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Abstract
Purpose: Our study aims to contribute to the literature by self-evaluating Dentists who graduated from different universities inour country, in the departments where they currently receive specialization training on Communication, Adaptation Skills,Information Management, Thinking and Problem Solving, and Professionalism.
Materials and Methods: : Research assistants who received specialist training in 8 departments of Tokat GaziosmanpaşaUniversity Faculty of Dentistry and who had not completed the first year of their education were included in the study. Participantswere asked to participate in a ten-question survey on an entirely voluntary basis. When comparing the means of quantitativevariables between groups, the Significance of the Difference Between Two Means test was used. Cross-tabulations and chi-squaretests were used to evaluate whether there was a relationship between qualitative variables. p values were considered statisticallysignificant when calculated to be less than 0.05.
Results: According to the results obtained from our study, 78% of the speciality students reported that they thought that theclinical practice training they received during their student years was sufficient to educate clinical students, and 87.8% reportedthat they did not have communication problems with clinical practice students. While the answer to the question "The treatmentplanning I make in my clinical practice is compatible with the faculty member’s planning" was 95.1% agree, 51.2% of theparticipants answered that they agreed with the question "I feel competent enough to solve any problem I encounter in clinicalpractice on my own."
Conclusions: All participants are eager to learn different treatment methods related to the cases they encounter in clinical practice.Likewise, the vast majority reported that they were willing to develop new tools and techniques for use in clinical practice. Thissituation is promising for the future of our profession.
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Introduction

Clinical practice education at the undergraduate level in Dentistrycannot be limited to the faculty member’s efforts to educate hisstudents, as in the traditional model. It is a complex and demand-ing training in which, in addition to many environmental factors,assistant trainers also take an active role. Assistant physicians areconsidered the workforce in the role of assistant educators in clini-cal processes. 1 In this context, while providing service as a teammember, producing and managing scenarios when necessary in theclinic, and being able to communicate healthily, Those who learnand teach should have the mission of health protection. 2 Instruc-tors’ mastery of their subject plays a significant role in correctingstudents’ mistakes. Survey-based studies involving the attitudes of

assistant physicians in the clinical environment are available bothin the Faculty of Medicine and in the field of Dentistry. 3–5
Evidence-based work for graduate dentists will only be pos-sible if they are employed based on evidence during their clini-cal practices during undergraduate education. 6,7At the same time,teaching activities continue outside the clinic. Instructors produceknowledge and supervise and support students so they can developtheir competencies. In addition, instructors must be continuouslyeducated and continue their professional development. 8
Self-assessment can be defined as students’ evaluation of theprogress of their learning activities and their attitudes and abilitiesagainst accepted standards. 9 Self-evaluation of the person enablessafe and effective clinical practice. It is an effective learning tooland can support lifelong learning.
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Table 1. Distribution of qualitative variables
Questions Agree Disagree

n(%) n(%)

Q1 I think that the clinical practice trainingI received is sufficient to train clinical students. 32(78) 9(22)
Q2 I feel competent enough to solve any problemI encounter in clinical practice on my own. 21(51,2) 20(48,8)
Q3 I do not have communication problems withclinical students. 36(87,8) 5(12,2)
Q4 I think I make evidence-based clinical practices inmy clinical practice. 35(85,4) 6(14,6)
Q5 The treatment planning I make in clinical practice iscompatible with the planning of the faculty member. 39(95,1) 2(4,9)
Q6 In my clinical practice, I do not have difficulty workingwith other physicians in cases that require multidisciplinary treatment. 36(87,8) 5(12,2)
Q7 I do literature research on the cases I encounter in clinical practice. 34(82,9) 7(17,1)
Q8 I am willing to learn different treatment methods regardingthe cases I encounter in clinical practice. 41(100) 0(0)
Q9 I am keen to develop new tools and techniques for use in clinical practice. 40(97,6) 1(2,4)
Q10 In clinical practice, the intensity of students or their attitudes andbehaviours do not affect my professionalism. 23(56,1) 18(43,9)

The aim of our study is to contribute to the literature by self-evaluation of Dentists who graduated from different universitiesin our country, in the departments where they currently receivespecialization training on Communication, Adaptation Skills, In-formation Management, Thinking and Problem Solving, and Pro-fessionalism.

Methods

The present study was carried out with the number of "24-KAEK-040" permission of the Clinical Research Ethics Committee of theMedical School of Tokat Gaziosmanpaşa University. For the sam-ple size of our study, which investigates the readiness of special-ist students in clinical practice training, it was determined that40 specialization students should be included in the study with asingle sample design of 80% power, 5% and an effect size of 0.2.G*Power 3.9.1.6 program was used for Sample Volume. Research as-sistants who received specialist training in 8 departments of TokatGaziosmanpaşa University Faculty of Dentistry and who had notcompleted their first year of education were included in the studyon a voluntary basis. A 10-question survey was conducted witha total of 41 specialization students via Google Forms, includinggender, field of specialization, faculty of graduation and graduationyear. Descriptive analyses were conducted to provide informationabout the general characteristics of the study groups. Data for con-tinuous variables are presented as mean ± standard deviation; Dataregarding categorical variables are given as n (%). The Significanceof the Difference Between Two Means test was used to compare themeans of quantitative variables between groups. Cross-tabulationsand chi-square tests were used to evaluate whether there was arelationship between qualitative variables. p values were consid-ered statistically significant when calculated to be less than 0.05.Ready-made statistical software was used in the calculations (IBMSPSS Statistics for Windows, Version 27.0. Armonk, NY: IBM Corp).

Results

The distribution of qualitative variables according to survey re-sponses is presented in Table 1.When looking at the post-graduation working hours of specialtystudents, there was no significant difference between the answersgiven to all questions and the working time. The average workingtime of the participants after graduation was 2.24±1.8 years.To question Q1, "I think the clinical practical training I received

is sufficient to train intern students," 78% of the participants an-swered "I Agree", and 22% answered, "I Disagree." Q2: "I feelcompetent enough to solve any problem I encounter in clinical prac-tice on my own" is the question with the highest rate of disagreeinganswers. A statistically significant difference was detected betweenthe answers to Q1 and Q2 (p = 0.006). To question Q4, "I think Iuse evidence-based practices in clinical practice," the answer was85.4% Agree and 14.6% Disagree. A statistically significant differ-ence was found between the answers to Q1 and Q4 (p = 0.004).A statistically significant difference was found between maleand female participants in the answers to the question Q3 "I do nothave communication problems with clinical students" (p<0.001)(Table 2).To question Q6 "I do not have difficulty working with otherphysicians in cases requiring multidisciplinary treatment in clin-ical practice", 87.8% answered "Agree" and 12.2% answered "IDisagree".

Discussion

While 78% of the participants said "I agree" to the question "I thinkthe clinical practical training I received is sufficient to educate clin-ical students", 48.8% answered "I disagree" to the question "I feelcompetent enough to solve any problem I encounter in clinical prac-tice on my own." The answer to the "I think I use evidence-basedpractices in clinical practice" was 85.4% Agree and 14.6% Disagree.It was understood that specialty students think transferring theclinical skills they gained during their student years to studenteducation is acceptable. However, they feel they need to be morecompetent to solve problems independently due to a problem thatmay occur in the clinical environment. One reason for this is thatthe cases given to clinical students are chosen from cases that can beeasily studied. However, when they encounter more complex cases,such as on clinical duty by himself/herself, they feel inadequatethemselves.As a result, the specialty students felt they needed to have thestudents do similar work they had done in the clinical environment.However, they need to determine whether their treatments areevidence-based. They reported that 17% of them needed to con-duct literature research on the cases they encountered in the clinic.However, 97.6% reported they were willing to develop new toolsand techniques for clinical practice. All participants are willing tolearn different treatment methods regarding the cases I encounterin clinical practice. In other words, there is a tendency to obtaininformation readily available. However, students specializing in
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Table 2. Distribution of variables by gender
Gender pTotal n(%) Female n(%) Male n(%)

Q1 Agree 32(78) 21(77,8) 11(78,6) 0,954Disagree 9(22) 6(22,2) 3(21,4)
Q2 Agree 21(51,2) 11(40,7) 10(71,4) 0,062Disagree 20(48,8) 16(59,3) 4(28,6)
Q3 Agree 36(87,8) 27(100)a 9(64,3)b <0,001Disagree 5(12,2) 0(0) 5(35,7)
Q4 Agree 35(85,4) 23(85,2) 12(85,7) 0,964Disagree 6(14,6) 4(14,8) 2(14,3)
Q5 Agree 39(95,1) 25(92,6) 14(100) 0,296Disagree 2(4,9) 2(7,4) 0(0)
Q6 Agree 36(87,8) 25(92,6) 11(78,6) 0,193Disagree 5(12,2) 2(7,4) 3(21,4)
Q7 Agree 34(82,9) 24(88,9) 10(71,4) 0,159Disagree 7(17,1) 3(11,1) 4(28,6)
Q8 Agree 41(100) 27(100) 14(100) 0,160Disagree 0(0) 0(0) 0(0)
Q9 Agree 40(97,6) 27(100) 13(92,9) 0,219Disagree 1(2,4) 0(0) 1(7,1)
Q10 Agree 23(56,1) 17(63) 6(42,9)Disagree 18(43,9) 10(37) 8(57,1)

Pearson chi-square test was used. (ab): The common letter as a row indicates statistical insignificance.

entrepreneurship should be encouraged and directed to do moreresearch. The biggest obstacle to this is the limited period of exper-tise.
When students choose their specialization areas, their expecta-tions of financial gain and the difference in effectiveness betweendepartments are at the forefront. 10 In the study of Çulhaoğlu et al., 4

Dentistry Specialty students were asked about their reasons for spe-cialization, and it was reported that the priority was the desire topursue an academic career and improve themselves. According tothe results of our study, it is promising that there is a belief that thegoal is not reached after gaining expertise and that there is a need tocontinue research and training to improve oneself. Career planningafter specialization and creating motivation in this direction willenable specialization students to progress on the path that will leadto academic success.
When the answer to "I agree with the statement "The intensityor attitude and behaviour of students in clinical practice does notaffect my professionalism" was examined by gender, a significantdifference was found between men and women. This may be be-cause women with a higher participation rate may be more tolerantin the clinical study environment. Otherwise, men may be weakerin terms of communication.
When the faculties from which the Specialty students partic-ipating in our study graduated were examined, the presence ofgraduates of the Faculty of Dentistry of 22 different universitiesensured a homogeneous distribution of the participants. Thus, ourstudy can be considered a cross-sectional study. In addition, as alimitation of our study, the small sample size of our sample groupand the fact that the survey questions are summary and conductedonline cause one to wonder whether sufficient time was spent orwhether the questions were clearly understood.

Conclusion

Lifelong learning and rational knowledge management areessential for medical practice. Regarding clinical practice, specialiststudents participate in clinical processes as a part of the team forlimited periods. Their adaptation skills, communication, decision-making processes, problem-solving skills, and professionalismwill be developed during their years of expertise in the course. Inorder to follow this development more closely and spend it with

maximum efficiency, self-evaluation studies similar to our studyshould be conducted, and the results should be closely monitored.In addition, taking precautions such as arranging specializationcourse curricula, including up-to-date devices and techniques, andencouraging multidisciplinary studies will increase the quality ofSpecialization education in Dentistry.
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