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ABSTRACT

In this study, it is aimed to examine the relationship between preschool teachers' gender perceptions and
their classroom management and learning conceptions. For this purpose, relational survey model was used
as the method in the study. The population of the study consisted of 247 preschool teachers. As a result of
the study, significant differences were found in favor of teachers with low seniority in some sub-dimensions
of the scale of teachers' understanding of gender in the classroom according to their professional seniority.
Similarly, significant differences were found in favor of teachers with low seniority in the general and one
sub-dimension of the classroom management skills scale. Another result of the study is that according to
the professional seniority of the teachers, the traditional learning-teaching conceptions of the teachers
created a significant difference in favor of the teachers with high seniority. A negative relationship was
found between teachers' classroom gender perceptions (GPC) and classroom management skills and a
positive relationship was found between traditional learning-teaching conceptions. In addition, a negative
relationship was found between the GGD sub-dimension of the GPC scale and constructivist learning-
teaching approach. The last finding of the study is that there is a positive relationship between teachers'
constructivist teaching-learning conception and classroom management skills scale general scores and
professional skills sub-dimension scores.

Keywords:Teacher gender perception, classroom management skills, learning-teaching conceptions.

(074

Bu arastirmada okul oncesi 6gretmenlerinin toplumsal cinsiyet algisi ile sinif ydnetimi ve 6grenme
anlayislar1 arasindaki iligkinin incelenmesi amaglanmaktadir. Bu amagla arastirmada yontem olarak
iligkisel tarama modeli kullanilmistir. Aragtirmanin evrenini 247 okul dncesi 6gretmeni olusturmaktadir.
Calisma sonucunda mesleki kidemlerine gore, ogretmenlerin sinif i¢i toplumsal cinsiyet anlayislari
Ol¢eginin bazi alt boyutlarina diisiik kidemi olan 6gretmenler lehine anlamli farkliliklara rastlanmistir.
Benzer sekilde siif yonetimi becerileri dlgegi geneli ve bir alt boyutunda yine diisik kidemi olan
ogretmenler lehine anlamli farkliliklar bulunmustur. Calismanin bir sonucu da 6gretmenlerin mesleki
kidemlerine gore, geleneksel dgrenme-6gretme anlayislarinin kidemi yiiksek olan ogretmenler lehine

anlamli fark olusturmasidir. Ogretmenlerin sinif igi toplumsal cinsiyet algilart (SITCA) ile simif yénetimi
beceri arasinda negatif; geleneksel 6grenme-0gretme anlayisi arasinda pozitif bir iliski bulunmustur. Ayrica
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SITCA blgeginin GTCS alt boyutu ile yapilandirmaci grenme-6gretme anlayisi arasinda negatif yonlii bir
iligki tespit edilmistir. Caligmanin son bulgusu dgretmenlerin yapilandirmaci §gretme-6grenme anlayisi ile
smif yonetimi becerileri 6lgegi genel puanlari ile mesleki beceri alt boyutu puanlart arasinda pozitif yonli
bir iliski bulunmasidir.

Anahtar Kelimeler: Ogretmen toplumsal cinsiyet algisi, sinif yonetimi becerisi, 6grenme-6gretme
anlayist.

INTRODUCTION

Gender is a concept that refers to the social distinction between femininity and
masculinity. It is a multifaceted concept whose effects can be seen at all levels of social life. It
manifests itself with its regulatory role in the lives of societies. It organizes our identities and self-
concepts and structures our interactions (Wharton, 2009). Societies create a set of cultural
meanings for the biological reality that emerges from the birth of human beings and ensure the
formation of stereotypes called gender-specific expectations (Altinova & Duran, 2013). Gender
is encountered in many areas of life. The first ones that come to mind are family, working life,
economy, daily life and education (Ecevit, 2011). Gender enters the child's life at an early age,
starting from naming the individual as soon as he or she is born, to the clothes, the color of objects,
the toys to play with, and the choice of friends. As children develop, their gender self-concepts,
beliefs and motives are informed and transformed by families, peers, media and schools. The role
of early childhood teachers, who are the organizers of the educational environment and
interactions from these areas, should not be ignored in this process (Leaper, & Farkas, 2015).
Because studies have shown that early childhood teachers' perceptions of children are decisive in
their practices and interactions with children (Heisner, & Lederberg, 2011). In addition, research
shows that the reflection of teachers' gender stereotypes in educational environments has
important consequences that can affect children's teaching process (Muntoni & Retelsdorf, 2018;
Wolter, Braun, & Hannover 2015). However, looking at both national and international literature,
even recent studies show the presence of gender stereotypes in educational environments (Karagil,
2022; Preece, & Bullingham, 2020).

Learning and teaching are social activities that occur with the healthy organization of the
process that covers all experiences in learning environments (Morrison, 2021). In essence, the
understanding of learning-teaching reflects teachers' beliefs about the ways of learning that they
deem appropriate to use in classroom teaching and learning processes. There are basically two
conceptions that determine the functioning of learning processes. The traditional teaching
approach is still very common in education. The traditional method ignores the intellectual
interest levels of the students, that is, the learners. It involves unguestioning acceptance of content
and memorization by students. It does not involve students in creative thinking and participating
in the creative part of the activities. Most of the time, in the teaching-learning process, teaching
remains one-sided (teacher-centered), which is a didactic activity in which the learner remains
passive (Khalid, & Azeem, 2012). Constructivism has emerged as a powerful model to explain
how knowledge is produced in the world and how students learn. In the light of theorists such as
Piaget and Vygotsky, a constructivist approach to education is one in which learners actively
create, interpret and reorganize knowledge in individual ways. According to this view, teaching
should promote experiences that require students to be active, scientific participants (student-
centered) in the learning process (Gordon, 2009).

It is known that classroom management processes such as classroom climate and the
content of student interaction with the teacher are very important variables for students to acquire
the desired behavior in the learning-teaching processes in educational environments (Skipper &
Douglas, 2015). In addition to taking into account the nature of children's living together in a
group, classroom management is to ensure that each child has the opportunity to learn by feeling
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a sense of belonging and trust (Tal, 2010). Effective classroom management by teachers is
associated with children's cognitive and behavioral self-regulation, effective participation in
learning processes and classroom interactions, academic achievement, motivation, and less
tendency to show undesirable behaviors in the classroom. There is evidence for the impact of
effective classroom management on the development of appropriate and adaptive behaviors of
children in the early period (Fuhs et al., 2013; Rimm-Kaufman, et al., 2009). Some studies dealing
with preschool education processes also show that teachers who use effective management
strategies in their classrooms (which emphasize preventive and social-emotional development)
both increase their job satisfaction and have to deal with less serious problem behaviors (Akin &
Kogak, 2007; Bulotsky et al., 2020; Dobbs-Oates et al., 2011; Korpershoek et al., 2016).

It is seen that there are modern and traditional approaches in the learning-teaching
approaches and classroom management skills used by teachers in educational environments.
Similarly, the perception of gender, which is formed by transferring from the past to the present
without questioning with the influence of traditional understanding in societies, points to the
gender roles between “femininity” and “masculinity” constructed socially. With the possibility
that teachers' perceptions and attitudes conditioned to traditional values as a part of the society in
which they live will be reflected in classroom processes, it is thought that it will be important to
investigate the relationship between teachers' gender perceptions in educational environments and
their classroom management skills and teaching-learning approaches. In addition, the preschool
period, which is the educational level at which the study is planned, can be decisive in terms of
forming the basis for other life stages. The current study draws attention with the fact that it is
designed with these requirements and that it is not similar in the literature. Accordingly, the study
aims to investigate the relationship between preschool teachers' gender perceptions in educational
environments and their classroom management skills and learning-teaching conceptions. For this
purpose, the following sub-problems were formed:

1. How are preschool teachers' gender perceptions, classroom management skills and
learning-teaching conceptions in the classroom?

2. Do preschool teachers' in-class gender perceptions, classroom management skills and
learning-teaching conceptions show statistically significant difference according to
professional seniority variable?

3. Is there a significant relationship between preschool teachers' perceptions of gender in
the classroom, their classroom management skills and their conceptions of learning-
teaching?

METHODOLOGY

The research was designed in quantitative research method. Relational survey is used as a
model in this research which deals with teachers' gender perceptions, classroom management and
learning conceptions and the relationships between these variables. The survey model is a
research approach that aims to reveal and describe a situation that is currently happening or has
happened in the past as it exists. This model serves to examine the existence of covariance
between two variables. In the model, there is no effort to change or influence whatever is the
subject of the research. The aim is to accurately observe and define what is to be examined
(Fraenkel, Wallen, & Hyun, 2012). This model not only explains the relationship between
variables, but also contributes to making predictions about predictor variables (Creswell, 2013).

2.1. Population and Sample

In this study, the population consists of approximately 1700 preschool teachers working in
Mersin province in 2022-2023. Criterion sampling, which is one of the non-probability sampling
types within purposive sampling, was used to determine the sample group. In this sampling type,
situations that meet some predetermined criteria are determined by the researchers (Biiytikoztiirk
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etal., 2012). In this study, the criteria determined by the researcher were that there were 8 or more
than 8 preschool teachers working in the institution and that these teachers volunteered to
participate in the study. The sample size was calculated with the formula used for situations where
the population is known. Accordingly, it was determined as 236 people with a 5% margin of error
and 95% confidence level (Kilig, 2012). Taking into account the possibility of missing data and
extreme values, the data collection process was completed when a total of 300 people were
reached. As a result of the preliminary analysis, the analysis process was carried out with the data
collected from 247 participants. All of the teachers participating in the study were female. Some
personal information about the participant teachers who constituted the sample of the study is
presented in Table 1. In terms of working years, the participants vary between 1-10 years (42%)
and 10-23 years (58%).

Table 1

Demographic Information of Teachers

Variables Groups f %
Age 26-35 168 68
35-50 79 32
Professional 1-10 103 42
Seniority 11-23 144 58
Education Status Undergraduate 242 98
Master's degree 5 2

2.2. Data Collection Tools

In order to make the necessary measurements in the study, Preschool Teachers' In-Class
Gender Perception Scale, Learning-Teacher Understandings Scale and Classroom Management
Skills Scale were used. Scale usage permissions were obtained via e-mail.

2.2.1. Preschool Teachers' In-Class Gender Perception Scale (PTCGPS)

In the study, teachers' classroom gender perceptions were determined with a 5-point
Likert-type measurement tool developed by Yildiz (2019) consisting of 4 dimensions and 42
items. The first sub-dimension of the scale expresses general gender discourses and consists of
17 items. The second factor describes gender role characteristics and consists of 12 items. The
third factor includes gender-specific behavioral responses and consists of 7 items. The fourth sub-
dimension consists of 6 items including gender expressions in fairy tales and stories. An increase
in the score obtained from the scale means an increase in gender tendency in the relevant sub-
dimension and in the overall scale. Reliability analysis of the scale was calculated using Guttman-
Split Half, Cronbach Alpha and Spearman-Brown tests. Accordingly, it was determined that the
reliability coefficients for all sub-dimensions of the scale were greater than .70. As a result of the
reliability analysis of the scale in line with the data of this study, Cronbach alpha values were
found to be between .65-.81. These results show that the measurement tool is reliable.

2.2.2. Learning-Teacher Conceptions Scale (TLCS)

In the study, teachers' conceptions of teaching and learning were measured with the
Conceptions of Teaching and Learning Scale developed by Chan and Elliott (2004). The scale
was adapted into Turkish by Aypay (2011). The scale consists of 4 sub-dimensions and 30 items.
As a result of the measurements, the reliability coefficient for the overall scale was .71, the
reliability coefficient for the first sub-dimension consisting of 12 items, constructivist learning-
teaching conceptions, was .88, and the reliability coefficient for the second sub-dimension
consisting of 18 items, traditional learning-teaching conceptions, was .83. As a result of the
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reliability analysis of the scale in line with the data of this study, it was seen that Cronbach alpha
values were between .65-.81. As a result of the reliability analysis of the scale in line with the
data obtained in this study, Cronbach alpha values were found to be between .69-.82. These
values that emerged as a result of the analysis show the reliability of the measurement tool in the
context of the study data.

2.2.3. Classroom Management Skills Scale for Preschool Teachers (CMS)

The Classroom Management Skills Scale for Preschool Teachers was developed by
Dinger and Akgiin (2015) to evaluate the classroom management skills of preschool teachers. The
scale consists of 40 items in a five-point Likert scale. As a result of the reliability analysis of the
scale, the reliability coefficient (Cronbach alpha value) was calculated as .83. The reliability
coefficients for the sub-dimensions are .88 for the professional skills sub-dimension and .70 for
the teacher-child interaction sub-dimension. The scores that can be obtained from the scale vary
between 40-200. As a result of the reliability analysis of the scale in line with the data obtained
in this study, Cronbach alpha values were found to be between .71-.89. These values that emerged
as a result of the analysis show the reliability of the measurement tool in the context of the study
data.

2.3. Data Collection Process

The data collection process was conducted with the teachers outside the working hours
of the teachers available to the researcher. The data were collected by delivering the form created
with the relevant scales to the teachers. Before the form filling stage, the researcher organized a
session in any gathering area of the school at a suitable lunch hour for teachers working both in
the morning and afternoon periods and informed them about the research and being a participant.
After this information, the session was ended with the completion of the voluntary consent form
and the scale form by the teachers. The data collection process was completed between
15.04.2023-30.06.2023. In this direction, data were collected from teachers working in 13 schools
in total.

2.4. Data Analysis

“IBM SPSS Statistics” program 22.0 software package was used in the analysis of the
data. In order to determine which of the parametric and nonparametric tests will be used in the
analysis of the research data, firstly, analyzes evaluating the normality of the data were performed.
For this purpose, kurtosis and skewness values were calculated by Kolmogorov Smirnov Test.
Although there are normality criteria for different ranges in the literature, in this study, it was
accepted that the kurtosis and skewness values should be in the range of +2 and -2 in order to
accept that the data show normal distribution (George & Mallery, 2010; Tabachnick, & Fidell,
2013). In the analysis conducted by removing the data with outlier values, the kurtosis and
skewness values of the data were found to be within the relevant range (+2/-2) (Kurtosis:
SITCAO/-1,38 OOAO/-1,09 SYBO/0,96 Skewness: SITCAO/1,69 OOAO/-1,74 SYBO/0,94).
After it was determined that the data were normally distributed, cronbach alpha values were
calculated for each scale result for reliability analysis and it was seen that they were in the
appropriate range. Scatter diagrams were examined to find out whether the data met the linearity
assumption. When the scatter matrix of each variable reflects the ellipse shape, the linearity
assumption is interpreted as met (Cokluk, Sekercioglu, & Biiyiikoztiirk, 2012). After all these
examinations, the analysis process was carried out by using parametric tests. For this purpose, t-
test was used to calculate whether the scores of the teachers according to their professional
seniority showed a significant difference. Pearson correlation analysis was used to determine the
relationship between the data.

440



FINDINGS

In this section, the results of the analysis conducted in line with the sub-problems of the
study are presented. Accordingly, firstly, the score distributions of the scales of Gender
Perceptions in the Classroom, Classroom Management Skills and Conceptions of Learning-
Teaching were presented. Then, the differentiation of the scores obtained from these three scales
according to the professional seniority of the teachers was examined. Finally, the findings
regarding the relationship between teachers' In-Class Gender Perceptions, Classroom
Management Skills and Learning-Teaching Conceptions are presented.

3.1. Score Distributions of Teachers' In-Class Gender Perceptions, Classroom
Management Skills and Conceptions of Learning and Teaching

The data showing the distribution of teachers' scores from the scales of Classroom Gender
Perceptions (TCGP), Classroom Management Skills (CMS) and Learning-Teaching Concepts
(TLC) are given in Table 2.

Table 2

Distribution of Teachers' Scores on the Scales of Gender Perceptions in the Classroom,
Classroom Management Skills and Conceptions of Learning and Teaching

Scale Dimensions X N ss
Gender Perceptionsin  General Gender Discourses (GGD) 3.29 247 4.56
the Classroom Gender Role Characteristics (GRC) 2.97 247 5.79

Gender Specific Behavioral Responses 2,35 247 7.67

(GSBR)

Gender in Tales and Stories (GTS) 2.46 247 3.55
Classroom Professional Skills (PS) 3.51 247 2.17
Management Skills Teacher Child Interaction (TCI) 4.17 247 3.47
Learning-Teaching Traditional 2.80 247 2.06
Concepts Constructivist 4.02 247 1.91

When Table 2 was examined, it was determined that the mean scores of the sub-
dimensions of the In-Class Gender Perceptions Scale were x= 3.29 for General Gender
Discourses, x= 2.97 for Gender Role Characteristics, x= 2.35 for Gender Specific Behavioral
Reactions, and x= 2.46 for Tales and Stories. The mean scores of the sub-dimensions of the
Classroom Management Skills Scale were x= 3.51 for professional skills and x=4.17 for teacher-
child interaction. The mean scores of the sub-dimensions of the Teachers' Learning-Teaching
Conceptions Scale were x= 2.80 for traditional learning-teaching conception and x= 4.02 for
constructivist learning-teaching conception.

3.2 Teachers' Classroom Gender Perceptions, Classroom Management Skills and
Understanding of Teaching-Learning according to Professional Seniority Variables

Independent samples t-test was conducted on the collected data to reveal whether
teachers' classroom gender, classroom management skills and learning-teaching conceptions
scores differed in terms of working hours. The findings are shown in Tables 3, 4 and 5.
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Table 3

t-Test Results of Teachers' Classroom Gender Perception Scale Scores According to their
Professional Seniority

Dimension  Professional N X S sd t p
Seniority
GGD 1-10 103 2.73 2.74 i
11-23 144 3.86 1.39 245 2.18 038
GRC 1-10 103 2.75 3.56 .
11-23 144 3.19 5.81 245 -2.42 043
GSBR 1-10 103 2.14 7.62
11-23 144 2.57 4.47 245 1.96 315
GTS 1-10 103 2.15 4.61
11-23 144 2.78 4.45 245 -.81 467
General 1-10 103 2,06 6.67
11-23 144 2,42 5.49 245 127 491
*p<.05

In Table 3, when the scores teachers received from the in-class gender perception scale
according to their professional seniority were examined, a significant difference was found in the
general gender discourses sub-dimension [t (245) = 2.18; p<.05] and gender role characteristics
dimension [t (245) = -2.42; p<.05] in favor of teachers with 1-10 years of experience.

Table 4

t Test Results of Teachers' Classroom Management Skills Scale Scores According to Their
Professional Seniority

Dimension Professional N X S sd t p
Seniority
TCI 1-10 103 3.87 2.25
11-23 144 3.15 214 245 2.67 041>
PS 1-10 103 419 1.18
11-23 144 3.81 1.74 245 3.24 .086
General 1-10 103 3.99 0.78
11-23 144 3.27 1.66 245 2.73 117
*p<.05

When Table 4 is examined within the scope of the sub-dimensions of the scores teachers
received from the Classroom Management Skills scale, a significant difference was found in favor
of 1-10 years of professional seniority in the sub-dimension of teacher-child interaction [t (245)
= 2.67; p<.05]. There was no significant difference between the mean scores of the teachers from
the overall scale [t (245) =2.73; p<.05] and the professional skills sub-dimension and their
professional seniority [t (245) =3.24; p<.05].
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Table 5

t Test Results of Teachers' Learning-Teaching Conceptions Scale Scale Scores According to Their
Professional Seniority

Dimension Professional N X S sd t p
Seniority
Traditional 1-10 103 3.45 1.54
11-23 144 4.16 217 245 232 026%
Constructivist 1-10 103 4.23 1.28
11-23 144 3.81 2.07 245 -147 056
*p<.05

When Table 5 was examined, it was determined that the teachers' traditional learning-
teaching conception scores from the sub-dimension of the teaching-learning conceptions scale
showed a significant difference in favor of 11-23 years of working time according to the
professional seniority variable [t (245) = 2.32, p<.05]. There was no significant difference
between the mean scores of teachers' constructivist learning-teaching conceptions sub-dimension
and their professional seniority [t (245) =-1.47; p>.05].

3.3. The Relationship between Teachers' Classroom Gender Perceptions, Classroom
Management Skills and Understanding of Teaching-Learning

Table 6

Correlation Results of Variables

Variables GPC GGD GRC GSB GTS PS TCI CMS T Cc
R

1.GPC 1

2.GGD g1 1

3.GRC £9** .64** 1

4.GSBR J6%*  75F* .64* 1

5.GTS 82%*  69** 2% 69* 1

6.PS -43 -35 -26 .09 .28 1

7.TCI -.26 -29 -25 -34 15 -65** 1

8.CMS -39* .16 .04 -21 14 -57*% B3 1

9.T 27%* 46 .37 .-26 .08 -41 -07 A7 1

10.C .08 -09%* 34 -04 .07 .22% .46 .26%* -69* 1

*p<.05, **p<.01

When Table 6 is analyzed, it is seen that there is a medium level negative and significant
relationship between the teachers’ GPC scores and the overall scores of the CMS scale (r=.-39,
p<.05), while there is no significant relationship between the sub-dimensions of PS and TClI
scores. A low level positive and significant relationship (r=.27, p<.01) was found between
teachers' GPS scores and Traditional Learning-Teaching Concepts scores (r=.27, p<.01). A low
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level negative relationship was found between teachers' GTCS scores, which is a sub-dimension
of the GPC scale, and Constructivist Learning-Teaching Concepts, which is a sub-dimension of
the Learning Teaching Concepts Scale (r=-.09, p<.01). A low level positive relationship was
found between the Constructivist Teaching-Learning Conception, which is a sub-dimension of
the Teachers' Conceptions of Learning and Teaching Scale, and the general scores of the
Classroom Management Skills scale (r=.26, p<.01), and a low level positive relationship was
found between the Professional Skills sub-dimension scores (r=.22, p<.05). Apart from these, no
significant relationship was found between the overall and sub-dimensions of the scales.

CONCLUSION, DISCUSSION AND RECOMMENDATIONS

In this study, it is aimed to investigate the relationship between preschool teachers'
perceptions of gender in educational settings and their classroom management skills and
conceptions of learning-teaching. For this purpose, firstly, the levels of teachers' in-class gender
perceptions, classroom management skills and learning-teaching conceptions were examined.
Accordingly, it was determined that teachers' in-class gender perceptions were at a low level.
When the literature was examined, studies on preschool teachers' gender perceptions were found.
However, these studies examine general gender perceptions (Karagil, 2020; Oztiirk & Dogan,
2023). In the development study of the scale used in the study, Yildiz (2019) determined that
preschool teachers' social perceptions in the classroom were at a low level. However, the results
of some studies conducted in the light of qualitative data show that teachers have gender
stereotypes (Karacil, 2022; Preece, & Bullingham, 2020). As a result of the study, it is seen that
teachers' classroom management skills are at a high level. When the literature related to the
current result is evaluated, there are different results. Especially in studies where observation-
based measurements were made, it was concluded that teachers were not sufficient in classroom
management (Akgiin, Yarar, & Dinger, 2011; Ocak, & Arda, 2014). However, studies conducted
with data collected through teacher perceptions found that classroom management skills were
high (Bulut, 2020; Semerci, & Balat, 2018). This may be due to the fact that teachers do not have
sufficient knowledge about classroom management. In the sub-dimension of classroom
management skills of teachers, it is seen that teacher-child interaction scores are higher than
professional skills. In his study, Kurt (2021) concluded that communication barriers are generally
used in classroom communication with children. In the study, it was concluded that teachers
mostly preferred constructivist learning-teaching approach. However, it is seen that teachers also
have a considerable level of traditional teaching-learning understanding. However, the adoption
of the constructivist approach, which prioritizes questioning and discovery in accessing
knowledge and constructing meaning, has an inverse relationship with the traditional learning-
teaching approach that prioritizes rote learning (Driscoll, 2000). This finding tells us that teachers
do not show determination on the learning-teaching approach. When the literature was examined,
it was seen that there was no other study conducted with preschool teachers in Turkey. Similar
results were found in studies conducted in different branches (Aytag, & Uyangor, 2020; Bas,
2016).

In the study, teachers' classroom gender, classroom management skills and learning-
teaching conceptions were examined according to their professional seniority. First, teachers'
understanding of gender in the classroom was addressed. When we look at the literature, there are
studies that show that teachers have some stereotypes about the gender of children in their
classrooms (for example, girls are more social and boys have more self-regulation problems)
(Groeben et al., 2011; Runions, 2014). These studies show that the reflection of teachers' gender
stereotypes in educational environments has important consequences that can affect children's
teaching process (Muntoni & Retelsdorf, 2018). In the current study, significant differences were
found in favor of teachers with 1-10 years of teaching experience in the general gender discourses
and gender role characteristics dimensions, which are sub-dimensions of the gender scale. No
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similar study was found in the literature. In the study in which the scale was developed, similar
to the current study, significant differences were found in general gender discourses and gender
role characteristics dimensions in favor of teachers with low professional seniority (Y1ldiz, 2019).
This may be due to the fact that teachers with less professional seniority have higher awareness
of gender due to the changing education program and social processes due to being a young
generation. Erbek & Cogaltay (2022) evaluated similar findings in their study that older people
have certain stereotypes and a traditionalist perspective on sexism compared to young people.

In the study, no significant difference was found in the overall classroom management scale
and professional skills sub-dimension according to the professional seniority variable of the
teachers, while significant differences were found in favor of teachers with 1-10 years of
experience in the sub-dimension of teacher-child interaction. The most intensive interaction of a
preschool child with an adult other than a parent is with preschool teachers. In this respect, child-
teacher interaction in this period has developmentally important effects on the child as well as
classroom management (Sutherland, et al., 2018; Wu et al., 2018). This finding may be due to the
fact that teachers with 1-10 years of experience graduated with the current curriculum and the
motivation brought by their newness in the profession. When the literature was examined, it was
seen that there were different findings. While some studies did not find any significant difference
across the scale similar to the result of the current study (Fatma, 2019; Zembat, Tungeli, & Yavuz,
2017), some studies found that teachers' classroom management skills increased as their
professional experience increased (Ekici, Giinhan, & Anilan, 2016).

Studies have documented a relationship between teachers' beliefs about teaching and
learning and their classroom practices (Feixas, & Euler, 2013; Gilakjani, 2012) In this respect,
the teacher's traditionalist or constructivist teaching-learning approach is an important variable
for the educational environment. Contrary to the traditionalist approach, it is an undisputed fact
that constructivist teaching-learning processes enable students to actively participate in the
learning process, improve their communication skills, learning outcomes, attention and increase
their lifelong learning skills (Banihashem et al., 2022; Khalifeh et. al., 2020). Another result of
the study is the finding that according to the professional seniority variable of the teachers, the
traditional understanding of learning-teaching has a significant difference in favor of teachers
with 11-23 years of seniority. This result can also be expressed as that teachers with more working
years have higher traditional learning-teaching conceptions than other teachers. When the studies
are examined, it is seen that most of the studies on the subject were conducted with pre-service
teachers (Dedebali, & Siiral, 2022; Kara, & Kabapinar, 2019; Tezci et al., 2017; Yener, & Yilmaz,
2017). Including these studies, the limited number of studies in the related branch in the context
of learning-teaching conceptions drew attention. Although there are studies supporting the
current research finding (Alpay, 2011; Bas, 2014; Yarali, 2019), recent study results show that
pre-service teachers have constructivist learning-teaching conceptions (Tezci, et al., 2017). This
result may be due to the reflection of the teachings of the current teacher education on the
importance of the constructivist approach in educational environments to new teachers. There are
also studies in the relevant literature that have different findings from the results of the study
(Dasdemir & Engin, 2019; Seving, 2021).

The last research question of the study was to examine the level of relationship between
preschool teachers' in-class gender perceptions, classroom management skills and learning-
teaching conceptions. For this purpose, firstly, it was concluded that there was a significant
negative correlation between teachers' GPC scores and CMS scores. This result means that
preschool teachers' perceptions of gender in the classroom and their general scores of classroom
management skills increase/decrease in the opposite direction. No similar study was found in the
related literature. However, some of the studies on gender perceptions in the classroom reveal that
teachers show a sexist tendency. These studies reveal that teachers' gender perceptions affect their
classroom behaviors towards students (Ewing, & Taylor, 2009; Morrissette, Jesme, & Hunter,
2018). Another study found that teachers' sexist practices in classroom management affect
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student achievement (Khoumich, & Benattabou, 2020). The other finding of the study is that there
is a significant positive relationship, albeit at a low level, between teachers' GPC scores and
traditional learning-teaching conceptions, which is a sub-dimension of the Learning-Teaching
Conceptions Scale. This result shows that teachers' classroom gender perceptions and traditional
learning-teaching conceptions increase/decrease together. In societies, traditional understanding
in every aspect points to the environments where gender finds a living space. In traditional
understanding, gender-specific stereotypes are considered normal and find a place. In studies
examining the effects of teachers on the formation of children's gender identities, the importance
of gender stereotyped teaching in the transmission of gender to children is discussed (Giraldo, &
Colyar, 2012; Martin, 1995). Another study shows that teachers' sexist perceptions are reflected
in children's learning-teaching processes (Ahslund, & Bostrom, 2018). The other result of the
study is that there is a low level negative relationship between the GGD sub-dimension, which is
a sub-dimension of the GPC scale, and the constructivist learning-teaching conceptions, which is
a sub-dimension of the Conceptions of Learning and Teaching Scale. This result shows that
teachers' general gender discourse scores and their constructivist learning and teaching
conceptions increase or decrease in the opposite direction. When this result is considered, it is
possible that the constructivist learning-teaching approach, which is in struggle with the
traditional understanding that sees the individual as a passive recipient of knowledge, may not be
compatible with the gender perception that harbors traditional norms due to its discovery and
inquiry-oriented feature that builds knowledge (Hursen, & Soykara, 2012; Shah, 2019). Another
result of the study is that there is a positive relationship at various levels between teachers'
Constructivist Teaching-Learning Concepts, which is a sub-dimension of the Conceptions of
Learning-Teaching Scale, and the overall scores of the Classroom Management Skills scale and
the Professional Skills sub-dimension scores. This result can be interpreted as having a
constructivist teaching-learning approach and classroom management skills increase or decrease
in the same direction. When the literature is examined, it is similarly found that teachers who
adopt constructivist learning-teaching approach apply effective classroom management skills
(Franklin, & Harrington, 2019; Kaya, & Donmez, 2009).

The study reveals the relationships between teachers' perceptions of gender in the
classroom, their conceptions of learning-teaching and classroom management skills. The results
of the study are important both in terms of supporting the fight against gender through education
and in terms of seeing the relationship between teachers' perceptions of gender in the classroom
and their competencies (learning-teaching conceptions, classroom management skills) in the
education process. The early childhood period, in which rapid developmental developments take
place, forms the basis for other periods. Gender-based judgments formed during these years will
also affect children's future lives (Shaffer & Kipp, 2010). In terms of both the pioneering role of
teachers in the processes of change in the society and the effectiveness of education and training
processes in the classroom environment, the impact of gender-sensitive, constructivist learning-
teaching approach and effective classroom management skills in supporting development is
noteworthy (Allana, Asad, & Sherali, 2010). The research literature on this subject needs to be
enriched. In these studies, there is a need for studies designed with different methodological
methods in which teachers, students, families and school administrators at different levels of
education will also participate. These studies will provide important evidence to reveal the current
situation and to lead new studies to develop an intervention program. When the findings of the
study are taken into consideration, it is a fact that there are things to be done for practice. First of
all, starting from preschool education, which can be considered as the beginning of learning
environments in line with the results of the study, it is important to create policies for educational
environments in which teachers with developed classroom management skills, constructivist
learning-teaching understanding dominate, and determined teachers who are determined to
combat gender. This formation needs to be followed with determination by both non-
governmental organizations and the administrators who shape the country's policies. In this
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context, options such as updating teacher training programs on the subject and subjecting existing
teachers to in-service training can be considered.
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GENISLETILMIS OZ
Giris

Dogumda bireye isim verilmesinden egitim materyallerine, arkadas ve meslek segimine
kadar bireyin hayatinin her alanimna dahil olan toplumsal cinsiyetle miicadele onlarca yildir
giincelligini koruyor. Toplumsal yasamda diizenleyici bir role sahip olan bu kavram, aile, is
hayati, ekonomi, giinliilk yasam ve egitim gibi hayatin farkli alanlarinda karsimiza ¢ikmaktadir.
Tiim gelisim alanlarinda oldugu gibi ¢ocuklarin toplumsal cinsiyet kavramina iligkin algilarinin
da ozellikle okul 6ncesi donemde sekillenmeye basladigi kabul edilmektedir (Halim & Ruble,
2010; Karlson & Simonsson, 2008). Cocuklar gelistikce, toplumsal cinsiyet benlik kavramlari,
inanglar ve giidiileri aileler, akranlar, medya ve okullar tarafindan bilgilendirilir ve doniistiiriiliir.
Bu alanlar arasinda, egitim ortamlarindaki 6gretmenlerin rolii, gelisimin her alaninda oldugu gibi
bu kavram baglaminda da 6nemlidir (Leaper & Farkas, 2015). Ogrenme ve 6gretme, dgrenme
ortamlarindaki tiim deneyimleri kapsayan siirecin saglikli bir sekilde organize edilmesiyle ortaya
¢ikan sosyal etkinliklerdir (Morrison, 2021). Oziinde grenme-6gretme anlayisi, dgretmenlerin
siif ici 6gretme ve 6grenme siireglerinde kullanmay1 uygun gordiikleri 6grenme yollarina iliskin
inanglarin1 yansitir. Ogrenme siireclerinin isleyisini belirleyen temelde iki anlayis vardir.
Geleneksel 6gretim, 6grenenin pasif kaldigi 6gretmen merkezli didaktik bir etkinliktir (Khalid &
Azeem, 2012).Yapilandirmacilik ise 6grencilerin 6grenme siirecinde aktif, bilimsel katilimcilar
(6grenci merkezli) olmalarini gerektiren deneyimleri tesvik eder (Gordon, 2009).Smnif iklimi ve
Ogrencinin 0gretmenle etkilesiminin igerigi gibi sinif yonetimi siire¢lerinin, egitim ortamlarindaki
O0grenme-0gretme siireclerinde Ogrencilerin istendik davraniglart kazanmalar i¢in ¢ok Snemli
degiskenler oldugu bilinmektedir (Skipper & Douglas, 2015). Ogretmenlerin etkili sinif yonetimi,
cocuklarin biligsel ve davranigsal 6z diizenlemeleri, 6grenme siireglerine ve sinif i¢i etkilesimlere
etkin katilimlar1, akademik basarilari, motivasyonlari ve sinif i¢inde istenmeyen davranislart daha
az gosterme egilimleri ile iligkilidir.Etkili sinif yonetiminin erken dénemde ¢ocuklarin uygun ve
uyumlu davraniglar gelistirmesi lizerindeki etkisine dair kanitlar bulunmaktadir (Fuhs vd., 2013;
Bulotsky vd., 2020). Ogretmenlerin egitim ortamlarmda kullandiklar1 6grenme-6gretme
yaklagimlarinda ve smif yonetimi becerilerinde modern ve geleneksel yaklagimlarin oldugu
goriilmektedir. Benzer sekilde toplumlarda geleneksel anlayisin etkisiyle gegmisten giinlimiize
sorgulanmadan aktarilmasiyla olusan toplumsal cinsiyet algisi, toplumsal olarak inga edilen
“kadinlik” ve “erkeklik” arasindaki cinsiyet rollerine isaret etmektedir.Ogretmenlerin icinde
yasadiklar1 toplumun bir pargasi olarak geleneksel degerlerle kosullanmis algi ve tutumlarimin
siif i¢i siireclere yansiyacagi gerceginden hareketle, 6gretmenlerin egitim ortamlarindaki
toplumsal cinsiyet algilar1 ile smif yoOnetimi becerileri ve O6gretme-6grenme yaklasimlart
arasindaki iligkinin aragtirilmasiin 6nemli olacag diisliniilmektedir.

Bu c¢alismada, okul 6ncesi dgretmenlerinin egitim ortamlarinda toplumsal cinsiyet algilar
ile sinif yonetimi becerileri ve gretme-6grenme anlayiglar1 arasindaki iliskinin incelenmesi
amaclanmistir.

Yontem

Arastirma nicel arastirma yonteminde tasarlanmigtir. Ogretmenlerin cinsiyet algisi, simf
yonetimi ve Ogrenme anlayiglart ile bu degigskenler arasindaki iliskilerin ele alindigi bu
aragstirmada model olarak iligkisel tarama kullanilmistir. Arastirmanin 6rneklemini 247 okul
oncesi 6gretmeni olusturmaktadir. Arastirmada gerekli dlgiimlerin yapilabilmesi icin Okul Oncesi
Ogretmenlerinin Smifta Toplumsal Cinsiyet Algist Olgegi, Ogrenme Anlayislari-Ogretmen
Olgegi ve Smif Yonetimi Becerileri Olgegi kullanilmistir. Arastirma verilerinin analizinde
parametrik ve parametrik olmayan testlerden hangisinin kullanilacagini belirlemek amaciyla
oncelikle verilerin normalligini degerlendiren Kolmogorov Smirnov Testi yapilmistir. Yapilan
incelemeler sonucunda normal dagildig tespit edilen verilerin gegerlilik ve giivenilirlik dl¢timleri
icin cronbach alpha degerleri incelenmis ve uygun degerlerde oldugu tespit edilmistir. Verilerin
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dogrusalligi varsayimi igin incelenen sacilim matrislerinin varsayimi karsiladigi goriilmiistiir.
Ogretmenlerin mesleki kidemlerine gore dlceklerden aldiklari puanlarm anlamli bir farklilik
gosterip gostermedigini hesaplamak igin t-testi kullanilmugtir. Veriler arasindaki iligkiyi
belirlemek i¢in Pearson Korelasyon analizi kullanilmistir.

Sonuc, Tartisma ve Oneriler

Ogretmenlerin siif i¢i toplumsal cinsiyet anlayislar1 agisindan dlgegin alt boyutlar: olan
genel toplumsal cinsiyet sdylemleri ve toplumsal cinsiyet rol 6zellikleri boyutlarmda 1-10 yil
aras1 0gretmenlik deneyimi olan 6gretmenler lehine anlamli farkliliklar oldugu goriilmistiir. Bu
durum, mesleki kidemi daha az olan 6gretmenlerin geng kusak olmalar1 nedeniyle degisen egitim
programi ve toplumsal siireclere bagli olarak toplumsal cinsiyet farkindaliklarinin daha yiiksek
olmasindan kaynaklanityor olabilir. Erbek & Cogaltay (2022) calismalarinda, yasglilarin genglere
kiyasla cinsiyet¢ilik konusunda belirli kalip yargilara ve gelenek¢i bir bakis acisina sahip
olduguna dair benzer bulgular1 degerlendirmislerdir. Arastirmada, 6gretmenlerin mesleki kidem
degiskenine gore sinif yonetimi 6lgeginin genelinde ve mesleki beceriler alt boyutunda anlaml
bir farklilik bulunmazken, 6gretmen-¢ocuk etkilesimi alt boyutunda 1-10 yil kideme sahip
ogretmenler lehine anlamli farkliliklar bulunmustur. Bu bulgu, 1-10 yillik deneyime sahip
Ogretmenlerin mevcut miifredat ile mezun olmalarindan ve meslekte yeni olmalariin getirdigi
motivasyondan kaynaklaniyor olabilir. Literatiir incelendiginde farkli bulgular oldugu
goriilmistir. Baz1 galigmalarda 6lgek genelinde anlamli bir fark bulunmazken (Fatma, 2019;
Zembat, Tungeli & Yavuz, 2017), bu calismanin sonucuna benzer sekilde bazi ¢aligmalarda
Ogretmenlerin mesleki deneyimleri arttik¢a sinif yonetimi becerilerinin de arttig1 tespit edilmistir
(Ekici, Giinhan & Anilan, 2016). Aragtirmanin bir diger sonucu da, daha uzun yil deneyime sahip
ogretmenlerin geleneksel 6grenme-6gretme anlayiglarinin diger 6gretmenlere gore daha yiiksek
oldugudur. Mevcut aragtirma bulgusunu destekleyen galigmalar olsa da (Alpay, 2011; Bas, 2014;
Yarali, 2019), yakim tarihli aragtirma sonuglar1 6gretmen adaylarinin yapilandirmaci 6grenme-
Ogretme anlayisina sahip oldugunu gostermektedir (Tezci, vd., 2017). Bu sonug, mevcut
Ogretmen egitiminin yapilandirmaci yaklasimin egitim ortamlarindaki Onemine iligkin
Ogretilerinin yeni 6gretmenlere yansimasindan kaynaklantyor olabilir. Caligmanin son aragtirma
sorusu, okul Oncesi Ogretmenlerinin simif i¢i cinsiyet algilari, simf yonetimi becerileri ve
O6grenme-0gretme anlayislari arasindaki iliski diizeyini incelemektir. Buna gore yapilan analizler,
okul 6ncesi 6gretmenlerinin sinif i¢i toplumsal cinsiyet algilari ile sinif yonetimi becerileri genel
puanlar1 arasinda negatif bir iliski oldugunu ortaya koymustur. Arastirmalar, dgretmenlerin
toplumsal cinsiyet algilarinin 6grencilere yonelik smif i¢i davranislarini etkiledigini ortaya
koymaktadir (Ewing & Taylor, 2009; Morrissette, Jesme & Hunter, 2018). Calismanin bir diger
sonucu da O0gretmenlerin geleneksel 6grenme-6gretme anlayislariyla birlikte sinifta toplumsal
cinsiyet algilarmin da arttigi/azaldigidir.  Ogretmenlerin  ¢ocuklarin  toplumsal ~cinsiyet
kimliklerinin olusumundaki etkilerini inceleyen bir vaka calismasinda, toplumsal cinsiyetin
cocuklara aktariminda toplumsal cinsiyet kaliplarina dayali 6gretimin 6nemi tartisilmaktadir
(Giraldo & Colyar, 2012). Literatiire baktigimizda, 6gretmenlerin cinsiyet¢i algilarinin ¢ocuklarin
ogrenme-Ogretme siireglerine yansidigina dair kamitlar bulunmaktadir (Ahslund & Bostrom,
2018). Arastirmada, 6gretmenlerin genel cinsiyet sdylemi puanlarindaki artigin, yapilandirmaci
O0grenme ve 0gretme anlayislarinda diisiise yol agtigi goriilmiistiir. Bu sonug dikkate alindiginda,
bireyi bilginin pasif alicisi olarak géren geleneksel anlayisla miicadele icinde olan yapilandirmaci
O0grenme-0gretme yaklagiminin, bilgiyi inga eden kesif ve sorgulama odakli 6zelligi nedeniyle
geleneksel normlar1 barindiran toplumsal cinsiyet algisiyla uyumsuz olmasi miimkiindiir (Hursen
ve Soykara, 2012; Shah, 2019). Arastirmanin bir diger sonucu ise 6gretmenlerin yapilandirmact
O0gretme ve 6grenme anlayigina sahip olmalari ile sinif yonetimi becerilerinin ayni dogrultuda
arttig1 ya da azaldigidir. Literatiir incelendiginde benzer sekilde yapilandirmaci 6grenme-6gretme
yaklasimmi benimseyen Ogretmenlerin etkili sinif yOnetimi becerilerini  uyguladiklar
goriilmektedir (Franklin & Harrington, 2019).
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Calisma, dgretmenlerin siif ici toplumsal cinsiyet algilari, 6grenme-6gretme anlayislar
ve smif yonetimi becerileri arasindaki iliskileri ortaya koymaktadir. Bu konuda arastirma
literatiiriiniin zenginlestirilmesi gerekmektedir. Bu arastirmalarda farkli egitim kademelerinde
Ogretmen, 6grenci, aile ve okul yoneticilerinin de katilimc1 olacagi farkli metodolojik yontemlerle
tasarlanmis ¢aligmalara ihtiya¢ bulunmaktadir. Bu ¢alismalar mevcut durumu ortaya koyma ve
devaminda miidahale programi gelistirmeye yonelik yeni ¢alismalara 6nderlik etme noktasinda
onemli kanitlar saglayacaktir. Caligma bulgular1 ele alindiginda uygulamaya yonelik de
yapilmas1 gerekenler oldugu bir gergektir. Oncelikle calisma sonuglar1 dogrultusunda dgrenme
ortamlarinin baslangici olarak degerlendirebilecegimiz okul 6ncesi egitimden baslanilarak sinif
yonetimi becerileri gelismis, yapilandirmact 6grenme-6gretme anlayisi egemen, toplumsal
cinsiyetle miicadele noktasinda kararli 6gretmenlerin varoldugu egitim ortamlarina ydnelik
politikalarin olusturulmasi 6nemlidir. Bu olusumun hem sivil toplum kuruluslar1 hem de iilke
politikalarina yon veren yoneticiler tarafindan kararlilikla takip edilmesi gerekmektedir. Bu
kapsamda oOgretmen yetistirme programlarinin konu ile ilgili gilincellenmesi ve varolan
Ogretmenlerin hizmet i¢i egitime tabi tutulmasi gibi segenekler degerlendirilebilir.
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