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Geleneksel ¢ocuk tekerlemeleri, ¢ocuk sarkilart ve sarkili oyunlar yirminci yiizyilin
ortalarindan beri Macar okul 6ncesi egitiminde, miizikte ve dans pedagojisinde etkili,
vazgegilmez ve yasa uygun araglar olarak kullanilmaktadir. Cocuk tekerlemelerinin,
¢ocuk sarkilarin ve sarkili oyunlarin ¢ok eskilere dayandigi ve tarih dncesi kiiltiirel
mirasin bir katmant oldugu etnograflar tarafindan ortaya ¢ikarilmistir. Hareketlerle
i¢ ice ge¢mis sarkilar, izole olmus hareketlerden arinmis olan sarkilardan ¢ok daha
karmasik ve eski fenomenlerdir. Bunlari sik sik geleneksel yetigkin ritiiellerinde ve
orflerinde goriiriiz. Orijinal anlamlariyla birlikte belirli olaylarda, bazi metinlerde
karsimiza ¢ikarlar. Bu yiizden anlasiimaz gibi gériiniirler ancak hald olduk¢a iyi
bilinirler ve popiilerlerdir.

Etnograflarin  ¢calismalarimin - kanitlarina dayanarak bu tekerleme ve sarkil
oyunlarin kékenini bulmak icin izleri siiriiliip orijinal anlamlarina ve islevierine
ulasilabiliv. Halk siirinin bu kiigiik tiriinleri birka¢ kirik ayna pargasi, birkag tane
dagilmis puzzle parcasi gibi girift sembollerle ya da masallarin igine girerek ve
masallarla oriilii bir hikdye olan Campbell’in “Kahramanin Sonsuz Yolculugu”
kitab1 gibi tematik seylerle yeniden kurulup anlamlandirilabilir. Baglamlanabilme
ozelliklerinden otiirii halk siivinin bu kiigiik iriinleri daha yalinlastirilarak ¢ocuklar
icin daha anlasilabilir hale getirilebilir.
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Folk nursery rhymes, children’s songs and singing games have been recognized as
effective and indispensable age-appropriate tools in Hungarian preschool education
both in music and dance pedagogy since the mid-twentieth century. As revealed by
ethnographers, nursery rhymes, children’s songs and singing games, represent the
most ancient, prehistoric layers of our cultural heritage. Songs interwoven with
movement are a much more ancient and complex phenomenon than songs in isolation.
They often preserve remnants of traditional adult customs and rituals. Though their
original meanings have faded in certain cases, and some texts, therefore, seem to be
incomprehensible, they are still well known and popular.

On the evidence of ethnographers ’studies tracing back to their original meanings and

functions, these miniature pieces of folk poetry offer themselves to be re-assembled
with the help of the involved symbols, like pieces of a broken mirror, or pieces of a
Jjigsaw puzzle fallen apart, into thematic entities: into fairy tales, into tales along
the pattern of the ‘hero’s journey’ (Campbell). Due to their contextualization, the
meaning of these minor pieces of folk poetry will become clear and evident for the
children.
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Giris

Geleneksel cocuk tekerlemeleri, ¢ocuk sarkilar1 ve sarkili oyunlar yirminci yiizyilin
ortalarindan beri Macar okul 6ncesi egitiminde, miizikte ve dans pedagojisinde etkili, vazgecilmez
ve yasa uygun araclar olarak kullanilmaktadir. Cocuk tekerlemelerinin, ¢ocuk sarkilarin ve sarkili
oyunlarin ¢ok eskilere dayandigi ve tarih Oncesi kiiltiirel mirasin bir katmani oldugu etnograflar
tarafindan ortaya ¢ikarilmigtir. Hareketlerle i¢ ice gegmis sarkilar, izole olmus hareketlerden arinmis
olan sarkilardan ¢ok daha karmasik ve eski fenomenlerdir. Bunlar sik sik geleneksel yetiskin
ritiiellerinde ve orflerinde goriirliz. Orijinal anlamlariyla birlikte belirli olaylarda, bazi metinlerde
karsimiza c¢ikarlar. Bu ylizden anlagilmaz gibi goriiniirler ancak hala oldukga iyi bilinirler ve
popiilerlerdir.

Etnograflarin ¢aligmalarinin kanitlarina dayanarak bu tekerleme ve sarkili oyunlarin kdkenini
bulmak igin izleri siiriiliip orijinal anlamlarina ve islevlerine ulasilabilir. Halk siirinin bu kii¢iik iirtinleri
birkag kirik ayna pargasi, birkag tane dagilmis puzzle pargasi gibi girift sembollerle ya da masallarin
icine girerek ve masallarla oriilii bir hikaye olan Campbell’1n “Kahramanin Sonsuz Yolculugu” kitabi
gibi tematik seylerle yeniden kurulup anlamlandirilabilir. Baglamlanabilme ozelliklerinden otiirii
halk siirinin bu kiiciik tirtinleri daha yalinlastirilarak ¢ocuklar i¢in daha anlasilabilir hale getirilebilir.

Cocuk tekerlemelerinin, sarkilarinin, oyunlarinin ve masallarinin s6z konusu senteziyle
masaldaki yerlerin ve kahramanlarin basit bir sekilde canlandirilmasi yapilabilir. Uygun ¢ocuk
tekerlemeleri ve sarkilarindan c¢ocuklar i¢in yapilan yaratici drama c¢alismalarinda, psikolojide,
masal terapisinde, ¢cocuklar i¢in yapilan psiko-drama uygulamalarinda, ¢ocuk masallarina ve oyun
yaklagimlarina anlambilimsel bir bakisla yapilacak olan veya bunlarin sembolik igerikleri iizerine
yapilacak olan uygulamalarda etkili bir sekilde yararlanilabilir. Bu kiigiik tiriiniin yardimiyla halk
masallar etkili ve kolay bir sekilde yeniden oynanarak toparlanip bir araya getirilebilir. Bahsedilen
bu model ¢ocuklara kendilerini biiyiilii bir diinyadaymis gibi diisiinme imkan1 sunar ve onlarin dil
ile iletisim kurmadan 6nce dans ederek ve sarki sOyleyerek dramatik 6z-sunumlarla kendilerini
aciklamalarina yardimci olur ve bdylece ¢ocuklarin kendilerine yonelik farkindaliklari, 6z saygilar
ve digerlerine yaklasimlari olumlu yonde gelisme gosterir. Bir topluluk iginde oyuna ve dansa aktif
katilim, cocuklarin dengeyi saglamasi ve biitlinlesik gelisimleri i¢in zorunludur ve ¢ocuklarin fiziksel,
duygusal, biligsel ve sosyal olarak olgunlagmalarina yardim eder. Bu model; cocuk tekerlemelerinde,
sarkilarinda ve oyunlarinda anlamin yeniden yapilandirilmasi ve baglamlandirilmasiyla kiiltiirel ve
dilsel gelenegin devam etmesi ve korunmasi i¢in de dnemli bir rol oynamaktadir.

Cocuk tekerlemelerinin ve sarkili oyunlarin Macar miiziginde, dans pedagojisinde ve
okuléncesi egitimdeki 6nemi

Geleneksel cocuk tekerlemeleri, ¢ocuk sarkilar1 ve sarkili oyunlar yirminci yiizyilin
ortalarindan beri Macar okul 6ncesi egitiminde, miizikte ve dans pedagojisinde etkili, vazgecilmez
ve yaga uygun araglar olarak kullanilmaktadir.
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Fotograf 1. Zoltan Koddly (1882-1967)

Miizik pedagojisinde Kodaly Y ontemi -ayni zamanda Kodaly yaklagimi olarak da adlandirilir-
Macar besteci ve etno-miizikolog Kodaly’nin, meslektas1 halk sarkilar1 derleyicisi Béla Bartok ile
birlikte gelistirmis oldugu miizik egitimi alaninda eskiden beri uluslararas: bilinirlige sahip olan
bir yaklasimdir. Kodaly’nin egitim felsefesi, halk miizigini anadil olarak kullanilmasma dayanir.
Cocuklar miiziksel ve harekete dayali sekilleri anadillerini 6grendikleri kadar kolay 6grenebilirler.
Ik kapsaml1 ve her seyi iceren “Macar Halk Miizigi” kitab1, 6zellikle miizige ve cocuk oyunlara
adanmistir. Bu yontem Kodaly ve arkadaglar1 tarafindan birkac yilda hazirlanmis, pedagojik ve
egitimsel ¢ergevesi alti-li¢ yas arasi okul dncesi gocuklari i¢in planlanmis ve 6grencisi Katalin Forrai
tarafindan genisletilmistir.

Fotograf 2. Katalin Forrai (1926-2004)

Miizik ve Dans Egitiminde Yasa Uygun Standartlar

Okul 6ncesi yas donemi ¢ocuklari i¢in en 6nemli aktivite olan oyun oynamayla, Forrai’nin
yasa uygun gelisimsel okul 6ncesi miifredati ve materyalleri, sozlii gelenekte yiizyillardir nesilden
nesile aktarilarak gelisen geleneksel tekerlemelerde ve yerel sarkili oyunlarda bulunan dogal bir
sekilde meydana gelen basit melodik motiflere dayanmaktadir. Bu motifler kisa formlari, sekiz nota
ve bir ¢ceyregin tamamindan olusan ikili dlgiilere (2/4 ya da 6/8) sahip basit ritimleri, sinirlt alti nota
araliginda bes sesli melodileri ve basit dillere sahip olmalari nedeniyle erken yas miizik egitimi igin
oldukga uygun araglardir. Sarkili oyunlarda sarki sdylemek ve hareket etmek biitiinlesmistir. Sarki
sOyleme ve hareket etme uyumunu korumak i¢in sarki sdylemek hicbir zaman hareketten ayrilamaz.
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Okul 6ncesi donemde sarki sdyleme ve dans etme becerilerinin gelisimi gocugun taklit etme
duygusundan ortaya ¢ikar. Bu yiizden dgretmen keyif alarak, net ve dogru telaffuz ve iyi tonlamayla
sark1 sOyleyerek ¢cocuklara iyi bir model olmalidir.

Forrai’nin gelisimsel okul Oncesi yontemine gore oyunlarin temel egitimsel degeri;
eglencenin paylasiminda, oyunlar yoluyla ortaya ¢ikan dogal grup olma hissinde, oyunun ve grup
deneyiminin zevkiyle eglenerek sarki sdylemenin altinda yatar. Bu yiizden ses yiikseklik diizeyinin
se¢iminde melodik motifler ve oyun formati cocuk gelisimi yaklasimiyla kullanilmalidir. Sunumlar
ve icralardaki vurus, ritim ve melodi; tempo ve motifsel yapi, cocuklarin kapasitelerine uygun olarak
diisiiniilmelidir. Ogretmen ii¢, dort ve bes yas grubu cocuklarinin gelisim dzelliklerini bilmeli ve
cocuklarm alg1 seviyelerine, sosyal ve fiziksel becerilerine uygun oyunlar segmelidir.

Uc yas grubu gocuklar kelimeleri her zaman olduklar1 anlamlariyla anlarlar, bu yiizden
viicut dili bu yas grubunda oldukg¢a 6nemlidir. Giiven veren ve sevecen bir yetigkinin varligi onlarin
kendilerini giivende hissetmesi i¢cin gereklidir. Ug yas grubu cocuklarinda tekerlemeler ve oyunlar
bir yetiskinin ¢cocuklarla birlikte oynayabilecegi, sarilma oyunlari ile bir cemberde oturma ve kalkma
iceren oyunlar olarak secilmelidir. Boylece ritim sesleri hareketler vasitasiyla basit rol oyunlariyla ve
oyunbaz bir sekilde taklit ederek ¢ocuk tarafindan deneyimlenebilir.

Dort yas grubu ¢ocuklar: daha sosyaldir ve oyunlar ile sarkilara katilmaktan keyif alirlar.
Algilart daha hizlidir ve odaklanma siireleri daha uzundur. Hareketlerinden daha eminlerdir, hali
hazirda bir ¢ember i¢inde yiiriirlerken bir digerine uyum saglayabilirler. Onlarla yapilan ¢ember
oyunlarinda daha komplike hareketler (alkislamak, yon degistirmek, belirli bir patikada yiiriimek) ve
spiral gibi daha komplike formlar olabilir. Yiirlimek, ritmi hissetmek i¢in oldukga kullanishdir. Ritmi
gergeklestirmek icin ise vurma ve alkiglama hareketleri oldukca kullanislidir.

Bes yas grubu cocuklari kendine giliveni olan, cesur ve daha yaratict ¢ocuklardir. Ritmi,
yiiriirken veya sessizce hareket ederken bile hissedebilirler. Daha komplike hareketlerle (daha uzun
siralar, birkac patikasi olan siralar, ¢ift gember, degisen patikalar gibi) ve daha fazla karakterle oyun
oynayabilme becerilerine sahiptirler. Bir tempoyu siirdiirebilir veya degistirebilirler.

Fotograf 3. 2013 te 2. Zabola Dans Kampi’'nda sahnelenen The Herd Looking for his Sheep
(Coban Koyununu Ariyor) isimli cocuklarin yaratict drama performanslarinin seyircilerle birlikte
olan finalinde sprial formlu Transylvanian Gyimes Csango zincir dansi /héjsza/ goriilmektedir.
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Forrai bu oyunlar hakkinda ya da orijinal olarak yetiskinlerin oynadigi basitlestirilmis cocuk
danslar1 hakkinda, okul dncesi ¢ocuklarindan yetiskinlerin yapabildigi gibi miikemmel incelikler
beklememek gerektigi konusunda uyarmaktadir. Zor basamaklari/adimlart 6grenmek oyun oynama
ruhundan ¢ok fazla sey gotiirebilir. Cocuk oyunlarinda daha yer hareketleri ve adimlar igeren basit
dans benzeri hareketlerle yetinilmelidir.

Erken donem yasa uygun dans egitimi standartlar1 Forrai’nin yontemine dayanmaktadir ve
benzer bir sekilde ritim, metin, hareket ve miizik birligini vurgulamaktadir. Bu standartlar Macar
Téanchaz Metodu’nu bulan dans pedagogu ve koreograf Jolan Foltin (1989, 2007) ve dans pedagogu
Sandor Timar (1999) ve onlarin arkadaslari ile 6grencileri tarafindan genisletilmistir. Macar Tanchaz
Metodu, 2011°de UNESCO’nun “En lyi Korunan Uygulamalar (Best Safeguarding Practices)”
listesine soyut kiiltiirel mirasin yayilmasi i¢in secilen Macar bir dans modelidir.

Masallar Baglaminda Sarkili Cocuk Oyunlarinin ve Geleneksel Cocuk Sarkilarinin
Anlambilimsel Yeniden Yapilandirilmasi

Cocuk tekerlemelerinin, ¢ocuk sarkilarm ve sarkili oyunlarin ¢ok eskilere dayandigi ve
tarih oncesi kiiltiirel mirasimizin bir katmani oldugu etnograflar tarafindan ortaya c¢ikarilmstir.
Hareketlerle i¢ ige gecmis sarkilar, izole olmus hareketlerden arinmig olan sarkilardan ¢ok daha
karmasik ve eski fenomenlerdir (Kodaly 1951, XIV). Bu sarkilar, tekerlemeler ve sarkili oyunlar
genellikle yetiskin geleneklerinden, kotii ruhlart kovmak veya bereket getirmek icin yapilan dini
ayinlerden, mevsimlere ya da hayatin dontim noktalarina deginen ritiiellerden izler tasirlar ve onlari
nesilden nesile aktararak korurlar. Orijinal anlamlar1 belirli metin ve olaylarda ortaya ¢iktigr igin
anlasilmaz gibi goriiniirler. Macar geleneksel ¢ocuk sarkilarinin daha geng nesillere aktarilmasinda
ve korunmasinda Katalin Forrai’nin 1953-1988 yillar1 arasinda olduk¢a popiiler olan okul dncesi
cocuklar1 i¢in yaptig1 radyo programlarinin katkis1 vardir ve bu sarkilar bugiin bile hala popiiler olup
iyi bilinmektedirler.

Etnograflarin ¢alismalarinin kanitlarina dayanarak bu tekerleme ve sarkili oyunlari kékenini
bulmak i¢in izlerini siiriiliip orijinal anlamlarina ve iglevlerine ulasilabilir (Bali, 2012). Halk siirinin
bu kiigiik tirtinleri masallarla oriilii bir hikaye olan Campbell’in “Kahramanin Sonsuz Yolculugu”
kitab1 gibi tematik seylerle yeniden kurulup anlamlandirilabilir. Bu sekilde halk siirinin bu kiigiik
iiriinlerinin altinda yatan anlambilimsel katmanlara ulasilir ve anlambilimsel olarak daha net ve kesin
hale getirilebilirler.

Kiiltiiriin geleneksel iiriinleri; mitsel dairesel ahenkle, mutluluk temelinde, organik diinya
goriisli ve biitiinsel evren ile ilgili sembollerin uygun kod sistemine gore aktarilmasi ve korunmasini
saglar (Téanczos, 2007, s.394). Geleneksel folklorla korunan bu arkaik kod sisteminin sembolleri,
modern diinyanin insanlari tarafindan gittikce daha zor anlagilmaya baglanmis, hatta kodlarinin
¢Oziilmesi ve anlagilmasi neredeyse imkansiz hale gelmeye baslamistir. Bu yiizden bunlar asama
asama parcalara ayrilmig ve sonunda unutulmustur. Yine de bu kiiltiirel kodlarin degerli bir hazine
gibi bilingli bir sekilde korunmasiyla yabancilagmis insan ve atomlarma ayrilmis toplum, post-
modern felsefe tarafindan g6z ardi edilen evreninin olusumuna dair milkemmel hikayeye, kayip
ahenge, giliven saglamak icin giivenmeye, dogal ve organik deger sistemine ve evren tarafindan
sunulan dogal ve biitiinciil ahlak kurallarina giden yolu bulabilir (Harangozo, 2014, s.80).

Halk bilimi uzmanlarmin belirttigi gibi aymi tarihi katmandaki halk siiri tiirleri ayni
uygunlukta bir diinya goriisii yansitir. Bu geleneksel ayni uygunluktaki semboller sistemine
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dayanarak, bahsedilen halk siiri tiirleri birkag kirik ayna parcasi, birkag tane dagilmis puzzle pargasi

gibi

yapilandirilmis sentezi absiirt gibi goriinse de ¢ocuk sarkilarinin ve sarkili oyunlarinin “anlamsiz”
sozleri daha 6nce uzman etnograflarin ¢aligmalarinda belirtildigi gibi orijinal anlamlarina yeniden
kavusabilir. Bu anlamlandirma yontemiyle birlikte semboller ¢6ziilmeden anlamlar1 apacik bicimde
yeniden agikliga kavusturulabilir ve yeniden yorumlanabilir. Boylece masallarla halk siirinin bu
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girift sembollerle yeniden kurgulanabilir. Kiiltiir tirtinlerinin masallar baglaminda yeniden

kiigiik {irtinlerinin anlami1 ¢ocuklar i¢in daha agik ve anlagilir hale gelecektir.

geleneksel cocuk sarkilarinin anlambilimsel yeniden yapilandirilmasi, ¢ocuk psikologu Klara
Korzenszky (2012) tarafindan ¢ocuklarla yapilan yaratict drama programi olan Szerelemcsiitortok
dobszerda2 (Tathi Persembe, Tikirdayan Carsamba) ile uygulanmaya baglanmistir. Klara’nin CD’si
Macaristan’da ¢ocuklar i¢in hazirlanan belki de en dogru folklor temelli derleme olma 6zelligini tasir

Etnografik caligmalara dayanarak masallar baglaminda sarkili ¢ocuk oyunlarinin ve

(Bali, 2012).
szerelemcsiitortok
dobszerda
Korzenszky Kldra
Eredics Ddvid
Porteleki Aron
Kélloy Molndr Péter
Bolya Matyds
Salamon Soma
$6ndorgs egyittes
Fotograf4. CD
2 Ters bir sirayla haftanin ii¢ gliniinii belirten (Cuma, Persembe, Carsamba) sarkili bir oyunun nakarati.
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Macar masallari, bigimsel olarak Joseph Campbell’in “Kahramanin Sonsuz Yolculugu”
nun bi¢imini takip eder. “Bir kahraman, dogaiistii bir harikalar diyarinda siradan bir giinde kendini
tehlikeye atar; orada efsanevi giiclerle karsilasir ve siiphesiz bir sekilde bu karsilasmay1 kazanir.
Kahraman gizemli yolculugunu bitirir ve geri dondiigiinde onun ardili olacak baska bir kahramana
tiim giiclinii bagiglar (Campbell, 1949, s.23). Tek basina ya da yaninda yardime1 olan birileri varken
cok siddetli zorluklar, gorevler ve sorumluluklarla karsilasir ve sonunda belki de diinyaya baris ve
mutluluk getirecek bir hediye kazanir.

Yaratic1 dramada veya interaktif konser performanslarinda masalin ana karakterleri (prens,
prenses, yardimcilar, mitolojik demir ustalar1 veya sihirli atlar, ejderhalar, periler) belli mekéanlarda
(saray, ev, ¢ayir, orman, bahge, kilise) ve belli durumlarda (presesi ejderhanin elinden kurtarmak, yer
alt1 diinyasinda tutsaklik, ejderhayla kavga, evlenme, nisanlanma, diigiin) basit ve uygun tekerlemeler,
sarkilar veya oyunlarla sunulabilirler. Bu malzemeleri derlerken Klara Gazda (2000, 2003), Marcell
Jankovics (1996), Istvan Szdcs (1972), Imola Kiillds (1980), Zoltan Moser (1997), Karoly Falvay
(2001)’in halk bilimi ¢aligmalarindan yararlanilabilir.

Okul Oncesi Gelisimde Halk Tekerlemeleri ve Sarkii Oyunlarindan Baglam i¢inde
Daha ileri Yararlanma

Tekerlemelerin, sarkilarin, oyunlarin ve masallarin kahramanlarmin basit bir sekilde uygun
miizik ve sarkilarla sunuldugu bu sentezden; psikolojide Bettelheim’in “The Uses of Enchantment:
The Meaning and Importance of Fairy Tales” (Biiyiiniin Kullanimlari: Masallarin Onemi ve
Anlam) kitabini, masal terapisinde Boldizsar’in, ¢ocuk psiko-dramasinda Kende’nin, ¢ocuk yaratici
dramasinda Gabnai’nin, oyunlarin ve masallarin sembolik icerikleri ve anlamsal boyutlari {izerine
caligmalar yapan Slade’in izlerini takip ederek bagarili bir sekilde yararlanilabilir. Onlar yagamin 6z
kaynagini, insan i¢giidiilerinin noksanligini, evrensel problemleri imsel terimlerle aramada ¢ocuklar
icin olan masallarin duygusal ve sembolik dnemi iizerinde durmuslardir. Iyimserlikleriyle ve karanlig
kovan 1siklartyla, iyinin kotii karsisinda kazanmasiyla, zorluklarla miicadele edip galip gelerek bir
masalda kazanan kahramanlar ¢ocuklara sadece ahlak degerleri aktarimini saglanmaz ayni zamanda
cocuklar i¢in diinyayla bas etmede ve yasamin zorluklarinin tistesinden gelmede kullanisli bir rehber
gorevi goriirler.

Bu kiiciik tiirlerin yardimiyla masallar kolay ve ozellikle de c¢ekici bir yolla yeniden
oynanabilir ve yeniden toplanabilirler. Tekerlemeler, oyunlar, halk sarkilar1 ve masallar vasitasiyla
benzer hikayeler animsanip, yeniden oynatilip yeniden anlatilabilir. Bu model, ¢ocuklara kendilerini
blytli bir diinyadaymis gibi diisiinme imkani sunar ve onlarin dil ile iletisim kurmadan Once
dans ederek ve sarki soyleyerek dramatik 6z-sunumlarla kendilerini agiklamalarina yardimci olur
ve bdylece ¢ocuklarin kendilerine yonelik farkindaliklari, 6z saygilar1 ve digerlerine yaklagimlart
olumlu yonde gelisme gosterir. Masal, iplerden oriilen bu sihir, doganin diizeninden gelen bir diinya
imaj1 sunar ve bize giivende olma duygusunu arz eder. Dans ederek ve sarki sdyleyerek beynin her
iki yarim kiiresine de hitap eden devinduyumsal yaklasimla bu yaratict oyun (Kun, 2012) sadece
cocuklarin hayal gii¢lerini gelistirme ve kendilerini ifade etmelerinde onlari cesaretlendirmez, ayni
zamanda da ince ve kaba motor becerilerini de gelistirir. Topluluga aktif katilim; fiziksel, duygusal,
biligsel ve sosyal olarak ¢ocuklarin olgunlagmasini saglar. Cocuk sarkilari ve yaratict dramanin
masals1 diinyasinin oyunlari, sarkili oyunlarla birlikte ¢cocuklara duygusal olarak gii¢ durumlarla
basa ¢ikmada hatir1 sayilir bir destek verirler ve zorluklarla bag etmelerinde ve gelisimlerinde bir
terapi olabilirler.
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Kiiltiirel Tekerlemelerin, Cocuk Sarkilarinin ve Sarkih Oyunlarin Kiiltiirel ve Dilsel
Gelenegi Siirdiirme ve Korumadaki Onemi

Macar tekerlemeleri, cocuk sarkilarinin ve sarkili oyunlarin yukarida da bahsedildigi gibi
kiiltiirel mirasin en eski, tarih dncesi katmanlarini sunarlar ve ayrica kiiltiirel miras1 koruma noktasinda
da yliksek derecede 6neme sahiptirler. Ayrica UNESCO’nun “2015 Uluslararast Anadil Giinii”nde
belirttigi gibi: “Diller bizim soyut ve somut mirasimizi gelistiren ve koruyan en énemli araglarimizdur.
Anadillerin yayilimint gelistirmek i¢in yaptlan her eylem sadece ¢ok dilli egitimi ve dilsel ¢esitliligi
artict olmaz aynmi zamanda da dilsel ve kiiltiirel geleneklerin diinya ¢apinda yayilmasini ve anlagma,
tolerans ve diyaloga dayali dayanisma ruhunun daha fazla gelismesini saglar” (UNESCO, 2015).

UNESCO’nun genel miidiirii Bayan Irina Bokova’nmn 21 Subat 2015’te o giin dair verdigi
mesajt su sekildedir: “Uluslararast Anadil Giinii hepimizin tiim egitimsel ¢abalarla, ogrenme
kalitesini artirmak ve ulasiimayanlara ulagmak icin anadilin 6nemini igcin hepimizin hep birlikte
kaldirdigi bir bayragin oldugu andir” (Bakova, 2015).
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Singing and Dance as Our Mother Tongue; Traditional Nursery Rhymes
and Singing Games in Preschool Fairy Tale Drama

Tamas Korzenszky

Folk nursery rhymes, children’s songs and singing games have been recognized as effective
and indispensable age-appropriate tools in Hungarian preschool education both in music and dance
pedagogy since the mid-twentieth century. As revealed by ethnographers, nursery rhymes, children’s
songs and singing games, represent the most ancient, prehistoric layers of our cultural heritage.
Songs intervowen with movement are a much more ancient and complex phenomenon than songs in
isolation. They often preserve remnants of traditional adult customs and rituals. Though their original
meanings have faded in certain cases, and some texts, therefore, seem to be incomprehensible, they
are still well known and popular.

On the evidence of ethnographers’ studies tracing back to their original meanings and
functions, these miniature pieces of folk poetry offer themselves to be re-assembled with the help of
the involved symbols, like pieces of a broken mirror, or pieces of a jigsaw puzzle fallen apart, into
thematic entities: into fairy tales, into tales along the pattern of the ‘hero’s journey’ (Campbell). Due
to their contextualization, the meaning of these minor pieces of folk poetry will become clear and
evident for the children.

This synthesis of nursery rhymes, songs, games and fairy tales, where tale situations and
heroes can be represented by simple, appropriate nursery rhymes or songs, can be successfully
exploited by infant creative drama, psychology, tale therapy and infant psychodrama practice ,
approaching games and fairy tales from from the semantic side, from their symbolic contents.
With the help of these minor genres, fairy tales can be recollected and re-played in an easy and
especially attractive way. This model offers children the possibility of projecting themselves into
a magical world and to express themselves emotionally through dramatic self- presentation with
singing and ‘dance’ before they possess command over language, in order to increase self-awareness,
self-esteem and appreciation of others. Active participation in game and dancing in the community,
indispensable from the point of view of the children’s balanced and integrated development, helps
children mature physically, emotionally, cognitively and socially. Through the contextualization and
reconstruction of the semantics of nursery rhymes, songs and games, this model can also play and
important role in safeguarding the continuity of our linguistic and cultural tradition.

The importance of Nursery Rhymes and Singing Games in Hungarian Music and
Dance Pedagogy in Preschool Education

Traditional nursery rhymes and singing games have been recognized as effective and
indispensable age-appropriate tools in Hungarian preschool education both in music and dance
pedagogy since the mid twentieth century.
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Photo 1. Zoltan Kodaly (1882-1967)

In music pedagogy, the Kodaly Method, also referred to as the Kodaly Concept, is an
internationally recognized approach to music education from the early age, developed by Hungarian
composer and ethnomusicologist Zoltdn Kodaly (1882-1967), collector of folk songs along with his
colleague Béla Bartok. Kodaly’s philosophy of education was based on the folk music as our mother
tongue. Children learn musical and movement patterns as readily as readily as they learn language.
The entire first volume of the monumental collection Hungarian Folk Music is devoted exclusively
to the music and games of children (Kodaly, 1951). The methodology was developed over a number
of years by Kodaly’s associates: the overall pedagogical and didactic framework devised for children
of the kindergarten age between three and six was elaborated by his pupil Katalin Forrai.

Photo 2. Katalin Forrai (1926-2004)

Age-Appropriate Standards in Music and Dance Education

With playing regarded as the most important activity for children of the kindergarten
age (58), Forrai’s age-appropriate progressive preschool curriculum and material are based on the
naturally occurring, simple melodic motives found in rural singing games and traditional rhymes,
developed and handed down for centuries in the oral tradition (Forrai, 1988). They an ideal vehicle
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for early musical training because of their short forms, their simple rhythms in duple meter (2/4
or 6/8) consisting entirely of quarters and eighth notes, their simple pentatonic melodies within a
limited, six-note range and their simple language (Chosky 1999, p. 2). In singing games singing
and movement are an integrated whole. In order to preserve the unity of song and movement, singing
should never be separated from movement.

The development of singing and dancing skills in the kindergarten grows out of the child’s
desire to imitate. Therefore, the teacher should provide a good model by singing with good intonation,
exact articulation, correct pronunciation and obvious pleasure.

According to Forrai’s progressive preschool methodology the “main pedagogical value of
games lies in the shared enjoyment and natural group feeling they create ... the joy of singing, the
pleasure of the game and the group experience.”, therefore in the selection of the pitch range, the
melodic motives and the game format a child developmental approach is used, introducing skills
and practicing regular beat, rhythm and melody, tempo and motivic structure in accordance with the
capabilities of the child.

The teacher must know the particular developmental characteristics of the age groups three,
four and five, and choose games commensurate with the children’s level of perception and their
social and phsycal skills.

3-year-olds not always understand the exact meaning of the words, therefore body language
is very important to them. The presence of a confident and loving adult is necessary for them to feel
secure. With three-year olds you should choose thymes and games which an adult can play with the
children, lap games and games which involve standing or sitting in a circle so that regular beat can
be experienced through movements done while the child remains in the spot, with playful imitative
movements and simple role games.

4-year olds are more social, they enjoy taking part in games and singing. Their perception is
quicker and their attention span is longer. They are surer in their movements, they can already walk
in circle and adjust to one another. Their circle games can entail more complex movements (clapping,
changing directions, walking with partners) and more complex formats, like spirals. Walking is
particularly useful for feeling the beat, tapping or clapping to perform the rhythm.

5-year-olds are self-confident, bold and more creative. They can feel the beat even while
walking or moving silently. They are able to play games with more complicated movements (longer
lines, lines passing several gates, double circles, changing partners), and more characters. They can
maintain or change a tempo.
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Photo 3. a spiral formed Transylvanian Gyimes Csango chain dance /héjsza/ in common with the
audience in the finale of a children’s creative drama The Herd Looking for his Sheep performed at
the 2nd Zabola Dance Camp, 2013

Forrai warned, that with these games (or simple children’s dances, originally played by
adolescents, you cannot expect preschool children to be able “to cope with adolescents with such
wonderful grace. Learning the difficult steps would detract too much from the spirit of play... In
children’s games we should be content with simpler dance-like movements and less complex floor
patterns.”

Age-appropriate standards for early dance education based on Forrai’s methodology, and
similarly emphasizing the unity of rhythm, text, movement and music, were elaborated by dance
pedagogue and choreographer Jolan Foltin (1989, 2007) a founder of the Hungarian Tanchaz
Method, a Hungarian model for the transmission of intangible cultural heritage, selected in 2011 on
the UNESCO list of Best Safeguarding Practices, and dance pedagogue Sandor Timar (1999), their
associates and pupils (Budainé, 2011).

Semantic Reconstruction of Folk Nursery Rhymes and Singing Children’s Games in
the Context of Fairy Tales

Asrevealed by ethnographers, nursery rhymes, children’s songs and singing games, represent
the most ancient, prehistoric layers of our cultural heritage. Songs intervowen with movement are
a much more ancient and complex phenomenon than songs in isolation (Kodaly 1951, XIV.) They
often preserve the remnants, of traditional adult customs and rituals at tuning points of life and
seasons and of ancient rites to enhance fertility or to ward off evil.

Though their original meanings have faded in certain cases, and some texts, therefore, seem
to be incomprehensible, our nursery rhymes have been preserved and endorsed also by the youngest
generations — Katalin Forrai’ s radio programmes for preschool children between 1953-1988 have a
great share in their popularity and they are still well known and popular.
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On the evidence of ethnographers’ studies tracing back to their original meanings and
functions, these miniature pieces of folk poetry offer themselves to be contextualized (Bali, 2012),
re-arranged with the help of the involved symbols into thematic entities: into fairy tales, tales along
the ‘hero’s journey’ (Campbell, 1949). This way hidden semantic layers of these minor pieces of folk
poetry can be detected and their meaning will become clear and evident.

Traditional pieces of folklore preserve a consistent code system of symbols corresponding to
a collective cosmic, organic worldview, based on in the happy, mythic harmony of cyclicity (Tanczos,
2007, p. 394). This archaic code system of symbols preserved by folklore is becoming more and
more difficult or even impossible to be decoded by people of the modern world, therefore it may
be gradually disintegrated and, in the end, completely forgotten. It, however, should be consciously
safeguarded as a special treasure that can help alienated man and atomized society find back to the
»Qreat Story” neglected by postmodern philosophy, to the lost harmony, to safe supports in a safe,
natural, organic system of values and a natural. Collective ethics based on the order of the universe
(Harangozo, 2014, p. 80).

As folklorists pointed out, pieces of folk poetry of the same historic layer represent the same
coherent world view. On the basis of this traditional coherent system of symbols, the minor pieces
of folk poetry can be reassembled along the pattern of fairy tales like pieces of a broken mirror, or
pieces of a jigsaw puzzle fallen apart. In the reconstructed synthesis of folk genres in the context of
fairy tales, also the seemingly absurd, ‘nonsense’ texts of nursery rthymes and children’s singing
games can re-gain their original meaning, as previously revealed by ethnographers in expert studies.
By this method of contextualization, however, they can be evidently, re-interpreted”, their meanings
“re-elucidated”, without uncoding their symbols. So, within fairy tales, the meaning of these minor
pieces of folk poetry will become evident and clear also for children.

The semantic reconstruction of folk nursery rhymes and children’s singing games in the
context of fairy tales on the basis of ethnographic studies has been initiated by the child creative drama
program Szerelemcsiitortok dobszerda (Love Thursday, Drum Wednesday)’by child psychologist
Klara Korzenszky (2012).

3 The refrain of a singing game, which mentions three days of the week in reverse order (Friday, Thursday, Wednesday).
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szerelemcsitortok
szerda

Korzenszky Kldra
Eredics David

Kélloy Molndr Péter
Bolya Mdtyds
Salamon Soma
$6ndorgd egyittes

Photo 5. Klara Korzenszky s CD

Her CD has been featured as the ,,perhaps most accurately compiled folklore-based CD for
children in Hungary so far” (Bali 2012).

The pattern of Hungarian fairy tales usually follows the pattern of the hero’s journey defined
by Joseph Campbell: A hero ventures forth from the world of common day into a region of supernatural
wonder: fabulous forces are there encountered and a decisive victory is won: the hero comes back
from this mysterious adventure with the power to bestow boons on his fellow man*“(Campbell, 1949,
23). He faces severe challenges, tasks and trials, either alone or with assistance, for which he achieves
a great gift which may be used to improve the world.

In creative drama or interactive concert performances, major characters of the fairy tale
(prince, princess, assistants — ie. the mythological smith or the magic horse -- dragon, fairies),
scenes (palace, house, field. wood, orchard, church) and situations (rape of the princess by the
dragon, captivity in the underworld, fight with the dragon, proposal, engagement, wedding) can
be represented by simple, appropriate nursery rhymes, games or songs. In the compilation of the
material we drew on folklore studies by Klara Gazda (2000, 2003), Marcell Jankovics (1996), Istvan
Szdcs (1972), Imola Kiillés (1980), Zoltan Moser (1997), Karoly Falvay (2001).

Further Exploitation of Contextualized Folk Rhymes and Singing Games in Preschool
Development

This synthesis of nursery rhymes, songs, games and fairy tales, where tale situations and
heroes can be represented by simple, appropriate nursery rthymes or songs can be successfully
exploited by psychology in the wake of Bettelheim‘s The Uses of Enchantment. The Meaning
and Importance of Fairy Tales (1976), tale therapy (Boldizsar) and infant psychodrama (Kende)
practice and infant creative drama (Gabnai) in the wake of Slade, approaching games and fairy tales
from the semantic side, from their symbolic contents. They emphasize the emotional and symbolic
importance of fairy tales for children, in explaining core life concepts, intrinsic human flaws and
universal problems in symbolic terms. With their optimism, with light defeating darkness, good
overcoming evil, with the protagonist overcoming hardships and winning a reward fairy tales they
not only transmit moral values but also provide a useful guide for children to face life and to cope
with the world.

With the help of these minor genres, fairy tales can be recollected and re-played in an easy
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and especially attractive way. Through nursery rhymes, games, folk songs and tales, a familiar
story can be evoked, retold and replayed. This model offers children the possibility of projecting
themselves into a magical world and to express themselves emotionally through dramatic self-
presentation before they possess command over language in order to increase self-awareness, self-
esteem and appreciation of others. The magic is woven from the threads of tales that preserve an
image of the world derived from the natural order, offering us all guidance and a sense of security.
This kinaesthetic approach of creative play with singing and dancing involving both hemispheres
(Kun, 2012) not only encourages their imagination and individual expression but also develops their
fine and gross motor skills. Active participation in the community helps children mature physically,
emotionally, cognitively and socially.

Nursery rhymes and games well-known from fairy tale creative dramas with singing games
can hence serve for children as a considerable support in emotionally difficult situations to overcome
their difficulties and they can be exploited in development and therapy.

The Importance of Folk Nursery Rhymes, Singing Games and Children’s Songs in
Safeguarding the Continuity of Our Linguistic and Cultural Tradition

The preservation of our nursery rhymes and singing games representing, as seen above,
the most ancient, prehistoric layers of our cultural heritage, is of preeminent importance also from
the point of view of the safeguarding of our cultural heritage. As also pointed out by UNESCO on
the occasion of the International Mother Language Day, 2015, “Languages are the most powerful
instruments of preserving and developing our tangible and intangible heritage. All moves to
promote the dissemination of mother tongues will serve not only to encourage linguistic diversity
and multilingual education but also to develop fuller awareness of linguistic and cultural traditions
throughout the world and to inspire solidarity based on understanding, tolerance and dialogue”
(UNESCO 2015).

According to the message of Message from Ms Irina Bokova, Director-General of UNESCO
on the occasion on 21 February 2015, “International Mother Language Day is a moment for all of us
to raise the flag for the importance of mother tongue to all educational efforts, to enhance the quality
of learning and to reach the unreached”’(Bokova, 2015).
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