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Makale Gegmisi: algilarini ve akreditasyona iligkin goriglerini betimlemek amaglanmistir. Bu amag
Gelis: 17.07.24 dogrultusunda, 2021 yilinda Ankara ilinde iki devlet Universitesinde akredite olmus ve
Dizeltme: 01.08.25 akredite olmamig temel egitim bolimi programlari belirlenmistir. Arastirma karma
Kabul: 11.08.25 yontemde, yakinsak paralel desene gore planlanmistir. Belirlenen Universitelerin sinif

ogretmenligi ve okul 6ncesi 6gretmenligi programlarinda bulunan 6grenciler ve 6gretim

elemanlarindan veriler toplanmistir. Ogrenci ve 6gretim elemanlarinin kalite algilarini
belirlemek amaciyla Yiiksekdgretimde Kalite Algisi Olgegi; katimcilarin yiiksekdgretimde
Anahtar Kelimeler: kalite ve akreditasyona iliskin goruslerinin belirlenmesi amaciyla Kalite ve Akreditasyona
iliskin Gériisme Formu kullanilmistir. Arastirma sonucunda, arastirmaya dahil olan devlet
Universitesinin akredite olmus programlarindaki ve diger devlet Universitesinin akredite
olmamig programlarindaki 6grencilerin ve 6gretim elemanlarinin yiksekdgretimde kalite
algilarinda anlamh farkhlik bulunmamistir. Akredite olmus programlardaki ogretim
elemanlari, akreditasyondan beklentilerini en fazla 6grenci sayisinin azalmasi ve 6gretim
elemanlarinin is birligi icinde olmasi gorugsleriyle ifade etmislerdir. Akredite olmamis
programlardaki 6gretim elemanlari ise akredite programdan beklentilerini en fazla 6grenci
istek ve ihtiyaglarinin dikkate alinmasi, sosyal, sanatsal ve sportif faaliyetlerin artiriimasi ve
paydaslar arasinda is birliginin saglanmasi gorisleriyle ifade etmislerdir. Akredite olmus
programlarda ve akredite olmamis programlardaki 6gretim elemanlari akreditasyon
kavramini en fazla standartlasma olarak agiklamislardir. Akredite olmus programlarda
O0grenim goren ogrenciler akreditasyon kavramini en fazla uluslararasi gegerlilik olarak
tanimlarken akredite olmamis programlardaki 6grenciler akreditasyon kavramini en fazla
standartlari karsilama olarak tanimlamiglardir. Ogretmen yetistirme lisans programlarindaki
paydaslara yonelik, o6zellikle 6grencilerin akreditasyon sirecine iliskin dogru bilgi edinmeleri,
akreditasyon silrecinin tim paydaglar tarafindan benimsenmesi amaciyla gesitli araliklarla
akreditasyona dair detayl bilgilendirme egitimlerinin yapilmasi 6nerilmektedir. Akredite
olmus programlara, akredite olmus ya da bu siirece baslamayi planlayan programlari tesvik
etmek igin, gesitli avantajlar saglanmasi 6nerilmektedir.

Yuksekogretimde kalite,

Akreditasyon, Ogretmen  egitimi
programlari,

Ogrenci gorisii, Ogretim elemani
gorusu

Arastirma Makalesi

Introduction

Higher education has a critical role in the development of individuals and societies. Due to this critical role,
the quality of educational processes and the assurance of this quality are of great importance. Quality and
accreditation in higher education complement each other. Quality assurance, which is the basis of quality
processes in higher education, is the continuous evaluation of a higher education institution or one of its
programs according to predetermined standards (Vlasceanu et al., 2004). The main purpose of this process is to
ensure that institutions or programs provide quality education. One of the methods used to ensure quality
assurance is accreditation (Aslan, 2008). Accreditation improves the overall quality of the education system and
contributes to the preparation of students for a better future. It is of great importance for educational
institutions and students. Yuan and Chen (2024) suggest that the accreditation process should be considered as
an opportunity by universities and programs to design teacher education programs, create highly qualified
teaching staff, create an excellent educational environment, and improve student support services. Quality and
accreditation in higher education is an issue that concerns not only universities as institutions, but also the
interests of graduates, the business community and society at large. Studying at an accredited
university/program is considered to be an important investment for the future of individuals. In their study,
Alenezi et al. (2023) linked the accreditation process with a significant improvement in student performance.
They also found that this process both enables an assessment of the program's competencies and encourages
it towards quality improvement. Accreditation plays an important role both within the institution itself and at
local and international levels. According to students, instructors and employers, accreditation significantly
affects the quality of the institution. In addition to improvements in academic education, other aspects such as
internationalization and greater recognition are also frequently mentioned in relation to accreditation
(Acevedo-De-los-Rios & Rondinel-Oviedo, 2022).

Accreditation in higher education contributes to increasing transparency and accountability in institutions,
while at the same time increasing the quality of education (Aktan, 2007). Higher education institutions have an
important role in meeting the demands of the information society that are constantly evolving with the
advancements in science and technology, and in societal growth by enabling scientific studies and raising
qualified manpower. Considering this important mission that higher education institutions have, it is obvious
that institutions should develop an understanding of and concern for quality assurance and consecutively
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undergo quality assessment processes (Bakioglu & Baltaci, 2010). For this reason, quality assurance and
accreditation studies in higher education are becoming increasingly important.

Teacher training undergraduate programs are among those offered by higher education institutions.
Teacher quality is one of the basic building blocks that ensure quality and efficiency in education. For this
reason, there is a need to train qualified teachers in order to undergo a quality education process (Adigiizel,
2022). Quality assurance in teacher education includes the provision of predetermined standards by higher
education institutions and programs that train teachers, and the evaluation and sustainability of these
standards (Kaya & Selvitopu, 2017). For this reason, accreditation, which is a program evaluation model based
on certain standards in higher education, is important in terms of ensuring and maintaining the quality of
teacher education programs. Accreditation aims to officially approve a program or institution by a certain
group of experts in line with predetermined quality standards (Bakioglu & Ulker, 2015). In our day, the idea
that teacher education should encompass an increase in teacher quality in line with certain standards has
become widespread (Sibgatullina, 2015). As the issue here involves the construction of new generations that
will create the future, it is inevitable that the quality systems of higher education institutions that provide
teacher education will place focus on quality assurance. Quality in teacher education is defined as "the degree
of fitness for purpose" or "conformity to standards" (Yildirnm, 2002). In addition to ensuring standards in
teacher education, the use and effective implementation of accreditation practices are of vital importance for
educational institutions that train individuals who shape human life (Dill & Beerkens, 2013). Standards not only
form the basis of accreditation and set out requirements for educational programs but also determine program
development procedures in order to ensure quality education. Standards in teacher education help increase
the quality and efficiency of teacher training institutions as well as train teachers who will ensure development
and change in their society (Adiglizel & Saglam, 2009). The Association for Teacher Education Programs and
Accreditation bases its teacher education program standards, which lay the foundation for the accreditation
process of teacher training programs in faculties of education, on three groups of standards. These are
baseline, process and product standards respectively. Baseline standards are related to the input required to
train competent teachers. Process standards relate to how to deliver the curriculum, how to teach the subjects
in the curriculum, and how to ensure that prospective teachers have adequate opportunities to acquire the
knowledge and skills they will need as novice teachers. Product standards indicate the level that should be
achieved as a result of the appropriate use of adequate input through an appropriate process. The baseline,
process and product standard groups are included in the standard areas of Planning Instruction,
Implementation and Evaluation of Instruction, Academic Staff, Students, Faculty-School Collaboration,
Facilities, Learning Environments and Resources, Management and Quality Assurance (EPDAD, 2020). At this
point, it should not be forgotten that the standards developed for the purpose of accreditation should aim to
increase the efficiency of the institution and not serve as a set of rules that control the institution, program, or
academic and administrative staff.

Built on a strong and rich history of teacher training accreditation, the Council for the Accreditation of
Educator Preparation (CAEP) has expectations from policymakers, teacher unions, parents and the public to be
prepared for teacher preparation programs to more effectively meet the changing needs of the education
workforce, and from novice teachers to be prepared to cope with a variety of challenges (CAEP, 2020).
Therefore, the council focuses particularly on strong evidence that graduates are competent and robust
educators, and that the academic staff of a given program have the capacity to create a culture of evidence and
use it to maintain and improve the quality of the program. CAEP (2013) emphasizes knowledge of content and
pedagogy, teaching practicum, the quality of teacher candidates, admission and selection into programs,
program impact, program quality assurance, and continuous improvement in teacher preparation programs.

In Duman's (2020) study with teacher educators, the participants stated that accreditation studies will
ensure that teacher education is continuously evaluated, the quality of education increases, and programs are
transparent and accountable. Thus, it was emphasized that a quality education system needs quality teachers
and quality teachers need quality teacher education. An accredited teacher education program may not be a
program that provides high quality education; however, accreditation shows the standards by which the
program offers teacher education (Bakioglu & Baltaci, 2000).
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Studies on quality and accreditation in higher education institutions date back to the 1900s. Accreditation
studies undertaken in various disciplines have been applied in teacher education institutions and programs as
well. Therefore, various studies have been conducted in Turkey and abroad on accreditation in teacher
education programs. For example, in Adiglzel and Saglam's (2009) study titled Standards and Accreditation in
Teacher Education, the aim was to describe the necessity and importance of quality standards in teacher
education by considering the standards in teacher education and accreditation-related research and resources
in the literature. It was concluded that the development of standards in teacher education programs is the
basis for quality assurance and accreditation practices and increases the quality and efficiency of institutions. In
Semerci's (2017) study with primary school teacher candidates, the views of future primary school teachers on
the accreditation of their programs of study were collected. In the study, no significant difference was found in
the sub-dimensions of quality, space, library and quality according to gender in the perceptions of third and
fourth grade students of a state university primary education department regarding the accreditation of their
programs. A study by Giinel, Tiire and Deveci (2020) with social studies teacher candidates revealed how
teacher candidates who participated in the evaluation stage of an accreditation process perceived the process
and their experiences related to it. In the study, it was found that the teacher candidates' participation in the
accreditation process enabled them to make self-criticism and self-evaluation, thus giving them a
multidimensional perspective. Allen and Bush's (1987) study, The Relationship Between Accreditation Decisions
and NCATE Standards, investigated the institutional characteristics of the National Council for the Accreditation
of Teacher Education (NCATE) standards in accreditation decisions. In the study, accredited and non-accredited
teacher education programs were compared, and it was seen that accredited programs had higher scale score
ratios. Dale's (2002) study with teachers aimed to reveal teacher views on the system established to accredit
the schools in Virginia. The results showed that the majority of teachers stated that they disagreed with the use
of only state test results in the criteria for accreditation of schools, that multiple criteria should be used to
accredit institutions, that the new standards had a positive effect on increasing the productivity of teachers,
and that class size should be reduced for accreditation. In his study, Francis (2002) aimed to reveal the views of
inspectors on the standards used in the accreditation process, the effects of accreditation standards, and the
obligations of politicians regarding institutions that failed in the accreditation process. The majority of the
inspectors stated that they welcomed the use of state tests as part of multiple criteria for accreditation, that
accreditation standards positively affected program design and program development, that administrators'
emphasis on improving teaching made teachers and administrators more effective, and positively affected staff
decisions.

A review of related research shows that accreditation in higher education is an important quality indicator.
Significant developments in information and communication technologies, together with the global economic
competition for knowledge which accelerated towards the end of the 20th century have led countries to re-
evaluate their higher education systems and restructure them in line with the developments (YOK, 2007). The
quality assurance system aims to maintain and increase existing quality rather than aim for an audit
mechanism. The fact that policy makers aim for higher education institutions to be internationally recognized
for their quality in addition to their national reputation has been one of the factors that made quality
assurance in higher education more important in recent years (Dodds, 2005). Higher education quality
assurance process and evaluation studies are carried out in many fields. Accreditation efforts in teacher
education are widespread in Turkey and around the world. It is essential for the development of societies that
teacher education institutions and teacher education programs are quality assured and accredited as they
shoulder the task of educating teachers who in turn shape future generations.

This study identified the quality in higher education perceptions and accreditation views of stakeholders
from accredited and non-accredited teacher education programs. This study is thought to be important in
terms of revealing whether quality is reflected to the stakeholders of teacher education programs, providing
data for the accrediting institution to evaluate itself, providing non-accredited programs with information on
the accreditation process, and determining their perspectives on accreditation. Accordingly, the aim of the
study is to determine the perceptions of students and academic staff members in accredited and non-
accredited teacher education programs about quality in higher education and their views on accreditation. The
study also aimed to determine similarities and differences in quality in higher education perceptions of
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participants from accredited and non-accredited teacher education programs as well as their views on
accreditation. Answers to the following questions were sought:

1. Is there a significant difference between the perceptions of students studying in accredited and non-
accredited teacher education programs regarding quality in higher education?

2. Is there a significant difference between the perceptions of academic staff members working in
accredited and non-accredited teacher education programs about quality in higher education?

3. What are the views of students and academic staff members in accredited teacher education
programs on accreditation?

4. What are the views of students and academic staff members in non-accredited teacher education
programs on accreditation?

Method

This study was designed using the convergent parallel mixed methods approach. The aim of convergent
parallel design is to gather and combine qualitative and quantitative data simultaneously and use the results to
understand the research problem (Creswell, 2012). In this study, quantitative data were collected through the
"Perception of Quality in Higher Education Scale" and qualitative data were collected through the Quality and
Accreditation in Higher Education Interview Form, and quantitative and qualitative data were interpreted by
relating them with each other.

Prior to starting the data collection process, permission was obtained from the Ethics Committee of Ankara
University with the decision dated 12/02/2021 and numbered 56786525-050.04.04.04/52670, and research
permission was obtained from the Faculty of Education deans of the relevant universities.

Study Group

The official website of the Association for Evaluation and Accreditation of Teacher Education Programs
(EPDAD) (epdad.org.tr) was used to determine the study group. According to 2023 EPDAD official website data,
there are 23 teacher education programs accredited by EPDAD. Sixteen preschool teaching programs (11 in
public universities and five in private universities) and 19 primary school teaching programs (14 in public
universities and five in private universities) were accredited (EPDAD, 2023). As teacher education department
programs are the most prevalent among accredited education faculty programs, they were selected for the
study group. The participants in the study group were recruited from two state universities located in Ankara
with accredited and non-accredited pre-school and primary school teaching programs. Accordingly, criterion
sampling was used to determine the student and academic staff study groups in these programs. Criterion
sampling uses criteria created or prespecified by the researcher (Marshall & Rossman, 2014). In this study, the
study group was determined according to the following criteria: studying in accredited or non-accredited
primary school teaching and preschool teaching programs; being a 3rd or 4th year student in these programs;
being an academic staff member working in accredited or non-accredited primary school teaching and
preschool teaching programs. The student study group consisted of 3rd and 4th grade students from pre-
school and primary school teaching programs as they had been in the program for a while and had adequate
observations about the effects of accreditation.

In order to collect quantitative data, 126 students (79 primary school teacher candidates and 47 pre-school
teacher candidates) from accredited programs and 158 students (83 primary school teacher candidates and 75
pre-school teacher candidates) from non-accredited programs were reached. As for the academic staff group,
15 from accredited programs (eight from pre-school teaching programs and seven from primary school
teaching programs) and 20 academic staff members from non-accredited programs (10 from pre-school
teaching programs and 10 from primary school teaching programs) were contacted.

In order to collect qualitative data, 22 students (six pre-school teacher candidates and 16 primary school
teacher candidates) from accredited programs and 29 students (16 pre-school teacher candidates and 13
primary school teacher candidates) from non-accredited programs were reached. The academic staff study
group included 15 academic staff members (seven from pre-school teaching programs and eight from primary
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school teaching programs) in accredited programs and 16 academic staff members (seven from pre-school
teaching programs and nine from primary school teaching programs) in non-accredited programs. The
participants were students and academic staff members from accredited and non-accredited pre-school and
primary school teaching programs who met the criteria determined for the study and agreed to take partin it.

Data Collection

In order to determine the perceptions of students and academic staff members in accredited and non-
accredited teacher education programs about quality in higher education, the study used the Perception of
Quality in Higher Education Scale, which was developed by Meraler in 2011 (Meraler, 2011) and updated by
Ataman in 2019 (Ataman, 2019), after obtaining permission from the specified researchers. In the study, the
scale was applied after the participants signed the consent form. In this study, the reliability of the scale was
recalculated. Accordingly, Cronbach's alpha was analyzed both for the overall scale and for the sub-dimensions
included in the scale. The reliability coefficient of the 'student' dimension was found to be 0.66; that of the
'academic staff' dimension was 0.72; the 'teaching-learning process' dimension was 0.81; the 'facilities, library
and technology centers' dimension was 0.80; the 'administration' dimension was 0.82, and the 'scientific and
social activities' dimension was 0.86. The overall reliability coefficient of the data collection tool was calculated
as 0.92. The reliability of a scale is considered good when the Cronbach's alpha coefficient is above 0.70
(Pallant, 2017). Accordingly, the scale in question was determined as appropriate in terms of reliability. In 2019,
Ataman's study entitled “Quality Perception in Higher Education: The Case of Diizce University”, several
adjustments were made to the scale, and it was tested for validity and reliability again, which included a factor
analysis determine construct validity (Ataman, 2019). This factor analysis determined separately the factor
loadings of the 51 items in the scale. The factor loadings of the items ranged between .789 and .374, thus
making the lowest factor loading value .374. It was decided that most of the items in the scale received an
adequate value, and the scale explained 64.46% of the total variance.

The study utilized Quality and Accreditation in Higher Education Interview Forms to determine the views of
students and academic staff members in accredited and non-accredited teacher education programs on
accreditation. Interview forms were prepared separately for students and academic staff members of
accredited and non-accredited programs. Relating to the concepts of quality and accreditation in higher
education and the accreditation process, the interview forms for accredited programs included four questions
on the student form and eight questions on the academic staff form, while the forms for non-accredited
programs included four questions on the student form of and six on the academic staff form. The interview
guestions were prepared to obtain the participants' views on quality in higher education and the concept of
accreditation, and their expectations and suggestions on the accreditation process. Interview forms were
prepared based on the literature and expert opinion. Before the interview forms were used, the interview
qguestions were evaluated by conducting trial interviews and then finalized. The interviews were conducted
online and focus group interviews were conducted with the students. It was believed that the students would
not be influenced by each other or hesitant to answer the questions about accreditation, and in the first focus
group interview, it was observed that there was no problem in terms of answering the questions in the group
and therefore the interviews were conducted as focus group interviews. On the other hand, individual
interviews were conducted with the academic staff members. The interviews were conducted online. Consents
were obtained from the participants for voluntary participation in the interview, and the interviews were
video, and audio recorded with their permission.

Data Analysis

The study used t-test for independent groups to determine whether there was a significant difference
between the perceptions of students studying in accredited and non-accredited teacher education programs
regarding quality in higher education. Owing to the small number of participants in the academic staff study
group, the difference between the quality in higher education perceptions of those working in accredited and
non-accredited teacher education programs was tested by using the Mann Whitney U test, which is used to
test nonparametric differences between two independent groups (Pallant, 2017).

933



Kurdoglu Kibar & Demirhan iscan — Cukurova Universitesi Egitim Fakdiltesi Dergisi, 54(3), 2025, 928-965

The data obtained from the interviews were analyzed by the qualitative data analysis method of descriptive
analysis. To do this, the themes to be used in data analysis were determined based on the conceptual
framework of quality and accreditation in higher education and the research questions. In this context,
EPDAD's teacher education accreditation standards "Planning, Implementation and Evaluation of Instruction,
Academic Staff, Students, Faculty-School Collaboration, Facilities, Learning Environments and Resources,
Management, Quality Assurance” were used. In addition, the sub-headings "Quality Opinion Regarding
Students, Academic Staff, Teachers' Learning Process, Physical Infrastructure and Facilities, Administration,
Scientific and Social Activities" from the Perception of Quality in Higher Education Scale used in quantitative
data collection were also utilized. The data analyzed according to the specified themes were coded and
grouped under the related themes. Then, the coded data were described and supported with direct quotations
where necessary. Finally, the findings were interpreted based on the descriptions based on codes and themes,
inferences were made, and the emerging themes were associated with each other (Yildirm & Simsek, 2016).
Following this, the views of the study groups of accredited and non-accredited programs were compared.

Findings
In this part of the study, findings based on the perceptions of students and academic staff members in
accredited and non-accredited teacher education programs about quality in higher education and the opinions
of students and academic staff members in accredited and non-accredited teacher education programs about
accreditation are presented.

Perceptions of Students in Accredited and Non-Accredited Teacher Education Programs on Quality in Higher
Education

In order to determine whether there was a significant difference between the perceptions of students
studying in accredited and non-accredited teacher education programs regarding quality in higher education,
the data obtained through the Perception of Quality in Higher Education Scale were examined. The results of
the independent groups t-test conducted to compare the scale scores of the student groups are presented in
Table 1.

Table 1
Comparison of the Quality Perceptions of Students
Sub-dimension n X sd t P
Accredited Programs 126 4.03 0.49
Student -0.637 0.525
Non-accredited Programs 158 4.07 0.49
Accredited Programs 126 4.28 0.47
Academic staff -0.278 0.781
Non-accredited Programs 158 4.30 0.45
Teaching-learnin Accredited Programs 126 4.56 0.41
B B 0.094 0.925
process Non-accredited Programs 158 4.55 0.46
: Accredited Programs 126 4.51 0.43
rr}ys'ca' -0.922 0.357
nfrastructure Non-accredited Programs 158 4.56 0.38
Accredited Programs 126 4.67 0.51
Management -0.376 0.707
Non-accredited Programs 158 4.69 0.46
A : Accredited Programs 126 4.27 0.57
Zcu?n.u.ﬂc and Social 1.827 0.069
ctivities Non-accredited Programs 158 4.39 0.54
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As shown in Table 1, no significant difference was found between the students in accredited programs and
those in non-accredited programs in the sub-dimensions of the scale (p> 0.05). According to the results of the
analysis, being accredited did not affect the quality perception of the students participating in this study. The
fact that there is no significant difference between the groups may indicate that accreditation practices in
higher education do not create a quality awareness among students.

Perceptions of Academic Staff Working in Accredited and Non-Accredited Teacher Education Programs
regarding Quality in Higher Education

In order to test whether there was a significant difference between the perceptions of academic staff
members working in accredited and non-accredited teacher education programs regarding quality in higher
education, the data obtained from the Perception of Quality in Higher Education Scale were examined. The
results of the Mann Whitney-U test conducted to compare the academic staff members in terms of their scores
are given in Table 2.

Table 2
Comparison of the Quality Perceptions of Academic Staff

Sub-dimension n X sd U P
Accredited Programs 15 4.21 0.41

Student ) : 128.000 0.462
Non-accredited 20 414 0.45
Programs
Accredited Programs 15 4.38 0.44

Academic staff : 105.500 0.134
Non-accredited 20 4.20 0.41
Programs
Accredited Programs 15 4.49 0.46

T‘::s:;:g'leam'“g Non-accredited 139.500 0.724

P 20 4.47 0.38
Programs

Physical Accredited Programs 15 4.57 0.42

Infr.a.st'ructure and Non-accredited 20 r6o 033 149.500 0.987

Facilities Programs . .
Accredited Programs 15 4.75 0.37

Management _ : 132.500 0.509
Non-accredited 20 4.8 0.30
Programs
Accredited Programs 15 4.31 0.46

Scientific and Social

. - ; 105.000 0.131

Activities Non-accredited 20 450 055

Programs

According to the results presented in Table 2, there was no significant difference between the academic
staff members working in accredited programs and those working in non-accredited programs in the sub-
dimensions of the scale (p> 0.05). The results showed that working in an accredited program did not affect the
quality perceptions of the academic staff participating in this study.
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Views of Students Studying in Accredited and Non-Accredited Teaching Education Programs on Accreditation
in Higher Education

Students from accredited and non-accredited teacher education programs were asked for their views on
the concept of accreditation and their expectations from accredited programs. Table 3 presents the codes
covering the definitions of students from accredited and non-accredited programs regarding the concept of
accreditation.

Table 3
Definitions of the Concept of Accreditation by Students in Accredited and Non-Accredited Programs
Definitions of the Concept of Accreditation by Definitions of the Concept of Accreditation by
Students Studying in Accredited Programs Students Studying in Non-Accredited Programs
Codes Codes

International validity Meeting standards

Authority granted to the faculty and program Equivalence

Measurement and evaluation Evaluation of quality
Standardization of course credits Increasing quality
Improving quality Level of competence

International compliance project

THEME: Accreditation Concept

International equivalence

Being better equipped

Table 3 presents students' views on accreditation in relevance to the theme of Accreditation Concept. Ten
students from accredited programs expressed their views on the concept of accreditation. Students defined
the concept of accreditation mostly as international validity (f: 5). They also defined it as the authority given to
the faculty or program (f: 1), measurement and evaluation (f: 1), standardization of course credits (f: 1) and
increasing quality (f: 1). Students stated that they had heard of the concept of accreditation but did not know
its exact meaning. While the students in accredited programs stated that they generally heard about the
concept of accreditation in their departments, one participant stated that he saw the concept of accreditation
in the university preference guide. Within the scope of the codes of international validity and increasing
quality, one of the students, AO17, said "As far as | know, it means standardization. It allows us to teach abroad
after meeting the language requirement. | think the aim is to increase quality." A022, also referring to the code
of international validity, said, "It was written in the guide when | was choosing a university. When | looked it up
at the time, | found that it meant international validity for the diploma. It attracted my attention at the time,
but it did not affect my choice. AO10 explained accreditation as a measurement and evaluation concept. AO23
explained accreditation by referring to the code of standardization of course credits by saying "l have heard of
it, but | am not exactly sure of its meaning. When it is used, | think it provides convenience in transferring to
different universities in terms of credits." When the definitions of the students in accredited programs are
examined, it can be seen that although internationalization is not included in the definition of the concept of
accreditation, most student explanations are about international validity.

Sixteen students from non-accredited programs expressed their views on the concept of accreditation.
Three participants stated that they had heard the concept of accreditation but did not know its meaning.
Students defined accreditation mostly as meeting the standards (f: 3). One of the participants, BO24, defined
accreditation under the code of quality assessment as follows: "People who have been selected by certain
institutions inspecting universities and measuring their quality or competence and issuing a certificate
accordingly. Classrooms, materials, instructor materials, course contents are viewed. A process in which the
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student is more active mentally." One of the students, BO29, explained accreditation within the scope of the
competency level code as follows: "One institution engaging in certain activities to test whether another
institution is competent in a given subject. How our teachers evaluate us, their exam methods and their
feedback are especially important. Also, it is deemed important whether our university reacts to wishes and
complaints or needs when necessary.”

Students in accredited and non-accredited programs similarly defined accreditation in terms of improving
quality and international validity. Students also stated that accreditation enables them to teach abroad,
ensures quality education at an international level, brings international equivalence to the courses given, and
makes their diploma valid abroad. Table 4 presents the codes covering the opinions of students from
accredited and non-accredited programs regarding their expectations from an accredited program.

Table 4
Expectations of Students in Accredited and Non-Accredited Programs from an Accredited Program
Expectations of Students Studying in Accredited Expectations of Students Studying in Unaccredited
Program from Accredited Program Programs from Accredited Programs
Codes Codes

More diversity in elective and applied courses More diversity in elective and applied courses

s Sufficient physical infrastructure Sufficient physical infrastructure and equipment
]
_.g Diversity in artistic, cultural and sports activities Diversity in artistic, cultural and sports activities
5
L
N
g Ensuring full participation of students in classes The curriculum being up-to-date
E Developing and assessing students' affective Conducting graduate monitoring studies
.~ .
skills
g
'g The curriculum being up-to-date Internationalization
Y]
& Student-centered and process-oriented Adequate number of academic staff
& education
&
E Variety in training and seminars Providing advantages in job opportunities
I
= Conducting graduate monitoring studies Scientific studies
Providing opportunities abroad Use of materials in classes
Proficiency of academic staff Evaluation of student requests and needs

In Table 4, students' views on their expectations from accredited and non-accredited programs are
examined under the theme Expectations from Accreditation. Twenty students from accredited programs
expressed their opinions about their expectations from the accredited program. They most commonly
mentioned having more diversity in elective and applied courses (f: 9) and having sufficient physical
infrastructure (f: 9), while they least commonly mentioned having student-centered and process-oriented
education (f: 1), having a variety of training and seminars (f: 1), conducting graduate monitoring studies (f: 1),
offering opportunities abroad (f: 1), and having sufficient academic staff (f: 1). In addition, students expressed
their expectations from an accredited program by referring to the codes of ensuring students' full participation
in classes (f: 2), developing and evaluating students' affective skills (f: 2) and keeping the curriculum up-to-date
(f: 2). Within the scope of the curriculum, students stated that they expected the accredited program to have a
variety of elective courses, to have more applied courses, to offer student-centered and process-oriented
education, to have valid and reliable measurement and evaluation practices, to ensure full participation of
students in the courses, to use extra materials in the courses, to develop and evaluate students' affective skills,

937



Kurdoglu Kibar & Demirhan iscan — Cukurova Universitesi Egitim Fakdiltesi Dergisi, 54(3), 2025, 928-965

to update the curriculum and to use alternative educational approaches in the education process. AO11, a
student in one of the accredited programs, expressed his views on expectations from accreditation by
mentioning the codes of having more diversity in elective and applied courses and having a variety of artistic,
cultural and sports activities: "I expect an accredited program to have more diverse elective courses that can
add more to the students. | expect the faculty to provide adequate opportunities for students. There may be
social opportunities. For example, study rooms in the corridor like in our school, a library, a children’s library
would be very useful especially for our departments. Apart from that, it is also important to have computer
rooms that students can access anytime. Our professors are already constantly trying to organize museum
studies and to keep us informed about academic activities, and | expect these from an accredited program”.

In terms of physical infrastructure, students in accredited programs stated that they expected the physical
conditions of the school to be suitable for disabled individuals, sufficient space per person, sufficient
technological equipment and areas reserved for students on campus. Students stated that they expected
accredited programs or faculties to create a difference compared to non-accredited ones. AO20 expressed his
views about adequacy of physical infrastructure as follows: "First of all, | expect the classroom environment to
be tidier and more suitable for students, physically. The size, temperature and seating arrangement of the
classroom should be suitable for students." Students in the accredited A University program stated that they
expect adequate social opportunities to be provided, namely, ample artistic and cultural activities and student
clubs in different fields. Four students, however, stated that although their programs were accredited, they did
not meet the expectations they expressed in the interviews.

AQ10, one of the students, expressed his views regarding the code of developing and evaluating students’
affective skills as follows: "I expect to have not only cognitive but also affective evaluation in teaching
programs. Students come to the faculty with similar scores, but | think some affective skills are needed for them
to become teacher candidates, so affective development should be provided and an affective evaluation should
be made.” AO20, one of the students in the accredited A University programs, expressed his views within the
code of the curriculum being up-to-date as follows: "The program should be up-to-date. | expect there to be
more up-to-date courses in the program, more modern ones. We pay to learn alternative education approaches
(outside the university). Instead, there can be elective courses on alternative education approaches”.

The 23 students in non-accredited programs mentioned their expectations from an accredited program.
They most commonly expressed expectations regarding the code of having more elective and applied courses
(f: 12), and least commonly regarding the code of evaluating student requests and needs (f: 1). Among these
students, BO10 expressed his/her views within the code of having more diversity in elective and applied courses
as follows: "I expect an accredited program to have more diverse elective courses that can add more to its
students.” One of the students, BO15, expressed his views on the codes of having an up-to-date curriculum and
conducting graduate monitoring studies as follows: "I expect education to be provided with up-to-date
information. There should be graduates who have trained themselves in theory and practice. | expect extra
materials to be used in classes, technological facilities to be sufficient and lessons to be presented in different
out-of-school learning areas. In addition, the university should keep track of what its graduates are doing. If we
can access the information about what the graduates do after graduation, it can set an example.”

Students studying in non-accredited programs stated that they expected technological facilities to be
sufficient, classrooms to be suitable for applied courses and laboratory facilities to be sufficient within the code
of adequacy of physical infrastructure and equipment. Three students also expressed views in relation to the
code of internationalization. One of them, BO13, expressed his expectations from an accredited program
within the code of internationality as follows: "I expect an accredited program to be recognized and respected
in the international arena." Students BO1 and B0O23, within the codes of internationalization and variety of
artistic, cultural and sports activities, stated that various social opportunities should be provided and that they
expect international activities to be included among social opportunities.

According to the student opinions in Table 4, students in accredited and non-accredited programs
expressed their expectations from an accredited program in a similar way, mostly within the framework of
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more diversity in elective and applied courses. Students in both study groups expressed their expectations in
terms of physical infrastructure and equipment, artistic, cultural and sports activities, and the curriculum.

The views of students in accredited programs on the practices of the program before and after
accreditation were also examined. Students in non-accredited programs were not asked about the effects of
accreditation as their programs had not undergone the accreditation process. Students' comparative views on
the process before and after accreditation were examined within the framework of the Impact of Accreditation
theme. Overall, 12 students expressed opinions on the theme of the Impact of Accreditation. Related to this
theme, the students most commonly stated that practices prior to the accreditation process kept continuing
after accreditation (f: 7). On the other hand, the least expressed effects of accreditation were development of
physical infrastructure (f: 1), active participation of students in activities (f: 1) and renewal of library facilities (f:
1). AO11 expressed his views within the code of renewal of library facilities as follows: "...Library facilities
changed, the location of our library changed, the children's library was reorganized and library facilities
increased." Students studying in accredited programs who expressed their opinions on this issue stated that
there was no difference after accreditation, similar facilities and studies continued at the faculty.

Views of Academic Staff in Accredited and Non-Accredited Instructional Education Programs on
Accreditation in Higher Education

Views of academic staff members from accredited and non-accredited teacher education programs were
obtained about the concept of accreditation, their expectations from accredited programs, and their
suggestions regarding the accreditation process. Table 5 presents the codes covering the definitions of the
concept of accreditation supplied by academic staff members working in accredited and non-accredited
programs.

Table 5
Definitions of the Concept of Accreditation by Academic Staff Working in Accredited and Non-Accredited

Programs

Definitions of the Concept of Accreditation by

Definitions of the Concept of Accreditation by Academic Staff Working in Non-Accredited

Academic Staff Working in Accredited Programs

Programs
Codes Codes
3
§ Standardization Standardization
S
': Recording of applications Validity
8
§ Filing and reporting National and international recognition
S
g Passing an exam Quality Control
Q
E Equivalence and competence Distribution of quality
% Quality assurance Uniformization
~

External evaluation

The views of the academic staff members in accredited and non-accredited programs on the concept of
accreditation were examined with the codes created under the theme of Accreditation Concept. Seven
academic staff members from the accredited programs defined the concept of accreditation. They most
commonly explained the concept of accreditation as standardization (f: 3). Within the scope of standardization,
academic staff members defined accreditation as achieving the standards, having good standards and deciding
the program's compliance with the standards. The academic staff members least commonly defined
accreditation as recording the implementations (f: 1), filing and reporting (f: 1), passing an exam (f: 1),
equivalence and competence (f: 1) and quality assurance (f: 1). Academic staff A14 defined accreditation within
the scope of the standardization code as follows: "Accreditation can be defined as achieving standards, having
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good standards, passing an exam, getting ticks from a checklist." Academic staff A15 defined accreditation
under the codes of quality assurance and equivalence and competence: "Accreditation is defined as
equivalence, competence by the Turkish Language Institute. In addition to these words, a workshop organized
by EPODER suggested co-authorization and co-consent. Accreditation is the process of deciding whether an
institution or curriculum meets predetermined standards. It is also defined as a quality assurance process. It is a
program evaluation model. It can also be considered as internal and external evaluation...It can also be defined
as an authorization document. It has both program and institutional dimensions...”

In unaccredited programs, 11 academic staff members defined the concept of accreditation. They defined
the concept mostly within the code of standardization (f: 3). The academics least commonly defined the
concept of accreditation as validity (f: 1), national and international acceptance (f: 1), quality control (f: 1),
quality distribution (f: 1), uniformity (f: 1) and external evaluation (f: 1). Academic staff B14 defined
accreditation within the scope of the standardization as follows: "It is a study carried out to ensure that higher
education institutions operate at a certain standard. The institutions are examined according to certain criteria.
The extent to which the criteria are met is examined in detail with many sub-dimensions". Academic staff B9
defined accreditation within the scope of the standardization code as follows: "Accreditation means
equalization, similarization. It offers certain criteria and tries to standardize higher education institutions
according to them. | can say that it is a system that gives them credit if they comply with these standards...".
B7, another academic staff, expressed his views on the concept of accreditation within the scope of validity and
national and international acceptance. He said: "I think accreditation means validity. It may be international or
national, | think it means acceptance. | also think that when you go abroad, when you go to other universities, it
is the validity and acceptability of your diploma, your document, your university

The views of academic staff members show that those working in accredited and non-accredited programs
explained accreditation in a similar way, mostly by referring to the code of standardization. Table 6 presents
the codes of the views of academic staff members from accredited and non-accredited programs regarding
their expectations from an accredited program.

Table 6
Expectations of Academic Staff Working in Accredited and Non-Accredited Programs from an Accredited

Program

Expectations of Academic Staff Working in

Expectations of Academic Staff Working in Non-Accredited Programs from Accredited

Accredited Programs from Accredited Programs

Programs
< Codes Codes
8
§ Not having a large number of students Being planned and systematic
35 . . .
Q Cooperation between faculty members Consideration of student requests and needs
Q
Q
; Ensuring transparency High number of social, artistic and sports
S activities
<«
g Providing budget and staffing opportunities Ensuring cooperation between stakeholders
]
g High number of social, artistic and sports Sufficient physical facilities and technological
& activities equipment
o
wj Students have knowledge about the course Ensuring transparency
E processes
S

Adequate number of teaching staff

In Table 6, the expectations of academic staff from an accredited program are examined within the
framework of the theme Expectations from Accreditation. Twelve academic staff members from accredited
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programs expressed their views about their expectations from accredited programs. While the academic staff
members expressed their expectations regarding accreditation by referring mostly to the codes of not having
too many students (f: 3) and academic staff members being in cooperation (f: 3), the least expressed
expectations were having social, artistic and sports activities (f: 1) and students having information about
course processes(f:1). Academic staff A12 expressed his views within the code of not having too many students
as follows: "When the students graduate from the program, they should know what to do in class by feeling
they have learned a lot of things. | think that the number of students should not be too high in order for the
teaching to be efficient....

Fifteen academic staff members from non-accredited programs expressed their opinions about their
expectations from accredited programs. The academic staff members expressed their opinions mostly within
the code of being planned and systematic (f: 8). Academic staff B8 expressed his expectations under the code
of being planned and systematic: "I would expect continuity, the program should have a well-managed website.
It should be open not only to students but also to the public. ...An accredited program should always be
systematic and disciplined within its own internal structure, and include internal and external stakeholders." In
addition to Table 6, academic staff members in unaccredited programs had the least expectations from
accreditation in the codes of classes being taught by field expert academic staff members (f: 1), academic staff
members advising a manageable number of students (f: 1), institutionalization (f: 1), more academic incentives
(f: 1), qualified teaching practicum (f: 1), ensuring content unity among academic staff members (f: 1), having
appropriate physical facilities for disabled individuals (f: 1). B9, one of the participants, expressed his
expectations from the accredited program within the codes of field experts giving classes, the number of
students advised by academic staff members being reasonable, physical facilities and technological equipment
being sufficient. He said: "I would like an institution that can provide a satisfactory level of education.... There
should be no physical problems, all kinds of social activities should be possible. Students should be able to
benefit from the institution's sports hall, from panels and seminars held in the conference hall. The institution
should offer various opportunities for the disabled, and there should be clubs that students can join according to
their abilities and interests. There should be an environment where students can be physically comfortable and
technologically equipped, and no fee should be charged for this... Field experts should be teaching academic
staff members' course loads should be reasonable, the number of students per academic staff member is also
important. In order for the student to be actively involved in the teaching process, the number of students
should not be too high.”

According to Table 6, those in accredited programs most commonly expressed expectations from an
accredited program under the code of not having a large number of students (f: 3), while those from non-
accredited programs most commonly expressed expectations from an accredited program under the code of
being planned and systematic (f: 8) and taking into account student requests and needs (f: 6). As can be seen,
participants in both study groups stated expectations from accredited programs mostly in relation to students.
Table 7 shows the codes covering the suggestions of academic staff members from accredited and non-
accredited programs regarding the accreditation process.

Table 7
Suggestions of Academic Staff Working in Accredited and Non-Accredited Programs Regarding the
Accreditation Process

Suggestions of Academic Staff in
Unaccredited Programs Regarding the
Accreditation Process

Suggestions of Academic Staff in Accredited Programs
Regarding the Accreditation Process

= Codes Codes
S o
E S S Facilitation of evidence collection and Assessors from accredited universities
S £ § documentation
=58
& © Timely delivery of the evaluation report and Linking being a research university with
« feedback accreditation
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Increasing the number and quality of evaluators Detailing of the EPDAD booklet
Including the concept of internationalization
Ensuring cooperation between institutions

Providing detailed information on accreditation

In Table 7, the views and suggestions of academic staff members regarding accreditation were analyzed
within the framework of the theme Suggestions Regarding the Accreditation Process. Nine academic staff
members from accredited programs expressed their opinions within the scope of this theme. They mostly
made suggestions within the code of facilitation of evidence collection and documentation (f: 6). A2, an
academic staff, expressed his views under the code of facilitation of evidence collection and documentation as
follows: "In fact, this is an essential external evaluation process, but the workload causes people to hold back.
Easier and more practical methods should be used." Academic staff members in accredited programs expressed
the least suggestions within the codes of including the concept of internationalization (f: 1), inter-institutional
cooperation (f: 1) and providing detailed information about accreditation (f: 1). Faculty members also
expressed suggestions within the framework of the codes of timely delivery of the evaluation report and
feedback (f: 3), provision of privileges (f: 2), increasing the number and quality of evaluators (f: 2).

Under the code of provision of privileges, academic staff members made suggestions such as providing staff
or budget opportunities to accredited programs and providing additional resources to libraries. A2, an
academic staff, expressed his views as follows: "We are accredited, but we cannot get new academic staff or
reduce the number of students. As the head of an accredited department, | think that autonomy should be
provided to the accredited program regarding these issues. In other words, | think that various opportunities
should be provided for a program that has earned the accreditation certificate to maintain this quality. Either
the Higher Education Council or the university should give a certain level of autonomy to the accredited
program. Only then would being accredited make a difference. There should be an advantage, a meaningful
reward or encouragement”.

The suggestions of academic staff members in unaccredited programs regarding accreditation were also
examined under the theme of Suggestions Regarding the Accreditation Process. Eight academic staff members
in non-accredited programs made suggestions regarding the accreditation process. The lecturers mostly made
suggestions related to the codes assessors should come from accredited universities (f: 2), being a research
university should be associated with accreditation (f: 2), and the EPDAD booklet should be detailed (f: 2).
Academic staff B7 made suggestions for the accreditation process within the code of associating being a
research university with accreditation: "One of the conditions of being a research university can be
accreditation. When this happens, more resources can be allocated to research universities. Therefore, it would
contribute both in terms of budget and in being able to participate in conferences. | think this may encourage
faculties to apply for the accreditation process." In addition to the codes in Table 7, the academics in non-
accredited programs also a single time stated that affective assessment may be made for the training of
students; teacher training may be evaluated in cooperation with the Ministry of National Education to see
whether it meets the needs of the system; arrangements may be made so that students, the audience served,
can take responsibility during and after the evaluation process; standards may be set for evidence gathering;
distance education opportunities may be included in the evaluation process as it is the age of technology; and
institutions may follow up their graduates.

Academic staff members in accredited and non-accredited programs similarly expressed suggestions
relating to evaluators and inter-institutional cooperation. Academic staff members in non-accredited programs
suggested that cooperation with the MoNE should be considered for inter-institutional cooperation.

Conclusion, Discussion and Recommendations

This study revealed the quality perceptions and accreditation views of students and academic staff
members in accredited and non-accredited programs. In the study, being accredited made no significant
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difference in the quality perceptions of students and academic staff members in accredited and non-accredited
programs. It may thus be interpreted that being accredited does not affect students' and academic staff
members' perceptions of quality. In the study conducted by iri and Bayraktar (2023), based on the data
obtained from the Accreditation Perception Scale applied to academics, no significant difference was found in
the scale and its sub-dimensions with respect to the academics’ education, age or income. The only difference
creating factor was their professional status. Again, in Ataman and Adigiizel's (2019) study, no significant
difference was found in students' perceptions of quality based on type of education and gender. On the other
hand, in Meraler and Adiglzel's (2012) study, it was concluded that a significant difference existed in students'
perceptions of quality based on program and gender. In a study by Semerci et al.(2021) conducted with
academic staff, a significant difference was found in the accreditation perceptions of academic staff members
from different faculties. The quality perceptions of those working in the Faculty of Sport Sciences were higher
than their counterparts in the Faculties of Literature and Education. In the study Perception of Quality in Higher
Education conducted by Chua (2004), a difference in the quality perceptions of students and faculty members
was found. Students perceived quality as being related to the educational process and outputs, while faculty
members perceived it as being related to the entire education system. The fact that the present study found no
significant difference between students and faculty members in accredited and non-accredited programs
regarding their perceptions of quality in higher education may reflect the negative approaches adopted by
faculty members towards accreditation and quality in higher education in recent years. To illustrate,
Romanowski & Alkhateeb (2022) argue that accreditation in teacher education is problematic and discuss it
under four headings: approaching teachers as technicians, issues with academic freedom, distrust in teacher
education, and overemphasis on the outcomes of teacher education programs. Similarly, Romanowski &
Karkouti (2022) elaborate on the weakening effects of accreditation on academic freedom. They specifically
mention how standardization, assessment and accreditation undermine academic freedom in higher
education. Another reason why there was no significant difference between the accredited and non-accredited
groups participating in the current study in terms of their perceptions of quality in higher education may be
due to their lack of knowledge about quality and accreditation in higher education, and the general failure in
creating a culture of quality in institutions. As a matter of fact, in a study conducted by Alpaydin and Topal
(2021), the academics blamed failure in the accreditation process on the lack of an institutional culture and the
inability of particularly faculties of education in effectively using quality strategies for the accreditation process.

Students in accredited programs defined accreditation mostly as international validity, while students in
non-accredited programs defined accreditation mostly as meeting standards. Academic staff members in
accredited and non-accredited programs, on the other hand, defined the concept of accreditation mostly as
standardization. Students in non-accredited programs and faculty members in accredited and non-accredited
programs jointly defined accreditation as meeting standards and standardization. Accreditation refers to the
evaluation and external quality assurance process that measures whether a higher education program meets
the academic and field-specific standards predetermined by an accreditation body in a particular field (YOKAK,
2023). Ayvaz, Kusakel, and Borat (2016) define accreditation as an evaluation and external quality assurance
process that measures whether a higher education institution or program meets prespecified, academic and
field-specific standards in a particular field by an external evaluator. According to another definition,
accreditation, which is a certified quality assurance, is considered to be a system where authority, competence
and reliability become approved (Herdman, 2010). The accreditation-related explanations of students in non-
accredited programs and academic staff members in accredited and non-accredited programs seem to be in
line with the literature. However it is worth noting that the students in accredited programs defined
accreditation mostly as international validity, while the programs in this study were accredited by the
Association for Evaluation and Accreditation of Teacher Education Programs (EPDAD), a national accreditation
organization which accredits teacher training programs in faculties of education in Turkey and is recognized by
the Turkish Higher Education Quality Council (EPDAD, 2019).

Students studying in accredited and non-accredited programs explained their expectations from an
accredited program most commonly by mentioning increased variety in elective courses, more applied courses
and adequate physical infrastructure. It was found that students in both study groups explained their
expectations from an accredited program by using the same themes. While the academic staff members in
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accredited programs explained their expectations from accreditation mostly by referring to reduced number of
students and cooperation among academics, the academic staff members in non-accredited programs
explained their expectations mostly by referring to taking into account the needs and wishes of students,
increasing the number of social, artistic and sports activities and the cooperation of stakeholders. The
academic staff in accredited and non-accredited programs both expected cooperation in the accredited
program. In a study by Ginel et al.(2020) with social studies teacher candidates, the participants stated their
expectations as encouraging them to read books related to course content and to participate in scientific
activities, designing projects for students, and guiding them. In a study conducted by Erkus (2009) with
academics from the faculties of education of state universities in Ankara, it was found that three-fifths of the
academics who participated in the study believed that the accreditation process would contribute to the
improvement of quality in their faculties. On the other hand, it is striking that more than two thirds of the
academics who participated in the study stated that they did not have much knowledge about the
accreditation of education faculty programs. Fidan et al.(2022) emphasized this in their study on accreditation
with academics and suggested that in-service training sessions and open communication meetings be held to
disseminate information about the contributions of the process and to ensure that all academics believe in the
process. As a matter of fact, in a study by Ataman and Adigiizel (2020) with academic staff who completed the
accreditation process, it was found that some academic staff members still did not know which of the current
practices in their institutions met the standards sought in the accreditation process. The researchers attributed
this result to the fact that the academics are not equally and completely involved in every stage of the
accreditation process. Ugar and Levent (2017) also recommended establishing a close relationship with the
accreditation body, ensuring that all stakeholders including the top management of the university are
committed to the process, providing support for the process, ensuring division of labor and information
throughout the process, being transparent, and using effective communication methods. In a study conducted
by Akiizim and Saragoglu (2018) with academic staff, the participants stated that institutions are ready for the
accreditation process at least in terms of providing quality assurance.

While the students studying in accredited programs most frequently stated in response to the question
about the impact of accreditation that they observed similar practices as before, they least frequently stated an
improvement in library facilities. This finding is corroborated by the results of a study conducted by Dede
(2024), which aimed to evaluate accreditation systems in undergraduate programs of Turkish education
faculties and found that accreditation did not contribute to the individual development of students and their
awareness of accreditation was not at a satisfactory level. Higher education institutions and their quality
commissions should ensure that students are involved in the processes as a partner and a main stakeholder,
and it should not be forgotten that this is a fundamental and critical element. Emphasis should be placed on
the openness of the accreditation process to students as well as the institution's academic staff,
administrators, and future employers (Morest, 2009; Uludag et al., 2021). It is also emphasized that the
accreditation process not only strengthens the competencies of a program but also plays a critical
strengthening role for quality improvement processes and thus for students' learning experiences (Alenezi et
al., 2023). For these reasons, in order to ensure student participation in the accreditation process, it is essential
to conduct awareness-raising activities for students, encourage their participation, and ensure that they have a
voice in national and international quality assurance efforts (Uludag et al., 2021).

Regarding the suggestions of academic staff members about the accreditation process, those in accredited
and non-accredited programs similarly expressed suggestions within the scope of evaluators and cooperation
between institutions. In a study conducted by Alpaydin and Topal (2022) on faculty members’ accreditation
experiences, faculty members listed their suggestions as meeting with an institution with experience of
accreditation prior to starting the process and on-site monitoring; conducting the process with volunteers,
clearly revealing the strengths and weaknesses of the institution as a first step and keeping a regular filing
system. Mar's (2022) study with academic staff emphasized the importance of cooperation and communication
among academic staff regarding the process, meetings for academic staff on the subject, and dissemination of
information.
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As a result of the study, it was found that the views of students and academic staff members of accredited
and non-accredited programs had certain incorrect or incomplete information about accreditation (e.g., the
participants believe that the national accreditation process also carries international value; they suggest
faculty-MoNE cooperation although there already are standards and indicators about this cooperation in the
accreditation of teacher training programs; and they recommend the monitoring of graduates although this is
already present in the teacher training accreditation process). YOKAK (2024) states that efforts in quality
processes should ensure the participation of stakeholders, have transparency, and be supported by continuous
training and information activities. A study conducted by Buyuran (2019) on the readiness of faculties of
education for the accreditation process revealed that very few of the participants were interested in
accreditation. Very few academics stated that they actively participated and took part in the accreditation
studies carried out in their faculties. Yelken-Yanpar (2017) also emphasized the necessity of incentives to
ensure and popularize program accreditation and to develop awareness of quality assurance in universities and
faculties. Listing the steps needed for a program or institution to reach full accreditation status, Stockdale et
al.(2023) pointed out the importance of involving all stakeholders such as faculty members, students,
administrators, and other staff in the institution in order to ensure a comprehensive and objective
accreditation process.

Based on the results of the study, teacher training programs in faculties of education may be recommended
to liaise with accreditation institutions prior to applying for accreditation and organize visits and informative
activities in order to raise awareness about quality and accreditation in higher education. Faculty members
expressed their expectations from accredited programs by mentioning staff recruitment and budget
opportunities. It may thus be suggested that accredited programs should have an advantage in terms of
staffing and priority in terms of the budget provided. In this way, the advantages of accreditation would be
seen clearly by stakeholders, and institutions that have not yet been accredited may be encouraged to apply.
Faculty members stated that the quality and number of assessors and the presence of field experts are
important in the accreditation process. It may therefore be recommended that the assessor pool be enriched
in terms of quality and quantity.

This study was limited to participants in accredited and non-accredited teacher training programs of two
state universities in Ankara. Future research may use a sample that is more representative of the entire
country to gather the views of participants in various programs of accredited and non-accredited faculties of
education about quality and accreditation in higher education and to develop recommendations. Research may
also be conducted to compare the accreditation views of participants in accredited programs within faculties of
education and programs accredited in different faculties, and recommendations may be proposed. In addition,
studies on quality and accreditation in higher education may be conducted in which the data source includes
experts in these issues and institutional administrators, rather than students and faculty members.
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Turkge Surimii

Giris

Yuksekogretim, bireylerin ve toplumlarin gelisiminde kritik bir role sahiptir. Yuksekdgretimin kritik roliinden
dolayl egitim silreglerinin kalitesi ve bu kalitenin givence altina alinmasi biyuk 6nem tasimaktadir.
Yiksekogretimde kalite ve akreditasyon, birbirini tamamlamaktadir. Yiiksekogretimde kalite streglerinin temeli
olan kalite glvencesi, bir ylksekdgretim kurumu ya da programinin 6énceden belirlenmis standartlara gore
strekli degerlendirilmesidir (Vlasceanu vd., 2004). Bu siirecin temel amaci, kurumlarin ya da programlarin
nitelikli egitim vermesinin saglanmasidir. Kalite glvencesini saglamak igin kullanilan ydntemlerden birisi
akreditasyondur (Aslan, 2008). Akreditasyon, egitim sisteminin genel kalitesini artirirken, 6grencilerin daha iyi
bir gelecege hazirlanmalarina katki saglar. Egitim kurumlari ve 6grenciler agisindan akreditasyonun 6nemi
buyuktir. Yuan ve Chen (2024), kurum olarak Universiteler ve programlar tarafindan 6gretmen egitimi
programlarini dizenlemek, yiksek nitelikli 6gretim ekipleri olusturmak, mikemmel bir egitim ortami
olusturmak, o6grenci destek hizmetlerini iyilestirmek amaciyla akreditasyon siirecinin bir firsat olarak
degerlendirilmesini Onermektedir. Yiksekogretimde kalite ve akreditasyon, sadece kurumsal olarak
Universitelerin degil, ayni zamanda mezunlarin, is diinyasinin ve toplumun genelinin ¢ikarlarini ilgilendiren bir
konudur. Akredite bir tniversitede/programda egitim almak, bireylerin gelecegi icin 6nemli bir yatirnm olarak
gorulmektedir. Alenezi ve digerleri (2023), vyaptiklari ¢alismada, akreditasyon sirecini 06grencilerin
performansinda 6nemli bir iyilesme olmasiyla iliskilendirmistir. Ayrica bu siirecin hem programin yeterliklerinin
degerlendirilmesini sagladigini hem de kalite konusundaki iyilestirmeye yonelik programi etkiledigini
saptamislardir. Akreditasyon, hem kurumun kendi icinde hem de yerel ve uluslararasi diizeylerde énemli bir rol
oynamaktadir. Ogrencilere, egitmenlere ve isverenlere gére akreditasyon, kurumdaki kaliteyi dnemli élgiide
etkiler. Akademik egitimdeki iyilestirmelere ek olarak uluslararasilasma ve daha fazla taninma gibi yonler
akreditasyonda daha sik dile getiriimektedir (Acevedo-De-los-Rios & Rondinel-Oviedo, 2022).

Yiksekogretimde akreditasyon, kurumlarda seffafligi ve hesap verilebilirligi saglarken, egitim kalitesinin de
arttirllmasina katki saglamaktadir (Aktan, 2007). Bilgi toplumunda gelisen bilim ve teknoloji ile birlikte ¢cagin
gereklerinin karsilanmasinda, gerek bilimsel calismalar gerek yetistirilen nitelikli insan glict ile toplumun
gelismesinde yiksekogretim kurumlari 6nemli bir role sahiptir. Dolayisiyla yiiksekdgretim kurumlarinin
yuklenmis oldugu bu 6nemli misyon disinilldiginde, kurumlarin kalite glivencesi anlayisi ve kaygisiyla
calismalar ydratip, yuritilen bu calismalarin da kalite degerlendirme sireclerinden ge¢cmesinin 6nemi
anlasiimaktadir (Bakioglu & Baltaci, 2010). Bu sebeple, yliksekdgretimde kalite glivencesi ve akreditasyon
cahismalari giderek 6nem kazanmaktadir.

Yiksekogretim kurumlarinda sunulan programlar arasinda 6gretmen yetistirme lisans programlari da yer
almaktadir. Ogretmen niteligi, egitimde kaliteyi ve verimliligi saglayan temel yapi taslarindan biridir. Dolayisiyla
kaliteli bir egitim slrecinin ylritilmesi icin nitelikli 6gretmenlerin yetistiriimesine ihtiya¢ vardir (Adigizel,
2022). Ogretmen egitiminde kalite gilivencesi; ogretmen vyetistiren yiiksekdgretim kurumlarinin ve
programlarinin 6nceden belirlenmis olan standartlari saglamasini, bu standartlarin degerlendirilmesini ve
surdirilebilirligini kapsamaktadir (Kaya & Selvitopu, 2017). Bu sebeple yliksekogretimde belirli standartlara
dayali olarak yapilan program degerlendirme modeli olan akreditasyon, 6gretmen egitimi programlarinin
kalitesinin saglanmasi ve sirdirilmesi acisindan énemlidir. Akreditasyon ile bir programin veya kurumun,
belirli bir uzman grup tarafindan 6nceden belirlenmis olan kalite standartlari dogrultusunda resmi olarak
onaylanmasi hedeflenir (Bakioglu & Ulker, 2015). Giinimiizde d6gretmen egitiminin belli standartlar icerisinde,
O0gretmen niteligini artiran ve kiiresel ¢apta uygulamalarin yapildigi bir egitim olmasi gerektigi dislincesi
yayginlik kazanmustir (Sibgatullina, 2015). Ogretmen egitimi veren yiiksekdégretim kurumlarinin kalite
sistemlerinde, s6z konusu gelecegi olusturacak olan yeni neslin insasi oldugu i¢in, bu 6nemli gérevi Ustlenecek
dgretmenlerin yetistirilecegi kurumlarin kalite giivencesine dnem vermesi kaciniimazdir. Ogretmen egitiminde
kalite, “amaca uygunluk derecesi” ya da “standartlara uygunluk” olarak tanimlanmaktadir (Yildirnm, 2002).
Ayrica 6gretmen egitiminde belli standartlarin saglanmasinin yaninda, akreditasyon uygulamalarinin yapilmasi
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ve etkili bir sekilde yiritilmesi, insan hayatina sekil veren bireylerin yetistirildigi ve meslege hazirlandigi egitim
kurumlarinda hayati 6énem tasimaktadir (Dill & Beerkens, 2013). Standartlar, akreditasyonun temelini
olusturarak uygulanan egitim programlarinin gereklerini ortaya koyar ve egitimde 6ngoriilen nitelige ulasiimasi
icin programlarin gelistirilmesinde neler yapilmasi gerektigini belirler. Ogretmen egitimindeki standartlar da
O0gretmen yetistiren kurumlarin kalite ve verimliliklerinin artirlmasina, toplumun gelisim ve degisimini
saglayacak o6gretmenlerin vyetistiriimesine o6nemli katkilar saglamaktadir (Adigiizel & Saglam, 2009).
Ogretmenlik Egitim Programlari ve Akreditasyon Dernegi (EPDAD), 6gretmen yetistiren egitim fakilteleri
programlarinin akredite edilme sirecinin temelini olusturan, 6gretmen egitimi program standartlarini ¢ grup
standart Uzerine kurmaktadir. Bunlar sirasiyla baslangig, siire¢ ve Uriin standartlaridir. Baslangi¢ standartlari
yeterlik sahibi 6gretmenler vyetistirmek icin gerekli girdilere iliskin standartlari gostermektedir. Sireg
standartlari; egitim programinin nasil sunuldugu, egitim programinda yer alan konularin 6gretilmesi ve
O0gretmen adaylarinin yeni mezun 6gretmenler olarak gereksinim duyacaklari bilgi ve becerileri kazanmak igin
yeterli olanaklara sahip olmalarinin giivence altina alinmasiyla ilgili standartlari kapsar. Uriin standartlari ise,
yeterli girdilerin uygun bir slire¢ yoluyla, uygun bir bicimde kullanilmasinin bir sonucu olarak ulagilmasi gereken
diizeyini gdstermektedir. Baslangig, siire¢ ve iriin standart gruplari Ogretimin Planlanmasi, Uygulanmasi ve
Degerlendirilmesi, Ogretim Elemanlari, Ogrenciler, Fakiilte-Okul is birligi, Tesisler, Ogrenme Ortamlari ve
Kaynaklari, Yonetim ve Kalite GUvencesi standart alanlari icerisinde yer almaktadir (EPDAD, 2020). Bu noktada
akreditasyonun, amagli olarak gelistirilen bu standartlarin; kurumu ve kurumdaki programi, akademik ve idari
personeli kontrol etme 6zelligi tasiyan kurallar degil, kurumun verimliligini artirmaya yonelik olmasi gerektigi
unutulmamalidir.

Ogretmen ve egitimci yetistirme {zerine giiclii ve zengin bir akreditasyon ge¢misi lizerine oturmus bir
konsey olan Egitimci Yetistirme Akreditasyon Konseyi'nin (Council for the Accreditation of Educator
Preparation- CAEP) politikacilarin, 6gretmen sendikalarinin, velilerin ve halkin, 6gretmen vyetistirme
programlarinin egitim isgliciiniin degisen ihtiyaglarini daha etkin bir sekilde karsilamasi ve yeni 6gretmenlerin
cesitli zorluklarla basa c¢ikmak icin tam olarak hazir olmalan konusunda bazi endise ve beklentileri
bulunmaktadir (CAEP, 2020). Bu nedenle s6z konusu konsey, 6zellikle mezunlarin yeterli ve saglam bir egitimci
olduguna dair giicli kanitlara ve o programin akademik personelinin kanit kiiltliri olusturma, bunu programin
kalitesini korumak ve artirmak igin kullanma kapasitesine sahip olduguna dair gii¢li kanitlara odaklanmaktadir.
CAEP (2013), 6gretmen yetistirme programlarinda alan ve pedagoiji bilgisi, 6gretmenlik uygulamalari, 6gretmen
adaylarinin niteligi, programa kabul edilmesi ve secilmesi, programin etkisi, program kalite giivencesi ve sirekli
iyilestirme (izerinde dnemle durmaktadir.

Duman’in (2020) 6gretmen egitimcileriyle akreditasyona iliskin yaptigi calismasinda, 6gretmen egitimcileri
akreditasyon calismalari ile 6gretmen egitiminin slrekli degerlendirilecegini, egitim kalitesinin artacagini,
programlarin seffaf ve hesap verebilir olacagini belirtmistir. Boylece kaliteli bir egitim sisteminde kaliteli
ogretmenlere, kaliteli 6gretmenler icin de kaliteli bir 6gretmen egitimine ihtiya¢c bulundugu vurgulanmistir.
Akredite edilen bir 6gretmen egitimi programi, yliksek kalitede egitim veren bir program olmayabilir; ancak
akreditasyon, s6z konusu programin hangi standartlarla bir 6gretmen egitimi sundugunu gostermektedir
(Bakioglu & Baltaci, 2000).

Yiksekogretim kurumlarinda kalite ve akreditasyona iliskin calismalar 1900°lG yillardan ginimize
uzanmaktadir. Cesitli disiplinlerde yiratilen akreditasyon c¢alismalari 6gretmen egitim kurumlari ve
programlarinda da uygulanmaktadir. Bu kapsamda yurt ici ve yurt disinda 6gretmen egitimi programlarinda
akreditasyona iliskin cesitli arastirmalar yapiimistir. Ornegin Adigiizel ve Saglam’in (2009) Ogretmen Egitiminde
Standartlar ve Akreditasyon adli ¢alismasinda 6gretmen egitiminde standartlar ve akreditasyona iliskin alan
yazinda yer alan arastirma ve kaynaklar ele alinarak, 6gretmen egitiminde kalite standartlarinin gerekliliginin ve
6neminin betimlenmesi amaclanmistir. Arastirma sonucunda, 6gretmen egitim programlarina iliskin program
standartlarinin gelistiriimesinin, kalite glivencesi ve akreditasyon uygulamalarina temel olup kurumlarin
kalitesini ve verimliligini arttirdigi sonucuna varilmistir. Semerci'nin (2017) sinif 6gretmeni adaylariyla yaptigi
calismada, sinif 6gretmeni adaylarinin 6grenim gordikleri programlarin akreditasyonuna yonelik gorislerinin
belirlenmesi amacglanmistir. Arastirmada, bir devlet Universitesi sinif 6gretmenligi programi Ggilncl ve
dordiinct sinif 6grencilerinin programlarinin akreditasyonuna iliskin algilarinda cinsiyete gore nitelik, mekan,
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kitiiphane ve kalite alt boyutlarinda anlamli fark bulunamamistir. Gilinel ve digerlerinin(2020) sosyal bilgiler
O0gretmeni adaylariyla yaptiklari galismada, akreditasyon siirecinde degerlendirmeye katilmis 6gretmen
adaylarinin bu siireci nasil algiladiklari ve akreditasyon siirecine iliskin deneyimleri ortaya konmustur.
Arastirmada 6gretmen adaylarinin akreditasyon sirecine katilmalarinin, 6zelestiri ve 6z degerlendirme
yapmalarini, ¢ok yonli bakis agisi kazanmalarina yonelik olarak onlara destek sagladig belirlenmistir. Allen ve
Bush’un (1987) Akreditasyon Kararlari ile NCATE Standartlari Arasindaki iliski isimli calismasinda akreditasyon
kararlarinda Ulusal Ogretmen Egitimi Akreditasyon Konseyi (National Council for the Accreditation of Teacher
Education-NCATE) standartlari kurumsal o6zellikleri arastirilmistir. Arastirmada, akredite olan ve akredite
olmayan 6gretmenlik programlari karsilastiriimasi yapilmis, akredite olan programlarin arastirmada kullanilan
Olcek puan oranlarinin daha yiksek oldugu gorilmustir. Dale’in (2002) 6gretmenlerle yaptigl ¢alismasi,
Virjinya’daki okullarin akredite edilmesine yonelik olusturulan sistemle ilgili 6gretmen gorislerinin ortaya
konmasi amaciyla yapilmistir. Arastirma sonucunda, 6gretmenlerin ¢ogunlugu, okullarin akreditasyonu igin
belirlenen &lgltlerde yalnizca eyalet test sonuglarinin kullanilmasina katilmadiklarini, kurumlar akredite etmek
icin ¢coklu olgutlerin kullanilmasi gerektigini, yeni standartlarin 6gretmenlerin verimliliklerini arttirma yoniinde
olumlu etki yaptigini ve akredite olmalari igin sinif mevcudunun dusirilmesi gerektigini belirtmistir. Francis
(2002) ise galismasinda akreditasyon siirecinde kullanilan standartlar, akreditasyon standartlarinin etkileri ve
akreditasyon sirecinde basarisiz olan kurumlarla ilgili politikacilarin yiktumliliklerine iliskin  miufettis
gorislerinin ortaya konmasini amaglamistir. Arastirma sonucunda mifettislerin cogunlugu, akreditasyon igin
¢oklu olgltlerin bir pargasi olarak eyalet testlerinin kullanilmasini olumlu karsiladiklarini, akreditasyon
standartlarinin program tasarisini ve program gelistirmeyi olumlu etkiledigini, yoneticilerin 6gretimi
gelistirmeye 6nem vermelerinin 6gretmen ve yoneticilerin daha etkin olmalarina katki sagladigini ve personel
kararlarini olumlu etkiledigini ifade etmistir.

ilgili arastirmalar incelendiginde, yiiksekdgretimde akreditasyonun énemli bir kalite gdstergesi oldugu
gorilmektedir. Dinyada 20. ylizyilin sonlarina dogru hizlanan, bilgiye dayali kiiresel ekonomik yaris ile birlikte
bilisim ve iletisim teknolojilerinde yasanan énemli gelismeler, llkelerin her alanda oldugu gibi, yiksekogretim
kurumlarinin sistemlerini yeniden degerlendirmelerini ve gelismelerle birlikte yeniden yapilandirmalarini
beraberinde getirmistir (YOK, 2007). Kalite giivence sistemiyle bir denetim mekanizmasi kurmak yerine var olan
kalitenin korunmasi ve arttirlmasi amaci vardir. Politika yapicilarin, yliksekdgretim kurumlarinin ulusal
dizeydeki gelismislikleri disinda uluslararasi diizeyde kaliteli olarak taninirhgini hedeflemesi de son yillarda
yuksekogretimde kalite glivencesinin 6nem kazanmasini saglayan etmenlerden biri olmustur (Dodds, 2005).
Yiksekogretim kalite glivence sireci ve degerlendirme galismalari birgok alanda yiratilmektedir. Turkiye’de ve
diinyada, O6gretmen egitiminde akreditasyon calismalarinin ilk basladigi glinden ginimize kadar oldukca
yayginlastigi belirtilebilir. Gelecek nesillerin Gzerine kurulu olan toplumlar icin nesilleri sekillendiren
Ogretmenleri yetistirme gorevini Gstlenmis olan Ogretmen egitim kurumlarinin ve G6gretmen egitim
programlarinin kalite glivencesi ve akreditasyonu, toplumlarin gelisimi icin dnem arz etmektedir.

Bu arastirmada, akredite olmus 6gretmen yetistirme programi ile akredite olmamis 6gretmen yetistirme
programi paydaslarinin yiksekdgretimde kaliteye iliskin algilari ve akreditasyona iliskin gorisleri tespit
edilmistir. Bu calismanin; 6gretmen egitimi programlarinin paydaslarina kalitenin yansitilip yansitilmadigini
ortaya koymak, akreditasyon belgesini veren kurulusun 6z degerlendirme yapmasi agisindan veri saglamak ve
akredite olmamis programlara akreditasyon sireci hakkinda fikir saglamak, akreditasyona olan bakis agilarini
belirlemek yoniinden énemli oldugu dislinilmektedir. Bu arastirmada, 6grenci ve 6gretim elemanlarinin kalite
algisinin ve akreditasyona iliskin gorislerinin betimlenmesiyle ylksekégretimde kalite gilivence sistemi ve
akreditasyon konusunda alan yazina katki saglanmasi beklenmektedir. Bu dogrultuda arastirmanin amaci,
akredite olmus Ogretmen egitimi programlar ile akredite olmamis 6gretmen egitimi programlarindaki
ogrencilerin, o6gretim elemanlarinin yiksekdgretimde kaliteye iliskin algilarinin ve akreditasyona iliskin
gorislerinin belirlenmesidir. Ayrica bu arastirmada, akredite olmus ve akredite olmamis 6gretmen egitimi
programlarindan katilimcilarin yiksekoégretimde kalite algilari ve akreditasyona iliskin goérisleri agisindan
benzerlik ve farkliliklarin tespit edilmesi amaglanmistir. Bu kapsamda arastirmada asagidaki sorulara yanit
aranmistir:
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1. Akredite olmus 6gretmen egitimi programlarinda 6grenim géren &grenciler ile akredite olmamis
O0gretmen egitimi programlarinda 6grenim goren 6grencilerin yliksekdgretimde kaliteye iligkin algilari
arasinda anlamh fark var midir?

2. Akredite olmus 6gretmen egitimi programlarinda gorev alan 6gretim elemanlari ile akredite olmamis
O0gretmen egitimi programlarinda gorev alan 6gretim elemanlarinin yiiksekogretimde kaliteye iligskin
algilari arasinda anlamh fark var midir?

3. Akredite olmus Ogretmen egitimi programlarinda yer alan 06grenci ve 0Ogretim elemanlarinin
akreditasyona iliskin gorusgleri nelerdir?

4. Akredite olmamis 6gretmen egitimi programlarinda yer alan 6grenci ve 0Ogretim elemanlarinin
akreditasyona iligskin gorugleri nelerdir?

Yontem

Bu arastirma karma yontemde, yakinsak paralel desene gore planlanmistir. Yakinsak paralel desenin amaci,
nitel ve nicel verileri es zamanh olarak toplamak, birlestirmek ve arastirma problemini anlamak igin elde edilen
sonuglari kullanmaktir (Creswell, 2012). Bu arastirmada, “Yiiksekdgretimde Kalite Algisi Olcegi” araciligiyla nicel
veriler; Yiksekogretimde Kalite ve Akreditasyon Gorlisme Formu ile nitel veriler toplanarak nicel ve nitel veriler
birbiriyle iliskilendirilerek yorumlanmistir.

Arastirmada veri toplama siirecine baslanmadan &nce Ankara Universitesi Rektérligi Etik Kurul
Baskanligi'na basvurularak 12/02/2021 tarihli 56786525-050.04.04/52670 sayili karar ile etik kurul izni ve ilgili
Universitelerin Egitim Fakiltesi Dekanliklarindan arastirma izni alinmistir.

Calisma Grubu

Calisma grubu belirlenirken 6ncelikle Ogretmenlik Egitim Programlarini Degerlendirme ve Akreditasyon
Dernegi (EPDAD) resmi web sitesinden (epdad.org.tr) yararlanilmistir. 2023 yili EPDAD resmi web sitesi
verilerine gore, EPDAD tarafindan akredite edilmis olan 23 temel egitim boélimi programi vardir. Bu
programlardan okul 6ncesi 6gretmenligi programinda 11 devlet Universitesi, bes vakif Universitesi olmak lzere
16 program; sinif 6gretmenligi programinda 14 devlet Universitesi, bes vakif Universitesi olmak lzere 19
program akredite edilmistir (EPDAD, 2023). Akredite olan egitim fakiiltesi programlarina bakildiginda temel
egitim bolimi programlari genellikle ilk siralarda yer aldigindan galisma grubu icin temel egitim bolimi
programlari secilmistir. Calisma grubuna dahil edilen katiimcilar, akredite olmus ve akredite olmamis okul
oncesi ve sinif 6gretmenligi programlari bulunan Ankara ilinde iki devlet lniversitesinden olusturulmustur. Bu
dogrultuda, bahsedilen programlarda 6grenci ve 6gretim elemani ¢alisma grubu belirlenirken 6l¢lt 6rnekleme
kullanilmistir. Olgiit 6rneklemede arastirmaci tarafindan olusturulmus ya da &nceden belirlenmis dlgiitler
kullanilir (Marshall ve Rossman, 2014). Bu arastirmada ¢alisma grubu; akredite olmus ve akredite olmamis sinif
ogretmenligi ile okul 6ncesi 6gretmenligi programlarinda 6grenim gormek, bu programlarda 3. ve 4. sinif
ogrencisi olmak; akredite olmus ve akredite olmamis sinif 6gretmenligi ve okul oncesi 6gretmenligi
programlarinda gérev yapan &gretim elemani olmak dlciitlerine gére belirlenmistir. Ogrenci calisma grubu,
programda belirli bir siire 6grenim gérmis ve akreditasyonun etkilerine dair gézlemlere sahip okul oncesi
ogretmenligi ve sinif 6gretmenligi programlarindan 3. ve 4. sinif 6grencilerinden olusturulmustur.

Nicel verilerin toplanmasi amaciyla 6grenci ¢calisma grubu kapsaminda akredite olmus programlarda 79 sinif
ogretmenligi, 47 okul 6ncesi 6gretmenligi programindan olmak lzere 126 Ogrenciye; akredite olmamis
programlarda 83 sinif 6gretmenligi, 75 okul 6ncesi 6gretmenligi programindan olmak Uzere 158 Ogrenciye
ulasiimistir. Ogretim elemani calisma grubu kapsaminda akredite olmus programlardan sekiz okul éncesi
ogretmenligi, yedi sinif 6gretmenligi programindan olmak lzere 15 Ogretim elemanina; akredite olmamis
programlardan 10 okul 6ncesi 6gretmenligi, 10 sinif 6gretmenligi programi olmak Gzere 20 6gretim elemanina
ulasiimistir.

Nitel verilerin toplanmasi amaciyla 6grenci ¢alisma grubu kapsaminda akredite olmus programlardan alti
okul oncesi 6gretmenligi, 16 sinif 6gretmenligi programindan olmak Uzere 22 6grenciye; akredite olmamis
programlardan 16 okul oncesi 6gretmenligi, 13 sinif 6gretmenligi programindan olmak lzere 29 6grenciye
ulasilmistir. Ogretim elemanlar galisma grubu kapsaminda ise akredite olmus programlarda yedi okul éncesi
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ogretmenligi, sekiz sinif 6gretmenligi programindan olmak lzere 15 6gretim elemanina; akredite olmamis
programlarda yedi okul dncesi 6gretmenligi, dokuz sinif 6gretmenligi programindan olmak lzere 16 6gretim
elemanina ulasilmistir. Katiimcilar akredite olmus ve akredite olmamis okul 6ncesi ve sinif 6gretmenligi
programlarinda arastirma igin belirlenen Olgltlere uygun olan gonilli 6grenci ve 0gretim elemanlarindan
olusturulmustur.

Verilerin Toplanmasi

Arastirmada akredite olmus ve akredite olmamis Ogretmen egitimi programlarinda Ogrenim goéren
Ogrencilerin ve gorev alan 6gretim elemanlarinin yiiksekdgretimde kaliteye iliskin algilarini belirlemek amaciyla
Meraler tarafindan 2011’de gelistirilen (Meraler, 2011) ve 2019°da Ataman tarafindan giincellenen (Ataman,
2019), Yiiksekogretimde Kalite Algisi Olgegi, belirtilen arastirmacilardan alinan izin dogrultusunda kullaniimistir.
Arastirmada 0lgek, katiimcilara imzalatilan onam formundan sonra uygulanmistir. Bu arastirmada, Olgegin
glvenirligi tekrar hesaplanmigtir. Buna gére hem 6&lgegin geneli icin hem de 6lgekte yer alan alt boyutlar igin
Cronbach Alfa analizleri yapilmistir. Olgegin; ‘6grenci’ alt bashigini olusturan boyutun giivenirlik katsayisi 0.66,
‘Ogretim elemani’ alt bashgini olusturan boyutun glvenirlik katsayisi 0.72, ‘68retme-6grenme sireci’ alt
bashgini olusturan boyutun giivenirlik katsayisi 0.81, ‘tesisler, kiitiiphane ve teknoloji merkezleri’ alt bashgini
olusturan boyutun givenirlik katsayisi 0.80, ‘ydnetim’ alt bashigini olusturan boyutun gilivenirlik katsayisi 0.82,
‘bilimsel ve sosyal etkinlikler’ alt basligini olusturan boyutun giivenirlik katsayisi 0.86 olarak hesaplanmistir. Veri
toplama aracinin genel olarak glivenirlik katsayisi ise 0.92 olarak hesaplanmistir. Cronbach alfa katsayisinin 0.70
ve Ustlinde olmasi durumunda 6lgegin giivenirligi iyi olarak kabul edilmektedir (Pallant, 2017). Buna gore, veri
toplama aracinin givenirlik agisindan uygun oldugu belirlenmistir. 2019 yilinda Ataman’in Yiksekogretimde
Kalite Algisi: Diizce Universitesi Ornegi calismasinda dlcekte bazi diizenlemeler yapilarak lgegin gecerlik ve
glvenirlik cahismasi glincellik agisindan tekrar yapilmis, bu kapsamda yapi gegerligini belirlemek amaciyla faktor
analizi yapilmistir (Ataman, 2019). Ataman (2019) tarafindan yapilan faktor analizi sonucunda 6lgekte yer alan
51 maddenin faktor yikleri ayri ayri belirlenmistir. Maddelere ait faktor yik degerlerinin ,789 ile ,374 arasinda
degistigi, dolayisiyla en dusik faktdér yik degerinin ,374 oldugu gériilmistir. Olcekte yer alan maddelerin
cogunun yeterli diizeyde bir deger aldigi, ayrica 6lgegin toplam varyansin %64,46’sin1 acikladigi ortaya ¢cikmistir.

Arastirmada akredite olmus ve akredite olmamis 6gretmen egitimi programlarinda yer alan 6grenci ve
o0gretim elemanlarinin akreditasyona iliskin gorislerini belirlemek icin Yiksekoégretimde Kalite ve Akreditasyon
Goriasme Formlari kullanilmistir. Gorlisme formlari akredite olan ve akredite olmayan programlarin 6grenci ve
ogretim elemanlarina yonelik olarak ayri ayr hazirlanmistir.  Gorisme formlarinda katilimcilarin
yuksekogretimde kalite ve akreditasyon kavramlari ile akreditasyon sireciyle ilgili olan; akredite programlar
o6grenci formunda dort, 6gretim elamani formunda sekiz; akredite olmayan programlar 6grenci formunda dort,
ogretim elemani formunda formunda alti soru yer almistir. Goériisme sorulari icerik olarak katilimcilarin
yuksekogretimde kaliteye, akreditasyon kavramina iliskin gorislerini almaya, akreditasyon sirecine iliskin
beklenti ve o6nerilerini almaya yonelik olarak hazirlanmistir. Gériisme formlari alan yazina dayali olarak ve
uzman gorisu alinarak hazirlanmistir. Gériisme formlari kullanilmadan 6nce deneme goriismeleri yapilarak
gorlisme sorulari degerlendirilmistir ve son hali verilmistir. Gorismeler ¢evrim ici ortamda yapilmis olup
dgrencilerle odak grup goriismeleri yapilmistir. Ogrencilerin akreditasyona iliskin sorulara yanit verirken
birbirlerinden etkilenerek ya da g¢ekinerek yanit verecekleri bir konu olmadigi distinilmustar, ayrica ilk odak
grup gorlismesinde de 6grencilerin sorulari grup icinde yanitlama agisindan bir sorun yasanmadigl gézlenmis ve
goériismeler odak grup goriismesi olarak gerceklestirilmistir. Ogretim elemanlariyla ise bireysel gériismeler
gerceklestirilmistir. Goérismeler c¢evrim ici ortamda yapilmistir. Katilimcilardan goriismeye gonilli olarak
katilmaya yonelik olarak onamlari alinmis, gériismeler katihmcilardan alinan izin dogrultusunda video ve ses
kaydina alinmistir.

Verilerin Analizi

Arastirmada akredite olmus ve akredite olmamis Ogretmen egitimi programlarinda Ogrenim goéren
ogrencilerin yiksekogretimde kaliteye iliskin algilari arasinda anlamli fark olup olmadigini tespit etmek icin
iliskisiz gruplar icin t testi kullanilmistir. Akredite olmus ve akredite olmamis 6gretmen egitimi programlarinda
gorev alan 6gretim elemanlarinin yliksekégretimde kaliteye iliskin algilari arasinda anlamli fark olup olmadigini
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tespit etmek icin ise 6gretim elemani ¢alisma grubunda goézlem sayisinin diisiik olmasi nedeniyle parametrik
olmayan ve iki bagimsiz grup arasinda var olan farklari test etmek igin kullanilan Mann Whitney U testi
kullanilmistir (Pallant, 2017).

Arastirmada gorusmelerden elde edilen veriler, nitel veri analizi yontemlerinden olan betimsel analiz ile
¢O6ziimlenmistir. Buna gore, yliksekogretimde kalite ve akreditasyona iliskin kavramsal ¢ergeveden ve arastirma
sorularindan yola ¢ikarak verilerin analizinde kullanilacak temalar belirlenmistir. Bu kapsamda EPDAD’In
dgretmen egitimi akreditasyonu standartlari olan “Ogretimin Planlanmasi, Uygulanmasi ve Degerlendirilmesi,
Ogretim Elemanlari, Ogrenciler, Fakiilte-Okul Is birligi, Tesisler, Ogrenme Ortamlari ve Kaynaklar, Yénetim,
Kalite Guvencesi” standart alanlarindan yararlanilmistir. Ayrica nicel veri toplamada kullanilan Yiksek
Ogretimde Kalite Algisi élgeginde yer alan “Ogrencilere, Ogretim Elemanlarina, Ogretmen Ogrenme Siirecine
iligkin, Fiziki Altyapi ve Tesislere, Yénetime, Bilimsel ve Sosyal Etkinliklere iliskin Kalite Gériisii” alt bashklarindan
da yararlaniimistir. Belirlenen temalara gore incelenen veriler kodlanmis, ilgili temalar altinda gruplandiriimistir.
Daha sonra kodlanan veriler betimlenip gerekli yerlerde dogrudan alintilarla desteklenmistir. Son olarak ise,
kod ve temalara bagli betimlemelerden yola gikarak bulgular yorumlanmis ve bazi ¢ikarimlarda bulunulmustur,
ortaya cikan temalar birbirleriyle iligkilendirilmistir (Yildirnm & Simsek, 2016). Ardindan akredite olmus ve
akredite olmamis programlarin galisma gruplarinin gorisleri karsilastirilmistir.

Bulgular

Arastirmanin bu bélimiinde akredite olmus ve akredite olmamis 6gretmen egitimi programlarinda 6grenim
goren Ogrencilerin, gorev yapan Ogretim elemanlarinin yiiksekdgretimde kaliteye iliskin algilarina; akredite
olmus ve akredite olmamis 6gretmen egitimi programlarinda yer alan 6grenci ve 6gretim elemanlarinin
akreditasyona iliskin gorislerine dayali bulgular sunulmustur.

Akredite Olmus ve Akredite Olmamis Ogretmen Egitimi Programlarinda Ogrenim Goéren Ogrencilerin
Yiiksekégretimde Kaliteye iliskin Algilar

Akredite olmus ve akredite olmamis 6gretmen egitimi programlarinda 6grenim gobren 06grencilerin
yuksekogretimde kaliteye iliskin algilar arasinda anlamli fark olup olmadigini tespit etmek igin Yiksekogretimde
Kalite Algisi Olcegi araciligiyla elde edilen veriler incelenmistir. Ogrenci gruplarinin élgek puanlari bakimindan
karsilastirilmasi amaciyla yapilan iliskisiz gruplar t testi sonuclar Tablo 1’de sunulmustur.

Tablo 1
Ogrencilerin Kalite Algilarinin Olgcek Puanlari Bakimindan Karsilastiriimasi

Olgek Alt Boyutu n X sd t P
Akredite Programlar 126 4.03 0.49

Ogrenci Akredite Olmamis 158 407 0.49 -0.637 0.525
Programlar
Akredite Programlar 126 4.28 0.47

Ogretim Elemani  Akredite Olmamis 158 430 0.45 -0.278 0.781
Programlar

. Akredite Programlar 126 4.56 0.41

Ogretme- Akredite Olmami 0.094 0.925

Ogrenme Siireci ? 158 4.55 0.46 ' '
Programlar

Fiziki Altyapi ve Akredite Programlar 126 451 0.43

Tesisler Akredite Olmamis 158 456 038 -0.922 0.357
Programlar
Akredite Programlar 126 4.67 0.51

Yonetim Akredite Olmamis 158 4.69 0.46 -0.376 0.707
Programlar

Bilimsel ve Sosyal Akredite Programlar 126 4.27 0.57

Etkinlikler Akredite Olmamis 158 4.39 0.54 -1.827 0.069
Programlar
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Tablo 1'de verilen analiz sonuglarina goére, akredite olmus programlarda 6grenim goren 6grenciler ile
akredite olmamis programlarda dgrenim géren 6grenciler arasinda, élgegin alt boyutlari olan Ogrenci, Ogretim
Elemani, Ogretme-Ogrenme Siireci, Fiziki Altyapi, Yonetim ve Bilimsel ve Sosyal Etkinlikler boyutlarinda anlamli
farkhhk bulunmamaktadir (p>0,05). Analiz sonucuna gore bu arastirmaya katilan &grencilerin kalite algisini
akredite olmus olmak etkilememistir. Gruplar arasinda anlamli farkin ¢ikmamasi, yilksekdgretimde
akreditasyon uygulamalarinin 6grencilerde kalite kapsaminda bir farkindalik olusturmadigini gésterebilir.

Akredite Olmus ve Akredite Olmamis Ogretmen Egitimi Programlarinda Gérev Yapan Ogretim Elemanlarinin
Yiiksekogretimde Kaliteye iliskin Algilari

Akredite olmus ve akredite olmamis 6gretmen egitimi programlarinda gorev alan 6gretim elemanlarinin
yuksekogretimde kaliteye iliskin algilari arasinda anlamli fark olup olmadigini tespit etmek amaciyla
Yiiksekdgretimde Kalite Algisi Olceginden elde edilen veriler incelenmistir. Ogretim elemanlarinin élgek puanlari
bakimindan kargilastirilmasi amaciyla yapilan Mann Whitney-U testi analiz sonuglari Tablo 2’de verilmistir.

Tablo 2
Ogretim Elemanlarinin Kalite Algilarinin Olgek Puanlari Bakimindan Karsilastiriimasi

Olcek Alt Boyutu n X sd t p
Akredite Programlar 15 4.21 0.41

Ogrenci Akredite Olmamis 20 414 0.45 128.000 0.462
Programlar
Akredite Programlar 15 4.38 0.44

Ogretim E [ 105. 1

Ogretim Eleman1  Akredite Olmamis 20 420 0.41 05.500 0.134
Programlar

. Akredite Programlar 15 4.49 0.46

Ogretme- Akredite Olmami 139.500  0.724

Ogrenme Siireci ? 20 4.47 0.38 ' '
Programlar

Fiziki Altyap: ve Akredite Programlar 15 4.57 0.42

Tesisler Akredite Olmamis 20 162 0.33 149.500 0.987
Programlar
Akredite Programlar 15 4.75 0.37

Yonetim Akredite Olmamis 20 482 0.30 132.500 0.509
Programlar

Bilimsel ve Sosyal Akredite Programlar 15 4.31 0.46

Etkinlikler Akredite Olmamis 20 450 0.55 105.000 0.131
Programlar

Tablo 2’de verilen analiz sonuglarina gore, akredite olmus programlarda gorev yapan 6gretim elemanlari ile
akredite olmamis programlarda gorev yapan dgretim elemanlari arasinda dlgegin alt boyutlari olan Ogrenci,
Ogretim Elemani, Ogretme-Ogrenme Siireci, Fiziki Altyapi, Yonetim ve Bilimsel ve Sosyal Etkinlikler boyutlarinda
anlamli farkhlik bulunmamaktadir (p>0,05). Analiz sonuglarina goére, bu arastirmaya katilan 6gretim
elemanlarinin kalite algilarini, akredite programda gérev yapmanin etkilemedigi belirtilebilir.

Akredite Olmus ve Akredite Olmamis Ogretim Egitimi Programlarinda Ogrenim Goéren Ogrencilerin
Yiiksekogretimde Akreditasyona iliskin Goriisleri

Akredite olmus ve akredite olmamis 6gretmen egitimi programlarinda 6grenim goren o6grencilerden;
akreditasyon kavramina ve akredite programdan beklentilerine iliskin gorisler alinmistir. Tablo 3’'te akredite
olmus ve akredite olmamis programlardaki 6grencilerin akreditasyon kavramina iliskin tanimlamalarini
kapsayan kodlar sunulmustur.
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Tablo 3
Akredite Olmus ve Akredite Olmamis Programlardaki Odrencilerin Akreditasyon Kavramina iliskin Tanimlari
Akredite Olmus Programda Ogrenim Goren Akredite Olmamis Programda Ogrenim Goren
Ogrencilerin Akreditasyon Kavramina iliskin Ogrencilerin Akreditasyon Kavramina iliskin
Tanimlan Tanimlari
Kodlar Kodlar
S Uluslararasi gegerlik Standartlari karsilama
5 Fakulteye ve programa verilen yetki Denklik
‘%’ g Olgme ve degerlendirme Kalitenin degerlendirilmesi
% g Ders kredilerinin esitlenmesi Kalitenin artiriimasi
& X Kalitenin artinlmasi Yeterlik diizeyi
E Uluslararasi uyumluluk projesi
=~ Uluslararasi alanda denklik

Donanimli olma

Tablo 3’te Ogrenciler akreditasyona iliskin gorlsleri Akreditasyon Kavrami temasi ¢ergevesinde
incelenmistir. Akredite olmus programlardan 10 6grenci akreditasyon kavramina iliskin goris bildirmistir.
Ogrenciler akreditasyon kavramini, en gok uluslararasi gegerlik (f: 5) olarak tanimlamislardir. Ayrica 6grenciler
akreditasyonu fakilteye veya programa verilen yetki (f: 1), 6lcme ve degerlendirme (f: 1), ders kredilerinin
esitlenmesi (f: 1) ve kalitenin artinlmasi (f: 1) olarak tanimlamislardir. Ogrenciler gériismelerde genel olarak
akreditasyon kavramini duyduklarini ancak tam olarak anlamini bilmediklerini ifade etmistir. Akredite olmus
programlardaki 6grenciler genel olarak akreditasyon kavramini fakiltede duyduklarini belirtirken bir katilimci
akreditasyon kavramini Uiniversite tercih kilavuzunda gérdigini belirtmistir. Ogrencilerden AO17 uluslararasi
gecgerlik ve kalitenin artirilmasi kodlari kapsaminda “Bildigim kadariyla esitlemek anlamina geliyor. Dil kosulunu
sagladiktan sonra yurt disinda 6dretmenlik yapabilmemizi sadlar. Kaliteyi arttirmak igin oldugunu
diistiniiyorum.” gorisiini ifade etmistir. Ogrencilerden A022 ise yine uluslararasi gecerlik kodu kapsaminda
“Universite tercihi yaparken kilavuzda yaziyordu. O zaman baktifimda diplomanin uluslararasi gegerligi olmasi
olarak biliyorum. llgimi ¢ekti o siirecte ama tercihimde etkili olmad.” olarak gorisiini ifade etmistir.
Ogrencilerden AQ10, akreditasyonu bir 6lcme degerlendirme kavrami olarak aciklamistir. Ogrencilerden AO23
ise, ders kredilerinin esitlenmesi kodu kapsaminda akreditasyonu “Duydum ancak anlamindan tam olarak emin
degilim. Uygulandiginda kredi anlaminda farkh (iniversitelere gegiste kolaylik sagliyor sanirnm.” seklinde
aciklamistir. Akredite olmus programlardaki 6grencilerin tanimlamalarina bakildiginda akreditasyon kavraminin
taniminda uluslararasilik olmamasina ragmen en fazla agiklamanin uluslararasi gecerlik {zerine oldugu
gorilmektedir.

Akredite olmamis programlardaki 16 Ogrenci akreditasyona kavramina iliskin goris bildirmistir.
Goriasmelerde g katilimci, akreditasyon kavramini duydugunu ancak anlamini bilmedigini ifade etmistir.
Ogrenciler akreditasyonu, en fazla standartlan karsilama (f: 3) olarak tanimlamislardir. Katilimcilardan BO24,
kalitenin degerlendirilmesi kodu kapsaminda akreditasyonu su sekilde tammlamistir: “Belirli kurumlarca
secilmis kisilerin Gniversiteleri denetleyip kalitesini ya da yetkinligini éictiigli buna gére bir belge vermesi.
Siniflar, materyaller, 6greticilerin kullandi§i materyaller, ders iceriklerine bakiliyor. Ogrencinin fikir olarak daha
aktif oldudgu bir siirec.” Ogrencilerden BO29 ise, yeterlik diizeyi kodu kapsaminda akreditasyonu su sekilde
aciklamistir: “Bir kurumun diger bir kuruma bazi konularda yeterli diizeyde olup olmadigini sinama yéniinde bazi
faaliyetlerde bulunmasi. Ozellikle 6§retmenlerimizin bizi nasil dederlendirdigi, sinav yéntemleri ve bu yéntemler
sonucundaki déniitleri énemli. Ihtiyac hissettiGimizde iniversitemizin dilek ve sikdyet veya ihtiyaclarla ilgili
déniit saglanip saglanmadigina éncelik veriliyor.”

Akredite olmus ve akredite olmamis programlardaki 6grenciler benzer olarak akreditasyonu kalitenin
artirilmasi ve uluslararasi gegerlik kapsaminda tanimlamislardir. Ogrenciler ayrica akreditasyonun; yurt disinda
ogretmenlik yapabilmeyi, uluslararasi dizeyde kaliteli egitim verilmesini, verilen derslerin uluslararasi
denkligini, diplomanin yurt disinda gecerli olmasini sagladigini ifade etmislerdir. Tablo 4’te akredite olmus ve
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akredite olmamis programlardaki 6grencilerin akredite bir programdan beklentilerine iliskin goruslerini
kapsayan kodlar sunulmusgtur.

Tablo 4
Akredite Olmus ve Akredite Olmamis Programlardaki Ogrencilerin Akredite Bir Programdan Beklentileri
Akredite Olmus Programda Ogrenim Goren Akredite Olmamis Programlarda Ogrenim Géren
Ogrencilerin Akredite Programdan Beklentileri Ogrencilerin Akredite Programdan Beklentileri

Kodlar Kodlar
Se¢meli ve uygulamali derslerde daha fazla Se¢meli ve uygulamali derslerde daha fazla

o cesitliligin olmasi gesitliligin olmasi

X Fiziki altyapinin yeterli olmasi Fiziki altyapi ve donanimin yeterli olmasl

§ Sanatsal, kiltlrel ve sportif faaliyetlerin Sanatsal, kiiltlirel ve sportif faaliyetlerin gesitli

< cesitli olmas olmasi

g Ogrencilerin derslere tam katiliminin Ogretim programinin giincel olmasi

< saglanmasi

§ Ogrencilerin duyussal becerilerinin Mezun izleme galismalarinin yapilmasi

§ gelistirilmesi ve degerlendirilmesi

"-§ Ogretim programinin giincel olmasi Uluslararasilik

‘3 Ogrenci merkezli ve siire¢ odakli egitimin Ogretim elemanlari sayisinin yeterli olmasi

& oOlmasi

E Egitim ve seminerlerin ¢esitli olmasi is imkanlarinda avantaj saglamasi

= Mezun izleme calismalarinin yapilmasi Bilimsel ¢alismalar
Yurt digi imkanlarinin sunulmasi Derslerde materyal kullaniminin olmasi

Ogretim elemanlarinin yeterlige sahip olmasi  Ogrenci istek ve ihtiyaglarinin degerlendirilmesi

Tablo 4’te 6grencilerin akredite olmus ve akredite olmamis programdan beklentilerine dair gorisleri
Akreditasyondan Beklentiler temasinda incelenmistir. Akredite olmus programlardan 20 6grenci akredite
programdan beklentilerine iliskin gorlis bildirmistir. Bu kapsamda 06grenciler, akredite programdan
beklentilerini en ¢ok segmeli ve uygulamali derslerde daha fazla gesitliligin olmasi (f: 9) ve fiziki altyapinin
yeterli olmasi (f: 9) kodu cercevesinde ifade ederken; en az 6grenci merkezli ve slire¢ odakli egitimin olmasi (f:
1), egitim ve seminerlerin cesitli olmasi (f: 1), mezun izleme galismalarinin yapilmasi (f: 1), yurt disi imkanlarinin
sunulmasi (f: 1) ve 6gretim elemanlarinin yeterlige sahip olmasi (f: 1) kodu c¢ercevesinde ifade etmislerdir.
Ayrica 6grenciler akredite bir programdan beklentilerini 68rencilerin derslere tam katiliminin saglanmasi (f: 2),
6grencilerin duyussal becerilerinin gelistiriimesi ve degerlendirilmesi (f: 2) ve 6gretim programinin gincel
olmasi (f: 2) kodlari gercevesinde ifade etmislerdir. Ogrenciler 6gretim programi kapsaminda; akredite
programdan se¢meli derslerin cesitliligini, uygulamali derslerin sayisinin fazla olmasini, 6grenci merkezli ve
surec¢ odakli egitimin olmasini, derslerde gecerli ve glivenilir 6lgme-degerlendirme c¢alismalarinin yapilmasini,
ogrencilerin derslere tam katiliminin saglanmasini, derslerde materyal kullaniminin olmasini, 6grencilerin
duyussal becerilerinin gelistirilmesini ve degerlendirilmesini, 6gretim programinin giincel olmasini ve egitim
surecinde alternatif egitim yaklasimlarinin kullaniimasini beklediklerini ifade etmislerdir. Akredite olmus
programlardaki égrencilerden AO11, secmeli ve uygulamali derslerde daha fazla cesitliligin olmasi ve sanatsal,
kiiltiirel ve sportif faaliyetlerin gesitli olmasi kodlari kapsaminda akreditasyondan beklentilere iliskin gorislerini
“Akredite olmus bir programdan daha cesitli ve 6grencilerine daha fazla sey katabilecek se¢meli derslerin
bulunmasini beklerim. Fakiiltenin Ggrencilere yeterli olanaklari saglayabilmesini beklerim. Sosyal imkénlar
olabilir. Ornedin bizim okuldaki gibi koridordaki calisma odalari, kiitiiphane, cocuk kiitiiphanesi 6zellikle bizim
béliimler icin bence ¢cok yararlh. Onun disinda 6grencilerin siirekli ulasabilecegi bilgisayar odalarinin olmasi da
6nemli. Hocalarimiz zaten siirekli miize ¢alismalarn diizenlemeye c¢alisiyorlar onun disinda bizi akademik
etkinliklerden de siirekli haberdar etmeye c¢alisiyorlar akredite programdan bunlari beklerim.” seklinde
belirtmistir.

Akredite olmus programlardaki 6grenciler, fiziki altyapi baglaminda okulun fiziki sartlari agisindan engelli
bireyler icin uygun olmasini, kisi basina disen alanin yeterli olmasini, teknolojik donanimin yeterli olmasini ve
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kampiiste &grenciler icin ayrilmis alanlarin olmasini beklediklerini ifade etmislerdir. Ogrenciler, akredite
programlarin veya fakiltelerin akredite olmayanlara gore fark yaratmasi gerektigini beklediklerini ifade
etmislerdir. Bu konuda AQ20, fiziki altyapinin yeterli olmasi kodu kapsaminda gérislerini “Oncelikle sinif
ortaminin daha diizenli 6grenciye uygun olmasini beklerim, fiziksel anlamda. Sinifin biiyiikliigd, isisi ve oturma
diizeni agisindan égrenciler icin uygun olmalidir.” seklinde ifade etmistir. Akredite olmus A Universitesi
programlarindaki 6grenciler, sosyal imkanlarin yeterli olarak saglanmasini beklediklerini bu kapsamda sanatsal
ve kiltarel etkinliklerin sayisinin fazla olmasini, ¢esitli alanlarda sayica yeterli 6grenci topluluklarinin olmasi
gerektigini ifade etmislerdir. Dort 68renci ise goriismelerde ifade ettikleri beklentilerini kendi programlarinin
akredite olmasina ragmen karsilamadigini ifade etmislerdir.

Ogrencilerden AO10, égrencilerin duyussal becerilerinin gelistirilmesi ve degerlendirilmesi kodu kapsaminda
gorislerini “Ogretmenlik programlarinda dederlendirmelerin sadece bilissel degil de duyussal da yapilmasini
beklerim. Ogrenciler fakiilteye secilirken benzer puanlara sahip olarak geliyorlar ancak éGretmen adayi olmalari
icin bence bazi duyussal becerilere ihtiya¢ var bu yiizden duyussal gelisim saglanmali ve duyussal bir
dederlendirme yapilmall.” Akredite olmus A Universitesi programlarindaki 6grencilerden A020, dgretim
programinin giincel olmasi kodu kapsaminda, goruslerini su sekilde ifade etmistir: “Programin giincel olmasi
gerekir. Program igeriginde daha giincel derslerin olmasini beklerim, daha ¢aga uygun. Alternatif egitim
yaklasimlari igcin para édeyip egitim aliyoruz (fakilte disinda). Bunun yerine alternatif egitim yaklasimlarina
yénelik se¢meli dersler olabilir.” seklinde ifade etmistir.

Akredite olmamis programlardaki 23 6grenci akredite programdan beklentilerine yonelik goris bildirmistir.
Ogrenciler akredite bir programdan beklentilerini en fazla segmeli ve uygulamali derslerin sayisinin fazla olmasi
(f: 12) kodu gercevesinde ifade ederken; en az 6grenci istek ve ihtiyaglarinin degerlendirilmesi (f: 1) kodu
cercevesinde ifade etmislerdir. Ogrencilerden BO10 se¢meli ve uygulamali derslerde daha fazla cesitliligin
olmas! kodu kapsaminda goruslerini “Akredite olmus bir programdan daha ¢esitli ve 6grencilerine daha fazla
sey katabilecek se¢cmeli derslerin bulunmasini beklerim.” seklinde ifade etmistir. Ogrencilerden BO15, égretim
programinin giincel olmasi ve mezun izleme g¢alismalarinin yapilmasi kodlarina iliskin gorislerini “Giincel
bilgilerle egitimin yapilmasini beklerim. Teoride ve uygulama alanlarinda kendini yetistirmis mezunlar olmali.
Derslerde materyallerin kullanilmasini, teknolojik imkénlarin yeterli olmasini ve derslerin farkli okul disi 6grenme
alanlarinda sunulmasini beklerim. Ayrica (iniversitenin mezunlarinin neler yaptigini takip etmesi gerekir. Bizler
de mezun olan 6grencilerin mezun olduktan sonra neler yaptigi bilgisine ulasabilirsek érnek olmasi agisindan
6nemli olabilir.” seklinde ifade etmistir.

Akredite olmamis programlarda 6grenim goéren 6grenciler, fiziki altyapl ve donanimin yeterli olmasi kodu
kapsaminda teknolojik imkanlarin yeterli olmasi, uygulamali derslere uygun yapida siniflarin olmasi ve
laboratuvar imkanlarinin yeterli olmasini beklediklerini ifade etmislerdir. U¢ 6grenci de uluslararasilik koduyla
baglantill olarak gorislerini belirtmislerdir. Ogrencilerden BO13, uluslararasilik kodu kapsaminda akredite
programdan beklentilerini “Akredite olmus bir programin uluslararasi alanda da taninirliginin ve sayginhginin
olmasini beklerim.” seklinde ifade etmistir. Ogrencilerden BO1 ve B0O23, sanatsal, kiiltirel ve sportif
faaliyetlerin gesitli olmasi ile uluslararasilasma kodlari kapsaminda, okulda gesitli sosyal imkanlarin saglanmasi
gerektigi ve sunulan sosyal imkanlar gercevesinde uluslararasi etkinliklere yer verilmesini beklediklerini ifade
etmislerdir.

Tablo 4’te 6grenci gorislerine gore akredite olmus ve akredite olmamis programlardaki 6grenciler akredite
olmus bir programdan beklentilerini benzer sekilde, en fazla se¢meli ve uygulamali derslerde daha fazla
cesitliligin olmasi cercevesinde ifade etmislerdir. Her iki calisma grubu 6grencileri de fiziki altyapi ve donanim,
sanatsal, kiltlrel ve sportif faaliyetler ile 6gretim programi kapsaminda beklentilerini ifade etmislerdir.

Ogrenci gorisleri kapsaminda ayrica akredite olmus programlardaki &grencilerin 6grenim gordiikleri
programin akreditasyondan once ve akreditasyondan sonraki uygulamalarina iliskin gérisleri incelenmistir.
Akredite olmamis programlardaki 6grencilere, programlari akreditasyon sirecini gecirmemis oldugu icin
akreditasyonun etkilerine yonelik soru yoneltiimemistir. Ogrencilerin akredite olduktan sonraki siirecte ve
akreditasyon 6ncesini karsilastirmaya iliskin gorisleri Akreditasyonun Etkisi temasi ¢ercevesinde incelenmistir.
12 6grenci Akreditasyonun Etkisi temasina iliskin goriis bildirmistir. Ogrenciler akreditasyonun etkisini en fazla
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akreditasyondan sonra akreditasyon siirecinden onceki benzer uygulamalarin devam ettigini (f: 7) ifade
ederken; en az fiziki altyapinin gelismesi (f: 1), 6grencilerin etkinliklere aktif katithmi (f: 1) ve kitlGphane
imkanlarinin yenilenmesi (f: 1) kodu cercevesinde akreditasyonun etkisini ifade etmislerdir. AO11, kiitiiphane
imkanlarinin yenilenmesi kodu kapsaminda goruslerini “...Kiitiiphane imkdnlar degisti, kiitiphanemizin yeri
dedistirildi ve ¢ocuk kiitiiphanesi yeniden diizenlendi kiitiiphane imkdnlari artt.” seklinde ifade etmistir.
Akredite olmus programlarda 6grenim goren ve bu konuda goris belirten 6grenciler; akreditasyondan sonra
farkhlik olmadigini, benzer imkanlarin ve ¢alismalarin fakiiltede devam ettigini ifade etmistir.

Akredite Olmus ve Akredite Olmamis Ogretim Egitimi Programlarinda Goérev Alan Ogretim Elemanlarinin
Yiiksekogretimde Akreditasyona iliskin Goriisleri

Akredite olmus ve akredite olmamis 6gretmen egitim programlarinda gorev yapan 6gretim elemanlarindan;
akreditasyon kavramina, akredite programdan beklentilerine ve akreditasyon siirecine iliskin 6nerilerine yonelik
gorlsler alinmistir. Tablo 5te akredite olmus ve akredite olmamis programlarda gorev yapan 6gretim
elemanlarinin akreditasyon kavramina iliskin tanimlamalarini kapsayan kodlar sunulmustur.

Tablo 5
Akredite Olmus ve Akredite Olmamis Programlarda Gérev Yapan Ogretim Elemanlarinin Akreditasyon
Kavramina iliskin Tanimlari

Akredite Olmus Programda Gorev Yapan Ogretim Akredite Olmamis Programda Gérev Yapan
Elemanlarinin Akreditasyon Kavramina iliskin Ogretim Elemanlarinin Akreditasyon Kavramina
Tanimlari iliskin Tanimlar
Kodlar Kodlar

Standartlasma Standartlasma

Uygulamalarin kayit altina alinmasi Gegerlik

Dosyalama ve raporlama Ulusal ve uluslararasi kabul gérme
Bir sinavi gegmek Kalitenin kontrolii

Denklik ve yetkinlik Kalitenin dagitimi

Kalite glivencesi Tek tiplesme
Dis degerlendirme

TEMA: Akreditasyon
Kavrami

Akredite olmus ve akredite olmamis programlardaki 6gretim elemanlarinin akreditasyon kavramina iliskin
gorisleri Akreditasyon Kavrami temasi cercevesinde olusturulan kodlarla incelenmistir. Akredite olmus
programlarda yedi 6gretim elemani akreditasyon kavramina iliskin tanimlamada bulunmustur. Buna gore
Ogretim elemanlan akreditasyon kavramini en fazla standartlasma (f: 3) olarak agiklamislardir. Standartlasma
kapsaminda Ogretim elemanlar akreditasyonu; standardi yakalamak, iyi standartta olmak ve programin
standartlara uygunlugu hakkinda karar verilmesi olarak tanimlamislardir. Ogretim elemanlari akreditasyonu en
az, uygulamalarin kayit altina alinmasi (f: 1), dosyalama ve raporlama (f: 1), bir sinavi gegmek (f: 1), denklik ve
yetkinlik (f: 1) ve kalite giivencesi (f: 1) olarak tanimlamislardir. Ogretim elemanlarindan A14 standartlasma
kodu kapsaminda, akreditasyonu “Akreditasyon standardi yakalamak, iyi bir standartta olmak, bir sinavi
gecmek gibi, kontrol listesinden tikleri almak gibi tanimlanabilir.” Ogretim elemanlarindan A15 ise
akreditasyonu kalite glivencesi, denklik ve yetkinlik kodlar kapsaminda “Akreditasyon denklik, yetkinlik olarak
ifade edilir, TDK’de belirtilir. Bu sézciiklere ek olarak esyetkilendirme, es onam seklinde kullanilabilecegi
yéniinde gériisler ortaya cikmisti EPODER’in yaptigi bir calistayda. Akreditasyon bir kurum veya editim
programinin énceden belirlenen standartlara uygun olup olmadidina karar verme siireci. Bir kalite giivence
stireci olarak da tanimlanir. Bir egitim program dederlendirme modelidir. i¢ ve dis dederlendirme olarak da ele
ahinabilir...Bir yetkilendirme belgesi olarak da tanimlanabilir. Hem program hem kurumsal boyutu vardir...”
olarak tanimlamustir.

Akredite olmamis programlarda 11 6gretim elemani akreditasyon kavramini tanimlamistir. Buna gore
ogretim elemanlari akreditasyon kavramini, en fazla standartlasma (f: 3) kodu kapsaminda tanimlamislardir.
Ogretim elemanlari akreditasyon kavramini en az gegerlik (f: 1), ulusal ve uluslararasi kabul gérme (f: 1),
kalitenin kontrolt (f: 1), kalitenin dagitimi (f: 1), tek tiplesme (f: 1) ve dis degerlendirme (f: 1) olarak
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tanimlamiglardir. Ogretim elemanlarindan B14 akreditasyonu standartlasma kodu kapsaminda “Yiiksekégretim
kurumlarinin belli bir standartta c¢alisabilmeleri icin yapilan bir ¢alisma. Belli kriterlere gére inceleniyor.
incelenen kriterlerin ne derece sadlandigini bircok alt boyutla detayli bir sekilde inceleme”. Ogretim
elemanlarindan B9 ise, standartlasma kodu kapsaminda akreditasyonu su sekilde tanimlamistir: “Akreditasyon
denklestirme, birbirine benzetme anlaminda. Bazi kriterler sunan ve bu kriterlere gére de yiiksek6gretim
kurumlarini standardize etmeye ¢alisan. Bu standartlara uyuyorsa onlara bir kredi veren bir sistem
diyebilirim...”.  Ogretim elemanlarindan B7 ise, gecerlik ile ulusal ve uluslararasi kabul gérme kodlari
kapsaminda akreditasyon kavramina iliskin gorislerini “Bence akreditasyon gegerlik demektir. Uluslararasi veya
ulusal da olabilir kabul gérme, kabul edilme ézelligi diye diisiinliyorum. Ayrica yurt disina gidildigi zaman baska
tiniversitelere gidildiginde o diplomanin, o belgenin, (niversitenin gecerlik ve kabul edilebilirligi olarak
diistiniiyorum.” seklinde ifade etmistir.

Ogretim elemanlarinin goriisleri incelendiginde, akredite olmus ve akredite olmamis programlarda gorev
yapan Ogretim elemanlarinin akreditasyonu benzer bigcimde, en fazla standartlasma koduyla agikladiklar
gorllmuistir.Tablo 6'da akredite olmus ve akredite olmamis programlarda gorev yapan 6gretim elemanlarinin
akredite bir programdan beklentilerine iliskin goruslerini kapsayan kodlar sunulmustur.

Tablo 6
Akredite Olmus ve Akredite Olmamis Programlarda Gérev Yapan Ogretim Elemanlarinin Akredite Bir

Programdan Beklentileri

Akredite Olmamis Programlarda Gorev Yapan

Akredite Olmus Programlarda Gorev Yapan Ogretim Ogretim Elemanlarinin Akredite Programdan

Elemanlarinin Akredite Programdan Beklentileri

Beklentileri

Kodlar Kodlar

Ogrenci sayisinin fazla olmamasi Planh ve sistematik olma
s .. ..
~§ Ogretim elemanlarinin is birligi icinde olmasi  Ogrenci istek ve ihtiyaglarinin dikkate alinmasi
% 5 Seffafligin saglanmasi Sosyal, sanatsal ve sportif faaliyetlerin fazla
SE olmasi
g g Blitce ve kadro imkaninin sunulmasi Paydaslar arasi is birliginin saglanmasi
<
< @ Sosyal, sanatsal ve sportif faaliyetlerin fazla Fiziki imkanlarin ve teknolojik donanimin yeterli
§ olmasi olmasi
o Ogrencilerin ders siirecleri ile ilgili bilgi Seffafligin saglanmasi

sahibi olmasi

Ogretim elemani sayisinin yeterli olmasi

Tablo 6’da 6gretim elemanlarinin akredite bir programdan beklentileri Akreditasyondan Beklentiler temasi
cercevesinde incelenmistir. Akredite olmus programlardan 12 06gretim elemani akredite programdan
beklentilerine iliskin gorislerini ifade etmistir. Ogretim elemanlarinin akreditasyona iliskin beklentilerini, en
fazla 6grenci sayisinin fazla olmamasi (f: 3), 6gretim elemanlarinin is birligi icinde olmasi (f: 3) kodlariyla ifade
ederlerken; en az sosyal, sanatsal ve sportif faaliyetlerin fazla olmasi (f: 1) ve 6grencilerin ders stregleri ile ilgili
bilgi sahibi olmasi (f: 1) seklinde ifade etmislerdir. Ogretim elemani A12, égrenci sayisinin fazla olmamasi kodu
kapsaminda goruslerini “Ogrenciler programdan mezun oldugunda c¢ok fazla sey édrendim, sinifa gittiGimde
zorluk ¢ekmeyecegim diyerek ne yapacagini bilmeli, &grenci sayisinin ¢ok fazla olmamasi gerektigini
diistiniiyorum 6gretimin verimli olmasi agisindan...” seklinde ifade etmistir.

Akredite olmamis programlardaki 15 6gretim elemani akredite programdan beklentilerine iliskin gorislerini
ifade etmistir. Ogretim elemanlari gérislerini en fazla planli ve sistematik olma (f: 8) kodu kapsaminda ifade
etmislerdir. Ogretim elemanlarindan B8 planli ve sistematik olma kodu kapsaminda beklentilerini “Stireklilik
beklerim, web sitesini ¢ok iyi yénetmelidir. Sadece égrencilerine degil, kamuya ag¢ik olmalidir. ...Akredite bir
program siirekli sistematik ve disiplinli olmali kendi i¢ biinyesinde, i¢c ve dis paydaslar da dahil ederek.” seklinde
ifade etmistir. Tablo 6’ya ek olarak akredite olmamis programlardaki 6gretim elemanlari akreditasyona iliskin
beklentilerini en az; alan uzmani 6gretim elemanlarinin ders vermesi (f: 1), 6gretim elemanlarinin danismanlik
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verdigi 6grenci sayisinin makul olmasi (f: 1), kurumsallasma (f: 1), akademik tesviklerin fazla olmasi (f: 1),
o6gretmenlik uygulamasinin nitelikli sekilde ylratilmesi (f: 1), 6gretim elemanlari arasinda igerik birliginin
saglanmasi (f: 1), engelli bireyler igin uygun fiziki imkanlarin olmasi (f: 1) kodlari kapsaminda ifade etmislerdir.
Katilimcilardan B9, alan uzmani égretim elemanlarinin ders vermesi, 6gretim elemanlarinin danismanlik verdigi
6grenci sayisinin makul olmasi, fiziki imkénlarin ve teknolojik donanimin yeterli olmasi kodlari kapsaminda
akredite programdan beklentilerini “Ogretim elemanlari agisindan da iyi derecede egitim verebilecek bir kurum
isterim... Fiziksel anlamda bir sorun yasanmamali, her tiirlii sosyal aktivite yapilabilmeli. Ogrenciler kurumun
spor salonundan da faydalanabilmeli, konferans salonundan da bir panel, seminerden yararlanmali. Engelliler
icin ¢esitli olanaklar sunmali, kurumda dgrencilerin yeteneklerine ve ilgi alanlarina gére katilabilecekleri 6Grenci
topluluklar olmal. Ogrencilerin fiziksel olarak rahat edebilecedi, teknolojik donanim olarak yeterli bir ortam
olmali ve bunun igin licret talep edilmemeli... Alan uzmanlari ders vermeli, 6gretim elemanlarinin ders yiiklerinin
de makul olmasi gerekir, 6gretim elemani basina diisen égrenci sayisi da énemlidir. Ogrencinin aktif olarak
6gretim siirecinde yer alabilmesi igin égrenci sayisinin da fazla olmamasi gerekir.” seklinde ifade etmistir.

Tablo 6’daki 6gretim elemani gorislerine gore, akredite olmus programlardaki 6gretim elemanlari akredite
olmus programdan beklentilerini en ¢ok 68renci sayisinin fazla olmamasi (f: 3) koduyla; akredite olmamis
programlarda ise planl ve sistematik olma (f: 8) ve 6grenci istek ve ihtiyaglarinin dikkate alinmasi (f: 6) kodlar
cercevesinde ifade etmislerdir. Bu baglamda her iki ¢calisma grubundaki katilimcilar akredite olmus programdan
beklentilerini en fazla 6grencilerle ilgili olarak belirtmislerdir. Tablo 7'de akredite olmus ve akredite olmamis
programlarda gorev yapan 6gretim elemanlarinin akreditasyon siirecine iliskin onerilerini kapsayan kodlar
sunulmustur.

Tablo 7
Akredite Olmus ve Akredite Olmamis Programlarda Gérev Yapan Ogretim Elemanlarinin Akreditasyon Siirecine

iliskin Onerileri

Akredite Olmamis Programlardaki Ggretim

Akredite Olmus Programlardaki Ogretim Elemanlarinin Elemanlarinin Akreditasyon Siirecine iliskin

Akreditasyon Siirecine iliskin Onerileri

Onerileri
Kodlar Kodlar
Kanit toplama ve belgeleme sirecinin Degerlendiricilerin akredite olmus
kolaylastiriimasi Universitelerden gelmesi
Degerlendirme raporu ve geri bildirimin kisa Arastirma Universitesi olmanin akreditasyonla
surede iletilmesi iliskilendirilmesi
Ayricaliklarin taninmasi EPDAD kitapgiginin detaylandiriimasi

Degerlendirici sayisinin ve niteliginin artirilmasi
Uluslararasilasma kavramina yer verilmesi
Kurumlar arasi is birliginin saglanmasi
Akreditasyona iliskin detayl bilgilendirmelerin
yapilmasi

TEMA: Akreditasyon Siirecine
iliskin Oneriler

Tablo 7’de 6gretim elemanlarinin akreditasyona iliskin goriis ve onerileri, Akreditasyon Siirecine fliskin
Oneriler temasi cercevesinde incelenmistir. Akredite olmus programlardan dokuz 6gretim elemani bu tema
kapsaminda goéris bildirmistir. Ogretim elemanlari en fazla kanit toplama ve belgeleme siirecinin
kolaylastirilmasi (f: 6) kodu cercevesinde dnerilerde bulunmuslardir. Ogretim elemanlarindan A2, kanit toplama
ve belgeleme siirecinin kolaylastirilmasi kodu kapsaminda goéruslerini “Aslinda bu siire¢ olmasi gereken bir dis
degerlendirme siireci ama bu is yiikii insanlarin geride durmasina sebep olabiliyor. Daha kolaylastirici, daha
pratik yéntemler bulunmall.” seklinde ifade etmistir. Akredite olmus programlardaki 6gretim elemanlari
onerilerini en az uluslararasilasma kavramina yer verilmesi (f: 1), kurumlar arasi is birligi (f: 1) ve akreditasyona
iliskin detayli bilgilendirmelerin yapilmasi (f: 1) kodu cercevesinde ifade etmislerdir. Ogretim elemanlari ayrica
degerlendirme raporu ve geri bildirimin kisa slirede iletilmesi (f: 3), ayricaliklarin taninmasi (f: 2), degerlendirici
sayisinin ve niteliginin artirllmasi (f: 2) kodu ¢ercevesinde onerilerini ifade etmislerdir.
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Ogretim elemanlar ayricaliklarin taninmasi kodu kapsaminda, akredite olan programlara kadro veya biitce
imkaninin saglanmasi ve kiitiiphanelere ek kaynak saglanmasi gibi ©nerilerde bulunmuslardir. Ogretim
elemanlarindan A2, ayricaliklarin taninmasi kodu kapsaminda goruslerini “Akredite olduk ama 6gretim elemani
kadrosu alamiyoruz ya da 6grenci sayisini azaltamiyoruz. Ben akredite olmus bir anabilim dali baskani olarak
akredite olma durumuna bu konularla ilgili 6zerklik saglanmasi gerektigini disiiniiyorum. Yani akreditasyon
belgesini kazanmis olan bir programin bu kaliteyi siirdiirmesi icin cesitli firsatlarin sunulmasi gerektigini
diistiniiyorum YOK’iin ya da (iniversitenin akredite olan programa belli bir oranda ézerklik vermesi gibi bir
durumun olmasi lazim, o zaman akredite olmak fark yaratir yani bir avantaj, fark yaratan bir édil veya
6zendirecek bir sey bulunmall.” seklinde ifade etmistir.

Akredite olmamig programlardaki 6gretim elemanlarinin akreditasyona iliskin onerileri ise, Akreditasyon
Siirecine lliskin Oneriler temasi gergevesinde incelenmistir. Akredite olmamis programlarda sekiz &gretim
eleman akreditasyon siirecine iliskin énerilerde bulunmustur. Ogretim elemanlari en fazla degerlendiricilerin
akredite olmus Universitelerden gelmesi (f: 2), arastirma Universitesi olmanin akreditasyonla iliskilendirilmesi (f:
2) kodu ve EPDAD kitapgiginin detaylandiriimasi (f: 2) kodu gercevesinde nerilerde bulunmuslardir. Ogretim
elemanlarindan B7 akreditasyon sirecine yonelik onerilerini, arastirma (iniversitesi olmanin akreditasyonla
iliskilendirilmesi kodu kapsaminda “Arastirma (iniversitesi olma sartlarindan biri de akredite olmak olabilir.
Béyle oldugu zaman arastirma (niversitelerine daha fazla kaynak ayriliyor. Dolayisiyla blitge olarak da
kongreleri takip etmede de katki saglamis oluyor. Bu durum fakiilteleri akreditasyon stirecine basvuru yapmalari
konusunda tesvik edebilir diye diistiniiyorum.” seklinde ifade etmistir. Ayrica akredite olmamis programlardaki
o0gretim elemanlar, Tablo 7'deki kodlara ek olarak, birer kez 6grencilerin yetismesine yonelik duyussal
degerlendirmenin de yapilabilecegi, MEB ile is birligi yapilarak sistemin ihtiyacina uygun o6gretmenlerin
yetistirilme durumunun degerlendirilebilecegi, degerlendirme siireci ve sonrasinda hizmet edilen kitle olan
ogrencilerin de sorumluluk alabilecegi sekilde diizenlemelerin yapilabilecegi, kanit toplama sireci ¢cok genis bir
yelpazede oldugu icin bir standardin belirlenebilecegi, teknoloji caginda uzaktan egitim 6nem kazandigi icin
degerlendirme siirecine uzaktan egitim imkanlarinin da dahil edilebilecegi, kurumlarin mezun takibine yonelik
degerlendirmelerin yapilabilecegine yonelik 6neriler sunmuslardir.

Ogretim elemanlarinin akreditasyon siirecine yénelik 6nerilerine gére akredite olmus programlardaki
O0gretim elemanlari ve akredite olmamis programlardaki 6gretim elemanlari benzer olarak Onerilerini
degerlendiriciler ve kurumlar arasi is birligi kapsaminda ifade etmislerdir. Akredite olmamis programlardaki
ogretim elemanlari kurumlar arasi is birligine yonelik MEB ile is birliginin degerlendirilmesi Onerisinde
bulunmuslardir.

Sonug, Tartisma ve Oneriler

Bu arastirmada, akredite olmus ve akredite olmamis programlardaki 6grenciler ile 6gretim elemanlarinin
kalite algilari ve akreditasyona iliskin gorusleri ortaya konmustur. Buna gore, akredite olmus programlar ile
akredite olmamis programlardaki 6grencilerin ve 6gretim elemanlarinin yiksekdgretimde kalite algilarinda
akredite olma degiskenine gére anlamh farklilik bulunmamistir. Bu sonug, akredite olmanin 6grenci ve 6gretim
elemanlarinin kaliteye iliskin algilarini etkilemedigi seklinde yorumlanabilir. iri ve Bayraktar (2023) tarafindan
yapilan calismada da akademisyenlere uygulanan Akreditasyon Algisi Olcegi’nden elde edilen verilere gore,
akademisyenlerin mesleki statileri disinda egitim, yas ve gelirlerine gére 6lcek ve alt boyutlari arasinda anlamli
bir farkhlik bulunamamistir. Yine Ataman ve Adigiizel'in (2019) calismasinda, 6grencilerin kaliteye iliskin
algilarinda 6gretim tirl ve cinsiyet degiskenine gore anlamh fark bulunmamistir. Diger taraftan Meraler ve
Adigiizel’in (2012) calismasinda, 6grencilerin kaliteye iliskin algilarinda 6grenim gorilen program ve cinsiyet
degiskenleri ydniinden anlamli fark oldugu belirlenmistir. Ogretim elemanlariyla yapilan Semerci ve digerlerinin
(2021) calismasinda, 6gretim elemanlarinin gorev yaptiklari fakilteye gore akreditasyon algilarinda anlamli fark
bulunmustur. Arastirma sonucuna goére, Spor Bilimleri Fakiiltesinde gorev yapan 6gretim elemanlarinin kalite
algilarinin  Edebiyat ve Egitim Fakiltelerinde goérev yapan oOgretim elemanlarindan daha yiksek oldugu
belirlenmistir. Chua’nin (2004) yapmis oldugu Perception of Quality in Higher Education calismasinda ise,
dgrencilerin ve dgretim Uyelerinin kalite algilarinda fark oldugu sonucuna ulasilmistir. Ogrencilerin kaliteyi
egitim slireci ve ciktilar ile ilgili olarak gordikleri; 6gretim Gyelerinin ise, kaliteyi tim egitim sistemi ile ilgili
olarak algiladiklari tespit edilmistir. Bu arastirmada ise, akredite olmus programlar ile akredite olmamis
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programlardaki &grencilerin ve 6gretim elemanlarinin yiksekdgretimde kalite algilarinda akredite olma
degiskenine gore anlamh farklihk bulunmamasi, o6zellikle 6gretim elemanlar agisindan, son yillarda
akreditasyona ve yiiksekdgretimde kaliteye yaklasima olumsuz yaklasimlarin yansimasi olabilir. Ornegin
Romanowski ve Alkhateeb (2022), 6gretmen egitimi icin akreditasyonunun sorunlu hale gelmeye basladigini
belirterek bu sorunu 6gretmene tekniker olarak yaklasmak, akademik 6zgurliik, 6gretmen egitimine glivensizlik
ve Ogretmen egitim programlarinin sonuglarina vurgu olarak dort baghk altinda ele almislardir. Yine
Romanowski ve Karkouti’nin (2022) calismasinda akreditasyonun akademik 6zglirligi zayiflatmasi tartisiimistir.
Standardizasyonun, degerlendirmelerin ve akreditasyonun temel unsurlarinin ylksekégretimde akademik
Ozgurliigl nasil etkiledigine ve bunlarin akademik 6zgilirligl nasil zayiflatabilecegine odaklaniimistir. Ayrica
arastirmaya katilan gruplar arasinda ylksekogretimde kalite algilarinda akredite olma degiskenine gore anlamli
farklilik bulunmamasi nedeni, arastirmaya katilan 6gretim elemani ve 6grencilerinin yiiksekdgretimde kalite ve
akreditasyona iligkin bilgi eksikliginden, kurumlarda kaliteye iliskin kiltir olusturulamamasindan kaynaklanmig
olabilir. Nitekim Alpaydin ve Topal’in (2021) yaptigl calismada Ogretim (yeleri, akreditasyon sirecindeki
basarisizlik nedenlerinden birini, kurum kiltlri olusturulamamasi ve oOzellikle egitim fakiltelerinde
akreditasyon surecine yonelik kalite stratejilerinin etkin bir sekilde kullanilamiyor olmasini géstermistir.

Akredite olmus programlardaki 6grenciler akreditasyon kavramini en fazla uluslararasi gegerlik olarak
tanimlarken; akredite olmamis programlarda 6grenim goren Ogrenciler akreditasyon kavramini en fazla
standartlari karsilama olarak tanimlamislardir. Akredite olmus ve akredite olmamis programlardaki 6gretim
elemanlari ise, akreditasyon kavramini en ¢ok standartlasma olarak agiklamislardir. Akredite olmamis
programlardaki 6grenciler, akredite olmus ve akredite olmamis programlardaki 6gretim elemanlari ortak olarak
akreditasyonu standartlari karsilama, standartlasma olarak ifade etmislerdir. Akreditasyon, bir akreditasyon
kurulusu tarafindan belirli bir alanda o6nceden belirlenmis, akademik ve alana 06zgl standartlarin bir
yuksekogretim programi tarafindan karsilanip karsilanmadigini 6lgcen degerlendirme ve dis kalite gilivence
sirecini ifade etmektedir (YOKAK, 2023). Ayvaz ve digerleri (2016) tarafindan akreditasyon, bir dis
degerlendirici kurum tarafindan belirli bir alanda 6nceden belirlenmis, akademik ve alana 6zgil standartlarin bir
yuksekogretim kurumu veya programi tarafindan karsilanip karsilanmadigini 6lgen degerlendirme ve dis kalite
glivence slireci olarak tanimlanmaktadir. Diger bir tanimlamada ise sertifikali bir kalite glivencesi olan
akreditasyon; yetki, yeterlik ve glivenirligin onaylandigi bir sistem olarak ele alinmaktadir (Herdman, 2010). Bu
yoniyle akredite olmamis programlardaki 6grenciler ile akredite olmus ve akredite olmamis programlardaki
o0gretim elemanlarinin akreditasyona iliskin agiklamalari alan yazina da uygun goriinmektedir. Sadece akredite
olmus programlardaki 6grenciler akreditasyonu en fazla uluslararasi gegerlik olarak tanimlamislardir. Oysa ki bu
arastirmada akredite olmus programlar kapsaminda, Tirkiye’de egitim fakiiltelerindeki 6gretmen yetistirme
programlarini akredite eden ve Yiksekdgretim Kalite Kurulu (YOKAK) tarafindan tescil edilen Ogretmenlik
Egitim Programlari Degerlendirme ve Akreditasyon Dernegi- EPDAD ulusal bir akreditasyon kurulusudur
(EPDAD, 2019).

Akredite olmus ve akredite olmamis programlarda 6grenim goren Ogrenciler, akredite bir programdan
beklentilerini en fazla se¢meli derslerin gesitliliginin, uygulamali derslerin sayisinin artiriimasi ve fiziki altyapinin
yeterli olmasi ile aciklamislardir. Her iki ¢alisma grubundaki 6grencilerin akredite programdan beklentilerini
ayni temalar cercevesinde acikladigi belirlenmistir. Akredite olmus programlardaki 6gretim elemanlari,
akreditasyondan beklentilerini en fazla 6grenci sayisinin azaltilmasi ve 6gretim elemanlarinin is birligi icinde
olmasiyla aciklarken; akredite olmamis programlardaki 6gretim elemanlar akredite programdan beklentilerini
en fazla 6grenci istek ve ihtiyaclarinin dikkate alinmasi, sosyal, sanatsal ve sportif faaliyetlerin sayisinin
artinlmasi ve paydaslarin is birligi ile aciklamislardir. Akredite olmus ve akredite olmamis programlardaki
ogretim elemanlarinin akredite programda is birliginin olmasi beklentisinde olmalari ortak goriis olarak
belirlenmistir. Glnel ve digerlerinin (2020) sosyal bilgiler 6gretmen adaylariyla yaptiklari arastirmada, 6gretmen
adaylan beklentilerini ders icerigine yonelik kitap okumaya ve bilimsel etkinliklere katilima tesvik etme,
ogrencilere yonelik projeler iretme ve Ogrencilere rehberlik etme olarak belirtmislerdir. Ankara’daki devlet
Universitelerinin egitim fakiltelerinde gbrev yapan 6gretim elemanlarinin katildigi, Erkus (2009) tarafindan
yapilan arastirmada, calismaya katilan o6gretim elemanlarinin beste (glnin akreditasyon slirecinin
fakiltelerinde kalitenin artmasina katki saglayacagina inandiklari tespit edilmistir. Diger taraftan calismaya
katilan 6gretim elemanlarinin lgte ikisinden fazlasinin egitim fakiiltesi programlarinin akreditasyonu konusunda
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pek bilgiye sahip olmadiklarini belirtmeleri ise ¢arpicidir. Fidan ve digerlerinin (2022) akademisyenlerle
akreditasyona iliskin yaptiklari arastirmalarinda da bu noktaya dikkat ¢ekerek akademisyenler igin konuyla ilgili
hizmet ici egitimler, toplantilar, surecin katkilariyla ilgili bilgilendirmeler ve acgik bir iletisimle butiin
akademisyenlerin siirece inanmalarinin saglanmasi Onerilmistir. Nitekim Ataman ve Adigiizel'in (2020)
akreditasyon sirecini tamamlayan 6gretim elemanlariyla yaptiklari ¢alismada da 6gretim elemanlarinin bir
kisminin  kurumlarindaki mevcut uygulamalardan hangilerinin akreditasyon siirecinde aranan standartlan
karsiladigina iliskin bilgi sahibi olmadigi belirlenmistir. Yine arastirmacilar tarafindan elde edilen bu sonucun,
Ogretim elemanlarinin akreditasyon siirecinin her asamasina esit derecede ve tamamiyla dahil olmamasindan
kaynaklanabilecegi yorumunda bulunulmustur. Ugar ve Levent (2017) de galismalarinda akreditasyon kurulusu
ile yakin iliski kurulmasi, akredite edilme konusunda (niversite Ust yonetimi dahil tim paydaslarin kararh
olmasi, stirece destek saglanmasi, slire¢ boyunca isbolimu ve bilgilendirme yapilmasi, seffaf olunmasi ve sirekli
etkin iletisim yontemlerinin kullaniimasi 6nerilmistir. Aklzim ve Saragoglu’nun (2018) yine Ogretim
elemanlariyla yaptiklari ¢alismada, 6gretim elemanlari kurumlarin en az kalite glivencesini saglama agisindan
akreditasyon siirecine hazir oldugunu ifade etmistir.

Akredite olmus programlarda 6grenim goren 6grenciler, akreditasyonun etkisine iliskin akreditasyondan
sonra da akreditasyon dncesindeki benzer uygulamalari gézlemlediklerini en fazla belirtirken, akreditasyonun
etkisi anlaminda kittphane imkanlarinin yenilenmesini en az belirtmislerdir. Dede (2024) tarafindan yapilan
¢alismada da, bu bulguyu destekler nitelikte, Tlrkiye'deki egitim fakultelerinin lisans programlarindaki
akreditasyon sistemlerine iliskin degerlendirmelerinde, akreditasyon c¢alismalarinin 6grencilerin bireysel
gelisimlerine katkisinin olmadigi ve Ogrencilerin akreditasyona iliskin farkindaliklarinin beklenen dizeyde
olamadigl belirlenmistir. Yiksekogretim kurumlari ve kurumlarin kalite komisyonlar tarafindan 6grencilerin
sureclerde birer ortak ve temel bir paydas olarak yer almalari saglanmali, bunun temel ve kritik bir unsur
oldugu unutulmamalidir. Kurumun 6gretim gorevlileri, yoneticileri, gelecekteki isverenlerle birlikte 6grencilere
de akreditasyon sirecinin agik olmasina 6nem verilmelidir (Morest, 2009; Uludag vd., 2021). Ayrica
akreditasyon sirecinin, programin yeterliklerini giliclendirmekle kalmayip ayni zamanda kalite iyilestirme
surecleri ve dolayisiyla o6grencilerin  6grenme deneyimleri icin kritik bir giglendirici rol oynadig
vurgulanmaktadir (Alenezi vd., 2023). Bu nedenlerle, akreditasyon siirecine 6grenci katiimini saglamak igin
ogrencilere yonelik farkindalk galismalarinin yuritilmesi, 6grenci katiliminin kurumlarca tesvik edilmesi ve
ogrencilerin ulusal ve uluslararasi kalite glivencesi calismalarinda s6z sahibi olmasinin saglanmasi
onerilmektedir (Uludag vd., 2021).

Ogretim elemanlarinin akreditasyon siirecine yénelik 6nerilerine gére akredite olmus programlardaki
O0gretim elemanlari ve akredite olmamis programlardaki 6gretim elemanlari benzer olarak Onerilerini
degerlendiriciler ve kurumlar arasi is birligi kapsaminda ifade etmislerdir. Alpaydin ve Topal'in (2022)
akreditasyon deneyimlerine iliskin 6gretim Uyeleriyle yaptiklari ¢alismada 6gretim Uyeleri is birligi anlaminda
sirece baslamadan 6nce akreditasyona iliskin deneyimi olan bir kurum ile gériisme ve yerinde izleme, gondlli
kisiler ile sureci yurtutme, 6ncelikle kurumun gigli ve zayif yonlerini net bir sekilde ortaya koyma ve diizenli
dosyalama sistemi olarak 6nerilerini belirtmislerdir. Mar’in (2022), 6gretim elemanlariyla yaptig ¢alismada da
ogretim elemanlarinin siirece iliskin is birligi ve iletisim icinde olmasinin, konuya iliskin 6gretmen elemanlarina
yonelik toplantilarin yapilmasinin ve bilgilendirmenin énemi vurgulanmistir.

Arastirma sonucunda, akredite olmus ve akredite olmamis programlarin 6grenci ve 6gretim elemanlarinin
akreditasyona iliskin goéruslerinde akreditasyona iliskin bazi yanls ya da eksik bilgiye (6rnegin katilimcilarin
gorislerinde; ulusal akreditasyon siirecinin ayni zamanda uluslararasi denkligi sagladigini ifade etmesi,
O0gretmen yetistirme programlari akreditasyon siirecinde fakilte-MEB is birligi (izerine standart ve gostergeler
olmasina ragmen bu is birliginin degerlendirilmesinin 6nerilmesi, yine 6gretmen yetistirme akreditasyon
sirecinde mezunlarin yeterlikleri ve mezun izleme siirecine de odaklaniimasi ragmen 6nerilerde mezunlarin
izlenmesine yer verilmesinin dnerilmesi gibi) sahip olduklari da tespit edilmistir. YOKAK (2024) kalite
surecleriyle ilgili calismalarda paydaslarin katiliminin saglanmasi, kalite ¢alismalarinda seffafligin olmasi ve
surecin sdrekli egitim, bilgilendirme faaliyetleriyle desteklenmesinin beklendigini ifade etmektedir. Buyuran
(2019) tarafindan egitim fakultelerinin akreditasyon siirecine hazir olma durumuna iliskin yapilan calismada,
katilimcilarin ¢ok azinin akreditasyon konusu ile ilgilendigi ortaya cikmistir. Cok az sayida 6gretim elemani,
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fakiltelerinde yapilan akreditasyon galismalarina aktif bicimde katildigini ve rol aldigini belirtmistir. Yelken-
Yanpar (2017) da program akreditasyonunun saglanmasi ve yayginlastiriimasi i¢in gerekli 6zendirici ¢alismalarin
yapilmasina, lniversitelerde ve fakdiltelerde kalite glivencesi farkindaliginin gelistirilmesine vurgu yapmistir.
Stockdale ve digerleri (2023), bir programin veya kurumun tam akreditasyon statiisline ulasmasi icin gerekli
adimlar kapsaminda 6gretim Uyeleri, 6grenciler, yoneticiler, kurumdaki diger personel gibi tim paydaslari
surece dahil etmenin, kapsamli ve nesnel bigcimde akreditasyon siirecini saglamada kritik 6nemine dikkat
cekmistir.

Arastirma sonuglarina gore, yliksekdgretimde kalite ve akreditasyona iliskin biling olusturmak amaciyla
egitim fakdlteleri 6gretmen yetistirme programlarina, akreditasyon basvurusu beklemeksizin akreditasyon
kurumlar is birligi ile cesitli ziyaretler veya bilgilendirici etkinlikler diizenlenmesi &nerilebilir. Ogretim
elemanlari akredite programlardan beklentilerini kadro ve biitge imkanlari gergevesinde ifade etmislerdir. Bu
baglamda akredite olmus programlarin kadro talepleri konusunda bir avantaja sahip olmasinin saglanmasi, ayni
zamanda saglanan bitce konusunda da bazi oncelikler taninmasi Onerilebilir. Bdylece akreditasyonun
avantajlan somut sekilde paydaslar tarafindan gorilebilir, ayni zamanda bu tiir avantajlar heniiz akredite
olmamis kurumlari da tesvik edilebilir. Ogretim elemanlar akreditasyon siirecinde degerlendirici niteliginin,
sayisinin ve alan uzmani degerlendiricilerin olmasinin 6nemli oldugunu ifade etmislerdir. Bu baglamda
degerlendirici havuzunun nitelik ve nicelik bakimindan zenginlestirilmesi onerilebilir.

Bu arastirma, Ankara ilindeki iki devlet (niversitesinin akredite olmus ve akredite olmamis 6gretmen
yetistirme programlarindaki katilimcilarla sinirli tutulmustur. Tirkiye'yi temsil eden bir 6rneklem kapsaminda,
akredite olmus ve akredite olmamis egitim fakiiltelerinin ¢esitli programlarindaki katilimcilarin
yuksekogretimde kalite ve akreditasyona iliskin gorislerini betimlemeye, Oneriler gelistirmeye yonelik
arastirmalar yapilabilir. Akredite olmus egitim fakiilteleri programlan ile egitim fakilteleri disinda farkh
alanlarda akredite olmus programlardaki katiimcilarin akreditasyona iliskin goruslerinin karsilastiriimasina ve
oneriler gelistiriimesine yonelik arastirmalar yapilabilir. Ayrica yliksekogretimde kalite ve akreditasyon Uzerine
ogrenciler ve 6gretim elemanlari disinda, bu konularda galisan uzmanlarin, kurum yoneticilerinin veri kaynagi
oldugu arastirmalar yapilabilir.

Etik Kurul izin Bilgisi: Bu arastirma, Ankara Universitesi Etik Kurul Baskanlig’'nin 12/02/2021 tarihli 56786525-
050.04.04/52670 sayil karari ile alinan izinle yiratilmustar.

Yazar Cikar Gatismasi Bilgisi: Yazarlarin beyan edecegi bir ¢cikar catismasi yoktur.
Yazar Katkisi: Yazarlar calismaya esit oranda katki saglamistir.
Bu arastirma silrecinde Yiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesinde yer alan tim

kurallara uyulmus olup yonergenin ikinci bolimiinde yer alan “Bilimsel Arastirma ve Yayin Etigine Aykiri
Eylemler”den hicbiri gerceklestirilmemistir.
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