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The aim of the study is to increase primary school teachers’ attitudes
regarding professional development through the university-school
cooperation method, support their professional development, and
create a university-school cooperation model. The study was carried
out via embedded experimental design among mixed research
methods. In total, 49 primary school teachers in the study working at
the primary schools in three different settlement areas, i.e., village,
district and city, that have a disadvantageous position in Eskisehir
province. As for the locations and socio-economic status of the schools
where the attendant primary school teachers work, it can be stated that
these schools are disadvantageous with regard to participation in
professional development activities. Within the study, a professional
development attitude scale and an in-service attitude scale were
applied to the teachers at the beginning and end of the training
process in the data collection stage. Then, the teachers’ opinions about
the professional development trainings were obtained and the training
diaries, which were kept in this process by the teachers, were used. At
the end of the study, it was found out the fact that there was a positive
difference in the attitudes of the primary school teachers regarding the
Professional development and in-service training thanks to the
professional development activities performed. It was further found
out the fact that the teachers considered the performed activities
useful, productive and efficient and a model was revealed for
professional development carried out within the scope of university-
school cooperation.
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Introduction

A qualified educational system and the teachers who will operate such a system are required
in order to be a developed country and be able to compete with the other countries in the
globalizing world. No matter how the physical conditions of the schools, curriculum, lesson
tools and materials and the environmental conditions for the students are enhanced today, the
educators agree that the changes carried out do not create the requested effect on the quality
of the training without the qualified teachers who can constantly refresh their knowledge, and
that this is one of the major problems of the educational system in our country, in particular.
Therefore, teachers need training to monitor technology and recent approaches and improve
themselves constantly as well as increase their competencies in their fields (Bayram, 2010).
Furthermore, the training received by the teachers before their service loses its actuality within
a very short time or based on the actual developments, the teachers need different knowledge
and skills, which are not taught during their undergraduate study (Ministry of National
Education [MoNE], 2017). The teachers are in need of professional training due to the changes
in the expectations regarding the quality of education, social requirements, the paradigms in
learning and teaching and the student profiles, the developments in information and
communication technologies as well as the impacts of such developments on teaching and
learning activities (Odabasi, 2009).

Professional development is encountered as a roof concept of lifelong learning. Professional
development is an umbrella concept that contains following concepts such as in-service
training, career development, personnel development and human resources development
(Elcicek, 2016; Bimen et al., 2012). Professional development concept is identified in different
ways by the different organizations and the researchers. Accordingly, some of the definitions
can be listed as follows:

e The sum of natural learning experiences and the conscious and planned activities that
intend to provide direct or indirect benefit to the individuals, group and the school and
that will contribute to the quality of the training within the classroom (MoNE, 2017).

e Maintenance of learning processes by the teachers throughout their careers (Broad &
Evans, 2006).

e Conscious and planned learning experiences by the teachers, either directly or
indirectly, to increase the qualifications of the students and the school (Day, 1999).

e Constant monitoring of the developments by the individual regarding his/her
profession once the individuals start their service and adapting to such developments
(Hamarat, 2002).

e Systematic efforts to make amendments to the classroom activities, attitudes and
beliefs of the teachers and the learning outcomes of the students (Guskey, 2002).

e The process includes activities such as courses, seminars etc., which are organized to
train the teachers during the in-service training process (Adey, 2004).

Considering these definitions for the professional development of the teachers, it can be
said that definitions of professional development emphasize being planned, increasing in the
qualities of learning and self-development of the teachers in their fields. The fundamental
objective of professional development is to make positive changes in the learning outcomes
of the students. The factors considered significant in the professional development for the
fulfillment of this objective by Guskey and Sparks (1991, p.73) are presented in Figure 1.
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Figure 1
Significant Factors for Professional Development (Guskey & Sparks, 1991, p.73)
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As can be seen in Figure 1, professional development incorporates the content of the
professional development curriculum, the quality of the professional development curriculum,
organizational climate and culture, as well as the development of learning outcomes of the
students. Accordingly, the content of the professional curriculum should respond to the
training requirements of the teachers. The quality of the professional development curriculum
is closely related to the presentation style of the curriculum. Organizational climate and culture
are identified through the confidence and support provided for the teachers in this process. All
these processes are interrelated and they have a direct impact on the learning outcomes of the
students. The learning outcomes considered in this process incorporate the entire cognitive,
emotional and psychomotor behaviors of the students (Guskey & Sparks, 1991).

Professional development activities help to increase student success by improving the
qualifications of the teachers, increasing the business satisfaction and creating a positive
classroom climate. In many studies conducted, it is put forward that the professional
development of the teachers is the leading factor that determines the learning outcomes and
performance of the students among the intramural factors (Caena, 2011). Guskey (2002)
identified the change of the teacher in the professional development process as the change in
the classroom activities of the teacher, the change in the learning outcomes of the students
and the change in the beliefs and attitudes of the teacher. These activities must be intentional,
constant and systematic so that professional development activities could make a mark.
Accordingly, the characteristics can be described as follows (Guskey, 1999):

e Professional development as an intentional process: Professional development is not a
series of random and irrelevant activities without a concrete direction or intention. The
intentions in the professional development ensure the selection of the content and the
materials, design of the process and the identification of the measurement and
assessment procedures. It is essential to start with the description of the open target,
make sure that the targets are valuable and determine how to evaluate the targets so
that professional development processes are intentional.

e Professional development as a constant process: The extension of the knowledge base
in the educational field, how individuals learn and the increase in insight regarding the
structures and procedures that contribute to the effective learning environments
require the teachers to follow this recent knowledge and approaches very closely.
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Therefore, educators must be constant learners, analyze the efficiency of their service
all the time, think about the current practices, make adaptations when things do not go
well and discover new alternatives and improvement opportunities all the time.

e Professional development as a systematic process: True professional development is a
systematic process that pays attention to the change for a long time and that considers
all levels of the organization. According to the systematic approach, professional
development is for all individuals that affect the learning process of the student.

Requirements, content, implementation and assessment stages in the professional
development models are the keystone of all models. It is essential to plan professional
development activities rather regardfully and systematically so that the same could meet the
current requirements, be useful for any training stakeholders and that the influence of the
issues that prevent professional development could be minimized. Odabasi (2009) describes
the planning of professional development in four stages i.e., identification of the requirements,
configuration of the content, designing the implementation and assessment. In the stage
regarding the identification of the professional development requirements of the teachers,
training requirements are identified regarding the areal, pedagogical, administrative and
personal professional development fields of the teachers. A requirement identification study is
carried out to determine the learning and professional requirements of the students and the
teachers (MoNE, 2007). In the Teachers Strategy Document by the Ministry of National
Education, identification of the requirements is emphasized as follows: “..to carry out a
performance assessment system which will be performed periodically in order to determine
the developmental needs of the teachers and increase the quality of personal and professional
development activities since the beginning of the probationary period” (MoNE, 2017, p. 10).
Considering these sub-goals, it is underlined that professional development studies must be
designed by looking directly at the teacher requirements. Moreover, intermural cooperation is
also needed in professional development activities. This is further stated in 2023 Vision
Document. In this context, it is anticipated to create a new understanding, system and model
of professional development, thereby supporting the professional development activities of
the teachers and school directors by means of faculties of education. In this respect, it is cited
that professional development is planned to be reconfigured through the following steps such
as (MoNE, 2018):

e the establishment of face-to-face, formal and/or distance learning cooperation with the
universities and NGO's to constantly support the professional developments of the
teachers and school directors,

e launch of specialization program for teaching profession, transformation of in-service
training activities into the accredited certification programs by means of the
universities; and

e the launch of sub-branch programs at postgraduate level for the teachers in the
required fields.

Despite all these planning activities, it seems impossible to talk about the existence of
efficient professional development activities considering the in-service training requirements
for the primary school teachers. In fact, the research findings indicate that serious problems
are encountered in the current system regarding the primary school teachers’ professional
development. The problems experienced by the primary school teachers during the in-service
training process are listed by Sicak and Parmaksiz (2016) as follows:
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¢ Not to be informed to what and how to create the contents of the in-service training
curriculum,

e Failure to elicit the ideas from the teachers in the needs analysis process,

¢ Inadequacy of the methods and techniques used in in-service training and the failure
to arouse interest,

e Failure to make assessment following the in-service training activity,

e Lack of incentive elements such as participation certificates, rewarding etc., after the in-
service training activity.

The in-service training of the primary school teachers, who carry out a major function of the
educational system, are just as important as their pre-service training. The primary school
teachers, who ensure development of the children not only academically but also socially,
emotionally and psychologically and that contribute to the versatile development of the same,
are required to improve themselves constantly, either personally or professionally. This is
possible only through constant and efficient professional development. With this study, it is
considered significant to make contribution to the professional development of the primary
school teachers.

In the study, it is anticipated to increase the attitudes of primary school teachers regarding
professional development through university-school cooperation, to support their professional
developments and create and maintain environments for their professional development and
disseminate the university-school cooperation model following the study and pave the way for
the pursuit of recent models. In this context, it will be possible to increase the awareness of the
primary school teachers about the professional development through the seminars to be
organized within the scope of professional development, to satisfy their educational needs
regarding the issues they need, to ensure that they acquire new and current knowledge and
skills and pave the way for them to make efforts about constant professional development.
This is why we studied in the research with the primary school teachers who work in the
disadvantageous territories in terms of working conditions and access to professional
development opportunities in the villages, districts and cities. In this manner, it is anticipated
that primary school teachers make use of university environment, take part in professional
development activities, raise awareness about professional development, acquire Professional
knowledge and skills and create insights for their professional development. Thanks to this
study, it will be possible for the teachers who take part in the training to provide added value
for their environments as much as themselves. Because, it is anticipated that the teachers who
work in the rural areas also improve their environments while they enhance their schools.

In this respect, the aim of the study is to increase the primary school teachers’ attitudes
towards professional development through university-school cooperation, support their
professional development and create a university-school cooperation model. In this regard,
these questions are intended to be responded:

1. What is the impact of professional development curriculum prepared for primary school
teachers on the teachers’ attitudes regarding the professional development?

2. What is the impact of professional development curriculum prepared for primary school
teachers on the teachers’ attitudes regarding in-service training?

3. What are the primary school teachers’ opinions about the prepared professional
development curriculum?
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4. What kind of a model can be designed that will enable university-school cooperation
in the primary school teachers’ professional development?

Method

In the context of this section, the research design, participants, needs identification process,
and experimental process are addressed. In addition, data collection instruments are
introduced in this section. The data analysis section is also explained in detail.

Research Design

In the study, embedded experimental design was used among mixed research methods. In
the embedded mixed design, the researcher initially creates a quantitative or qualitative data
set, and then makes use of the other quantitative or qualitative data set that supports the
previous data set (Creswell and Plano Clark, 2007). In this study, embedded experimental
design was used as part of embedded mixed design. The research design adopted in the study
is indicated in Figure-2.

Figure 2

Research Design
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Criterion sampling method, which is one of the purposive sampling types, was used to

determine the participants. In this context, being a classroom teacher and serving in a
disadvantageous position in the village, district and city center were decided as the criteria so
as to identify the participants in the study. Accordingly, the characteristics of the participants
are shown in Table 1.
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Table 1
Characteristics of the participants
Characteristics of the participants f
Gender
Female 39
Male 10
Work place
Village 16
District 16
City center 17
Seniority
0-10 years 24
11-25 years 25
Graduation Degree
Bachelor’s 44
Postgraduate 5

As seen in Table 1, in total 49 primary school teachers (39 females and 10 males) took
part in the study. Sixteen primary school teachers work in the villages, 16 teachers work in the
district and 17 of them work in the city center. Twenty-five primary school teachers in the study
have a length of service for 11-25 years. Once again, 44 attending teachers have bachelor’s
degree. Thirty-nine teachers took part in the study due to teachers who failed to take part in
the study during the implementation of the tests.

Needs Analysis

A needs analysis process was designed in order to determine the subjects in which primary
school teachers need professional development training and when they would like to receive
such training. In this respect, a focus group discussion was carried out with seven primary
school teachers. Teachers participating in the focus group interview work in village, district
and city schools as easily accessible sampling.

As well as the questions regarding the contributions of the in-service training to the
teachers, the opinions of the teachers regarding teaching profession and the professional
development, educational needs of the teachers, the problems encountered in the previous
training received by the teachers and the solution suggestions regarding the same were
included in the focus group discussion performed thereof. Following the inductive analysis, the
perceptions of teachers regarding the professional development within the scope of the
opinions of the teachers about the professional development, assessment of the professional
development activities and the suggestion themes were elicited. The teachers identify the
professional development as keeping up with the times, following the current developments
and the literature. The teachers who underline the fact that the teachers, who take part in the
developmental training must be strictly evaluated and their ideas must be elicited, emphasize
that an assessment should be made based on the theme of the training through the
preparation of a lesson plan, performance of a small Project regarding the training, responding
to a survey, participation to written exams and alternative assessment techniques and the
opinions of the teachers should be elicited. As part of the suggestions thereof, the teachers
recommend that the trainings they took part should have value. In their opinion, the value
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expectation, which may take the form of a certificate, participation document etc., should be
in the form of progress in the profession and scoring points. Considering the opinions about
subjects in which the teachers need in-service training, it was revealed that the teachers need
training much more in artistic training, games, developing materials, technology, drama,
communication with the family, classroom management and philosophy for the children. The
problems encountered by the teachers about the professional development are gathered
under the themes of problems about the profession and the problems regarding the
professional development. Teachers address the problems in the profession as the insufficient
salary, working conditions and low status. According to the teachers, failure to design the
professional development activities by considering the needs of the teachers is the leading
problem. As such, it is revealed that participation in the training against signature, which isnot
directly needed by the teacher, adversely affects the enrollment motivation of the teachers.
The teachers further stated that the quality of the training is weak in general, the trainers are
not specialists in the relevant field in some cases and that this also reduces the quality. Some
of the teachers informed that they had problems to get permission from the managers in some
special cases, such as postgraduate education, and that they lack the sufficient financial return
to take part in scientific activities and congresses. It was further emphasized that the
multidisciplinary structure of primary school teaching increases the fields of themes requiring
training and this makes the professional development process difficult for this reason.

Considering the analysis results of the data from the focus group discussion and the results
of the studies conducted in the literature in this respect, a training need identification form was
created. The personal information about the teachers, training subjects, the time and place of
the training, the problems encountered, open and-closed-ended questions regarding the
teachers’ expectations from the in-service training activities are included in this form. This form
was applied to the teachers in the professional development training before starting the
research.

The data obtained by means of the training needs identification form was analyzed via the
descriptive statistical methods, and interpreted by means of the frequency tables. In the light
of the outcomes obtained thereof, a curriculum outline was created by revealing the subjects
in which the primary school teachers need professional development training and when they
would like to receive such training. Accordingly, it was found out that 38 teachers wanted to
receive the training in the afternoon on weekdays, 10 teachers wanted to receive the same in
the seminar period, and one teacher wanted to have the same in the morning on weekdays, at
the weekend and mid-term breaks. It was observed that 31 teachers had problems with the
compulsory nature of the in-service training and 34 teachers had the similar problems with
gathering signatures for participation to the training. 31 teachers stated that they had
problems due to the failure of the trainer to be an expert in their fields, 26 teachers stated to
have problems since the training was not useful, efficient and entertaining and 25 teachers
informed to have partial problems due to the failure to determine the contents of the training
regarding the requirements. It was observed that the training topics, which are mostly preferred
by the teachers, are the following themes such as the use of artistic activities in the lessons,
STEM-STEMA implementations, the use of game activities in the courses, child psychology and
drama. Moreover, it was found out that village teachers want to receive training most about
mind and intelligence games, district teachers wanted to receive training about mind and
intelligence games, scientific and experimental implementations and coding and the city
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teachers wanted to have training about music (Orff) and story-telling. While the choices of the
teachers are reflected in the training curriculum of the study; arrangements were made
according to the choices of the teachers who serve in the village, district and city schools and
individual and joint training environments were designed accordingly. Opportunities regarding
the access to the leading experts are also considered while identifying the training topics to be
addressed in the sessions.

Experimental Process

Thanks to the data collected from the teachers via training needs identifications form, the
subjects in which the teachers need training were identified and a curriculum outline was
prepared. Accordingly, the professional development model anticipated under the study is
indicated in Figure 3.

Figure 3

Professional Development Model

To obtain authorizations To implement the prepared To evaluate the program
from Directorates of program
National Education,
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T T

As seen in Figure 3, the anticipated professional development model was carried out
considering the planning, application and assessment stages. Initially, the training activities
were prepared considering the needs of the primary school teachers once the required
authorizations were obtained at the planning stage. Then, the leading expert training staff to
carry out the training activities were identified and a program was created to carry out the
training activities at the time zones suitable for the teachers. Experts in the fields of primary
education teaching, drama, mathematics teaching, science education, curriculum and
instruction provided training in line with the needs of primary education teachers. The
curriculum which was prepared at the application stage was put into practice on the
determined days and at the times in the universities or the schools. Finally, the efficiency of the
implemented curriculum was evaluated at the assessment stage. The total of these trainings
was three hours each. The training was conducted by an expert in the field. The curriculum
which was prepared in this respect is included in Table 2.
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Table 2
Training Activities
Location of Name of the training activity Place of training ~ Number of
the school participants
Village Learning obstacles University 16
Village Active Learning Techniques School 16
District Drama at primary school School 16
District Mind and Intelligence Games University 16
City center Music, Movement, Statement based on Orff University 17
Approach
City center STEM-STEMA Applications School 17
Teacher's qualifications in the changing society University 44
and professional development of the teachers
Joint The use of artistic activities at the primary University 39
activities schools
Learning through games at the primary schools: University 39

Let's play together

Data Collection

Within the research process, the data were collected through the personal information form,
focus group discussion form for the identification of the needs, training needs recognition
form, professional development attitude scale, in-service training attitude scale, teachers’
diaries and post-application focus group discussion. In this context, while the focus group
discussion form regarding the identification of the needs and the training needs identification
form were used to plan the training activities, the professional development attitude scale and
in-service training attitude scale were used as pretest and posttest. The diaries of the teachers
and post-application focus group discussion were used to disclose the teachers’ opinions and
assessment about the professional development training.

Data Collection Instruments

Various data collection instruments within the scope of quantitative and qualitative research
methods were used to collect the data of the study. Personal information form, focus group
interview form, training needs identification form, professional development attitude scale,
attitude scale for in-service training, structured diaries of the teachers, and post-application
focus group interview form were used in this study. The data collection instruments, which
were used to collect the data, can be described as follows:

Personal Information Form

This form was used to identify the demographic information of the teachers who took part
in the study. Closed-ended questions were included in the form. These questions were related
to gender, place of duty, length of service and educational background.

Focus Group Interview Form for the Identification of the Needs

First, a draft interview form was created and this form was presented to three experts. The
form was finalized according to the opinions of the experts. Focus group interview form
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consists of eight semi-structured questions and the sub-questions are included under these
questions.

Training Needs Identification Form

Designed both in accordance with the data obtained from the focus group discussion for
the identification of the needs and the data obtained from the literature, the draft training
needs identification form was presented to three experts and it was finalized according to their
opinions. Incorporating 43 questions, the form consists of two sections; i.e., a) personal
information and b) in-service training information. In the in-service training information
section, open-ended, Likert-type and ordinal questions are included about which day and what
time the teachers will participate in the training, the problems encountered in the training
which the teachers have participated up to now, the required training topics and the
expectations regarding the training to be provided as part of the study.

Professional Development Attitude Scale

Professional Development Attitude Scale was used as a pretest and posttest to detect the
primary school teachers’ attitudes regarding the professional development. The scale
employed in the study was developed by Ozer and Beycioglu (2010). Developed as 5-point
Likert scale, this scale contains a single factor and 6 items. The total reliability coefficient of the
scale is .78. The reliability coefficient was found as .75 in this study.

Attitude Scale for In-Service Training

As part of the study, an In-Service Training Attitude Scale was used as a pretest-posttest to
determine the attitudes of the primary school teachers regarding the in-service training. This
scale used in the study was developed by Yaman and Tekin (2010). Developed as 5-point Likert
scale, this scale consists of 29 items and four factors i.e., “attitude towards inefficiency, attitude
towards expectation, attitude towards efficiency and attitude towards valuation.” The scale
stands for the 51.68% of the total variation. The reliability coefficient of the scale regarding the
first factor, the second factor, the fourth factor and the fourth factor is respectively .89, .88, .80
and .93. The total reliability factor of the scale was found as .93. The total reliability coefficient
was found as .88 in this study.

Structured Diaries of The Teachers

The diaries kept by the teachers, who took part in the professional development training, in
which the teachers reflected the research process and the experiences they had during the
research process, are identified as the diaries of the teachers. In the diaries provided to them
at the end of each training within the scope of the study, the teachers included their feelings,
thoughts and experiences regarding the activities performed for that day.

Post-Application Focus Group Interview Form

A focus group interview form was developed in order to reveal the primary school teachers’
opinions and assessments regarding the professional development training conducted within
the scope of the study. The draft form developed was submitted to three experts’ opinions and
it was finalized once the essential adjustments had been made. The form consists of five semi-
structured main questions and the inspection questions included under these questions.
Several questions with respect to past experiences regarding the professional development
training, the opinions about the trainings within the scope of the study, the reflections of the
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applied curriculum in the professional development and the suggestions are included in the
form, which was applied to eight primary school teachers who work in the village, district and
city center and that took part in the discussion voluntarily.

Data Analysis

In the study, the quantitative data were collected by means of personal information form,
attitude scale for professional development and the attitude scale for in-service training.
Among descriptive statistical techniques, frequency was used to analyze the personal
information form. Skewness and Kurtosis values for normality were considered for the analysis
of the scales. It was concluded that such values were .37 and .74 (Blyukoztlrk, 2013). Therefore,
among the parametric tests, the t test was used for the dependent samples for the analysis of
the scales used in the study.

The data of the focus group discussion, the structured diaries of the teachers and post-
application focus group discussion data carried out for needs identification were analyzed
through thematic analysis. In the thematic analysis process, the stages of transforming the
researcher into data, samples of the initial codes, searching for themes, examining the themes,
examining and naming the themes, and writing reports (Braun and Clark, 2006) were used. In
this way, the research data was first read, codes were extracted from the data, themes were
created by bringing the codes together, then the relationship between the codes and themes
was reviewed, the themes were given their final form and the research was reported. In order
to ensure the validity and reliability of qualitative data in the research, different data collection
tools were used together, participant confirmation was obtained, the findings were compared
with the literature, and qualitative and quantitative data collection tools were used together in
the research (Erlandson vd., 1993). Following the analyses, the findings were presented through
direct quotations. The code names, which were allocated by the teachers on their own, were
used to submit such quotations.

Results

In this chapter, the findings revealed during the research process are included in accordance
with the sub-goals.

Attitudes of the Primary School Teachers about the Professional Development

As part of the study, the findings concerning whether or not there is a significant difference
in the primary school teachers’ professional development were obtained through the
implementation of the professional development attitude scale as a pretest-posttest. As such,
the results of the t test concerning the teachers’ attitudes to the professional development are
included in Table 3.
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Table 3

The Results of the t Test for the Independent Groups Regarding the Attitude Scale for the Professional
Development

N X Ss t p
Pretest 39 25.02 3.95 -2.362 .023
Posttest 39 26.89 2.97

As is seen in the Table 3, while the average score of primary school teachers for the pretest
regarding their professional development is 25.02, the average score for the posttest is 26.89.
When it is tested with the t test if the difference between these obtained averages is significant,
it was revealed that the difference is significant at .05 level (p=.023). Accordingly, it was found
out that the training activities performed have a positive impact on the attitudes of the teachers
regarding professional development. Eta square value was used to calculate the size of the
effect. In this context, eta square was calculated as (n2= 0.12). According to Cohen (1988) (0.10
small, 0.30 medium and 0.50 large), it was concluded that the effect of the performed training
activities was small.

Attitudes of the Primary School Teachers regarding in-Service Training

The findings about whether there is a significant difference in the attitudes of the primary
school teachers regarding the in-service training, were obtained through the implementation
of the attitude scale for in-service training as a pretest-posttest. As such, the results of the t
test regarding the attitudes towards the in-service training are indicated in Table 4.

Table 4
The Results of the t Test for The Dependent Groups Regarding the Attitude Scale for The In-Service Training

N X Ss t p
Pretest 39 118.79 10.54 -3.106 .004
Posttest 39 126.58 10.99

As is seen in Table 4, while the average score of primary school teachers for the pretest
regarding in-service training is 118.79, the average score for the post-test is 126.58. When it is
tested with the t test if the difference between these obtained averages is significant, it was
revealed that the difference is significant at .05 level (p=.004). Accordingly, it was found that
the training activities performed have a positive impact on the attitudes of the teachers
regarding in-service training. Et square value was used to calculate the size of the effect.
Following this calculation, et square was calculated as (n2= 0.23). Once again, it was concluded
that this effect is small.

Opinions of the Primary School Teachers regarding the Training Processes

The primary school teachers who attended the professional development training
completed the structured diaries regarding the training processes at the end of each training.
The findings obtained from the diaries were collected under the following themes such as the
assessment of the training in terms of professional development, opinions about the training,
opinions about the trainers and recommendations.
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The primary school teachers’ opinions regarding the assessment of the training in regards
to professional development was presented under the following sub-themes of knowledge,
skill, raising awareness, emotional characteristics and implementation. These sub-themes and
the codes created there are indicated in Table 5.

Table 5

The Opinions of The Teachers Regarding the Assessment of The Training in Terms of Professional
Development

Information
Learning the methods and techniques
Interdisciplinary approach
Joint problems
Learning by practicing and experience
Refreshing knowledge
Being informed about the efficient teaching of lessons
Skill
Decision-making
Creative thinking
Group cooperation
Raising Awareness
Emphasis on the teaching profession
Breaking down the prejudices
The importance of learning by joy
The importance of the games
Emotional characteristics
Positive perceptions about the profession
Feeling valuable
Ensuring motivation
Implementation
Using the activities in the classes
Meeting in different projects

Among the teachers, Nesli who stated that her prejudices were broken down following the
trainings she received and that she learnt different methods and techniques, reported her
opinions under STEM activity as follows:

“I took part in a training regarding STEM for the first time. Everything was told very
clearly. It was efficient and enjoyable. The word “STEM" was difficult and complex for
me. In fact, | understood that it is easily applicable in the class. My prejudices about
the issue were broken down.”

Furthermore, among the teachers, Emel, who stated that she found the activities in training
enjoyable and that she learned by practice and experience, reported her opinions as follows:
“It was an enjoyable and at the same time a didactic activity. We learne where we can use these
activities by doing so many activities.” One of the teachers who remarked the importance of
refreshing the knowledge addressed the issue as follows: “It was good to remember what |
already knew about learning obstacles.” Another teacher whose code is 1453 and who stated
that he will make use of the activities in his classes, emphasized the importance of the artistic
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activities and delivered his opinion as follows: “The activity which | attended helped us to have
a different perspective about the importance of the artistic activities. | believe that | will use the
artistic activities much more efficiently in my classes following this activity.” Once again, the
same teacher built on cooperation with the group and creative thinking further including the
following statements in his opinions:

“In the activity, in which | took part, | saw that much more creative ideas were
generated in the group work. | realized at the end of this activity, which I initially
thought to be a simple one, that there were very good sharing opportunities
thanks to the combination of different ideas and that effective projects were
carried out.”

Accordingly, the teachers pointed out that the training they received improved themselves
professionally, and they helped them to acquire different perspectives. The teachers
considered these trainings useful and functional. The opinions of the primary school teachers
regarding the training they received are indicated in Table 6.

Table 6
The Opinions of The Primary School Teachers Regarding the Trainings

Opinions about the trainings

Arousing interest

Enjoyable

Functional

Applicable

Share-based

Not suitable for the levels of the students

As is seen in Table 6, the teachers construed the activities as arousing interest, enjoyable,
functional, applicable, share-based and not suitable for the levels of the students. The teachers
delivered negative opinions only about the suitability for the levels of the students. While
Ekinoks teacher, who considered the activities enjoyable, delivered his opinion as follows: “/
found the activities enjoyable”; another teacher delivered his opinion as follows:

“I have not taken part in this kind of training for a long time. However, this was at
another dimension. | just took another step to discover myself in my body. | am
leaving here with a smile on my face. It was very special to make something
intentionally.”

And the teacher, who delivered a negative opinion in this respect, and pointed out that the
activities are not suitable for the primary school students, delivered his opinion as follows:
“Enjoyable, but | think that they address the adults. They are not applicable in the classes.
However, they can be carried out in the free activities lessons.” Accordingly, it can be said that
the teachers considered the activities productive. The opinions of the primary school teachers
regarding the training are indicated in Table 7.
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Table 7
The Opinions of The Teachers Regarding the Trainings

Professional characteristics
Subject matter knowledge
Effective classroom management
Fluent use of language
Giving current samples
Efficient use of time
Effective communicative skills

Personal characteristics
Funny
Merciful
Cheerful
Patient
Interested
Sympathetic

The opinions of the primary school teachers about the trainers in the training received are
gathered under two main themes i.e., professional and personal characteristics. Whereas the
professional theme consists of the following codes in the form of “having subject matter
knowledge, effective classroom management, fluent use of language, giving current samples,
efficient use of time and effective communicative skills”, the personal characteristics theme
consists of the following codes in the form of “being funny, merciful, cheerful, patient, interested
and sympathetic.” Accordingly, stating her opinions as follows; “he has a concerned and
enjoyable narration. It is very nice that he has a good command of the subject and he could
transfer the same.” Seda26 expressed that the trainers are the leading experts, they are patient,
concerned, funny and they delivered current examples. The recommendations of the primary
school teachers for more functional trainings are included in Table 8.

Table 8

The Recommendations of The Primary School Teachers for More Functional Training

Suggestions
to increase the implementation period
to give more examples
to have more activities carried out
to add music toactivities
to make time adjustments
to share the activities with the teachers

As is seen in Table 8, the primary school teachers delivered their suggestions so that the
training they took part would be more functional. Under this theme, the following codes are
included in the form of “increasing the implementation period, including more examples, having
more activities carried out, adding music to the activities, performing time adjustments, sharing
the activities with the teachers.” Accordingly, Filuk teacher emphasized the extension of musical
part and addition of music by stating her opinion as follows: “It was rather functional. We
learned by practice. | think the practicing section could be longer. More activities would have
been carried out. Music should have been included in the activities.”
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Opinions of the Primary School Teachers regarding University-School Cooperation
Model in Professional Development

At the end of the study, a focus group discussion was held with the primary school teachers
who took part in professional development training. The themes obtained following this
discussion are indicated in Table 9.

Table 9

The Themes and Sub-Themes Regarding the Opinions of The Teachers Following the Practice

Opinions of the Teachers Following the Practice
General findings regarding professional development training
Previous experiences regarding the professional development training
Professional development experiences regarding the training
-Experiences about the training sessions
-Experiences about the teachers
-Experiences about the general qualification of the training
-Experiences regarding the planning and timing of training sessions
-Experiences related to the university-school cooperation
Suggestions

With reference to the opinions of the teachers following the training received thereof,
general findings regarding the professional development training, previous experiences
regarding the professional development training, professional development experiences about
the trainings and the suggestions’ themes were obtained.

When the findings of the teachers regarding the professional development training are
considered, it is seen that according to the teachers, there are some identifiers that affect the
nature of the training and the learning outcomes obtained from this training. Most of the
teachers emphasized that the content structure of the professional development training and
the suitability of this structure to the field of primary school teaching is a very significant
marker. The teachers think that the training in which they are able to reflect the acquired
knowledge and skills in the classroom, are more effective, enjoyable and functional.
Accordingly, Oznur Teacher delivered her opinions as follows: “/ am able to include the children
much more into the practice as much as | am included in the same. It is more useful for me when
| am more active rather than theoretical information.” At the same time, the teachers stated that
the competence of the trainer providing the training in their fields is also an important
determiner. Ayse Teacher stated her opinions in this respect as follows:

“Whether these seminars are listened to or not, took participation or not, is related
to both the content of the training and the command of the trainer, | believe that we
all have the same opinion. That is to say, if the content of the training attracts your
attention a little bit more, and we take part in the activities, and become active, they
are more enjoyable and productive. At the same time, if the trainer, who provides the
training, is able to keep us active with a good command of the subject matter, then
| think that the seminars become more efficient.”

According to the findings of the teachers, it was revealed that the trainers who do not have
a good command of the subject matter failed to deliver good examples. Then the teachers
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carry out a fluent presentation. According to the teachers the trainings were ineffective and
inefficient as a consequence.

Another theme created following the research refers to the previous experiences regarding
the training on professional development. Most of the teachers stated they had negative
experiences in many trainings they took part, mainly the ones organized by MoNE. Stating that
the previous trainings, which they had received before these trainings they received as part of
this study, were inefficient and ineffective in general, some teachers pointed out that this
unfavorable situation stems from several reasons. According to them, the failure of the
presented training content to meet the requirements directly is the leading among these
reasons. Musa Teacher, who is one of the above-mentioned teachers, stated his experience
regarding the content that fails to satisfy his needs as follows:

“I had just attended an in-service training yesterday. It was once again a search and
rescue training which was enrolled ex officio... Well, the content was not suitable.
Why? | am not obliged to know the types of concrete. What should | do in search and
rescue as a teacher? This must be told to me. Well, you should not expect any
feedback from a teacher by loading information on a teacher at an engineering
level”

The teachers emphasized that some trainings are provided by trainers who are not
competent in the subject matter, and these trainings are mostly trainer-centered, they do not
involve the learner in the process and they are carried out theoretically. Some teachers
expressed that the training in which they are assigned ex officio and the participation is
compulsory, are generally theoretical and that even the question-answer technique is not used
since the trainers are not competent in the subject matter. Buket teacher delivered her opinions
as follows: “...as my friends also expressed, the in-service training for which are theoretical, well
the training is all about a presentation from the projector. Our questions remain unanswered, the
other teacher colleagues have a better command of the subject matter.” The teachers also stated
that some of the trainings organized by MoNE are effective and efficient. They emphasized
that learner and activity centered trainings are effective. Moreover, the teachers, who stated
that the training which they participated voluntarily and in which the trainers are competent,
increased their professional development motivations, implied that they were able to reflect in
the classroom the gains acquired from such training.

The theme of professional development experiences regarding the training received by the
teachers in the research process was categorized into sub-themes such as experiences
regarding the training sessions, experiences about the trainers, experiences regarding the
general quality of the training, experiences regarding the planning and timing of the training
sessions, experiences about the university-school cooperation and the reflections in the
teaching profession.

Most of the teachers pointed out that the professional development training they received
as part of the study was effective and efficient, and they further stated that the fact that the
training was generally enjoyable and learner-centered had a contribution to this situation.
Furthermore, they emphasized that preparation of the training topic and content according to
their needs in a professional manner ensures that the content is suitable both for them and
their students. As such, Gulseren Teacher, who emphasized that the training was enjoyable and
efficient, delivered her opinions as follows: “..the activities were very good. This is why we came
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here with joy; | mean we came here happily..Well, the teachers were very productive and the
communication was very good.” The teachers specified that teaching with games training, Orff
training and art training came to the forefront for them among these trainings. Stating that
teaching with games training is effective, the teachers remarked that they had the chance to
practice by engaging in this training process actively and that they would be able to reflect on
what they learned more easily in the classroom since they have experienced the exercises one-
to-one. Oznur Teacher delivered her opinions regarding the same as follows:

“Especially in the activities in which we took part personally, | particularly... at let's
play together part, both enjoyed the activity and definitely used many things, Le.,
within the curriculum, in a way to apply the same to my students at the practicing
stage. Well; | can make use of the same for mathematics as well. | can adapt them
to any lessons.”

Some teachers further pointed out that the training regarding art training presented
effective practicing samples and that the training gained them a reflective experience in this
way. Some other teachers emphasized that Orff training was enjoyable for them, that they
would be able to visit the world of the children very comfortably thanks to this training and
that the newspaper exercise performed as part of this training was rather efficient. However,
the teachers who considered both the training related to the art training and the Orff training
effective, stated that the single-session trainings are short and that they should be extended
for a couple of sessions. In consideration of all these findings, it can be alleged that the trainings
which are actively participated by the teachers, that are learner-centered and enjoyable, are
more permanent.

Teachers delivered important opinions about the planning and timing of the training
sessions too. Most of the teachers pointed out that training sessions started and ended in time
as it was informed to them and that they had no problems with the starting and ending times
and the trainings were maintained within the scope of the program as planned. Especially, they
considered it a professional and planned step to plan the topics and contents of the training
according to the lists of needs obtained from them based on their schools. Delivered her
opinions in this respect, Yasemin’'s opinions are as follows:

“The seminars started in time and generally ended in time. Well, | can say that this
time it was taken more seriously. More like it, the content was good, the narrators
had a good command of the subject matter, the training were more serious and
therefore, we came here voluntarily. To tell the truth, we talked to each other about
how nice the seminars of the university are...”

Some teachers remarked that the performance of the training immediately after their own
classes at the school increased their fatigue, and that this had an adverse impact on their
motivation to participate inthe training. Although transportation opportunities were available
for the teachers, especially the teachers, who come from village schools, voiced criticism in this
respect.

The teachers stated that they were able to meet with the trainers at any time during their
trainings that they could ask any questions whatsoever and that they could receive satisfactory
responses for their questions. In this context, it can be said that the establishment of an open
contact channel between the trainers and the teachers motivated them to the process.
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Addressing the emphatic relation between the trainer and the teachers, Gulseren Teacher
expressed her opinions as follows:

“For instance ... the classes were rather a conversation and they were like a therapy.
We had a talk with the university teacher... It made us relaxed to talk to someone,
who understands our problems, who knows what we want, what kind of problems
we have, what they are and that he understands our problems, knows our needs and
even contact him in that manner.”

The teachers shared their opinions as part of university-school cooperation model as well.
The fact that training is carried out both jointly under the umbrella of the training faculty, and
separately at different schools in a way that brings together the teachers of more than one
school was considered to be a positive step in terms of the teachers. Most of the teachers
emphasized that the established university-school cooperation brought the academics and the
teachers together, and that it increased the cooperation among the teachers and the
experience-sharing opportunities, thereby motivating the teachers at different schools in line
with the same purpose. Stipulating that once again they met up at the academy, from which
they remained separate for a long time, thanks to the university-school cooperation model,
some teachers expressed that they had the chance to learn the recent methods and techniques
thanks to the leading experts, they had access to the latest information thanks to this model
and that this increased their professional self-confidence. Esin Teacher delivered her opinions
concerning the issue as follows:

“For me, it was very efficient... Anyway, here is where this work has its origins... As a
result, we all graduated from the universities. It was much better for us to have
training here again; it was something like we returned to ourselves again and we
exchanged ideas with our colleagues here. Well, it further enabled us to see our
deficient points.”

Musa Teacher distinctively remarked the university- MoNE cooperation issue, which is
included in 2023 Training Vision and expressed that university-school cooperation does not
only make professional contribution to the teacher, but it also enables the academics to meet
with the field of practice. Musa Teacher's relevant statements are as follows:

“In fact, what | want to express here is.. well there was an explanation in the vision
of ministry for 2023. As a matter of fact, | believe that a very good step has been
taken. Because, the fact that our ministry gets support from the source of the work
about in-service training indicates that they are on the right track... Well, it will be
an advantage for both sides when the personnel and the onsite experiences of the
institution which trains us, the teachers, come together. Because it is a serious
problem if the academics at the university has never experienced classroom teaching.
That is to say, what is written in theory and what we encounter in practice may be
very different for the students. Well, in my opinion, it was a good project since both
parties could exchange their experiences.”

In consideration of their previous experiences, general findings regarding the training and
the training based on university-school cooperation, which they experienced during the study,
the teachers delivered their suggestions about how professional development training should
be. The teachers recommended that the content of the training sessions should be created
following a needs identification process. Emphasizing that observation should also be engaged

156



International Journal of Curriculum and Instructional Studies, 74(2), 2024, 137-170 Gultekin, Girdogan-Bayir, Kilig, & Yasar

in the needs identification process as well as the technique to elicit ideas, Musa Teacher
delivered his opinion as follows: “/ think that the academics or the lecturers can organize the
training in the fields which we really need thereby making observations at our schools. We can
utter this verbally; however, there may be some deficiencies which | am not aware of, as a
teacher...” At the same time, all teachers suggested that professional development trainings
should also be learner-centered, applied and enjoyable within the scope of the latest and
current issues just as these trainings, and that this is only possible thanks to the trainers who
are leading experts in their fields. Moreover, the teachers also offered that the videos or the
information manuals regarding the training should be distributed in order to increase the
permanence and reflection of the same in the classroom. Those, who consider the single-
session training to be short and that criticize the performance of the training after school,
suggested based on such experiences that training should be extended over a period of time
and carried out minimum as couple of sessions and that they would be registered as officially
permitted on the days when the trainings will be held. Besides, the teachers emphasized that
the training based on university-school cooperation should be maintained, this cooperation
should be set at the trivet of MoNE -university-school by engaging the central organization of
MoNE and that it will be effective to increase the academic-teacher meetings in the seminar
periods in this manner.

Model Suggestion Created as Part of the Research

The aim of the University-School Cooperation Model regarding the primary school teachers’
professional development is to provide functional, sustainable and generalized professional
development with the aim of increasing the professional qualities of primary school teachers
employed in the educational system. In line with this objective, University-School Cooperation
Model in the professional development of primary school teachers should be applied regarding
the following principles:

This model should be;

1. implemented to develop the teachers’ professional knowledge and skills, ensure
equality of opportunity and chances and in accordance with the generality, equality and
volunteerism, and validity principles.

2. carried out in cooperation with the training faculties or the relevant departments of the
universities (continuing education centers etc.) and the Provincial Directorates of
National Education.

3. devoted to primary school teachers initially and then disseminated to the branch
teachers.

4. enable online performance of the professional training curriculum; and

5. the professional training curriculum prepared as part of the model should be based on
the needs analysis.

6. the professional training curriculum prepared as part of the model should be prepared
in compliance with the certificate basis; the credits of the lessons/topics to be included
in the curriculum should be determined accordingly.

7. the professional training curriculum prepared as part of the model should be organized
regularly every year.
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University-School Cooperation Model regarding the professional development of primary
school teachers should be carried out in cooperation with the education faculties or the
relevant departments of the universities (continuing education centers etc.) and the Provincial
Directorates of National Education. At the universities, a "Education Faculty Lifelong Teacher
Training Center” must be established within the training faculty for the professional
development of the teachers. At the same time, with the Lifelong Teacher Training Center to
be established within the Training Faculties of the Universities, it must be ensured that both
the School Experience, Teaching Application and Seminar courses carried out as part of the
undergraduate study and the candidate teacher training as well as the lifelong in-service
training requirements of teachers be fulfilled.

In the University-School Cooperation Model regarding the professional development of the
primary school teachers, the manager of the Faculty of Education, Lifelong Teacher Training
Center must be responsible for the operation on the part of the faculty and the Assistant
Principal of National Education, who serves as the school coordinator of the practice school,
must be responsible for the part of the Directorate of National Education. In this context, the
duties and responsibilities of the organizations are as follows: Accordingly, Lifelong Teacher
Training Center should determine the needs regarding the professional development, prepare
the professional training curriculum, and carry out the implementation and the assessment and
cooperate with the Directorate of National Education. The Directorate of National Education
should support the needs identification process, determine the teachers who would take part
in the training and make cooperation with the Lifelong Teacher Training Center. Operation in
the University-School Cooperation Model regarding the primary school teachers’ professional
development consists of planning, implementation and assessment stages. The operation of
the Model is indicated in Table 10.

Table 10

Operation in University School Cooperation Model

Step 1 Planning

Identification of the needs

Preparation of the professional development program based on the training needs
Step 2 Implementation

Implementation at the determined days, hours and places
Step 3 Assessment

Assessment of the applied programs

As is seen in Table 10, the Professional Development Model envisaged in the study is carried
out in consideration of planning, implementation and assessment stages. The planning stage
consists of the following stages; i.e., identification of the training needs of the teachers,
Preparation of the professional development curriculum based on the training needs and
identification of the participants. In the preparation stage of the professional development
curriculum, the topics, time of the training, training environments and the trainers are
determined. Furthermore at this stage; ultimate attention must be shown in that professional
development curriculum should be suitable for the working hours of the teachers and they
must be easily accessible, they should be practice-based as much as possible, they must be
carried out in the locations that comply with the characteristics of subjects, they must be
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organized so as to take place both at the school and the university and that the trainers should
have a good command of the subject matter and be experienced in adult training. At the
implementation stage; professional development curriculum, which was prepared in advance,
is applied on the determined day, the specified hour and locations. At the assessment stage;
the evaluation of the implemented professional training curriculum is performed. In this
context, it is essential to carry out the assessment through the suitable methods, techniques
and instruments so that the efficiency of the professional development curriculum could be
determined.

Discussion

According to the results of this study, the primary school teachers consider professional
development as a contributory process in terms of monitoring the developments of the current
age. The studies conducted in the literature support this finding of the research. In the study
conducted by Glltekin and Cubukcu (2008), it is revealed that teachers consider professional
development as a contributory activity both personally and institutionally; and in the study
conducted by Yalcin incik and Akbay (2018), it is found out that the teachers consider
professional development activities as a productive process that enables them to update their
knowledge and share their experiences.

Primary school teachers think that their enrollment in the professional development
activities should be evaluated and that the professional development activities should be
planned by eliciting the ideas of the teachers. Moreover, the teachers indicate that there must
a return of participation to the professional development activities. The teachers emphasize
that the trainers who are assigned to professional development activities must have a good
command of the subject matter and that they should have effective communication skills, they
should value the teachers and develop empathy with the teachers. Primary school teachers
point out that the training should be useful, efficient, enjoyable and based on the needs, they
must be applicable on-site, they should be permanent, and they should be carried out at the
proper locations and times, they should not be compulsory and that the training and the
performance of the participants should be evaluated through suitable methods and
techniques. The studies in the literature have parallels with these findings of the research. In
the study performed by Yalgin incik and Akbay (2018), the teachers state that the trainers
should have a good command of the subject matter of the training, they should have effective
communication skills, be informed about teaching principles and methods and they should be
academics so that the professional development activities could be successful. According to
the results of the study conducted by Kahyaoglu and Karatas (2019), the teachers state that it
is possible to succeed in the professional development activities if the activities are designed
as learner-based. The teachers further remark that the training should be determined according
to their needs, and that the learning activities, which are based on rich content and that are
carried out through practices, are permanent and enjoyable (Aykal, 2018).

With respect to their professions, the primary school teachers have problems with
insufficient salaries, difficult working conditions and low status of the job; as for professional
development, they have the following problems such as the failure to design the professional
development activities in consideration of the needs of the teachers, compulsory participation
to the activities against signature, useless, inefficient and unenjoyable training, failure of the
trainers to have a good command of the subject matter, mostly trainer-centered and
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theoretical training. According to the research findings, this has a negative impact on the
motivation of the teachers regarding the professional development activities. Primary school
teachers think that the quality of the professional development activities is low and insufficient,
they think that the trainers are not leading experts, they encounter with bureaucratic obstacles
regarding the professional development and they have financial difficulties. The teachers also
think that the multidisciplinary structure of the classroom teaching field aggravates the
professional development process in that it extends the scope of the professional development
activities. The results of the studies in the literature also support these findings. As a matter of
fact, in the study conducted by Kahyaoglu and Karatas (2019), the teachers criticize the
professional development activities organized for them in that they are rote, theoretical and
red tape practices on paper, they are not practical, the seminars are not provided by the experts
and the professionals of the subject matter, interesting issues are not included in the, the
training locations are not suitable, the teachers participate the training compulsorily, seminar
periods are long, the state pays unnecessary extra class payments, a lot of meetings are held
and that the studies are not audited. According to the findings of the research conducted by
Sprott (2019), the hierarchical obligations and the structural obstacles in front of the
cooperation are the leading factors preventing professional development of the teachers.
According to the findings of the research conducted by Yirci (2017), it is revealed that the
teachers have financial difficulties throughout the professional development process.

According to the research findings, the in-service training needs of the primary school
teachers are identified as art training, games, material development, technology, drama, family
communication, classroom management and philosophy for children; and the training subjects,
which are mostly preferred by the teachers, are the use of artistic activities in the lessons, STEM-
STEMA practices, the use of the game activities in the courses, child psychology and drama.
The teachers in the villages wanted to have training most about mind and intelligence games,
the teachers in the districts wanted to have training most about mind and intelligence games,
scientific and experimental practices as well as coding and the teachers in the cities wanted to
have training most about music (orff) and story-telling. These findings of the research have
partial similarities with the studies in the literature. In the research conducted by Ustu et al.
(2016), it was observed that the teachers need training about communication, information
technologies, teaching methods and techniques, student psychology and body language; and
in the study carried out by Sahin (2013), it was further revealed that the teachers need training
about creative drama, early childhood training, physical training and game teaching, science
and technology laboratory applications, child literature, first aid and music.

The quantitative results of the research indicate that the training activities carried out
through university-school cooperation increase the attitudes of the teachers towards
professional development. These results are rather significant for the literature. Because, nearly
in all definitions of the professional development concept; it is stated that one of the main
objectives of the professional development activities is to increase the attitudes of the teachers
towards professional development (Guskey, 2002). In this context, it can be said that the
training activities carried out throughout the research process met the objective. Thus,
although many factors play a role in that professional development activities meet the
objectives, the most important ones among these factors are the professional development
requirements of the teachers, the subjects they are interested in and their attitudes (Ozer,
2004). The fact that the attitude towards the professional development is a significant variable
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that can be used to describe the occupational professionalism increases the importance of the
findings of the research (Eroglu et al., 2018). In addition, this finding of the research shows
parallelism with the studies conducted in the literature. The studies indicate that the
professional development activities in which the content is prepared so as to respond to the
needs, and that are functional, elaborate and sustainable are effective in increasing the
attitudes of the teachers regarding professional development, develop their beliefs and
classroom practices, and that this development is reflected positively in the learning outcomes
of the students and the teachers delivered positive opinions in general about this kind of
professional development activities (Babinski et al., 2018; Canaran, 2017; Erdas, 2015; ORAV,
2009; Piper et al,, 2018; Yilmaz, 2020). It is considered that the following factors such as the
selection of the applied training activities according to the needs of the teachers, voluntary
participation of the teachers in the process, delivery of the training by the leading experts and
in cooperation with the university, are important in that this result of the research is revealed.

The study indicates that the training activities carried out through university-school
cooperation increase the attitudes of the teachers regarding in-service training. This finding of
the research is significant in that the studies conducted in the literature indicate that teachers
have negative perceptions and attitudes towards in-service training (Karasolak, Tanriseven &
Yavuz Konokman, 2013; Ozoglu, 2010a, 2010b). In the study carried out by Gékdere and Cepni
(2005) in order to implement and evaluate the in-service training curriculum, which was
prepared for the science teachers of gifted children, it was found through the data of the
attitude survey conducted following the curriculum that there is a positive increase regarding
the attitudes of the teachers against the curriculum, who took part in-service training seminar.
In addition, the studies in the literature indicate that the professional development activities
and the in-service trainings provided for the teachers had a positive contribution for the
teachers (Drewes et al., 2018; Ma, Xin & Du, 2018; Mellom, et al., 2018). Celen, Kdsterelioglu
and Akin Kosterelioglu (2016) point out that the participation levels regarding the engagement
with the in-service training will increase if the training is suitable for the requirements of the
teachers, the training arouses their interest, the time when the training will be carried out is
suitable and provided that the person who will give the training is a leading expert in this field,
and it will have an indirect impact on them to develop a positive attitude.

The research findings indicate that the professional development activities carried out in the
study improved the primary school teachers in terms of knowledge, skill, creating awareness,
emotional characteristics and applicaiton dimensions. This finding of the research overlaps with
the studies in the literature. According to the findings of the research carried out by Prast et al.
(2018), it was observed that the professional development curriculum, which was prepared
based on the needs, increased the knowledge and skills of the teachers and they further made
contributions to the teachers in terms of classroom practices. The results of the study carried
out by Desimone et al. (2002), indicate that the professional development curriculum, which
focuses on certain teaching practices, increases the teachers’ application level to use such
exercises in the classroom.

The professional development activities within the scope of the research are considered to
be interesting, enjoyable, functional, practicable and shared by the primary school teachers
and some of the activities are considered not to be suitable for the students’ levels. According
to the research findings in the literature, the teachers deliver positive opinions about the
professional development curriculum that is prepared as planned in a certain field of subject,
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and based on needs (Baykan, 2015; Kefeli, 2013; Yigit, 2016). Moreover, the specialists in the
trainings carried out, were considered by the teachers to be efficient and productive in terms
of their professional and personal characteristics, the open and barrier-free communication
established by the experts with the attendants was appreciated by the participants. When the
results of the study are considered, it was observed that the teachers think that the training is
maintained as planned and programmed. The primary school teachers emphasized that the
preparation of the contents of the activities within the scope of the study in a planned and
professional manner based on their needs ensured that the content is suitable both for them
and their students and they further stated that this increased their motivation for engagement.
The fact that the teachers talked mostly about the activities such as art training, drama and
learning through games especially in the post-exercise discussions indicated that the applied
training with suitable content created a permanent effect. The findings of the studies in the
literature also support this finding of the research. Thus, in the findings of the research
conducted by Gokdere and Cepni (2005), it is revealed that the professional development
curriculum, which is designed according to the needs of the teachers contributed to the
teachers not only in terms of the cognitive area but also emotionally.

Emphasizing that the performance of the activities as joint and independent activities and
establishment of university-school cooperation increased the cooperation and sharing
opportunities among the teachers, the primary school teachers stated that the activities were
rather effective in that they could stay up to date in the educational area and that they could
increase their self-confidence regarding the profession. According to the findings of the study
conducted by Altun and Cengiz (2012), it was observed that the cooperation among the
teachers played a significant role for the efficiency of the professional development. As for the
negative opinions of the primary school teachers about the training activities; they stated that
these activities are not continuous, the performance of the training immediately after their own
school lessons increased their fatigue, and that transportation is problematic especially for the
teachers who come from the village.

With respect to the professional development activities, the teachers generally suggested
that the content should be created following a needs identification process, the training should
be learner-centered, applied and enjoyable within the scope of contemporary and current
subjects, the training should be given by the leading experts, they will be considered as
officially permitted on the days when the trainings will be carried out, the trainings should be
maintained based on university-school cooperation and thus they should be built on MoNE-
university-school trivet. According to the findings of the research conducted by Ustu et al.
(2016), the teachers state that they want to be supported by the universities about their
professional development. In accordance with the findings of the study carried out by Siingi
(2012), it is revealed that the teachers think that the professional development curriculum
should be organized under the cooperation of MoNE and the university.

Conclusion and Implications

Following the professional development training, primary school teachers' attitudes to
professional development and attitudes to in-service training were positively affected. In other
words, as a result of the research, primary school teachers' attitudes to professional
development and attitudes to in-service training showed a significant difference. Additionally,
primary school teachers found the training contributive in terms of professional development.
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Accordingly, primary school teachers emphasized learning by doing and experiencing,
interdisciplinary approach, learning methods and techniques in the training process. In
addition, they found it productive in terms of cooperation, creative thinking and decision-
making. Primary school teachers emphasized positive professional perception and motivation
with these activities. Teachers found the training fun and functional. Teachers' views on the
implementation process were expressed under the headings of general determinations
regarding professional development training, past experiences regarding professional
development training, professional development experiences regarding training and
suggestions. The functioning of the University-School Cooperation Model obtained as a result
of the research consists of planning, implementation and assessment stages.

Recommendations

In consideration of the entire findings obtained within the scope of the study, the following
recommendations can be delivered for the scholars and the decision-makers:

e Learner-centered, applied, enjoyable training curricula, which are easily reflected in the
classrooms, should be designed and implemented in accordance with the needs of the
teachers.

e The impact of the professional development activities based on university-school
cooperation model on the branch teachers can be analyzed.

e A longitudinal professional development research based on university-school
cooperation model can be fulfilled and the long-term reflection of the activities on the
teachers can be revealed.

e As part of the university school cooperation model developed, a training curriculum,
which brings the leading experts and the teachers together and increases cooperation
and experience sharing among the stakeholders, should be designed and implemented.
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Sinif Ogretmenlerinin Mesleki Gelisiminde Universite-Okul is Birligi
Modeli

Giris

Arastirma ile Universite-okul is birligi yoluyla sinif 6gretmenlerinin mesleki gelisim
konusundaki tutumlarinin artinlmasi, mesleki gelisimlerinin desteklenmesi ve mesleki
gelisimlerine yonelik yapabilecekleri ve bunu sirdirebilecekleri ortamlar olusturulmasi ve
arastirmanin ardindan éngorilen universite-okul is birligi modelinin yayginlastirilmasi ve yeni
model arayislarinin 6niindin agilmasi beklenmektedir. Bu kapsamda mesleki gelisim kapsaminda
gerceklestirilecek seminerler yoluyla sinif 6gretmenlerinin mesleki gelisim konusundaki
duyarliliklarinin artinlmasi, ihtiya¢ duyduklari konularda egitim ihtiyaglarinin giderilmesi, yeni
ve glincel bilgi ve beceriler edinmelerinin saglanmasi ve sirekli mesleki gelisim konusunda
caba gdstermelerinin yolunun acgilmasi mimkin olacaktir. Bunun igin arastirmada koy, ilce ve
sehirde calisma kosullari ve mesleki gelisim olanaklarina ulasma bakimindan dezavantajh
bolgelerde calisan sinif 6gretmenleriyle calisiimistir. Bu yolla sinif 6gretmenlerinin Gniversite
ortamindan yararlanmalari, mesleki gelisim etkinliklerine katilmalar, mesleki gelisim
konusunda farkindalik olusturmalari, mesleki bilgi ve beceri kazanmalari ve mesleki gelisimleri
icin ©ongoruler olusturmalan beklenmektedir. Bu arastirma yoluyla egitime katilan
ogretmenlerin kendileri kadar, cevrelerine de katma deger saglamalari mumkin olacaktir.
Cunku kirsal yorelerde gorev yapan ogretmenlerin okullarini gelistirirken cevrelerini de
gelistirmeleri beklenmektedir.

Bu dogrultuda arastirmanin amaci, Universite-okul is birligi yoluyla sinif 6gretmenlerinin
mesleki gelisim konusundaki tutumlarini artirmak, onlarin mesleki gelisimlerini desteklemek ve
universite-okul is birligine dayali bir model olusturmaktir. Bu kapsamda su sorulara yanit
aranmistir:

1. Sinif 6gretmenlerine yonelik hazirlanan mesleki gelisim programinin 6gretmenlerin
mesleki gelisime yonelik tutumlarina etkisi nedir?

2. Sinif 6gretmenlerine yonelik hazirlanan mesleki gelisim programinin 6gretmenlerin
hizmet i¢i egitime yonelik tutumlarina etkisi nedir?

3. Sinif 6gretmenleri hazirlanan mesleki gelisim programindaki strece iliskin goruslerini
o6grenme gunliklerine nasil yansitmistir?

4. Sinif 6gretmenlerinin hazirlanan mesleki gelisim programina iliskin gorusleri nelerdir?
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5. Sinif 6gretmenlerinin mesleki gelisiminde Universite-okul is birligini saglayacak nasil bir
model gelistirilebilir?

Yontem

Arastirmada, karma arastirma desenlerinden gomuli karma desen kullanilmistir. Bu
arastirmada gomuli karma desen kapsaminda gomuliu deneysel desenden yararlaniimistir.
Arastirmaya testlerin uygulanmasi sirasinda yer almayan 6gretmenlerden kaynakli olarak 39 kisi
katilmistir. Sinif 6gretmenlerinin hangi konularda mesleki gelisim egitimine ihtiyac duyduklari
ve sOz konusu egitimleri hangi zaman diliminde almak istediklerine iliskin bir ihtiyag belirleme
sUreci tasarlanmistir. Bu suirecte veriler odak grup goriismesi ve gérismeye dayali olarak egitim
ihtiyaclar belirleme formuyla toplanmistir. Bu ihtiyaclar dogrultusunda hazirlanan program
uygulamaya gegirilmistir. Programda “Ogrenme Engelleri, Etkin Ogrenme Teknikleri, ilkokulda
Drama, Akil Ve Zeka Oyunlari, Orff Yaklasimina Dayali Mizik, Hareket, S6z, STEM-STEMA
Uygulamalari, Degisen Toplumda Ogretmen Nitelikleri Ve Ogretmenlerin Mesleki Gelisimi,
ilkokulda Sanat Etkinliklerinin Kullanimi, ilkokulda Oyunla Ogrenme: Gelin Birlikte Oynayalim”
basliklar ile egitimler tasarlanmistir. Arastirma stirecinde, veriler kisisel bilgi formu, ihtiyac
belirlemeye iliskin odak grup gériismesi formu, egitim ihtiyaci belirleme formu, mesleki gelisim
tutum olcegdi, hizmet ici egitime yonelik tutum dlcegi, 6gretmen gunlikleri ve uygulama sonu
odak grup gorismesi araciligiyla toplanmistir. Arastirmada nicel verilerin analizinde parametrik
testlerden yararlanilmis, nitel verilerin analizinde timevarimsal analiz kullaniimistir.

Bulgular

Yapilan egitim etkinliklerinin 6gretmenlerin mesleki gelisime yonelik ve hizmet ici egitime
yonelik tutumlarini olumlu yonde etkiledigi bulunmustur. Sinif 6gretmenlerinin egitimlerin
mesleki gelisim acisindan degerlendirilmesine iliskin gorusleri bilgi, beceri, farkindalik
olusturma, duyussal ©zellikler ve uygulama temalar altinda toplanmistir. Ogretmenlerin
aldiklar egitimler sonucunda goruslerinden yola ¢ikarak mesleki gelisim egitimlerine iliskin
genel saptamalar, mesleki gelisim egitimlerine iliskin ge¢mis deneyimler, egitimlere iliskin
mesleki gelisim deneyimleri ve 6neriler temalarina ulasiimistir. Arastirmada 6ngorilen Mesleki
Gelisim Modeli planlama, uygulama ve degerlendirme asamalari dikkate alinarak
gerceklestiriimektedir.

Tartisma

Sinif 6gretmenleri; egitimlerin ihtiyaca yonelik olmasi, yararl, verimli ve eglenceli olmasi,
sahada uygulanabilir olmasi, strekli olmasi, uygun yer ve zamanda yapilmasi, zorunlu olmamasi
ile egitim ve katiimcilarin performansinin uygun yodntem ve tekniklerle degerlendirilmesi
gerektigini ifade etmektedirler. Yalcin incik ve Akbay (2018) tarafindan gerceklestirilen
arastirmada 6gretmenler, mesleki gelisim faaliyetlerinin basariya ulasabilmesi icin egitimcinin
egitim verdigi konuda uzmanhginin olmasi, etkili iletisim becerisine sahip olmasi, 6gretim ilke
ve yodntemleri bilgisine sahip olmasi ve akademisyen olmasi gerektigini belirtmislerdir.
Ogretmenler, egitimlerin kendi ihtiyaclarina gére belirlenmesi gerektigini, zengin icerige dayali
uygulamal gerceklestirilen 6grenmenin kalici ve eglenceli oldugunu belirtmektedir (Aykal,
2018). Sinif 6gretmenleri, meslekleriyle ilgili maas yetersizligi, calisma kosullarinin zorlugu ve
meslegin statl disukliglu; mesleki gelisim ile ilgili ise mesleki gelisim etkinliklerinin
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ogretmenlerin ihtiyaglari g6z 6niline alinarak tasarlanmamasi, etkinliklere zorunlu bir sekilde ve
imza karsihgr katilmalar, egitimlerin yararl, verimli ve eglenceli olmamasi, egitmenlerin
alanlarinda uzman olmamasi, ¢ogunlukla egitmen merkezli olmasi, kuramsal bir sekilde
gerceklesmesi acgisindan sorun yasamaktadirlar. Nitekim Kahyaoglu ve Karatas (2019)
tarafindan gerceklestirilen arastirmada, 6gretmenler kendilerine yonelik mesleki gelisim
etkinliklerini; ezberci, teorik ve kagit Ustiinde formalite uygulamalar olmasi, pratige donik
olmamasi, seminerin uzmanlar ve konunun profesyonellerince verilmemesi, ilgi ¢ekici konularin
programda yer almamasi, egitim ortamlarinin uygun olmamasi ve 6gretmenlerin zoraki katilimi,
seminer suresinin uzun olmasi, devletin gereksiz yere ek ders 6demesi, ¢cok toplanti yapilmasi
ve yapilan calismalarin denetlenmemesi yonlerinden elestirmektedir. Arastirma sonuclarina
gore sinif 6gretmenlerinin hizmet ici egitim ihtiyaglari; sanat egitimi, oyun, materyal gelistirme,
teknoloji, drama, aile ile iletisim, sinif yonetimi, cocuklar icin felsefe olarak belirlenmis; en ¢ok
tercih ettikleri egitim konular ise derslerde sanat etkinliklerinin kullanimi, STEM-STEMA
uygulamalari, derslerde oyun etkinliklerinin kullanimi, ¢cocuk psikolojisi ve drama olmustur.
Mentis Tas ve Sever (2016) tarafindan gergeklestirilen arastirmada 6gretmenlerin iletisim,
bilisim teknolojileri, 6gretim yéntem ve teknikleri, 8grenci psikolojisi ve beden dili alanlarinda;
Sahin (2013) tarafindan gerceklestirilen arastirmada ise yaratici drama, erken ¢ocukluk egitimi,
beden egitimi ve oyun 6gretimi, fen ve teknoloji laboratuvar uygulamalari, cocuk edebiyati, ilk
yardim ve muzik alanlarinda egitime ihtiya¢ duyduklar goértlmustur.

Sonug ve Oneriler

Yapilan egitim etkinliklerinin 6gretmenlerin mesleki gelisime yonelik ve hizmet ici egitime
yonelik tutumlarini olumlu yonde etkiledigi sonucuna ulasiimistir. Sinif 6gretmenleri mesleki
gelisim etkinlilerini islevsel, yararli ve uygulamaya yonelik olarak degerlendirmislerdir. Kendi
egitim ihtiyaclan dogrultusunda hazirlanmasi onlarin goérislerini olumlu yénde etkilemistir.
Arastirmada ©6ngorilen Mesleki Gelisim Modeli planlama, uygulama ve degerlendirme
asamalari dikkate alinarak gercgeklestirilmektedir.

Arastirma kapsaminda ulasilan tim bu sonuglar g6z 6nine alindiginda, arastirmacilara ve
karar vericilere su 6neriler getirilebilir:

e Ogretmenlerin ihtiyaclan dogrultusunda; égrenen merkezli, uygulamali, eglenceli ve

sinif icine kolaylikla yansitilabilir egitim programlari tasarlanmali ve uygulanmalidir.

e Universite-Okul Is Birligi Modeli'ne dayali mesleki gelisim etkinliklerinin brang
ogretmenleri tGzerindeki etkisi incelenebilir.

e Universite-Okul is Birligi Modeli'ne dayali boylamsal bir mesleki gelisim arastirmasi
gerceklestirilip, etkinliklerin 6gretmenler Uzerindeki uzun soluklu yansimasi ortaya
cikanlabilir.

e Gelistirilen Universite-Okul is Birligi Modeli kapsaminda, alan uzmanlari ile 6gretmenleri
bir araya getiren, paydagslar arasinda is birligi ve deneyim paylasimini artiran egitim
programlari tasarlanip uygulanmalidir.
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