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In this study, the effect of Future Awareness Psychoeducation Program on the career
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and control groups. Career Exploration Scale, Decision Making Skills Scale for Primary

School Students and Socio-Demographic Information Form were used to collect the
data. After the pre-test measurements, the Future Awareness Psychoeducation
Program was applied to the students in the experimental group by the researcher for
four weeks and one session per week, each session consisting of 40+40 minutes,
totalling 80 minutes between February and March 2023. During this period, no group
sessions or activities were conducted with the control group, and only the pre-test and
post-test were administered to the students. Wilcoxon Signed Ranks Test and Mann
Whitney U Test were used to analyse the data. The results of the study showed that
there was a meaningful difference between the pre-test and post-test scores of the
experimental group students in favour of the post-test scores. It was also found that
there was a meaningful difference between the post-test scores of the experimental
and control groups in favour of the experimental group. At the same time, a follow-up
test was applied to the students in the experimental group two months later and it
was determined that the difference between the post-test and follow-up test mean
scores was not meaningful. Accordingly, it can be stated that the Future Awareness
Psychoeducation Program had a significant impact on students' career exploration
behaviours and decision-making skills scores and this effect continued in the follow-up
measurements. The findings reveal that the Future Awareness Psychoeducation
Program is effective in supporting students' career development.
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Research Article

“BILSEM Gelecek Farkindaligi Psikoegitim Programi”nin ilkokul 4. Sinifa
Devam Eden Ozel Yetenekli Ogrencilerin Kariyer Kesfi Davranislari ve
Karar Verme Becerileri Uzerine Etkisi

Makale Bilgisi Oz

Bu arastirmada, Gelecek Farkindaligi Psikoegitim Programi’nin ilkokul 4. sinifa devam

DOI: 10.14812/cuefd.1524385 eden ozel yetenekli 6grencilerin kariyer kesfi davraniglari ve karar verme becerileri

Makale Gegmisi: Uzerine etkisi incelenmistir. Aragtirmanin ¢alisma grubu, Bilim ve Sanat Merkezinde
Gelis 29.07.2024 (BILSEM) destek egitim programlarina devam eden ilkokul 4. sinif toplam 24
Diizeltme 08.04.2025 ogrenciden olugsmaktadir. Bu galisma, deney ve kontrol gruplu 6n test, son test ve
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Kabul 15.04.2025 izleme testi modeline dayal yari deneysel bir arastirmadir. Verilerin toplanmasinda
Kariyer Kesfi Olgegi, ilkokul Ogrencileri igin Karar Verme Becerisi Olcegi ve Sosyo-

Demografik Bilgi Formu kullanilmistir. On test 8lgiimlerinin ardindan deney grubundaki
ogrencilere Subat-Mart 2023 tarihleri arasinda Gelecek Farkindaligi Psikoegitim
Programi, dort hafta ve haftada bir giin olmak lzere 40+40 toplam 80 dakika olarak
arastirmaci tarafindan uygulanmistir. Bu siire icerisinde, kontrol grubuyla herhangi bir
grup oturumu ve etkinlik yapilmayip, 6grencilere sadece 6n test ve son test
uygulanmustir. Verilerin analizinde Wilcoxon isaretli Siralar Testi ve Mann Whitney U
Testi kullaniimistir. Arastirmanin sonucunda deney grubu &grencilerinin 6n test ve son
test puanlari arasinda son test lehine anlamli bir farkin oldugu gérilmdistir. Ayrica,
deney ve kontrol grubunun son test puanlari arasinda deney grubunun lehine anlamh
bir farklihgin olustugu bulunmustur. Ayni zamanda deney grubundaki 6grencilere iki ay
sonra izleme testi uygulanmis ve son test ile izleme testi puan ortalamalari arasindaki
farkhihgin anlaml olmadigi tespit edilmistir. Buna gore Gelecek Farkindaligi Psikoegitim
Programi’nin 6grencilerin kariyer kesfi davraniglari ve karar verme becerisi puanlari
Uzerinde anlamli bir etki yarattigi ve bu etkinin izleme &lglimlerinde de devam ettigi
belirtilebilir. Elde edilen bulgular Gelecek Farkindaligi Psikoegitim Programi’nin
ogrencilerin kariyer gelisimlerini desteklemede etkili oldugunu ortaya koymaktadir.

Anahtar Kelimeler:
BILSEM

Ozel Yetenekli Ogrenci,
Kariyer Kesfi,

Karar Verme Becerisi,
Psikoegitim Programi.

Arastirma Makalesi

Introduction

Efforts and discussions on the definition of intelligence have been going on for many years. The main
reason for this is that intelligence has a multidimensional and complex structure that cannot be limited
to a single definition or theoretical framework. Depending on the researches and findings on
intelligence, many different definitions and theories have emerged and this situation has also affected
the understanding of giftedness (Leana-Tascilar & Kanli, 2014). In Turkey, the Ministry of National
Education has preferred to use the term “special talent” instead of giftedness since 2013 (Ministry of
National Education [MoNE], 2013). Talent is defined as “the quality of an individual's ability to
comprehend, perceive or do something, power, ability” (Turkish Language Association [TDK], 2023). A
gifted individual is defined in the Special Education Services Regulation and Science and Art Centers
Directive as “a person who is ahead of his/her peers in the fields of art, creativity, learning and
leadership, understand abstract ideas, has special academic abilities, likes to act autonomously in line
with his/her interests and exhibits high-level performance” (MoNE, 2018; MoNE, 2024). Today, it can be
stated that gifted individuals show success in different areas such as academic competence, showing
creative behaviors, having leadership qualities, having the ability of invention and discovery, talent in
social relations and visual arts, and sports talent (Ozbay, 2013).

The education of gifted students is an issue that is emphasized in developed countries providing
gifted students with the right and appropriate education and directing students in this way provides
important contributions to both their countries and society (Citil, 2018). Every country supports its
gifted students through various methods of identification and supports them with unique education
programs. In recent years, more attention has been paid to the education of gifted students in Turkey as
well as around the world. In Turkey, gifted students continue their activities for support education in
science and art centers (BILSEM). BILSEMs, which were opened as educational institutions affiliated to
the General Directorate of Special Education and Guidance Services of the Ministry of National
Education, are centers where gifted students continue their activities for support education out of
school. In these centers, students who attend formal education institutions and are also diagnosed as
gifted in the fields of music, art and general mental ability are offered support education to develop
their talents.

According to studies conducted with gifted individuals, it is seen that these individuals complain
about many problems related to social, emotional, and professional development at school or in the
community (Chen & Wong, 2013). Some gifted students may experience indecision about their
educational and career choices and may make choices that are not compatible with their career
interests (Leung, 1998). According to Kurt (2016), in order to address the career counseling needs of
gifted students, it is necessary to first understand the characteristics and needs of gifted students and
their relationship with the career planning process. Considering the education process, it is seen that
BILSEMs contribute to the career planning of gifted students regarding their career development and to
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develop positive attitudes towards being aware of their professional interests and abilities (Gileg et al.,
2020). Career can be defined as a lifelong endeavor (Sharf, 2017). Career is not limited to the individual's
decision to choose a profession but is shaped by his/her decisions and preferences about his/her lifelong
career (Piskin, 2012). Donald E. Super (1990), who expressed the concept of career as a developmental
process, considered career development as five basic developmental periods covering the whole life
process. Explaining these periods as Growth, Research, Settlement, Maintenance and Withdrawal
periods, he divided the Growth period, which continues from birth to 14 years of age, into four phases.
Accordingly, individuals pass through a stage called pre-occupation between the ages of 0-4. This stage
is followed by the imagination period between the ages of 4-10 and the interest period between the
ages of 11-12. The talent stage, which corresponds to the ages of 13-14, is defined as the last stage. The
growth phase is defined as a period that includes emotional, social and psychological growth as well as
physical growth, and is defined as the process of exploring the environment in which children live (Siyez,
2020). Exploration is the child's behavior of gathering information to meet the child's curiosity needs
and to get to know his/her environment (Super, 1990). In this period, the child develops ideas about
what he/she can do, gains conceptual knowledge about professions, thinks about what he/she wants to
be and gains ideas about the jobs that adults do (Kuzgun, 2000). Career exploration involves a series of
purposeful actions and thoughts that encourage individuals to explore and identify appropriate careers
in order to get to know themselves and their environment sufficiently (Stumpf et al., 1983). In terms of
career development, it is stated that career exploration behaviors have a very important role in an
individual's life (Cheung & Arnold, 2010; Edwin & Prescod, 2018; Nota, 2012; Tracey et al, 2006). In
addition to these exploration behaviors, choosing the appropriate one among the options and realizing
the effects of the decisions on the future can be expressed as important achievements of this period.

Considering that decision-making and making a choice are at the basis of what is done in almost
every field of life, making sense of the decision-making process is important for people to make healthy
decisions. Healthy decision-making processes gain importance especially in the early stages of life. Later
in life, people are faced with critical decisions regarding their personal development, their profession
and career, or their emotional and social processes. Developing individuals' decision-making skills is very
important in overcoming these important responsibilities and life tasks (Mutlu & Kaya, 2023a; 2023b).
The word decision is defined as a finalized judgment about a problem or a job (TDK, 2023). Decision
making is generally defined as choosing the most appropriate one among multiple options (Byrnes,
1998). According to Kuzgun (2009), decision making is the mental and behavioral actions to eliminate
the distress experienced when there is more than one option to meet a need or when the desired goal is
not enough to meet one's needs. Decision-making requires a thinking process that involves evaluating
options and choosing the appropriate one. Thinking is a characteristic of an individual that begins at
birth and can develop throughout life with direct or indirect influences (Fisher, 2005). Dewey (1910)
defines thinking briefly as everything that passes through one's mind. Considering that the phenomenon
of decision-making is related to thinking processes, it can be said that thinking processes related to
decision-making and research-examination, problem solving, critical and creative thinking processes act
together (Doganay, 2011). Marzano and Kendall (2007) described the stages in the decision-making
process as thinking about alternatives, evaluating alternatives, and choosing the best alternative by
considering the probability of success of the option to be decided. Decision-making is one of the
important skills that a person has and has an important place in the thinking process (Kii¢likay, 2018).
When career decision-making is considered, according to the information processing approach that
takes cognitive processes into account, career decisions also include the general problem-solving
process. Therefore, if a person knows himself/herself well, has knowledge about occupations and can
improve his/her decision-making skills, he/she can make career decisions more accurately and solve the
problems he/she experiences about career indecision (Peterson et al., 2002). While developmental
decision-making theories try to explain career choice through variables such as gender, culture, human
relations, values, competence, social adaptation, occupational identity acquisition, and occupational
maturity, some researchers see career choice and development as a decision-making process and state
that in this process, people gather information about options, evaluate them and ultimately reach a
decision (Dogan, 2014).
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In literature, the importance of decision-making behavior is emphasized, and it is emphasized that
decision-making skill is a skill that can be developed within the educational process (Byrnes, 1998).
Considering that decision-making skills can be developed through education; people need to have
knowledge about the stages of decision-making and the issues to be considered at the time of decision
in order to make effective decisions (Urganci & Gilirgan 2019). People tend not only to make decisions
based on their existing characteristics but also to want to improve their characteristics (Krumboltz,
2009). It is possible for students to learn effective and healthy decision-making methods within the
framework of guidance and counseling services (Kuzgun, 2009). Effective provision of this service to
students is critical in terms of their individualization and their ability to make their own decisions
independently (Mutlu et al., 2023). In addition to the individual's self-knowledge, knowledge about
options, decision-making process and thoughts about decision-making can also be effective in the
process of making career decisions (Peterson et al., 2002). Based on the developmental approach,
supporting the career self, awareness of options and decision-making competencies of gifted students is
very important in terms of its contribution to their career development (Kirdok & Barin, 2021).

The early childhood years, when the basic characteristics of adolescence and adulthood are formed,
are the years when it is important to reach children with almost every characteristic, to reveal their
existing potential and to eliminate the risks that threaten their development (Saranli, 2017a). Gifted
students, who differ from their peers in terms of cognitive characteristics and interests, face many
problems in the field of education due to the fact that the fact that they need support education is not
easily accepted and their special education needs are underestimated (Gokden Kaya, 2019). Considering
the characteristics and needs of gifted individuals, it is seen that early intervention activities are very
important for these children and their families. Studies (Kog¢ & Saranli, 2017; Saranli, 2017b) emphasize
that without early intervention activities, gifted children are likely to face some risky situations such as
hiding their talent, not developing their existing talent, academic failure, and social-emotional problems
in the following years. For this reason, within the framework of early preventive and supportive
psychoeducation studies, the acquisition of verbal and non-verbal skills in groups at an early age enables
the individual to gain experience, make this experience permanent and transfer it to other areas (Kaya &
Kaval, 2022). In summary, special education programs prepared for gifted students allow them to
express themselves in the best way possible, realize their potential and become productive individuals in
society. In addition to the issues emphasized above, one of the areas where early intervention is
important for gifted students is the career field. In fact, early career interventions provide an ideal
environment that supports all students' social initiatives aimed at increasing their future academic
success and enriching their career options (Schultheiss et al., 2005). Since career development is future-
oriented in nature, people who are aware of the future make conscious planning for their careers. In line
with this planning, the person starts to realize his/her plan by preparing for the future and making many
decisions. Therefore, psychological counseling and guidance services for career development should
primarily aim at future awareness (Kirdok & Barin, 2021). Based on these basic inferences, this study
aimed to examine the effect of the Future Awareness Psychoeducation Program, which was designed to
support the career development of gifted primary school students enrolled in support education
programs at BILSEM, on the career exploration behaviors and decision-making skills of gifted students
attending the 4%-grade of primary school. Within the scope of this main purpose, the following
hypotheses were tested:

1. The post-test scores of career exploration behaviors and decision-making skills of the students
participating in the program are significantly higher than the pre-test mean scores.

2. There is no significant difference between the post-test mean scores of career exploration
behaviors and decision-making skills of the students who participated in the program and the
mean scores of the follow-up test.

3. Post-test scores for the career exploration behaviors and decision-making skills of students who
participated in the program are significantly higher than those students’” who did not
participate in the program.
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4. There is no significant differences between the pre-test and post-test scores for career
exploration behaviors and decision-making skills of students who did not participate in the
program.

Method
Research Model

The aim of this study is to investigate the effect of Future Awareness Psychoeducation Program on
the career exploration behaviors and decision-making skills of gifted students attending the 4th grade of
primary school. In the study, a quasi-experimental model was established using pre-test, post-test and
follow-up test measurements including experimental and control groups. This model can be defined as a
2x3 mixed design. The first factor of this design represents the independent treatment groups
(experimental-control), and the second factor represents the repeated measurements (pre-test, post-
test, follow-up test) related to the dependent variable (Biyilkoztirk, 2012). In the design, the
dependent variable was the career exploration behaviors and decision-making skills of gifted students
attending the 4th grade of primary school, and the independent variable was the “Future Awareness
Psychoeducation Program”. The psychoeducation program was applied to the experimental group by
the researcher for four weeks and one session per week for 40+40 minutes, totaling 80 minutes.

Study Group

The study group of the research consists of 24 4"-grade students attending BILSEM in the 2022-2023
academic year. The scale scores of 42 students studying in the 4th grade of primary school were
examined and experimental and control groups were formed among 24 students with low scores. 12
students (5 female, 7 male) were in the experimental group and 12 students (seven female, five male)
were in the control group. Some opinions in the literature were taken into consideration in determining
the number of members of the group. It is emphasized that the ideal number of members should be
between 10 and 18 at most in structured or educational groups (Vander Kolk, 1985). According to some
researchers (Jacobs et al., 2012), this number should be between 5 and 15 members, while another view
suggests that the appropriate number of members for psychoeducation groups should be in the range of
10-20 (Corey et al., 2018). The results of the Mann-Whitney-U test conducted to determine whether
there was a significant difference between the mean pre-test scores of decision-making skills and career
exploration behaviors of the control and experimental group students are presented in Table 1.

Table 1

Mann Whitney U Test Results of the Experimental and Control Groups' Career Exploration Scale and
Decision-Making Skills Scale Pre-Test Scores

Group N S.0 S.T U z P
. Experiment 12 12.54  150.50
Career Exploration Scale Control 12 12.46 14950 71.500 -.029 977
Decision Making Skills Experiment 12 11.25 135.00
scale Control 12 13.75 16500 ~°7/:000  -872  .383

S. O: Rank Mean, S. T: Rank Total

Table 1 shows the results obtained from the comparison of the pre-test scores of the students in the
control and experimental groups from two different measurement tools. According to these results, it
was determined that there was no statistically significant difference between the pre-test scores of the
experimental and control groups on the Career Exploration Scale (U= 71.500, p> .05). Similarly, it was
determined that there was no statistically significant difference between the pre-test scores of the
experimental and control groups for the Decision-Making Skills Scale (U= 57.700, p> .05). According to
the findings obtained in this direction, it can be said that the mean scores of career exploration
behaviors and decision-making skills of the experimental and control groups were close to each other
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before the psychoeducation program was implemented and there was no statistically significant
difference between the group averages.

Tools Used for Data Collection

In this study, “Career Exploration Scale (CES)”, “Decision Making Skills Scale for Primary School
Students” and “Socio-Demographic Information Form” were used.

Career Exploration Scale (CES)

The scale developed by Tracey et al. (2006) to determine the extent to which students are interested
in career exploration behaviors was adapted for primary and secondary school students by Nota (2012).
Later, the adaptation of the Career Exploration Scale (CES) into Turkish to assess the career exploration
behaviors of 4th-7th grade students was conducted by Ozaydin and Siyez (2022). It was found that the
CES consisted of a single-factor structure as in the original form, Cronbach's alpha was .83 and item-total
correlations were between .44-.64. The CES consists of nine items. One of the sample items is; “I learned
about certain professions or careers”. The scale is organized in a five-point Likert scale and the response
format is set as “Quite a lot of times (5), Many times (4), A few times (3), Once or twice (2), Never (1)".
There are no reversed items, the lowest score is 9 and the highest score is 45, and high scores indicate
high career exploration.

Decision Making Skills Scale for Primary School Students

The scale developed by Sever and Ersoy (2019) to evaluate the decision-making skills of primary
school students consists of 15 items and one dimension. This scale, which is answered as always,
usually, sometimes, and never, is organized in four-point Likert type. The total variance explanation
percentage of this scale is 40.078 and the Cronbach's alpha reliability coefficient for the whole scale is
89. 89. One of the items of the scale is “I think about how | can implement my decision”. It is stated that
there are no reverse items, the lowest score is 15 and the highest score is 60, and as the scores increase,
the decision-making skills increase.

Socio-Demographic Information Form

It is a form containing information about the socio-demographic characteristics of the students in
experimental and control groups such as grade, gender, and age.

Process

This study was conducted as quasi-experimental research examining the effect of the Future
Awareness Psychoeducation Program designed to support the career development of gifted primary
school students attending BILSEM support education programs and studying at the 4th grade in primary
school. Before the participants in the study were determined, the purpose and content of the study
were explained to the students attending BILSEM and studying in the 4th grade of primary school.
Among the students who volunteered to take part in the study, those who could comply with the
training program timeline were included in the study. Then, the scores obtained from the scales applied
were analyzed and the experimental and control groups were formed from the volunteer students by
lottery, regardless of the balance of male and female participants with low scores. Before the
implementation phase, the necessary permissions were obtained and then the students were informed
about the psychoeducation program. A consent form was filled out by obtaining permission from the
parents of the students included in the program. Considering the distribution of the participants to the
groups, 12 students (five female, seven male) were in the experimental group and 12 students (7
female, 5 male) were in the control group. The Future Awareness Psychoeducation Program was
conducted by the researcher for four weeks between February and March 2023 with the participants in
the experimental group outside the support education hours and once a week for 40+40 minutes,
totaling 80 minutes. Due to the structure of the program, a total of eight activities were carried out, two
activities in each session, and a 10-minute break was given between activities. While the
psychoeducation program was applied to the experimental group, no psychoeducation session or
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activity was conducted with the control group in this process. The effect of the program was evaluated
by applying a post-test to the groups one week after the sessions were completed with the experimental
group due to time limitations, taking into account the timetable of the institution where the students
attend. Finally, a follow-up test was administered to the students in the experimental group two months
after the end of the group sessions.

Future Awareness Psychoeducation Program

BILSEM career guidance programmes are designed to support the educational processes of gifted
students enrolled in BILSEM, to help them choose the most suitable profession for their potential and to
support their career development. The basic approach of the psychoeducation programme, of which the
researcher is one of the authors, is based on Parsons' three-stage guidance model. In order to increase
functionality, Super's self-development model was enriched within the framework of Savickas' career
structuring theory (Kirdok & Barin, 2021). In this context, Future Awareness Psychoeducation
Programme was prepared to support the career development of students studying in primary school 3-
4th grade and attending BILSEM support education programmes. The design of the BILSEM Future
Awareness Psychoeducation Programme, which has a flexible structure in line with the developmental
needs of students, is based on the approach of comprehensive guidance and psychological counselling
programmes. The main goal of the programme is to strengthen students' personal and professional
development and support their careers structuring so that they can make the most appropriate career
choices for their potential (Kirdok & Barin, 2021). The programme was planned as a total of eight
activities, with group sessions once a week and two activities in each session. In the first session of the
Future Awareness Psychoeducation Programme, activities related to meeting the group members,
recognising their interests and abilities, and the importance of taking responsibility for the future were
carried out. In the second session, activities related to goal setting, self-regulation and how to realise
them were carried out. In the third session, activities were carried out on what to do in the face of
difficulties, the importance of self-confidence and how to benefit from experiences in new situations. In
the fourth session, activities related to recognising professions and decision-making were carried out.
The content of group activities, competence areas and topics are presented in Table 2.

Table 2

Sessions, Activities, Competency Areas and Topics in the Future Awareness Psychoeducation Programme

Session Activity Competence Topic

1 1. Activity Recognising Interests and Abilities
2. Activity Career Adaptability

2 1. Activity Goal Setting
2. Act!v!ty Career Self SeIf-ReguIa’Flon/Prc')a.1ct|V|tv

3 1. Activity Psychological Resilience
2. Activity Learning Agility

4 1. Activity Awareness of Options Recognising Professions
2. Activity Decision-Making Competence Decision Making

Data Analysis

For the analysis, firstly, the normality distribution of the data was examined and it was examined
whether they met the homogeneity assumptions. The data analyses of the study were carried out using
SPSS 21.0 software package. Nonparametric statistical methods were used in the analyses due to the
non-normal distribution of the data and the small number of participants. Before the analysis, normality
analysis was performed with Shapiro-Wilk test. Shapiro-Wilk normality test results are given in Table 3.
Shapiro-Wilk test is used for small sample groups when the group sizes are less than 50 (Blyukoztark,
2012). In this context, the ‘Mann-Whitney-U’ test was applied to determine the differences between the
control and experimental groups, and the ‘Wilcoxon Signed Ranks Test’ was used to determine the
differences between the pre-test, post-test, and follow-up test scores within the groups.
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Ethical Approval

Before the research data were collected, ethics committee approval was obtained from Van Yuzlnci
Yil University Social and Human Sciences Publication Ethics Committee dated 23.11.2022 with the
decision number 2022/24-16.

Findings

Before testing the hypotheses, normality analysis was performed. In this context, the results of the
Shapiro-Wilk normality test for the pre-test and post-test scores of the control and experimental group
students are given in Table 3.

Table 3

Shapiro-Wilk Normality Test Results for the Pretest and Posttest Scores of the Experimental and Control
Groups

Group Shapiro-Wilk
Measurement Statistic Sd p
Pre-test 941 12 .508
Career Exploration Experiment Post-test 943 12 531
Scale Follow-up test .979 12 .980
Control Pre-test .966 12 .865
ontro Post-test 927 12 353
Pre-test .877 12 .080
. . Experiment Post-test .813 12 .013
Decision Making Follow-up test 968 12 885
Skills Scale
Control Pre-test .840 12 .028
Post-test .866 12 .059

As seen in Table 3, according to the results of the Shapiro-Wilk normality test, it was concluded that
the experimental and control groups did not show normal distribution in some dimensions in the pre-
test and post-test data in terms of the scores of both scales. For this reason, descriptive analyses were
performed to examine the skewness/ kurtosis coefficients of the scores obtained from the scales for the
normality assumption. In these analyses, it is assumed that the data are normally distributed if the
skewness/skewness coefficients are within +1 (Blyukoztirk, 2012). In this context, the skewness and
kurtosis coefficients obtained from the pre-test and post-test measurements of the participants in the
experimental and control groups were analysed. The findings related to these analyses are presented in
Table 4.

Table 4

Skewness and Kurtosis Coefficients of the Pretest and Posttest Scores of the Students in the Experimental
and Control Groups

Group Measurement Skewness Kurtosis Standard Error
Pre-test 291 -.780
C Experiment Post-test -771 1.220 .637 1.232
areer Follow-up test 319 -.009
Exploration Scale P ’ ’
Pre-test =211 -1.023
Control Post-test 574 _eag 037 1232
Pre-test -.506 -.953
. . Experiment Post-test -1.908 4.536 .637 1.232
Decision Making
skills Scal Follow-up test .167 .306
Ifis Scale Control Pre-test -1.485 2.415 637 1232
ontro Post-test -1.521 2.852 : :
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When Table 4 is examined, it is seen that the standard values of the skewness and kurtosis
coefficients of the experimental and control group students in the pre-test and post-test measurements
of both scales are outside the +1 limits (Blyiikoztiirk, 2012). In addition, when the sample size, extreme
values, histograms, and scatter plots are evaluated together, it can be said that the measurements of
the control and experimental group students do not show a normal distribution. Considering the size of
the study group and the normality assumption, nonparametric tests were used because the number of
participants was less than 30 and the normality assumption was not met (Pallant, 2020; Tabachnick &
Fidell, 2013).

Testing Hypotheses

The findings obtained from the analyses carried out to test the hypotheses of the study are given
below. The results of the Wilcoxon Signed-Ranks Test for the significance of the difference between the
pre-test and post-test scores of career exploration behaviours and decision-making skills of the students
in the experimental group are given in Table 5.

Table 5

Wilcoxon Signed-Ranks Test Results for the Experimental Group Career Exploration Scale and Decision-
Making Skills Scale Pre-Test-Post-Test Scores

Pairwise Comparisons Group N S.0 S.T z p r
. Positive Ranks 12 6.50 78.00
Career Exploration Pre-test- Negative Ranks 0 00 00 306 00 0.62
Scale Post-test
Equal 0

. . Negative Ranks 1 2.00 2.00
Decision Making ~ Pre-test-  pogitive Ranks 11 691  76.00 591 00 0.59
Skills Scale Post-test Equal 0 ' ' '

S. O: Rank Mean, S. T: Rank Total, r: Effect Size

When the Wilcoxon Signed Ranks Test results are examined, it is seen that the difference observed
before and after the psychoeducation programme implementation of the experimental group is in
favour of the post-test score (Z= -3.06, p< .05; Z= -2.91, p< .05). When the effect size values r= Z/VN
(Rosenthal, 1994) related to the calculated difference are considered, it is seen that the difference is at a
strong level for career exploration behaviours (r= 0.62) and decision-making skills (r= 0.59). In this
context, it is understood that the psychoeducation programme given to gifted students significantly
increased the career exploration behaviours and decision-making skills of the experimental group
students.

The results of the Wilcoxon Signed-Ranks Test for the significance of the difference between the
posttest and follow-up test scores of the experimental group students' career exploration behaviours
and decision-making skills are given in Table 6.

Table 6

Wilcoxon Signed-Ranks Test Results for the Experimental Group Career Exploration Scale and Decision-
Making Skills Scale Posttest-Follow-up Test Scores

Pairwise Comparisons Group N S.0 S.T z p
Career Post-test-Follow-  Fositive Ranks 5 3.40 17.00
Exploration Scale Negative Ranks 4 7.00 28.00 -.65 .51
up test
Equal 3
. ki I Negative Ranks 4 7.13 28.50
Decision Making Post-test-Follow- Positive Ranks 7 536 37.50 -.40 69
Skills Scale up test Equal 1

S. O: Rank Mean, S. T: Rank Total
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When Table 6 is examined, according to the results obtained to determine the retention effect of the
Future Awareness Psychoeducation Programme, it was determined that there was no statistically
significant difference between the post-tests and follow-up tests (Z= -0.65, p> .05; Z= -0.40, p> .05).
Within the framework of these results, it can be said that the programme had a significant effect on the
career exploration behaviours and decision-making skills of the participants and this effect continued in
the follow-up measurements.

The results of the Mann Whitney-U test conducted to determine whether the difference between
the career exploration behaviours and decision-making skills post-test scores of the students in the
experimental and control groups was significant are given in Table 7.

Table 7

Mann Whitney U Test Results Regarding the Post-test Scores of the Career Exploration Scale and
Decision-Making Skills Scale of the Experimental and Control Groups

Group N S.0 S.T U Z p
Career
. Experiment 12 18.50 222.00
Exploration Control 12 6.50 78.00 .000 -4.164 0.000
Scale
Decision Making Experiment 12 15.75 189.00
Skills Scale Control 12 9.25 11100 33000 2257 0024

S. O: Rank Mean, S. T: Rank Total

When Table 7 is examined, a significant difference is observed between the career exploration scale
posttest scores of the participants in the experimental and control groups. The career exploration scale
post-test scores of the participants in the experimental group are significantly higher than the scores of
the participants in the control group (U= .000; p< .05). In addition, a significant difference is observed
between the decision-making skills scale scores of the participants in the experimental and control
groups. The decision-making skills scale post-test scores of the participants in the experimental group
are significantly higher than the scores of the participants in the control group (U= 33.000; p< .05).

The results of the Wilcoxon Signed Ranks Test conducted to determine whether the difference
between the career exploration behaviours and decision-making skills pre-test and post-test scores of
the students in the control group was significant are presented in Table 8.

Table 8

Wilcoxon Signed Ranks Test Results for Control Group Career Exploration, Decision Making Skills Pre-test-
Post-test Scores

Pairwise Comparisons Group N SO ST z p
Career Negative Ranks 5 5.30 26.50
. Pre-test-Post-test Positive Ranks 4 463 18.50 -491  .623
Exploration Scale
Equal 3
Decision Makin Negative Ranks 4 5.00 20.00
R & Pre-test-Post-test Positive Ranks 6 5.82 35.00 -.784 433
Skills Scale Equal )

S. O: Rank Mean, S. T: Rank Total

As seen in Table 8, it is seen that there is no significant difference between the post-test scores of
the control group and the pre-test scores of the career exploration scale (Z= -.49; p> .05). In addition, it
is seen that there is no significant difference between the post-test scores of the control group and the
pre-test scores of the decision-making skills scale (Z=-.78; p> .05).
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Discussion and Conclusion

In this study, which aimed to examine the effect of Future Awareness Psychoeducation Program on
the career exploration and decision-making skills of gifted students attending primary school 4th grade,
a quasi-experimental model with experimental-control group with pre-test, post-test and follow-up test
measurements was used. In the study group, it was determined that the career exploration behaviours
and decision-making skills score levels of the control and experimental groups were close and there was
no statistically significant difference between the group averages before the psychoeducation program
implementation. It can be said that the psychoeducation programme significantly increased the career
exploration scale and decision-making skills scale scores of the participants and the effect of the
psychoeducation programme continued according to the results of the follow-up test conducted eight
weeks after the end of the applications in the experimental group. This finding shows that the
psychoeducation programme has a positive effect on students' career exploration behaviours and
decision-making skill levels.

Some of the qualities needed for an individual to lead a successful and happy life are the ability to
establish a connection between personality traits and professions, to use time well, problem solving,
self-knowledge, recognition of professions, planning skills and effective decision making, one of the aims
of guidance is to support the individual to gain these qualities (Erkan, 2000). For this reason, knowing
the characteristics and needs of gifted individuals and supporting them by using various methods and
strategies in career planning is very important for both their life success and career development
(Leana-Tascilar, 2020). Supporting career exploration behaviours (Ozaydin & Siyez, 2022) and decision-
making skills, which are extremely important career tasks for children, will also contribute to their
career development. It is known that career development starts at a very early age and what is learnt
during childhood affects many career decisions made during youth and adulthood (Kirdok & Doganulkd,
2020). According to Peterson et al. (2002), individuals can find solutions to career problems by using
decision-making and problem-solving stages. In this study, in the area of decision-making competence,
the gains in realising the effects of decisions on the future, choosing the most appropriate one among
the options, understanding the necessity of decision responsibility and realising the importance of self-
belief were covered. When literature is examined, it is stated that the importance of decision-making
skills is emphasised and that decision-making skills are a skill that can be developed within the
educational process (Byrnes, 1998). In addition, it is possible to teach effective decision-making methods
to students in schools within the framework of psychological counselling and guidance services (Kuzgun,
2009). In fact, one of the reasons for many programmes and studies on decision making is the possibility
that decision making is not only related to career development but also to educational and personal-
social development (Ozyiirek, 2012). As a result, the decision-making process is a basic skill for individual
success and effective management of this process ensures that the right results are obtained. In this
study, a psychoeducation programme was carried out to support the career development of students in
line with the gains determined in three competency areas: career self, awareness of options and
decision-making competence.

In the literature, there are educational programmes that include concepts related to supporting the
individual's childhood career development, focusing on the individual's awareness of their interests,
abilities and values as well as gaining information about career options (Ahn & Lee, 2011; Edwin &
Prescod, 2018; Lau et al., 2021; Ozgiir & Celik, 2018; Ozkan, 2019). In these studies, it is seen that they
focus on the career development levels of the individual in evaluating the effectiveness of the
programmes. In the study conducted by Ahn and Lee (2011), it is seen that the reading-discussion-
oriented career exploration programme for primary school students has a significant effect on students'
career development and achievement motivation. In the study conducted by Ozgiir and Celik (2018), it
was observed that reading stories about professions to primary school 4th grade students was effective
on students’ career development and this programme had a significant effect on students’
curiosity/research levels. In the study conducted by Ozkan (2019), it was observed that the career
development psychoeducation programme was effective in improving the career development and
decision-making levels of secondary school 5th grade students. It is emphasised that gifted individuals
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may also have difficulties in their career development and there is a need for experimental studies
aiming to evaluate the effectiveness of interventions as well as theory-based career counselling to guide
them in this process (Muratori & Smith, 2015).

In the psychoeducation programme implemented in this study, it is thought that the inclusion of
many outcomes such as realising the ability to plan for the future, setting goals, realising professions,
realising the effects of decisions on the future, and expressing ways to cope with difficulties in the face
of difficulties is important in terms of supporting the career development of gifted students attending
the 4th grade of primary school. In this direction, it can be said that individuals who can cope with the
obstacles that arise in the career development process and believe that they can cope with the
difficulties they may encounter can make more effective decisions about career and job options
(Bolikbasi & Kirdok, 2019). The aim of career counsellors should be to teach individuals the importance
of participating in various interesting and useful activities, determining their reactions, being aware of
alternative opportunities and learning the skills needed to succeed in each new activity (Krumboltz,
2009). Since the career exploration process is not only limited to career choice but also includes
decisions to be taken on the career journey, skill development and professional orientations, research to
be conducted in this direction can help students discover their own potential better. Studies have also
shown that programmes focusing on students’ career development contribute to students’ career
exploration behaviour levels and thus to their career development (Ahn & Lee, 2011; Edwin & Prescod,
2018; Ozgiir & Celik, 2018; Ozkan, 2019). For gifted individuals, it is seen that there is a need for
complementary counselling services that include a lifelong career counselling approach that emphasises
elements such as career education, decision-making responsibility, awareness, and adaptation to
changes (Greene, 2003). As a result, it is a preventive need to clarify students' interests, abilities, and
values in the context of fulfilling their career development responsibilities, to develop their questioning,
research and discovery skills and to increase their awareness of planning for the future (Keles & Cakur,
2023).

In line with the developmental guidance approach, career guidance programmes prepared to
support the career development of students at different developmental levels at different levels of
education are the first consecutive programmes (Kirdok & Barin, 2021). In this study, the effects of the
Future Awareness Psychoeducation Programme, which aims to support the career development of
gifted students attending primary school 3-4th grade level who participate in support education
programmes at BILSEM, one of the career guidance programmes, on the career exploration behaviours
and decision-making skills of gifted students attending primary school 4th grade were examined. The
development of decision-making skills can be expressed as a continuous learning process. The
development of these skills helps to make more effective and informed decisions. Career exploration
involves a dynamic process as a personal journey. Therefore, it is possible to develop career exploration
behaviours and decision-making skills by using different methods and various resources. This study also
has some limitations. The study group consists of 4th grade BILSEM students. Therefore, the findings
obtained within the scope of this study can be generalised to students with similar characteristics to the
characteristics of the participants included in this study. Considering the age group of the students, the
fact that the measurement tool is a paper and pencil test can also be seen as a limitation. In addition,
since the research was conducted in only one institution, it is also limited in the sense that the findings
obtained cannot be generalised to all students. For this reason, in addition to the studies that can be
conducted in different regions, qualitative studies can be conducted to examine the attitudes of primary
school students towards career exploration behaviours and decision-making skills in depth. In this
direction, it can be suggested to conduct studies that support students' career exploration behaviours
and decision-making skills. In the studies to be conducted later, taking the opinions of the participants
about the effectiveness of the programme in writing at the end of the programme may further
strengthen the study. For longer-term results on changes in career development and permanence in
decision-making skills, it is recommended to conduct follow-up studies at the end of the programme at 6
months or 1-year intervals. In future studies, the effects of the programme on the proactive career
behaviours and learning agility of gifted students can be examined. This study was conducted with 4th
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grade primary school students. In future studies, inclusive studies involving students, school
administrators and families can be conducted, and in these studies, long-term evaluation, that is, the
effects of the programme after students graduate from school, can be evaluated.
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Turkge Suriimii

Giris

Zekanin tanimlanmasina yonelik ¢abalar ve tartismalar uzun yillardir devam etmektedir. Bunun temel
nedeni ise zekanin tek bir tanim ya da kuramsal gergeve ile sinirlandirilamayacak kadar ¢ok boyutlu ve
karmasik bir yapiya sahip olmasidir. Zeka ile ilgili yapilan arastirmalar ve bulgulara bagh olarak pek ¢ok
farkl tanim ve teorinin ortaya ciktigl ve bu durumun Ustiin zeka anlayisini da etkiledigi goriilmektedir
(Leana-Tascilar & Kanh, 2014). Turkiye’de Milli Egitim Bakanhg 2013 yilindan itibaren Ustiin zeka ve
Ustlin yetenek kavramlarinin yerine “6zel yetenek” kavramini kullanmayi tercih etmektedir (Milli Egitim
Bakanhgi [MEB], 2013). Yetenek “bireyin bir seyi kavrayabilme, idrak edebilme veya yapabilme niteligi,
kudret, kabiliyet, istidat” olarak tanimlanmaktadir (Tiirk Dil Kurumu [TDK], 2023). Ozel yetenekli birey,
Ozel Egitim Hizmetleri Yénetmeligi’nde ve Bilim ve Sanat Merkezleri Yénergesi’'nde “akranlarina gére
sanat, yaraticilik, 6grenme ve liderlik alanlarinda ileride olan, soyut fikirleri anlayabilen, 6zel akademik
yeteneklere sahip, ilgileri dogrultusunda 6zerk hareket etmeyi seven ve Ust diizey performans sergileyen
kisi” olarak tanimlanmistir (MEB, 2018; MEB, 2024). Glinimizde 6zel yetenekli bireylerin; akademik
yeterlik, yaratici davraniglar gésterme, liderlik 6zelliklerine sahip olma, icat ve kesif yeteneginin olmasi,
sosyal iliskilerde ve gorsel sanat dallarindaki yetenek ve sportif yetenek alani gibi farkh alanlarda basari
gosterdikleri ifade edilebilir (Ozbay, 2013).

Ozel yetenekli égrencilerin egitimi, gelismis tlkelerde tizerinde énemle durulan bir konu olup &zel
yetenekli ogrencilere dogru ve uygun sekilde egitim verilerek Ogrencilerin bu dogrultuda
yonlendirilmeleri hem Ulkelerine hem de topluma 6nemli katkilar saglamaktadir (Citil, 2018). Her ulke,
ozel yetenekli 6grencilerini cesitli yontemlerle tanilama siirecinden gegirerek kendilerine 6zgi egitim
programlariyla desteklemektedir. Son yillarda, diinya genelinde oldugu gibi Tiirkiye’de de 6zel yetenekli
ogrencilerin egitimine daha fazla 6nem verilmektedir. Tirkiye’de 6zel yetenekli 6grenciler, destek
egitimine yonelik etkinliklerini bilim ve sanat merkezlerinde (BILSEM) siirdiirmektedirler. MEB Ozel
Egitim ve Rehberlik Hizmetleri Genel Miidirligiine bagh egitim kurumlari olarak agilan BILSEM'ler, 6zel
yetenekli 6grencilerin okul disi zamanlarda destek egitimine yonelik etkinliklerini strdirdakleri
merkezlerdir. Bu merkezlerde 6rgiin egitim kurumlarina devam eden ve ayni zamanda muzik, resim ve
genel zihinsel yetenek alanlarinda 6zel yetenekli olarak tanilanmis 6grencilere yeteneklerini
gelistirmelerine yonelik destek egitimi sunulmaktadir.

Ozel yetenekli bireylerle yapilan calismalara gére bu kisilerin, okulda veya toplumda sosyal, duygusal
ve mesleki gelisim ile ilgili bircok sorundan sikayetci olduklari gériilmektedir (Chen & Wong, 2013). Ozel
yetenekli bazi 6grenciler, egitim ve kariyer segimleri konusunda kararsizlik yasayabilir ve kariyer
ilgileriyle uyumlu olmayan tercihler yapabilmektedir (Leung, 1998). Kurt’a (2016) gore 6zel yetenekli
ogrencilerin kariyer danismanlig ihtiyaclarinin ele alinmasi icin 6ncelikle 6zel yetenekli 6grencilerin
ozellikleri, ihtiyaglari ve bunun kariyer planlama sireciyle iliskilerinin anlasiimasi gerekmektedir.
BILSEM'lerin, egitim siireci gdz oniinde bulunduruldugunda &zel yetenekli &grencilerin kariyer
gelisimleriyle ilgili kariyer planlamalarina, mesleki ilgi ve yeteneklerinin farkinda olmalarina yonelik
olumlu tutumlar gelistirmelerine katki sagladigi gorilmektedir (Glleg vd., 2020). Kariyer, yasam boyu
devam eden ugraslar olarak tanimlanabilir (Sharf, 2017). Kariyer, bireyin meslek sec¢imi karariyla sinirh
olmayip yasam boyu kariyeriyle ilgili kararlarn ve tercihleriyle sekillenmektedir (Piskin, 2012). Kariyer
kavramini gelisimsel bir stire¢ olarak ifade eden Donald E. Super (1990), kariyer gelisimini tim yasam
surecini kapsayan bes temel gelisim donemi seklinde ele almistir. Bu donemleri; Biiyiime, Arastirma,
Yerlesme, Devam Ettirme ve Cekilme donemleri olarak aciklayarak, dogumdan 14 yasa kadar devam
eden Biiyiime donemini de kendi icinde dort evreye ayirmistir. Buna gore bireyler 0-4 yas arasinda
meslek oncesi denilen bir asamadan gecerler. Bu asamayi 4-10 yas arasinda hayal dénemi, 11-12 yas
arasinda ise ilgi donemi takip eder. 13-14 yaslara karsilik gelen yetenek evresi de son evre olarak
tanimlanmistir. Biyime evresi; bedensel blylmenin yani sira duygusal, sosyal, psikolojik biiylimeyi de



Turung & Kaya — Cukurova Universitesi Egitim Fakdiltesi Dergisi, 54(1), 2025, 307-335

iceren bir donem olarak ¢ocuklarin igcinde bulunduklari cevreyi kesfetme siireci olarak ifade edilmektedir
(Siyez, 2020). Kesfetme, cocugun merak gereksinimlerini karsilama ve gevresini tanimasina yonelik bilgi
toplama davranislaridir (Super, 1990). Cocuk bu donemde neler yapabilecegi hakkinda fikir gelistirir,
meslekler hakkinda kavram bilgisi kazanir, ne olmak istedigini disinir ve yetiskinlerin yaptigi isler ile
ilgili fikir edinir (Kuzgun, 2000). Kariyer kesfi, kisiyi kendisini ve g¢evresini yeterince tanimak amaciyla
uygun kariyerleri kesfetmeye ve belirlemeye tesvik eden bir dizi amagli eylem ve diistinceyi icermektedir
(Stumpf vd., 1983). Kariyer gelisimi agisindan bakildiginda kariyer kesfi davranislarinin bireyin yasaminda
oldukga 6nemli rolii oldugu ifade edilmektedir (Cheung & Arnold, 2010; Edwin & Prescod, 2018; Nota,
2012; Tracey vd., 2006). Bu kesfetme davranislarinin yani sira segcenekler arasinda kendine uygun olani
se¢mesi ve verecegi kararlarin gelecegi izerindeki etkilerini fark etmesi bu donemin énemli kazanimlar
olarak ifade edilebilir.

Yasamin hemen her alaninda yapilanlarin temelinde karar verme ve bir se¢im yapma durumu oldugu
distintldigunde, karar verme surecinin anlamlandiriimasi insanlarin saghkl kararlar almalar agisindan
onemlidir. Saghkl karar verme siregleri 6zellikle yasamin erken dénemlerinde 6nem kazanmaktadir.
insanlar yasamlarinin ilerleyen dénemlerinde kisisel gelisimlerine yonelik, meslek ve kariyerlerine
yonelik veya duygusal ve sosyal siireclerine yonelik kritik kararlar alma durumlari ile karsi karsiya
gelmektedirler. Bu énemli sorumluluklarin ve yasam gorevlerinin Ustesinden gelmede bireylerin karar
verme becerilerinin gelistiriimesi olduk¢a 6nemlidir (Mutlu & Kaya, 2023a; 2023b). Karar sozcugl, bir
problem ya da isle ilgili dustintlerek verilmis kesinlesmis bir yargi olarak tanimlanmaktadir (TDK, 2023).
Karar verme ise genel olarak, birden fazla segenek arasindan kendine en uygun olani segmek olarak ifade
edilmistir (Byrnes, 1998). Kuzgun’a (2009) gore karar verme, bir ihtiyaci gidermek igin birden fazla
secenegin olmasi veya arzu edilen hedefin kisinin ihtiyaglarini karsilamaya yetmemesi durumunda
yasanan sikintlyi ortadan kaldirmaya yonelik zihinsel ve davranigsal eylemlerdir. Karar verme,
secenekleri degerlendirmeyi ve uygun olani segmeyi iceren diisiinme slrecini gerektirir. Dlslinme,
bireyin dogumuyla baslayan ve yasami boyunca dogrudan ya da dolayli etkilerle gelisebilen bir 6zelligidir
(Fisher, 2005). Dewey (1910) duslinmeyi kisaca, kisinin zihninden gegen her sey olarak tanimlamaktadir.
Karar verme olgusunun dusinme siiregleri ile ilgili oldugu géz 6ninde bulunduruldugunda, karar
vermeye iliskin diisinme siregleri ile arastirma-inceleme, problem ¢dzme, elestirel ve yaratici diisinme
sureglerinin birlikte hareket ettigi soylenebilir (Doganay, 2011). Marzano ve Kendall (2007) tarafindan
karar verme sirecindeki asamalar; alternatifleri diistinme, alternatifleri degerlendirme, karar verilecek
secenegin getirecegi basari ihtimalini dislinerek en iyi alternatifi segmek olarak betimlenmistir. Karar
verme, kisinin sahip oldugu 6nemli yeteneklerden birisi olup kisinin diisinme sireci icerisinde de 6nemli
bir yere sahiptir (Ktiglkay, 2018). Kariyer karari verme konusuna bakildiginda ise bilissel stregleri dikkate
alan bilgiyi isleme yaklasima gore, kariyer kararlari genel problem ¢dzme sirecini de icerir. Bu nedenle
kisi kendini iyi tanirsa, mesleklere iliskin bilgi sahibi olursa ve karar verme becerilerini gelistirebilirse
kariyer kararini daha isabetli verebilir ve kariyer kararsizligi konusunda yasadigi problemleri ¢ozebilir
(Peterson vd., 2002). Gelisimsel karar verme teorileri kariyer secimini cinsiyet, kiltir, insan iliskileri,
degerler, yetkinlik, sosyal uyum, mesleki kimlik edinimi, mesleki olgunluk gibi degiskenler lizerinden
acitklamaya calisirken, bazi arastirmacilar ise kariyer secimini ve gelisimini bir karar verme sireci olarak
gormekte ve bu silrecte insanlarin secenekler hakkinda bilgi topladigini, bunlarn degerlendirdigini ve
sonucta bir karara vardiklarini ifade etmektedir (Dogan, 2014).

Alanyazinda karar verme davranisinin 6nemine vurgu yapildigi ve karar verme becerisinin egitim
sureci icinde gelistirilebilen bir beceri oldugu Uzerinde durulmaktadir (Byrnes, 1998). Karar verme
becerisinin egitimle gelistirilebildigi g6z oninde bulunduruldugunda, insanlarin etkin kararlar
verebilmeleri icin karar verme asamalari ve karar aninda géz 6niinde bulundurulacak hususlar hakkinda
bilgi sahibi olmalari gerekmektedir (Urganci & Giirgan 2019). insanlar sadece var olan zelliklerine dayali
kararlar vermekle kalmayip sahip olduklari 6zelliklerini gelistirme istegi egilimindedir (Krumboltz, 2009).
Ogrencilerin de rehberlik ve psikolojik danisma hizmetleri cercevesinde etkili ve saglikh karar verme
yontemlerini 6grenmeleri mimkiindir (Kuzgun, 2009). Ogrencilere bu hizmetin etkili verilmesi,
bireysellesebilmeleri ve kendi kararlarini bagimsiz olarak alabilmeleri agisindan kritik bir Gneme sahiptir
(Mutlu vd., 2023). Bireyin kendisini tanimasi disinda, secenekler hakkindaki bilgileri, karar verme siireci
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ve karar vermeyle ilgili dusincelerinin de kariyer kararlarini verme sirecinde etkili olabilecegi
belirtiimektedir (Peterson vd., 2002). Gelisimsel yaklasim esas alinarak 6zel yetenekli 6grencilerin kariyer
benliginin, seceneklerin farkindaligi ve karar verme yetkinliklerinin desteklenmesi kariyer gelisimlerine
de olan katkisi agisindan oldukg¢a énemlidir (Kirdok & Barin, 2021).

Ergenlik ve yetiskinlik doneminin temel 6zelliklerinin olustugu erken ¢ocukluk yillari, hemen her
Ozellige sahip ¢ocuklara ulagmanin, var olan potansiyellerini agiga ¢ikarmanin ve gelisimlerini tehdit eden
riskleri ortadan kaldirmanin énemli oldugu yillardir (Saranli, 2017a). Akranlarindan bilissel 6zellikler ve
sahip olduklari ilgiler bakimindan farklik gosteren 6zel yetenekli 6grenciler, destek egitime ihtiyag
duyduklari gergeginin kolay kabul edilmemesi ve 06zel egitim gereksinimlerinin dnemsenmemesi
nedeniyle egitim alaninda birgok sorunla karsi karsiya kalmaktadirlar (Gékden Kaya, 2019). Ozel
yetenekli bireylerin 06zellikleri ve ihtiyaglari gdz onlinde bulunduruldugunda, erken midahale
¢alismalarinin bu ¢ocuklar ve aileleri igin oldukga 6nemli oldugu gérilmektedir. Yapilan ¢alismalarda (Kog
& Saranh, 2017; Saranl, 2017b), erken midahale galismalari yapilmadiginda 6zel yetenekli cocuklarin
ileriki yillarda yetenegini saklama, var olan yetenegini gelistirememe, akademik basarisizlik ve sosyal-
duygusal sorunlar gibi bazi riskli durumlarla karsi karsiya kalma ihtimali oldugu {izerinde durulmaktadir.
Bu nedenle erken donem onleyici ve destekleyici psikoegitim c¢alismalari gercevesinde bakildiginda;
erken yasta grup icinde sozel ve s6zel olmayan becerilerin kazanilmasi bireyin deneyim kazanmasini bu
deneyimi kalici hale getirmesini ve bunu diger alanlara transfer etmesini saglamaktadir (Kaya & Kaval,
2022). Ozetle, 6zel yetenekli dgrenciler icin hazirlanan 6zel egitim programlari, onlarin kendilerini en iyi
sekilde ifade etmelerine, potansiyellerini gerceklestirmelerine ve toplumda lireten bireyler olmalarina
olanak tanimaktadir. Yukarida vurgulanan konularla birlikte 6zel yetenekli 6grenciler igin erken
mudahalenin 6nemli oldugu alanlardan birisi de kariyer alanidir. Aslinda erken doénem kariyer
miudahaleleri bitin 6grencilerin gelecekte akademik basarilarini artirmayr ve kariyer seceneklerini
zenginlestirmeyi amaclayan sosyal girisimlerini destekleyen ideal bir ortam saglamaktadir (Schultheiss
vd., 2005). Kariyer gelisimi dogasi geregi gelecek yonelimli oldugundan, gelecegin farkinda olan kisiler
kariyerleri icin bilingli bir planlama yaparlar. Bu planlama dogrultusunda kisi gelecege yonelik hazirlik
yaparak ve ¢ok sayida karar vererek planini hayata gecgirmeye baslar. Bundan dolayidir ki kariyer
gelisimine yonelik psikolojik danisma ve rehberlik hizmetleri 6ncelikle gelecek farkindalgini amag
edinmelidir (Kirddk & Barin, 2021). Bu temel ¢ikarimlardan hareketle bu arastirmada, BILSEM’de destek
egitim programlarinda kayith 6zel yetenekli ilkokul 6grencilerinin kariyer gelisimlerini desteklemek
amaciyla tasarlanan Gelecek Farkindaligi Psikoegitim Programi’nin ilkokul 4. sinifa devam eden 6zel
yetenekli 6grencilerin kariyer kesfi davranislari ve karar verme becerileri Uzerine etkisini incelemek
hedeflenmistir. Bu temel amag kapsaminda asagida verilen hipotezler sinanmistir:

1. Programa katilan 6grencilerin kariyer kesfi davranislari ve karar verme becerileri son test
puanlari, 6n test puan ortalamalarindan anlamli diizeyde daha yiiksektir.

2. Programa katilan 6grencilerin kariyer kesfi davranislari ve karar verme becerileri son test puan
ortalamalari ile izleme testi puan ortalamalari arasinda anlaml fark bulunmamaktadir.

3. Programa katilan 6grencilerin kariyer kesfi davranislari ve karar verme becerileri son test
puanlari, programa katilmayan 6grencilerinin kariyer kesfi davranislari ve karar verme becerileri
son test puanlarindan anlamli diizeyde daha yuksektir.

4. Programa katilmayan 6grencilerin kariyer kesfi davranislari ve karar verme becerileri 6n test ile
son test puanlari arasinda anlamli bir fark yoktur.

Yontem
Arastirma Modeli

Bu calismanin amaci, Gelecek Farkindaligi Psikoegitim Programi'nin ilkokul 4. sinifa devam eden 6zel
yetenekli 6grencilerin kariyer kesfi davranislan ve karar verme becerileri tzerine etkisini arastirmaktir.
Arastirmada deney ve kontrol gruplarini iceren 6n-test, son-test ve izleme testi dlcimleri kullanilarak
yari deneysel model olusturulmustur. Bu model 2x3’lik karma desen olarak tanimlanabilir. Bu desenin
birinci faktori bagimsiz islem gruplarini (deney-kontrol), ikinci faktori ise bagimli degiskenle ilgili tekrarl
Olcimleri (On-test, son-test, izleme testi) temsil etmektedir (Blylkoztirk, 2012). Desende bagimli
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degisken ilkokul 4. sinifa devam eden 6zel yetenekli 6grencilerin kariyer kesfi davraniglari ve karar verme
becerileri, bagimsiz degisken ise “Gelecek Farkindaligi Psikoegitim Programi”dir. Deney grubuna
psikoegitim programi dort hafta boyunca ve haftada bir giin 40+40 toplam 80 dakika olarak arastirmaci
tarafindan uygulanmistir.

Calisma Grubu

Arastirmanin calisma grubu, 2022-2023 egitim &gretim yilinda 4. sinif dgrencilerinden BILSEM’e
devam eden 24 égrenciden olusmaktadir. ilkokul 4. sinifta 6grenim géren 42 dgrencinin uygulanan élgek
puanlari incelenmis ve puanlari disik olan 24 6grenci arasindan deney ve kontrol gruplari
olusturulmustur. 12 6grenci (bes kadin, yedi erkek) deney, 12 6grenci (yedi kadin, bes erkek) de kontrol
grubunda yer almaktadir. Grubun uye sayisinin belirlenmesinde alanyazinda yer alan bazi gorisler
dikkate alinmistir. ideal Giye sayisinin yapilandirilmis ya da egitim maksath olusturulan gruplarda en fazla
10 ile 18 olmasi gerektigi vurgulanmaktadir (Vander Kolk, 1985). Bazi arastirmacilara (Jacobs vd., 2012)
gore bu sayinin 5 ile 15 liye arasinda olmasi bir baska goruse ise psikoegitim gruplar i¢in uygun uye
sayisinin 10-20 araliginda olmasi 6nerilmektedir (Corey vd., 2018). Kontrol ve deney grubu 6grencilerin
karar verme becerileri ve kariyer kesfi davraniglari 6n test puanlarinin ortalamalari arasinda anlaml
farkin olup olmadigina iliskin yapilan Mann Whitney-U testi sonuglari Tablo 1’de sunulmustur.

Tablo 1

Deney ve Kontrol Grubunun Kariyer Kesfi Olgedi, Karar Verme Becerisi Olcedi On Test Puanlarina liskin
Mann Whitney U Testi Sonuglari

Grup N S.0 S.T U z p
12 1254 150.50
Kariyer Kesfi Olcegi Deney 71.500 ~029 977
Kontrol 12 1246 14950 '™ ' :
12 1125 135.00
Deney

Karar Verme Becerisi Ol¢egi 57.000 -.872 .383

Kontrol 12 13.75 165.00

S. O: Sira Ortalamasi, S. T: Sira Toplami

Tablo 1 incelendiginde, kontrol ve deney gruplarindaki 6grencilerin iki farkli 6lgme aracindan aldiklari
on test puanlarinin karsilastiriimasindan elde edilen sonuglar gériilmektedir. Bu sonuglara gore, deney
ve kontrol grubunun Kariyer Kesfi Olcegi 6n test puanlari arasinda istatistiksel olarak anlamli diizeyde bir
farkhilik olmadigi tespit edilmistir (U= 71.500, p> .05). Benzer sekilde Karar Verme Becerisi Olcegi icin de
deney ve kontrol grubunun 6n test puanlari arasinda istatistiksel olarak anlamli diizeyde bir farkhhk
olmadig tespit edilmistir (U= 57.700, p> .05). Bu dogrultuda elde edilen bulgulara gore psikoegitim
programi uygulanmadan 6nce deney ve kontrol gruplarinin kariyer kesfi davranislari ve karar verme
becerileri puan ortalamalarinin birbirine yakin oldugu ve grup ortalamalari arasinda istatistiksel olarak
anlamli fark olmadigi sdylenebilir.

Kullanilan Veri Toplama Araglari

Bu calismada “Kariyer Kesfi Olgegi (KKO)”, “ilkokul Ogrencileri icin Karar Verme Becerisi Olgegi” ve
“Sosyo-Demografik Bilgi Formu” kullaniimistir.

Kariyer Kesfi Ol¢egi (KKO)

Ogrencilerin kariyer kesfi davranislariyla ne élciide ilgilendiklerini belirlemek amaciyla Tracey ve
digerleri (2006) tarafindan gelistirilen 6lcegin ilkokul ve ortaokul 6grencileri igcin uyarlama ¢alismasi Nota
(2012) tarafindan yapilmistir. Daha sonra Kariyer Kesfi Olceginin (KKO) 4-7. sinif 6grencilerinin kariyer
kesfi davranislarini degerlendirmek icin Tiirkceye uyarlama calismalari ise Ozaydin ve Siyez (2022)
tarafindan yapilmistir. KKO’niin orijinal formundaki gibi tek faktorlii yapidan olustugu, Cronbach alfa .83
ve madde toplam korelasyonlarinin da .44-.64 arasinda bulundugu gériilmustir. KKO, dokuz maddeden
olusmaktadir. Ornek maddelerden birisi; “Belirli meslekler veya kariyerler hakkinda bilgi edindim.”
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seklindedir. Besli likert yapida diizenlenmis olan 6lgegin yanitlanma bigimi “Oldukga fazla kez (5), Birgok
kez (4), Birkag kez (3), Bir ya da iki kez (2), Higbir zaman (1),” olarak ayarlanmistir. Ters maddenin
bulunmadigi, alinabilecek en dusiik puanin 9, en yiksek puanin 45 oldugu ve puanlarin yuksekligi kariyer
kesfinin ylksek oldugunu géstermektedir.

ilkokul Odrencileri igin Karar Verme Becerisi Olgegi

Sever ve Ersoy (2019) tarafindan ilkokul 6grencilerinin karar verme becerilerini degerlendirmek
amaciyla gelistirilen 6lgek, 15 madde ve tek boyuttan olusmaktadir. Her zaman, genellikle, ara sira ve
hicbir zaman seklinde yanitlanan bu 6lgek dortli likert tipinde diizenlenmistir. Bu 6lgegin toplam varyans
aciklama yiizdesi 40.078 olup, tamamina ait Cronbach alfa giivenirlik katsayisi ise. 89’dur. Olgegin
maddelerinden birisi “Verdigim karari nasil uygulayabilecegimi diisiiniiriim” seklindedir. Ters maddenin
bulunmadigi, alinabilecek en disiuk puanin 15, en yiiksek puanin 60 oldugu ve alinan puanlar yiikseldikce
karar verme becerisinin de arttigi ifade edilmektedir.

Sosyo-Demogradfik Bilgi Formu

Deney ve kontrol grubunda bulunan 6grencilerin sinif, cinsiyet ve yas gibi sosyo-demografik
ozelliklerine yonelik bilgileri iceren formdur.

islem

Bu arastirma, BILSEM destek egitim programlarina katilan ve ilkokul 3 ve 4. sinifta 6grenim géren
ozel yetenekli ilkokul 6grencilerinin kariyer gelisimlerini desteklemek amaciyla tasarlanan Gelecek
Farkindalig Psikoegitim Programi’nin etkisinin incelendigi yari deneysel bir arastirma olarak
gerceklestirilmistir. Arastirmada yer alan katilimcilar belirlenmeden 6nce BILSEM’e devam eden ve
ilkokul 4. sinifta 6grenim goren 6grencilere arastirmanin amaci ve iceriginden s6z edilmistir. Arastirmada
gonilli olarak yer almak isteyen 6grencilerden egitim programi zaman cizelgesine uyabilecek olanlar
calismaya dahil edilmistir. Daha sonra uygulanan dlgceklerden alinan puanlar incelenerek puanlari diisiik
olan kadin ve erkek katilimci dengesine bakilmaksizin kura yolu ile gonillli 6grencilerden deney ve
kontrol gruplari olusturulmustur. Uygulama asamasindan once gerekli izinler alinmis ve ardindan
psikoegitim programi hakkinda 6grencilere bilgi verilmistir. Programa dahil olan 6grencilerin velilerinden
izin alinarak onam formu doldurulmustur. Katihmcilarin gruplara dagilimina bakildiginda 12 68renci (bes
kadin, yedi erkek) deney, 12 6grenci (yedi kadin, bes erkek) kontrol grubunda yer almaktadir. Gelecek
Farkindaligl Psikoegitim Programi, Subat-Mart 2023 tarihleri arasinda deney grubundaki katilimcilarla
destek egitim saatleri disinda dort hafta boyunca ve haftada bir glin 40+40 toplam 80 dakika olarak
arastirmaci tarafindan yuratilmastir. Programin yapisi geregi her oturumda iki etkinlik olmak Uzere
toplam sekiz etkinlik yapilmis ve etkinlikler arasi 10 dakika mola verilmistir. Deney grubuna psikoegitim
programi uygulanirken kontrol grubuyla bu siirecte herhangi bir psikoegitim oturumu veya etkinlik
yapilmamistir. Ogrencilerin devam ettikleri kurumun zaman cizelgesi géz dniinde bulundurularak zaman
sinirliigindan dolaylr deney grubuyla oturumlar tamamlandiktan bir hafta sonra gruplara son test
uygulanarak programin etkisi degerlendirilmistir. Son olarak deney grubundaki Ogrencilere grup
oturumlarinin sona ermesinden iki ay sonra izleme testi uygulanmistir.

Gelecek Farkindahgi Psikoegitim Programi

BILSEM kariyer rehberlik programlari, BILSEM’e kayitli 6zel yetenekli 6grencilerin egitim siireclerini
desteklemek, potansiyellerine en uygun meslegi secmelerine yardimci olmak ve kariyer gelisimlerini
desteklemek amaciyla tasarlanmistir. Arastirmacinin da yazarlari arasinda yer aldigi psikoegitim
programinin temel yaklasimini Parsons’un ¢ asamali rehberlik modeli olusturmaktadir. islevselligi
arttirmak amaciyla Super’in benlik gelisim modeli, Savickas’in kariyer yapilandirma kurami gercevesinde
zenginlestirilmistir (Kirdék & Barin, 2021). Bu kapsamda Gelecek Farkindaligi Psikoegitim Programi,
ilkokul 3-4. sinifta 6grenim goéren ve BILSEM destek egitim programlarina devam eden &grencilerin
kariyer gelisimlerini desteklemek amaciyla hazirlanmistir.  Ogrencilerin  gelisimsel  ihtiyaclari
dogrultusunda esnek bir yapida olan BILSEM Gelecek Farkindaligi Psikoegitim Programi’nin tasariminda
kapsamli rehberlik ve psikolojik danisma programlari yaklasimi temel alinmistir. Programin ana hedefi,
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Ogrencilerin kisisel ve mesleki gelisimlerini gliclendirerek potansiyellerine en uygun meslek segimlerini
yapabilmeleri igin kariyer yapilandirmalarina destek saglamaktir (Kirdék & Barin, 2021). Program, grup
oturumlar haftada bir kez ve her oturumda iki etkinlik olmak Uzere toplam sekiz etkinlik seklinde
planlanmistir. Gelecek Farkindaligi Psikoegitim Programi’nin birinci oturumda; grup Uyelerinin tanismasi,
ilgi ve yeteneklerini tanima ve gelecege iliskin sorumluluk almanin dnemi ile ilgili etkinlikler yapilmistir.
ikinci oturumda; amag belirleme, 6z diizenleme ve bunlar nasil gerceklestirecekleri ile ilgili etkinlikler
yapilmistir. Ugiincii oturumda; giicliikler karsisinda neler yapabilecegi, kendine giivenmenin énemi ve
karsilasilan yeni durumlarda deneyimlerden nasil yararlanilabilecegine yonelik etkinlikler yapilmistir.
Dérdiincii oturumda ise meslekleri tanima ve karar verme ile ilgili etkinlikler yapilmistir. Grup etkinlikleri,
yeterlik alanlari ve konulara iliskin igerikler Tablo 2’de sunulmustur.

Tablo 2

Gelecek Farkindaligi Psikoegitim Programi’nda Yer Alan Oturumlar, Etkinlikler, Yeterlik Alanlari ve
Konular

Oturum Etkinlik Yeterlik Konu

X 1. Etkinlik ilgi ve Yetenekleri Tanima
2. Etkinlik Kariyer Uyum Yetenegi
1. Etkinlik Amacg Belirleme

2 2. Etkinlik Kariyer Benligi Oz Diizenleme/Proaktiflik
1. Etkinlik Psikolojik Saglamlik

3 2. Etkinlik Ogrenme Cevikligi
1. Etkinlik Seceneklerin Farkindahgi Meslekleri Tanima

4 2. Etkinlik Karar Verme Yetkinligi Karar Verme

Verilerin Analizi

Analizler icin ilk olarak verilerin normallik dagilimina bakilmis ve homojenlik varsayimlarini karsilayip
karsilamadigi incelenmistir. Arastirmanin veri analizleri, SPSS 21.0 yazihm paketi kullanilarak
gerceklestirilmistir. Verilerin normal dagilim sergilememesi ve katilimci sayisinin az olmasi nedeniyle
analizlerde nonparametrik istatistiksel yontemler kullaniimistir. Analizlere gecilmeden 6nce Shapiro Wilk
testi ile normallik analizi yapilmistir. Shapiro-Wilk normallik testi sonuglari Tablo 3'te verilmistir. Grup
blykliklerinin 50’den kiglk olmasi durumunda kigik 6rneklem gruplar icin Shapiro-Wilk testi
kullanilmaktadir (Blyukozturk, 2012). Bu kapsamda kontrol ve deney grubu arasindaki farklar saptamak
icin “Mann-Whitney-U” testi, gruplar arasindaki farklari belirlemek amaciyla uygulanmis; gruplarin kendi
icindeki on-test, son-test ve izleme testi puanlari arasindaki farklari tespit etmek icin ise “Wilcoxon
isaretli Siralar Testi” kullanilmistir.

Etik Onay

Arastirma verileri toplanmadan 6nce, arastirmanin etik uygunlugu icin Van Yiziincii Yil Universitesi
Sosyal ve Beserf Bilimleri Yayin Etik Kurulu’'ndan 23.11.2022 tarihli ve 2022/24-16 karar numarasi ile etik
kurul onayr alinmistir.

Bulgular

Hipotezler test edilmeden oOnce normallik analizi yapilmistir. Bu kapsamda, kontrol ve deney
grubundaki 6grencilerin 6n test ve son testlerine yonelik Shapiro-Wilk normallik testi sonuglari Tablo
3’te verilmistir.
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Tablo 3

Deney ve Kontrol Grubunun On Test ve Son Test Puanlarina iliskin Shapiro-Wilk Normallik Testi Sonuglari

Grup Olgiim Shapiro-Wilk
istatistik sd p
On test .941 12 .508
Deney
. s . Son test .943 12 531
Kariyer Kesfi Ol¢egi . .
Izleme testi 979 12 .980
On test .966 12 .865
Kontrol
Son test 927 12 .353
On test .877 12 .080
K v Deney Son test .813 12 .013
arar verme izleme testi 968 12 885
Becerisi Olgegi .
On test .840 12 .028
Kontrol
Son test .866 12 .059

Tablo 3’te gorildigi gibi, Shapiro-Wilk normallik testi sonuglarina gore her iki 6lgegin puanlar
acisindan 6n test ve son test verilerinde deney ve kontrol grubunun bazi boyutlarda normal dagilim
gostermedigi sonucuna ulasiimistir. Bu nedenle, normallik varsayimi igin Olgeklerden elde edilen
puanlarin carpiklik/basiklik katsayilarinin incelendigi betimsel analizler yapilmistir. Bu analizlerde
carpiklik/basiklik katsayilarinin £1 sinirlari icerisinde olmasi durumunda verilerin normal dagildig
varsayllmaktadir (Buyukoztirk, 2012). Bu kapsamda, deney ve kontrol grubundaki katihmcilarin
Olgeklere iliskin 6n test ve son test oOlgcimlerinden elde edilen carpiklik ve basiklik katsayilari
incelenmistir. Bu analizlere iliskin bulgular Tablo 4’te belirtilmistir.

Tablo 4

Deney ve Kontrol Grubundaki Ogrencilerin On Test ve Son Test Puanlarina liskin Carpiklik/Basiklik
Katsayilari

Grup Olgiim Carpikhk Basiklik Standart Hata
On test 291 -.780
Deney Son test -771 1.220 .637 1.232
Kariyer Kesfi Olcegi izleme testi .319 -.009
On test -211 -1.023
Kontrol Son test 574 648 .637 1.232
On test -.506 -.953
Deney Son test -1.908 4536  .637 1.232
Karar Verme Becerisi izleme testi 167 .306
Olgegi ..
< | On test -1.485 2.415 637 1232
ontro Son test 1521 2852 '

Tablo 4 incelendiginde, deney ve kontrol grubundaki 6grencilerin her iki 6lcegin 6n test ve son test
Olcimlerinde carpiklik ve basiklk katsayilarinin standart degerleri £1 sinirlari (Blyukoztirk, 2012) disinda
kaldigi gorilmektedir. Bunun yani sira 6rneklem bayUkliga, uc degerler ile histogram ve dagilim
grafikleri birlikte degerlendirildiginde kontrol ve deney grubu 6grencilerinin 6lgciimlerinde normal dagilim
gostermedigi soylenebilir. Calisma grubu blyliklGgi ve normallik varsayimi da goz oOnilinde
bulunduruldugunda katiimci sayisinin 30'dan az olmasi ve normallik varsayiminin saglanmamasi
nedeniyle parametrik olmayan testler kullanilmistir (Pallant, 2020; Tabachnick & Fidell, 2013).
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Hipotezlerin Test Edilmesi

Arastirmanin hipotezlerini test etmek amaciyla gergeklestirilen analizlerden elde edilen bulgular
asagida yer almaktadir. Deney grubundaki 6grencilerin kariyer kesfi davranislari ve karar verme
becerileri 6n test ve son test puanlari arasindaki farkliigin anlamliligina yénelik yapilan Wilcoxon isaretli
Siralar Testi sonuglari Tablo 5'te verilmistir.

Tablo 5

Deney Grubu Kariyer Kesfi Olcedi ve Karar Verme Becerisi Olcegi On Test-Son Test Puanlarina iliskin
Wilcoxon isaretli Siralar Testi Sonuglari

ikili Karsilastirmalar Grup N S.0 S.T Z p r

Pozitifsira 12 6.50 78.00

Kariyer Kesfi On test-Sontest Negatifsira 0 .00 00 -3.06 .00 0.62

Olgegi
st Esit 0
K v Negatifsira 1 2.00 2.00
arar VeTME 8 test-Sontest  Pozitifsira 11 691 76.00 -2.91 .00  0.59
Becerisi Olgegi Eei 0
sit

S. O: Sira Ortalamasi, S. T: Sira Toplami, r: Etki BlyGkIGg

Wilcoxon lisaretli Siralar Testi sonuclarina bakildiginda deney grubunun psikoegitim programi
uygulamasi dncesinde ve sonrasinda sira ortalamasi ve sira toplami dikkate alindiginda gozlenen farkin
son test puani lehinde oldugu gorilmektedir (Z= -3.06, p< .05; Z= -2.91, p< .05). Hesaplanan farkliliga
iliskin etki buyUkligi degerlerine r= Z/VN (Rosenthal, 1994) bakildiginda kariyer kesfi davranislan (r=
0.62) ve karar verme becerileri (r= 0.59) icin farkliligin giclu bir dizeyde oldugunu gostermistir. Bu
kapsamda 0Ozel yetenekli 6grencilere verilen psikoegitim programinin deney grubu 6grencilerinin kariyer
kesfi davranislari ve karar verme becerilerini anlamli diizeyde artirdigi anlasiimaktadir.

Deney grubundaki 6grencilerin kariyer kesfi davranislar ve karar verme becerileri son test puanlari
ile izleme testi puanlari arasindaki farkliligin anlamhligina yénelik yapilan Wilcoxon isaretli Siralar Testi
sonuglari Tablo 6’da verilmistir.

Tablo 6

Deney Grubu Kariyer Kesfi Olcedi ve Karar Verme Becerisi Olgedi Son Test-izleme Testi Puanlarina fliskin
Wilcoxon isaretli Siralar Testi Sonuglari

ikili
Karsilagtirmalar Grup N 5.0 ST Z P
i i Olcesi . Pozitif sira 5 3.40 17.00
Kariyer Kesfi Olcegi Son test-lzleme .
. Negatif sira 4 7.00 28.00 -.65 .51
testi
Esit 3
. Negatif sira 4 7.13 28.50
Karar Verme Son test-lzleme it ira 7 536 3750 -40 .69
Becerisi Olgegi testi Esit 1
si

S. O: Sira Ortalamasi, S. T: Sira Toplami

Tablo 6 incelendiginde uygulanan Gelecek Farkindahgi Psikoegitim Programi’nin kalicillik etkisini
belirlemeye yonelik elde edilen sonuglara gére son testler ile izleme testleri arasinda istatistiksel olarak
anlamli dizeyde fark olmadigl tespit edilmistir (Z= -0.65, p> .05; Z= -0.40, p> .05). Bu sonuglar
cercevesinde uygulanan programin katihmcilarin kariyer kesfi davranislar ve karar verme becerileri
Gzerine anlamli bir etki yarattigi ve bu etkinin izleme 6l¢timlerinde de sirdigi sdylenebilir.
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Deney ve kontrol grubundaki 6grencilerin kariyer kesfi davranislari ve karar verme becerisi son test
puanlari arasindaki farkliligin anlaml olup olmadigini belirlemek amaciyla yapilan Mann Whitney-U testi
sonuglari Tablo 7'de verilmistir.

Tablo 7

Deney ve Kontrol Gruplarinin Kariyer Kesfi Olcedi, Karar Verme Becerisi Olgedi Son test Puanlarina iliskin
Mann Whitney U Testi Sonuglari

Grup N S.0 S.T U z p
Kariyer Kesfi Deney 12 18.50 222.00
. . -4.164 .
Olgegi Kontrol 12 6.50 78.00 000 6 0.000
Karar Verme Deney 12 15.75  189.00
Becerisi Olgegi Kontrol 12 9.25  111.00 33.000 2.257 0.024

S. O: Sira Ortalamasi, S. T: Sira Toplami

Tablo 7 incelendiginde deney ve kontrol grubunda yer alan katilimcilarin kariyer kesfi 6lgegi son test
puanlari arasinda manidar bir farklilik gézlemlenmektedir. Deney grubunda yer alan katimcilarin kariyer
kesfi Olgegi son test puanlari, kontrol grubunda yer alan katilimcilarin puanlarindan anlaml bir sekilde
yuksektir (U= .000; p< .05). Ayrica deney ve kontrol grubunda yer alan kisilerin karar verme becerileri
Olgegi puanlari arasinda manidar bir farklilik gézlemlenmektedir. Deney grubunda yer alan katiimcilarin
karar verme becerileri 6lgcegi son test puanlari, kontrol grubunda yer alan katilimcilarin puanlarindan
anlamli bir sekilde yuksektir (U= 33.000; p< .05).

Kontrol grubundaki 6grencilerin kariyer kesfi davranislari ve karar verme becerisi 6n test ve son test
puanlari arasindaki farkliigin anlamli olup olmadigini belirlemek amaciyla yapilan Wilcoxon isaretli
Siralar Testi sonucu Tablo 8'de sunulmustur.

Tablo 8

Kontrol Grubu Kariyer Kesfi, Karar Verme Becerileri On test-Son test Puanlarina iliskin Wilcoxon lsaretli
Siralar Testi Sonuglari

ikili Karsilastirmalar Grup N SO ST Z p
Negatif Sira 5 530 26.50
Kariyer Kesfi On test-Son test PozitifSra 4 4.63 1850 -491  .623
Olgegi
Esit 3
Negatif Sira 4 500 20.00
Karar Verme On test-Son test PozitifSra 6 5.82 3500 -784 433
Becerisi Olgegi
Esit 2

S. O: Sira Ortalamasi, S. T: Sira Toplami

Tablo 8de goraldugi gibi kariyer kesfi 6lcegi kontrol grubu son test puanlari ile 6n test puanlari
arasinda anlaml bir farklihk olmadigi goriilmektedir (Z= -.49; p> .05). Bunun yani sira karar verme
becerileri 6lgegi kontrol grubu son test puanlari ile 6n test puanlar arasinda anlamli bir farklilik olmadigi
gorilmektedir (Z= -.78; p>.05).
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Tartigma ve Sonug

Gelecek Farkindaligi Psikoegitim Programi’nin ilkokul 4. sinifa devam eden 6zel yetenekli 6grencilerin
kariyer kesfi davranislari ve karar verme becerileri {izerine etkisini incelemeyi amaglayan bu arastirmada
On-test, son-test ve izleme testi 6lcimli deney-kontrol gruplu yari deneysel model kullaniimistir.
Calisma grubunda psikoegitim programi uygulamasi éncesinde kontrol ve deney gruplarinin kariyer kesfi
davraniglari ve karar verme becerileri puan diizeylerinin yakin oldugu ve grup ortalamalari arasinda
istatistiksel olarak anlamh bir fark olmadigl tespit edilmistir. Uygulanan psikoegitim programinin
katihmcilarin kariyer kesfi 6lgegi ve karar verme becerisi 6l¢egi puanlarini anlamli bir sekilde arttirdigi ve
deney grubunda uygulamalar bittikten sekiz hafta sonra da yapilan izleme test sonuglarina goére
psikoegitim programinin etkisi devam ettigi sylenebilir. Bu bulgu, psikoegitim programinin 6grencilerin
kariyer kesfi davranigslan ve karar verme beceri duzeyleri {izerinde olumlu etkisinin oldugunu
gostermektedir.

Bireyin basarili ve mutlu bir yasam sirdirebilmesi igin ihtiyag duyulan niteliklerden bazilari; kisilik
ozellikleri ile meslekler arasinda bag kurabilme, zamani iyi kullanabilme, problem ¢6zme, kendini tanima,
meslekleri tanima, plan yapma becerileri ve etkili karar verme gibi 6zellikler oldugu gbz ©niinde
bulunduruldugunda, rehberligin amaglarindan biri de bireyin bu nitelikleri kazanmasini desteklemektir
(Erkan, 2000). Bu nedenle 06zel yetenekli bireylerin 6zelliklerini ve ihtiyaglarini bilerek kariyer
planlamalari konusunda gesitli yontem ve stratejiler kullanarak onlari desteklemek hem hayat basarilari
hem de kariyer gelisimleri agisindan olduk¢a 6nemlidir (Leana-Tascilar, 2020). Cocuklar agisindan son
derece 6nemli bir kariyer gérevi olan kariyer kesfi davranislarini (Ozaydin & Siyez, 2022) ve karar verme
becerilerini desteklemek, ¢ocuklarin kariyer gelisimlerine de katki saglayacaktir. Kariyer gelisiminin ¢ok
erken yaslarda basladigl ve cocukluk doneminde 6grenilenlerin genclik ve yetiskinlik doneminde verilen
bircok kariyer kararini etkiledigi bilinmektedir (Kirdok & Doganiilkii, 2020). Peterson ve digerlerine
(2002) gore, birey karar verme ve problem ¢ézme asamalarini kullanarak kariyer problemlerine de
¢6zUm bulabilir. Bu g¢alismada da karar verme yetkinlik alaninda bireyin verecegi kararlarin gelecegi
Uzerinde etkilerini fark etmeye, secenekler arasinda en uygun olani se¢meye, karar sorumlulugunun
gerekliligini kavramaya ve kendine inanmanin o6nemi fark etmeye yonelik kazanimlar islenmistir.
Alanyazin incelendiginde, karar verme becerilerinin 6nemine vurgu yapildigi ve karar verme becerisinin
egitim sureci icerisinde gelistirilebilen bir beceri oldugu belirtilmistir (Byrnes, 1998). Ayrica psikolojik
danisma ve rehberlik hizmetleri cercevesinde okullarda 6grencilere etkili karar verme yontemlerini
O6gretmek mumkundlr (Kuzgun, 2009). Hatta karar verme ile ilgili yapilan birgok program ve ¢alismalarin
nedenlerinden birisi de karar verme konusunun sadece kariyer gelisimi ile ilgili degil egitsel ve kisisel-
sosyal gelisimleriyle de ilgili olma ihtimalidir (Ozyiirek, 2012). Sonug olarak, karar verme siireci bireysel
basari icin temel bir beceri olup bu siirecin etkili bir sekilde yonetilmesi, dogru sonuglarin elde edilmesini
saglar. Bu calismada da kariyer benligi, seceneklerin farkindahgi ve karar verme yetkinligi seklinde Ug¢
yeterlik alaninda belirlenen kazanimlar dogrultusunda 6grencilerin kariyer gelisimlerini desteklemek
amaciyla psikoegitim programi yuratilmastar.

Alanyazinda bireyin ¢ocukluk dénemi kariyer gelisimini desteklemeye iliskin kavramlarin yer aldigi,
bireyin kariyer secenekleri hakkinda bilgi edinmelerinin yani sira ilgi, yetenek ve degerlerinin farkina
varmasina odaklanan egitim programlari yer almaktadir (Ahn & Lee, 2011; Edwin & Prescod, 2018; Lau
vd., 2021; Ozgiir & Celik, 2018; Ozkan, 2019). Yapilan bu calismalarda programlarin etkililigini
degerlendirmede bireyin kariyer gelisim diizeylerine odaklandiklari gérilmektedir. Ahn ve Lee (2011)
tarafindan yapilan calismada ilkokul 6grencileri icin okuma-tartisma odakli kariyer kesif programinin
ogrencilerin kariyer gelisimi ve basari motivasyonu lzerinde anlamh bir etki gosterdigi gortilmektedir.
Ozgiir ve Celik (2018) tarafindan yapilan calismada ise ilkokul 4. sinif 8grencilerine mesleklerle ilgili dyki
okutulmasinin, o6grencilerin kariyer gelisimi Uzerinde etkili oldugu ve bu programin 6grencilerin
merak/arastirma dizeyleri {zerinde anlamli bir etkiye sahip oldugu gorilmistiir. Ozkan (2019)
tarafindan yapilan ¢alismada da kariyer gelisimi psikoegitim programinin ortaokul 5. sinif 6grencilerinin
kariyer gelisimleri ve karar verme diizeylerini gelistirmede etkili oldugu gériilmistiir. Ozel yetenekli
bireylerin de kariyer gelisimlerinde karsilasabilecekleri zorluklarin olabilecegi ve bu siirecte onlara
rehberlik etmek icin teoriye dayali kariyer danismanhginin yani sira mudahalelerin etkililigini
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degerlendirmeyi amaglayan deneysel ¢alismalara ihtiya¢ oldugu vurgulanmaktadir (Muratori & Smith,
2015).

Bu ¢alismada uygulanan psikoegitim programinda ilkokul 4. sinifa devam eden 0zel yetenekli
ogrencilerin gelecekleri ile ilgili planlama yapabilmeyi fark etme, amag belirleme, meslekleri fark etme,
kararlarin gelecegi Uizerinde etkilerini fark etme, zorluklar karsisinda basa ¢tkma yollarini ifade etme gibi
birgok kazanimin yer almasi kariyer gelisimlerinin desteklenmesi agisindan ©6nemli oldugu
distinilmektedir. Bu dogrultuda kariyer gelisim sirecinde ortaya cikan engellerle basa cikabilen,
karsilasabilecegi zorluklarla da baga ¢ikabilecegine inanan bireylerin kariyer ve is segenekleri hakkinda
daha etkili kararlar da verebilecegi soylenebilir (Boliikbasi & Kirdok, 2019). Kariyer danismanlarinin
amaci da bireye cesitli ilgi cekici ve yararli etkinliklere katilmanin, tepkilerini belirlemenin, alternatif
firsatlarin farkinda olmanin ve her yeni etkinlikte basarili olmak igin gereken becerileri 6grenmenin
onemini 6gretmek olmaldir (Krumboltz, 2009). Kariyer kesfi siireci, sadece meslek segimiyle sinirli
olmayip ayni zamanda kariyer yolculugunda alinacak kararlari, beceri gelistirmeyi ve profesyonel
yonelimleri igerdiginden bu dogrultuda yapilacak arastirmalar 6grencilerin kendi potansiyellerini daha iyi
kesfetmelerine yardimci olabilir. Yapilan ¢alismalarda da 6grencilerin kariyer gelisimlerine odaklanan
programlarin 6grencilerin kariyer kesfi davranis diizeylerine ve dolayisiyla kariyer gelisimlerine katki
sagladigi gériilmektedir (Ahn & Lee, 2011; Edwin & Prescod, 2018; Ozgiir & Celik, 2018; Ozkan, 2019).
Ozel yetenekli bireyler icin de kariyer egitimi, karar alma sorumlulugu, degisimlere karsi farkindalik ve
uyum saglama gibi unsurlari vurgulayan, yasam boyu slren kariyer danismanhgi yaklasimini igeren ve
birbirini tamamlayan danismanlik hizmetlerinin gerekliligi gorilmektedir (Greene, 2003). Sonug olarak,
ogrencilerin kariyer gelisim sorumluluklarini yerine getirme baglaminda ilgilerini, yeteneklerini ve
degerlerini berraklastirma, sorgulama, arastirma ve kesfetme becerilerini gelistirmek ve gelecege yonelik
planlama farkindaligini arttirmak onleyici bir ihtiyactir (Keles & Cakir, 2023).

Gelisimsel rehberlik anlayisi dogrultusunda 6gretim kademelerindeki farkli gelisim dizeylerindeki
ogrencilere yonelik 6grencilerin kariyer gelisimlerini desteklemek amaciyla hazirlanan kariyer rehberlik
programlari ardisik ilk program olma 6zelligi tasimaktadir (Kirdok & Barin, 2021). Bu arastirmada, kariyer
rehberlik programlarindan olan BILSEM'de destek egitim programlarina katilan ilkokul 3-4. sinif
diizeyinde 0Ogrenim goren Ozel yetenekli Ogrencilerin kariyer gelisimlerini desteklemeyi amaclayan
Gelecek Farkindaligi Psikoegitim Programi'nin, ilkokul 4. sinifa devam eden 6zel yetenekli 6grencilerin
kariyer kesfi davraniglari ve karar verme becerileri Uzerine etkileri incelenmistir. Karar verme
becerilerinin gelistirilmesi, strekli bir 6grenme siireci olarak ifade edilebilir. Bu becerilerin gelistirilmesi,
daha etkili ve bilingli kararlar alinmasina yardimci olmaktadir. Kariyer kesfi ise kisisel bir yolculuk olarak
dinamik bir siireci icermektedir. Bu nedenle, farkl yontemleri ve gesitli kaynaklan kullanarak kariyer
kesfi davranislari ve karar verme becerilerinin gelistiriimesi miimkindir. Bu ¢alisma bazi sinirliliklara da
sahiptir. Calisma gurubunu 4. sinifa devam BILSEM &grencileri olusturmaktadir. Dolayisiyla bu arastirma
kapsaminda elde edilen bulgular bu arastirmaya dahil olan katilimcilarin 6zelliklerine benzer 6zelliklere
sahip dgrencilere genellenebilir. Ogrencilerin yas grubu gdz éniinde bulunduruldugunda dlgme aracinin
kagit-kalem testi olmasi da bir sinirlilik olarak gorilebilir. Ayrica arastirma sadece bir kurumda yapildig
icin elde edilen bulgularin bitin 6grencilere genellenememesi yoniyle de sinirlidir. Bu nedenle farkh
bolgelerde vyapilabilecek calismalarin yani sira nitel calismalar araciligiyla da ilkokul yas grubu
ogrencilerin kariyer kesfi davranislarina ve karar verme becerilerine yonelik tutumlari derinlemesine
incelenebilir. Bu dogrultuda o6grencilerin kariyer kesfi davranislarini ve karar verme becerilerini
destekleyen calismalarin yapilmasi onerilebilir. Daha sonra yapilacak calismalarda program sonunda
katilimcilardan programin etkililigine yonelik goérislerinin yazili olarak alinmasi calismayl daha da
glclendirebilir. Kariyer gelisimindeki degisimler ve karar verme becerilerindeki kalicilik hakkinda daha
uzun vadeli sonuglar icin uygulama sonunda yapilan izleme ¢alismalarinin 6 ay veya 1 yil ara ile yapiimasi
onerilir. Ileride vyapilacak calismalarda programin &zel vyetenekli &grencilerin proaktif kariyer
davraniglarina ve 6grenme cevikliklerine etkisi incelenebilir. Bu calisma ilkokul 4. sinif 6grencileri ile
ylratdlmustir. Daha sonra yapilacak arastirmalarda 6grenci, okul idaresi ve ailenin de icinde oldugu
kapsayici calismalar yapilabilir ve bu calismalarda uzun vadeli degerlendirme yani 6grencilerin okul
mezuniyeti sonrasi program etkileri degerlendirilebilir.
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Yazar Katki Orani

Yazarlar, galismaya esit oranda katki sunmuslardir.

Etik Beyan

“Yiiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesinde’ yer alan tim kurallara
uyulmus ve yoénergenin ikinci boliminde yer alan “Bilimsel Arastirma ve Yayin Etigine Aykiri
Eylemlerden” higbiri gerceklestirilmemistir.

Catisma Beyani

Yazarlar g¢alisma kapsaminda herhangi bir kurum veya kisi ile ¢ikar ¢atismasi bulunmadigini beyan
etmektedirler.
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