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Mustafa Aydogan Isil Tanriseven

Oz
Giris: Ozel yetenekli ¢ocuklar, bir iilkenin iktisadi, sosyal, kiiltiirel kalkinma hedeflerine ulasmada en dnemli
insan kaynagi olarak nitelendirilebilir. Ulkemizde 6zel yetenekli ¢ocuklarin gelisimlerinde énemli yere sahip
kurumlarm baginda Bilim Sanat Merkezleri yer almaktadir. Bu aragtirma 2021 yilindan itibaren BILSEM ’de
egitim alan 6zel yetenekli 6grencilerin kariyer gelisimlerini desteklemek amaciyla MEB tarafindan hazirlanan
“Gelecek Farkindaligi Psikoegitim Programi™na iliskin 6grenci kazanimlarini ve goriislerini incelemeyi
amaglamaktadir.

Yontem: Bu aragtirmada durum c¢alismasi tilirlerinden biitlinciil tek durum deseni kullanilmigtir. Calismanin
aragtirma grubunu, 2022-2023 egitim-6gretim yilinda Mersin’in Tarsus il¢esinde yer alan bir Bilim ve Sanat
Merkezi’nde destek egitim programina devam eden 8 kigiden olusan 4. Sinif 6grencileri olusturmustur. Aragtirma
verileri, “Gelecek Farkindalig1 Psikoegitim Programi’na iliskin Goériisme Formu” ve “Gozlem Formu” ile
toplanmustir. Elde edilen veriler MAXQDA Pro 2020 nitel veri analiz programi araciligiyla betimsel analiz
yontemiyle analiz edilmistir.

Bulgular: Arastirma sonuglarina gore 6zel yetenekli 6grencilerin tamamina yakininin Gelecek Farkindaligi
Psikoegitim Programi’nin ilgi ve yetenekleri tanima-kariyer uyum yetenekleri, ama¢ belirleme konusundaki
kazanimlarina ulastig1 goriilmistiir. Ancak 6grencilerin bir kisminin gelecege iliskin sorumluluk almanin 6nemini
aciklayamadigi ve tamaminin sosyal girisimcilik 6rnegi veremedigi gbzlenmistir. Ayrica sonuglar 6zel yetenekli
ogrencilerin psikolojik saglamlik konusundaki kazanimlarin birgoguna ulagtigi, bir kismina ulagamadigi ancak
ogrenme gevikligi kazanimlarina ¢ogunlukla ulasamadiklarini goéstermistir. Ek olarak dgrencilerin tamamina
yakininin meslekleri tanima ve karar verme konularindaki kazanimlara ulastiklari goriilmiigtiir. Ancak d6grencilerin
bir kismu gelecekte yapabileceklerine iligkin kendine inanmanin énemini ifade edememislerdir.

Tartisgma: Arastirma kapsaminda Gelecek Farkindaligi Psikoegitim Programi’nda uygulanan etkinliklerin
ogrencilerin kendilerini tanimalarina, amag belirlemelerine, meslekleri tanimlarina, karar vermelerine ve kariyer
uyum yeteneklerini gelistirmelerine imkan saglandig1 goriilmiistiir.

Anahtar sozciikler: Bilim sanat merkezleri, 6zel yetenekli 6grenciler, gelecek farkindaligi psikoegitim programi,
kariyer gelisimi, kariyer benligi, seceneklerin farkindaligi, karar verme yetkinligi.

Anf icin: Aydogan, M., & Tanriseven, 1., (2025). BILSEM Gelecek Farkindaligi Psikoegitim Programi’nin
uygulamadaki yansimalari. Ankara Universitesi Egitim Bilimleri Fakiiltesi Ozel Egitim Dergisi, Erken
Goriiniim. https://doi.org/10.21565/0zelegitimdergisi.1512094

“Bu makale, Prof. Dr. Isil Tanriseven danigmanhiinda hazirlanan “Gelecek Farkindahigi Psikoegitim Programi'nin
uygulamadaki yansimalar1” baslikl1 yiiksek lisans tezinden iretilmistir.

1Sorumlu Yazar: Uzman, Mersin Universitesi, E-posta: mustafaaydogan389@gmail.com, https://orcid.org/0000-0003-3686-
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Giris

Ozel yetenekli ¢cocuklar, bir iilkenin iktisadi, sosyal, kiiltiirel kalkinma hedeflerine ulagsmada en 6nemli
insan kaynag1 olarak nitelendirilebilir. Bu anlamda 6zel yetenekli 6grencilere verilen egitimin niteligi ve bu
ogrencilerin gelisimlerinin desteklenmesi biiyiik bir énem tagimaktadir. Ulkemizde 6zel yetenekli ¢ocuklarin
gelisimlerinde 6nemli yere sahip kurumlarin baginda Bilim Sanat Merkezleri (BILSEM) yer almaktadir. Milli
Egitim Bakanligi (MEB), 1992 yilinda 6zel yetenekli ¢ocuklarin egitimine yodnelik bir proje g¢aligmasiyla
BILSEM’leri kurmustur. Bu merkezler, Tiirk Egitim Sistemi igin en uygun modeli arama ¢abalarinin bir {iriinii
olarak ortaya ¢ikmistir. Baglangigta “Ek Ders Uygulama Okulu” adiyla bilinen bu merkezler, daha sonra hem bilim
hem de sanat alanlarinda 6zel yetenekli ¢ocuklara egitim verme amaciyla Bilim ve Sanat Merkezleri olarak
adlandirilmistir (Sezginsoy, 2007). Bilim ve Sanat Merkezleri, iilke genelinde 6zel yetenekli Ggrencilerin
tanilanmasindan sonra genel drgiin egitim kurumlarina ek olarak egitim gordiikleri kurumlardir. Ozel yetenekli
ogrenciler egitim gordiikleri okullarin saatleri diginda tiim egitim ve 6gretim faaliyetlerine hafta i¢i veya hafta
sonu devam edebilmektedirler. BILSEM’ in genel amaclarinda milli, ahlaki, kiiltiirel ve insani degerleri
benimseyen, koruyan, gelistiren; genis bir diinya goriisiine sahip, yapici, yaratici, tilke ekonomisine katki saglayan,

lider 6zellikli bireyler yetistirilmesi bulunmaktadir (Kirdok & Barin, 2021).

BILSEM’lerde 6zel yetenekli grencilerin yeteneklerini iist diizeyde kullanmalart amactyla uyum, destek
egitimi, bireysel yetenekleri fark ettirme, 6zel yetenekleri gelistirme, proje iiretimi ve yOnetimi gibi g¢esitli
programlar uygulanmaktadir (Bolat, 2020). Bu programlar igerisinde destek egitim programina devam eden
ogrenciler i¢in hazirlanan programlardan biri de Gelecek Farkindaligi Psikoegitim Programi’dir. Bu program
BILSEM’de egitim goren ilkokul 3. ve 4. siif &zel yetenekli dgrencilerin ihtiyaglar ve gelisim dzellikleri goz
oniinde bulundurularak onlarin gelisimlerini desteklemek amaciyla olusturulmustur (Kirdok & Barm, 2021).
Program, Super’in (1990) Cocuklarda Kariyer Gelisim, Holland’in (1973) Tipoloji Kurami, Savickas’in (2002)
Kariyer Yapilandirma Kurami, Parsons’un Ozellik Etmen Kuramina dayanmaktadir. Super (1990) kuraminda ilgi,
kontrol, inang ve yetkinlik olmak iizere cocukluk dénemi igin dort kariyer gelisim gorevi tanimlamistir. Holland
(1973) Tipoloji Kuraminda mesleki kisilik tiplerini geleneksel, girisimci, sosyal, yaratici, arastirmact ve gercekei
olarak smiflandirmistir. Savickas’in (2002) Kariyer Yapilandirma Kuraminin temel kavramlart ise kariyer uyumu,
yasam temalar1 ve mesleki benliktir. Ayrica kuraminda mesleki benligin gelisimi agisindan ailenin roliini
vurgulamigtir. Parsons (1909) Ozellik Etmen Kuraminda meslek se¢imini bireyi tanima, meslekleri tanima ve
yerlestirme olmak iizere ii¢ asamada ele almistir. Gelecek farkindaligi Psikoegitim Programi’nda da 6grencilerin
ilgi ve yeteneklerini tanimasi, mesleki segenekleri fark etmesi ve karar verme becerisinin gelisimi igin “Kariyer
Benligi, Seg¢eneklerin Farkindaligi ve Karar Verme Yetkinligi” olmak {izere ii¢ temel yeterlik diizeyi tanimlanmis
ve dgrencilerin belirlenen yeterliklere ulasmalarini saglamak amaciyla kazanimlar ve etkinlikler belirlenmistir
(Kirdok & Barin, 2021). Programda yer alan ilgi, merak, planlama, arastirma, aile, meslekler hakkinda bilgi verme,
meslekleri eslestirme ve anahtar figiirlere iliskin etkinliklere siklikla yer verilmesi programda yer alan kuramlarin
ele aldig1 dzelliklerin programa yansitildigini gostermektedir.

Egitimin temel hedeflerinden birini olusturan kariyer gelisimi 6zel yetenekli dgrencilerin dzellikle
desteklenmesi gereken onemli alanlarindan biridir (Karacan, 2018). Her ne kadar kariyerle ilgili tutum ve
kavramlarin ilk olarak ¢ocukluk déneminde olustugu ifade edilse de (Ginzberg vd., 1951; Roe, 1956; Super, 1957)
kariyer teorisyenleri ¢ocukluk donemine sinirli vurgu yaparak bu durumu goéz ardr etmistir (Schultheiss,2008).
Achter ve Lubinski (2005) 6zel yetenekli dgrencilerin gelecekte yapmay1 planladiklar isleri dokuz yasindan
itibaren yaptiklarini bu nedenle okullarda yapilandirilarak verilen programlarin 6zel yetenekli 6grenciler igin geg
kalinmig programlar oldugunu belirtmistir. Bu goriise ek olarak ilkokulda 6zel yetenekli 6grenciler i¢in kariyer
belirleme hedeflerini tegvik edici etkinliklerin yapilmasinin, kariyer kesifleri i¢in se¢kin kisilerin biyografilerinin
kullanmasinin, ¢ocuklarin is diinyasiyla tanismasinin (ziyaretler, ebeveynlerin isyerleri, konuk konusmacilar)
oneminden bahsedilmektedir (Greene, 2006). Bu nedenle 6zel yetenekli dgrencilerde kariyer egitimine erken
yaslarda baglanmasinin ve ¢ocugun erken yaslarda kariyer gelisimlerinin saglanmasina yonelik olarak egitim
programlarinin diizenlenmesi gerektigi sdylenebilir.

Gelecek Farkindalig1 Psikoegitim Programui, lilkemizdeki 6zel yetenekli cocuklarin kariyer gelisimlerini
arttirmaya yonelik olarak hazirlanan ilk program olmasi nedeniyle 6nem tasimaktadir. Psikolojik danisman/rehber
Ogretmenleri tarafindan uygulanmasi Ongoriilen program, 6zel yetenekli 6grencilerin benlik ve mesleki
gelisimlerini desteklemeyi, potansiyellerine en uygun meslek secimi yapmalarina yardimci olmay1 ve iiretken
bireyler olarak kariyer yapilandirmalarini saglamay1 amaclamaktadir (Kirdok & Barin, 2021). Bu dogrultuda
ogrencilerin ilgi ve yetenekleri acisindan kendini tanimasini, mesleki segenekleri fark etmesini ve karar verme
becerisinin gelisimini saglamak amaciyla hazirlanan etkinliklerden olusan programin 6zel yetenekli 6grencilerin
kariyer gelisimini erken yaslarda desteklemede biiyiik 6neme sahip oldugu sdylenebilir.
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Ozel yetenekli bireylerin egitimi icin etkili bir programin gelistirilmesi, programin uygulanma siireci ve
degerlendirilmesi gibi ¢alismalar 6zel yetenekli ¢ocuklarin kesfedilmesi gibi 6nemli bir ihtiyaci karsilamaktadir.
Bu anlamda alan yazinda BILSEM’lerde uygulanan uyum programi (Karaday1 & Tanriseven, 2022), destek egitim
programu (Ertiirk, 2019; Polat & Polat, 2021) ve bireysel yetenekleri fark ettirme programlart ile ilgili aragtirmalar
(Ulker, 2022) yer alsa da Gelecek Farkindaligi Psikoegitim Programi’nin uygulanmasi ve degerlendirilmesine
iligkin bir caligma olmadig goriilmiistiir. Ayrica 6zel yetenekli 6grencilerin kariyer gelisimine yonelik psikoegitim
programlarin etkililigine iligkin sinirh arastirma oldugu (Eker, 2023) gorilmiistiir.

Ayrica alan yazinda BILSEM programlarmin etkililigini incelemeye ydnelik pek ¢ok arastirmaya da
rastlanmistir. Bilim Sanat Merkezleri’ndeki egitim programlarinin 6grenci (Kayisdag, 2018; Daz-Basar, 2020,
Orman, 2020) 6gretmen (Ertiirk, 2019; Senol, 2011; Orman, 2020) ve yonetici (Orman, 2020) goriislerine goére
degerlendirilmesini amaclayan arastirmalar bulunmaktadir. Buna ek olarak Eser (2011), aragtirmasinda Bilim ve
Sanat Merkezleri’nin egitim programlarint Hammond modeliyle degerlendirmistir. Torunoglu (2023) ise Bilim ve
Sanat Merkezleri’'nde uygulanan programlari 6gretmen, dgrenci ve veli beklentileri baglaminda ele almustir.
BILSEM &grencileri icin 2021 yilinda hazirlanan Gelecek Farkindalig1 Psikoegitim Programi’nin uygulamadaki
gOriiniimiiniin ortaya konmasimnin programdaki eksikliklerin belirlenmesi ve giderilmesi adina 6nemli katkilar
saglayacag diisiiniilmektedir. Bu baglamda Gelecek Farkindaligi Psikoegitim Programi’na iligkin gerceklestirilen
stireglerin ayrintili bicimde incelenerek var olan durumun betimlenmesinin 6zel yetenekli dgrencilerin kariyer
gelisimi i¢in daha etkin siireclerin diizenlemesine, yaganan sorunlarin ortaya ¢ikarilmasia katki saglayacagi
diistiniilmektedir. Ayrica arastirma sonuglariin 6zel yetenekli 6grencilerin kariyer gelisimi programlar ile ilgili
yapilacak arastirmalara 1g1k tutacagi diisiiniilmektedir. Bu noktadan hareketle bu arastirmada Gelecek Farkindaligi
Psikoegitim Programi’nin uygulamaya yansimasi incelenerek programa iligkin 6grenci kazanimlart ve goriigleri
aragtirtlmistir. Bu dogrultuda su alt problemlere cevap aranmustir;

1. Ozel yetenekli dgrencilerin Gelecek Farkindalig1 Psikoegitim Programi’na iliskin kazanimlari nasildir?
2. Ozel yetenekli dgrencilerin Gelecek Farkindalig1 Psikoegitim Programi’na iliskin goriisleri nasildir?
Yontem

Bu aragtirmada 2021 yilindan itibaren BILSEM’ de egitim alan 6zel yetenekli dgrencilerin kariyer
gelisimlerini desteklemek amaciyla MEB tarafindan hazirlanan “Gelecek Farkindaligi Psikoegitim Programi’na”
iliskin 6grenci kazanimlarini ve goriislerini incelemek amaciyla durum g¢alismasi yontemi temel alinmustir.
Creswell’e (2021) gore durum ¢alismasi; giincel bir durumun veya belirli bir zaman dilimi i¢indeki durumlarin
¢oklu bilgi kaynaklartyla (miilakatlar, gozlemler, isitsel-gorsel belge-rapor ve materyaller) detayl bir sekilde bilgi
toplayarak derinlemesine betimlenmesine veya durumla ilgili temalarin ortaya konmasina dayali nitel bir
yaklagimdir. Bu aragtirma kapsaminda Gelecek Farkindaligi Psikoegitim Programi’nin uygulanma siireci gozlem
ve gorligme gibi nitel veri toplama teknikleri ile derinlemesine betimlenmeye ¢alisilmistir. Arastirmada durum
caligmast tiirlerinden biitiinciil tek durum deseni kullanilmistir. Tek durum desenlerinde, bir birey, bir kurum, bir
program ya da bir okul gibi tek bir analiz birim bulunmaktadir (Simsek & Yildirim, 2008). Bu aragtirma
kapsaminda da Gelecek Farkindalig1 Psikoegitim Programi analiz birimi olarak kabul edilmistir. Kariyer benligi,
seceneklerin farkindaligt ve karar verme yetkinlik alanlarina dayanan program, dort hafta ve sekiz etkinlik ve 28
kazanimdan olusmaktadir (Kirdok & Barin, 2021). Programda yer alan etkinliklere iligskin detayl bilgiler verilerin
toplanmasi bolimiinde Tablo 1°de sunulmustur.

Cahisma Grubu

Arastirmanin ¢alisma grubunu Mersin ili Tarsus ilgesinde yer alan bir BILSEM’de destek egitim programi
asamasinda yer alan 4. smifa devam eden 8 kisilik 6zel yetenekli 6grenci grubu olusturmustur. Gelecek
Farkindaligi Psikoegitim Programi’nin uygulanmasinda biiyiikk gruplar yerine 8-12 kisilik dgrenci grubuyla
calistlmasi onerildiginden (Kirdok & Barin, 2021), arastirma 8 dgrenci ile yiiriitiilmiistiir. Arastirmada amaglt
ornekleme tekniklerinden dlgiit 6rnekleme teknigi kullanilmistir. Amaclhi 6rnekleme, aragtirmanin amacina gore
bilgi a¢isindan zengin durumlarin derinlemesine incelenmesine olanak saglamaktadir (Baltaci, 2018). Amagh
ornekleme yontemine dayali 6l¢iit 6rnekleme; arastirmact tarafindan belirlenen kriterleri karsilayan durumlar
iizerinde calisiimasidir (Yildirim & Simsek, 2021). Bu arastirma kapsaminda destek egitim programina devam
eden grup c¢alismasina uyumlu olan ve c¢alismaya goniillii olan Sgrenciler arastirma grubuna dahil edilmistir.
Aragtirma grubunun olusturulmasinda belirlenen Olgiitlere sahip Ogrenciler kurum ydnetiminden elde edilen
bilgilerle belirlenmistir. Arastirma kapsaminda 4. Simf 6grencilerinin segilmesinin nedeni ise uygulanan
programin 3. ve 4. sinif 6grencilerine yonelik olmasidir. Arastirmaya katilan &grencilerin 4’i kiz, 4’1 erkek
ogrencidir.
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Veri Toplama Araclari
Gelecek Farkindalg Psikoegitim Programi’na iligkin Gériisme Formu

Gelecek Farkindaligi Psikoegitim Programina iliskin Goriisme Formu, programa katilan BILSEM
Ogrencilerinin programa iliskin goriislerini belirlemek amaciyla aragtirmaci tarafindan olusturulmustur. Gériisme
formunun gelistirilmesi siirecinde 6ncelikle alan yazin taramasi yapilmis ve aragtirmaci tarafindan bir taslak form
olusturulmustur. Hazirlanan taslak form iki egitim programlari, iki psikolojik danismanlik ve rehberlik alaninda
olmak iizere 4 uzmanin goriisiine sunulmustur. Hazirlanan gériigme formunda 6 agik uglu goriisme sorusu
bulunmaktadir. Goriigme formunda 6grencilere programin neyle ilgili oldugu, akillarinda kalan etkinlikler, keyif
aldiklar1 ve almadiklari etkinlikler, etkinlikleri yararlar1 ve neler 6grendikleri ve programa iliskin dnerileri ile ilgili
sorulara yer verilmistir.

Gozlem Formu

BILSEM Gelecek Farkindalig1 Psikoegitim programina iliskin dgrencilerin kazanimlarini gézlemlemek
amaciyla arastirmaci tarafindan katilimci gozlem formlari olusturulmustur. Gézlem formu, gelecek farkindalig:
psikoegitim programinin her bir oturumundaki kazanimlar1 géz 6niine alinarak olusturulmustur. Go6zlem formu
olusturulurken her bir oturumun kazanimlar1 Olgiilebilir ve gozlenebilir ifade sekline getirilmistir. Formun
degerlendirilmesi ise her kazanimin hangi 6grencilerde gézlendigi hangi 6grencide gdzlenmediginin ifade edilmesi
ve yaninda da gozlenen dgrencilerin her biri igin hangi 6zelliklerin gézlendigine dair betimlemelerin yazilmasim
icermektedir. Olusturulan form iki egitim programlari ve &gretim, iki psikolojik danigmanlik ve rehberlik
alanindan olmak tizere dort uzmanin goriisiine sunulmustur. Arastirmada video kaydi izni alinamadigi igin gézlem
formunun doldurulmasina iliskin veriler programin uygulanmas siirecinde tiim etkinliklerin ses kayit cihazi ile
kayit altina alinmas1 ve 6grencilerin uygulama siirecindeki etkinliklerine iliskin iiriinleri, arastirmacinin uygulama
sonrasinda aldig1 gézlem notlar1 araciligryla toplanmaistir.

Veri Toplama Siireci

Calisma arastirmaci tarafindan 2022-2023 Egitim Ogretim yilinin 2. déneminde uygulanmis olup 4
haftalik bir siireci kapsamaktadir. Bu 4 haftalik siiregte etkinlikler 40 + 40 dakikalik toplamda 80 dakika olacak
sekilde uygulanmistir. Psikoegitim programinin isleyisi ve oturum bilgileri Tablo 1’de sunulmustur.

Tablo 1
Gelecek Farkindahig Psikoegitim Programinin Isleyisi ve Oturum Bilgileri

Oturum Yeterlilik alani Konu Kazanim Etkinlikler Siire
sayisl

1 hafta Kariyer benligi Ilgi ve yetenekleri tanima- Hoslandlkla_nm ve yapab1}(_i11_<ler1m- 40 + 40
kariyer uyum yetenekleri parcalar1 birlestir gelecegini olustur

2.hafta Kariyer benligi Amag belirleme 5 Ge_lecege iz birakiyorum- planfama 40 + 40

hikayem

3.hafta  Kariyer benligi P.s.lvkolopk sag.larpvll.k- 9 H?}/aller ad.asma yplculuk- 40 + 40
o6grenme ¢evikligi 6grenmenin rengi

4 hafta Secgeneklerin farkindaligi- Meslekleri tanima-karar 7 Meslekleri BILSEM-kararliym 40 + 40

karar verme yetkinligi verme

Tablo 1’de haftalara gére yeterlik alanlarina gére ele alinan, kazanim sayilari, konular, etkinlik bagliklar
ve siireleri goriilmektedir (Kirdok ve Barin, 2021). Ornegin birinci haftada kariyer benligi yeterlik alan ile ilgili
olarak dgrencilerin ilgi ve yeteneklerini tanimalarina ve kariyer uyum yeteneklerini gelistirmelerini yonelik iki
etkinlige yer verilmistir. {1k etkinlik olan “Hoslandiklarim ve Yapabildiklerim” etkinligi ile ilgili olarak hazirlik
asamasinda 6grenciler program hakkinda bilgilendirilmigler ve tanigma etkinligi yapilmistir. Tanigma etkinliginde
herkes sirayla 6nce adini sonra yapmaktan hoslandigi bir seyi sdylemistir. Uygulama asamasina ise uygulayici
“Maceract Pamuk’un hikayesini okumus, hikaye ile ilgili agiklamalar yaparak sorular sormustur. Daha sonra
“Sizler neleri yapmaktan hoslaniyorsunuz? “Neleri daha iyi yaparsiniz?” sorularini sorarak 6grencilerin verdikleri
cevaplar ile ilgi ve yetenekleri arasinda bag kurmasmi saglamigtir. Uygulayic1 6grencilere renkli A4 kagitlar
dagitarak ugak yapmalarini saglamig ve 6grenciler ugcagin kanatlarindan birine ilgilerini digerine ise yeteneklerini
yazmislardir. Ogrenciler ugaklarmi ugurduktan sonra baskalarina ait ucaklari incelemisler ve uygulayicinin
sorularini cevaplamiglardir. Degerlendirme boliimiinde uygulayici, 6grencilere “Bugiin hangi ilgi ve yeteneklerini
fark ettin?” sorusunu sorarak Ogrenci uygulama kitapgigindaki “Etkinlikten Yansiyanlar Formundaki” ucak
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gorselinin bir kanadina ilgilerini bir kanadina yeteneklerini yazmasini istemis ve goniillii 6grencilerin
paylasimlarini almistir.

Uygulamalar Bilim Sanat Merkezi’nde 6grencilerin 6grenim gordiikleri atdlyede yapilmigtir. Atolyeler
ogrencilerin birbirlerini gorebilecekleri “U” oturum diizenindedir. Her bir ders, arastirmaci tarafindan ses kayit
cihazi ile kayit altina alinmis, 6grenci {irlinleri, ses kayitlar1 ve arastirmaci notlarindan elde edilen verilerle her bir
oturumun sonrasinda arastirmact ve bir uzman tarafindan gozlem formu doldurulmustur. Program uygulandiktan
sonra programa katilan her bir 6grenci ile birebir yiiz yiize goriigme yapilmistir. Yapilan goriismeler dijital ses
kayit cihazi1 kullanilarak kaydedilmistir. Ogrencilerle yapilan her bir goriisme ortalama 10 dakika siirmiistiir.

Gelecek Farkindaligi Psikoegitim Programi, rehber &gretmen/psikolojik danismanlar tarafindan
uygulanan bir programdir (Kirdok & Barin, 2021). Programin uygulayicisi olarak arastirmaci, Rehberlik ve
Psikolojik Danismanlik alaninda lisans egitimini tamamlamis olup bir Rehberlik ve Arastirma Merkezi’'nde iki yaz
doneminde (2018-2019) staj yaparak 6zel yetenekli 6grencilerle calismistir. Bu arastirmada “Gelecek Farkindaligi
Psikoegitim Programi” bizzat aragtirmaci tarafindan uygulanmis ve veriler aragtirmaci tarafindan toplanmistir. Bu
baglamda arastirmacinin katilimei rolde oldugu ve dogal ortami1 minimum diizeyde etkiledigi 6ngoriilmektedir.

Verilerin Analizi

Aragtirmada elde edilen bulgularin analizi MAXQDA nitel analiz paket programi araciligtyla yapilmigtir.
Arastirmada Ogrencilerin programa iliskin kazanimlarinin ve goriislerinin analiz edilmesinde nitel verilerin
analizinde kullanilan betimsel analiz yontemi kullanilmistir. Goriismeden elde edilen verilerin betimsel analizi igin
kuramsal ¢ergevenin olusturulmasinda programin 6n gordiigii yeterlik alanlar1 olan kariyer benligi, seceneklerin
farkindalig1 ve karar verme yetkinligi temalari temel alinmistir. Bu temalara gore elde edilen veriler diizenlenmis
ardindan diizenlenen veriler ilgili katilimcilarin ifadelerinden dogrudan alintilarla desteklenmistir. Goriismeden
elde edilen verilerin giivenirligi icin Miles ve Huberman (1994) i¢ tutarlilik katsayzsi ile hesaplanmistir. Bu amagla
goriigmeden elde edilen veriler 6ncelikle metin haline getirilmis; biri egitim programlari ve dgretim digeri dlgme
ve degerlendirme alanindan olmak iizere iki uzman tarafindan kodlanmistir. Her bir goriigme sorusu i¢in ayr1 ayr1
i¢ tutarlilik hesaplamasi yapilmistir. Yapilan i¢ tutarlilik hesaplamasi sonucunda elde edilen sonuglarin ortalamast
%85.35 olarak bulunmustur Gozlem formundan elde edilen verilerin analizinde ise yeterlik alanlariyla ilgili
ongoriilen her bir kazanimla ilgili 6grencilerin ses kayitlar1 ve triinlerinde yer alan ifadeleri ve ifadelerin
frekanslar1 betimlenmistir. Her bir 6grencide hangi kazanimlarin gozledigi ve nasil gozlendigi arastirmaci
tarafindan kaydedilmistir. Kazanimlarin nasil gézlendigine iliskin olarak her bir 6grencinin her bir etkinligin
kazanimlarina ulagsmak igin neler yaptigi, hangi iirlinleri ortaya koydugu ve etkinliklerle ilgili sorulara hangi
cevaplart verdikleri gézlem formuna kaydedilmistir. Betimlemeler yapilirken arastirma grubu kisminda belirtilen
01, 02 gibi kodlarla 6grenciler isimlendirilmislerdir. Arastirmada gézlemden elde edilen verilerin analizinde ses
kayitlari, dgrencilerin iirlinleri ve aragtirmacinin notlari iki arastirmaci tarafindan incelenmis ve goriis birligi
saglanmustir.

Bulgular

Aragtirmanin birinci alt probleminde “Ozel yetenekli &grencilerin BILSEM Gelecek Farkindalig
Psikoegitim programina iliskin kazanimlar1 nasildir?” sorusuna cevap aranmistir. Ogrencilerin kariyer benligi
yeterlilik alani ilgi ve yeteneklerini tanima-Kariyer uyum yetenekleri konusundaki kazanimlarina iligkin gozlem
sonuglar1 Tablo 2°de verilmistir.

Tablo 2

Ozel Yetenekli Ogrencilerin Ilgi ve Yeteneklerini Tanima-Kariyer Uyum Yetenekleri Konusundaki Kazammlarina
1liskin Gézlem Sonuglart

Etkinlik/ler: Hoslandiklarim ve yapabildiklerim-pargalarin birlestir gelecegini olustur
Konu: Ilgi ve yeteneklerini tanima-kariyer uyum yetenekleri
Yeterlilik: Kariyer benligi

Kazanimlar Gozlendi Gozlenmedi
1. Yapmaktan hoslandig: etkinlikleri ifade eder. 01, 02, 03, 04, 05, 06, 07, 08
2. Neleri iyi yapabildigini agiklar. 01, 02, 03, 04, 05, 06, 07, 08
3. Ilgi ve yeteneklerinin akranlarmdan farkli olabilecegini ifade eder. 01, 02, 03, 04, 05, 06, 07, 08
4. Gelecegine iliskin merakini gidermek i¢in arastirma yollarm ifade eder. 01, 02, 03, 04, 05, 06, 07, 08
5. Gelecege iliskin sorumluluklarim ifade eder. 01, 02, 03, 04, 05, 06, 07, 08
6. Gelecege iliskin sorumluluk almanin 6nemini agiklar 01, 02, 04, 05, 06, O7 03,08
7. Calisma yasantisina iliskin ilgilerini ifade eder. 01, 02, 03, 04, 05, 66, 07, 08
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Tablo 2’de goriildiigii gibi 6grencilerin tamamina yakminda kariyer benligi yeterlik alaninin tiim
kazanimlarinin gézlendigi goriilmiistiir. Kazanimlari nasil gozlendigine bakildiginda “Yapmaktan hoslandigi
etkinlikleri ifade eder.” kazanimi ile ilgili olarak 6grencilerin ilgi alanlarini teknoloji (f = 1), zeka oyunlari (f = 4),
sosyal bilimler (f= 1), bilimsel aragtirma (f = 1), sanat (f = 7), spor (f = 7) olarak ifade ettikleri goriilmistiir. Benzer
sekilde “Neleri iyi yapabildigini agiklar” kazanimu ile ilgili olarak 6grenciler yetenek alanlarini sanat (f = 4),
zihinsel etkinlikler (f = 3), spor (f = 7) seklinde belirtmiglerdir. “Gelecegine iligkin merakini1 gidermek igin
aragtirma yollarini ifade eder.” kazanimu ile ilgili olarak 6grenciler; tiniversite okumak (f = 2), 6gretmenlerden
bilgi almak (f = 2), kursa gitmek (f = 1), kiitiiphaneye gitmek (f = 1), rehberlik servisinden destek almak (f = 1),
insanlarla iletisimde olmak (f = 1), uzmandan bilgi almak (f = 1), internetten aragtirma (f = 1), kitaplardan aragtirma
(f=2), ilgili isle arastirma (f = 3) cevaplarini vermislerdir. “Gelecege iligskin sorumluluklarini ifade eder.” kazanimi
ile ilgili olarak &grencilerin biiyiik bir kismi1 cok ¢alismak (f= 5) yanitin1 vermislerdir. O3 ve O8 kodlu 6grencilerde
ise bu kazanim gozlenmemistir. Ozel yetenekli 6grencilerin amag belirleme konusundaki kazanimlarina iliskin
gbzlem sonuglar1 Tablo 3’°te verilmistir.

Tablo 3

Ozel Yetenekli Ogrencilerin Amag Belirleme Konusundaki Kazanimlarina Iliskin Gozlem Sonuglar

Etkinlik/ler: Gelecege iz birakiyorum-planlama hikayem
Konu: Amag belirleme
Yeterlilik: Kariyer benligi

Kazanimlar __ Gozlendi _ Gozlenmedi
1. Gelecekte gergeklestirmek istedigi amaclar belirtir. %15” %26,, %3;’, %‘;’
2. Amaglarint gergeklestirmek i¢in sorumluluklarini ifade eder. %15” %26,, %37’, (();;’
3. Planlamanin nasil yapildigimni agiklar. %15’, %26,, %37” %‘;’
4. Bir planm uygulanmasinda ¢ikabilecek sorunlara kars1 6nlemler gelistirir. %15’, %26,, %37” ?;;’
5. Yakin ve uzak cevresinde sosyal girisimcilik drnekleri verir. %15” %26’, %37: (();;’

Tablo 3’te goriildiigli gibi 6grencilerin tiimiinde kariyer benligi yeterlilik alaninin hemen hemen tiim
kazanimlarinin gozlendigi goriilmiistiir. Kazanimlarin nasil gdzlendigine bakildiginda “Gelecekte gerceklestirmek
istedigi amaglari belirtir.” kazanimiyla ilgili olarak 6grencilerin gelecekteki amaglarini bilim insam (f = 2), doktor
(f = 4), kaleci (f = 1), 6gretmen (f = 1), is insan1 (f = 1) ve insaat mithendisi (f = 1) olmak seklinde ifade ettikleri
belirlenmigtir. Benzer sekilde “Amaglarin1 ger¢eklestirmek i¢in sorumluluklarini ifade eder.” kazanimiyla ilgili
olarak 6grenciler antrenman yapma (f = 1), kursa gitmek (f = 1), takdir almak (f = 1), ¢ok ¢aligmak (f = 1), problem
¢ozme (f = 1), kararli olma (f = 2), ders ¢alisma (f = 5) seklinde sorumluluklarini ifade etmislerdir. “Yakin ve uzak
cevresindeki sosyal girisimcilik Ornekleri verir” kazanimiyla ilgili olarak programa katilan ozel yetenekli
ogrencilerin tamamiin (f = 8) sosyal girisimcilik kavramini bilmedigi, dolayisiyla bu kazanima ulasamadig
goriilmiistiir. Ozel yetenekli dgrencilerin psikolojik saglamlik-6grenme ¢evikligi kazanimlarina iliskin gézlem
sonuglar1 Tablo 4’te verilmistir.

Tablo 4’te goriildiigii iizere 6zel yetenekli 6grencilerin biiylik bir kisminda kariyer benligi yeterlilik
alaninda yer alan 6grenme ¢evikligi ile ilgili kazanimlarin gézlenmedigi belirlenmistir. “Gliglii yonlerini ifade
eder.” kazanimyla ilgili olarak 6grenciler gii¢lii yonlerini futbol oynamak (f = 1), sabirli olmak (f = 4), tasarim
yapmak (f = 1), problem ¢6zme (f = 1), ikna edici olma (f = 1), cesur olmak (f = 5), kararli olmak (f = 3), umutlu
olmak (f = 1), pes etmemek (f = 4) seklinde ifade etmislerdir. “Zorluklar karsisinda basa ¢ikma yollarini ifade
eder.” kazanimiyla ilgili olarak 6grencilerin sabretmek (f = 4), pes etmemek (f = 7), azim (f = 2) seklinde ifadeler
kullanmislardir. “Destek kaynaklariin neler oldugunu agiklar.” kazanimina iliskin 6grenciler destek kaynaklarin
aile (f = 8), 6gretmen (f = 5), arkadas (f = 3), uzman (f = 1) seklinde ifade etmislerdir. “Insanlarin yasamlarinda
engellerle karsilasabilecegini ifade eder.” kazanimiyla ilgili olarak 6grencilerden birinin (O5) karsilasabilecegi
engeli ifade edemedigi gdzlenmistir. Ogrencilerin neredeyse tamaminin “Basarrya ulasma konusunda kendine
inanmanin Onemini agiklar” ve “Azmin gelecegi lizerindeki etkisini ifade eder kazanimina ulasamadigi
goriilmiistiir. “Yeni durumlara uyum saglamanin 6nemini ifade eder.” kazanimiyla ilgili olarak programa katilan
ogrencilerin bityiik bir kisminda (f = 5) bu kazanimin gozlendigi goriilmiis; 6grenciler yeni durumlara uyum
saglarken 6grendiklerini gelecekte kullanma (f = 2), hesap yapma (f = 1), arastirmada kullanma (f = 2), arkadaglik
iliskileri kurma (f = 1) seklinde ifadeler kullanmislardir. Ug 6grencide ise (03, O4, O8) bu kazanim
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gbzlenmemistir. Ayrica dgrencilerin tamaminin “Yeni durumlarda deneyimlerinden faydalanabilecegini ifade
eder”; biiyiikk cogunlugunun da “Ogrenmede motivasyonun 6nemini ifade eder.” Kazammma ulasamadigi
gozlenmistir. Ozel yetenekli 6grencilerin meslekleri tanima ve karar verme konusundaki kazanimlarina iliskin
gbzlem sonuglar1 Tablo 5°te verilmistir.

Tablo 4

Ozel Yetenekli Ogrencilerin Psikolojik Saglamlik-Ogrenme Cevikligi Konusundaki Kazanimlarina Iliskin Gozlem
Sonuclart

Etkinlik/ler; Hayaller adasina yolculuk-6grenmenin rengi
Konu: Psikolojik saglamlik-6grenme gevikligi
Yeterlilik: Kariyer benligi

Kazanimlar Gozlendi Gozlenmedi
1. Giiglii yonlerini ifade eder. 01, 02, 03, 04, 05, 06, 07, 08
2. Zorluklar kargisinda basa ¢ikma yollarini ifade eder. 01, 02, 03, 04, 05, 06, 07, 08
3. Destek kaynaklarinin neler oldugunu agiklar. 01, 02, 03, 04, 05, 06, 07, 08
4. Insanlarin yasamlarinda engellerle karsilasabilecegini ifade eder. 01, 02, 03, 04, 06, 07, 08 05
o L 01, 02, 03, 04,
5. Bagartya ulagma konusunda kendine inanmanin 6énemini agiklar. 05, 06, 07, 08
. T " 01, 02, 03, 05,
6. Azmin gelecegi tizerindeki etkisini ifade eder. 04 06, 07, 08
7. Yeni durumlara uyum saglamanin 6nemini ifade eder. 01, 02, 05, 06, 07 03,04, 08
. L S 01, 02, 03, 04,
8. Yeni durumlarda deneyimlerinden faydalanabilecegini ifade eder. 05, 06, 07, 08
9. Ogrenmede motivasyonun 6nemini ifade eder. 05, 06 oL, (())27’ %:;’ 04,

Tablo 5’te goriildiigii gibi 6grencilerin tiimiinde segeneklerin farkindaligi- karar verme yetkinligi yeterlik
alanmin hemen hemen tiim kazanimlari gézlenmistir. Kazanimlarin nasil gézlendigine bakildiginda “Farkli
secenekler arasindan kendine uygun olani segebilecegini ifade eder.” kazanimiyla ilgili olarak 6grencilerin kendine
uygun secenekleri yiizme (f = 4), satrang (f = 3), piyano (f = 1) seklinde ifade ettikleri goriilmiistiir. “Gelecekte
yapabileceklerine iligkin kendine inanmanin 6nemini ifade eder.” kazaniminin dgrencilerin kiigiik bir kisminda
gozlendigi, dort 6grencide ise gozlenmedigi goriilmektedir
Tablo 5

Ozel Yetenekli Ogrencilerin Meslekleri Tanima Ve Karar Verme Konusundaki Kazammlarmma Iliskin Gozlem
Sonuglar
Etkinlik/ler: Meslekleri BILSEM-Kararliyim
Konu: Meslekleri tanima-karar verme
Yeterlilik: Seceneklerin farkindaligi-karar verme yetkinligi
Kazanimlar Gozlendi Gozlenmedi
1. Yakin ¢evresindeki meslekleri sdyler. 01, 02, 03, 04, 05, 06, 07, 08
2. Yakin ¢evresindeki mesleklerin diginda farkl
mesleklerin de oldugunu agiklar.
3. Mesleklerin farkli isler yapabildigini ifade eder. 01, 02, 03, 04, 05, 06, 07, 08
4. Kisisel ozellikleri ile mesleklerin gerektirdigi nitelikler
arasindaki iligkiyi agiklar.
5. Kararlarinin gelecegi iizerindeki etkilerini aciklar. 01, 02, 03, 04, 05, 06, 07, 08
6. Farkli secenekler arasindan kendine uygun olani
secebilecegini ifade eder.

01, 02, 03, 04, 05, 06, 07, 08

01, 02, 03, 04, 05, 06, 07, 08

01, 02, 03, 04, 05, 06, 07, 08

7. Gelecekte yapabileceklerine iligkin kendine inanmanin

e 02, 03,04 01, 05, 06, 07, 08
Onemini ifade eder.

Arastirmanin ikinci alt probleminde “Ozel yetenekli dgrencilerin Gelecek Farkindaligi Psikoegitim
Programi’na iliskin goriisleri nasildir?”’ sorusuna cevap aranmistir. Bu amagla “Psikoegitim Programi’nin neyle
ilgili oldugunu diisliniyorsun? Yapilan etkinliklerden aklinda kalanlar neler? Agiklar misin?” sorusuna iliskin
bulgular Sekil 1’de sunulmustur.
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Sekil 1
Programin Igerigi ve Akilda Kalan Etkinlikler (n = 8)

]

/Programm icerigi ve akilda kalan etkinlikler \
(Gl Gl (Gl

Segeneklerin farkindaligi Kariyer benligi Karar verme yetkinligi
(=7 (f=8) (f=3)

S i

] ]

Meslekleri Meslek Mesleki ilgi ve yetenekleri Karar verme
tanima secimi farkindalik tanima (f=3)
0:3)\\‘ sz) (f=2) J (f=8) \\\\\\\\A &

Gl (Gl Gl Gl

Meslekleri BILSEM etkinligi Pargalar1 birlestir Hoslandiklarim ve Kararliyim

(f=7) gelecegini olustur etkinligi yapabildiklerim etkinligi etkinligi
(f=4) (f=4) (f=3)

Not: BILSEM = Bilim ve sanat merkezi.

Sekil 1 incelendiginde, 6grencilerin goriislerinin biiyiik cogunlugunun (f = 8) ilgi ve yetenekleri tanima
kodu altinda toplandig1 goriilmiistiir. Ogrenci goriislerinden alman ifadeler su sekildedir: O1 kodlu 6grenci
goriigiinii “Mesleki farkindaliklar1 anlamamizla ilgili oldugunu diisiinliyorum. Mesela bizler meslekleri taniyor
muyuz, tanimiyor muyuz gibi (Segeneklerin Farkindaligi). Ilgi ve yeteneklerimiz hakkinda konustuk. Bunlarla
ilgili yapboz yaptik (Kariyer Benligi). Karar alma ve mesleklerimiz tizerine konustuk (Karar Verme Yetkinligi)”
seklinde ifade etmistir. O2 kodlu 6grenci, “Gelecekte hangi meslegi segmemize yardime1 oldugunu diisiiniiyorum.
Bir siirii meslekler 6grendik. Harita vardi. Yelkenli gemi aklimda kaldi. Slogan yazdik. En son da meslekleri
eslestirdik. Bunlar aklimda kald1 (Segeneklerin Farkindalig1). Ugak etkinligi aklimda kaldu. ilgi ve yeteneklerimizi
yazmigtik. Yapboz etkinligi vardi (Kariyer Benligi)” ifadelerini kullanmistir. O3 kodlu 6grenci ise goriisiinii,
“Meslekleri 6grendik. Bilgi ile calisan meslekler bilim insani, insanlar i¢in ¢aligan meslekler 6gretmen
(Segeneklerin Farkindaligi). Aklimda kalan etkinlikler ise daha ¢ok ugak ucurtma etkinligi (Kariyer Benligi) ve
balon etkinligiydi (Seceneklerin Farkindaligi)” seklinde ifade etmistir.

Goriisme formunun ikinci ve iiciincii sorusunu olusturan “BILSEM Gelecek Farkindaligi Programi
kapsaminda en ¢ok keyif aldigin etkinlikler nelerdir? Nig¢in? ve BILSEM Gelecek Farkindaligi Programi
kapsaminda keyif almadigin etkinlikler nelerdir? Nigin?” sorusuna iliskin bulgular Sekil 2’de sunulmustur.

Sekil 2
Programdan Keyif Alinan ve Alinmayan Etkinlik (n = 8)

(Gl

/ Programdan keyif alinan ve alinmayan etkinlik \

] ]

Keyif alinan etkinlik Keyif alinmayan etkinlik
ca T
Segeneklerin farkindaligi Kariyer benligi Kariyer benligi
(f=7) (f=7) (f=7)

\ “

] ] ] ]

Meslekleri BILSEM etkinligi Pargalart birlestir gelecegini Hoslandiklarim ve Aras’in hikayesi
(f=7) olustur etkinligi yapabildiklerim etkinligi (f=3)
(f=4) (f=3)

Not: BILSEM = Bilim ve sanat merkezi.
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Sekil 2’incelendiginde 6grencilerin goriislerinin keyfi alinan etkinlik temasinda segeneklerin farkindaligt
alt temasi altinda Meslekleri BILSEM etkinligi (f = 7); kariyer benligi alt temas1 altinda Pargalar1 Birlestir
Gelecegini Olustur etkinligi (f = 4) ve Hoslandiklarim ve Yapabildiklerin Etkinligi (f = 3); keyif alinmayan etkinlik
temasinda kariyer benligi alt temasi altinda Aras’in Hikayesi (f = 3) kodu altinda toplandigi goriilmiistiir.
Ogrencilerin keyif aldiklar1 etkinliklerle ilgili goriislerinin biiyiik gogunlugu segeneklerin farkindalig: alt temasi
altinda “Meslekleri BILSEM” etkinligi (f = 7) olarak ifade ettikleri goriilmektedir. Ogrenciler keyif almadiklari
etkinlik ise kariyer benligi alt temasi altinda “Aras’in Hikayesi” etkinliginde toplandig1 goriilmektedir. Ozel
yetenekli Ogrencilerin Gelecek Farkindaligi Psikoegitim Programi’nda en ¢ok keyif etkinliklere yonelik
goriislerinden dogrudan alintilar su sekildedir: O2 kodlu 6grenci goriisiinii, “En ¢ok keyif aldigim ugak etkinligi
ve yapboz etkinligi (Kariyer Benligi). Hem eglenceliydi hem de ilgimi ¢ekti. Meslekleri 6grenmek hosuma gitti
(Segeneklerin Farkindalig1)” seklinde ifade etmistir. O3, “En ¢ok keyif aldigim mesleklerle ilgili olan etkinlikti.
Ilgimi ¢eken ise eglenceli anlatim oldu (Segeneklerin Farkindaligi)” ifadesini kullanmistir. Keyif almadig
etkinlikle ilgili olarak da O4 kodlu &grenci, “Yazmay1 sevmedigim icin Aras’in hikayesi (Kariyer Benligi)”
demistir. O6 kodlu dgrenci ise goriisiinii, “Aras’m hikayesinde yazi yazmay: hi¢c sevmedim. Baska da olmadi
(Kariyer Benligi)” seklinde ifade etmistir.

Goriisme formunun dordiincii sorusunu olusturan “BILSEM Gelecek Farkindaligi Programi kapsaminda
uygulanan etkinliklerin yararli oldugunu diisiiniiyor musun? Neler 6grendigini diigsiiniiyorsun? Meslekleri tanimani
sagladi m1 nasil?” sorusuna iligkin bulgular Sekil 3’te sunulmustur.

Sekil 3
Programdan Ogrenilenler (n = 8)

(Gl

Programdan 6grenilenler

@*/ (gl \’@

Kariyer benligi Karar verme yetkinligi Seceneklerin farkindalig:
(f=3) (f=3) / (f=8)\
(Gl (Gl Gl (Gl
Ilgi ve yetenekleri tanima Karar verme Meslek segimi Meslekleri tanima
(f=3) (f=3) (f=2) (f=6)

Sekil 3 incelendiginde, 6grencilerin tamaminin BILSEM Gelecek farkindaligi programi kapsaminda
uygulanan etkinliklerin yararli oldugunu ifade ettikleri goriilmektedir (f = 8). Ozel yetenekli 6grencilerin Gelecek
Farkindalig1 Psiko-egitim Programi’nda 6grenilenlere yonelik goriislerinden dogrudan alintilar su sekildedir: O1:
“Evet diisiiniiyorum. Oncelikle ilgi ve yeteneklerimin farkina vardim. Sonra mesleklerle ilgili bilgiler 6grendim.
Bir siirii kagitlar1 okuduk onlar hep aklimda kald1. Etkinlik yaptik kendimiz eslestirdik. Sosyolog diye bir meslek
varmig onu 6grendim. Nasil hizli karar verilecegini 6grendim.” O4: “Meslekleri 6grendim. Meslekler konusunda
baya yararl oldu. Bilmedigim meslekler oldugunu gordiim. Hangisi nesneyle ilgili, hangisi insanla ilgili oldugunu
dgrendim. Ekonomist, muhasebeci, genetik miithendisligi mesleklerini 6grendim.” O6: “Evet diisiiniiyorum. Daha
iyi karar vermeyi 6grendim. ilgi ve yeteneklerimi iyice daha 6grendim.” Gériisme formunun besinci sorusunu
olusturan “Sana goére bu etkinlikler nasil yapilsa daha faydali olur, ne tiir etkinlikler bu programin faydasini arttirir?
Agciklar misin?” sorusuna iliskin bulgular Sekil 4’te sunulmustur.

Sekil 4
Programin Faydasini Arttirma (n = 8)

]

Programin faydasini artirma

(Gl Gl (Gl

Gl
Gorselligi artirma Makas kesme calismalart Eglenceli etkinlik Boyama etkinlikleri
(f=6) (f=3) (t=2) (f=2)
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Sekil 4 incelendiginde, 6zel yetenekli 6grencilerin bilyiik kisminin (f = 6) programin faydasini artirmak
icin gorselligi artirmaya yonelik goriis bildirdigi goriilmektedir. Ogrencilerin programin faydasini artirmaya
yonelik goriislerinden alinan ifadeler su sekildedir: 06, “Daha fazla gérselli etkinlik olabilir” demistir. 07,
“Etkinliklerde ¢ok yazi vardi, daha gorsel olabilirdi” seklinde goriis bildirmistir. O8 ise, “Cok yazi vardi. Daha
¢ok boyama, kesme oyun tarzi olsa daha iyi olabilirdi” ifadesini kullanmistir.

Goriisme formunun altier sorusunu olusturan “Bu programa katilmay1 bagka arkadaslariniza 6nerir
misiniz? Eger Onerecek olursan bu programi onlara nasil anlatirsin?” sorusuna iligkin bulgular Sekil 5’te
sunulmustur.

Sekil 5
Programi Akranlarina Onerme (n = 8)

]

Programi akranlarima dnerme

@/ \@ \‘@

Segeneklerin farkindalig Kariyer benligi Karar verme yetkinligi
/(f=6) \ (f=2) (tf=2)
(| (| cl ]
Meslekleri tanima Meslek segimi Ilgi ve yetenekleri tamima Karar verme
(f=5) (f=1) (f=2) (f=2)

Sekil 5 incelendiginde, Ogrencilerin programi akranlarina 6nerme ile ilgili goriislerinin biiytlik
¢ogunlugunun seceneklerin farkindaligi alt temasi altinda meslek tanima (f = 5) olarak ifade ettikleri
goriilmektedir. Ogrencilerin goriislerinden alinan ifadeler su sekildedir: O1, “Ozellikle benim gibi meslek secimine
karar veremeyen arkadaglarima Onerirdim. Diger arkadaslarima da daha iyi karar vermeleri i¢in Onerirdim”
demistir. 06, “Onerirdim. Farkli etkinlikler yaptik derdim. Etkinliklerden birkag 6rnek verirdim. Mesleklerle ilgili
farkindaliklara vardik diye anlatabilirdim (Segeneklerin Farkindalig1)” ifadelerini kullanmustir. O7 ise, “Evet
onerirdim. Mesleklerle ilgili giizel etkinlikler yaptik. Sonra ilgi ve yeteneklerimizin farkina vardik. Bu agidan
onerirdim” seklinde goriis bildirmistir.

Tartisma

Aragtirma sonuclarma gore 6zel yetenekli dgrenciler Gelecek Farkindaligi Psikoegitim Programi’nin
kariyer benligi yeterlik alan1 ilgi ve yetenekleri tanima-kariyer uyum yetenekleri konusundaki kazanimlarina
ulagsmislardir. Bu sonuca gore dgrencilerin tamami kariyer benligi yeterlik alani ile ilgili olarak yapmaktan
hoslandigi etkinlikleri, neleri iyi yapabildiklerini, ilgi ve yeteneklerinin akranlarindan farkli olabilecegini, gelecege
iliskin sorumluluklarini ve ¢aligma yasantilarina iliskin ilgilerini ifade etmislerdir. Bireyi tantyabilmek i¢in bireyin
yeteneklerini, ilgilerini, gii¢lii ve zay1f yonlerini, basar1 ve basarisizliklarini, deger ve tavir gibi birgok 6zelligini
ifade edebilecegi bir ortam gerekmektedir (Aktepe, 2005). Bireyin kendini taniyabilmesinde en biiyiik yardimct
unsurlardan biri kariyer programlaridir. Ilkokulda kariyer gelisimi ile ilgili olarak cocugun benlik kavramini ve
kariyer farkindaligini giiglendirmek hedeflenmektedir (Travis, 2020). Ozel yetenekli grencilere ydnelik
olusturulan kariyer programlarinda da ilgi ve yetenekler 6nemli bir rol oynamaktadir (Hotaman, 2020). Gelecek
Farkindaligi Psikoegitim Programi’nda da 6zel yetenekli 6grencilerin ilgi ve yeteneklerini tanimasi amaciyla
“Maceract Pamuk” isimli bir kdpegin ilgi ve yeteneklerinden yola c¢ikilarak ilgi ve yeteneklere yonelik bir
farkindalik olusturulmusg ardindan ugak ugurma etkinligi ile kendi ilgi ve yeteneklerini ifade etmesi saglanmistir.
Yapilan bu etkinliklerin 6grencilerin gelecegine yon verme anlaminda kendilerini tanimalarina imkan sagladig:
goriilmiistiir. Ozel yetenekli 6grencilerin goriisleri de gozlem sonuclarini destekler niteliktedir. Ogrencilerin
tamami uygulanan programin ilgi ve yetenekleri tanima ile ilgili oldugunu “Hoslandiklarim ve Yapabildiklerin
Etkinligi” ile “Parcalar1 Birlestir Gelecegi Olustur” etkinliginin akillarinda kaldigini, bu etkinliklerden keyif
aldiklarmi ifade etmislerdir. Yapilan aragtirmalar kariyer gelisim programlarinin ortaokul ve lise dgrencilerinin
kariyer olgunlugunu (Greene, 1973), 6. Smif 6grencilerinin kariyer gelisimini (Haynes, 1977) olumlu yonde
etkiledigini gostermistir. Benzer sekilde ilkokul diizeyinde gerceklestirilen kariyer egitimine yonelik programlarin
ogrencilerin kariyer farkindalig iizerindeki olumlu etkisini gosteren arastirma sonuglari yer almaktadir (Barton &
Cox, 2005; Colston vd., 2017; Soo vd., 2015). Fox (1976), 6zel yetenekli 6grencilerle yapmig oldugu kariyer
farkindalig1 programina yonelik pilot ¢alismasinda programin matematiksel kavramlar1 6gretmede ve dgrencilerin

Aydogan & Tanriseven ERKEN GORUNUM



BILSEM GELECEK FARKINDALIGI PSIKOEGITIM PROGRAMI’'NIN UYGULAMADAKI YANSIMALARI 11

bilimsel ve matematiksel kariyerlere olan ilgilerini artirmada etkili oldugu; Eker (2023), Gelecek Hazirligt
Psikoegitim Programi’nin 6zel yetenekli 6grencilerin kariyer gelisimlerine olumlu katkida bulundugu sonucuna
varmistir. Napier ve digerleri (2024), 6zel yetenekli kiz 6grencilerle yapmis oldugu calismada kariyer programinin
okul miifredatina sistematik olarak entegre edilmesi ve kariyerle ilgili egitim desteginin siirekli olmas1 gerektigi
sonucuna ulasmustir. Ilgili galismalar incelendiginde ilkokulda uygulanan kariyer programlarmin dgrencilerin
kariyer gelisimlerini sagladigi kendilerini tanimalarina, kariyere yonelik ilgi ve farkindaliklarimi arttirmalarina
imkan tanidigi goriilmiistiir. Bundan hareketle bu ¢aligmalardan elde edilen sonug ile aragtirma sonuglari arasinda
paralellik bulundugu sdylenebilir.

21.Yizyil sartlarinda bireylerin yasamlarinin sekillendirilmesi siirecinde kariyer hikayelerine, bireylerin
mesleki gelisimlerine ve kariyer uyumlarina odaklanilmas: gerektigi belirtilmektedir (Savickas, 2012). Kariyer
uyum yetenegi bireylerin kariyer yasaminda ortaya ¢ikan degisim ve yeniliklere karsi uyum saglayabilme becerisi
ile ilgilidir (Savickas, 2002). Kariyer uyumunun motivasyon, karar verme, iletisim becerileri, amag belirleme,
sorumluluk alma ve problem ¢dzme becerileriyle de olumlu bir iliskisi bulunmaktadir (Savickas, 2005). Bu
aragtirma kapsaminda kariyer uyum yetenegi ile ilgili olarak “Parcalar1 Birlestir Gelecegini Olustur” etkinligi ile
“gelecek ilgisi”, “gelecek kontroli”, “gelecek meraki”, “gelecek giiveni” olmak tizere dort pargadan olusan bir
etkinlik uygulanmistir. Yapilan etkinlik sonucunda 6zel yetenekli 6grencilerin kariyer uyum yetenekleri ile ilgili
kazammlara ulastig1 goriilmiistiir. Ogrenciler gériis olarak da yapilan bu etkinlikleri eglenceli ve ilgi ¢ekici olarak
nitelemislerdir. Ogrencilerin bir kismi arkadaslarina bu etkinlikleri 6nerecegini ifade etmislerdir. Bu noktadan
hareketle &grencilerin kazanimlara ulagmalarinda yapilan etkinliklerin eglenceli ve ilgi ¢ekici olmasimin roli
oldugu soylenebilir. Yapilan arastirmalar incelendiginde lise &grencilerine yonelik gelistirilen kariyer uyum
programlarinin 6grencilerin kariyer uyumuna (Kim, 2022; Turan & Celik, 2023) olumlu etkisi oldugu goriilmiistiir.
Ilgili arastirma sonuglarmin Gelecek Farkindaligi Psikoegitim Programi’nin uygulanmasina iliskin elde edilen
sonuglar ile benzerlik gosterdigi gozlenmistir. Aragtirmadan elde edilen diger bir sonuca gore kariyer benligi
yeterlik alani ile ilgili olarak &grencilerin ¢ogunlugunun gelecege iliskin sorumluluk almanin 6nemini
aciklayabildigi ancak iki Ogrencinin bu kazanima ulasamadigi goriilmiistir. Kazanim “Pargalari Birlestir
Gelecegini Olustur” etkinligiyle ilgili olmakla birlikte etkinlikten yansiyanlar formunda verilen kelimelerden
slogan yazmalar1 seklindedir. Ogrenci goriisleri incelendiginde bu durumun daha ¢ok etkinligin yazmaya dayali
olmasindan kaynakli oldugunu diisiiniilmektedir. Ayrica 6grenciler oneri olarak gorselligin daha fazla arttirilmasi
gerektigini ifade etmiglerdir.

Aragtirmadan elde edilen sonuglara gore 6zel yetenekli 6grenciler Gelecek Farkindaligi Psikoegitim
Program1’nin kariyer benligi yeterlik alaninin amag belirleme konusunun kazanimlarina ulagsmislardir. Bu sonuca
gore dgrencilerin tamami gelecekte gergeklestirmek istedikleri amaglari belirtmisler, amaglarini gergeklestirmek
icin sorumluluklarini ifade etmisler, planlamanin nasil yapildigini agiklamiglar ve bir planin uygulanmasinda
cikabilecek sorunlara karsi onlemler gelistirmislerdir. Ozel yetenekli grencilerin kariyer planlamalarinda en cok
vurgulanan nokta ig/meslek se¢imidir. Bu noktada 6grencilerin amag sec¢imlerini saglikli bir sekilde yapmalari,
bunun i¢in de kendilerini tanimalari, degerlerini ve ihtiyaglarini bilmeleri 6nemlidir (Shulman & Nurmi, 2010).
Yapilan bu arastirmada programa katilan dzel yetenekli 6grenciler amag belirlemeyle ilgili olarak “Gelecege iz
Birakiyorum” adli etkinlikle bos bir sayfaya ellerinin ¢izimi yaptirilmig ardindan 6grencilere amaglari, amaglari
gergeklestirmek igin sorumluluklari, yardim alacagi kisiler, engeller, ¢oziim 6nerileri ve amaca ulagmak i¢in neler
yapilmas1 gerektigi yazdirilmistir. Ogrencilerin bu etkinligin kazammlarinin tamamima ulastiklar1 gézlenmistir.
Buna karsin 6grencilerin tamaminin yakin ve uzak ¢evresinden sosyal girisimcilik 6rnegi veremedigi gézlenmistir.
Bu kazanim kapsamina uygun olarak yapilan etkinlikle ilgili olarak Ogrencilerin girisimcilik kavramin
bilmedikleri gézlenmistir. Arastirmalar BILSEM’lerde 6grenim géren ozel yetenekli 6grencilerin girisimcilik
diizeylerinin ilkokullarda 6grenimini siirdiiren diger d6grencilerden yiiksek oldugunu (Cetin vd., 2017; Nacaroglu,
2020; Yildiz & Karaduman, 2023) ortaya koymasina karsin bu arastirma kapsaminda ogrencilerin sosyal
girigimcilik 6rnegi verememesi dikkat ¢ekici bir durum olarak nitelenmektedir. Sosyal girigimcilik, bilgi ve
becerilerini gelistiren, sosyal etki yaratan ve kariyer seg¢imlerini ve ig tercihlerini etkileyen egitim ve deneyimler
saglayarak kariyer programlarinda ¢ok 6nemli bir rol oynamaktadir (Singh, vd., 2023; Sousa-Filho vd., 2023;
Yulianah, 2023). Bu amagla Gelecek Farkindalig1 Psikoegitim Programi’nda da sosyal girisimcilikle ilgili etkinlige
yer verilmistir. Programda 6nce sosyal girisimcilige yonelik drnek bir metin okunmus ardindan “Sizin ¢evrenizde
de buna benzer 6rnekler var m1?”, “Bu tarz planlar yapmamizin gelecegimiz tizerindeki etkisi neler olabilir?”
sorular1 yoneltilmig fakat 6grencilerin sosyal girisimcilik kavramini bilmedikleri gozlenmistir.

Kariyer programlarinda amag belirleme yeni bilgileri ortaya c¢ikarma, bir ise odaklanma, hedefe dogru
ilerleme ve motivasyonu arttirmaya yardimei olmaktadir (Jason & Elpert, 2017). Kariyer gelisim programlarinda
programa katilan katilimcilarin gesitli yonlerden hedeflerini belirlemelerine ve bu hedeflere ulagmalarina yardimci
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olmak amaclanmaktadir (Velasco vd., 2019). Benzer sekilde Gelecek Farkindaligi Psikoegitim Programi
kapsaminda gergeklestirilen etkinliklerin 6zel yetenekli 6grencilerin amaclarimi belirlemelerine katki sagladigi
gOrilmistiir.

Aragtirmadan elde edilen sonuca gore 6grencilerin tamami psikolojik saglamlikla ilgili giiglii yonlerini,
zorluklar karsisinda basa ¢ikma yollarin1 ve destek kaynaklarinin neler oldugunu ifade etmistir. Psikolojik
saglamlik, yasanilan zor kosullara karsi bireyin olumsuz kosullarin iistesinden basartyla gelebilme ve duruma
uyum saglayabilme yetenegi anlamma gelmektedir (Oz & Bahadir-Yilmaz, 2009). Psikolojik saglamlik ¢ocuk
kariyer programlarinm 6nemli bir yoniinii olugturmaktadir. Kariyer gelisimi sirasinda 6grencilere psikolojik destek
ve rehberlik saglamanin daha bilingli kariyer se¢imleri yapma ve kariyer yetkinliklerini gelistirmede yardimci
oldugu belirlenmistir (Lyusova & Solyankina, 2020). Bunun yani sira kariyer programlarinda yer alan psikolojik
saglamlik; beceri giiciinde artig, esneklik, ortiik bilgi olusumuna da katki sunmaktadir (Sart & Sezgin, 2023). Bu
amacla Gelecek Farkindalig1 Psikoegitim Programi’nda da psikolojik saglamlik ile ilgili etkinliklere yer verilmis
ancak 6grencilerin bu etkinliklerle ilgili kazanimlarin bir kismina ulasamadiklar1 gézlenmigtir. Bu sonuca gore
ozel yetenekli Ogrencilerden biri, insanlarin yasamlarinda engellerle karsilasabilecegini ifade edememis
ogrencilerin tamami basartya ulasma konusunda kendine inanmanin énemini agiklayamamis ve bilyiik cogunlugu
azmin gelecegi lizerindeki etkisini ifade edememistir. Ozel yetenekli grencilerin psikolojik saglamlig1 iizerinde
etkili olabilecek pek ¢ok degiskenden bahsedilebilir. Benlik saygisi, akran iligkileri ve ebeveyn tutumlari bu
degiskenlerden bir kagidir (Y6riik-Topuz & Cihangir-Cankaya, 2022). Dolayisiyla bu degiskenlerin bir programin
etkisinin degerlendirilmesinde goz oniinde bulundurulmasi 6nem tagimaktadir.

Psikolojik saglamlik konusundaki bazi kazanimlara paralel olarak 6grenme cevikligi konusundaki
kazanimlarda da benzer sonuclara ulasiimistir. Ozel yetenekli dgrencilerin biiyiik dlciide dgrenme cevikligi
kazanimlara ulasamadiklari gézlenmistir. Bu sonuca gore 6zel yetenekli 6grencilerden bir kisminin yeni durumlara
uyum saglamanin 6dnemini tamaminin yeni durumlarda deneyimlerinden faydalanabilecegini, ¢cogunlugunun da
6grenmede motivasyonun dnemini ifade edemedigi goriilmiistiir. Ogrenme cevikligi ile ilgili program kapsaminda
uygulanan etkinlikler incelendiginde “Aras’in Hikayesi” isimli etkinlik 6n plana ¢ikmaktadir. Ogrencilerin
goriigme esnasinda bu etkinligi yaziya dayali olmasi nedeniyle keyif alinmayan etkinlik olarak belirttikleri
gorillmiistiir.

Ogrenme cevikligi 6grencilerin zorluklar karsisinda ¢dziim sunma konusunda esnek ve cevik olma;
deneyimlerinden yararlanarak yeni durumlara uyum saglama yetenegidir (Hammami & Khemaja, 2019). Kariyer
programlarinda 6grenme ¢evikligi 6nemlidir ¢iinkii bireylerin siirekli olarak kendilerini gelistirebilmeleri ve
gelecekte karsilasabilecek problemlere yonelik yeni stratejiler kullanmalarini saglar. Bunun yani sira 6grenme
cevikligi liderlik potansiyelini belirleme agisindan dnemli bir faktordiir ve merak, 6grenme arzusu gibi 6zelliklerle
yakindan iliskilidir (Janson & Rawlings, 2022). Ozel yetenekli dgrencilerin 6grenme cevikligi kazanimlarina
ulasamamalar1 psikolojik saglamlikla ilgili sonuglara paralel olarak motivasyonel ve c¢evresel faktorlerle
aciklanabilir. Milkemmeliyetgilik, motivasyon gibi i¢sel faktorlerin yan1 sira aile ve okul ¢evresi gibi dnemli
cevresel faktorler 6zel yetenekli dgrencileri etkileyen O6nemli degiskenlerdir (Goniiltas & Serap, 2022). Bu
faktorler 6gretmenin roliinden, dgretim tarzlardan ve diger 6zel yetenekli akranlariyla iletisim gibi birtakim
ozellikleri barmdirir (Ambrose, 2023). Bunun yani sira okul iklimi, 6gretmen ve ebeveyn destegi 6zel yetenekli
Ogrencilerin yaraticiligini, motivasyonunu ve yeteneklerini sekillendirme konusunda onemli bir role sahiptir
(Susantya & Hawadi, 2019). Ozellikle de motivasyon konusu &zel yetenekli 8grencilerin egitiminde arastirmalarin
odak noktasmi olusturan ¢ok yonlii ve karmasik bir konudur. Ozel yetenekli 6grenciler katilimlarini, 6grenme
arzularmi ve meraklarimi yonlendiren hem i¢sel hem de digsal motivasyona sahip olabilitler. I¢sel motivasyon
merak, hedeflere ulagsma, yeni seyler kesfetme arzusu ile ilgiliyken (Snyder & Wormington, 2020); dissal
motivasyonlar sinav puanlari, odiiller, sdzel olarak &vgii, ebeveynler ve ¢evresel faktorler tarafindan sekillenir
(Barabwd vd., 2017). Dolayisiyla 6grencilerin program kazanimlarina ulagmalarinda etkili olabilecek motivasyon
kaynaklarmin da g6z 6niinde bulundurulmasi gerektigi séylenebilir.

Aragtirmada 6zel yetenekli 6grencilerin Gelecek Farkindaligi Psikoegitim Programi’nin segeneklerin
farkindaligi-karar verme yetkinligi meslekleri tanima ve karar verme konusundaki kazanimlara ulastiklari
sonucuna ulagilmistir. Bu sonuca goére 6grencilerin tamamina yakini c¢evresindeki ve yakin ¢evresi digindaki
meslekleri, mesleklerin yaptig1 farkl isleri tanidiklarini, kisisel 6zellikleri ile mesleklerin nitelikleri arasindaki
iliskiyi, kararlarinin gelecegi lizerindeki etkilerini, farkli secenekler arasindan kendine uygun olan1 segebilecegini
aciklamislardir. Yapilan arastirmalar 6zel yetenekli dgrencilerin meslekleri tanidign (Koyunlu-Unlii & Dokme,
2017) tercih etmek istedikleri meslek kollar1 hakkinda bilgi sahibi olduklarini ve ilgilendikleri meslekleri ifade
ettiklerini (Bal¢in & Yavuz-Topaloglu, 2018; Dogan, 2020; Ogurlu vd., 2015) gostermistir. Bu ¢alisma
kapsaminda da dgrenciler Gelecek Farkindaligi Psikoegitim Programi aracilii ile meslekleri tanima ve karar
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verme kazanimlarina ulagmislardir. Ogrenci gériislerinde elde edilen sonuglar da gdzlem sonuglarini destekler
niteliktedir. Ozel yetenekli dgrencilerin biiyiik bir kism1 “Meslekleri BILSEM” adli etkinligin akillarinda kaldig1
ve en fazla keyif aldiklar1 etkinlik oldugunu ayrica meslek se¢imi hakkinda bilgi sahibi olduklar1 ve meslekleri
tanidiklarimi ifade etmislerdir. Bu goriise ek olarak dgrenciler meslekleri tanima ve meslek se¢imi anlaminda
programi akranlarina dnereceklerini ifade etmislerdir.

Aragtirmadan elde edilen sonuca gore karar verme yetkinligi ile ilgili olarak 6zel yetenekli 6grencilerin
tamaminin kararlarinin gelecegi {izerindeki etkilerini agikladigi, farkli segenekler arasindan kendine uygun olani
secebilecegini ifade ettigi belirlenmistir. Karar verme becerisi uygun ¢ocuklarin egitim segenekleri se¢me, bilingli
secim yapma, sorunlari tanima ve ¢ézme, yasamdaki degisimlere hazirlanmalarini sagladigi i¢in gocuk kariyer
programlarinda dnemli bir yer tutmaktadir (Pekdogan & Ulutas, 2018; Siegfried vd., 2020, Vries & Kroukamp,
2023). Ball ve digerleri (1994) arastirmalarinda 6zel yetenekli 6grencilerin normal gelisim gosteren akranlarina
oranla daha yetkin ve hizli kararlar aldigi sonucuna ulagmislardir. Kaya ve Bayra (2019), 6zel yetenekli
ogrencilerin karar verme becerilerinin iyi diizeyde oldugunu belirlemiglerdir. Arastirmalar kariyer programlarinin
ogrencilerin karar verme giigliiklerini azalttigini ve karar verme yetkinliklerini arttirdigini gostermistir (Eker,
2023; Lam & Santos, 2018). Benzer sekilde bu arastirmanin sonucunda da uygulanan psikoegitim programi
ogrencilerin karar verme kazanimlarina ulagmalarini saglamistir. Gozlem sonuglarina paralel olarak yapilan
goriismede de karar vermeyle ilgili etkinliklerin 6grencilerin akillarinda kaldigi, karar vermeyi 6grendikleri ve
programi akranlarina Onerecekleri tespit edilmistir. Buna karsin Ogrencilerin  ¢ogunlugunun gelecekte
yapabileceklerine iliskin kendine inanmanin nemini ifade edememistir. Ogrencilerin bu konuda da motivasyon
eksiklikleri oldugu gdzlenmistir. Ogrencilerin programla ilgili ulasamadiklar1 kazanimlar incelendiginde bu
kazanimlarin daha ¢ok motivasyonel ozellikler oldugu goziikmektedir. Bu noktada duyussal niteliklerin
kazandirilmasinda 6grenmeye etki eden faktorlerin diginda uygulanan programin siiresinin de énemli oldugu
diisiiniilmektedir. Dort hafta siiren psikoegitim programinda her haftada bir oturum olmakla birlikte bir oturumda
iki etkinlik bulunmaktadir. Bu durumda bazi duyussal kazanimlarin kazandirilmasinda yetersiz kalmigtir. Gati ve
digerleri (2013), yapmis oldugu bir ¢alismada 5 giinliik bir programin 6grencilerin kariyer karar verme zorluklar1
ve kariyer karar alma 6z-yeterlilikleri tizerinde etkisi olmadigini tespit etmigtir. Bu durum uygulanan programlarin
siirece yayilmasi gerektigini gostermektedir. Tassel-Baska (1981), 6zel yetenekli &grencilerin kariyer
gelisimlerinin her agsamasinda uygun programlara ihtiya¢ duydugunu ve okul 6ncesinden 12. Smifa kadar olmasi
gerektigi ve bunun yani sira bu programlart uygulamak igin gerekli personelin de (sinif 6gretmenleri, 6zel egitim
ogretmenleri, psikolojik danigmanlar, psikologlar ve sosyal calismacilar) programda yer almasi gerektigini
vurgulamistir. Ayrica ebeveynlerin de bu modelin uygulanmasima dahil olmalarinin 6nemli oldugunu ifade
etmigtir. Bu anlamda program oturumlarinin genisletilmesi, programin siirece yayilmasi, daha kiictik gruplarla
caligmalarin yapilmasi ve program paydaglarinin uygulamaya dahil edilmesini programi daha etkili bir hale
getirebilir. Ayrica kariyer gelisim programlarinda sadece kariyer kavramlarinin degil psikolojik saglamlik,
ogrenme c¢evikligi gibi psikososyal unsurlarin da 6n plana ¢ikarilmasi gerektigi diisiiniilmektedir. Psikososyal
ozelliklerin her alanda performans acgisindan ¢esitli avantajlar sundugu belirtilmektedir (Mitchell, 2022). Bu
nedenle psikososyal unsularin kariyer programlarmin basariya ulagmasinda 6nemli etkiye sahip olacagi
sOylenebilir.

Sonuc ve Oneriler

Aragtirma sonucunda Gelecek Farkindaligi Psikoegitim Programi’nda uygulanan etkinliklerin
ogrencilerin kendilerini tanimalarina, amag belirlemelerine, meslekleri tanimlarina, karar vermelerine ve kariyer
uyum yeteneklerini gelistirmelerine imkan saglandig1 goriilmiistiir. Buna karsin 6grencilerin bir kisminin gelecege
iliskin sorumluluk almanin 6nemini agiklayamadigi ve tamaminin sosyal girisimcilik Ornegi veremedigi
gbzlenmistir. Bu noktadan hareketle programda 6grencilerin girisimcilik ve sosyal girisimcilik kavramlarini1 daha
derinlemesine anlayabilecekleri etkinliklere yer verilmesi énerilebilir. Ogrencilerin kazanimlara ulagmalarinda
yapilan etkinliklerin ilgi ¢ekici ve eglenceli olmasinin etkili olmasi ve yaziya dayali olan etkinliklerde sikilmalari
sonucuna dayali olarak programda 6ngoriilen etkinliklerin aktif 6gretim yontemleri agisindan gdzden gecirilmesi
onerisinde bulunulabilir. Bu baglamda programda aktif katilim saglayan oyun ve drama etkinliklerine yer
verilebilir. Sonuglar &grencilerin bir kisminin psikolojik saglamlik; ¢ogunlugunun ise &grenme ¢evikligi
kazanimlarina ulagamadiklarim gdstermistir. Buna ek olarak 6grencilerin bir kisminin gelecekte yapabileceklerine
iliskin kendine inanmanin 6nemini ifade edemedigi de goriilmiistiir. Ogrencilerin ulasamadiklar1 kazanimlarin
motivasyonel faktorlerle ilgili olmasi kariyer programlarmnda 6grencilerin i¢sel motivasyonlarmi saglayacak
calismalara yer verilmesi gerektigini gostermektedir. Ancak programin dort hafta olmasi, sadece ¢ocuklar iizerinde
calisiimasi ve tek bir BILSEM’ de uygulamanin yapilmis olmasi arastirmanin simirliliklar arasinda yer almaktadar.
Ozel yetenekli 6grencilere yonelik kariyer programlarinin oturumlarinin genisletilmesinin, programin daha uzun
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bir silirece yayilmasinin, farkli kurumlarda calismalarin yapilmasi ve program paydaslarinin uygulamaya dahil
edilmesinin programi daha etkili bir hale getirebilecegi diistiniilmektedir. Kariyer gelisim programlarinda aile
katilimimin 6nemli oldugu diisiiniilmektedir. Bu noktada 6zellikle 6grencilerin kazanmakta giicliik ¢ektikleri
sorumluluk alma ve sosyal girisimcilik kazanimlarina ulagmalarinda aile katilimma dayali etkinliklerin
planlanmasinin bir ¢6ziim olusturacagi sdylenebilir. Arastirmanin diger bir sinirliligi ise 6grencilerle yapilan
goriismelerin siire olarak smirli olmasidir. Ogrencilerin kiigiik yas grubu olmalar1 geregi goriismeye motive
olamadiklart ve goriislerini detaylandirmakta sorunlar yasadigi gorilmiistiir. Ayrica program, mevcut
programlarinin diginda bir zaman diliminde uygulandigi i¢in katilimer teyidi ve ek goriismeler yapilamamistir. Bu
noktada ogrencilerin goriislerini detayli bir sekilde yansitabildigi daha uzun siireli ¢alismalarin yapilmasi
onerilmektedir. Bu noktada &grencilerin fikirlerini detaylandirabilmeleri icin Ggrenci giinliiklerinin
yararlanilabilecegi diistiniilmektedir. Bu ¢alismada gozlem siirecinden daha detayli veriler toplanabilmig; ancak
uzun donemde Ogrencilere nasil yansidigi gozlenememistir. Bu smirlilik dogrultusunda kariyer gelisim
programlarinin  6zel yetenekli O6grencilerin ileriki hayatlarina yansimasinin  arastirilmast  gerektigi
diisiiniilmektedir. Buna ek olarak 6zel yetenekli 6grencilerin kariyer programlarinda yer alan kazanimlarina
ulagmalarinda etkili olabilecek motivasyon kaynaklarinin ve &zel yetenekli dgrencilerin sosyal girisimcilik
farkindaliginin incelenmesi de arastirmacilara verilecek oneriler arasinda yer almaktadir. Bu baglamda uzun
donemde 6grencilere nasil yansidigimin gézlemlenmemis olmasi vb. durumlar simirlilik olarak eklenebilir.
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Abstract

Introduction: Gifted children can be characterized as the most important human resources in achieving a country's
economic, social and cultural development goals. In our country, Science and Art Centers are among the
institutions that have an important place in the development of gifted children. This study aims to examine student
acquisitions and opinions regarding the “Future Awareness Psychoeducation Program” prepared by the Ministry
of National Education to support the career development of gifted students who have been receiving education in
BILSEM since 2021.

Method: In this study, a holistic single case design, one of the case study types, was used. The research group of
this study consisted of 8th-grade students who attended the support education program at a Science and Art Center
in the Tarsus district of Mersin in the 2022-2023 academic year. The research data were collected using the
“Interview Form on Future Awareness Psychoeducation Program” and “Observation Form.” The data obtained
were analyzed by descriptive analysis method through the MAXQDA Pro 2020 qualitative data analysis program.

Findings: According to the results of this study, it was observed that almost all gifted students achieved
acquisitions of the Future Awareness Psychoeducation Program in terms of recognizing interests and talents, career
adaptation skills, and goal setting. However, it was observed that some students could not explain the importance
of taking responsibility for the future and not all of them could give an example of social entrepreneurship. The
results showed that gifted students reached most of the acquisitions on psychological resilience; some of them did
not reach some of them, but they mostly did not reach the learning agility acquisitions. In addition, it was observed
that almost all of the students reached the acquisitions of recognizing professions and decision-making. However,
some students could not express the importance of believing in themselves about what they can do in the future.

Discussion: Within the scope of this research, it was seen that the activities implemented in the Future Awareness
Psychoeducation Program enabled students to get to know themselves, set goals, identify professions, make
decisions and improve their career adaptation skills.

Keywords: Science and arts centers, gifted students, future awareness psychoeducation program, career
development, career self, awareness of options, decision-making competence.
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Introduction

Gifted children can be characterized as the most crucial human resources in achieving a country's
economic, social and cultural development goals. The quality of education given to gifted students and its support
for development is of considerable significance. In our country, Tiirkiye, Science and Art Centers (BILSEM) are
among the institutions that have a significant place in the development of gifted children. The Ministry of National
Education (MoNE) established BILSEMs in 1992 with a project for the education of gifted children. These centers
emerged as a product of efforts to find the most appropriate model for the Turkish Education System. Initially
known as “Additional Course Application School,” these centers were later renamed as BILSEM to provide
education to gifted children in both science and art fields (Sezginsoy, 2007). BILSEMs are institutions where
gifted students are educated in addition to general formal education institutions after they are identified throughout
the country. Gifted students can continue all education and training activities on weekdays or weekends outside
the hours of the schools where they receive education. The general objectives of BILSEMs include raising
individuals who adopt, protect and develop national, moral, cultural and human values; have a broad worldview,
are constructive, creative, contribute to the country's economy, and are leaders (Kirdok & Barin, 2021).

For gifted students to use their talents at a high level, various programs, such as adaptation, support
education, making individual talents aware, developing special talents, project production and management, are
implemented in BILSEMs (Bolat, 2020). Among these programs, one of the programs prepared for students
attending the support education program is the Future Awareness Psychoeducation Program. This program was
created to support the development of primary school 3rd and 4th-grade gifted students studying at the BILSEM,
considering their needs and developmental characteristics (Kirdok & Barm, 2021). The program is based on
Super's (1990) Career Development in Children, Holland's (1973) Typology Theory, Savickas' (2002) Career
Structuring Theory, and Parsons' Trait Factor Theory. Super (1990) defined four career development tasks for
childhood: interest, control, belief and competence. Holland (1973) categorized occupational personality types as
traditional, entrepreneurial, social, creative, investigative and realistic in his Typology Theory. The basic concepts
of Savickas' (2002) Career Configuration Theory are career congruence, life themes and professional self. He also
emphasized the role of the family in developing the vocational self. In his Trait Factor Theory, Parsons (1909)
discussed career choice in three stages: getting to know the individual, getting to know occupations and placement.
In the Future Awareness Psychoeducation Program, three basic competency levels, namely “Career Self,
Awareness of Options and Decision-Making Competence,” were defined for students to recognize their interests
and abilities, recognize vocational options and develop decision-making skills and achievements and activities
were determined to enable students to reach the determined competencies (Kirdok & Barin, 2021). The frequent
inclusion of activities related to interest, curiosity, planning, research, family, giving information about
professions, matching professions, and key figures in the program shows that the features addressed by the theories
in the program are reflected in the program.

Career development, which constitutes one of the main goals of education, is one of the important areas
in which gifted students need to be supported (Karacan, 2018). Although it is stated that career-related attitudes
and concepts are first formed during childhood (Ginzberg et al., 1951; Roe, 1956; Super, 1957), career theorists
have ignored this situation with limited emphasis on childhood (Schultheiss, 2008). Achter and Lubinski (2005)
stated that gifted students are already doing the work they plan to do in the future by the age of nine, so the
programs structured in schools are too late for gifted students. In addition to this view, it is also mentioned that it
is important for gifted students to have activities in primary school that encourage career-setting goals, to use
biographies of prominent people for career exploration, and to introduce children to the business world (visits,
parents' workplaces, guest speakers) (Greene, 2006). Therefore, career education for gifted students should be
started at an early age and educational programs should be organized to ensure the career development of children
at an early age.

The Future Awareness Psychoeducation Program is significant because it is the first program prepared to
increase the career development of gifted children in our country. The program, which is envisaged to be
implemented by psychological counselors/guidance counselors, aims to support the self and professional
development of gifted students, help them make the most appropriate career choice for their potential, and enable
them to build careers as productive individuals (Kirdok & Barin, 2021). In this direction, it can be said that the
program, which consists of activities prepared to enable students to get to know themselves in terms of their
interests and abilities, recognize professional options and develop decision-making skills, is of great importance
in supporting the career development of gifted students at an early age.
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Studies, such as the development of an effective program for the education of gifted individuals, the
implementation process and evaluation of the program, meet an important need, such as the discovery of gifted
children. In this sense, although there are studies in the literature on the adaptation program (Karadayi &
Tanriseven, 2022), support education programs (Ertiirk, 2019; Polat & Polat, 2021) and individual talent awareness
programs (Ulker, 2022) implemented in BILSEMs, to our knowledge, there is no study on the implementation and
evaluation of the Future Awareness Psychoeducation Program. In addition, it was seen that there is limited research
on the effectiveness of psychoeducation programs for the career development of gifted students (Eker, 2023).

In addition, many studies have been found in the literature to examine the effectiveness of BILSEM
programs. There are studies aiming to evaluate the education programs in BILSEMs according to the opinions of
students (Daz-Basar, 2020; Kayisdag, 2018; Orman, 2020) teachers (Ertiirk, 2019; Orman, 2020; Senol, 2011) and
administrators (Orman, 2020). In addition, Eser (2011) evaluated the education programs of BILSEMs with the
Hammond Model. Torunoglu (2023) examined the programs implemented in BILSEMS in the context of teacher,
student and parent expectations. Revealing the appearance of the Future Awareness Psychoeducation Program,
which was prepared for BILSEM students in 2021, in practice will make important contributions in identifying
and eliminating the deficiencies in the program. In this context, examining the processes carried out regarding the
Future Awareness Psychoeducation Program in detail and describing the current situation can contribute to the
organization of more effective processes for the career development of gifted students and reveal the problems
experienced. In addition, the results of this research will shed light on further research on career development
programs for gifted students.

From this point of view, in this study, the reflection of the Future Awareness Psychoeducation Program
on practice was examined and student acquisitions and opinions regarding the program were investigated. Answers
to the following sub-problems were sought:

1. What are the acquisitions of gifted students regarding the Future Awareness Psychoeducation Program?
2.  What are the opinions of gifted students about the Future Awareness Psychoeducation Program?
Method

In this study, the case study method was used to examine student achievements and opinions regarding
the “Future Awareness Psychoeducation Program” prepared by the Ministry of National Education to support the
career development of gifted students receiving education in BILSEM since 2021. According to Creswell (2021),
a case study is a qualitative approach based on in-depth description of a current situation or situations within a
certain period of time by collecting detailed information through multiple sources of information (interviews,
observations, audio-visual documents, reports and materials) or revealing themes related to the situation. Within
the scope of this research, the implementation process of the Future Awareness Psychoeducation Program was
described in depth with qualitative data collection techniques, such as observation and interview. This research
used a holistic single case design, one of the case study types. In single case designs, there is a single unit of
analysis, such as an individual, an institution, a program or a school (Simsek & Yildirim, 2008). In this study, the
Future Awareness Psychoeducation Program was accepted as the unit of analysis. The program, based on career
self, awareness of options and decision-making competence areas, consists of four weeks, eight activities and 28
acquisitions (Kirdok & Barin, 2021). Detailed information about the activities in the program is presented in Table
1 in the data collection section.

Study Group

The study group of the research consisted of a group of eight gifted students attending the 4th grade of a
BILSEM in the Tarsus district of Mersin province. Since it is recommended to work with student groups of 8-12
students instead of large groups in the implementation of the Future Awareness Psychoeducation Program (Kirdok
& Bar, 2021), this study was conducted with eight students. Criterion sampling technique, one of the purposeful
sampling techniques, was used in this study. Purposive sampling allows for an in-depth examination of
information-rich situations according to the purpose of the research (Baltaci, 2018). Criterion sampling based on
the purposive sampling method is the study of situations that meet the criteria determined by the researcher
(Y1ildirim & Simsek, 2021). Within the scope of this study, the students who were compatible with the group work
and who volunteered to participate in this study were included in the research group. The students who met the
criteria determined in the formation of the research group were determined with the information obtained from the
institution management. The reason for the selection of 4th-grade students within the scope of the research was
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that the program implemented is for 3rd and 4th-grade students. Of the students participating in this study, four
were female, and four were male.

Data Collection Tools
Interview Form for Future Awareness Psychoeducation Program

The Future Awareness Psychoeducation Program Interview Form was developed by the researcher to
determine the views of the BILSEM students who participated in the program about the program. In the process
of developing the interview form, a literature review was conducted and a draft form was prepared by the
researcher. The draft form was submitted to the opinions of four experts, two in the field of educational programs
and two in the field of psychological counseling and guidance. There were six open-ended interview questions in
the interview form. The interview form included questions about what the program was about, the activities they
remembered, the activities they enjoyed and did not enjay, the benefits of the activities and what they learned, and
their suggestions about the program.

Observation Form

Participant observation forms were created by the researcher to observe the acquisitions of the students
regarding the Future Awareness Psychoeducation program. The observation form was created by considering the
acquisitions of each session of the future awareness psychoeducation program. While creating the observation
form, the acquisitions of each session were transformed into measurable and observable expressions. The
evaluation of the form includes expressing which students were observed in each acquisition and which students
were not observed and writing descriptions of which characteristics were observed for each of the observed
students. The form was presented to four experts, two from the field of curriculum and instruction and two from
the field of psychological counseling and guidance. Since video recording permission could not be obtained in the
study, the data related to the completion of the observation form were collected by recording all activities with a
voice recorder during the implementation of the program and the products of the students' activities during the
implementation process were collected through the observation notes taken by the researcher after the
implementation.

Data Collection Process

This study was implemented by the researcher in the 2nd semester of the 2022-2023 academic year and
covered four week. In this 4-week period, the activities were implemented for 40 + 40 minutes for 80 minutes.
The functioning of the psychoeducation program and session information are presented in Table 1.

Table 1
Future Awareness Psychoeducation Program Operation and Session Information

Number

Session Competence area Topic .
of gain

Activity(s) Time

Recognizing interests and
1st session  Career self abilities-career 7
adaptation skills

Things | like and can do-put the

pieces together create your future 40+40

Leaving my mark on the future-my 40 + 40

2nd session  Career self Goal setting 5 :
planning story
3rd session  Career self Psych(_)loglcz_il_ resilience- 9 Journey to the _lsland of dreams-the 40 + 40
learning agility color of learning
. Getting to know .
4th session Awareness of options professions-decision 7 Professions BILSEM-I am 40 + 40

decision-making ability determined

making

Table 1 shows the number of acquisitions, topics, activity titles and durations of the activities that were
addressed according to the competency areas according to the weeks (Kirdok & Barin, 2021). For example, in the
first week, two activities related to the competency area of career self were included to help students recognize
their interests and talents and develop their career adaptation skills. For the first activity, “What I Like and What
I Can Do,” students were informed about the program in the preparation phase and an introductory activity was
held. In the introductory activity, everyone took turns to say first their name and then something they liked to do.
In the implementation phase, the implementer read the story of “Snow the Adventurer,” made explanations about
the story and asked questions. Then she asked the questions, “What do you like to do? What do you like to do?
What do you do better?”” and helped the students to establish a connection between their answers and their interests
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and abilities. The practitioner distributed colored A4 papers to the students and had them make an airplane and the
students wrote their interests on one of the wings of the airplane and their talents on the other.

After the students flew their airplanes, they examined the airplanes belonging to others and answered the
practitioner's questions. In the evaluation part, the practitioner asked the students, “Which interests and talents did
you realize today?” and asked them to write their interests on one wing and their talents on the other wing of the
airplane visual in the “Reflections from the Activity Form” in the student application booklet and received the
shares of the volunteer students.

The applications were carried out in the workshop where the students were studying at the BILSEM. The
workshops were in a “U” session arrangement where students could see each other. Each lesson was recorded by
the researcher with a voice recorder, and an observation form was filled out by the researcher and an expert after
each session along with the data obtained from student products, voice recordings and researcher notes. After the
program was implemented, one-on-one face-to-face interviews were conducted with each student participating in
the program. The interviews were recorded using a digital voice recorder. Each interview with the students lasted
an average of 10 minutes.

Future Awareness Psychoeducation Program is a program implemented by guidance
teachers/psychological counselors (Kirdok & Barin, 2021). As the implementer of the program, the researcher
completed her undergraduate education in the field of Guidance and Psychological Counseling and worked with
gifted students by doing an internship in a Guidance and Research Center for two summer semesters (2018-2019).
In this study, the “Future Awareness Psychoeducation Program” was implemented by the researcher and the data
were collected by the researcher. In this context, it was foreseen that the researcher was in a participatory role and
minimally affected the natural environment.

Findings

In the first sub-problem of this research, the answer to the question, “How are the acquisitions of gifted
students regarding the BILSEM Future Awareness Psychoeducation Program?” was sought. The results of the
observations regarding the students’ acquisitions in the area of career self-competence, recognizing their interests
and talents, and career adaptation skills are given in Table 2.

Table 2

Observation Results Regarding he Acquisitions of Gifted Students on Recognizing Their Interests and Talents-
Career Adaptation Skills
Activity(s): What | like and what | can do-put the pieces together to create your future

Topic: Recognizing interests and skills-career adaptability skills
Competence: Career self

Acquisitions Observed Not observed
1. Expresses the activities he/she likes to do. S1, 82, S3, S4, S5, S6, S7, S8
2. Explain what they can do well. S1, S2, S3, S4, S5, S6, S7, S8

3. Expresses that their interests and abilities may be different from  S1, S2, S3, S4, S5, S6, S7, S8
their peers.

4. Expresses ways of research to satisfy his/her curiosity about S1,S2, S3, S4, S5, S6, S7, S8
his/her future.

5. Explains the importance of taking responsibility for the future. S1, 82, S3, S4, S5, S6, S7, S8
6. Explains the importance of taking responsibility for the future. S1, S2, S4, S5, S6, S7 S3,S8
7. Expresses his/her interests related to working life S1, 82, S3, S4, S5, S6, S7, S8

As shown in Table 2, it was observed that almost all of the students observed all the acquisitions of the
career self-competence domain. When we examined how the acquisitions were observed, it was seen that students
expressed their interests in technology (f = 1), intelligence games (f = 4), social sciences (f = 1), scientific research
(f=1),art (f=7), and sports (f = 7). Similarly, about the acquisition “Explains what he/she can do well,” students
stated their areas of talent as art (f = 4), mental activities (f = 3), sports (f = 7). Regarding the learning acquisition,
“Expresses the ways of research to satisfy his/her curiosity about his/her future,” students gave the following
answers: studying at a university (f = 2), getting information from teachers (f = 2), taking courses (f = 1), going to
the library (f = 1), getting support from the guidance service (f = 1), communicating with people (f = 1), getting
information from experts (f = 1), researching on the internet (f = 1), researching from books (f = 2), researching
with the relevant job (f = 3). Regarding the acquisition, “Expresses responsibilities for the future,” most of the
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students answered working hard (f = 5). This acquisition was not observed in students coded O3 and O8. The
results of the observations regarding the acquisitions of gifted students on goal setting are given in Table 3.
Table 3

Observation Results Regarding the Acquisitions of Gifted Students in Goal Setting

Event(s): Leaving my mark on the future-my planning story
Topic: Goal setting
Competence: Career self

Acquisitions Observed Not observed
1. Indicates the goals he/she wants to realize in the future. S1, S2, S3, S4, S5, S6, S7, S8
2. Expresses his/her responsibilities to realize his/her goals. S1, S2, S3, S4, S5, S6, S7, S8
3. Explains how planning is done. S1, S2, S3, S4, S5, S6, S7, S8

4. Develops measures against problems that may arise in the
implementation of a plan.

5. Gives examples of social entrepreneurship in his/her near S1, S2, S3, S4, S5,
and far environment. S6, S7, S8

S1, S2, S3, S4, S5, S6, S7, S8

As seen in Table 3, it was observed that almost all the acquisitions of the career self-competence domain
were observed in all students. When we look at how the acquisitions were observed, it was determined that the
students expressed their future goals as scientist (f = 2), doctor (f = 4), goalkeeper (f = 1), teacher (f = 1), business
person (f = 1) and civil engineer (f = 1). Similarly, about the acquisition, “Expresses responsibilities to realize their
goals,” students expressed their responsibilities as training (f = 1), taking courses (f = 1), receiving appreciation (f
= 1), working hard (f = 1), problem-solving (f = 1), being determined (f = 2), and studying (f = 5). Regarding the
acquisition “Gives examples of social entrepreneurship in their immediate and distant environment,” it was
observed that all gifted students participating in the program (f = 8) did not know the concept of social
entrepreneurship and therefore could not reach this acquisition. The observation results regarding the
psychological resilience-learning agility acquisitions of gifted students are given in Table 4.

Table 4
Observation Results on the Acquisitions of Gifted Students on Psychological Resilience and Learning Agility

Activity(s): Journey to the island of dreams-the color of learning
Topic: Psychological resilience-learning agility
Competence: Career self

Acquisitions Observed Not observed
1. Expresses his/her strengths. S1, S2, S3, S4, S5, S6, S7, S8
2. Expresses ways of coping with difficulties. S1, 82, S3, S4, S5, S6, S7, S8
3. Explains what the sources of support are. S1, S2, S3, S4, S5, S6, S7, S8
4. Expresses that people may encounter obstacles in their lives.  S1, S2, S3, S4, S6, S7, S8 S5
5. Explains the importance of believing in oneself in achieving S1, S2, S3, S4, S5,
success. S6, S7, S8
6. Expresses the effect of perseverance on the future. S4 Sé%séé%’ S5, S6,
7. Expresses the importance of adapting to new situations. S1, S2, S5, S6, S7 S3, 54, S8
8. Expresses that they can benefit from their experiences in new S1, S2, S3, S4, S5,
situations. S6, S7, S8
9. Expresses the importance of motivation in learning. S5, S6 S1, S2, S3, S4, S7, S8

As seen in Table 4, it was determined that most gifted students did not observe the acquisitions related to
learning agility in the career self-competence domain. Regarding the acquisition “Expresses strengths,” students
expressed their strengths as playing soccer (f = 1), being patient (f = 4), designing (f = 1), problem-solving (f = 1),
being persuasive (f = 1), being brave (f = 5), being determined (f = 3), being hopeful (f = 1), and not giving up (f =
4). Regarding the acquisition “Expresses ways of coping with difficulties,” students used expressions, such as
patience (f = 4), not giving up (f = 7) and perseverance (f = 2). Regarding the acquisition “Explains what the
sources of support are,” students expressed the sources of support as family (f = 8), teacher (f = 5), friend (f = 3),
and expert (f = 1). Regarding the acquisition “Expresses that people may encounter obstacles in their lives,” it was
observed that one of the students (O5) could not express the obstacle he/she may encounter. It was observed that
almost all of the students could not reach the learning acquisitions “Explains the importance of believing in oneself
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in achieving success.” and “Expresses the effect of perseverance on the future.” Regarding the acquisition
“Expresses the importance of adapting to new situations,” it was observed that this acquisition was observed in
most of the students participating in the program (f = 5); students used expressions, such as using what they learned
while adapting to new situations in the future (f = 2), making calculations (f = 1), using it in research (f = 2), and
establishing friendships (f = 1). This acquisition was not observed in three students (O3, O4, O8). In addition, it
was observed that all students could not reach the acquisition “Expresses that they can benefit from their
experiences in new situations,” and the majority of them could not reach the acquisition “Expresses the importance
of motivation in learning.” The results of the observations on the acquisitions of gifted students in recognizing
professions and decision-making are given in Table 5.

Table 5
Observation Results on The Acquisitions of Gifted Students in Recognizing Professions and Decision-Making

Activity/s: Professions BILSEM-I am determined
Subject: Recognizing professions-decision making
Competence: Awareness of options-decision-making competence
Acquisitions Observed Not observed
1. Name the professions in his/her immediate surroundings. S1, 52, S3, S4, S5, S6, S7, S8
2. Explains that there are other professions besides those in their
immediate environment.

3. Expresses that professions can do different jobs. S1, S2, S3, S4, S5, S6, S7, S8

4. Explains the relationship between personal characteristics and
the qualifications required by professions.

5. Explains the effects of his/her decisions on his/her future. S1, S2, S3, S4, S5, S6, S7, S8

6. Expresses that he/she can choose the appropriate one among
different options.

7. Expresses the importance of believing in oneself about what one
can do in the future.

S1,S2, S3, S4, S5, S6, S7, S8

S1, 82, S3, S4, S5, S6, S7, S8

S1, 82, S3, S4, S5, S6, S7, S8

S1, S5, S6, S7,

S2, 83,54 S8

As seen in Table 5, almost all acquisitions of the competency area of awareness of options- decision-
making competence were observed in all students. When we looked at how the acquisitions were observed, it was
observed that the students expressed the appropriate options as swimming (f = 4), chess (f = 3), and piano (f = 1)
about the acquisition “Expresses that he/she can choose the appropriate one among different options.” It is seen
that the acquisition “Expresses the importance of believing in oneself about what one can do in the future” was
observed in a small number of students, while it was not observed in four students.

In the second sub-problem of this study, an answer to the question, “What are the views of gifted students
on the Future Awareness Psychoeducation Program?” was sought. For this purpose, the findings related to the
question, “What do you think the Psychoeducation Program is about? What do you remember from the activities?
Can you explain?” The findings related to the question are presented in Figure 1.

When Figure 1 was examined, it was seen that most of the students' opinions (f = 8) were gathered under
the code of recognizing interests and abilities. Direct quotations from the students' opinions are as follows: S1
stated, ““I think it is about understanding vocational awareness. For example, whether we recognize professions or
not (Awareness of Options). We talked about our interests and abilities. We did a puzzle about them (Career Self).
We talked about decision-making and our professions (Decision-making Competence).” S2 expressed, “I think it
helped us choose which profession to choose in the future. We learned a lot of professions. There was a map. |
remembered the sailing ship. We wrote slogans. Lastly, we matched the professions. | remembered these
(Awareness of Options). | remember the airplane activity. We wrote down our interests and skills. There was a
puzzle activity. We made sentences using words (Career Self).” S3 shared, “We learned about professions.
Professions that work with knowledge are scientists, and professions that work for people are teachers (Awareness
of Options). The activities | remembered were mostly the airplane kite activity (Career Self) and the balloon
activity (Awareness of Options).”
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Figure 1
Content of the Program and Memorable Activities (n = 8)
(Gl
/ Program content and what’s left in mind \
Gl (Gl (Gl
Awareness of options Career self Decision-making competence
/(fz?) (f=8) (f=3)

(Gl (Gl ] ] ]
Recognizing Career choice Professional Identify interests Decision making
professions (f=2) awareness and talents (f=3)

(f:?’)\ L " /(f:S)\ \l

@‘/ & & &
Professionals Assemble your pieces create Things I like and I am determined
BILSEM event your future event can do event event

f=7) (f=4) (f=4) (f=3)

Note: BILSEM = Science and art center.

The second and third questions of the interview form, “What are the activities you enjoyed the most within
the scope of the BILSEM Future Awareness Program? Why?” and “What are the activities that you do not enjoy
within the scope of the BILSEM Future Awareness Program? Why?” are presented in Figure 2.

Figure 2

Activities Enjoyed and Not Enjoyed in the Program (n = 8)
(Gl

Enjoyed and unenjoyed activity in the program

(ZI‘/ \‘@

Enjoyed activity Unenjoyed activity
(Gl (Gl (Gl
Awareness of options Career self Career self
] 1 Cl (Gl
Professionals Assemble your pieces create Things I like and The story of Aras
BILSEM event your future event can do event (f=3)
=7 (f=4) (f=3)

Note: BILSEM = Science and art center.

When Figure 2 is examined, it was seen that the students' opinions were collected under the code
“Professions BILSEM” activity (f = 7) under the sub-theme of awareness of options in the theme of activities
enjoyed; under the sub-theme of career self, under the codes “Put the Pieces Together, Create Your Future” activity
(f=4) and “What I Like and Can Do” activity (f = 3); and under the sub-theme of career self, under the theme of
activities not enjoyed, under the code “Aras's Story” (f = 3). It was seen that the majority of the students' opinions
about the activities they enjoyed were expressed as “Professions BILSEM” activity (f = 7) under the sub-theme of
awareness of options. The activity that the students did not enjoy was collected in the activity “Aras's Story” under
the sub-theme of career self. Direct quotations from the opinions of gifted students about the activities they enjoyed
the most in the Future Awareness Psychoeducation Program are as follows: S2: “I enjoyed the airplane activity
and the puzzle activity the most (Career Self). It was both fun and interesting. | liked learning about professions
(Awareness of Options).” S3: “I enjoyed the activity about professions the most. What interested me was the fun
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expression (Awareness of Options)." S4: “Aras's story because | don't like writing (Career Self).” S6: “I didn't like
writing in Aras's story very much. There was no other one (Career Self).”

The findings related to the fourth question of the interview form, “Do you think the activities implemented
within the scope of the BILSEM Future Awareness Program were useful? What do you think you learned? Did it
help you get to know professions?” are presented in Figure 3.

Figure 3
What Was Learned From the Program (n = 8)

(Gl

Lessons learned from the program

(Gl Gl (Gl
Career self Decision making competence Awareness of options
(Gl (Gl Gl
Recognizing interests and skills Decision making Career choice Recognize professions
(f=3) (f=3) (f=2) (f=6)

When Figure 3 is examined, it was seen that all of the students stated that the activities implemented
within the scope of the BILSEM Future Awareness Program were useful (f = 8). Direct quotations from the
opinions of gifted students about what they learned in the Future Awareness Psychoeducation Program are as
follows: S1: "Yes, | think so. First of all, | realized my interests and abilities. Then, I learned information about
professions. We read a lot of papers and they always stayed in my mind. | learned that there is a profession called
sociologist. | learned how to make quick decisions." S4: "I learned about professions. It was very useful for
professions. | saw that there were professions I didn't know. I learned which ones were related to objects and which
ones were related to people. | learned about economist, accountant, genetic engineering professions.” S6: "Yes, |
think so. I learned how to make better decisions. | learned more about my interests and abilities." The fifth question
of the interview form was, “In your opinion, how would these activities be more useful? What kind of activities
would increase the benefit of this program? Can you explain?” is presented in Figure 4.

Figure 4
Increasing the Benefit of the Program (n = 8)

(Gl

Increasing the benefit of the program

(Gl Gl (Gl Gl
Increasing visualization Scissor cutting studies Fun activity Coloring activities
(f=16) (f=3) (f=2) (f=2)

When Figure 4 is examined, it was seen that most gifted students (f = 6) expressed opinions about
increasing the visuality to increase the benefit of the program. Direct quotations from the students' opinions on
increasing the usefulness of the program are as follows: S6: "There can be more visual activities." S7: "There was
a lot of writing in the activities; they could be more visual." S8: "There was a lot of writing. It would be better if
there were more coloring and cutting games." The sixth question of the interview form, “Would you recommend
participating in this program to other friends? How would you explain this program to them if you were to
recommend it?” is presented in Figure 5.

As shown in Figure 5, most of the students' opinions about recommending the program to their peers were
expressed as profession recognition (f = 5) under the sub-theme of awareness of options. Direct quotations from
the students' opinions are as follows: S1: "I would especially recommend it to my friends like me who could not
decide on a career choice. | would recommend it to my other friends to make better decisions." S6: "I would
recommend it. | would say that we did different activities, | would give a few examples from the activities, | would
explain that we have reached awareness about professions (Awareness of Options)." S7: "Yes, | would suggest it.
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We performed good activities about professions. Then, we realized our interests and talents. In this respect, | would
recommend it."

Figure 5
Recommending the Program to Peers (n = 8)

]

Recommend the program to peers

/ . \

] Gl ]
Awareness of options Career self Decision-making competencies
(fj 6) \ (f= 2)\ (f= 2)¥
] ] ] ]
Recognizing professions Choosing a profession Recognizing interests and skills Decision making
(f=5) (f=1) (f=2) (f=2)
Discussion

Research findings indicate that gifted students have reached the acquisitions of the Future Awareness
Psychoeducation Program in the career self-efficacy domain, especially in recognizing interests and talents and
developing career adaptability skills. According to these findings, all students could articulate activities they
enjoyed, things they were skilled at, ways in which their interests and talents might differ from their peers,
responsibilities related to their future and interests related to their working lives. As Aktepe (2005) notes,
understanding an individual requires an environment where they can express their abilities, interests, strengths and
weaknesses, successes and failures, values, and attitudes. Career programs play a significant role in helping
individuals develop self-awareness. At the elementary level, career development aims to strengthen children’s self-
concept and career awareness (Travis, 2020). Interests and talents also play a crucial role in career programs
developed for gifted students (Hotaman, 2020). In the Future Awareness Psychoeducation Program, for example,
awareness of interests and talents was fostered by introducing an adventurous dog named “Pamuk” and his talents
and interests, followed by an activity where students flew paper planes, encouraging them to express their interests
and talents. These activities allowed students to gain insights into their future by enhancing their self-awareness.
Observational findings are further supported by students' feedback. All students reported that the program helped
them recognize their interests and talents, recalling activities, such as "Things | Like and Can Do" and "Assemble
the Pieces, Create the Future,” as particularly memorable and enjoyable. Research also demonstrates the positive
impact of career development programs on the career maturity of middle and high school students (Greene, 1973)
and on the career development of sixth-grade students (Haynes, 1977). Similar findings show that career education
programs at the elementary level positively impact students' career awareness (Barton & Cox, 2005; Colston et al.,
2017; Soo et al., 2015). In a pilot study on career awareness programs for gifted students, Fox (1976) found the
program effective in teaching mathematical concepts and increasing students' interest in scientific and
mathematical careers. Eker (2023) also concluded that the Future Preparedness Psychoeducation Program
positively contributed to gifted students' career development. In a study on gifted female students, Napier et al.
(2024) highlighted the need for systematic integration of career programs into school curricula and continuous
career education support. Reviewing related studies, it is evident that career programs implemented in elementary
schools facilitate students' career development, enhance their self-awareness, and increase their career interests
and awareness. Thus, there is a clear parallel between the findings from these studies and the current research
results.

In shaping individuals' lives in the 21st century, it is emphasized that attention should be given to career
stories, professional development, and career adaptability (Savickas, 2012). Career adaptability refers to the ability
to adapt to changes and innovations that emerge in one’s career life (Savickas, 2002). Career adaptability is also
positively associated with motivation, decision-making, communication skills, goal-setting, taking responsibility,
and problem-solving skills (Savickas, 2005). In this study, an activity titled “Assemble the Pieces, Create Your
Future” was conducted, addressing career adaptability with four components: "future concern," "future control,"
"future curiosity," and "future confidence." The results indicated that gifted students reached acquisitions related
to career adaptability skills. Students also described these activities as enjoyable and engaging, with some
expressing that they would recommend them to their peers. This suggests that the engaging and interesting nature
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of the activities may have played a role in students' reaching of the acquisitions. A review of existing studies
reveals that career adaptability programs for high school students positively impact their career adaptability (Kim,
2022; Turan & Celik, 2023), with findings similar to those observed in the implementation of the Future Awareness
Psychoeducation Program. Another finding from the study indicated that while most students could explain the
importance of taking responsibility for the future -a key aspect of career self-efficacy- two students did not reach
this acquisition. This acquisition relates to the "Assemble the Pieces, Create Your Future" activity, which involved
creating slogans from keywords provided in the activity's reflection form. Student feedback suggests this may have
been due to the activity's writing-based nature. Additionally, students recommended that more visual elements be
incorporated.

According to the research findings, gifted students participating in the Future Awareness Psychoeducation
Program attained the acquisitions related to goal-setting in the domain of career self-efficacy. The findings show
that all students articulated their future goals, expressed their responsibilities for achieving them, explained how
to plan effectively, and developed preventive measures for potential obstacles in implementing a plan. In career
planning, the most emphasized aspect among gifted students is job or career selection. At this point, it is essential
for students to make healthy goal choices, which require self-awareness and an understanding of their values and
needs (Shulman & Nurmi, 2010). In this study, the program's activity "Leaving My Mark on the Future" was used
to help students with goal-setting by having them trace their hands on a blank page and then write down their
goals, responsibilities for achieving them, individuals who could assist, potential obstacles, solutions, and steps to
reach their goals. Observations showed that students reached all acquisitions of this activity. However, none of the
students were able to provide examples of social entrepreneurship from their immediate or extended surroundings.
This finding suggests that students were unfamiliar with the concept of entrepreneurship. Although previous
research indicates that gifted students in BILSEMSs exhibit higher levels of entrepreneurship than their peers in
elementary schools (Cetin et al., 2017; Nacaroglu, 2020; Yildiz & Karaduman, 2023), the inability of students in
this study to provide examples of social entrepreneurship is notable. Social entrepreneurship plays a vital role in
career programs by developing knowledge and skills, creating social impact, and providing educational and
experiential opportunities that influence career choices and job preferences (Singh et al., 2023; Sousa-Filho et al.,
2023; Yulianah, 2023). Thus, an activity on social entrepreneurship was also included in the Future Awareness
Psychoeducation Program. In this activity, an example text on social entrepreneurship was read, and students were
asked questions like “Are there similar examples in your environment?”” and “What might be the future impact of
making such plans?” However, it was observed that students were unfamiliar with the concept of social
entrepreneurship.

Goal-setting in career programs assists with uncovering new information, focusing on tasks, progressing
toward goals, and enhancing motivation (Jason & Elpert, 2017). Career development programs aim to help
participants set goals from various perspectives and work towards achieving them (Velasco et al., 2019). Similarly,
activities conducted within the Future Awareness Psychoeducation Program contributed to helping gifted students
define their goals.

According to the research findings, all students were able to articulate their strengths related to
psychological resilience, ways of coping with challenges, and sources of support. Psychological resilience refers
to an individual’s ability to overcome adverse conditions and adapt to difficult circumstances successfully (Oz &
Bahadir-Yilmaz, 2009). Psychological resilience is a key component of children's career programs. Providing
psychological support and guidance during career development has been found to assist students in making more
informed career choices and developing career competencies (Lyusova & Solyankina, 2020). Additionally,
psychological resilience in career programs contributes to increased skill strength, flexibility, and the formation of
implicit knowledge (Sart & Sezgin, 2023). To this end, activities focused on psychological resilience were included
in the Future Awareness Psychoeducation Program; however, it was observed that students did not fully reached
all of the acquisitions for these activities. According to the findings, one gifted student was unable to express that
people might encounter obstacles in life, none of the students could explain the importance of self-belief in
achieving success, and the majority were unable to articulate the impact of perseverance on their future. Many
variables that may influence the psychological resilience of gifted students can be identified, such as self-esteem,
peer relationships, and parental attitudes (Yoriik-Topuz & Cihangir-Cankaya, 2022). Therefore, it is essential to
consider these variables when evaluating the effectiveness of a program.

Parallel to some of the acquisitions related to psychological resilience, similar results were observed in
acquisitions related to learning agility. It was noted that gifted students largely did not reach the learning agility
acquisitions. Specifically, some students could not recognize the importance of adapting to new situations, none
could express the value of drawing on past experiences in new situations, and most were unable to articulate the
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significance of motivation in learning. Among the activities focused on learning agility, titled “Aras’s Story”
activity stood out. During the interviews, students reported that they did not enjoy this activity, citing its writing-
based format as the reason.

Learning agility is the ability of students to be flexible and agile in providing solutions to challenges and
to adapt to new situations by leveraging past experiences (Hammami & Khemaja, 2019). Learning agility is
important in career programs as it enables individuals to continuously develop themselves and employ new
strategies to address future challenges. Furthermore, learning agility is a critical factor in identifying leadership
potential and is closely associated with traits, such as curiosity and a desire to learn (Janson & Rawlings, 2022).
The inability of gifted students to achieve learning agility acquisitions may be explained by motivational and
environmental factors, similar to the findings related to psychological resilience. Besides internal factors like
perfectionism and motivation, significant environmental factors, such as family and school context, are key
variables affecting gifted students (Goniiltag & Serap, 2022). These factors encompass elements, such as the
teacher’s role, teaching styles, and interactions with other gifted peers (Ambrose, 2023). Moreover, school climate,
teacher and parental support play crucial roles in shaping the gifted students’ creativity, motivation, and skills
(Susantya & Hawadi, 2019). Motivation, in particular, is a multifaceted and complex topic that has been a central
focus in research on gifted education. Gifted students may be driven by both intrinsic and extrinsic motivation
directing their engagement, desire to learn, and curiosity. Intrinsic motivation is related to curiosity, goal
attainment, and the desire to discover new things (Snyder & Wormington, 2020), whereas extrinsic motivations
are shaped by exam scores, rewards, verbal praise, parental and environmental factors (Barabwd et al., 2017).
Therefore, it is essential to consider sources of motivation that could influence students' attainment of program
acquisitions.

The study found that gifted students successfully attained career option awareness and decision-making
competencies as well as career recognition and decision-making within the Future Awareness Psychoeducation
Program. According to these findings, nearly all students were able to identify professions within and outside their
immediate environment, recognize different roles associated with each profession, explain the relationship
between their personal attributes and the qualities of various careers, understand the impact of their choices on
their future, and select the most suitable options among different choices. Research indicates that gifted students
are aware of professional fields (Koyunlu-Unlii & Dékme, 2017) and are knowledgeable about the career paths
they are interested in, often expressing these interests (Balgin & Yavuz-Topaloglu, 2018; Dogan, 2020; Ogurlu et
al., 2015). Similarly, in this study, the students reached the acquisitions related to career awareness and decision-
making through the Future Awareness Psychoeducation Program. Observations from student feedback also
support these results. Most gifted students stated that the “Explore Careers with BILSEM” activity was particularly
memorable and enjoyable, noting that they gained knowledge on career choices and learned about different
professions. Additionally, students indicated they would recommend the program to their peers to learn about
career awareness and selection.

The study also found that, regarding decision-making competence, all gifted students could explain the
impact of their decisions on the future and express their ability to choose the most suitable option among different
choices. Decision-making skills hold a crucial place in children’s career programs as they enable students to select
appropriate educational options, make informed choices, recognize and solve problems, and prepare for life
changes (Pekdogan & Ulutas, 2018; Siegfried et al., 2020; Vries & Kroukamp, 2023). Research by Ball et al.,
(1994) concluded that gifted students make decisions more efficiently and swiftly than their typically developing
peers. Kaya and Bayra (2019) also determined that gifted students have strong decision-making skills. Studies
have shown that career programs reduce students' decision-making difficulties and enhance their decision-making
competencies (Eker, 2023; Lam & Santos, 2018). Similarly, in this study, the psychoeducation program facilitated
students' achievement in decision-making. Student feedback aligned with the observation results, indicating that
they found the decision-making activities memorable, learned decision-making skills, and expressed willingness
to recommend the program to their peers. However, most students were unable to articulate the importance of self-
belief regarding what they could achieve in the future, reflecting observed motivational deficiencies. Analysis of
the program's unreached acquisitions reveals that these are primarily motivational in nature. At this point, the
program's duration, in addition to other factors affecting learning, is considered significant in fostering affective
traits. The psychoeducation program lasted four weeks, with one session per week featuring two activities per
session, which proved insufficient for instilling certain affective acquisitions. A study by Gati et al. (2013) revealed
that a five-day program did not affect students' career decision-making difficulties and career decision self-
efficacy, suggesting that programs need to be extended more. Tassel-Baska (1981) emphasized that gifted students
require appropriate programs at each stage of their career development from preschool through grade 12 and
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highlighted the necessity of involving relevant staff (such as classroom teachers, special education teachers,
counselors, psychologists, and social workers) in these programs. Additionally, she stressed the importance of
involving parents in implementing this model. Extending program sessions, spreading the program over a longer
period, conducting sessions with smaller groups, and involving all program stakeholders could increase the
program’s effectiveness. Moreover, it is suggested that career development programs should highlight not only
career concepts but also psychosocial elements, such as resilience and learning agility, which have been shown to
offer various advantages in terms of performance across fields (Mitchell et al., 2022). Therefore, it can be
concluded that psychosocial elements play a crucial role in achieving success in career programs.

Conclusions and Recommendations

The study indicates that the Future Awareness Psychoeducation Program provided activities that allowed
students to engage in self-discovery, goal-setting, career awareness, decision-making, and the development of
career adaptability skills. However, some students were unable to articulate the importance of taking responsibility
for the future, and none could provide an example of social entrepreneurship. From this perspective, incorporating
activities that would allow students to gain a deeper understanding of entrepreneurship and social entrepreneurship
concepts is recommended.

Since it was found that students responded positively to engaging and enjoyable activities and felt bored
during text-based activities, the program's proposed activities could be reviewed to include more active teaching
methods. In this context, incorporating games and drama activities that promote active participation might enhance
the program’s effectiveness. The results showed that some students did not attain resilience acquisitions, while
most did not attain learning agility acquisitions. Additionally, some students could not articulate the importance
of self-belief regarding future achievements. The connection between unreached acquisitions and motivational
factors suggests that career programs should include activities to foster intrinsic motivation.

However, limitations of this study include the program’s four-week duration, its application to only one
BILSEM, and its focus solely on children. Extending the number of sessions in career programs for gifted students,
spreading the program over a longer period, conducting the program at different institutions, and involving
program stakeholders in its implementation could enhance its effectiveness. Family involvement is also considered
essential in career development programs. Incorporating family-based activities to support students in gaining
skills in responsibility-taking and social entrepreneurship, where they have faced challenges, could be a potential
solution.

Another limitation of this research was the limited time allocated for interviews with students. Due to
their young age, students seemed unmotivated for the interview process and faced difficulties in providing detailed
responses. Additionally, as the program was conducted outside regular program hours, further participant
confirmation and additional interviews were not feasible. Thus, conducting longer-term studies that allow students
to provide more detailed feedback is recommended. Student journals could also be used to encourage students to
elaborate on their thoughts.

While the observational process provided more detailed data, it did not capture the program's long-term
impact on students. Therefore, further research is recommended to explore how career development programs
impact the long-term lives of gifted students. Additional recommendations for researchers include examining the
motivational factors that may influence gifted students’ attainment of program acquisitions and investigating their
awareness of social entrepreneurship. Limitations, such as the lack of long-term observations, could also be noted
in future studies.

Authors’ Contributions

This article is derived from Mustafa Aydogan's master's thesis prepared under the supervision of Prof.
Is1l Tanriseven at Mersin University Institute of Educational Sciences. The authors collaborated and contributed
equally at all stages of the study.

Acknowledgment

I would like to thank my master's thesis advisor Prof. Dr. Isil Tanriseven for her support throughout the
process.

Aydogan & Tanriseven ONLINE FIRST



REFLECTIONS OF BILSEM FUTURE AWARENESS PSYCHOEDUCATION PROGRAM IN PRACTICE 14

References

Achter, J. A., & Lubinski, D. (2005). Blending promise with passion: Best practices for counseling intellectually
talented youth. In S. D. Brown & R. W. Lent (Eds.), Career development and counseling: Putting theory
and research to work (pp. 600-624). John Wiley & Sons Inc.

Aktepe, V. (2005). Egitimde bireyi tanimanin 6nemi [The importance of knowing the individual in education]. Ahi
Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi, 6(2), 15-24.

Ambrose, D. (2023). Interdisciplinary insights that reveal contextual influences on the development of giftedness
and talent. Education Sciences, 13(7), 690. https://doi.org/10.3390/educsci13070690

Balgmn, M. D., & Yavuz-Topaloglu, M. (2018). Gelecekte segmek istedikleri mesleklere iliskin 6grenci goriisleri
[Students' views on the professions they would like to choose in the future]. Abant Izzet Baysal
Universitesi Egitim Fakiiltesi Dergisi, 18(3), 1331-1359.
https://doi.org/10.17240/aibuefd.2018.18.39790-471124

Ball, C., Mann, L., & Stamm, C. (1994). Decision-making abilities of intellectually gifted and non-gifted children.
Australian Journal of Psychology, 46(1), 13-20. https://doi.org/10.1080/00049539408259464

Baltaci, A. (2018). Nitel arastirmalarda 6rnekleme yontemleri ve 6rnek hacmi sorunsali iizerine kavramsal bir
inceleme [A conceptual review on sampling methods and sample size in qualitative research]. Bitlis Eren
Universitesi Sosyal Bilimler Dergisi, 7(1), 231-274.
https://dergipark.org.tr/en/pub/bitlissos/issue/38061/399955.

Barabwd, H. S. M., Nor, M. Y. B. M., & Ishak, N. M. (2017). Gifted students' motivation and its impact on the
development of their giftedness. Journal of Education in Black Sea Region, 3(1), 25-38.

Barton-Cox, F. (2005). The effects of a career education program on the career choices of fifth grade students
(Publication No. 3206075) [Doctoral dissertation, University of North Texas]. ProQuest Dissertations and
Theses Global.

Bolat, H. (2020). Ustiin zekal1 ve yetenekli 6grencilerin Bilim ve Sanat Merkezi’ndeki ve okuldaki sosyal bilgiler
dersine yonelik metaforik algilar1 [The metaphorical perceptions of the gifted and talented students
towards social studies lesson in the science and art centre and in their school]. Anemon Mus Alparslan
Universitesi Sosyal Bilimler Dergisi, 8(4), 1135-1144.

Colston, N., Thomas, J., Ley, M. T., lvey, T., & Utley, J. (2017). Collaborating for early-age career awareness: A
comparison of three instructional formats. Journal Of Engineering Education, 106(2), 326-344.

Creswell, J. W. (2021). Nitel arastirma yontemleri: Bes yaklasima gore nitel arastrma ve arasturma deseni
[Qualitative Inquiry & Research Design Choosing Among Five Approaches] (M. Biitin & S. B. Demir,
Trans. Eds.). Siyasal Kitapevi. (Original book published 2013)

Cetin, S., Sahin, C., Mertol, H., Arcagdk, S., & Girgin, D. (2017). Ogrencilerin sosyal bilgiler dersindeki
girisimcilik becerileri: BILSEM ve ilkokul dérdiincii simf dgrencilerinin karsilastirilmas: [Students'
entrepreneurship skills in social studies course: Comparison of fourth grade students of Science and Art
Centers and primary school]. Turkish Journal of Giftedness & Education, 7(2), 110-125.

Daz-Basar, T., Karagélge, Z., & Ceyhun, 1., (2020). Ustiin yetenekli dgrencilerin kimya dersine yonelik
goriislerinin incelenmesi: Erzurum BILSEM o6rnegi [Examining the views of gifted students towards
chemistry course: Erzurum Science and Art Centers case]. Atatiirk Universitesi Kazim Karabekir Egitim
Fakiiltesi Dergisi, 41, 159-179. https://doi.org/10.33418/ataunikkefd.784362

Dogan, A. (2020). Ustiin yetenekli 6grencilerin meslek tercihleri [Gifted students' career preferences]. Turkish
Studies, 15(5), 3277-3300.

Eker, A. (2023). Examining the effect of the future readiness psychoeducation program on gifted students’ career
decision-making competencies and future expectations. Journal for the Education of Gifted Young
Scientists, 11(3), 497-506. https://doi.org/10.17478/jegys.1348101

Ertirk, A. (2019). Bilim ve Sanat Merkezleri destek egitim programimin sinif ogretmenleri goriislerine gore
incelenmesi [An examination of the science and art centers (BILSEM) support education program based

Aydogan & Tanriseven ONLINE FIRST


https://doi.org/10.3390/educsci13070690
https://doi.org/10.17240/aibuefd.2018.18.39790-471124
https://doi.org/10.1080/00049539408259464
https://dergipark.org.tr/en/pub/bitlissos/issue/38061/399955
https://doi.org/10.33418/ataunikkefd.784362
https://doi.org/10.17478/jegys.1348101

REFLECTIONS OF BILSEM FUTURE AWARENESS PSYCHOEDUCATION PROGRAM IN PRACTICE 15

on form teachers' views] (Tez Numaras:: 575650) [Yiiksek lisans tezi, Trabzon Universitesi].
Yiiksekdgretim Kurulu Ulusal Tez Merkezi.

Eser, Y. (2011). Bilim ve Sanat Merkezleri'nin egitim programlarmin Hammond modeliyle degerlendirilmesi
[Evaluation of Science and Art Centres education curriculum using Hammond model] (Tez Numarasi:
300427) [Doktora tezi, Firat Universitesi]. Yiiksek6gretim Kurulu Ulusal Tez Merkezi.

Fox, L. H. (1976). Career education for gifted pre-adolescents. Gifted Child Quarterly, 20(3), 262-273.
https://doi.org/10.1177/001698627602000308

Gati, ., Ryzhik, T., & Vertsberger, D. (2013). Preparing young veterans for civilian life: The effects of a workshop
on career decision-making difficulties and self-efficacy. Journal of Vocational Behavior, 83(3), 373-385.

Ginzberg, E., Ginsburg, S. W., Axelrad, S., & Herma, J. L. (1951). Occupational choice: An approach to a general
theory. Columbia University Press.

Goniiltas, A., & Serap, E. (2022). Ozel yetenekli 6grencilerde beklenmedik basarisizlik ve olasi nedenleri
[Unexpected failure in gifted students and possible causes]. Milli Egitim Ozel Egitim ve Rehberlik Dergisi,
2(3), 177-211.

Greene, M. J. (2006). Helping build lives: Career and life development of gifted and talented students. Professional
School Counseling, 10(1), 34-42. https://psycnet.apa.org/doi/10.5330/prsc.10.1.b55j504360m48424

Greene, S. (1973). The relationship between a developing career education program and the career maturity of
secondary school students (Publication No. 3206075) [Doctoral dissertation, Kansas State University].
ProQuest Dissertations and Theses Global.

Hammami, J., & Khemaja, M. (2019). Towards agile and gamified flipped learning design models: Application to
the system and data integration course. Procedia Computer Science, 164, 239-244.
https://doi.org/10.1016/j.procs.2019.12.178

Haynes, F. (1977). A comparison of career maturity and occupational aspirations: Of black elementary students
in a career education program with black elementary students not in a career education program
(Publication No. 7731117) [Doctoral dissertation, Brigham Young University]. ProQuest Dissertations
and Theses Database.

Holland, J. L. (1973). Making vocational choices: A theory of vocational personalities and work environments.
Prentice-Hall.

Hotaman, D. (2020). Ustiin zekal1 ve yetenekli 6grencilerin egitiminde firsat esitligi agisindan egitim programinimn
6nemi [The importance of the education program in terms of equal opportunity in the education of gifted
and talented students]. Uluslararasi  Sosyal  Arastirmalar  Dergisi, 13(70), 530-537.
https://doi.org/10.17719/J1SR.2020.4112

Janson, K., & Rawlings, M. (2022). What do we mean by learning agility? In K. Janson & M. Rawlings (Eds.),
Determining leadership potential (pp. 116-128). Routledge.

Jason, C., & Elpert, L. R. (2017). Goal setting: Effective strategies to plan for a successful career. In R. Habicht
& M. Gulati (Eds.), Hospital medicine (pp. 45-53). https://doi.org/10.1007/978-3-319-49092-2 5

Karacan-Ozdemir, N. (2018). Ekim Diisii filminin iistiin yetenekli 6grencilerin kariyer gelisimleri agisindan
incelenmesi [Investigation of the movie October Dream in terms of career development of gifted
students]. Milli Egitim Dergisi, 47(1), 31-52.

Karadayi, H. 1., & Tanriseven, 1. (2022). Bilim ve Sanat Merkezleri'nde uygulanan uyum egitim programinin
incelenmesine yonelik bir durum caligmasi [A case study to examine the adaptation education program
implemented in Science and Art Centers]. The Journal of Academic Social Science, 10(130), 215-234.

Kaya, F., Ogurlu, U., & Hizl, E. (2015). Career decisions of gifted students in Turkey. Journal of European
Education, 5(1), 35-51.

Kaya, Z., & Bayra, E. (2019). Ozel yetenekli dgrencilerin iist diizey diisiinme becerileri [High-level thinking skills
of gifted students]. Sinop  Universitesi  Sosyal  Bilimler — Dergisi,  3(2), 49-76.
https://doi.org/10.30561/sinopusd.644745

Aydogan & Tanriseven ONLINE FIRST


https://doi.org/10.1177/001698627602000308
https://psycnet.apa.org/doi/10.5330/prsc.10.1.b55j504360m48424
https://doi.org/10.1016/j.procs.2019.12.178
https://doi.org/10.17719/JISR.2020.4112
https://doi.org/10.1007/978-3-319-49092-2_5
https://doi.org/10.30561/sinopusd.644745

REFLECTIONS OF BILSEM FUTURE AWARENESS PSYCHOEDUCATION PROGRAM IN PRACTICE 16

Kayisdag, E. (2018). Bilim ve Sanat Merkezleri’nin egitim programlarimin 6grenci gériislerine dayali olarak
degerlendirilmesi [Evaluation of science and art center's education programs based on student opinions]
(Tez Numarasi: 555026) [Yiiksek lisans tezi, Eskisehir Osmangazi Universitesi]. Yiiksekdgretim Kurulu
Ulusal Tez Merkezi.

Kirdok, S., & Barm, A. (2021). Bilim ve sanat merkezieri gelecek farkindaligi psikoegitim programi [Future
awareness psychoeducation program for science and art centers]. Afsar Medya Matbaacilik.

Kim, J. (2022). Development and effectiveness verification of an online career adaptability program for
undergraduate students. Frontiers in Psychology, 13, 857111. https://doi.org/10.3389/fpsyq.2022.857111

Koyunlu-Unlii, Z., & Dékme, 1. (2017). Ozel yetenekli 6grencilerin FeTeMM’in miihendisligi hakkindaki imajlar
[Images of gifted students about engineering in STEM). Trakya Universitesi Egitim Fakiiltesi Dergisi,
7(1), 196-204. https://dergipark.org.tr/tr/pub/trkefd/issue/27304/287435

Lam, M., & Santos, A. (2018). The impact of a college career intervention program on career decision self-
efficacy, career indecision, and decision-making difficulties. Journal of Career Assessment, 26(3), 425-
444, https://doi.org/10.1177/1069072717714539

Lyusova, O. V. & Solyankina, L. Y. (2020). Psychological support for career development in modern adolescents.
Stage of Vocational Education, 1(53), 35-44.

Miles, M, B., & Huberman, A. M. (1994). Qualitative data analysis: An expanded sourcebook (2nd ed.). Sage.

Milli Egitim Bakanligi. (2019). Ozel Egitim Ve Rehberlik Hizmetleri Genel Miidiirliigii BILSEM Yonergesi
[General Directorate of Special Education and Guidance Services, Art and Science Center’s Directive].
http://orgm.meb.gov.tr/meb_iys_dosyalar/2015_09/18101802_bilimvesanatmerkezleriynergesi

Milli Egitim Bakanlig1. (2022). Bilim ve Sanat Merkezleri Ogrenci Tanilama Kilavuzu [Science and Art Centers
Student Identification Guide]. https://orgm.meb.gov.triwww/2018-2019-bilim-ve-sanat-merkezleri-
ogrenci-tanilama-ve-yerlestirme-kilavuzu-yayimlandi/icerik/1121

Mitchell, T. O., Cowburn, I. H., Piggott, D., Littlewood, M. A., Cook, T., & Till, K. (2022). Fostering psychosocial
characteristics within an english soccer academy. The Sport Psychologist, 36(2), 139-149.

Nacaroglu, O. (2020). Ozel yetenekli ve normal gelisim gosteren 6grencilerin 21. yiizy1l becerilerinin incelenmesi
[Examining the 21st century skills of gifted and normally developing students]. Ankara University
Journal of Faculty of Educational Sciences, 53(2), 693-722. https://doi.org/10.30964/auebfd.615067

Napier, R. D., Jarvis, J. M., Clark, J., & Halsey, R. J. (2024). Influences on career development for gifted
adolescent girls in selective academic programs in Australia. Gifted Child Quarterly, 68(1), 49-64.
https://doi.org/10.1177/00169862231201604

Orman, S. (2020). Degerler egitimi baglaminda BILSEM egitim programlarina iliskin égrenci, dgretmen ve
yonetici goriisleri [Opinions of students, teachers and administrators regarding BILSEM education
programs in the context of values education] (Tez Numarasi: 636744) [Yiksek lisans tezi, Firat
Universitesi]. Yiiksekogretim Kurulu Ulusal Tez Merkezi.

Oz, F., & Bahadir-Yilmaz, E (2009). Ruh sagligmin korunmasinda énemli bir kavram: Psikolojik saglamlik [An
important concept in the protection of mental health: Psychological resilience]. Hacettepe Universitesi
Hemsirelik Fakiiltesi Dergisi, 16(3), 82-89. https://dergipark.org.tr/tr/pub/hunhemsire/issue/7841/103278

Parsons, F. (1909). Choosing a vocation. Houghton Mifflin Company.

Pekdogan, S., & Ulutas, I. (2018). Karar verme becerileri egitim programinin okul dncesi dénem ¢ocuklarmnin
karar verme becerileri {izerindeki etkisi [The effect of decision-making skills training program on
decision-making skills of preschool children]. /nénii Universitesi Egitim Fakiiltesi Dergisi, 19(1), 230-
244, https://doi.org/10.17679/inuefd.325966

Polat, M., & Polat, 1. (2021). Ozel yetenekli dgrenciler i¢in hazirlanmig destek egitim programinin incelenmesi
[Examination of the support education program prepared for gifted students]. Academia Egitim
Arastirmalar: Dergisi, 6(1), 103-123. https://dergipark.org.tr/tr/pub/egitim/issue/58093/836129

Roe, A. (1956). The psychology of occupations. John Wiley & Sons.

Aydogan & Tanriseven ONLINE FIRST


https://doi.org/10.3389/fpsyg.2022.857111
https://dergipark.org.tr/tr/pub/trkefd/issue/27304/287435
https://doi.org/10.1177/1069072717714539
http://orgm.meb.gov.tr/meb_iys_dosyalar/2015_09/18101802_bilimvesanatmerkezleriynergesi
https://orgm.meb.gov.tr/www/2018-2019-bilim-ve-sanat-merkezleri-ogrenci-tanilama-ve-yerlestirme-kilavuzu-yayimlandi/icerik/1121
https://orgm.meb.gov.tr/www/2018-2019-bilim-ve-sanat-merkezleri-ogrenci-tanilama-ve-yerlestirme-kilavuzu-yayimlandi/icerik/1121
https://doi.org/10.30964/auebfd.615067
https://doi.org/10.1177/00169862231201604
https://dergipark.org.tr/tr/pub/hunhemsire/issue/7841/103278
https://doi.org/10.17679/inuefd.325966
https://dergipark.org.tr/tr/pub/egitim/issue/58093/836129

REFLECTIONS OF BILSEM FUTURE AWARENESS PSYCHOEDUCATION PROGRAM IN PRACTICE 17

Sart, G., & Sezgin, F. H. (2023, March 6-8). The relationship between psychological resilience and career
adaptability in university students [Paper presentation]. 17th International Technology, Education and
Development Conference, Valencia, Spain. https://doi.org/10.21125/inted.2023.1308

Savickas, M. L. (2002). Career construction: A developmental theory of vocational behavior. In D. Brown & R.
W. Lent (Eds.), Career choice and development (4th ed., pp. 149-205). Jossey-Bass.

Savickas, M. L. (2005). The theory and practice of career construction. In S. D. Brown & R. W. Lent (Eds.),
Career development and counseling: Putting theory and research to work (pp. 42—70), Wiley.

Savickas, M. L. (2012). Constructing careers: Actor, agent, and author. Journal of Employment Counseling, 48(4),
179-181.

Schultheiss, D. E. (2008). Current status and future agenda for the theory, research, and practice of childhood
career development. Career Development Quarterly, 57(1), 7-24.

Sezginsoy, B. (2007). Bilim ve Sanat Merkezi uygulamasmn degerlendirilmesi [An evaluation on science-art
center implementation] (Tez Numarasi: 206477) [Yilksek lisans tezi, Balikesir Universitesi].
Yiiksekogretim Kurulu Ulusal Tez Merkezi.

Shulman, S. & Nurmi, J. E. (2010). Understanding emerging adulthood from a goalsetting perspective. New
Directions For Child And Adolescent Development, 2010(130), 1-11. https://doi.org/10.1002/cd.277

Siegfried, R., Haraldur, A., Liliane, E., & Thordur, V. F. (2020, November 16-19). Decision skills in engineering
programs: A key for a VUCA era [Paper presentation]. WEEF/GEDC 2020: World Engineering Education
Forum and the Global Engineering Deans Council, Cape Town, South Africa.
https://doi.org/10.1109/WEEF-GEDC49885.2020.9293669

Singh, A., Chakraborty, S., & Patoju, S. K. S. (2023). Career choices and job preferences of social entrepreneurship
graduates: Implication for redefining “success” of social entrepreneurship education. Social Enterprise
Journal, 19(5), 459-480.

Snyder, K. E., & Wormington, S. V. (2020). Gifted underachievement and achievement motivation: The promise
of breaking silos. Gifted Child Quarterly, 64(2), 63-66.

So0 Y., S., Adedokun, O., Wackerly, A., Parker, L. C., Mennonno, A., & San Miguel, S. (2015). Changes in
elementary student perceptions of science, scientists, and science careers after participating in a curricular
module on health and veterinary Science. School Science & Mathematics, 115(6), 271.
https://doi.org/10.1111/ssm.12129

Sousa-Filho, J. M. D., Granados, M. L., & Lacerda-Fernandes, J. A. (2023). Social entrepreneurial intention:
educating, experiencing and believing. Studies in Higher Education, 48(7), 1067-1081.

Super, D. E. (1957). The psychology of careers: An introduction to vocational development. Harper & Row.

Super, D. E. (1990). A life-span, life-space approach to career development. In D. Brown (Ed.), Career choice
and development (2nd ed., pp. 197-261). Jossey-Bass.

Susantya, C. D., & Hawadi, L. F. (2019, September 13-14). Teacher characteristics and gifted student engagement
as influencing factors on academic performance in junior high school [Paper presentation]. 2nd
International Conference on Intervention and Applied Psychology (ICIAP), Depok, Indonesia.
https://doi.org/10.2991/iciap-18.2019.47

Senol, C. (2011). Ustiin yetenekliler egitim programlarina iliskin ogretmen goriisleri (BILSEM 6rnegi) [Views of
teachers about gifted curriculum (case of BILSEM)] (Tez Numarasi: 289684) [Yiiksek lisans tezi, Firat
Universitesi]. Yiiksekogretim Kurulu Ulusal Tez Merkezi.

Tassel-Baska, J. (1981). A comprehensive model of career education for gifted and talented. Journal of Career
Education, 7(4), 325-331. https://doi.org/10.1177/089484538100700410

Torunoglu, H. (2023). Bilim ve Sanat Merkezleri’nde uygulanan programlarin égrenci veli ve dgretmen
beklentilerine gére degerlendirilmesi [The evaluation of programmes implemented at science and art
centers according to the expectations of students parents and teachers] (Tez Numarasi: 782214) [Doktora
tezi, Kirsehir Ahi Evran Universitesi]. Yiiksekogretim Kurulu Ulusal Tez Merkezi.

Aydogan & Tanriseven ONLINE FIRST


https://doi.org/10.21125/inted.2023.1308
https://doi.org/10.1002/cd.277
https://doi.org/10.1109/WEEF-GEDC49885.2020.9293669
https://doi.org/10.1111/ssm.12129
https://doi.org/10.2991/iciap-18.2019.47
https://doi.org/10.1177/089484538100700410

REFLECTIONS OF BILSEM FUTURE AWARENESS PSYCHOEDUCATION PROGRAM IN PRACTICE 18

Travis, K. P. (2020). The impact of career development education on the career awareness of fifth grade public
school students toward career choice (Publication No. 27961236) [Doctoral dissertation, Widener
University]. ProQuest Dissertations and Theses Global.

Turan, M. E., & Celik, E. (2023). The effect of a career adaptability psycho-educational programme on coping
with career indecision and career adaptability: A pilot study. Counselling and Psychotherapy Research,
23(3), 709-717. https://doi.org/10.1002/capr.12607

Ulker, S. (2022). BILSEM fen bilimleri dersi gretim programi bireysel yetenekleri fark ettirme kazanimlarinin
yenilenmis Bloom taksonomisine gére incelenmesi ve ders planlari olusturulmasi [Examination of
acquisitions concerning recognition of individual abilities in the B/LSEM' curriculum according to the
revised Bloom's taxonomy and devising lesson plans] (Tez Numarasi: 753352) [Yiiksek lisans tezi,
Balikesir Universitesi]. Yiiksekdgretim Kurulu Ulusal Tez Merkezi.

Velasco, F., Batista-Foguet, J. M., & Emmerling, R. J. (2019). Are we making progress? Assessing goal-directed
behaviors in leadership development programs. Frontiers in Psychology, 10, Article 1345,
https://doi.org/10.3389/fpsyq.2019.01345

Vries, M. S., & Kroukamp, H. (2023). Decision-making skills in the fourth industrial revolution. Teaching Public
Administration, 41(3), 389-407.

Yildirim A., & Simsek H. (2021). Nitel arastirma yontemleri [Qualitative research methods]. Se¢kin Yaynevi.

Yildirim, A. & Simsek, H. (2008). Sosyal bilimlerde nitel arastirma yontemleri [Qualitative research methods in
social sciences]. Se¢kin Yayinevi.

Yildiz, A., & Karaduman, E. (2023). A comparison of entrepreneurship of 5th-grade gifted and non- gifted
students. Bartin University Journal of Faculty of Education, 12(4), 691-703.

Yulianah, F. (2023). The concept of social entrepreneurship as a form of social motives and career paths according
to a psychosocial perspective. Neo Journal of Economy and Social Humanities, 2(1), 40-45.

Yoriik-Topuz, 1., & Cihangir-Cankaya, Z. (2022). Ozel yetenekli 6grencilerin psikolojik saglamligmin
yordayicilari: Benlik saygisi, akran iliskileri ve ebeveyn tutumlari [Predictors of psychological resilience
of gifted students: Self-esteem, peer relationships and parental attitudes]. Ankara Universitesi Egitim
Bilimleri Fakiiltesi Ozel Egitim Dergisi, 23(2), 271-294.
https://doi.org/10.21565/0zelegitimderqgisi. 742426

Aydogan & Tanriseven ONLINE FIRST


https://doi.org/10.1002/capr.12607
https://doi.org/10.3389/fpsyg.2019.01345
https://doi.org/10.21565/ozelegitimdergisi.742426

