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Educational drama prioritizes the participation of students to education process,
and increasing the feelings of empathy and tolerance during this process and the
way of creating original educational environments in line with the contributions of
each learner. For this reason, the flourish of constructivist educational philosophy
increased the advocators and practitioners of drama in education. In this manner,
this study searches for answer to the question of whether this course is dealt with its
own creative functions or regarded as any theoretical course referring the drama as
an art form. To this end, the researcher designed a Likert type questionnaire serving
to measure the students’inclination towards drama as a creative or an artistic form.
Following the validity and reliability stages of the instrument, it was administered
to 65 students in the department of ELT. All the subjects were attending the drama
course given to them in 2014-2015 academic year in fall term. Next, descriptive
statistical measurements in SPSS programme were conducted to analyse the related
data. These statistical procedure was assured with qualitative data gathered
through interviewing some of these students. The results of the study uncovered that
the related course was given to students in the form of any pure theatrical course
aiming to inform students about the birth and development of theatre by ignoring the
recommendations of Higher Board of Education.
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Egitimde dramanin oncelikleri egitim siirecine ogrencilerin katilmast ve bu siire¢
icerisinde égrencilerin hosgorii ve digerkamlik duygularimin artirilmast ve 6grenme
stirecinde bulunan her bireyin katkilariyla ézgiin egitim atmosferlerine giden yollarin
yaratilmasidir. Bu nedenle, yapilandirmaci egitim anlayisimin gelismesi egitimde
dramamn  uygulayicilarint ve savunucularini artirmistir. Bu arastirma, drama
derslerinin kendi yaratici islevleriyle mi ilgili yoksa teorik bir ders ve bir sanat
formu olarak dramanin tiyatroyla mi ilgili olup olmadigi sorusuna cevap bulmaya
calismaktadwr. Arastirmact tarafindan, ogrencilerin dramaya olan egilimlerin bir
sanat formu olarak mi yoksa yaratict drama olarak mi oldugu ol¢mek icin Likert tipi
bir élgme aract tasarlanmisti. Olgme aracimn gegerlilik ve giivenilirlik asamalarin
takiben olgek, Ingiliz Dili Egitimi anabilim dalindan 65 égrenciye uygulanmistir.
Arastirmadaki biitiin katiimcilar 2014-2015 egitim ogretim yilinin giiz déneminde
verilen drama dersine katilmiglardir. Daha sonra arastirma verileri SPSS programinda
bagiml érneklem t-testi ile analiz edilmis ve drama derslerine katilan égrencilerden
bes tanesiyle yari yapilandirilmis goriismeler gerceklestirilmistir. Arastirma sonuglart,
ogrencilere verilen drama derslerinin Yiiksek Ogretim Kurulu’nun onerilerinin aksine
ogrencilere tiyatronun dogusu ve gelisimiyle ilgili bilgi vermeyi amaglayan tiyatroya
ait bir ders bi¢imi olarak algilandigini ortaya ¢ikarmuistur.
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Introduction

The history of educational drama goes at least one hundred years back in England (Wagner,
1998). Harriet Finlay Johnson, as an English teacher, paved the significant steps in using the drama
as an instructional method especially in the field of English language teaching (Adigiizel, 2013).
Drama has also broadened its area of utilization in education with the contributions of John Dewey’s
views transforming the educational philosophy of those days. Afterwards, the researchers such as
Henry Caldwell Cook, Peter Slade, and Brian Way contributed considerably to related field with
their studies. However, the views and practices of Dorothy Heathcote has become one of the most
important means for integrating drama to educational studies, therefore more people and countries
began to show interest in drama in education (Saglam, 2003). In this manner, Australia and New
Zealand tried to give required importance to drama in education following the leadership of England
and USA. However, these studies did not find the deserved interest in Turkey till the last decade of
twentieth century. Although some leading studies attempted to be realised at the end of the Ottoman
Empire, desired results were not reached. The foundation of the Republic in Turkey and the reforms
made in the education system facilitated the necessity of integrating drama into educational system,
and thus modern education plan tried to give due place to drama in the education (Adigiizel, 2013).
Moreover, the researchers such as Selahattin Coruh and Emin Ozdemir contributed much to the
improvement of drama in educational studies in the context of Turkey with the second half of
twentieth century (San, 2006).

On the other hand, the inevitability of using drama in educational studies was realised in line
with the changing conditions of world. Therefore, drama has been accepted as an educational method
in creating the individuals questioning the nature of events. Moreover, the process of replacing
teacher centred education system with the learner centred one increased the interest in drama and
its usage in education. For this reason, both the Ministry of National Education and the Higher
Education Council included the course of drama to related curriculums (Adigiizel, 2013). However,
this positive action did not reverse the events in a short period, yet it is certain that drama established
its own place in educational field. This may also be observed by means of the increase in scientific
studies conducted on drama and education relationship.

As to the conducted studies on educational drama and incorporating into curriculum,
Anderson & Donelan (2009) try to draw attention to educational drama courses, and they also stated
that these courses are gaining more importance in Australia and it is also supported financially
by the government. In addition, it is emphasized that drama in education takes part in the related
curriculums in some regions of Australia and it is practiced professionally. However, this study does
not discuss beyond the historical development of drama in education in Australian context and the
general attitude towards these courses.

On the other hand, O’Toole, Stinson, & Moore (2009) produced a special book dealing with
the historical struggle between curriculum and drama in England and Australia. They remark that
although drama was not taken into consideration till 1960s, it began to find place in educational area
with the development of communicative language teaching method. However, the struggle between
curriculum and drama did not let drama taking place in the curriculum. This study specifically
focuses on the function of drama as an art form or as an educational method used by the instructors.
It is also indicated that drama is incorporated into the curriculum with its literary, educational and
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social-psychological features.

Pitfield (2011) carried out her study in the context of the course of educational drama
incorporated into the English curriculum in 1989, and the views of students and teachers of English
about the mentioned situation. This study asserts the requirement of classifying drama as an art
form and an educational method. The teachers of drama, participating the study, claimed that the
educational drama courses executed by English teachers are disrespectful against the nature of drama.
However, English teachers indicated that while using drama in their lessons the focus of the course is
heavily established on the artistic role of drama rather than its educational feature. Consequently, this
study contributes to the related literature by putting emphasis on the necessity of providing balance
between drama and English. This balance may be established by prompting English teachers to
attend educational drama seminars and stay focused on language teaching principles during lessons.
However, this study has actually been conducted on the relationship between drama and English as
the first language, its contribution to second language literature would be limited.

When looking at the studies done in different disciplines in Turkey, the number of the studies
is not low. Yet, it is certain that we are still behind Europe and English speaking countries such as
USA and Australia. The basic reason for such a situation is the powerful dramatic tradition located in
England; Australia and USA to whom transferred from England.

It is significant that the number of studies, done in graduate level regarding the relationship
between drama and English language teaching, is very low. For example, Kara (2009) searched
for the usage of drama in both National Education Institute and Higher Education. The sample has
been determined as the students of undergraduate students, attended the drama courses before, of
English Language and Teaching and German Language and Teaching departments in one of the
Turkish universities. Moreover, a number of teachers are selected as sample representing the National
Educational Institute. The result is interesting: While the Institute of National Education pays the
required attention to drama courses and gives the sufficient hours of lessons to educational drama, the
situation is the vice versa in the related university. In addition, the researcher specifies some troubles
in the practice of drama courses in the university context.

On the other hand, the studies conducted in the other fields regarding educational drama
give some hints related to the views of students and instructors with regard to the efficiency of
drama courses. In this sense, Cetingdz (2012) indicated that the self-efficacy of the students in the
department of pre-school education is sufficient towards using drama as an educational method.
However, this self-efficacy seems changes through the classes and the gender as a result of the
interviews done with the students and instructors of educational drama courses. Through reaching
these results, the researcher planned her study in correlational and case study designs by using both
quantitative and qualitative designs. She applied a questionnaire regarding the influence of creative
drama on self- efficacy for students, and she then interviewed some of these students.

In one another study, Tarman and Kuran (2011) conducted their study based on the views
and attitudes of students regarding the drama courses in the department of Social Sciences Teaching.
They also conducted their study in mixed type of design through gathering both quantitative and
qualitative data. For this reason, they prepared questionnaire and interview questions concerning the
creative drama. All of the students attended drama courses before. The study revealed that many of
the students indicated the efficiency of drama courses in the contributions of drama courses to both
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their career and personal development.

Kirmiz1 and Akkaya (2009) intends to draw attention to the difficulties encountered in
the undergraduate curriculum of Turkish Teaching departments. The important result of this study
regarding our research is the positive views of students and instructors towards drama in education
courses. However, they also stated that these courses are not wholly integrated into the curriculum
due to some problems of technical and practical such as the inadequacy of instructors in drama
pedagogy and the lack of special drama classes.

To sum up, it has been determined that although there are some studies regarding the
evaluation of drama in education courses in some other fields apart from English Language and
Teaching departments, there is not similar studies done in English departments. This is an important
issue for both the efficiency and improvement of drama courses in this field. In addition, the prior
studies mostly dealt with the relationship between drama and self-efficacy, speaking skills, motivation
and vocabulary teaching, thus evaluating drama courses regarding their practicability has not been
investigated. For this reason, this study will investigate how the course of drama is approached in the
department of English Language and Teaching in the context of Ataturk University.

Purpose of the Study

This study aims to investigate how the educational drama course is conducted in the department
of ELT. In this regard, this study will deal with whether this course is carried out in line with the
principles of creative drama or theoretical drama. While creative drama has been recommended by
the Higher Board of Education of Turkey, theoretical drama may find place in departments regarding
this course. For this reason, the research questions are as follow:

1. What are the views of students towards the course of drama in education concerning
whether it is creative or theoretical?

2. Would the course achieve the objectives of drama in education courses determined by
Higher Board of Education of Turkey?

Limitations

This study was conducted in Atatiirk University, the department of English Language
Teaching. In this manner, the results of this study is limited to the students of ELT department and
the ones having taken educational drama course in Atatiirk University.

Method

Research Method

This study has been designed in the descriptive research methodology because the very aim
is to put forth the current situation of drama course in line with the views of students. The goal of
descriptive studies is to generate basic knowledge regarding any topic or present the current status
in a simple way (Mcmillan & Schumacher, 2014). To this end, a questionnaire was designed by the
researcher to detect the views of students concerning the content of drama course.
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Sample

The subjects of this study involves the undergraduate students enrolled in ELT department of
Atatiirk University. Moreover, the subjects were chosen from the ones taking the course of educational
drama. There were totally 65 students contributing the study, and 51 of these students were female
while 11 were male. Their ages changed between 20 and 30, and most of them were younger than 25.

Instruments

The researcher designed a questionnaire titled as “Drama Course Awareness Questionnaire”
to measure the views of students. This instrument involved 30 items following the process of factor
analysis and reliability test. The questionnaire was conducted in Likert type scale and the answers
were grouped as “strongly agree (5), agree (4), neutral (3), disagree (2) and strongly disagree (1)”.
The items of the instrument were generated through reviewing the related literature, and then
the researcher took the suggestions of experts regarding the construct validity of questionnaire.
Following the required changes done by explorer, the questionnaire were administered to students to
determine the validity of measurement device. In this regard, four of the items were excluded from
the instrument as they had some factor value less than .50. In addition, the Cronbach Alpha reliability
value was measured as .089 showing a reliable conclusion (Field, 2009). On the other hand, to
analyse the statistical results, SPSS program was used by the researcher. Descriptive statistics were
mainly administered to analyse the data.

Findings

The results were analysed conducting descriptive statistical measurements. By doing so, the
means of theoretical and creative items were calculated and the means of each item were obtained.
According to descriptive statistics, the means showed that there is a significant difference between
theoretical drama and creative drama results regarding the views of students. This also referred
that students had knowledge about theoretical drama more than creative one. Moreover, the most
significant items were as follow: The first item regarding the theoretical drama is “The plays related
to English literature are dealt with in drama course.” The 38.5 percent of the subjects rated “agree”
choice and 35.4 percent drew strongly agree choice. Totally it becomes a positive answer of 73.9
regarding this item. In addition, the next item serves to measure the creative drama: the course
of drama involves creating activities based on the personal experiences of participants. This item
gives indicating information concerning students’ lack of knowledge of creative drama because 63.1
percent responded as strongly disagree and disagree, and if we add the neutral answers the ratio
increases to 86.2. What is more, one more item referring to creative drama is; “the course of drama
prioritizes the activities created through improvisation”. The result shows that 90.1 percent of the
participants preferred strongly disagree, disagree and neutral choices. The item “the evaluation is
done through written examination in drama course” obtained 75.4 percent of strongly agree and
agree choices. Additionally, the subjects responded the item of “drama course gives information
about the types of character” totally 86.2 percent of agree and strongly agree responses. The last item
to be dealt with is “a drama play includes exposition, rising action, climax, and falling action and
resolution sections”. This item was rated agree and strongly agree by 93.9 percent of the subjects.
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Table 1. Means and Standard Deviations

Mean N Std. Deviation
Theoretical 3.8298 65 .54794
Creative 2.6978 65 70652

On the other hand, qualitative data was also gathered by means of conducting semi-structured
interviews with some of the students. The analysis of qualitative data assured the quantitative
data results by indicating the theoretical way of this course. One of the students uttered following
concerning this situation:

The course was mostly utilized through lecturing. We learned about the
birth and development of drama and its types. We also got information
about some prominent playwright and their plays.

In addition, learners stated that the course was mostly controlled by lecturer, and they only
had participated course by means of little discussion sessions.

I could not participate to course apart from asking some questions.
Sometimes, lecturer was asking questions and waiting for answers. [ wish
we had participated explicitly.

However, the interesting point is some one of the students stated that she used drama in one
of her presentation, and she liked it much. Yet, she performed this presentation not in drama course
but any other one. In addition, some students uttered the efficiency of drama in incorporating learners
to learning process as a result of their some little experiences. Whereas, they did not have any chance
furthering this feeling and experience in the course of drama.

Discussion

The Higher Board of Education in Turkey included educational courses into the curriculum
of ELT departments in 2007. However, this decision would bring itself some misunderstandings
and misapplications because both the instructors and the students were unaware of educational
drama. In this regard, our study aimed to uncover this case in the department of ELT. The results
was not surprised because the students had more knowledge about theoretical drama compared to
educational one. This somewhat refers that the related course was carried out in theoretical dramatic
tradition. Indeed, this situation is more or less similar in the other departments of education faculties
when looking at previous studies. Tutuman ve Demirtas (2013) dealt with the drama performing
procifiency of Turkish language teachers, and they concluded that there are some problems regarding
the related point due to the lack of efficient drama courses in undergradute level. It is also stated
that the more successful teachers in educational drama expressed that they participated the private
courses or in-service training concerning drama, and this enhanced their knowledge towards drama.
In this manner, undergradute education has little effect on the knowledge of teachers regarding drama.
Additionally, in one another study conducted by Ozkan, Sahbaz, & Tiifek¢ioglu (2011) concerning
the views of students towards drama course given in Turkish Langauge Education departments. The
results showed that althought students believe in the necessity and practicability of this course in
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their educational and social life, they state negative opinions regarding the content of the course,
related materials and application. This case indicates that students would take this course without
experiencing sufficient application but the theory was probably prioritised. Yazict & Demircioglu
(2013) carried out a similar study referring the department of pre-school education. They somewhat
reached the similar results indicating the lack of proficiency regarding the instructor, the classes and
the devices required for drama courses such as cushions. One more striking result is the necessity of
instructors having theatrical and dramtical knowledge to be able to administer drama courses. What
is more, Bas¢1 & Giindogdu (2011) also confirmed the positive aspects of drama in education such as
bridging empathy among students, forcing them to participate the lesson and making themselves feel
confident. However, all these behaviours may be gained in appropriate classes for drama education,
and sufficient material required for the course. Although this study presents more positive results
regarding the former ones, there are still similar problems regarding the applicaility of the lesson and
the required physical conditions. To sum up, although the course of educational drama was added to
the curriculum assuming it would be given as creative drama, the subjected students did not expose
such kind of course.

Conclusion

Drama is used by the educationalists for more than one hundred years in Europe and
America. This way of teaching does not only prompt students to participate the education process,
but also enrichens the educational environment. In line with these goals, drama was added to the
curriculum of the departments of education faculties and expected them to give this course regarding
the conditions detemined by Higher Board of Education of Turkey. However, the studies done so far
do reveal that there are some overlooked and misapplied things concerning the educational drama
courses (Base1 & Gilindogdu, 2011; Tarman & Kuran, 2011; Kirmiz1 & Akkaya, 2009; Tutuman &
Demirtag 2013). These problems are ranked such as follow: Instructors’ lack of knowledge towards
creative drama; the insufficient physical conditions of universities such as lack of any special drama
class; the lack of training programmes referring to drama such as in-service teachings. Taking all
these insufficient conditions into consideration, it is clear that drama course is not paid attention as
much as it requires. It is rather considered as any theoretical course requiring only books and classes.
However, the reality says that professional training is required to give this course and the more is it is
nature requring creative and fresh ideas and actions stemming from the teacher and learners.
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Appendix 1: The Awareness Questionnaire of Drama Course

Drama Dersi Farkindahk Anketi
Degerli Arkadaslar,

Bu anketin amaci almis ya da almakta oldugunuz drama dersinin igerigine yonelik olarak, goriisleriniz
hakkinda bilgi edinmektir. Drama dersi igerigi géz oniine alinarak hazirlanmis olan maddelerin, aldiginiz drama
dersi dogrultusunda yanitlanmasi ¢caligmamizin saglikli bir sekilde yiiriitiilmesi agisindan oldukg¢a 6nemlidir.
Anketi 1 (Kesinlikle Katilmiyorum) ile 5 ( Kesinlikle Katiliyorum) arasi degisen degerlerden sizin i¢in en
uygun olanini isaretleyerek cevaplayabilirsiniz. Zaman ayirip ¢alismamiza katki sagladiginiz igin tesekkiir
ederim.

Ars. Gor. Onur Topaloglu

onur.topaloglu@atauni.edu.tr

1. Cinsiyet ( ) Bay ( ) Bayan
2. Yas () 18-25 ()26-30 () 30 ve tizeri
- g £ £
=g = |§E |2 |2z
= > > 2 Q = Q
EE-|F|E~|E|EE

1. Drama dersinde Ingiliz edebiyatia ait oyunlar ele alinr.

2. Drama dersi, drama kavramlarinin 6gretilmesini
igermektedir.

3. Drama dersi 6grenenin merkezde oldugu, 6gretmenin ise
rehberlik ettigi bir derstir.

4. Drama dersi, katilimeilarin tecriibelerine dayali etkinliklerin
olusturulmasini igermektedir.

5. Drama dersi rol yapma, rol oynama ve dogaglama terimleri
arasindaki farklar1 6gretmektedir.

6. Drama dersi, dogaclama ile olusturulan etkinlikleri 6ne
¢ikarmaktadir.

7. Drama dersi, bir oyunu analiz ederken, oyun yazarinin
hayatinin, ilgili dénemin ve edebiyat akiminin géz 6niine
almmasi gerektigini 6gretmektedir.

8. Drama dersi, dramanin tarihsel gelisimi hakkinda bilgi
vermektedir.

9. Drama dersi dramaya iligkin edebi akimlar (6rn. Klassizm)
hakkinda bilgi vermektedir.

10. Drama dersi, katilimeilarin yasantilar: dogrultusunda
olusturduklar1 roller yoluyla birbirlerini degerlendirmelerine
imkan vermektedir.

11.Drama dersinde degerlendirme yazili siav yolu ile
gerceklestirilmektedir.

12. Drama dersine gore, drama taklide (mimesis) dayali bir
etkinliktir.
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13.Drama dersine gore bir drama etkinliginde seyirci yoktur,
herkes katilimcidir.

14. Drama lider, katilimcilar, mekan ve konu bilesenlerinden
olugmaktadir.

15. Drama dersine gore, drama sanatsal bir etkinliktir.

16. Drama dersi egitim metodolojisi yoluyla 6grencilere grup
olma becerisini kazandirmaktadir.

17. Drama dersine gore, bir drama oyununun sahnelenmesi igin
sahneye gereksinim duyulmaktadir.

18. Drama dersine gore, bir drama etkinligi mekan
gozetmeksizin her yerde sahnelenebilmektedir.

19. Drama dersine gore, drama etkinliklerine katilmak herhangi
oyunculuk yetenegi gerektirmez.

20. Drama dersi ele alinan metinler yoluyla elestirel diigiinmeyi
kazandirmaktadir.

21. Drama dersi her katilimery1 esit gorerek, demokratik bir
0grenme ortami saglamaktadir.

22. Drama dersi 6grenciye sesini ve viicudunu iletisimde daha
etkili kullanmas1 hususunda katki saglamaktadir.

23. Drama dersi, 6grencilerin Shakespeare ve Marlowe ... gibi
edebi kisilikleri tanimasini saglamaktadir.

24. Drama dersinde dramatik metinler yoluyla 6grenciler edebi
ifadelere agina olmaktadir.

25. Drama dersi, 6grencilerin farkli rolleri deneyimleyerek
empati becerilerini gelistirmelerine katikida bulunmaktadir.

26. Drama dersi, karakter cesitleri (protagonist, antagonist ve
foil karakter) hakkinda bilgi vermektedir.

27. Drama dersi, bir komedyanin (komik oyunun) siradan
insanlarin deneyimlerini ele aldigini 6gretmektedir.

28. Drama dersi, trajik bir oyunun iist siniftan bir bireyin
diististinii konu aldigini 6gretmektedir.

29. Drama dersi, bir drama etkinliginin 1sinma, canlandirma ve
degerlendirme asamalarindan olustugunu 6gretmektedir.

30. Drama dersine gore, bir drama oyunu exposition, rising
action, climax, falling action ve resolution (denouement)
boliimlerinden olugsmaktadir.
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