table 7, it becomes apparent that the Cronbach’s
a coefficients of the scales following EFA and CFA exceed .94. According to
Ozdamar (2004), values of .81 and above indicate an excellent level of reliability
for the scale. Therefore, it can be concluded that the reliability levels of the
teacher and student scales following EFA and CFA, are excellent. Final versions
of both scales are presented in the appendices.

Discussion, Conclusion and Recommendations

Within the study’s framework, two scales were developed to effectively
measure the teachers’ compliance with the professional ethics in teacher student
relationships, ensuring reliability and validity across both teacher and student
samples. To define the scope of the scales, the Professional Ethical Principles for
Educational Service Providers, categorized into six main headings by the MoNE
(2015), were consulted. Following this review, the scales’ scope was narrowed
down to the title Ethical Principles in Relationships with Students directly
impacting both teachers and students and allowing both parties to express their
perspectives. In line with this, a parallel student scale was developed alongside
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the teacher scale to ensure data triangulation, allowing for the corroboration of
data obtained from teachers or students with data from the other group, thereby
enhancing reliability.

Upon reviewing the local literature concerning the examination of
teachers’ compliance with professional ethics, it becomes apparent that while
some studies solely focus on the teacher population (Celebi and Akbag, 2012;
Manolova, 2011; Ozen, 2017; Sakin, 2007; Tarkocin and Yildizhan Bora, 2018;
Yesilyurt and Kilig, 2014), others exclusively on students. Notably, the study by
Giindiiz and Coskun (2012), investigating teachers’ compliance with professional
ethics from the perspective of students highlights the development of the Student
Perception of Teacher Ethical Values Scale, which is tailored to fourth and eighth
graders.

In alignment with the scale development endeavors within the local
literature, the study by Tican Basaran et al. (2017) stands as the sole parallel
investigation. They devised parallel scales for both faculty members and students
based on the Ethical Principles of Higher Education Institutions determined by
the HEC. However, this study is confined to the Ethical Principles of Higher
Education Institutions, with the study group consisting of faculty members and
students from education faculties. In contrast, the present study, which centers on
the Ethical Principles in Relationships with Students from the MoNE and targets
secondary school teachers and students, represents a pioneering investigation
with the potential to carve out a new research domain in the local literature at
the secondary education level. This endeavor not only lays the groundwork
for research probing the ethical conduct of secondary school teachers in their
interactions with students using valid and reliable scales but also sets the stage
for scale development and exploration studies in other professional ethical
dimensions, such as compliance with professional ethics in relationships with
parents and colleagues.

Studies scrutinizing teachers’ ethical conduct contribute significantly to
the literature by furnishing scientific insights into educators’ compliance with
professional ethics while offering feedback to the MoNE on the ramifications of
the ethical principles they have delineated, areas necessitating updates, additional
required practices, and more. It is widely acknowledged that centrally imposed
educational policies not embraced by practitioners, namely teachers, run the risk
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of falling short of yielding the anticipated outcomes (Hopkins and Levin, 2000;
McLaughlin, 1991).

To ensure that validity and reliability studies are conducted with
dependable data, data cleansing was conducted prior to data analysis. Data
screening, which involves removing cases with inappropriate responses, is
recommended as part of the data analytics process (Tabachnick and Fidell,
2007) to achieve a clean dataset. There are numerous studies in the literature
demonstrating that careless, random, or invalid responses to scales negatively
affect the psychometric properties of data collection instruments (Hinkin, 1998;
Johnson, 2005; Meade and Craig, 2012).

Curran (2016), who examined the methods used to detect careless
responses, categorized these methods into 14 subheadings. One of these methods
is the “Mahalanobis Distance,” while another is the attention check item. An
attention check item directs participants to select a specific response option, as in
the example “Please select ‘moderately agree’ for this item” (Huang et al., 2012),
and participants who do not adhere to this instruction are considered suspicious
and may be removed from the dataset if deemed necessary.

While Mahalanobis Distance can be used as a cleaning method for data
collected without adding any items, the attention check item is incorporated into
the data collection tool before data collection begins. After implementation,
responses to this item in the dataset are examined to make decisions regarding
data cleansing. In the study, Mahalanobis Distance was used for data cleansing
before the EFA, and both Mahalanobis Distance and an attention check item were
used before the CFA. In the initial implementation, the percentage of individuals
with inconsistent responses identified by Mahalanobis Distance was 13.00% for
the teacher dataset and 14.00% for the student dataset. However, in the second
implementation, by utilizing both Mahalanobis Distance and the additional
attention check item, 34.00% of the teacher dataset and 22.00% of the student
dataset were removed.

To ensure the content validity of the scales, expert opinions were solicited
(Karasar, 2019) in two stages. In the first stage, opinions of MoNE representatives,
educational administrators, teachers, students, parents, representatives from
civil society and unions, and academic staff were gathered by the MoNE itself
during meetings and workshops organized by the MoNE (2015) to discuss ethical
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principles and provide explanations. In the second stage, opinions of academics
from relevant fields were sought regarding the draft items developed by the
researchers based on the professional ethics determined by the MoNE.

To demonstrate the construct validity of the scales, EFA was employed
initially, followed by the confirming the model using data from a second sample
through CFA. The EFA studies for both scales indicated that they consist of
a unidimensional structure comprising 18 items each. A single factor with an
eigenvalue greater than 1.00 was found for both scales.

Furthermore, following the criterion of a minimum 10% increase in
explained variance ratio with the addition of a factor (Kilig, 2022), it was observed
that both scales remained unidimensional. Adhering to Thurstone’s (1947) simple
structure criterion, which recommends minimizing the number of factors as much
as possible (Crocker and Algina, 1986), suggests that the teacher and student
scales developed in this study, with their 18-item unidimensional structure, are
straightforward and user-friendly. Moreover, the variance explained by a single
dimension in the developed teacher scale being 64.00% and in the student scale
being 48.00% further supports the robustness of the scales’ unidimensional
structure.

The factor loading values for the items in the teacher scale range from
.64 to .88, while in the student scale, they range from .58 to .78. Tabachnick and
Fidell (2007) consider factor loading values above .45 as significant, whereas
Kline (2016) regards values above .60 as high and values between .30 and .59 as
moderate. In this study, all items in the teacher scale exhibit factor loading values
above .60, indicating high significance. Similarly, in the student scale, 17 items
have factor loading values above .60, indicating high significance, while one item
has a factor loading of .58, which can be considered moderate. Therefore, these
findings suggest that each item contributes to the scale at the desired level of
significance.

The relationships between the items were further analyzed using
heatmaps, where negative relationships between variables are depicted in red,
positive relationships in dark green, and no relationship is indicated by the
absence of color (Revelle, 2016). In the heatmaps generated for both scales in
this study, it was observed that all items exhibited positive relationships with each
other and they were associated with teachers’ compliance with professional ethics
in their relationships with students.
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The psychometric strength of a developed scale is typically assessed
to ensure its validity and reliability (Noar, 2003). CFA is a crucial step in this
process. In this study, the CFA results for both the teacher scale (RMSEA =
.080; CFI = .94; TLI = .93) and the student scale (RMSEA = .072; CFI = .95;
TLI = .94) were found to meet the criteria proposed by Hu and Bentler (1999),
indicating acceptable results. These findings suggest that the model derived from
the developed scales aligns well with data obtained from a similar group, thus
confirming the 18-item unidimensional structure of the scales.

Following EFA and CFA, reliability studies were conducted by computing
the internal consistency coefficients of the scales. The Cronbach’s a coefficients
were found to be above .94. It’s worth noting that there’s no universally agreed-
upon cutoff point for Cronbach’s a in the literature (Taber, 2018). One of the
primary reasons for this variability is the tendency of this coefficient to increase
with the number of items in the scale (Taber, 2018). For the scales developed
in this study, the internal consistency coefficient for the 18 items significantly
exceeded .70. According to George and Mallery (2003), Cronbach’s o values
above .90 are considered excellent, above .80 are good, above .70 are acceptable,
above .60 are questionable, and above .50 are weak. Based on this criterion, both
the teacher and student scales exhibit excellent reliability.

The scales were designed for practicality. Both the teacher and student
scales have 18 items in a five-point Likert-type format, with no items requiring
reverse-coding. The total score ranges from 18.00 to 90.00, reflecting the
unidimensional nature of the scales. Total scores can be interpreted as follows:
1.00-1.79= not comply at all, 1.80-2.59= mostly not comply, 2.60-3.39=
moderately comply, 3.40 - 4.19 = mostly comply, 4.20 - 5.00 = completely comply.

In conclusion, valid and reliable scales for teachers and students have
been successfully developed to assess secondary school teachers’ compliance
with professional ethics in their relations with students, as stipulated by the MoNE
in Tiirkiye. Both scales are user-friendly and easily interpretable for respondents.

Given the developmental stage of students and their engagement with the
subject matter, this study, which focused on teachers and students from secondary
schools in a specific province in Tiirkiye, can be conducted with diverse study
groups from other provinces within the nation or from different countries
internationally.
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For enhanced reliability and validity of future scale development efforts,

it’s advisable to include an attention check item in the scales.

Scale development studies targeting teachers, students, parents,
colleagues, and other stakeholders, focusing on all or specific subcategories
of professional ethics set by the MoNE, could be conducted at the preschool,
primary and middle school levels. Such studies could offer valuable insights for
both policy development and practical implementation.
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Genisletilmis Ozet

Giris

Ogretmenlerin yerel ve evrensel degerleri gozeterek meslegini
yapabiliyor olmas1 gerekmektedir. Tiirkiye’de resmi anlamda, bir meslek grubu
olarak 6gretmenleri de kapsayacak sekilde ilk kez Milli Egitim Bakanligi (MEB)
tarafindan 2015 yilinda Egitim Ogretim Hizmeti Verenler icin Mesleki Etik
Ilkeler alt: baslik altinda sunulmustur (MEB, 2015). MEB tarafindan etik ilkelerin
belirlenmis olmasi, egitim kurumlarinda sunulan hizmetlerin paylasilan ortak
ilkeler dogrultusunda sunulmasi agisindan énemlidir. Bu ilkelerin ne kadarinin
hayata gectiginin izlenmesi i¢in gecerli ve glivenilir veri toplama araglarina ihtiyag
duyulmaktadir. Bu dogrultuda, bu ¢aligmanin amaci ortadgretim dgretmenlerin
egitim hizmeti verenler i¢in belirlenen mesleki etik ilkelerden Ogrencilerle
iligskilerde etik ilkelere uygun davranma durumlarimi incelemek amaciyla
ortadgretim Ogretmen ve Ogrencilerine yonelik Ogretmenlerin Ogrenciler ile
Iliskilerde Mesleki Etik ilkelere Uygun Davranma Olgeklerinin gelistirilmesidir.

Yontem

Ogretmenlerin Ogrenciler ile iliskilerde Mesleki Etik Ilkelere Uygun
Davranma Olgeklerinin gelistirilme siirecinde DeVellis’in (2003) nermis oldugu
Olcek gelistirme agamalar izlenmistir.

Calisma iki asamada dort farkli ¢alisma grubu ile yiiriitiilmiistiir. 11k
¢aligma grubunu %95.00 giiven araliginda Mugla Mentese ilgesinden okul tiiriine
dayali olarak yapilan tabakali 6rnekleme (Biiyiikoztirk vd., 2021; Cingt, 1994;
Karasar, 2019) ile belirlenen farkli orta 6gretim kurumlarindan, farkli branslardan
n=266 ogretmen ve farkli simif diizeylerinden n=427 6grenci olusturmustur.
fkinci calisma grubunu ise, uygun érnekleme (Biiyiikoztiirk vd., 2021) ile, aym
ilin diger ilcelerdeki farkli ortadgretim kurumlarindan ve branslardan belirlenen
n=216 6gretmen ve farkli siif diizeylerinden n=851 6grenci olusturmustur.

[k asama verileri 2022-2023 egitim gretim yil1 bahar déneminde yiiz
yilize kagit kalem yoluyla, ikinci asama verileri 2023-2024 egitim 6gretim yili
giiz doneminde, hedef kitlenin genis bir cografyada olmasi nedeniyle teknoloji
destegi alinarak ve miimkiin oldugunca okullar ziyaret edilerek toplanmustir.

Taslak olceklerin yap1 gecerliligini ortaya koymak icin SPSS 22.0 ile
Acimlayict Faktor Analizi (AFA) ve JAMOVI 2.2.5 ile Dogrulayict Faktor
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Analizi (DFA) c¢aligmalar1 yapilmig, giivenilirlik i¢in i¢ tutarlilik katsayilari
(Cronbach-o) hesaplanmustir.

Bulgular

Kapsam gecerligini saglamak amaciyla, MEB tarafindan yapilan ¢ok
tarafli, ¢ok asamali ve genis bir alanyazina dayandirilan ¢alismalar incelenmis,
uzman gorisleri alinmis, ikiser 6gretmen ve Ogrenci ile yiiz yiize deneme
uygulamasi yapilmistir.

AFA ile elde edilen faktor yiik degerleri her iki 6l¢gekten madde ¢ikarmaya
gerek olmadigini, 6gretmen ve 6grenci dlgeklerinin 18’er maddeden olusan tek
boyutlu bir yapida oldugunu, 6gretmen 6lcegi icin toplam 6z degerin 11.80 ve
aciklanan toplam varyans oraninin %64.00, 6grenci 6l¢egi i¢in ise bu degerlerin
strastyla 8.70 ve %48.00 oldugunu gostermistir. DFA sonucu elde edilen uyum
indeksi degerleri de dlgeklerin tek faktorlii yapisimi dogrulamistir.

Cronbach a katsayilart AFA sonunda 6gretmen 6lgegi icin .97, 6grenci
6lcegi icin .94 ve DFA sonunda her iki 6lgek i¢in .96 bulunmustur.

Tartisma, Sonuc ve Oneriler

Olgeklerin yap1 gecerligini ortaya koymak amaciyla énce AFA yapilmis
sonrasinda ikinci bir ¢alisma grubundan elde edilen veriler ile ortaya konulan
modelin DFA ile dogrulamasi yapilmistir. AFA calismalar1 her iki 6l¢egin de
18 maddeden olusan tek boyutlu yapida oldugunu gostermistir. Her iki dlgekte
Ozdegeri 1’den biiyiik tek faktor elde edilmistir. Ayrica agiklanan varyans oraninin
eklenen faktor ile en az %10 artmas1 (Kilig, 2022) dlgiitiine gore de her iki 6l¢egin
tek boyutlu oldugu goriilmiistiir. Dolayisiyla ¢aligmada gelistirilen 6gretmen ve
ogrenci Olgeklerinin 18 maddelik tek boyutlu yapisi ile basit, kullanic1 dostu
Olgekler oldugu sdylenebilir. Ayrica, gelistirilmis olan 6gretmen Ol¢eginde tek
boyutta agiklanan varyans oranin %64.00, 6grenci 6lgeginde ise %48.00 olmasi
Olceklerin tek boyutlu yapisinin saglamligina kanit olusturdugu sdylenebilir.

Gelistirilmis olan bir 6lgegin psikometrisinin giiciiniin teyit edilmesi
beklenir (Noar, 2003). Bu siiregte DFA’nin énemli bir rolii vardir. Calismada
DFA ile elde edilen 6gretmen 6lgegi (RMSEA= .0795; CFI= .940; TLI = .931)
ve Ogrenci Olgcegi (RMSE =. 0717; CFI =. 946; TLI = .939) uyum indeksi
degerlerinin Hu ve Bentler (1999) tarafindan onerilen degerler 6l¢iit alindiginda
kabul edilebilir sonuglar verdigi goriilmiistiir.
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Olgekler i¢in hesaplanan Cronbach o katsayilari .94 ve iizerindedir. Taber
(2018) Cronbach a degerinin .70 ve {izerinde olmasinin kabul edilebilir oldugu
noktasinda goriis birligi oldugunu, George ve Mallery (2003) ise .90 n1n iizerinde
mitkemmel oldugunu belirtmektedir. Dolayisiyla, her iki dlgegin giivenilirlik
katsayilar1 bakimindan miikemmel olduklar1 sdylenebilir.

Sonug olarak, Tiirkiye’de orta 6gretim kurumlarinda gdérev yapmakta
olan Ogretmenlerin MEB tarafindan belirlenmis olan mesleki etik ilkelerden
ogrenciler ile iligkilerde etik ilkelere uygun davranma durumlarim 6lgmek iizere
gecerli ve giivenilir 6gretmen ve 6grenci Olgeklerinin gelistirildigi sdylenebilir.

Calismanin ulusal ve uluslararasi diizeyde farkli ¢alisma gruplari ile
ve MEB (2015) tarafindan belirlenmis olan diger mesleki etik boyutlar ile
tekrarlanmas1 ve gelistirilen Olgekler kullanilarak Ogretmenlerin mesleki etik
ilkelere uygun davranma durumlarmin farkli degiskenler agisindan incelendigi
uygulamaya ve politika gelistirme siireglerine temel olusturan calismalarin
yapilmasi onerilebilir.
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Appendices
OGRETMENLERIN OGRENCILERLE iLiSKiLERDE ETiK iLKELERE
UYGUN DAVRANMA DURUMU OLCEGi: OGRETMEN FORMU
Meslektaslariniz olarak, 6gretmen arkadaslarinizin 6grenme 6Zretme
ortamlarindaki davraniglarini géz oniinde bulundurarak asagidaki etik ilkelere
uygun davranma durumunu uygun secenegi isaretleyerek belirtiniz.
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Ogrenciler ile iligkilerde etik ilkeler

Meslektaslarim, egitim ve dgretim faaliyetlerini sayg1

.
iizerine dayandirirlar.

Meslektaslarim, dgrencilerini sever, sevdigini hissettirirler.

2

3 Meslektaslarim, dgrenciyi utandiracak, onurunu kiracak soz
ve davraniglardan kaginirlar.
Meslektaslarim, 6grencilere iyi 6rnek (soz, davranis, hal,
hareket, goriintiileri vb. ile) olurlar.

5 Meslektaslarim, bilgi birikimleriyle 6grencilerde 6grenme
istegi/azmi uyandirirlar.

6 Meslektaslarim, dgrencilere kotii 6rnek olusturacak tutum
ve davraniglardan kaginirlar.

7 Meslektaslarim, 6zellikleri bakimindan farklilik gosteren
ogrencilere digerleri gibi anlayis/hosgorii ile yaklagirlar.

B Meslektaslarim, meslegini icra ederken insan haklarina

saygi duyarlar.

9  Meslektaslarim, biitiin 6grencilere adil ve esit davranirlar.

Meslektaslarim, dgrencilerin gelisimlerini (fiziksel,

10 duygusal, sosyal, kiiltiirel, ahlaki) gozetirler.
Bu maddeyi okuyorsam orta diizeyde uygun davranirlar
secenegini isaretleyecegim.

1 Meslektaslarim, gelisimleri dogrultusunda 6grencileri ile
samimi ve giivene dayali iletisim kurarlar.

12 Meslektaslarim, dgrencileri derslerde kendilerini ifade

etmeleri konusunda cesaretlendirirler.
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Meslektaslarim, iyi bireyler (bedenen, ruhen saglikly, iyi
13 ahlakli, kendine giivenen, sorumluluk sahibi) yetistirmek
icin gereken ¢abay1 gosterirler.

Meslektaslarim, 6grencileri ile ilgili gizli bilgileri yasal

14 zorunluluklar ve acil durumlar diginda paylasmazlar.

Meslektaslarim, kisisel durumlarini (tiztintii, sikinti,

15 mutsuzluk vb.) 6grencilere yansitmazlar.

Meslektaslarim, 6grenciyi (beden, ruh saghgini, fiziksel,
16  sosyal gelisimini, egitimini vb.) olumsuz etkileyecek sekilde

davranmazlar.

17 Meslektaslarim, 6grencinin kotlii muameleye ugradigini fark
ettiginde gerekli tedbirleri alirlar.

18 Meslektaslarim, grencinin kotii muameleye ugradigini fark

ettiginde durumu yetkili makamlara bildirirler.

OGRETMENLERIN OGRENCILERLE iLiSKiLERDE ETiK iLKELERE
UYGUN DAVRANMA DURUMU OLCEGi: OGRENCi FORMU

Ogretmenlerinizin 6grenme dgretme ortamlarindaki davramslarini goz
ontinde bulundurarak asagidaki etik ilkelere uygun davranma durumunu uygun
segenegi isaretleyerek belirtiniz.

Tamamen uygun
davranirlar
Biiyiik oranda uygun
davranirlar
Orta diizeyde uygun
davranirlar
Biiyiik oranda uygun
davranmazlar
Hig uygun davranmazlar

Ogrenciler ile iliskilerde etik ilkeler

Ogretmenlerim, egitim ve 6gretim faaliyetlerini saygi
iizerine dayandirirlar.

2 Ogretmenlerim, 8grencilerini sever, sevdigini hissettirirler.

Ogretmenlerim, 6grenciyi utandiracak, onurunu kiracak

3
s0z ve davranislardan kaginirlar.

4 Ogretmenlerim, 6grencilere iyi 6rnek (s6z, davranis, hal,
hareket, goriintiileri vb. ile) olurlar.

5 Ogretmenlerim, bilgi birikimleriyle égrencilerde 6grenme
istegi/azmi uyandirirlar.

6 Ogretmenlerim, 6grencilere kotii 6rnek olusturacak tutum

ve davraniglardan kaginirlar.
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Ogretmenlerim, 6zellikleri bakimindan farklilik gosteren
ogrencilere digerleri gibi anlayig/hosgori ile yaklasirlar.

Ogretmenlerim, meslegini icra ederken insan haklarina
saygi duyarlar.

9  Ogretmenlerim, biitiin dgrencilere adil ve esit davranirlar.

Ogretmenlerim, 6grencilerin gelisimlerini (fiziksel,

10 duygusal, sosyal, kiiltiirel, ahlaki) gozetirler.

Bu maddeyi okuyorsam orta diizeyde uygun davranirlar
segenegini isaretleyecegim.

Ogretmenlerim, gelisimleri dogrultusunda 6grencileri ile

11 S . o
samimi ve giivene dayali iletisim kurarlar.

Ogretmenlerim, 6grencileri derslerde kendilerini ifade

12 . ..
etmeleri konusunda cesaretlendirirler.

Ogretmenlerim, iyi bireyler (bedenen, ruhen saglkli, iyi
13 ahlakli, kendine giivenen, sorumluluk sahibi) yetistirmek
icin gereken ¢abay1 gosterirler.

Ogretmenlerim, 6grencileri ile ilgili gizli bilgileri yasal

14 zorunluluklar ve acil durumlar disinda paylasmazlar.

Ogretmenlerim, kisisel durumlarini (iiziintii, sikinti,

15 mutsuzluk vb.) 6grencilere yansitmazlar.

Ogretmenlerim, dgrenciyi (beden, ruh sagligin, fiziksel,
16  sosyal gelisimini, egitimini vb.) olumsuz etkileyecek
sekilde davranmazlar.

Ogretmenlerim, 6grencinin kotii muameleye ugradigini

17 fark ettiginde gerekli tedbirleri alirlar.

Ogretmenlerim, 6grencinin kotii muameleye ugradigini

18 fark ettiginde durumu yetkili makamlara bildirirler.
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