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This study aims to determine how the philosophy activities prepared based on the core
values of "Justice, Friendship, Honesty and Respect" in the Life Sciences curriculum are
reflected in the actions and thought processes of the students, as well as the opinions of the
classroom teacher regarding these activities. The research was conducted in a private school
in Ankara in the 2022-2023 academic year. The study group of the research was selected
through criterion sampling. The study participants consisted of one third-grade teacher who
received training in philosophy for children and her seventeen students. Qualitative
research method was used in the study. Data were collected through observation,
interviews and document analysis. The data obtained were analyzed using the content
analysis method. The study found that some children approached moral situations more
flexibly, made context-sensitive judgments, established relationships between concepts,
defined concepts, and classified concepts. Additionally, it was concluded that the activities
helped some children examine their thoughts on values and act consistently with these
thoughts. The class teacher also stated that philosophy for children effectively allows
students to internalize and reflect the values to their actions by questioning them. Research
can be conducted and in-service training can be provided to integrate the teaching of values
with philosophy for children.
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Bu arastirmanin amaci Hayat Bilgisi dgretim programinda yer alan “Adalet, Dostluk,
Diiriistliik ve Sayg1” kok degerleri iizerine hazirlanan felsefe etkinliklerinin 6grencilerin
eylemlerine ve diisiinme stireglerine yansimasimn nasil oldugunu ve bu etkinliklere ynelik
sinif 6gretmeninin goriislerini belirlemektir. Arastirma 2022-2023 egitim ve dgretim yilinda
Ankara ilinde bulunan bir 6zel okulda gerceklestirilmistir. Arastirmanin ¢alisma grubu Slgiit
ornekleme yoluyla secilmistir. Arastirmanin katilimcilarini, ¢ocuklar igin felsefe egitmenlik
egitimi alan 3. sinif 6gretmeni ve onun on yedi dgrencisi olusturmustur. Arastirmada nitel
aragtirma yontemi kullanilmigtir. Veriler gézlem, goriisme ve dokiiman analizi yoluyla
toplanmistir. Elde edilen veriler igerik analizi yoluyla incelenmistir. Arastirmanin bazi
cocuklarin ahlaki durumlara daha esnek bir sekilde yaklasmalarma ve baglama duyarh
yargilara varmalarina, kavramlar arasinda iliski kurmalarina, kavramlar1 tanimlamalarina
ve kavramlan simflandirmalarina katki sagladig: goriilmiistiir. Ayrica etkinliklerin, bazi
cocuklarin degerlere yonelik diisiincelerini gozden gegirerek bu diisiinceleriyle tutarl
eylemlerde bulunmalarinda etkili oldugu sonucuna varilmigtir. Sinif 6gretmeni de gocuklar
igin felsefenin ogrencilerin degerleri sorgulayarak igsellestirmelerinde ve eylemlerine
yansitmalarinda etkili bir yontem oldugunu ifade etmistir. Degerler egitimini cocuklar igin
felsefeyle biitiinlestirecek arastirmalar yapilabilir, hizmet ici egitimler verilebilir.
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1. Giris

Deger kavramu felsefe, psikoloji, sosyoloji basta olmak
iizere bir¢ok alana konu edilmistir. Bu yiizden alanyazinda
deger kavramina iligkin farkli agilardan ortaya koyulmus
tanimlara ulagsmak miimkiindiir. Scwartz (1994) deger
kavramiin belirli durumlar1 asan, davranislarin, kigilerin
ve olaylarin secimine veya degerlendirilmesine rehberlik
eden ve davranis bigimlerine iliskin bir inan¢ oldugunu
vurgular. Ciiceloglu (2018) da degerleri insan yasaminin
anlamli olabilmesi i¢in neyin iyi, hangi davramsin dogru ve
hangi iliskinin adil oldugunu belirten inanglar olarak
tanimlar. Degerler yani kisi degerleri, kisilerarasi iligkilerde
dogrudan veya dolayli olarak ortaya cikan sevgi, diiriist
olma, baglilik, saygi adil olma gibi kisi imkanlardir
(Kuguradi, 2010). Bu degerler, kisiden kisiye, kiiltiirden
kiiltiire ya da toplumdan topluma farklilik gosterebilir. Bu
farkhilik degerlerin smiflandirilmasina yol ag¢mistir.
Rokeach (1973), degerleri amag¢ ve ara¢ olarak ikiye
ayirmistir. Amag degerler; aile giivenligi, baris iginde
diinya, basarili olma, bilgelik, dini olgunluk, esitlik,
sosyal
degerlerden; ara¢ degerler ise bagimsiz olma, affedici,
gibi  ahlaki
olusmaktadr. Scwartz, Rokeach’m belirledigi degerler
tizerinde degisiklikler yapmis ve degerleri on temel deger
grubuna ayirmistir (Ulusoy ve Dilmag, 2020). Bu on temel
deger grubu; gii¢, basari, hazclik, uyarilim, 6zyonelim,
evrenselcilik, uyma ve
glivenlik olarak seklindedir (Scwartz, 1992).

dostluk, mutluluk, ozgiirlitk gibi Kkisisel ve

cesaretli,  yardimsever degerlerden

iyilikseverlik, geleneksellik,

Degerler dogustan gelmez. Gozlem ve etkilesim sonucu
insanlar kendi degerlerini olusturur.
degerlerini olustururken bir¢ok faktdrden de etkilenir.
Kisinin yasadig1 toplum, aile, egitim kurumlari, medya bu
faktorlerden birkagidir. Aile, degerlerin olugsmasinda en
onemli faktorlerden biri olarak goriilmektedir. Aileden
sonra ise okullarin degerlerin kazandirilmasinda etkili bir
rolii oldugu soylenebilir. Egitimin en 6nemli amaglarindan

Insanlar kendi

biri toplumun deger yargilarini yeni kusaklara aktarmaktir
(Sahin, 2010).

Egitim, 6grencilerin sadece biligsel yonlerini gelistirmeyi
degil duyussal yonlerinin de gelismesini amaclamaktadir.
Duyussal boyutun bir 6gesi de degerlerdir. Gellel (2010)
egitimin bilissel boyutunun duygular, iligkiler, tutumlar ve
degerler ile denge kurabiliyorsa amacina ulastigindan
bahsetmektedir. Bu amaca ulasabilmek icin degerler
okullarda kazandirilmasi gereken 6nemli unsurlar haline
gelmistir. Ulkemizde yer alan 2018 dgretim programlari
incelendiginde her dersin Ogretim  programinda
“Degerlerimiz” baghg1 kisminda kok degerlere yer
verilmesi ve Sosyal Bilgiler, Trafik Giivenligi ve Insan
Haklari, Yurttashk ve Demokrasi derslerine 06zgii
degerlerin yer almasi degerler egitimine 6nem verildigini
gostermektedir.

Hayat Bilgisi Ogretim Programimin  (2018) &zel

amaglarinda milli, manevi, insani, kiiltiirel degerler ile aile

ve toplumsal degerlerin 6nemi vurgulanmis, degerler
O0gretim programinin igeriginin bir unsuru olarak yer
almigtir. Ogretim programlar1 2023-2024 yili itibariyle
degismis, degerleri onemseyen bu bakis agis1 varhigmi
korumustur. Nitekim Tiirkiye Yiizyili Maarif Modeli'nde
kisiyi aracihigryla
gozlemlenen degerler “Erdem-Deger-Eylem” seklinde
kavramsallastirilmistir (Milli Egitim Bakanligi [MEB],
2024). Erdem-Deger-Eylem Cercevesi'nde cati degerler
etrafinda birlesen degerler toplulugu olusturulmustur. Cat1
degerler saygi, sorumluluk ve adalet olarak belirlenmistir.
Degerlerin programin diger ogelerinden ayr1 olarak degil

erdemlere ulagtiran ve eylemler

programla Dbir biitiin seklinde islenmesi gerektigi
vurgulanmistir.
Hayat Bilgisi Ogretim Programimin (2024) temel

yaklasimina yonelik agiklamada “Hayat Bilgisi dersinde
degerler egitimi 6n plana c¢ikarilarak milli ve manevi
degerler igerikte uygulamali olarak islenmistir.” ifadesi yer
almakta, 6grencilere kazandirilmasi beklenen degerlerin,
Ogrenme

giktilariyla iligkilendirilerek Orneklere yer

verildigi goriilmektedir. Degisen 6gretim programlarda

kazandirilmasi istenen degerlerin, Ogrencilerin
yasamlarma aktarabilmelerine ydnelik etkinlik ve
Onerilerin 6n plana ¢iktig1 soylenebilir. Bu noktada yeni

Hayat Bilgisi Ogretim Programi’'nda (2024) deger
egitiminde deger telkini, deger agiklama, deger analizi,
ahlaki ikilem, eylem 6grenme ve gozlem yoluyla 6grenme
gibi yaklasimlardan yararlanmaya yonelik ifadelerin yer

aldig1 da belirtilebilir.

Deger telkini yaklasimi; 6grencilere kabul edilmis ahlaki
degerleri aktararak bu degerleri benimsetmeyi amaglar. Bir
diger yaklasim davranis degistirme yaklasimidir. Bu
yaklasim davraniggi 6grenme kuramlarina dayanmaktadir
ve 0grenciler, istenen degeri (yardim etme, saygili olma vs.)
uyguladiklarinda
aciklama yaklasimi ise Ogrencileri zorlamadan seg¢me,
odiillendirme ve hareket olmak {izere {i¢ asamadan olusan

onlara pekistirecler verilir. Deger

bir deger kazandirma yaklasimidir.
ogrenciden beklenen davraris, kendi degerler sistemini
insa etmesidir. Ogretmenin rolii ise dgrenciye miidahale
etmeden 6grencinin kendi degerlerinin farkina varmasini
saglamaktir. Bir diger ise deger
yaklagimidir. Bu yaklasimin amaci 6grencilerin degerler
konusunda mantiksal diistinerek bilimsel aragtirma
siirecini kullanmalarmi tegvik etmektir.  Bir sorunla
karsilasan Ogrenci sorunu tamimlar, aragtirir, bilgi toplar,
elde ettigi verilerle degeri analiz eder (Yazar ve Tutal,
2020). Diger bir deger ogretimi yaklasimi ise ahlaki
muhakeme yaklagimidir. Bu deger yaklasimi Kohlberg'in
ahlak gelisimi kuramimna dayanmaktadir. Amaci, bireylere
muhakeme yaptirarak degerlerin 6gretilmesidir. Ahlaki
sorunlarin nasil ¢oziilecegi konusunda anlagmazliklarin
yasanmast ile agik uglu ahlaki ikilemlerin yasanmasi
saglanir (Yazar ve Tutal, 2020). Adil topluluk okullar
yaklasimi ise ikilem yaklasiminin yetersiz oldugu
diisiiniilerek ~ Kohlberg ve arkadaslar1 tarafindan

Bu yaklasimda

yaklasim analizi
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kurulmustur. Bu okullarda gelistirebilir ve stirdiiriilebilir
okul olusturulmasma, okul yonetimi,
Ogretmenler, 6grenciler dahil edilir ve sorumluluklarin
herkes tarafindan paylasildigi demokratik okul siireci
olusturulmaya calisilir (Kurtdede Fidan, 2019).

normlarimin

Alan deger
yaklagimlarinin yani sira farkli yontemler ve teknikler de
yer almaktadir. Ornek olay, yaratict drama, grup
tartismalari, dijital 6ykii bunlardan birkacidir. Cocuklar
i¢in felsefe de degerlerin igsellestirilmesi icin kullanilan bir

yazinda degerlerin uygulanmasinda

yontem olarak karsimiza ¢tkmaktadir.

Lipman (2003), cocuklar igin felsefeyi “akil yiiriitme ve
yargilamaya sahip &grenci yetistirme amaciyla egitime
uygulanan felsefe” olarak tanimlar. Direk (2013) ¢ocuklar
icin felsefeyi; uygun bir metinden, &ykiiden, bir gazete
haberinden ya da giinlitk deneyimlerden hareketle var olan
hakkinda c¢ocuklarin diyalog kurmalari ve tartismalari
yoluyla kavramlari inga etmesi, okuduklariyla yasadiklari
deneyimleri birlestirerek  degerlendirmeler
seklinde tanimlamaktadir. Lipman (2003), gocuklar igin

yapmast

felsefenin amaglarmi; akil yiiriitme becerisini gelistirme,
yaraticig1 gelistirme, etik degerleri destekleme, benlik
bilincini ve elestirel diisiinme yetenegini gelistirme
seklinde ifade etmektedir. United Nations Educational,
Scientific and Cultural Organization (UNESCO) (2007) ise
¢ocuklar icin felsefenin amaglarini; bagimsiz diistinebilme,
diisiinceli vatandas olma, kisisel gelisime yardim etme, dil,
konusma ve tartisma becerilerini gelistirme, felsefeyi
kavramsallastirma ve c¢ocuklara 6zel Ogretim metotlar:
olusturma seklinde belirtmistir. Direk (2002), ¢cocuklar i¢in
felsefenin en temel amacinin okuma, soru sorma gibi
pratiklerle ¢ocuklarin dil kullanma ve diistinme becerilerini
gelistirmek oldugunu, Cotuksdken (2013) ise ¢ocuklar igin
felsefenin ¢ocuklarin daha saghkli diisiinmesini ve
distindiiklerini anlamli ve dogru bir bigimde dile
getirmesine yardimci olmasi amaciyla baslatildigini ifade
eder. Millett ve Tapper (2012), ¢ocuklar igin felsefenin
yalnizca biligsel agidan degil ayn1 zamanda sosyal ve etik
anlamda da c¢ocuklarda katki saglama amacinin oldugunu
soylemektedir. Costa (2014), cocuklar igin felsefe egitiminin
diyaloglar yoluyla yaratici, elestirel ve etik diisiinceyi
gelistirdigini ifade etmektedir.

Cocuklar icin felsefede felsefenin varlik, deger ve bilgi
alanlarma yonelik pek ¢ok kavram ele alinabilir
(Akkocaoglu Cayir ve Akkoyunlu, 2015). Cocuklar igin
felsefe, sadece bu alanlarla da smirl kalmaz. Toplumu
ilgilendiren konular1 ve problemleri de ele almaktadir
(Cam, 2014). Bu kavramlar genellikle resimli kitaplarda yer
alan hikayeler araciligiyla cocuklarla tartisiimaktadir.
Resimli ¢ocuk kitaplarnin yani sira miizikler, nesneler,
diisiince deneyleri (Haynes ve Murris, 2016), siirler, gazete
haberleri (Akkocaoglu Cayir ve Akkoyunlu, 2015),
mitolojik hikayeler, hikayelestirilmis
illiistrasyonlar (Dikmelik, 2022) ve ¢izgi filmler (Boyraz,
2022) kullanilabilmektedir.

olaylar,

Cocuklar icin felsefe de Sokratik yontem gibi kisilerin
glinliik hayat deneyimlerinden yola ¢ikarak belirlenen
kavrami 6zelden genele dogru tanimlamaya calisir (Tung,
2017). Cocuklar icin felsefe dersinde, ¢esitli uyaricilar
vasitasiyla, en uygun sekilde sorulan sorularla ve Sokratik
yontemle gomiilii olan felsefe uyandirilmaya ¢alisilir
(Tasdelen, 2014). Degerlendirme siirecinde ise ¢ocuklar icin
felsefenin amaglariyla tutarl olarak 6gretmenin elestirel ve
yaratict diistinme, katilim, isbirligi, sorgulama ve
degerlendirme becerilerinin 6n plana ¢iktig1 sdylenebilir
(Fisher, 2013).

Cocuklar i¢in felsefe ayr1 bir ders olarak ya da gretim
programlarindaki derslerle iligkilendirerek bir yoéntem
olarak kullarulabilir. Cocuklar igin felsefeden yodntem
boyutuyla hem degerler egitiminde hem de Hayat Bilgisi
dersinde yararlanilabilir.

Hayat Bilgisi dersinin amaci, 6grencilere giinliik yasamda
ihtiyag duyacaklar pratik bilgi ve becerileri kazandirmaya
calismaktadir. Ozkan Elgiin ve Uysal (2022) Hayat Bilgisi
dersinin 6gretim programinda yer alan kazanimlarinda en
¢ok karar verme, problem ¢6zme, elestirel ve yaratict
diisiinme becerilerinin yer aldigim ifade etmektedir.
Benzer
becerilerinin giinliik hayata uygulanmasina katki saglar.
Bunula birlikte cocuklar icin felsefe, ¢ocuklarin elestirel
diisiinme ve problem ¢6zme becerilerini gelistirir (Isiklar,
2019). Diger bir ortak yonleri ise her iki alanin da
¢ocuklarda empati ve iletisim becerilerini gelistirmektir.
Sigurborsdottir (1998) yaptig1 calismada, 3-6 yas arasindaki
¢ocuklara uyguladig1 “cocuklarla felsefe” programimdan
sonra cocuklarin daha iyi iletisim kurdugu sonucuna
ulasmustir. Oztiirk (2015) ise calismasinda Hayat Bilgisi
dersinde yer alan becerilerinin kazanilma durumunu sinif
Ogretmenlerinin goriislerine gore incelemis ve aragtirmanin
sonunda Ogretmenler bu dersin iletisim becerilerini
kazandirdigini ifade etmistir. Bu ¢alismalar her iki alanin
da ¢ocuklarn iletisim becerilerine katki sagladig goriistinii
desteklemektedir.
konusudur. Hayat Bilgisi dersi 6grencilere dogru ve yanlis
ayrt rehberlik
Cocuklar igin degerlerin
tartisilmasini  saglamakta ve Ogrencilerin kendi deger

sekilde c¢ocuklar igin felsefe de diisiinme

Bir bagka ortak yonleri ise degerler

davraniglari etmeleri  konusunda

etmektedir. felsefe ise
sistemlerini olusturmalarina yardimci olmaktadir. Ayrica
deger olarak da karsimiza c¢ikan, Hayat Bilgisi dersinde 6n
planda olan sorumluluk, bagimsizlik, dostluk gibi
kavramlarmm ne oldugunu sorgulamak c¢ocuklar icin
felsefenin alanina girer. Bu ortak 6zellikler, Hayat Bilgisi
dersi ile ¢ocuklar igin felsefenin birbirini tamamlayan ve
destekleyen iki alan oldugunu gostermektedir.

Cocuklar igin felsefe, degerlerin benimsenmesi ve
igsellestirilmesi siirecinde etkili bir yontem olarak
goriilmektedir. Cocuklar icin felsefe, cocuklarin diisiinme
becerilerini gelistirmeyi hedefleyen ve onlar1 aktif, etik ve
demokratik vatandaslar olmaya tesvik eden bir yontemdir
(Gregory, 2008). Lipman (2023) c¢ocuklar igin felsefenin,
felsefi sorgulamalar ile ¢ocuklarin etik gelisimine katkida

260
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bulunmak amaciyla felsefi sorusturmalar1 dahil eden bir
alan oldugunu o&ne siirmektedir. Cocuklar igin felsefe,
Ogrencilerin adalet, diiriistliik, sayg: ve sorumluluk gibi
bircok  degeri diisiiniip
saglamaktadir. Bu siiregte Ogrenciler bu degerlerin ne
oldugunu 6grenmenin yaninda, neden énemli olduklarin
ve bunlar1 giinliik hayatlarinda nasil uygulayabileceklerini
de kesfetmektedirler. Ancak Erbas ve Baskurt (2020)
yaptiklar calismada Ogretmenlerin degerlerin
kazandirilmasinda en c¢ok deger telkini yaklasimin
kullandiklarini ifade ederler. Deger telkini yaklasiminda,
O0gretmen Ogrencilere degeri dogrudan vermekte ve verilen
deger “mutlak dogru” olarak nitelendirilmektedir. Boylece
deger 6grenciler tarafindan sorgulanmamaktadir. Bu da o
degerin igsellestirilmesinde sorunlara yol ag¢maktadir.

derinlemesine anlamasin

Oysaki ¢ocuklar igin felsefe, hem Hayat Bilgisi dersinde
hem de degerler egitiminde, 6grencilerin yasantilarindan
yola cesitli  kavramlar
distindiikleri, sorduklari, arkadaslariyla
tartistiklar1 ve 6rnek durumlar esliginde degerlere farkli

cikarak  degerler, lizerine

sorular

agilardan baktiklar1 bir 6grenme ortami sunabilir.

Cocular icin felsefenin, ¢ocuklarmn sosyal ahlaki akil
ylirlitme becerilerine (Mehta ve Whitebread, 2004), etik
sorulara yanit verme Kkapasitelerine (Burroughs ve
Tungdemir, 2017), ahlaki gelisimlerine (Muhammadi vd.,
2021), degerleri edinmelerine (Akdemir ve Saban, 2020),
degerlere yonelik olumlu tutum kazanmalarina (Ava vd.,
2021; Mehdiyev ve Yarali, 2020; Zengin, 2020), ahlaki ve
sosyal kural algilarmin gelisimine (Unal, 2023) katki
sagladigina yonelik arastirmalar mevcuttur. Bunun yam
sira Hayat Bilgisi dersinde yiiriitiilen ¢ocuklar icin felsefe
etkinlikliklerinin, ¢ocuklarin gerekgeli diisiinmelerine, soru
sormalarina, ¢ikarimda bulunmalarina (Boyraz, 2019),
kavramsal diisiinmelerine, sosyal ve 6z farkindaliklarmi
artirmalarma (Kaya, 2020), yaratic1 diisiinmelerine (Akan,
2022) iliskin olumlu etkilerini ortaya koyan ¢alismalar da
bulunmaktadir.

Yukaridaki
felsefenin, degerler egitiminin ve Hayat Bilgisi dersinin
¢ocuklarin giinliik yasam deneyimlerini bir ¢ikis noktast,
bir baglam olarak almas: ve giinliik yasamda karsilagilan
etik, kisiler arasi sorunlara elestirel ve farkli acilardan

ifadelerden yola ¢ikarak c¢ocuklar igin

bakma imkani vermesi agisindan benzerlik gostererek
birbirlerini destekledigi s6ylenebilir.

Bu arastirmada, Hayat Bilgisi dersinde degerler {izerine
hazirlanan g¢ocuklar igin felsefe etkinliklerinin ¢ocuklarin
diisinme  siireglerine  yansimasmi  ¢ocuklarin  ve
Ogretmenin  bakis derinlemesine incelemek
amaglanmistir. Boylece ¢ocuklar igin felsefenin degerleri
edindirmedeki roliine iliskin ipuglart bulmak miimkiin
olacaktir. Cocuklar igin felsefe ile degerlerin iligkisine
yonelik yeterli aragtirmanin olmamasi, degerlerle iliskili
daha etkili 6grenme yasantilarinin sunulma ihtiyaci bu
aragtirmay1 Onemli kilmaktadir. Bu cergevede arastirma
sorular1 agsagida belirtildigi gibidir:

agistyla

1. Tlkokul 3.simif Hayat Bilgisi dersinde degerler
lizerine  yuriitillen ¢ocuklar igin
etkinliklerinin ¢ocuklarin diisiinme stireclerine
yansimasi nasildir?

2. Tlkokul 3.sif Hayat Bilgisi dersinde degerler

felsefe

iizerine yiriitilen c¢ocuklar igin felsefe
etkinliklerinin ¢ocuklarin eylemlerine yansimasi
nasildir?

3. Tlkokul 3.siif Hayat Bilgisi dersinde degerlerin
cocuklar icin felsefe etkinlikleri ile ele alinmasina
iliskin 6gretmen goriisleri nasildir?

2. Yontem

Bu arastirmada degerler iizerine yiiriitiilen ¢ocuklar icin
yansimalarini
onlarin bakis agilarindan incelemek igin nitel arastirma

felsefe etkinliklerinin  katilimcilardaki

yontemi kullanilmistir.
2.1. Desen

Bu ¢alismada, Hayat Bilgisi Ogretim Programi'nda yer alan
kok degerlerden “Adalet, Dostluk, Diiriistlitk ve Sayg1”
degerleri {izerine hazirlanan felsefe etkinliklerine yo6nelik
bir siiftaki ilkokul 3.sinif 6grencilerinin ve bu &grencilerin
Ogretmeninin  goriislerini
amagclanmistir. Bu sebeple calismaya uygun oldugu
disiiniilen nitel aragstirma desenlerinden durum deseni
se¢ilmigtir. Merriam (2018) durum caligmasinm1 siirli bir
sistemin derinlemesine acgiklanmasi ve incelenmesi olarak
tanimlamaktadir. Yildirrm ve Simsek (2021) ise durum
calismasini, bir ya da birden fazla durumun derinlemesine
aragtirilmasi geklinde ifade etmektedir. Arastirmada
durum c¢alismasinin, biitiinciil tek durum deseni
uygulanmistir. Bir smifta uygulanan degerler {izerine
cocuklar icin felsefe etkinliklerinin, ¢ocuklarin diistinme
siireclerine ve eylemlerine yansimalarmnin nasil oldugu,
bitinciil tek durumu olusturmaktadir.
desenlerinde, tek bir analiz birimi vardir (Yildirim ve
Simsgek, 2021). Bu arastirmada analiz birimini tek bir siuf
olusturmaktadir.

derinlemesine  incelemek

Tek durum

2.2. Calisma Grubu

Aragtirmanin katilimcilarini 2022-2023 egitim ve &gretim
yilinda, Ankara ili Cankaya ilgesine bagl 6zel bir okulda
egitim goren on yedi tigiincii sinuf 6grencisi ve onlarin smuf
Ogretmeni olusturmaktadir. Arastirmanin katilimcilar
olclit drnekleme yontemiyle secilmistir. Olgiit 6rnekleme
yonteminde Olgiit veya Olglitler arastirmaci tarafindan
olusturulabilir (Yildirim ve Simgek, 2021). Bu aragtirmada
katilmclarinin ~ belirlenmesindeki  temel  Olgiitler;
uygulayict 6gretmenin goniilli ve cocuklar igin felsefe
alaninda tecriibe sahibi olmasidar.

Smif 6gretmeni 4 yildir 6gretmenlik yapmakta ve 4 yildir
sinifinda felsefeyi uygulamaktadir. Yaslar:
ogrencilerin 10"u erkek, 7 ise kizdir. Arastirmaya katilan on
yedi 6grencinin isimleri etik kural geregi gizli tutulmustur.
Ogrencilerin “01, 02 v seklinde
numaralandirilmistir.

9 olan

isimleri
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2.3. Islem

Uygulama oncesinde 16 ders saati siiren, 8 ders planin
temel cercevesi cocuklar icin felsefe alaninda calismalar
ylriiten aragtirmacilar tarafindan hazirlanmigtir. Bu
siirecin ilk asamasinda hangi degerlerin ele alinacag:
belirlenmistir. Degerler, 6gretim programinda yer alan kok
degerler arasindan segilmistir. Esemen (2020) yaptif1
arastirmada Bilgisi Ogretim
Programi’'nda yer alan kazanimlarda “adalet, dostluk ve
diiriistliitk” degerlerinin en az yer alan degerler oldugunu
ifade etmektedir. Benzer sekilde Erbas ve Bagkurt (2021)
yaptiklar1 arastirmada {iglincii siif Hayat Bilgisi ders
kitaplarinda en az yer alan degerlerin “adalet ve
diirtistliik” oldugunu belirtmektedir. Bu nedenle adalet,
dostluk ve diiristlitk degerleri ders planlarinda yer

Ugiincti ~ Siuf  Hayat

almistir. Saygi degerinin secilme nedenleri arasinda ise
Armagan Erbil ve Dogan'mn (2019) yaptiklar1 arastirmada
Ogretmenlerin  saygi
gerektigini belirtmeleri yer almaktadir. Bununla birlikte
¢ocuklarin yasamina yakmligi, sinif 6gretmeninin goriisleri

degerinin {izerinde durulmasi

de bu degerlerin 6n plana ¢tkmasina etki etmistir.

degere yonelik bir oyun ya da 1sinma c¢alismasi ile
baslanmis, tartisma asamasinda ise bir uyaricidan yola
¢ikarak ilgili degere yonelik felsefe sorular1 hazirlanmistir.

Degerlendirme asamasinda ise belirlenen amaglar
dogrultusunda cesitli degerlendirme araclari
kullanilmisgtir.

Cocuklarla felsefe yaparken ¢esitli uyaricilardan

yararlanmak s6z konusudur. Bu ders planlarinda uyarici
olarak karikatiir, ¢ocuk kitaplari ve bir 6rnek olaya yer
verilmistir. Ders planlari; segilen degerler ve Hayat Bilgisi
Ogretim Programi'nda  yer  alan
iliskilendirilmistir. ~ Ayrica  ¢ocuklar igin
etkinliklerinde odaklanilan felsefe sorulari gercevesinde
belirlenen amaglar da planlarda yer almistir.

kazanimlarla
felsefe

Ders planlarinin gergevesi, planlar1 uygulayacak simuf
Ogretmeni ile paylasilmis, &gretmenin simifin ilgi ve
ihtiyaglar1 dogrultusunda sundugu Oneriler planlara
yansitilmistir. Ardindan ders planlari ¢ocuklar icin felsefe
alaninda ¢alisan bir uzman ile degerler alaninda ¢alisan bir
uzmanin goriisleriyle son halini almistir. Arastirmacilarin
rehberliginde ders planlari, smif 6gretmeni tarafindan

Ders planlar1 hazirhik, tartisma ve degerlendirme  uygulanmistir. Tablo 1‘de bu wuygulamalara iliskin
asamalarindan olusmustur. Hazirlik asamasinda ilgili  bilgilerden 6rnekler yer almaktadir.
Tablo 1.
Ders planlarmmin icerigine iligkin bilgiler
Deger Kazanimlar Uyaran Felsefe Sorusu
Dostluk HB.3.1.4. Arkadaslik siirecinde dikkat edilmesi gereken “Arkadas Dedigin Nedir?”  Arkadas kime denir?
hususlari kavrar. kitabindaki karikatiir
Arkadaslik ile yakin arkadaslik kavramlar arasinda iligki
kurar.
Bir arkadaslikta olmasi gereken &zellikleri degerlendirir.
Arkadaslik kavramini yorumlar.
Dirtstlik HB.3.1.2. Davraniglarimin kendisini ve arkadaslarini nasil “Yalanc1 Kus” cocuk kitab1  Diiriist olmak ne
etkiledigini fark eder. demektir?
Diiriistlitk kavramani yorumlar.
Yalan sdylemek ile diiriist olmak arasinda iligki kurar.
Saygi HB.3.1.3. Arkadaslarinin davramglarinin kendisini nasil “Huysuz Ugurbocegi” Saygili davranmak
etkiledigini fark eder. cocuk kitab1 ne demektir?

Bir davranisi saygili/saygisiz olmasi agisindan degerlendirir.

Sayg1 kavraminin anlamini degerlendirir.

2.3.1. Etik bildirim

Yapilan bu ¢alismada “Yiiksekogretim Kurumlar: Bilimsel
Aragtirma ve Yayin Etigi Yonergesi” kapsaminda uyulmasi
belirtilen tiim kurallara uyulmustur. Yonergenin ikinci
boliimii olan “Bilimsel Arastirma ve Yayin Etigine Aykir1
Eylemler” bashg1 altinda belirtilen eylemlerden higbiri
gergeklestirilmemistir. Calisma Hacettepe Universitesi
Akademik Etik Kurulunun 22 Kasim 2022 tarihli, E-
35853172-300-00002534402 sayili karari dogrultusunda
gerceklestirilmistir.

2.4. Veri Toplama Araglar

Veri toplama siireci; uygulama 6ncesi, uygulama sirasi ve
uygulama sonrasi olarak ii¢ asamada gergeklestirilmistir
Arastirmada gozlem, goriisme ve dokiiman analizi olmak
iizere {i¢ veri toplama aracindan yararlanilmistir. Tablo 2
hangi arastirma icin hangi toplama
araclarindan yararlanildigini géstermektedir.

sorulari veri
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Tablo 2.

Veri toplama araglarina iliskin bilgiler

Veri Toplama Araglari Aragtirma Sorular1
1.Aragtirma Sorusu 2.Arastirma Sorusu 3.Arastirma Sorusu

Gozlem

Yar1 Yapilandirilmis Goriisme Formu X

Saha Notlar1 X
Gorilisme

Yar1 Yapilandirilmis Goriisme Formu X X X
Dokiiman Analizi

Deger Goriis Formlar1 X X

Ogrenci Giinliikleri X X

Sinif I¢i Etkinlik Kagitlart X X

2.4.1. Dokiiman analizi

Arastirmada incelenen dokiimanlar 6grenci giinliikleri,
deger gortis formlar1 ve yazili etkinliklerdir.

2.4.1.1. Deger Goriis Formlar

Bir ¢ocuklar igin felsefe ve bir de degerler egitimi uzmani
tarafindan incelenen ve son halinialan deger goriis
formlari, 6n ve son goriis formu olarak ikiye ayrilmaktadir.
Deger goriis formlarinda, ¢ocuklarla felsefe etkinliklerinin
¢ocuklarin  diistinme  siireclerine ve  eylemlerine
yansimasina yonelik verilere odaklanilmistir. Formlar, bir
degeri/kavrami iligki
kurmayi, smiflamayi, karst 6rnek sunmayi gerektiren

sorulardan olusmaktadir. Ayrica ikilem yaratacak bir

tanimlamayi, kavramlar arasi

durum tizerinden ogrencilerin gortislerini
gerekcelendirerek aciklamalarini isteyen sorular da
bulunmaktadir. Ogrenciler ilgili deger etkinligine

baglamadan 6nce 6n goriis formunu doldurmustur. Tki
hafta sonar, o degere iligkin etkinliklerin tamamlanmasinin
ardindan deger son goriis formunu doldurmuslardir. Bu
goriis formundan 6rnek sorular asagida yer almaktadir:

e Adil olmak ne demektir? Yakin arkadas ile arkadas
arasindaki fark nedir? Neden?

e Diiriist olmamay1 gerektiren durumlar var midir?
Orneklerle aciklar misiiz?

e  Yalamnn tiirleri olabilir mi? Varsa bunlar nelerdir?

Nehir ve Sude ¢ok yakin iki arkadastir. Bir giin Nehir yeni
aldig1 pembe elbiseyi Sude’ye gosterir ve “’Sude kiyafetimi
begendin mi?”’ diye sorar. Sude kiyafeti hi¢ begenmedigini
soyler. Nehir ise Sude’nin bu soziine ¢ok tiziiliir. Asagidaki
sorular1 bu paragrafa gore doldurunuz.

a) Sude Nehir'e dogruyu sdylemeli miydi? Neden?

b) Iyi bir arkadas, arkadasina yalan sdyler mi? Neden?

2.4.1.2. Giinliikler

Ogrenciler etkinliklere yonelik duygu ve diisiincelerini de
her dersin sonunda giinliiklerine yazmistir. Veri kaybinin
yasanmamas1 igin her dersin sonunda giinliikleri
toplanmustir. Giinliiklerde degerler {izerine felsefe yapilan
bu siirecin ¢ocuklarin diisiinme siireclerine ve eylemlerine

yansimasina yonelik ipuglar1 aranmustir.
2.4.1.3. Yazili Etkinlikler

Yazili etkinlikler, dgrencilerin degerlendirme etkinlikleri
basta olmak iizere ders esnasinda ya da sonunda ortaya

koyduklar1  yazili  ¢alismalardir.  Burada  diger
dokiimanlarda oldugu gibi etkinliklerin, ¢ocuklarin
diisiinme  siireclerine ve eylemlerine yansimasina

bakilmustir. Yazili etkinliklere iliskin 6rnekler asagida yer
almaktadir:

e Dersin basinda yalan kavrami ile ilgili diisiincem
suydu... Dersin sonunda ........... olarak degisti.

e Saygi kavrammin....... kavram/kavramlariyla iligkili
oldugunu diisiiniiyorum ¢iink .............

e  Bu derste gruba katki sagladigim seylerden biri ...
2.4.2. Gozlem

Bir ortamda olusan davranisi detayl olarak tanimlamak
i¢in kullanilan bir yontemdir (Yildirim ve Simsek, 2021).
Gozlem tiirleri ortama ve arastirmacinin segimlerine gore
farklilik gdosterebilir. Arastirmaci, katiimc gozlemde
gozlemledigi grupta bir rol iistlenip, gruptan biri olarak
stirece dahil olur (Biiyiikoztiirk ve digerleri, 2018). Bu
calismada, planlarin uygulanmasi asamasinda ve veri
toplama siirecinde smifta olan arastirmaci, “katilimc
gozlemci” olarak yer almistir.
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Yildirim ve Simsek (2021) dort farkli gozlem tiiriinden
bahsetmektedir. Yar1 yapilandirilmis gozlem, bunlardan
biridir. Arastirmaci yar1 yapilandirilmis gozlem tiiriinde
onceden hazirladigr gozlem formunu kullanir. Bu
arastirmada cocuklarin diisiinme
siireclerindeki yansimalarini tespit etmek ve deger formlari
basta olmak {iizere dokiimanlardan elde edilen verileri
desteklemek amaciyla yari1 yapilandirilmis gozlemden
yararlanilmistir. Gozlem formunda 6grencilerin tartisma
asamasinda, degerlerle ilgili ifade ettikleri goriislerine, bu
goriislerin

etkinliklerin

gerekgelerine,  goriiglerinin  degisimine,
c¢ikarimda bulunmalarina, kavramlari tanimlamalarina,
kavramlar arasinda iliski kurmalarina, 6rnek/karsi 6rnek

vermelerine odaklanilmistir.
2.4.3. Gorlisme

Arastirmada 6gretmen ve &grencilerle yar1 yapilandirilmis
goriismeler yapilmistir. Yar1 yapilandirilmis goriismelerde
sorular esnektir, nceden belirlenen soru ayrintilar yoktur
(Merriam, 2018). Arastirmaci goriismeye baslamadan 6nce
yari1 yapilandirilmis gériisme formu hazirlamis; bu formlar
uzman goriislerine sunulmustur. Siire¢ sonunda goniilli,
8’1 kiz, 6’s1 erkek olan on dort 6grenci ve sinif 6gretmeni ile
gorlisme yapilmis; goriismeler ses kayit cihazi ile
kaydedilmistir. Gorlisme sorularinin cergevesi asagidaki
gibidir:
e  “Adalet, Dostluk, Diiriistliik ve Sayg1” degerlerinin ele
alindig1 felsefe etkinliklerini yiiriittiigiimiiz bu derste
en ¢ok hosuna giden etkinlik/etkinlikler neler oldu?

e Enaz hosuna giden etkinlik/etkinlikler neler oldu?

e  “Adalet, Dostluk, Diiriistliik ve Sayg1” degerlerinin ele
alindig1 cocuklar icin felsefe etkinliklerine iliskin
goriislerin nelerdir?

e “Adalet, Dostluk, Diiriistlilk ve Saygi” degerleri
hakkinda duygu ve diisiincelerinde degisimler oldu
mu? Olduysa bunlar nelerdir?

e Degerlerin ele alindig1 felsefe etkinliklerine iliskin
Onerilerin neler?

Gorlismede bu sorulara ek olarak &grencilerin deger 6n
son gorils formunda yazdiklarim
agiklamalari, yanitlarinin gerekgeleri de sorulmustur. Sinif

gorlis ve deger

Ogretmeni ile yapilan goériismede ise 6gretmenin degerler
tizerine ¢ocuklar igin felsefe yapilan bu derslere iliskin
diisiinceleri, Onerileri, bu siiregte Ogrencilere iligkin
tespitleri sorulmustur.

2.5. Veri Analizi

Aragtirmada veriler
edilmistir. Icerik analizi, birbirine benzeyen verileri belirli

icerik analizi aracigiyla analiz
temalar altinda bir araya getirmek ve okuyucunun
anlayabilecegi sekilde diizenlemektir. Bu siireg, verilerin
kodlanmasi, temalarin bulunmasi, kodlarin ve temalarmn
diizenlenmesi ile tanimlanmas:  ve
yorumlanmasindan olusur (Yildirim ve Simsek, 2020).

bulgularin

Bu arastirmada saha notlari, gézlem formu, 6gretmen ve
ogrenci goriisme kayitlari, deger 6n ve son goriis formlari,
ogrenci giinliikleri ve yazili etkinlikler nitel veri toplama
araci olarak kullanilmigtir. Bunlardan elde edilen verileri
analiz etmek {izere MAXQDA 2024 programindan
yararlanilmistir. Transkripsiyonu yapilan deger goriis
formlari, giinliikler, sinif igi etkinlik ve goriismelere ait ses
dosyalar halinde programa aktarilmistir.
Oncelikle deger 6n ve son goriis formlari analiz edilerek
kodlar olusturulmus; benzer olan kodlar bir araya

kayitlar1

getirilmis, arastirma sorusu ile iligkili olmayan kodlar ise
farkl sekilde igaretlenerek disarida tutulmustur. Kodlama
siireci tamamlandiktan sonra, kodlar, kendilerini en iyi
temsil edecek temalar altinda toplanmistir. Ayni siireg
gozlem kayitlari, goriisme kayitlar1 ve giinliiklerde de
uygulanmigtir. Farkli veri toplama araglarindan gelen
verilerden elde edilen temalarin tutarliligs kontrol edilmis;
arastirma sorular1 ve alan yazin dogrultusunda temalar
diizenlenerek son halini almigtir. Temalarin isaret ettikleri
ozellikler acgiklanmus, katilimar goriisleriyle ve arastirmaci

yorumlartyla  desteklenerek  bulgular  boliimiinde
sunulmustur.

2.6. Gegerlik ve Giivenirlik

Arastirmada inandiricilifn  saglamak icin tiggenleme

stratejisi kullanilmistir. Uggenleme stratejisi, farkli zaman
veya mekanlarda gergeklestirilen gézlemlerden elde edilen
veriler ile farkli bakis acilarina sahip kisilerle yapilan
miilakatlardan toplanan verilerin karsilastirilmasidir
(Merriam, 2018). Bu sebeple arastirmada goriisme, gozlem
ve dokiiman analizi kullanilmistir. Veriler ayr1 ayr1 analiz
edilmis ve paralellik

gostermistir.

verilerin sonuglar1  birbirine

Uygun ve yeterli katilim, inandiriciligr saglayan baska bir
stratejidir. Aragtirmaci, toplama
uygulamalar esnasinda smnifta yer almis, 6gretmen ve

veri siirecinde ve
ogrencilerle yeterli vakit gecirmistir. Inandiricihigr saglayan
bir diger strateji de {iye kontroliidiir. Bu strateji miilakat
yapilan kisilerden bazilarina ulasilmasi ve ortaya gikan
bulgular hakkinda onlardan geri bildirim istenmesini
ongoriir (Merriam, 2018). Arastirmada ortaya gikan
temalar ve temalarla ilgili 6rnekler 6gretmene sunulmus,
dogru bulmadig1 ya da eklemek istedigi yer olup olmadig:
sorulmustur. Ogretmen ortaya ¢ikan temalar1 dogrulamus,
eklemek istedigi diisiincelerini paylagsmustir.

Aktarilabilirlik olasiligini artiracak stratejilerden biri
zengin ve yogun tanimlama, digeri ise amacli 6rneklem
secimidir. Arastirmact zengin ve yogun tanimlamalar i¢in
dogrudan alntilara siklikla yer vermistir. Arastirmanin
orneklemi ise amagli Orneklemenin tiirti olan olgit
orneklemedir.

Teyit incelemesi stratejisinde bir uzman arastirmada
ulagilan yorumlarin, yargilarin ve 6nerilerin ham verilere
geri gidildigi zaman teyit edilip edilmedigine yonelik bir
degerlendirme yapar (Yildirinm ve S$imsek, 2021). Bu

dogrultuda verilerin kodlanmasinda ve
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iligkilendirilmesinde bir uzmanin siireci incelemesi ve
degerlendirmesi saglanmistir.

3. Bulgular
3.1. Birinci Arastirma Sorusuna Iliskin Bulgular

Bu arastirma sorusunda degerler {izerine yiiriitiilen
¢ocuklar igin felsefe etkinliklerinin 6grencilerin diisiinme
siireglerine yansimalarini tespit etmek amaglanmistir. Bu
arastirma soruna iliskin ortaya cikan temalarin genel
gortiniimii Sekil 1’de yer almaktadir.

Diisiinme
Siiregleri
Asir1 Genelleme [ Farkl 3a1.<1§ Agst
Geligtirme
Genellemelere | | | Kavrami
Duyarli Olma Tanimlama
Ka}vramlar Arast| | | Siniflama
Nigki Kurma

Sekil 1. Birinci arastirma sorusuna iligkin temalar

3.1.1. Asir1 genelleme

Asir1 sinirl
deneyimlerden yola ¢ikarak hizlica bir yargiya varmaya
isaret eder. Bu temaya iliskin yalnizca bir 6grenciden veri
elde edilmistir; ancak bu bulgunun degerler {izerine
diisiinme siireglerinde 6nemli oldugu diisiiniilmektedir.
O2'nin asagida yer alan deger 6n ve son goriis formu ile
bireysel  goriismede ifade ettikleri bu

orneklemektedir:

genelleme, yeterince diisliniilmeden,

temay1

fyi bir arkadas, arkadagina yalan séylemez mi? Neden?

O2 Diiriistliik On Goriis Formu: Soylemez c¢iinkii ikisi de
birbirini seviyor ama beyaz yalansa soyler.

O2 Diiriistliik Son Gériis Formu: Séyleyebilir ciinkii herkes
bazen yalan soyler haklar: da var.

O2 siireg sonunda yapilan goriismede dostluk ile ilgili
diislincelerini su sekilde ifade etmistir:

O2: Bazen mesafeli olmaliyiz.
Aragtirmaci: Neden boyle diisiindiin peki?
O2: Ciinkii hep yan yana olmak kotiidiir.

Burada goriislerinden alinti sunulan O2 “herkes” ve “hep”
ifadesini kullanarak asir1 genellemeye bagvurmustur.
Ancak cocuklar icin felsefenin ¢ocuklarin asir1 genelleme
gibi diisiinme hatalarina kars1 duyarlilik saglamasi anlamli

olur. Nitekim ahlaki durumlar {izerinde akil yiiriitiirken
asir1  genellemelere basvurmak, ©n yargilara, kalip
yargilara neden olarak dogru karara varmanin o&niine

gecebilir.  Yukaridaki 6rnek, c¢ocuklar igin felsefe
etkinliklerinin bazi ¢ocuklarin bu noktadaki
duyarliliklarina  yeterince etki etmedigi seklinde
yorumlanabilir.

3.1.2. Genellemelere duyarli olma

Siirecin basinda ve sonunda ayni sorulari yanitlayan
ogrencilerden bazilar1 ilk uygulamadan farkli olarak son
uygulamada genellemelere karsi duyarli ifadelere yer
vermislerdir. Genellemelere karsit duyarli olma, baglama
duyarly, esnek, asir1 genellemelerden uzak olmaya karsilik
gelir. Bu gercevede O4 ve O10’ un saygiya yonelik iki form
arasindaki farkli goriisleri asagida yer almaktadir:

Kisisel alana sayg1 duymadigimiz durumlar olabilir mi? Neden?

04 Sayg: On Gériig Formu: Olamaz. Ciinkii her zaman sayguli
olmalnyiz.

O4 Saygi Son Goriis Formu: Evet. Ciinkii bazen bunu
unutabiliriz.

010 Saygr On Gériis Formu: Hayir, ciinkii oras: kigisel alan
oldugu icin.

010 Saygr Son Gériis Formu: Gerekebilir ciinkii zel bir durum
olabilir.

O3'iin diiriistliik 6n ve son goriis formundaki diisiinceleri
su sekildedir:

Lyi bir arkadas, arkadagima yalan soylemez mi? Neden?

O3 Diiriistliik On Goriis Formu: Soylemez ¢iinkii arkadagsinizi
iizersiniz.

O3 Diiriistliik Son Goriis Formu: Syleyebilir ¢iinkii gizli veya
ozel sirlart ya da sakladigr Ozel soz olabilir. O yiizden yalan
soyleyebilir.

Etkinliklerden &nce O4 ve Ol0'un kisisel alana her
durumda sayg1 duyulmas: gerektigine iliskin diistinceleri,
etkinliklerden sonra bu durumun her zaman miimkiin
olamayacag1 sekline doniigmiistiir. O4 “unutabiliriz” ve
010 “&zel bir durum olabilir” gibi genellemelerden uzak
ifadeler kullanmistir. O3'iin ise arkadasa yalan sylenmez,
diisiincesi “6zel sirlar1 ya da sakladig1 6zel s6z olabilir”
seklinde esnek bir ifadeye doniismiistiir. Bu &rnekler
cocuklar icin felsefe etkinliklerinin bazi ¢ocuklarin
genellemelere karsi duyarlilik gdstermelerine katki
sagladigi seklinde yorumlanabilir.

Aragtirmaci, siire¢ sonunda yaptig1 goriismede ¢ocuklara
diriistliikle ilgili farkina vardiklari bir sey olup olmadigini
sormustur. O3, 08 ve O1’in yanitlar1 agagidaki gibidir:

Arastirmacr:  Yani  arkadasimizi

soyleyebiliriz diyorsun.

iizmemek icin  yalan

O3: Evet bir de strr1 séylememek icin yalan sdylememiz gerekiyor.
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O8: Dostlukta hi¢ yalan séylemez, hi¢ boyle sey olmaz diye
diisiiniiyordum dersin basinda ama bu etkinliklerden sonra
kararim degisti. O da su, iste arkadaslar birbirlerine yalan
soyleyebilir. Ciinkii tiziildiigii bir durum olursa o da iiziilmesin
diye yalan soyleyebilir.

Arastirmacu: Iyi bir arkadas arkadagina yalan séylemez mi?
O1: Arkadasim iiziilmesin diye yalan séylerim.
Aragtirmaci: Yani séyler diyorsun.

O1: Evet. Kirilmasin diye.

Aragtirmaci: Dostlar diiriist mii olmal1?

O1: Dostlar dogruyu séylemeli, bazen kirmamak icin yalan
soyleyebiliriz.

Aragtirmaci: Derste “Yalan soylemek giizeldir.” demissin. Yalan
soylemek giizel midir?

O8: Bence giizel degildir. Dersten sonra fikrimi degistirdim.
Yalan séylemek kotii bir sey ama zor durumlarda kalabiliyoruz.
O yiizden yalan soylememeliyiz ama zor durumda kaldigimizda
yalan soyleyebiliriz.

Bu noktada her ne kadar “yalan sdyleme” davranisi
toplumun geneli tarafindan olumlu algilanmasa da
cocuklar felsefenin
diisiineceklerini dikta etmekten ziyade nasil diisiinecekleri
konusunda  rehber hatirlatmak
gerekebilir. Cocuklarin ezberledikleri, kendilerine ait
olmayan goriisleri kopyalamak yerine,
agiklayarak, sorgulayarak ve dogru akil yiiriiterek sonuca
varmalar1 anlamlidir.

igin amacimin  c¢ocuklara ne

olmak oldugunu

gerekgelerini

O3 ise adalet ile ilgili soruya su sekilde cevap vermistir:
Aragtirmaci: Adalet senin icin ne demektir?

O3: Adalet benim icin bazen esitlik (bazen esit vermek) bazen de
herkese ihtiyact kadar vermek.

Smif i¢i tartismalarin, olusan karsit goriisler, verilen
ornekler, cocuklarin genelgecer ve kesin yargilardan ziyade
farkli bakis agilari, ornekleri, durum ve baglamlar1 goz

ontine alarak fikir yiirlitmelerine katki sagladigi
sOylenebilir.

3.1.3. Kavramlar arasi iliski kurma
Bazi ogrenciler wuygulanan ¢ocuklar igin felsefe

etkinliklerinden sonra gergek ile yalan ve esitlik ile adalet
kavramlar1 arasinda iliski kurmuslardir. Bu dogrultuda
“kavramlar aras iliski kurma” ana temasi ortaya ¢ikmistir.
Kavramlar arasi iliski kurma, ogrencilerin iki kavramin
benzerliklerini ve farkliliklarini ortaya koyma, kavramlari
ozellikleri
siireglerinden biridir. Baz1 6grencilerin adalet deger 6n ve
son goriis formundaki yanitlar1 asagidaki gibidir:

agisindan  kiyaslamaya yonelik diisiinme

Adalet ve esitlik arasinda fark var midir?

06 Adalet On Géoriig Formu: Fark yoktur ciinkii adalet birisinin
esit davrandi$ gibi.

06 Adalet Son Goriis Formu: Fark vardwr ciinkii esitlik birisine
ayni1 dagitmaktir. Adalet ise birisine ihtiyact kadar dagitmaktir.

O8 Adalet On Goriis Formu: Adalet ve esitlik arasinda fark
yoktur ciinkii herkes esit hile yok.

08 Adalet Son Goriis Formu: Adalet ve esitlik arasinda fark
vardr ciinkii adalette yeteri kadar almak, esitlikte ise aynt adet
verilir.

010 Adalet On Goriis Formu: Adalet ve esitlik arasinda fark
yoktur ciinkii ayn seylerdir.

010 Adalet Son Goriis Formu: Adalet ve esitlik arasinda fark
vardr ciinkii esitlik ayni paylagtirmak adalet ayni degil ihtiyac:
kadar vermektir.

Herkese esit dilim kek vermek adaleti saglar m1? Neden?

010 Adalet On Goriis Formu: Evet ciinkii herkesin esit yemesi
herkesin adaletli yemesi demektir. Bu sebeple.

010 Adalet Son Gériis Formu: Hayrr. Ciinkii adalet ve esitlik
ayni sey degil.

Adil olmak ne demektir?

010 Adalet On Gériis Formu: Herkese ayni davranmak yani her
zaman ayni davranmak.

010 Adalet Son Goriis Formu: Bazen esit olmak bazen esit
olmamaktr.

Diger bir veri toplama araci olan giinliikte ise dgrenciler
diisiincelerini asagidaki gibi ifade etmistir:

O3: Ders sonrasi degisen diisiincem ben adaletle esitlik kavramin
ayni anlama geliyor santyordum ama esitlik aynt paylagiliyor
adalette ise ihtiyaca gore paylagiliyor.

O6: Adalet birisinin ihtiyact kadar almasidir. Ders sonrast adalet
ve egitligin aym sey olmadiini anladim.

O11: Degisen diisiincem adalet ve esitlik ayni anlamda demistim
ama etkinlik sonrast adalet ve egitlik ayn1 anlama gelmiyormus.

Baz1 Ogrenciler, adaletle ilgili etkinliklerdeki smif igi
diyaloglarinda ve dersin degerlendirme asamasinda
asagidaki diisiinceleri ifade etmislerdir:

O12: Derse baslamadan once adalet ile ilgili diisiincem suydu
diisiincem yoktu. Dersin sonunda ise adalet ile ilgili diisiincem
suna doniistii adalet esitlik degildir.

O3: Ben adille esitligi ayni anlama geliyor saniyordum ama artik
esitligin paylasmak, adaletin ihtiyacina gore oldugunu o6grendim.

O1: 3N: Adalet, esitlikle ayni degil onu §§rendim. Herkesin
doydugu kadar alirsak bu adalet olur. Esitlikte diyelim biri ¢ok ag
digeri degil. Esit bir sekilde verirsek cok a¢ olan doymayabilir. Bu
da adalet olmaz.

Cocuklar igin felsefe etkinliklerinden 6nce bazi 6grenciler
adalet ve esitlik kavramlarinin ayni oldugunu ifade
etmigtir. Etkinliklerden sonra ise adalet ve esitligin farkl
anlamlara  gelebilecegi ulagsmuslardir.
Etkinliklerde yer alan “Iki Bana Bir Sana”, “Kitap Bagis1”

sonucuna

266



H. Sipar ve N. Akkocaoglu Cayir

Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi Cilt 26, Say1 2, 2025

hikayelerinin ve yararlanilan gorsellerin, adalet ve esitlik
gibi kavramlarin 6rneklerle tartisilmasina imkan vererek,
bu kavramlarin birbirinden ayirt edilmelerine yardimci
olduklar1  sdylenebilir. birlikte
siirecinde sunulan karsi Orneklerin ve farkli goriislerin
¢ocuklart bu ayrimlara varmalarint destekledigi ifade
edilebilir.

Bununla sorgulama

3.1.4. Farkli bakis agis1

Farkl1 bakis acisi, degerlere iliskin 6n goriis ve son goriis
formlarinda ortaya cikan bir diger tema olmustur. Farkli
bakis acis1, 6grencilerin 6n goriis ve son goriis formlarinda
yer alan ayni soruya verdikleri farkli agiklama, gerekge ve
goriisleri kapsar. Ogrenciler, bu cercevede ortaya
koyduklar1 goriise, farkli gerekgelerle karsit goriisler
sunmuslardir. Bazi &grencilerin diiriistliik degeriyle ilgili
on ve son goriis formundaki diisiinceleri ise asagida yer
almaktadir:

Nehir ve Sude cok yakin iki arkadagstir. Bir giin Nehir yeni aldig:
pembe elbiseyi Sude’ye gosterir ve “Sude kiyafetimi begendin
mi?” diye sorar. Sude kiyafeti hic be§enmedigini soyler. Nehir ise

Sude’nin bu soziine ¢ok iiziiliir.

Sude Nehir'e dogruyu soylemeli miydi? Neden?

08 Diiriistliik On Gériis Formu: Dogruyu séylememeli ciinkii
Nehir iiziiliir.

08 Diiriistliik Son Goriis Formu: Bence olmalidir. Ciinkii hep
yalan soylerse kimse ona inanmaz.

Diiriist olmamay: gerektiren durumlar var midir? Orneklerle
agiklar misiniz?

O12 Diiriistliik On Goriis Formu: Evet mesela birine yalan
soyledin sonra yalan soyledigin kisiye diiriist olmalisin.

O12 Diiriistliik Son Goriis Formu: Var mesela arkadasin sana bir
resim gosteriyor ama sen begenmiyorsun. Arkadagin diziiliir ama
fikir sunarsan iiziilmez hatta mutlu olur.

08 ilk basta arkadagmi iizmemek icin yalan sdyleyebilir
diistincesini savunmus, etkinliklerden sonra ise dogruyu

sOylemesi gerektigini, yalan sdylerse kimsenin ona
inanmayacagini ifade etmistir. O12'nin ise diiriist
olmamay1 gerektiren durumlarin oldugu diisiincesi

degismemis fakat verdigi 6rnek degismistir.
Dostluk ve sayg1 degerleriyle ilgili 6grencilerin 6n ve son
goriis formundaki yanitlar: asagida yer almaktadir:

Yakin bir arkadaga ihtiyacimiz var midir? Neden?

015 Dostluk On Goriis Formu: Evet ciinkii kendi kendine
oynaymnca bir eglencesi kalmaz.

O15 Dostluk Son Goriig Formu: Evet ¢iinkii sana yardim eden
birinin olmas: gerek.

015 dostluk 6n ve son goriis formunda yakin bir arkadasa
ihtiyacinin oldugundan bahsetmis fakat verdigi drnekler
degisime ugramistir. On goriis formunda yakin bir

arkadas1 olmazsa sikilacagini, son goriis formunda ise
yakin bir arkadasin, yardim eden biri oldugunu bu yiizden
ihtiyag duydugunu vurgulamstir.

Bir kitap, bir hayvan ya da bir oyuncak arkadas olabilir mi?
Neden?

O4 Dostluk On Goriis Formu: Arkadas olamaz. Ciinkii
arkadaslar canli olan kisidir, insan ve degerli hissettigindir
arkadas.

O4 Dostluk Son Goriis Formu: Evet. Ciinkii onu icimizden
konusturup ya da okuyup oynatmamiz bize yeter.

016 Dostluk On Gériis Formu: Bir kitap, bir hayvan ve bir
oyuncaktan arkadas olunur. Ciinkii diger arkadaslarimiz yokken
yanumizda onlar var.

016 Dostluk Son Gériis Formu: Olamaz ciinkii canli varliklar
degildir.

04  etkinlikler arkadas
olamayacagmi ifade etmis, etkinliklerden sonra ise bu
diisiincesi degismis ve cansiz varliklarin da arkadas

olabilecegini soylemistir. O16 ise on goriis formunda
arkadaslar1 yokken cansiz varliklarin yaninda oldugunu,

Oncesi cansiz varliklarin

bu nedenle de cansiz varliklarla arkadas olabileceginden
bahsederken son goriis formunda ise olamayacagini ifade
etmistir. Bu bulgulardan yola cikarak bazi 6grencilerin
etkinliklerden sonra arkadashifa yonelik fikirlerinin
degismis olabilecegi sdylenebilir.

Cocuklar icin felsefe, 0grencilere ¢ogunlugun kabul
gordiigli  deger ya da bunlarla iligkili
davraniglari degil, bu  yargilar
sorgulamalarin1 ve ¢ocuklarmn kendi deger yargilarim
olusturmalarina katki saglamay1 hedefler. Etkinliklerden
once baz1 6grencilerin cogunlugun “dogru” kabul edilen
goriigleri etkinliklerden sonra degisime ugramis oldugu
sOylenebilir. Bununla ilgili oldugu diisiiniilen &rnekler
asagida yer almaktadir:

yargilarini
benimsetmeyi

Sevmedigin birine saygili davranir nusin? Neden?

013 Saygt On Gériis Formu: Davranmaliyiz. Belki arkadasimiz
onun kalbini kirmak istememeliyiz.

013 Saygr Son Gériis Formu: Davranmam ciinkii: Sevmedigim
birine saygili davranirsam o sevmedigim davranig: davranmaya
devam eder. Bu nedenle o kisiye saygili davranmamaliyiz.

O1 Saygr On Gériis Formu: Davranmalisin bence ciinkii ayip
olur o sana sayg1 duyuyorsa senin de ona sayg: duyman lazim.

O1 Saygi Sonm Goriis Formu: Davranmam ciinkii onu
umursamam sayg: duysam bile sevmedigim belli olur.

O4 Sayg1 On Gériis Formu: Evet. Ciinkii senin dogru sekilde
davranman lazim.

O4 Saygt Son Goriis Formu: Hayir. Oyle bir zorunluluk yok.

Bize saygisiz davranan birine karsi saygili davranmr muyiz?
Neden?
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08 Saygt On Gériis Formu: Davranirim. Ona “Arkadagim sen
bana neden kotii davraniyorsun’’ derdim.

08 Saygt Son Goriis Formu: Hayur. Ciinkii boyle bir zorunluluk
yok.

015 Sayg1 On Gériis Formu: Evet ciinkii biz dogru olani
yapmanz gerek.

O15 Sayg1 Son Goriis Formu: Haywr ciinkii o bize saygili
davranmuyor.

01, 04 ve O13 etkinliklerden 6nce sevmedikleri birine
saygili davranmalar1 gerektigini, etkinliklerden sonra ise
sevmedikleri birine saygili davranmayacaklarini kendi
gerekgeleriyle ifade etmislerdir. Ayni sekilde O8 ve O15
kendilerine saygisiz davranan birine ilk &nce saygili
davranmalar1 gerektigini, etkinliklerden sonra ise saygil
davranmayacaklarimi ifade etmislerdir. Buradan yola
¢ikarak felsefe
degistirme, esnetme ve kendilerine ait fikirleri ortaya
koyma imkan1 sundugu sdylenebilir.

etkinliklerinin ¢ocuklara goriislerini

3.1.5. Kavrami tanimlama

Ogrenciler felsefe etkinliklerinden 6nce ve sonra adil olma,
kisisel alana saygi, arkadashk ve yakin arkadaslik
kavramlarim1 tanimlamiglardir. Bu tanimlamalarda bazi
farkliliklar meydana gelmistir. Asagida bazi 6grencilerin
on goriis ve son goriis formuna yazdiklar1 yanitlardan
ornekler yer almaktadir:

O3 Adalet On Goriis Formu: Adil olmak illa kendi takimina
giicliileri ve iyileri koyamazsiniz herkesin esit, adaletli ve dengeli
ayarlamalisimiz.

O3 Adalet Son Goriis Formu: Adil olmak her seyi ihtiyaca gore
yapmak demektir.

O4 Adalet On Goriis Formu: Adil olmak hile yapmamak
demektir.

O4 Adalet Son Goriis Formu: Adil olmak esit paylagmak demek.
Yakin arkadas kime denir?

04 Dostluk On Gériis Formu: Uzun siire boyunca arkadas
oldugun canli insana denir.

O4 Dostluk Son Gériis Formu: Seninle gercek bag kuran kisi.

O12 Dostluk On Gériis Formu: Birbiriyle ¢ok oynayan cok
konugan kisiye yakin arkadas denir.

O12 Dostluk Son Gériis Formu: Bag kurdugumuz kisiye denir.

O3 ve 04 “adil olmak” kavramini, O4 ve O12 ise “yakin
arkadas” kavramini 6n goriis formunda ornekler vererek,
son goriis formunda ise bagka bir kavramla anlatmistir. Bu
durum soyut diisiinmenin gergeklestigine dair ipuglar
vermektedir. Kavramlar {izerine diisiinmeye isaret ettigi
i¢gin gocuklar icin felsefede soyut diisiinebilmenin énemli
oldugu soylenebilir. Soyut diistinme, 06grencilerin
karmasgik kavramlar1 tanimlaama ve anlama kapasitelerini
genigletir. Yapilan etkinliklerden sonra ogrenciler adalet

gibi karmasik bir kavrami tanimlayabilmistir. Bu nedenle
etkinliklerin Ogrencilerin  soyut  diistinme
kapasitelerine katki sagladig1 séylenebilir.

bazi

3.1.6. Sniflama

Diiriistliik degerine yonelik tartismalarda yalan soylemek
tizerine farkli goriisler ortaya ¢ikmustir. Bazi dgrenciler
yalan sOylemenin olumsuz sonuglar doguracagini, yalan
soylemenin dogru olmadigini ifade ederken bazi 6grenciler
ise icinde bulunan duruma gore yalan sdylemenin kotii bir
davranis olmayabilecegini belirtmislerdir. Bu durum
“yalan sOyleyenin niyetine gore yalanin tiirleri olabilir
mi?”, sorusunu gilindeme getirmistir. Baz1 6grenciler bu
sorudan yola ¢ikarak yalam siniflamiglardir. Bu smiflama
ogrencilerin soru formundaki ilk yanitlari ile son yanitlari
Ornekler asagida yer

arasindaki farka yansimustir.

almaktadir:
Yalanin tiirleri olabilir mi? Varsa bunlar nelerdir?

O1 Diiriistliik On Gériis Formu: Vardir onlarda kelimeyi
degistirmek, aklima bu geldi.

O1 Diiriistliik Son Goriis Formu: Olabilir. Yalan, beyaz yalan,
korkutucu yalan, ciddi géziiken yalanlar, mesela korkutucu yalan
orada bir varlik gordiim.

O4 Diiriistliik On Gériis Formu: Bilmiyorum.
O4 Diiriistliik Son Gériis Formu: Beyaz yalan.

O14 Diiriistlik On Gériis Formu: Yoktur ciinkii dogruyu
soylemediginde bu yalan olur yani yalann tiirleri yoktur.

014 Diiriistlitk Son Goriis Formu: Yalanmn tiirleri vardir mesela
beyaz yalan bu yalan iyi niyetle yalan séylemektir.

014 Diiriistlik On Goriis Formu: Olabilir birincisi yanlig
yaptigin seyi saklamak. Ikincisi o kisiye dogruyu veya dogrular
anlatmamak.

O14 Diiriistliik Son Goriis Formu: Tiirleri olabilir. &l Beyaz
yalan[s:'s’}]Z .Gergegi saklamakiste3. Yalan

yalan soylemektir.

O8 Diiriistliik Son Goriis Formu: Vardir.sil. Acimasiz yalan.

015 Diiriistliik On Goriis Formu: Yok.

O15 Diiriistliik Son Gériis Formu: Var. Beyaz yalan: lyi bir
amact olan yalan, dogruyu séylememek.

Arastirmada, &grencilerin  yalanin  tiirlerine  iliskin
diistincelerinin etkinliklerden sonra degistigi
gozlemlenmistir. Etkinlikler sirasinda sunulan senaryolar
ve tartisma konulari, bazi &grencilerin yalanin sadece
dogrular1 gizlemekle olmadigimi anlamalarini
saglamistir. Ogrenciler, beyaz yalan, korkutucu yalan,
acimasiz yalan gibi gesitli yalan tiirlerini tanimlamis ve bu
tirlerin  farkli niyetlerle kullanilabilecegini ortaya
koymuslardir.

smurl
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3.2. ikinci Arastirma Sorusuna iliskin Bulgular

Bu aragtirma sorusunda ¢ocuklar i¢in felsefe etkinliklerinin,
¢ocuklarin degerlerle iliskili eylemlerine yansimasini tespit
amaglanmistir.  Bulgular; “adalet”, “sayg1”,
“diirtistlik” ve “dostluk” olmak {izere ¢ocuklarin ilgili
degere yonelik eylemlerini yansitacak dort tema altinda
incelenmistir. Bu temalarin genel goriintimii Sekil 2’de
sunulmaktadir.

etmek

Cocuklarin
Eylemlerine
Yansimasi

Adalet Dostluk Diirtistlitk

Sayg1

Sekil 2. ikinci arastirma sorusuna iliskin temalar
3.2.1. Adalet

Ogrencilerle yapilan goriismede bazi 6grencilerin cocuklar
igin felsefe etkinliklerinden
eylemlerinde degisiklikler oldugu belirlenmistir. O4
adalete yonelik giinliik hayatindaki degisimi su sekilde
aciklamistir:

sonra adalet ile ilgili

Arastirmact: Peki adalet deerine yonelik bir degisim oldu mu?

O4: Mesela biz her teneffiiste arkadaglarimizla  don-ates
oynuyoruz. Don-ates oynarken “oo piti piti” yaparak ebeleri
segerdik. Ancak bu felsefe derslerini aldiktan sonra herkes “oo piti
piti” ile yapmak istedi. Ben goniilliilerin arasinda oylama
yapalim dedim ve artik ebeleri bu sekilde seciyoruz.

Aragtirmaci: Bunun daha adaletli oldugunu mu diisiiniiyorsun
sen?

O4: Evet. Ciinkii herkesin goniillii olma hakk: var. Gidip goniillii
olmaywp siz beni goniillii se¢mediginizde duymazdan gelirim.
Ciinkii biz ona oyle bir sans vermisiz. O kitiiye kullanms.

O4’tin adaletli olmanin herkesin hakkini gézetmek oldugu
sonucuna vardigi sdylenebilir. O7 ise adalet ile ilgili
eylemlerindeki degisimi su sekilde agiklamistir:

Aragtirmaci: Adaletle ilgili diisiincelerinde degisim oldu mu?

O7: Oldu. Adaleti 6nceden sey samyordum. Mesela evdeyim.
Bizim eve biri geliyor. O bir sey getiriyor. Sonra o bir yere
koyuyor. Ben almiyorum, o aliyor benim esyami. Ben de onu
aliyorum.

Arastirmaci: Biri esyani senden habersiz aliyorsa “ben de onun
esyasint habersiz alabilivim” senin icin adaletli bir davranig
muydi?

O7: Evet.

Arastirmaci: Daha sonra ne degisti?

O7: Daha sonra diigiindiim. O zaman yaptigim adaletsizdi.
Ciinkii birisi benden bir sey aldiysa ben haksizlik yapmamalryim.

Aragtirmaci: Onun gibi davranmamak senin icin adaletli mi
oluyor yani?

O7: Evet.
Aragtirmaci: Peki felsefe dersinin sana bir katkist oldu mu?

O7: Evet. Hani anlatmistum ya adalet ya da saygt benim fikrimi
falan degistirdi diye. Iste felsefe dersi de daha saygili veya daha
adaletli olmami saglad.

07, bir haksizliga, haksizlikla yamit vermenin adil
olmadigmi anlamis ve bunu
uygulamistir. Adalet etkinligindeki Jorg Miihlenin “Tki
Bana, Bir Sana” isimli kitabi ile tartisma siireci baglamigtir.
Bu etkinlikten sonra bazi 6grenciler adil olanin ihtiyaci
kadar almak oldugunu, baz grenciler ise adil olanin esit
paylasmak oldugunu sdylemistir. O8 ise adil olanin esit
paylasmak oldugunu soyleyerek giinlitk hayatina

yansimasini su sekilde agiklamisgtir:

ginlikk  hayatinda

Aragtirmaci: Peki hangi deger seni en ok etkiledi?
O8: Adalet, sayg: ve diiriistliik.

Aragtirmaci: Bir tane se¢sen hangisini segerdin?
0O8: En cok adalet.

Aragtirmaci: Neden?

O8: Ciinkii hem kuzenlerim arasmnda o kitapta iki kendime
altyordum, bir kuzenime veriyordum. Yarisini boliiselim falan
diyordum ama o haytr falan diyordu. Ben de dort tane meyve alip
iki iki paylastirdim.

012, 08 gibi adaletin esit paylastirma oldugunu diisiinmiis
ve su sekilde diislincelerini ifade etmistir:

O12: Mesela evdeyken bir sey yiyoruz, onu esit paylastirmak
adalet oluyor. O yiizden degisiklik oldu biraz.

Aragtirmaci:  Herkese artik adaletli olmasi icin esit mi
paylastirtyorsun?
0O12: Evet.

Cocuklar igin felsefe etkinliklerinden sonra O4 oyunlarda
ebe secerken daha adaletli davrandigini, O7 biri ona
haksizlik yapsa bile onun haksizlik yapmamas: gerektigini,
08 ve O12 ise adaletli olmak igin esit paylagimi tercih
ettigini ifade etmistir. Bu durum c¢ocuklar igin felsefe
etkinliklerinin bazi 6grencilerin adil olmanin ne olduguyla
ilgili bir karara vardiklarmi ve bu kararin giinliik
hayatlarinda adil davranislar sergilemesine yardimci
oldugu soylenebilir.

3.2.2. Sayg1

Ogrencilerle yapilan goriismede bazi dgrencilerin cocuklar
icin felsefe etkinliklerinden sonra saygi ile ilgili
eylemlerinin giinliik hayatlarina yansidig1 goriilmiistiir.
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O4 saygtya yonelik giinliik hayatindaki degisimi su sekilde
aciklamistir:

Aragtirmaci: Adalet, dostluk, diiriistliik ve sayg1 kavramlarina
yonelik duygu ve diisiincelerinde bir degisim oldu mu?
Davramiglarinda bir degisim oldu mu? Olduysa bunlar nelerdir?

O4: Davramslarimda bayagr bir degisim oldu. Eskiden ben
sevdigime saygt duyar, sevmedigime sayg1 duymazdim felsefe
derslerini almadan oOnce. Ancak bundan sonra sevsem de
sevmesem de birine sayg1 duymak zorunda oldugumu fark ettim.

Aragtirmaci: Peki, bagka bir degisim oldu mu? Giinliik hayatinda,
diger derslerde, arkadaglarm arasinda ya da ailene kars:
davramiglarinda bir degisim oldu mu?

O4: Arkadaslarima kars: da oluyor. Eskiden yani arkadaglarim
bana ¢ok kizdi§1 zaman ve ben higbir sey yapmadigim zaman
benimle bagirarak konustugunda ben de onlarla bagirarak
konustum. Ancak bu felsefe dersinden sonra biri bana boyle
bagirarak davransa da bunun ¢ok sagma oldugunu ve insanlarin
benimle normal ses tonuyla da konugabilecegini biliyorum.
Eskiden de biliyordum ancak su an daha bilingliyim.

O4 saygili davranmanin karsidaki kisinin davranislarindan
bagimsiz oldugunu ve giinlitkk yasaminda da bu sekilde
davrandigimi ifade etmistir. 07 ise cocuklar icin felsefe
etkinliklerinden sonra davranislarindaki degisimi su
sekilde agiklamigtir:

Aragtirmaci: Ailene karst ya da giinliik hayatinda bir degisim
oldu mu?

O7: Ailemde oldu. Eskiden anneme ben ¢ok kizardim, bagirirdim.
Simdi 6yle degil.

08 ise arkadaslarina yonelik davramslarmdaki degisimi su
sekilde ifade etmistir:

0O8: Iste ben bazen arkadaslarima istemeden kirici sozler
soyliiyordum. Artik soylememeye basladim. Ciinkii aklima hep o
etkinlikler geliyordu.

O4, felsefe etkinliklerinden sonra kendisine saygisiz
davranan biri saygili
soyleyerek saygimnin kisinin davraniglarindan bagimsiz
oldugunu, O7 ve O8 ise gevresindeki insanlara karsi daha
saygili davranmanin kibar
soylememek ya da sesini yiikseltmemek oldugunu
ornekler vererek ifade etmistir. Bu bulgular, felsefe
etkinliklerinin bazi ¢ocuklarin saygi degerini anlayip buna
iliskin ¢ikarimlarmi giinlitk hayatlarina yansitmalarina
yardimct oldugunu gostermektedir.

olsa bile ona davranacagmni

davranmak, kirica soz

3.2.3. Diiriistliik

Diriistlik  ile ilgili Ogrencilerle yapilan bireysel
goriismelerde ilgili degerin eylemlerine yansiminasina
iliskin bazi bulgular ortaya ¢kmistir. Bu bulgulan
ornekleyen ifadeler asagida yer almaktadir:

Arastirmaci: Peki diiriistliik ile ilgili ailene kars1 bir degisim oldu
mu?

O7: Sanirim evet.
Arastirmaci: Ornek verebilir misin?

O7: Biz bir sey almistik ama tam hatirlamiyorum. Yiyebildigimiz
bir seydi. Hah iiziimdii. Annem gece balkona ¢ikmigti. Ben de
gizli gizli diziimii yikayip yemistim.

Aragtirmaci: Sonra sen annene yalan mi soyledin?
O7: Evet. Ben yemedim falan dedim.
Aragtirmaci: Daha sonra nasil bir degisim oldu?

O7: Mesela bir sey alyoruz artik yemiyorum, anneme
soruyorum.

Aragtirmaci: Peki hangi kavram en ¢ok seni etkiledi?
O10: Diiriistliik.
Aragtirmaci: Neden?

O10: Ciinkii 6gretmenim artik neredeyse her seyin dogrusunu
soyliiyorum.

Aragtirmaci: Daha dnce ne séyliiyordun?
O10: Ara sira yalan ara sira dogru.

Aragtirmaci: Eskiden yalan séyliiyordun simdi séylemiyorsun
diyebilir miyiz?

010: Ayda bir kez.
Aragtirmaci: Yani sayist m1 azaldi?
O10: Yani yalan séylememeye caligtyorum.

O7 ve 010 yalan sdylemenin dogru bir davranis olmadigini
fark etmis ve tutarl bir sekilde davranmaya ¢alistiklarmi
ifade etmislerdir. O8'in gozlem sirasinda ve goriismede
ifade ettigi diistinceler asagida yer almaktadir:

08: Ogretmenim, dost act soyler demek yani dostlarimiz,
arkadaglarimiz, ailemiz her zaman dogruyu soyleyemez yani bizi
kirmamak icin yalan soyleyebilirler.

Aragtirmaci:  Mesela  diigiincelerinde degisim oldu. Peki
davramglarinda bir degisim oldu mu? Arkadaslarina kars: ya da

ailene karst?
0O8: Aileme kars: oldu.
Arastirmaci: Ornek verebilir misin?

08: Iste biz birbirimize hi¢c yalan séylemiyorduk. Her seyi
paylaswyorduk iiziicii durumlarda da. Sonra annem bir keresinde
aglamist, basparmagim yaraland: diye. Ben de iiziilmesin diye
yalan séyledim. Olay unutulduktan sonra dogruyu soyledim.

08 ise yalan soylemenin dogru bir davranis olmadigini
fakat iginde bulunulan duruma gore sdylenebilecegini
diisiindiigiinii ifade etmistir.

Cocuklar icin felsefe etkinliklerinden sonra O7 annesine
karst daha agik ve diiriist oldugunu, O10 yalan
sOylemekten kag¢inmaya calistigini ve 08 ise annesini
tizmemek i¢in yalan sdyledigini ifade etmistir. Bu bulgular,
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felsefe etkinliklerinin bazi 6grencilerin ¢evrelerine karsi
daha diiriist davrandiklarini ve hangi durumlarda diiriist
olmalar1 ya da olmamalar1 konusunda bir karara varip
hareket ettiklerini gostermektedir.

3.2.4. Dostluk

Ogrencilerle yapilan bireysel goriismelerde dostluk
degeriyle iligkili goriislerinin eylemlerine yansimasi
asagidaki 6rneklerde yer almaktadir:

Arastirmact: Peki dostluk ile ilgili bir degisim oldu mu senin
icin?
O4: Oldu, sadece daha fazla arkadas edindim.

Arastirmact: Nasil oldu peki?

O4: Ben eskiden yani arkadas sayim ¢ok kisitliydi, sadece bizim
siifla arkadastim. Ancak etiide baslayinca, etiit ortanuinda bagka
simiflardan etiit dgrencisi vardi ancak ben onlarla da pek
konusmazdim. Sadece boyle kalem falan isterdim.

Aragtirmac: Felsefe dersinden sonra ne degisti?

O4: Felsefe dersinden sonra etiide kalmamaya bagladim ama yine
de normal teneffiislerde de baska siniflarla mesela Barig ile iki
yildir hi¢ konusmuyoruz birbirimizle ancak bu felsefe derslerini
aldiktan sonra Baris ile daha ¢ok konusmaya falan bagladik.

Arastirmaci: Yani konusmadi§in arkadaginla tekrar konusma
istegi mi yaratti sende felsefe dersi?

O4: Evet.
Aragtirmaci: Neden davramgin degisti?

O4: Soyle diisiindiim. Benim arkadaghk simrlarim bu kadar
olmamali. Hep aymi ¢ocuklarla takilmamaliyim, hep aym tipleri
bulmamaliyim, baska biriyle de tamsmalyim en azindan kendi
duygularimda bir degisiklik yaratmalyyim diyordum kendi
kendime.

O4’tin etkinliklerden sonra arkadaslik Olciitleri {izerine
diisiindiigii, arkadashgin kisinin kendisine olan etkisini
degerlendirdigi ve buna uygun davrandigi sonucuna
varilabilir.

Aragtirmaci: Hangi deger seni ok etkiledi?
O5: Dostluk.
Aragtirmaci: Neden?

O5: Ciinkii eskiden arkadasimla cok kavga ediyordum ama
dostlugu konusa konusa ne oldugunu 6grendim. Ogrendigim icin
artik ¢ok az kavga ediyoruz.

05 de O4 gibi bir arkadaglikta olmasi gereken ozellikleri
anladigin1 ve buna uygun bir sekilde davrandig: ifade
etmistir.

Cocuklar igin felsefe etkinliklerinin arkadaglik iligkilerine
yansimasina  bakildiginda ogrencilerin
disiinceleriyle tutarli davranmalar1 ve bu diistincelerinin
davranigsa donitistiirmede etkili oldugu ifade edilebilir.
Ayrica etkinliklerin daha uzun zamana yayilmasinin

olan bazi

¢ocuklarin eylemlerine daha fazla etki etme olasiligin
artirabilecegi sdylenebilir.

3.3. Ugiincii Arastirma Sorusuna Iliskin Bulgular

Bu arastirma sorusunda, uygulanan ¢ocuklar igin felsefe
etkinliklerinden sonra ogretmenin de degerler {izerine
¢ocuklarla felsefe yapmaya yonelik goriislerini tespit etmek
amagclanmuistir. Etkinliklerden sonra smif 6gretmeni ile yiiz
ylize goriisme yapilmustir. Uciincii arastirma sorusuna
iliskin bulgularin kaynagini bu goriisme olusturmaktadir.
Bulgular, “Gerekge”, “Etkiler” ve “Oneriler” olmak {izere
li¢ tema altinda toplanmustir. Bu temalar Sekil 3'te

sunulmaktadir.
Ogretmen
Goriisleri
|
I 1 1
Gerekge Etkiler Oneriler

Sekil 3. Uctincii arastirma sorusuna iliskin bulgular

3.3.1. Gerekge

Bu tema Ogretmenin degerler egitiminin ¢ocuklar igin
felsefe yontemiyle yiiriitiilmesine yonelik gerekgelerini
icermektedir. Bu gerekgelerden biri, genel gecer yargilari ve
bunlarla iligkili davranislar1 sorgulamaya yoneliktir. Ona

gore degerlere iliskin kabul goéren dogrularin
dayatilmasindan ziyade, cocuklar sorgulayarak kendi
deger vyargilarini olusturmalidir. Bdylece degerleri

igsellestirmeleri de miimkiin olur. Asagida 6gretmenin bu
ifadeyi drnekleyen goriisleri yer almaktadir:

Suf Ogretmeni: Yani su tarz kaliplar bence olmamali. Bu
kaliplar bizim de hayatimizda var. “Biiyiiklerine saygili
“Yalan  séylememelisin, her
olmalisin.” Bence degerlerin bu gekilde veriliyor olmast dogru
degil. Ben de kendi kisisel tercihim olarak felsefeyi bununla daha
baglantili ve daha verimli buluyorum. Ciinkii cocuga dayatma
degil de degeri kendi kendine olusturmasi, kendi icinde
olusturmasi, kavram kendi icinde degerlendirip, kendi karar
vermesi ¢ok daha dogru bence. O yiizden bu tarz konularda dikta
¢ok ise yarayan bir sey degil. Yani bu hep duyduklar1 sey, bu hep
bir kalip. Ama bunun nedenini sorgulamiyoruz. Neden boyle
yapmaliyiz demesine izin yok ¢ocugun ciinkii bu bir kalip, kural
gibi bu tarz seyler. O yiizden igsellestirmedigi bir seyi cocuktan
davranis olarak beklemek dogru degil.

olmalisin.”, zaman  diiriist

... Mesela bir ¢ocuk bir seyi paylasmak istemiyor. Ama bu ona
aywp gibi geliyor. Yani paylasmama 0zgiirliigiinii oldugunun
farkinda olmuyor. Bizim degeri yanlis verme seklimizden dolay:
“Herkesle paylasimct ol, paylagimci olmalisin.” Boyle bir deger
veriyorsun ¢ocuga ama ¢ocuk istemiyor bile olsa yargilanmaktan
ya da ayiplanmaktan korktugu icin bazi seyleri istemedigi halde
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yapmasi gerekiyor. O yiizden bunun da bir fikir oldugunu daha
oncesinde gormeli.

Ogretmenin asagidaki ifadeleriyle degerler {izerine
sorgulama gerektigine isaret
etmistir:

slirecinin nasil olmasi

Simf Ogretmeni: Mesela bir degeri vermeyi calisiyoruz ama
gercekten her zaman her durumda 0yle davranmak hani bireyin
kendi yararma mudwr, cikarma mudw bunlarm konusulmas:
gerekiliyor bence. Mesela cocuga hep yardim etmek gerektigini
dikta edersen ve o da bunu diyelim dedi ki “Evet ben hep yardim
eden biri olmalyim.” Gergekten yardim etmemesi gereken
durumlarda niye kendini tehlikeye atsin? Ya da kendini zorunda
hissetsin?

Ogretmen, degerler egitiminde dikta edici, ezbere dayali,
bir degeri asilamaya calisan bir yaklasimin yetersiz
oldugunu ve bu sekilde ¢ocuklarin kendi deger yargilarin
olusturamayacaklarint ve genel geger yargilarin her
durumda ise yaramayacagmi fark edemeyeceklerini ifade
etmigtir. Ogretmen 6grencilerin kendi degerlerini 6zgiirce
kendi
savunmaktadir.

kesfetmeleri ve bu degerleri deneyimleriyle
olusturmalar1 O, bunu
yapmanin etkili yollarindan birinin de ¢ocuklar igin felsefe

oldugunu ifade eder. Bunu yansitan goriisleri asagida yer

gerektigini

almaktadir:

Smf Ogretmeni: ... cocuk bunu bir dikta ile degil, kendi
sorgulayip, kendi icsellestirip, kendi kendine olusturdugu bir
deger olmus oluyor. Bu yiizden bu davranig: gostermesi ya da bu
davranmisi kendine faydali bir sekilde gdsteriyor olmast daha da
yiikseliyor ve kafasinda bununla ilgili sorular varsa bunlari da
tartismak igin bir ortam bulmusg oluyor.

... Farkly yonii ise bir yerde sana kabul ettirilen dogru davranis,
dogru eylem gosterilir. Cocuk arkadagina yardim etti harika bir
davranis vs vs. Ama diger yerde her zaman herkese yardim etmeli
miyiz gibi soruyla karsilasiyoruz. Ilkinde bir beklentiyi
karsilamak var cocuklarda. Boyle davranman bekleniliyor, boyle
davranirsan bu uygun olur ya da boyle davranmazsam ayip olur,
yargilanabilirim gibi. Ama diger tarafta istemiyorsa yapmuyor.

Ogretmen, cocuklar icin felsefenin ogrencilerin kendi
degerlerini sorgulayip igsellestirdigini, bu nedenle de
degerlerin davranislarina yansimasmi giiglendirdigini
ifade etmektedir. Cocuklar icin felsefenin degerler egitimi
ile farkini ise degerler egitiminde siklikla kullanilan deger
telkini yaklagiminin ¢ocuklarin belirli bir beklentiyi
karsilamalar1 gerektigi diisiincesine dayandigimni, ¢ocuklar
i¢in felsefenin ise ¢ocuklara sadece toplumun beklentilerini
degil, ayn1 zamanda degerlere iliskin kendi goriislerini
kesfetmelerini sagladigini ifade belirtmislerdir.

3.3.2. Etkiler

Bu temada, degerler icin felsefe
etkinlikleri yiiriiten 6gretmenin, bu siirecin kendisine olan
etkilerine iliskin goriigleri yer almaktadir. Ogretmen,
tartisma  siireglerinde
sorguladigin belirtmistir. Goriisleri sdyledir:

tzerine ¢ocuklar

kendisinin de bazi durumlar:

Sumif Ogretmeni: Yani sey gibi geldi, tamamen diiriist olmanin
gercekten miimkiin olmadiini aslinda orada gordiim. Ya da
gercegi saklamak ile yalan arasindaki bence yetiskinlerin de kendi
icinde bir ¢catisma ciinkii. Yani gercegi saklamak yalan soylemek
midir? Benim icin degil, o kisum diisiindiiriiciiydii. Ben de
diisiindiim ¢ocuklarla.

Ogretmen bu felsefi sorusturma siirecinin mesleki anlamda
bakis acisin1 zenginlestirdigini su ifadelerle anlatmistir:

Suf Ogretmeni: Cocuklart boyle bir seyle ile tamistirnyor
olmamn verdigi bir haz var. Béyle bir seyi onlara uyguluyor
olmanin, boyle bir bakis agist kazandirtyor olmanin verdigi bir
ogretmenlik ya da insani bir haz wvar. Yeni yaymlarla
karsilastyorum, yeni, hi¢ bilmedigim, gormedigim kitaplar hem
kendim okumaktan zevk aliyorum hem cocuklara okumaktan zevk
altyorum. Onlara tamitmaktan zevk aliyorum. Mesela ben yalan
oyunu hig 6yle aklima gelmemisti.

Cocuklar igin felsefe etkinlikleri, ¢ocuklara bir¢ok beceriyi
kazandirirken, Ogretmenlik becerilerini de gelistirmeye
olanak tamr. Ogretmen, diiriistliik ile ilgili etkinlikte
kendisinin de sorgulamaya yoneldigini, yeni kitaplarla ve
oyunlarla karsilastigini ve bu etkinlikleri uygulamanin da
kisisel ve mesleki anlamda haz verdigini ifade etmektedir.

3.3.3. Oneriler

Bu tema altinda degerler iizerine felsefe yapma siirecinin
etkili olmasi icin Ogretmenin sundugu Oneriler yer
Smif Ogretmeni, oyunlarin kullanimi,
kitaplarin niteligi, tartisma tekniklerinden yararlanma ve
degerlendirme siirecinin 6zelliklerine iliskin Oneriler
sunmustur. Ogretmen, degerler ylriitiilen
¢ocuklar igin felsefe etkinliklerinin oyunlarla baglamasmin
¢ocuklar etkin kildigini, dikkatlerini ¢ektigini, kendilerini
ozgiir hissettiklerini ve bundan ¢ok hoslandiklarmin altin
¢izmistir.

almaktadir.

lizerine

Smif 6gretmeni degerler iizerine ¢ocuklarla felsefe yapmak
iizere secilen ¢ocuk kitaplarinin belli ozelliklere sahip
olmas: gerektigini vurgulamistir. Cocuklar etik bir durum
karsisinda ikilemde birakacak kitaplarin énemine dikkat
¢ekmistir. Ayrica, yalan sdylemeyen biri gibi ideal
davranisi sergileyen kahramanlarin yer aldigi cocuk
kitaplarmin etkili olmayacagmni vurgulamistir. Asagida
aragtirma siirecinde kullanilan iki kitaba iliskin 6gretmenin
goriisleri yer almaktadir:

Sumf Ogretmeni: Iki Bana Bir Sana kitabinda da éyle, cok fazla
degisken girdiginde cocuklarin degerlendirmesi de daha zor
oluyor. Daha net, tek bir sey iizerinde ikilemde birakmak cok daha
dogru.

Sumf Ogretmeni: Ciinkii dedigim gibi burada yalanci bir kus var.
Cocuklar boyle kitaplarla karsilagsmazlar. Genelde asla yalan
soylemeyen kuslar olur.

Smif 6gretmeni, ¢ocuklar igin felsefe etkinliklerinde yer
vermek {izere deger ya da kavram belirlerken konunun
ilgili yas grubuna uygun olmas: gerektigini belirtmistir.
Bununla birlikte 6gretmen degerler {izerine cocuklarla

272



H. Sipar ve N. Akkocaoglu Cayir

Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi Cilt 26, Say1 2, 2025

felsefe yaparken farkli tartisma tekniklerinin kullaniminin
etkili olabilecegini ifade etmistir. Ogretmen burada kiiciik
grup tartismalarinin, daha fazla farkli goriisii ve gesitli
gerekgelerin ortaya c¢ikmasmi sagladigl igin Onemli
oldugunu sdylemistir. Ogretmenin bu goriisiinii yansitan
ornek ifadeler soyledir:

Suf  Ogretmeni:  Ciinkii  orada  kendi  diisiincelerini
degerlendirmeleri bence bir de grup icinde oluyorlar ya kiigiik bir
grubun iginde once tartistyorlar. Sonra daha biiyiik bir grubun
icine geciyor. Bence bu da onlar icin kiymetli. Once bir arada
tartigip sonra herkese acilmalar: da giizel. Ayrica o tarz siralama
seylerini seviyorum. Ciinkii birini digerinin 6niine ya da arkasina
koyarken neyi diisiinmeleri, neyi degerlendirmeyi gerektigi hepsi
farkly farkli ya. Kavrammetreleri ben ¢ok seviyorum. Her seyde
kullantyorum. Neden bunu iiste koyamadi ya da neden alta
koyamad: onun gerekgelerini dinlemek, herkesten bunun farkl
farkly gerekcelerini dinlemek, herkes icin bir “Aa evet yle olabilir,
him ben béyle diisiinmiistiim ama bu da mantikli.” bunu daha
net bir sekilde ¢ocuklarda olusturuyor bence.

Kavrammetre, belirli bir konuyu veya kavram
degerlendirmek icin kullanilan bir tartisma teknigidir.
Ornegin cocuklarla yiiriitillen kavrammetre etkinliginde
ogrenciler “saygill
davranistan”, “saygisiz davranisa” dogru gerekgelerle
siralamiglardir. Boylelikle her grup saygili davranisin ve
saygisiz davranisin neler olabilecegini sorgulamistir.
Ogretmen kavrammetre teknigini, ¢ocuklarmn bir eylemi
siralerken neden {ist siraya veya alt siraya koyduklarmni
diisiinmelerine, farkli gerekgeleri dinlemelerine ve bu
gerekgeleri tartismalarina olanak sagladigi icin etkili

oldugunu ifade etmektedir.

kavrammetredeki gorselleri

4. Tartisma

Arastirma bulgular1 gercevesinde, lizerine
yuriitiilen ¢ocuklar icin felsefe etkinliklerinin 6grencilerin
cesitli agilardan diisiinme siireclerine ve eylemlerine
yansidig1 ifade edilebilir. Lipman, (2003) sorgulama
topluluklarinda asir1 genellemelerden kaginmanin 6nemli
oldugunu ifade etmektedir.
distinceleri derinlemesine sorgulama ve analiz etme
siirecinde kritik bir rol oynar. Akkocaoglu Cayir ve
Akkoyunlu (2015), ilkokul 3. Smif &grencileriyle yaptig:

arastirmada bazi ¢ocuklarin asir1 genellemeler yaptiklarmi

degerler

Bu kagmnma, o6zellikle

ifade etmistir. Benzer sekilde yapilan etkinliklerden sonra
da baz1 6grencilerin “hep”, “her” gibi ifadeler kullanarak
asirt  genellemeler yaptigr goriilmiistiir.
cocuklar igin felsefe etkinliklerinin bazi &grencilerde
kapsamli genellemelerden kaginmaya yeterince etki
etmedigi sOylenebilir. Bunun sebepleri, etkinliklerin bu
davranigi degistirecek kadar uzun zamana yayilmamasi ve
diger derslerde bu sorgulama siirecinin ise kosulmamast
olabilir.

Bu nedenle

Tartisma siirecinde genellemelere basvuran ogrenciler
oldugu gibi genellemelere kars1 duyarh olan 6grenciler de
olmustur. Baz1 6grencilerin, etkinliklerde farkli durumlar,
baglamlar s6z konusu oldugunda deger yargilarinin

degisebilecegini ve genellemelerin her kosulda gecerli
olmadigina yonelik Ornekler vermeleri bu etkinliklerin
ogrencilerin elestirel diisiinme becerilerine olumlu bir
etkisinin oldugu sodylenebilir. Bu olumlu etki ¢ocuklar i¢in
felsefenin elestirel diisiinmeyi gelistirdigine yd&nelik
aragtirmalarin bulgulariyla da ortiismektedir (Isiklar, 2019;
Karadag ve Demirtas, 2018; Korla Oztiirk, 2022). Degerler
tizerine yiiriitiilen ¢ocuklar igin felsefe etkinliklerinin, baz1
ogrencileri diisiinme hatalarindan uzaklastirarak tutarls,
iligkili ve esnek diisiinmeye yoneltmeye katkis1 oldugu
sOylenebilir. Taylor (2012) da etik problemler iizerine
tartismalarin temel amacinin, 6grencilerin etik sorunlarla
basa c¢tkmanin yolunun akil yiiriitme siireciyle iliskisini
gormek oldugunu séylemistir.

Arastirmada ortaya ¢itkan diger sonug ise siire¢ sonunda
bazi 6grencilerin kavramlar arasi iligski kurmasi olmustur.
Akkocaoglu Cayir ve Akkoyunlu (2015), felsefe
uygulamalarindan sonra ¢ocuklarin kavramlar arasr iligki
kurdugunu; Kaya (2020) c¢ocuklar felsefenin
ogrencilerin kavram iizerine diistinmelerine olumlu

icin

katkisnin  oldugunu soylemektedirler. Bu arastirma
siirecinden sonra da bazi1 6grenciler adalet ve esitlik, dogru
ve yalan, arkadashk ve dostluk, saygi ve saygisizlik

kavramlar arasinda iligkiler kurmustur.

Cocuklar icin felsefe etkinliklerinde soyut kavramlarmn
¢ocuklar tarafindan anlasilamayacag1 goriisiiniin aksine
ogrenciler soyut kavramlar arasinda iliski kurmustur.
Murris (2000) ve Matthews (2000) c¢ocuklarin soyut
kavramlar1 anlayarak kullanabildiklerini, Giiven (2019) ise
yaptig1 arastirmada c¢ocuklarin farkli soyut kavramlari
iliskilendirerek diisiinme gibi {ist diizey diisiinme becerisi
gerektiren bircok kazanima ulastiklarini s6ylemektedir.
Buradan yola ¢ikarak kavramlar arasi iliski kurmanin
kavramlar1  anlamalarni1  ve

Ogrencilerin  soyut

iliskilendirmelerini kolaylastirdig1 s6ylenebilir.

Bir diger bulgu ise bazi dgrencilerin etkinliklerden sonra
farkli bakis agilarma sahip olmalaridir. Nitekim felsefi
sorgulama siireglerinden sonra bazi 6grencilerin goriisleri,
ayn1 sorularin yer aldig1 6n goriis ve son goriis formunda
farklilik gostermistir. Ayrica goriislerin gerekgelerini daha
az genellemelere dayandirdiklari da goriilmiistiir. Buradan
hareketle ¢ocuklarla gergeklestirilen felsefi sorgulamalarin
ogrencilere farkli bakis acgilar1 kazandirdigi,
dolayisiyla elestirel diisiinme becerilerini de destekledigi
sOylenebilir.

bazi

Arastirmanin bir diger bulgusu ise bazi 6grencilerin
kavramlari tanimlamalar1 olmustur. Cam (2014) felsefenin
kavramlarla ilgili anlayiglar1 derinlestirmeye yardima
oldugunu ifade eder. Cassidy ve Christie (2013) felsefi
sorgulama siirecinin terimleri ve sozciikleri tanimlamaya
katkist oldugundan bahseder. Ulucan (2023) ise felsefe
etkinliklerinin 6grencilerin kavramlar1 tanimlamaya ve
ayirt etmeye dair fikir {irettmeye yonlendirdigini sdyler.
Bu arastirmada da bu goriisleri destekleyecek bulgular
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ortaya ¢ikmustir. Baz1 6grenciler felsefe etkinliklerinden
once adalet, dostluk, diiriistliik ve saygi gibi soyut
kavramlar: 6rneklerle agiklamis, etkinliklerin bitiminde ise

kavramlar1  tanimlamak i¢in  bagska  kavramlar
kullanmislardir.
Aragtirmanin  bulgularindan  biri adalet degerinin

¢ocuklarin eylemlerine yansimasi olmustur. Cocuklarin,
ahlaki ve etik konularda degerlendirmeler yapamayacagin
¢inkii bu kavramlarin ¢ocuklar icin soyut kaldigim
soyleyen goriislerin aksine Lipman ve digerleri (2023), bu
goriise katilmaz; cocuklarin “hakkaniyet” veya “dogruluk”
gibi soyut, tartisabilecegini  ¢iinkii
¢ocuklarin teorik ve pratik diizeyde diisiinmeye yatkin
olduklarini sdyler. Bu arastirmada da bu gortisii destekler
nitelikte bulgulara ulagilmistir.

etik kavramlari

Arastirmada ortaya ¢ikan diger bulgu ise saygi degerinin
¢ocuklarin eylemlerine yansimas: olmustur. Cocuklar i¢in
felsefe, bir degeri telkin etmek yerine degerler {izerinde
diisiinmeyi saglamaktadir. Degerler tizerine diislinen
cocuklar, degeri sorgular ve igsellestirerek davramslarma
yansttir. Bu arastirmada gocuklar icin felsefe etkinliklerden
ogrenciler giinlitk hayatlarinda
davranmanin karsidaki kisinin davranislarindan bagimsiz
oldugunu, daha once saygili davranmadiklarini fark

sonra bazi saygil

ettiklerini ve bu yilizden daha saygili davranislar
sergilediklerini ifade etmislerdir. Ogrencilerin sayg1
degerini icsellestirerek davranisa dontigtiirmesi

bakimindan ¢ocuklar icin felsefenin degerler egitiminde
etkili bir yontem oldugu soylenebilir. Nitekim Ominde ve
digerleri (2022), ¢ocuklar igin felsefenin akil yiiriitme,
degerlendirme gibi becerilerinin yaninda
dirtistlitk gibi degerlerin  gelistirilmesine de
sagladigini ifade ederler.

saygL ve
katki

Bu c¢alismada diiriistlik de c¢ocuklarin eylemlerine
yansiyan degerler arasindadir. Cocuklar icin felsefe
etkinliklerinden sonra bazi 6grenciler yalan sdylemenin
kétii bir davranis oldugunu fark ettiklerini s6ylerken, bazi
ogrenciler de arkadasini {izmemek igin ya da sir olan bir
durumu séylememek i¢in yalan sOylemenin gerekli
oldugunu ifade etmislerdir. Akkocaoglu Cayir ve
Akkoyunlu (2015) aragtirmalarinda, felsefe
etkinliklerinden sonra o&grencilerin yalan sdylemekten
kagindiklarimi ifade ettiklerini sdylerler. Unal (2023) ise
yaptigr arastirmada kiiciik yas grubu cocuklarmin da
davranisin niyetini goéz oOniinde bulundurarak ahlaki
yargilamalar yaptiklarini ifade eder. Buradan yola ¢ikarak
uygulanan felsefe etkinliklerinin, ahlaki bir
karsisinda Ogrencilerin kendi kararlarini verebilmesine
ayn1 zamanda Ogrencilerin degerlerini sekillendirme
siirecine de katk1 sagladig1 soylenebilir.

durum

Bu arastirma gercevesinde dostluk ile ilgili de bazi bulgular
ortaya ¢ikmustir. flkokul 1, 2, 3. siuf Hayat Bilgisi ders
kitaplarinda dogrudan en ¢ok yer alan deger dostluk
degeridir (Hatay Ugar ve Cetinkaya, 2021). Arslan ve Elma
(2022) yaptiklar1 aragtirmada 6grencilere insanlarda olmast

gereken en 6nemli deger sorusunu sormus, 6grenciler ise
en fazla yardimseverlik ve dostluk seklinde cevap
vermiglerdir. Marsal ve Dobashi (2009), ¢cocuklarla birlikte
“ Arkadas kimdir?” sorusunu ele aldiklari felsefi tartismalar
ylrtitmiislerdir. Arastirmacilar, arkadaslifa yakindan
bakmanin giiniimiizdeki degerini dile getirerek, ¢cocuklarin
yasamindaki Oneminin altini ¢izmislerdir. Bu nedenle
degerler egitiminde dostluk 6nemli bir kavram olarak
karsimiza ¢iktigr sOylenebilir. Felsefi sorgulamalar ile
ogrenciler giinlitk hayatlarinda 6nemli bir yere sahip olan
dostluk degerini anlama ve sorgulama sansi bulurlar. Bu
calismada da yapilan felsefe etkinliklerinde ogrenciler
arkadaslik kavramini, arkadas ve yakin arkadas kavramlari
arasindaki iliskiyi, arkadaslar arasinda smirlarin olup
felsefe
etkinliklerinin baz1 6grencilerde fazla arkadas edinme ve
daha az kavga etme istegini artirdigina yonelik bulgular
ortaya ¢ikmistir. Buradan yola c¢ikarak yiiriitiilen felsefe
etkinliklerinin sosyal becerilere olumlu katkis1 oldugu da
sOylenebilir.

olamayacagimi sorgulamiglardir. Ayrica

Arastirmada ortaya citkan bulgulardan biri &gretmenin
degerler egitiminde c¢ocuklar icin felsefe yoOnteminin
kullanilmas: gerektigine yonelik fikirleridir. Lipman (2023)
smif O0gretmeninin herhangi bir etik ilkeyi benimseyip
bunlar1 6grencilerine telkin ederse fikir asilama elestirisiyle
kars1 karsiya kalacagmi, bu tiir ilkeleri benimsemeyi
reddederse ¢ocuklara degerlerin tamamen O6znel ve
goreceli olduguna inanmay1 6gretmekle elestirileceginden
bahsetmektedir. Cocuklar icin
yaklasimdan farklidir. Cocuklar igin felsefe, bir degeri
telkin etmek yerine diisiinme siireglerini kullanarak
¢ocuklarin degerleri igsellestirmesinde yardimci olur. Bu
nedenle

felsefe ise bu iki

¢ocuklar icin felsefe, degerler
kullanilabilecek etkili bir yontem olarak goriilmektedir

(Peterson ve Bentley, 2015). Bu yontem, c¢ocuklarin etik

egitiminde

konularda diyaloglar yoluyla tartismaya, igbirlikgi
sorgulama yapmaya, akil yiriitmeye ve elestirel
diisinmeye baglamalar1 igin bilissel anlamda hazir

olmalarma katkida bulunmaktadir (Kocaman, 2023). Bu
arastirmada smif 6gretmeni, degerler egitiminde degerleri
telkin eden ezberci bir yontem yerine degerler {izerine
sorgulamaya ydnlendiren cocuklar igin felsefenin daha
etkili bir yontem oldugunu ifade etmistir. Akkocaoglu
Cayir ve Akkoyunlu (2015), c¢ocuklar igin felsefenin
degerler egitimine katki sagladigini, Cam (2016), felsefenin
ahlak egitiminde kullanilmasinin, c¢ocuklarin ahlaki
durumlar1 anlamalarimi kolaylastiracagini ifade etmistir.
Jon (2024), cocuklar icin felsefe ve degerler egitimi
arasindaki benzerlikleri ortaya koyarak, c¢ocuklar igin
felsefenin degerler egitiminin amaglarimni gerceklestirmek

icin bir arag olabilecegini ve degerler egitimiyle
biitiinlestirilebilecegini belirtmistir.
Felsefe etkinliklerinin ¢ocuklar {izerindeki etkilerini

degerlendirirken, dikkate deger bir bulgu ortaya ¢ikmustir.
Bu da siirecin 6gretmenin kisisel ve mesleki gelisimine
etkisidir. Ogretmen etkinlikleri uygularken kendisinin de
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kavramlar1 sorguladigini ifade etmistir. Benzer sekilde
Kayaalp’in (2021) yaptigr arastirmada Ogretmen,
ogrencilerinin felsefi sorgulamalar1 sayesinde yeni bakis
agilar1  kazandigmi ifade etmistir. Bu sonuglarmna
dayanarak felsefe etkinliklerinin, ogretmenlerin kendi
diisiince yapisii derinlemesine gozden gecirme ve
sorgulama siirecine katki sagladigi one stiriilebilir. Siruf
Ogretmeni, kavramlar1 sorgulamanin yami sira felsefe
etkinlikleri sayesinde yeni kitaplar ve oyunlarla karsilastig1
icin mesleki anlamda haz duydugunu da ifade etmistir.
Buradan hareketle felsefe etkinlikleri
ogretmenlerin felsefe yapmak tizere farkli uyaricilarla ve
etkinliklerle mesleki
artirmalarina katki saglayabilecegi sonucuna ulagilmistir.

aracithigiyla

karsilasmasinin, tatminlerini

Arastirmada ortaya ¢ikan bir diger bulgu ise simf
Ogretmeninin felsefe etkinliklerine yd&nelik &nerileri
olmustur. Drama ve oyun gibi etkinlikler, ¢ocuklarin aktif
katilmimi  saglamakta ve
o0grenmelerine imkan tanimaktadir. Caliskan ve Biter

(2021) yaptiklar1 arastirmada 6grencilerin egitsel oyunlar

degerleri deneyimleyerek

aracihigiyla ozgiirlitk ve farkliliklara saygi duyma
degerlerini sorguladiklarini ve bu oyunlar sayesinde
sorumluluk degerinin gelistigi, Bozkurt (2017) ise

oyunlarin ¢ocuklara degerlerin Ogretilebilecegi ve
ogrendikleri degerlerin ise kalici olabilecegi sonucuna
ulagsmislardir. Buradan hareketle oyun kullaniminin
degerler egitiminde etkili bir arag¢ oldugu sdylenebilir.
Oyun, cocuklar igin felsefe etkinliklerinde de o6nemli
uyaricilarindan biridir. Giiven (2019) oyunun felsefeyi
eglenceli ve hareketli bir etkinlige donistiirdiigiini,
Canbaz (2022) ise ¢ocuklar i¢in felsefede oyun kullaniminin
diisiinme katki  saglayabileceginden
bahsetmektedir. Bu arastirmada sinif 6gretmeni, 1snma
etkinliklerinde daha fazla oyun kullanilmas1 gerektigini
belirtmistir.

becerilerine

Wartenberg  (2018)  ¢ocuklarla  yirittigii  felsefe
calismalarda tartisilan soyut konunun somutlastirilmasimnin
onemli bir kural oldugundan bahsetmektedir. Kitaplar,
felsefe etkinliklerinde soyut kavramlarin veya konularmn
somutlastirilmasinda Onemli bir ara¢ olarak karsimiza
¢ikmaktadir. Fakat her kitap felsefe etkinlikleri i¢in uygun
olmayabilir. Akkocaoglu ve Celepoglu (2013) tarafindan
yapilan ¢alismada, ilkokul O6gretmenleri felsefe yapmak
lizere segilecek kitaplarda giinliik yasamlariyla iligkili
olmasi,  kitaptaki
davraniglar igermemesi, kiiltiirel ozellikleri yansitmasi,
hikayelerin ilgi ¢ekici olmasy, yaslarina uygun resimlerin ve
hayvanlarin yer aldigi hikayelerin olmasi gerektigini
belirtmigtir. Atar (2022) ise felsefe etkinliklerinde
yararlanilacak kitaplardaki gorsellerin; canli, parlak ve
renkli olmasinin ¢ocuklarin hayal giiciinii destekleyecegi
ve yaraticiligini arttiracagmni ifade etmektedir. Kutluboga
ve Akkocaoglu Cayir (2023) yaptiklar1 arastirmada sinif
Ogretmenlerinin ¢ocuklarla felsefe yaparken en ¢ok resimli
cocuk kitaplarint kullandiklar1 ve &gretmenlerin uyarici
seciminde uyaricinin felsefi bir

orneklerin Orneklerin  olumsuz

sorunu icermesine,

ikilemde birakmasina ve g¢atisma icermesine dikkat
ettiklerini tespit etmistir. Bu aragtirmada da sinif 6gretmeni

felsefi sorusturmalarda kullanilmak tizere secilecek
kitaplarda gorsellerin agirlikli  olmasi  gerektigini
sOylemistir. Ayrica degerler iizerine tartismak igin

kullanilacak hikayelerde ikilemde birakacak durumlarin
olmasinin 6nemli oldugunu belirtmistir. Fisher (2001) da
degerler {izerine sorgulama ve diisiinmenin yollarindan
birinin ikilem yaratmak oldugunu belirtir. Ogrencilerin
glinlitk yasamlarinda kargsilastiklar1 bu ikilem igeren
durumlar, onlar1 farkli agilardan diisiindiirmeye, esnek
diisiinmeye, daha dikkatli diisiiniip karar vermeye
yonlendirecektir.

Arastirmada elde edilen sonuglar dogrultusunda ortaya
¢ikan oneriler asagida yer almaktadir:

e Aragtirma  sonucunda felsefe
etkinliklerinin, Ogrencilerin
disiinmelerine  ve

yansitmalarina katki

nedenle

¢ocuklar
degerler
diistincelerini
sagladigl goriilmiistiir. Bu
programlarinda da

icin
lizerine
eylemlerine
Ogretim Onemi
vurgulanan degerlerin, ¢ocuklar icin felsefe ile ele
alinmasina iliskin hizmet ici egitimler diizenlenebilir
ve bu yontemin 6gretmenler tarafindan kullanilmasi
tesvik edilebilir.

o  Degerlerin kazandirilmasinda ¢ocuklar i¢gin felsefenin
etkisinin diger degerler egitimi yaklasimlar ile
kiyaslanmasina yonelik arastirmalar yapilabilir.

e Aragtirmada felsefe etkinliklerinde
uygulanacak kitaplarin ahlaki ikilemde birakacak
durumlar: igermelerine yonelik
bulunmustur. Buradan yola ¢karak degerlerin
kazandirilmasinda kullanilacak ¢ocuk kitaplarinin

nitelikleri tizerine arastirmalar yapilabilir.

Ogretmenler

Onerilerde

e Arastirmada, c¢ocuklar igin felsefe etkinlikleri bazi
ogrencilerin degerlerle ilgili diisiincelerinde herhangi
bir farklilk yaratmamistir. Bu siirecin daha etkili
olabilmesi i¢in okullar, aileler ve toplum arasinda

isbirligi saglanarak, cocuklarin degerleri
icsellestirmelerine destek olunabilir. Ailelere ve
topluma, c¢ocuklarin degerleri sorgulamalari ve

igsellestirmelerini desteklemelerine yardimci olacak
kaynaklar ve egitimler sunulabilir. Bu egitimler
arasinda ¢ocuklar igin felsefe de yer alabilir.

e Arastirmada baz1 Ogrencilerin kapsaml1
genellemelerden kaginmasina yeterince etki etmedigi
gozlemlenmistir.  Bunun  gerekgelerinden  biri
uygulamanin hafta yiriitiilmesi olabilir.
Cocuklarin asir1 genelleme gibi diisiinme hatalarimi
tespit etmek ve degerlere yonelik felsefe etkinliklerinin
uzun vadeli etkilerini gérmek i¢in bir ya da iki dénem
siirecek calismalar yapilabilir.

sekiz

e Aragtirmada “adalet, dostluk, diiriistliik ve saygi”
degerlerine yonelik etkinlikler
Uygulayicillar  ve arastirmacilar

yapilmistir.
cocuklarin  ve
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toplumun ihtiyaglarma yonelik gelistirilmesi gerektigi
distindiikleri farkli degerlerle ilgili etkinlikler ve
aragtirmalar yapabilirler.

Yazar Notu : Bu c¢alisma Dr. Nihan
Akkocaoglu Cayir danmismanhginda yiiriitiilen “Ilkokul
3.Smnf (")grencileri Icin Degerlere Yonelik Cocuklar Icin
Felsefe Uygulamalart” adli yiiksek lisans tezinden
uretilmistir.

Yazar Katkilar1 ¢ Verilerin toplanmasi ve
diizenlenmesi siirecinde ilk yazar, diger boliimlerde iki
yazar birlikte calismislardir.

Finansman : Bu galismada finansal destek
alinmamustr.
Cikar Catismasi ¢ Yazarlar ¢kar c¢atismasini

olmadigini beyan etmislerdir.

Veri Erisilebilirligi : Veri seti, talep edilmesi
durumunda sorumlu yazardan elde edilebilir. Verilerin
erisimi, etik kurallar ve katilima gizliligi gozetilerek
saglanacaktir.
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1. Introduction

The concept of values has been the subject of many fields,
especially  philosophy, psychology sociology.
Therefore, it is possible to reach different definitions of the
concept of a value in the literature. Scwartz (1994)
emphasizes that the concept of value is a belief that
transcends certain situations, guides the selection or

and

evaluation of behaviors, people and events, and relates to
behavior patterns. Ciiceloglu (2018) also defines values as
beliefs that indicate what is good, which behavior is correct
and which relationship is just for the human life to be
meaningful. Values, that is, personal values, are personal
opportunities that emerge directly or indirectly in
interpersonal relations, such as love, honesty, commitment,
respect, and fairness (Kuguradi, 2010). These values may
vary from one person to another, from one culture to
another, or from one society to another. This difference has
led to the classification of values. Rokeach (1973) has
divided wvalues in two as instrumentals and tools.
Instrumental values consist of personal and social values
such as family security, a peaceful world, success, wisdom,
maturity, equality, friendship, happiness,
freedom; while tool values consist of moral values such as

religious

being independent, forgiving, courageous, and helpful.
Scwartz made changes on the values determined by
Rokeach and divided the values into ten basic value groups
(Ulusoy and Dilmag, 2020). These ten basic value groups
are power, success, hedonism, stimulation, self-direction,
universalism, benevolence, traditionalism, compliance and
security (Scwartz, 1992).

Values are not innate. As a result of observation and
interaction, people create their own values. People are also
influenced by many factors when creating their own
values. The society in which the person lives, family,
educational institutions, and media are some of these
factors. Family is seen as one of the most important factors
in the formation of values. After the family, it can be said
that schools have an effective role in the acquisition of
values. One of the most important goals of education is to
transfer the value judgments of the society to new
generations (Sahin, 2010).

Education aims not only to improve students' cognitive
aspects but also to improve their affective aspects. Another
element of the affective dimension is values. Gellel (2010)
mentions that the cognitive dimension of education
achieves its purpose if it can create a balance between
emotions, relationships, attitudes and values. In order to
achieve this goal, values have become important elements
to be acquired in schools. When the 2018 curricula in our
country are examined, the inclusion of core values in the
"Our Values" section of the curriculum of each course and
the inclusion of values specific to Social Studies, Traffic
Safety and Human Rights, Citizenship and Democracy
courses show that teaching of values is given importance.

In the special objectives of the Social Sciences Curriculum
(2018), the importance of national, spiritual, human,
cultural values and family and social values were
emphasized, and values were included as an element of the
content of the curriculum. Curricula have changed as of
2023-2024, and this perspective that cares about values is
still in existence. As a matter of fact, in the Turkish Century
Education Model, the values that lead people to virtues and
observed through actions are conceptualized as "Virtue-
Value-Action" (Milli Egitim Bakanligi [MEB], 2024). In the
Virtue-Value-Action Framework, a collection of values
united around the umbrella values has been created.
Umbrella values are determined as respect, responsibility
and justice. It was emphasized that the values should be
processed as a whole within the program, not separately
from the other elements of the program.

In the statement regarding the basic approach of the Life
Sciences Curriculum (2024), it is stated that "In the Life
Sciences course, teaching of values is brought to the
forefront and national and spiritual values are processed
practically in the content.", and it is seen that the values
expected to be gained by the students are associated with
learning outcomes, and examples are provided. It can be
said that activities and suggestions aimed at transferring
the values that are desired to be imparted to the lives of
students have come to the fore in the changing curricula. At
this point, it can be stated that the new Life Sciences
Curriculum (2024) includes expressions intended to benefit

from approaches such as value suggestion, value
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explanation, value analysis, moral dilemma, action
learning and learning through observation in teaching of
values.

The value suggestion approach aims to impose these values
by conveying accepted moral values to students. Another
approach is the behavior modification approach. This
approach is based on behavioral learning theories, and
students get reinforcements when they apply the desired
value (helping, being respectful, etc.).
clarification approach, on the other hand, is a value

The value

acquisition approach consisting of three stages: selecting
without forcing the students, rewarding and acting. In this
approach, the behavior expected from the student is to
build his/her own system of values. The role of the teacher
is to make the student aware of his/her own values without
interfering with the student. Another approach is the value
analysis approach. The purpose of this approach is to
encourage students to use the scientific research process by
thinking logically about values. The student who
encounters a problem defines the problem, researches it,
collects information, and analyzes the value with the data
obtained (Yazar & Tutal, 2020). Another value teaching
approach is the moral reasoning approach. This value
approach is based on Kohlberg's theory of moral
development. Its purpose is to teach individuals values
through reasoning. Open-ended moral dilemmas are
created when disagreements arise about how to resolve
moral issues (Yazar & Tutal, 2020). The fair community
schools approach was established by Kohlberg et al
considering that the dilemma approach was insufficient. In
these schools, a democratic school process is created in
which the school administration, teachers and students are
included in the creation of sustainable school norms and
the responsibilities are shared by everyone (Kurtdede
Fidan, 2019).

In the literature, there are different methods and techniques
as well as value approaches in the implementation of
values. Some of these are case study, creative drama, group
discussions, digital story. Philosophy for children also
emerges as a method used to internalize values.

Lipman (2003) defines philosophy for children as “the
philosophy applied to education for the purpose of raising
students with reasoning and judgment”. Direk (2013)
defines philosophy for children as constructing concepts
through children's dialogue and discussions about what
exists based on an appropriate text, story, newspaper news
or daily experiences, and making additional evaluations
that combine the experiences they have experienced with
what they have read. Lipman (2003) expresses the goals of
philosophy for children as developing reasoning skills,
developing creativity, supporting ethical
developing self-awareness and critical thinking ability.
United Nations Educational, Scientific and Cultural
Organization (UNESCO) (2007), on the other hand, states
the goals of philosophy for children as being able to think
independently, being a thoughtful citizen, helping personal

values,

development, developing language, speech and discussion
skills, conceptualizing philosophy and creating special
teaching methods for children. Direk (2002) states that the
main purpose of philosophy for children is to improve
children's use of language and thinking skills with practices
such as reading and asking questions, and Cotukstken
(2013) states that philosophy for children was started to
help children think healthier and express what they think
in a meaningful and accurate way. Millett and Tapper
(2012) state that philosophy for children aims to contribute
not only cognitively but also socially and ethically to
children. Costa (2014) states that philosophy for children
education develops creative, critical and ethical thinking
through dialogues.

In philosophy for children, many concepts related to the
existence, values and knowledge areas of philosophy can
be deat with (Akkocaoglu Cayir & Akkoyunlu, 2015).
Philosophy for children is not limited to these areas. It also
addresses issues and problems that concern the society
(Cam, 2014). These concepts are often discussed with
children through stories in illustrated books. In addition to
children's books, objects, thought
experiments (Haynes and Murris, 2016), poems, news in
newspapers (Akkocaoglu Cayir and Akkoyunlu, 2015),
mythological stories, narrated events, illustrations
(Dikmelik, 2022) and cartoons (Boyraz, 2022) can be used.

illustrated music,

Philosophy for children, like the Socratic method, tries to
define the concept determined based on people's daily life
experiences from specific to general (Tung, 2017). In the
philosophy for children class, awakening the philosophy
buried in is aimed with the most appropriate questions and
Socratic method through various stimuli (Tasdelen, 2014).
In the evaluation process, it can be said that the critical and
creative thinking, participation, cooperation, questioning
and evaluation skills of the teacher come to the fore,
consistent with the goals of philosophy for children (Fisher,
2013).

Philosophy for children can be used as a separate course or
as a method by associating it with the courses in the
curriculum. Philosophy for children can be used both in
teaching of values and in Life Sciences course through its
method dimension.

The aim of the Life Sciences course is to provide students
with the practical knowledge and skills they will need in
daily life. Ozkan Elgiin and Uysal (2022) state that the
learning outcomes of the Life Sciences course in the
curriculum mostly include decision-making, problem
solving, critical and creative thinking skills. Similarly,
philosophy contributes to the application of thinking skills
to daily life of children. In addition, philosophy for children
improves children's critical thinking and problem solving
skills (Isiklar, 2019). Another common aspect of both areas
is to develop empathy and communication skills in
children. In her study, Sigurborsdottir (1998) concluded
that children communicate better after the "philosophy
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with children" program she applied to children between the
ages of 3-6. Oztiirk (2015), on the other hand, examined the
acquisition of the skills in the Life Sciences course
according to the opinions of the classroom teachers and at
the end of the study, the teachers stated that this course
helped acquire communication skills. These studies
support the view that both areas contribute to children's
communication skills. Another common aspect is the
subject of values. Life Sciences course guides students to
distinguish between right
Philosophy for children, on the other hand, enables the
discussion of values and helps students create their own
value systems. In addition, questioning what are the
concepts responsibility, independence and
friendship, which are at the forefront in the Social Studies
course, which we encounter as values, falls within the field
of philosophy for children. These common features show
that Life Sciences course and philosophy for children are
two complementary and supportive areas.

and wrong behaviors.

such as

Philosophy for children is seen as an effective method for
the process
Philosophy for children is a method that aims to improve
children's thinking skills and encourages them to become
active, ethical and democratic citizens (Gregory, 2008).
Lipman (2023) suggests that philosophy for children is an
area that involves philosophical inquiries in order to
contribute to the ethical development of children through
philosophical inquiries. Philosophy for children enables
students to think deeply over and understand many values
such as justice, honesty, respect and responsibility. In this
process, students not only learn what these values are, but
also discover why they are important and how they can
apply them in their daily lives. However, Erbas and Bagkurt
(2020) stated in their study that teachers mostly use the
value suggestion approach in the acquisition of values. In
the value suggestion approach, the teacher gives the value
directly to the students and the given value is described as

of adopting and internalizing values.

an "absolute truth". Thus, the value is not questioned by the
students. This leads to problems in internalization of that
value. However, philosophy for children can offer a
learning environment where students think about values
and various concepts based on their experiences, ask
questions, discuss with their friends and look at values
from different perspectives in both Life Sciences course and
education of values.

There are studies showing that philosophy for children
contributes to children's social moral reasoning skills
(Mehta & Whitebread, 2004), their capacity to respond to
ethical questions (Burroughs & Tung¢demir, 2017), their
moral development (Muhammadi et al., 2021), their
acquisition of values (Akdemir & Saban, 2020), their
gaining a positive attitude towards values (Avci et al., 2021;
Mehdiyev & Yarali, 2020; Zengin, 2020), and the
development of moral and social rule perceptions (Unal,
2023). In addition, there are studies revealing the positive
effects of philosophy for children activities executed in the

Social Sciences course on children's reasoned thinking,
asking questions, making inferences (Boyraz, 2019),
conceptual thinking, increasing their social and self-
awareness (Kaya, 2020), and creative thinking (Akan, 2022).

Based on the above statements, it can be said that
philosophy for children, teaching of values and Life
Sciences course support each other by showing similarities
in terms of taking children's daily life experiences as a
starting point and a context, and allowing them to look at
ethical and interpersonal problems encountered in daily
life critically and from different perspectives.

In this study, in depth examination of the reflection of
philosophy for children activities on children's thinking
processes prepared on values in the Life Sciences course
from the perspective of children and the teacher was aimed.
Thus, it will be possible to find clues about the role of
philosophy in acquiring values for children. The lack of
sufficient research on the relationship between philosophy
for children and values, and the need to present more
effective learning experiences related to values make this
research important. In this context, the research questions
are as follows:

1.  What is the reflection of philosophy for children
activities executed over values in the 3rd grade
Life Sciences course in primary school on
children's thinking processes?

2. What is the reflection of philosophy for children
activities executed over values in the 3rd grade
Life Sciences course in primary school on
children's actions?

3.  What are the teachers' views on the dealing with
values with philosophy for children activities in
the 3rd grade Life Sciences course in primary
school?

2. Method

In this study, the qualitative research method was used to
examine the reflections of philosophy for children activities
on values of the participants from their perspectives.

2.1. Design

In this study, obtaining the opinions of primary school 3rd
grade students and their teachers in a classroom for
philosophy activities prepared on the values of "Justice,
Friendship, Honesty and Respect”, which are among the
core values in the Social Sciences Curriculum, and
examining them in depth was aimed. Therefore, the case
design was selected from the qualitative research designs
considered suitable for the study. Merriam (2018) defines
case study as an in-depth explanation and examination of a
limited system. Yildirim and Simsek (2021), on the other
hand, express the case study as an in-depth investigation of
one or more situations. In the study, the holistic single case
design of the case study was applied. On the values applied
in a classroom, how philosophy for children activities are
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reflected in children's thinking processes and actions
constitutes the holistic single case. There is only one unit of
analysis in single case designs (Yildirim & Simsek, 2013,
p-326). In this study, a single class constitutes the unit of
analysis.

2.2. Study Group

The participants of the study consisted of seventeen third-
grade students and their classroom teachers studying at a
private school in Cankaya district of Ankara province in the
2022-2023 academic year. The participants of the study
were selected by criterion sampling method. In the criterion
sampling method, the criterion or criteria can be created by
the researcher (Yildirim & Simsek, 2021). The main criteria
for determining the participants in this study are that the
practicing teacher is a volunteer and has experience in the
field of philosophy for children.

The classroom teacher has been teaching for 4 years and has
been practicing philosophy in the classroom for 4 years. 10
of the 9-year-old students are boys and 7 are girls. The
names of the seventeen students participating in the study
were kept confidential as a matter of ethics. The names of
the students were numbered as "S1, S2, etc.".

2.3. Procedure

The basic framework of the 8 lesson plan, which lasted 16
lesson hours before the application, was prepared by
researchers working in the field of philosophy for children.
Which values will be addressed in the first stage of this
process has been determined. The values were selected
from among the core values in the curriculum. Esemen
(2020) states in his research that the values of "justice,
friendship and honesty" are the least included values in the
Third Grade Social Sciences
Curriculum. Similarly, Erbas and Baskurt (2021) state in
their research that the values least included in third-grade
Life Sciences textbooks are "justice and honesty". Therefore,
the values of justice, friendship and honesty were included
in the lesson plans. Among the reasons for choosing the

achievements in the

value of respect, Armagan Erbil and Dogan (2019) stated in
their research that teachers should emphasize the respect

value. In addition, the proximity to children's lives and the
opinions of the classroom teacher also influenced the
prominence of these values.

Lesson plans consist of preparation, discussion and
evaluation stages. In the preparation stage, a game or
warm-up activity is started for the relevant value, and in
the discussion stage, philosophy questions were prepared
for the relevant value based on a stimulus. In the evaluation
stage, various evaluation tools were used in line with the
determined objectives.

When philosophizing with children, it is possible to benefit
from various stimuli. In these lesson plans, cartoons,
children's books and a case study were included as stimuli.
Lesson plans were associated with the selected values and
the achievements in the Social Sciences Curriculum. In
addition, the goals determined within the framework of the
philosophy questions focused on philosophy for children
activities were also included in the plans.

The framework of the lesson plans was shared with the
class teacher who would implement the plans, and the
suggestions made by the teacher in line with the interests
and needs of the class were reflected in the plans. Then, the
lesson plans were finalized with the opinions of an expert
working in the field of philosophy for children and an
expert working in the field of values. Under the guidance
of the researchers, the class teacher implemented the lesson
plans in the classroom. Table 1 shows examples of
information on these applications.

2.3.1. Ethical disclosure

This study adhered to all the rules outlined in the "Scientific
Research and Publication Ethics Directive of Higher
Education Institutions." None of the actions specified under
the second section of the directive, titled "Violations of
Scientific and Publication Ethics,"
committed. This study was conducted in accordance with
the decision dated November 22, 2022, and numbered E-
35853172-300-00002534402 issued by the
University Academic Ethics Committee.

Research were

Hacettepe
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Table 1.
Information on the content of lesson plans
Value Achievement Stimulus Philosophy Question
Friendship HB.3.1.4.Understands the issues to be considered in “What's a Friend, Charlie Brown?” Whois a friend?
the process of friendship. caricature in the book of (Charles M.
Establishes a relationship between the concepts of Schulz)
friendship and close friendship.
Evaluates the qualities that should be in a friendship.
Interprets the concept of friendship.
Honesty HB.3.1.2. Notices how his/her behaviors affect “The False Bird” (Laura Bunting) What does it mean to
him/her and his/her friends. children's book be honest?
Interprets the concept of honesty.
Establishes a relationship between lying and being
honest.
Respect HB.3.1.3. Notices how his/her friends' behaviors “Grumpy Ladybug” What does it mean to
affect him/her. (Eric Carle) children's book be respectful?
Evaluates a behavior in terms of being

respectful/disrespectful.
Evaluates the meaning of the concept of respect.

2.4. Measures

The data collection process was carried out in three stages:
pre-application, application and post-
application. Three data collection tools were used in the

during the

Table 2.

Information on data collection tools

research: observation, interview, and document analysis.
Table 2 shows which data collection tools are used for
which research questions:

Data Collection Tools

Research Questions

1st Research Question

2nd Research Question 3rd Research Question

Observation
Semi-Structured Interview Form X
Field Notes X
Interview
Semi-Structured Interview Form X
Document Analysis
Value Opinion Forms X
Student Logs X
In-Class Activity Sheets X

x X

2.4.1. Document analysis

The documents examined in the study are student logs,
value opinion forms and written activities.

2.4.1.1. Value Opinion Forms

Value opinion forms, which are examined and finalized by
a philosophy and teaching of values expert for children, are

divided into two as preliminary and final opinion forms. In
the value opinion forms, the focus was on data over the
reflection of philosophy for children activities on children's
thought processes and actions. Forms consist of questions
that require defining a value/concept, establishing a
relationship between concepts, classifying, and presenting
a counter example. In addition, there are also questions that
ask students to justify and explain their opinions through a
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situation that will create a dilemma. Students filled in a
preliminary opinion form before starting the relevant value
activity. After two weeks, following the completion of the
activities related to that value, they filled out the value final
opinion form. Sample questions from this opinion form are
given below:

e What does it mean to be fair? What is the
difference between a close friend and a friend?
Why?

e  Are there situations that require not being honest?
Can you explain with examples?

e Could there be different types of lying? If there
are, what are they?

Nehir and Sude are very close friends. One day, Nehir
shows the pink dress she just bought to Sude and asks, "Do
you like my dress Sude?" Sude says she doesn't like the
outfit at all. Nehir is very upset by Sude's words.

Complete the following questions according to this
paragraph.

a) Should Sude have told the truth to Nehir? Why?
b) Does a good friend lie to their friend? Why?
2.4.1.2.Logs

The students also wrote their feelings and thoughts about
the activities in their logs at the end of each lesson. Logs
were collected at the end of each lesson to avoid data loss.
In the logs, clues were sought as to how this process of
philosophizing about values would be reflected in the
children's thought processes and actions.

2.4.1.3. Written activities

Written activities are the written studies put forward by the
students during or at the end of the lesson, especially the
evaluation activities. Here, as in other documents, the
reflection of activities on children's thought processes and
actions is examined. Examples of written activities are
given below:

e At the beginning of the class, my thoughts on the
concept of lying were ... At the end of the class, it
changed to ...........

e  Ithink the concept of respect is related to the concept(s)
of ....... because .............

e One of the things I contributed to the group in this class
is ...

2.4.1.4. Observation

It is a method used to describe the behavior that occurs in
an environment in detail (Yildirim and Simsek, 2021). The
types of observations may vary depending on the setting
and the researcher's choices. In participant observation, the
researcher takes on a role in the group he/she observes and
gets involved in the process as one of the group
(Biiytiikoztiirk et al., 2018). In this study, the researcher,

who was in the classroom during the implementation of the
plans and the data collection process, took part as a
"participant observer".

Yildirim and $imsek (2021) mention four different types of
observation. Semi-structured observation is one of them.
The researcher uses the observation form prepared in
advance in the semi-structured observation type. In this
study, semi-structured observation was used to determine
the reflections of activities on children's thought processes
and to support the data obtained from documents,
especially value forms. In the observation form, during the
discussion phase, the students focused on their opinions
about values, the reasons for these opinions, the change of
their opinions, their inference, their definition of concepts,
establishing relationships between concepts, and giving
examples/counterexamples.

2.5. Data Analysis

The data were analyzed through content analysis. Content
analysis is bringing similar data together under specific
themes and organizing them in a way that the reader can
understand. This process consists of coding data, finding
themes, organizing codes and themes, and defining and
interpreting findings (Yildirim & Simsek, 2020).

In this study, field notes, observation form, teacher and
student interview records, value preliminary and final
opinion forms, student logs and written activities were
used as qualitative data collection tools. MAXQDA 2024
program was used to analyze the data obtained from these.
Transcribed value opinion forms, logs, audio recordings of
classroom activities and interviews were transferred to the
program in files. First of all, codes were created by
analyzing the value preliminary and final opinion forms,
similar codes were brought together, and codes that were
not related to the research question were marked separately
and excluded. After the coding process was completed, the
codes were grouped under themes that would best
represent them. The same process was applied for
observation records, interview records and logs. The
consistency of the themes obtained from the data coming
from different data collection tools was checked, and the
themes were finalized in line with the research questions
and the literature. The characteristics that the themes
indicate are explained and presented in the findings
section, supported by participant opinions and researcher
comments.

2.6. Validity and Reliability

Triangulation strategy was used to ensure credibility in the
research. The triangulation strategy is to compare the data
obtained from observations made at different times or
places with the data collected from interviews with people
with different perspectives (Merriam, 2018). Therefore
interview, observation and document analysis were used in
the research. The data were analyzed separately and the
results of the data were parallel to each other.
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Appropriate and adequate participation is another strategy
that ensures credibility. The researcher took part in the data
collection process and during the applications and spent
enough time with teachers and students. Another strategy
that provides credibility is member control. This strategy
envisages reaching out to some of the interviewees and
asking them for feedback on the findings (Merriam, 2018).
The themes that emerged in the research and examples
related to the themes were presented to the teacher, and she
was asked if there was anything she found incorrect or
wanted to add. The teacher confirmed the themes that
emerged and shared her thoughts that she wanted to add.

One of the strategies that will increase the likelihood of
transferability is rich and intensive identification, and the
other is purposeful sample selection. The researcher often
included direct quotations for rich and dense descriptions.
The sample of the study is criterion sampling, which is the
type of purposeful sampling.

In the confirmation review strategy, an expert makes an

evaluation whether the comments, judgments and
suggestions reached in the research are confirmed when the
raw data are returned (Yildirnrm and Simsek, 2021).
Accordingly, an expert examined and evaluated the

process in coding and associating the data.
3. Results
3.1. Findings Regarding the First Research Question

This research question aims to determine the reflections of
philosophy activities for children on values on the thinking
processes of students. The general view of the themes
arising from this research problem is given in Figure 1.

Thinking
Processes

Developing a different

Overgeneralization — .
perspective

Sensitivity to generalizations |- Defining the concept

Establishing relationships
between concepts

Classification

Figure 1. Themes regarding the first research question

3.1.1. Overgeneralization

Overgeneralization refers to making a quick judgment
based on limited without  sufficient
consideration. There is data on a single student on this
theme; however, this finding is thought to be important in
the processes of thinking about values. The following value
of S2 exemplifies this theme expressed in the individual
interview with the preliminary and final opinion form:

experience,

Wouldn't a good friend lie to their friend? Why?

S2 Honesty Preliminery Form: They don't, because they both love
each other, but they may if it is a white lie.

52 Honesty Final Opinion Form: They can because everyone lies
sometimes, and they have a right to.

In the interview held at the end of the process, S2 expressed
their thoughts on friendship as follows:

52: Sometimes we have to be distant.
Researcher: Why did you think that?
S2: Because it is bad to be together all the time.

52, whose views are quoted here, resorted to
overgeneralization by using the expressions "everyone"
and "always". However, it would be meaningful for
philosophy for children to provide sensitivity to children's
thinking errors such as overgeneralization. As a matter of
fact, resorting to excessive generalizations while reasoning
about moral situations can prevent making the right
decision by causing prejudices and stereotypes. The above
example can be interpreted as philosophy for children
activities not sufficiently affecting the sensitivities of some
children at this point.

3.1.2. Sensitivity to generalizations

Some of the students who answered the same questions at
the beginning and end of the process included statements
that were sensitive to generalizations in the last application,
unlike the first application. Sensitivity to generalizations
corresponds to being context-sensitive, flexible, free from
overgeneralizations. In this context, the different views of
5S4 and S10 between the two forms for respect are given
below:

Can there be situations where we do not respect personal space?
Why?

54 Respect Preliminary Opinion Form: There can’t be. Because
we must always be respectful.

54 Respect Final Opinion Form: Yes. Because sometimes we can
forget about it.

510 Respect Preliminary Opinion Form: No, because it is
personal space.

510 Respect Final Opinion Form: It may be necessary because
sometimes there may be a special situation.

S3's thoughts on the honesty preliminary and final opinion
form are as follows:

Wouldn't a good friend lie to their friend? Why?

S3 Honesty Preliminary Form: They don't, because you upset
your friend.

S3 Honesty Final Opinion Form: They can, because they may
have secret or private secrets or a private word they keep. That’s
why they can lie.
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Before the activities, S4 and S10's thoughts that personal
space should be respected in all cases turned into that it
may not always possible after the activities. S4 used
expressions far from generalizations such as "we can forget"
and S10 used expressions such as "it may be a special
situation". S3's thought on not lying to friends, on the other
hand, has turned into a flexible expression as "there may be
private secrets or private words they keep". These examples
can be interpreted as philosophy for children activities
children's  sensitivity  to

contributing to  some

generalizations.

At the end of the process, the researcher asked the children
whether they realized anything about honesty. The
answers of S3, S8 and S1 are as follows:

Researcher: So you say we can lie so as not to upset our friend.
S3: Yes, and we have to lie in order not to tell a secret.

S8: I thought that you can never lie in a friendship, that such a
thing would never happen at the beginning of the lesson, but my
decision changed after these activities. That is, friends can lie to
each other. Because if they are upset, they may lie so that the other
does not get upset.

Researcher: Wouldn't a good friend lie to a friend?
S1: I lie so that my friend does not get upset.
Researcher: So you say they may lie.

S1: Yes. So that they don't feel hurt.

Researcher: Should friends be honest?

S1: Friends should tell the truth, sometimes we can lie not to hurt
the other.

Researcher: In the class, you said, "It’s good to lie.” Is it good to
lie?

S8: I think it is not good. I changed my mind after class. Lying is
a bad thing, but we can be in difficult situations. So we should
not lie, but when we are in a difficult situation, we can lie.

At this point, although the behavior of "lying" is not
perceived positively by the society in general, it may be
necessary to remind that the purpose of philosophy for
children is to guide them on how to think rather than
dictating what to think. It is meaningful for children to
reach conclusions by explaining their reasons, questioning
and reasoning correctly, rather than copying the opinions
they have memorized that do not belong to them.

S3 answered the question about justice as follows:
Researcher: What does justice mean to you?

S3: Justice for me is sometimes equality (sometimes giving equal)
and sometimes giving to everyone as much as they need.

It can be said that classroom discussions contribute to
children's ideas by considering different perspectives,
examples, situations and contexts rather than opposing
opinions, examples, general and definite judgments.

3.1.3. Establishing relationships between concepts

After the philosophy activities for the applied children,
some students established a relationship between truth and
the concepts of lie and equality and justice. In this direction,
the main theme of "establishing a relationship between
concepts" has emerged. Establishing a relationship between
concepts is one of the thinking processes of students to
reveal the similarities and differences of two concepts and
to compare the concepts in terms of their characteristics.
The answers of some students in the preliminary and final
opinion forms of justice value are as follows:

Is there a difference between justice and equality?

S6 Justice Preliminery Form: There is no difference because
justice is as one treats on an equal basis.

S6 Justice Final Opinion Form: There is a difference because
equality is the same distribution to someone. Justice, on the other
hand, is distributing as much as one needs.

S8 Justice Preliminary Form: There is no difference between
justice and equality because everyone is equal, there are no tricks.

S8 Justice Final Opinion Form: There is a difference between
justice and equality because you get enough in justice, you are
given the same number in equality.

510 Justice Preliminery Form: There is no difference between
justice and equality because they are the same thing.

510 Justice Final Opinion Form: There is a difference between
justice and equality because equality is distributing the same,
justice is giving as much as it needs and not the same.

Does giving everyone an equal slice of cake bring justice? Why?

S10 Justice Preliminery Form: Yes, because everyone’s eating
equally means everyone's eating fairly. For this reason.

510 Justice Final Opinion Form: No. Because justice and equality
are not the same thing.

What does it mean to be fair?

510 Justice Preliminery Form: Treating everyone the same, that
is, always behaving the same.

S10 Justice Final Opinion Form: Sometimes it is being equal,
sometimes not equal.

In the log, which is another data collection tool, students
expressed their thoughts as follows:

S3: My opinion changed after the lesson, I thought that the
concept of justice and equality meant the same thing, but equality
is shared the same way, and justice is shared according to need.

S6: Justice is taking as much as one needs. After the lesson, I
realized that justice and equality are not the same thing.

S11: My changing opinion, I said that justice and equality have
the same sense, but after the activity, justice and equality do not
mean the same thing.
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Some students expressed the following thoughts in their
classroom dialogues in activities related to justice and
during the evaluation stage of the course:

S12: Before starting the lesson, my opinion about justice was as
follows: I had no opinion. At the end of the lesson, my thought
about justice turned into this, justice is not equality.

S3: 1 thought equality with justice meant the same thing, but now
I have learned that equality is sharing, justice is according to the
need.

S1: 3N: I learned that justice is not the same as equality. If we
take as much as everyone is satisfied, it will be justice. In equality,
let’s say one is very hungry and the other is not. If we give it
evenly, the very hungry may not be satisfied. That wouldn't be
justice.

Before the philosophy for children activitie, some students
stated that the concepts of justice and equality were the
same. After the activities, they concluded that justice and
equality could have different meanings. It can be said that
the "Two for Me, One for You", "Book Donation" stories and
the visuals used in the activities help to distinguish these
concepts from each other by allowing the concepts such as
justice and equality to be discussed with examples.
However, it can be stated that counter examples and
different opinions presented during the inquiry process
support children to reach these distinctions.

3.1.4. A different perspective

Different perspectives have been another theme that
emerged in the preliminary opinion and final opinion
forms on values. Different perspectives include different
explanations, justifications, and opinions given by students
to the same question in the preliminary and final opinion
forms. The students presented opposing opinions to the
opinion they put forward within this framework for
different reasons. Some of the students' thoughts on the
value of honesty in the preliminary and final opinion forms
are as follows:

Nehir and Sude are very close friends. One day, Nehir shows the
pink dress she just bought to Sude and asks, “"Do you like my
dress Sude?” Sude says she doesn't like the outfit at all. Nehir is
very upset by Sude's words.

Should Sude have told Nehir the truth? Why?

S8 Honesty Preliminary Form: She should not tell the truth
because Nehir will be upset.

S8 Honesty Final Opinion Form: I think she should. Because if
she always lies, nobody would believe her.

Are there situations that require not being honest? Can you
explain with examples?

S12 Honesty Preliminary Opinion Form: Yes, for example, you
lied to someone, then you should be honest with the person you
lied to.

512 Honesty Final Opinion Form: For example, your friend
shows you a picture, but you do not like it. Your friend will be
upset, but if you offer an idea, they won't be upset or even happy.

S8 initially defended the idea that they could lie in order
not to upset their friend, and after the activities, they stated
that they should tell the truth and that no one would believe
them if they lied. On the other hand, the idea of S12 that
there are situations that require not being honest has not
changed, but the example they gave has changed.

The answers of the students in the preliminary and final
opinion forms regarding the values of friendship and
respect are given below:

Do we need a close friend? Why?

S15 Friendship Preliminary Opinion Form: Yes, because it is no
fun when you play on your own.

S15 Friendship Final Opinion Form: Yes, because you need
someone to help you.

S15 mentioned that they needed a close friend in the
preliminary and final opinion forms of friendship, but the
examples they gave have changed. In the preliminary
opinion form, they emphasized that they would be bored if
they did not have a close friend, and in the last opinion
form, they emphasized that a close friend is a person who
helps, so they need one.

Could a book, an animal, or a toy be a friend? Why?

S4 Friendship Preliminary Opinion Form: It cannot be a friend.
Because friends are the ones who are alive, human and you feel
are valuable.

54 Friendship Final Opinion Form: Yes. Because it is enough for
us to make it talk or read it and play with it.

S16 Friendship Preliminary Opinion Form: A friend can be a
book, an animal and a toy. Because we have them while our other
friends are away.

516 Friendship Final Opinion Form: It cannot be because they
are not living beings.

54 stated that inanimate beings could not be friends before
the activities, and this idea changed after the activities and
said that inanimate beings could be friends. S16, on the
other hand, stated that they were with inanimate beings
when they did not have friends in the preview form, and
therefore they could be friends with inanimate beings,
while they stated that they could not be in the final opinion
form. Based on these findings, it can be said that some
students' ideas about friendship may have changed after
the activities.

Philosophy for children aims not to make students adopt
the value judgments accepted by the majority or the
behaviors related to them, but to question these judgments
and to contribute to children's own value judgments. It can
be said that some students' views that were considered
"correct” by the majority before the activities changed after
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the activities. Examples that are thought to be related to this
are as follows:

Would you treat someone you don't like with respect? Why?

513 Respect Preliminary Opinion Form: We should. Maybe we
shouldn’t want to break our friend’s heart.

513 Respect Final Opinion Form: I won't, because: If I treat
someone I do not like with respect, they will continue to do the
behavior I do not like. Therefore, we should not treat that person
with respect.

S1 Respect Preliminary Opinion Form: I think you should,
because it would be a shame, if they respect you, you should
respect them too.

S1 Respect Final Opinion Form: I do not, because I do not care
about them, even if I respect them, it is obvious that I do not like
them.

54 Respect Preliminary Opinion Form: Yes. Because you have to
behave in the right way.

54 Respect Final Opinion Form: No. There is no such obligation

Do we treat someone with respect who treats us with disrespect?
Why?

S8 Respect Preliminary Opinion Form: I do. I would say to them,
"My friend, why are you treating me badly?”

S4 Respect Final Opinion Form: No. Because there is no such
obligation.

515 Respect Preliminary Opinion Form: Yes, because we need to
do the right thing.

515 Respect Final Opinion Form: No, because they don’t treat us
with respect.

S1, S4 and S13 stated on their own grounds that they should
treat someone they did not like respectfully before the
activities, and that they would not treat someone they did
not like respectfully after the activities. Likewise, S8 and
S15 stated that they should treat someone who treats them
disrespectfully respectful at first, and they will not treat
them respectfully after the activities. From this point of
view, it can be said that philosophy activities offer children
the opportunity to change their views, flex and put forward
their own ideas.

3.1.5. Defining the concept

Students defined the concepts of fairness, respect for
personal space, friendship and close friendship before and
after philosophy activities. There were some differences in
these definitions. Below are examples of the responses of
some students to the preliminary opinion and the final
opinion form:

S3 Justice Preliminary Opinion Form: To be fair, you cannot
necessarily put the strong and the good on your own team, you
must set everyone equally, fairly and balanced.

S3 Justice Final Opinion Form: Being fair means doing
everything according to need.

S4 Justice Preliminary Opinion Form: Being fair means not
cheating.

54 Justice Final Opinion Form: Being fair means sharing equally.
Who is a close friend?

54 Friendship Preliminary Opinion Form: It is the living person
with whom you have been friends for a long time.

S4 Friendship Final Opinion Form: The person who has a real
connection with you.

512 Friendship Preliminary Opinion Form: People who play with
each other a lot and talk a lot are called close friends.

512 Friendship Final Opinion Form: It is the person to whom we
connect.

53 and 54 explained the concept of "being fair", S4 and 512
explained the concept of "close friend" with examples in the
preliminary opinion form, and with another concept in the
final opinion form. This gives clues that abstract thinking is
taking place. Since it points to thinking about concepts, it
can be said that it is important for children to be able to
think in abstract in philosophy. Abstract thinking expands
students' capacity to identify and understand complex
concepts. After the activities, students were able to define a
complex concept such as justice. Therefore, it can be said
that the activities contribute to the abstract thinking
capacities of some students.

3.1.6. Classification

Different views have emerged on lying in discussions about
the value of honesty. While some students stated that lying
would have negative consequences and that lying was not
right, some students stated that lying may not be a bad
behavior depending on the situation. This situation raises
the question "Can there be types of lies depending to the
intention of the liar?" Some students classified lies based on
this question. This classification is reflected in the
difference between the first answers and the last answers of
the students in the questionnaire. Examples include:

Could there be different types of lying? If there are, what are they?

S1 Honesty Preliminary Form: There are, changing the words, I
thought of that.

S1 Honesty Final Opinion Form: There can be. The lie, the white
lie, the scary lie, the lies that seem serious, for example, the scary
lie, I saw a presence there.

54 Honesty Preliminary Opinion Form: I don’t know.
54 Honesty Final Opinion Form: White lie.

514 Honesty Preliminary Form: No, because when you don’t tell
the truth, it becomes a lie, that is, there are no types of lies.

514 Honesty Final Opinion Form: There are types of lying, for
example, the white lie is lying in good faith.
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514 Honesty Preliminary Opinion Form: Perhaps, the first can
be is hiding what you do wrong. The second is not telling that
person the truth or the full truth.

514 Honesty Final Opinion Form: There may be types. 1.White
lie 2.Hiding the truth 3.Lie

S8 Honesty Preliminary Opinion Form: There can be. It's lying
to get attention.

58 Honesty Final Opinion Form: Yes. 1. Brutal lie.
515 Honesty Preliminary Opinion Form: None.

515 Honesty Final Opinion Form: Yes. White lie: A lie with a
good purpose, not telling the truth.

In the study, it was observed that students' thoughts about
the types of lies changed after the activities. The scenarios
and discussion topics presented during the activities have
allowed some students to understand that lying is not just
about hiding the truth. Students have identified various
types of lies such as white lie, scary lie, brutal lie and
revealed that these types can be used with different
intentions.

3.2. Findings Regarding the Second Research Question

This research question aims to determine the reflections of
philosophy for children activities on children's actions
related to values. The findings were examined under four
themes that would reflect the actions of children towards
the relevant value: "justice", "respect', "honesty" and
"friendship”. An overview of these themes is presented in
Figure 2.

Reflection on the
Children’s Acts

Justice Respect Honesty Friendship

Figure 2. Themes for the second research question
3.2.1. Justice

In the interview with the students, it was determined that
there were changes in the actions of some students
regarding justice after the philosophy for children
activities. S4 explained the change in their daily life
towards justice as follows:

Researcher: Has there been a change in your value of justice?

S4: For example, we play frost-fire with our friends at every
recess. We would choose initiator by a counting riddle while
playing frost-fire. However, after taking these philosophy lessons,
everyone wanted to say the riddle. I said let’s vote among the
volunteers and this is how we choose initiators now.

Researcher: Do you think this is fairer?

S4: Yes. Because everyone has the right to volunteer. When you
don’t go and volunteer and choose me as a volunteer, I ignore you.
Because we gave them such a chance. They abused it.

It can be said that S4 concluded that being fair is observing
the rights of everyone. S7 explained the change in their
actions related to justice as follows:

Researcher: Has there been a change in your thoughts about
justice?

S7: Yes. I thought justice was something like this before. For
example, I'm at home. Someone is coming to our house. They're
bringing something. Then they put it somewhere. I'm not taking
it, but theyre taking my stuff. So then I take that thing.

Researcher: If someone takes your belongings without your
knowledge, was it fair for you to say "I can take their belongings
without their knowledge”?

S7: Yes.
Researcher: What changed next?

S7: Then I thought. What I did then was unfair. Because if
someone took something from me, then I shouldn’t be unfair.

Researcher: Is it fair for you to not act like them?
S7: Yes.
Researcher: Did the philosophy course help you?

S7: Yes. I told you that either justice or respect changed my mind
or something. Then, the philosophy lesson also made me more
respectful or fairer.

S7 understood that it is not fair to respond to an injustice
with injustice and applied it in their daily life. The
discussion process started with Jorg Miihle's book titled
"Two for Me, One for You" in the justice event. After this
activity, some students said that what is fair is to receive as
much as one needs, and some students said that what is fair
is to share equally. S8, on the other hand, said that what is
fair is to share equally and explained the reflection on their
daily life as follows:

Researcher: What value influenced you the most?

S8: Justice, respect and honesty.

Researcher: If you chose one, which one would you choose?
58: Mostly justice.

Researcher: Why?

S8: Because I was taking two for myself and giving one to my
cousin like in that book. I was thinking we should split the half or
something, but he was saying no or something. So I brought four
fruits and divided them by two.

Like S8, S12 thought that justice is equal distribution and
expressed their thoughts as follows:

S12: For example, when we are at home, we eat something, to
share it equally is justice. That's why there’s been a change.

290



H. Sipar and N. Akkocaoglu Caywr

Ahi Evran University Journal of Kirsehir Education Faculty Volume 26, Issue 2, 2025

Researcher: Are you dividing it to everyone equally so that it is
fair now?

S512: Yes.

After the philosophy for children activities, S4 stated that
they behaved more fairly when choosing an initiator in the
games, S7 stated that they should not do injustice even if
someone does injustice to them, and S8 and S12 stated that
they preferred equal sharing in order to be fair. This can be
said that philosophy for children activities help some
students to come to a decision about what it means to be
fair and to display fair behaviors in their daily lives.

3.2.2. Respect

In the interview with the students, it is seen that some
students' actions related to respect were reflected in their
daily lives after the philosophy activities for children. S4
explained the change in their daily life towards respect as
follows:

Researcher: Has there been a change in your feelings and thoughts
about the concepts of justice, friendship, honesty and respect?
Has there been a change in your behavior? If so, what are they?

S4: There has been a lot of changes in my behavior. In the past, I
respected what 1 loved and did not respect what I did not love
before taking philosophy lessons. But from now on, I realized that
I had to respect someone, whether I liked them or not.

Researcher: Well, has there been any other change? Has there
been a change in your daily life, in other classes, among friends,
or in your behavior towards your family?

S4: It happened towards my friends. In the past, when my friends
were very angry with me and I did nothing wrong, when they
talked to me by yelling, I also talked to them by yelling. However,
after this philosophy class, even if someone yells at me, I know
that this is ridiculous and that people can talk to me in a normal
tone of voice. I knew it before, but now I am more conscious.

54 stated that behaving respectfully is independent of the
behavior of the other person and behaves in this way in
their daily life. S7, on the other hand, explained the change
in their behavior after philosophy for children activities as
follows:

Researcher: Has there been a change towards your family or in
your daily life?

S7: It happened with my family. I used to be so angry with my
mother, I used to shout. But now it’s not like that.

S8, on the other hand, expressed the change in their
behavior towards their friends as follows:

S8: Sometimes I was unintentionally saying hurtful words to my
friends. I'm not saying them anymore. Because I always thought
of those activities.

54 stated that even if someone treats them disrespectfully,
after philosophy activities they will treat them respectfully,
and S7 and S8 stated that respect is independent of the

behavior of the person, and that being more respectful to
the people around them is to be polite, not to say offensive
words or not to raise your voice. These findings show that
philosophy activities help some children understand the
value of respect and reflect their inferences about it in their
daily lives.

3.2.3. Integrity

In individual interviews with students about honesty, some
findings have emerged regarding the reflections of the
relevant value on their actions. Statements exemplifying
these findings are given below:

Researcher: Has there been a change towards your family
regarding honesty?

S7: 1 think so.
Researcher: Can you give an example?

57: We bought something, but I don’t remember exactly. It was
something we could eat. Oh, it was grapes. My mother had gone
out to the balcony at night. I had secretly washed and eaten the

grapes.
Researcher: Then you lied to your mother?
S7: Yes. I said I didn’t eat it or something.
Researcher: What kind of change happened afterwards?

S7: For example, we buy something, I don't eat it anymore, I ask
my mother.

Researcher: Which concept affected you the most?

510: Honesty.

Researcher: Why?

510: Because my teacher, I tell the truth almost everytime now.
Researcher: What were you telling before?

S10: Sometimes a lie, sometimes the truth.

Researcher: Can we say that you used to lie and now you don’t?
510: Once a month.

Researcher: So the number has decreased?

510: So I'm trying not to lie.

S7 and S10 realized that lying is not the right behavior and
stated that they try to behave consistently. The thoughts
expressed by S8 during the observation and interview are
as follows:

S8: Teacher, friends say painful things, that is, our friends and
family cannot always tell the truth, that is, they can lie to avoid
offending us.

Researcher: For example, there was a change in your thoughts.
Has there been a change in your behavior? Towards your friends
or towards your family?

S8: Towards my family.
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Researcher: Can you give an example?

58: We never lied to each other. We shared everything, even in
sad situations. Then my mother cried once, because my thumb
was injured. I lied so she wouldn’t be upset. After the incident
was forgotten, I told the truth.

S8, on the other hand, stated that lying is not a correct
behavior, but they think that a lie can be told based on the
actual situation.

After the philosophy for children activities, S7 stated that
they were more open and honest with their mother, 510
stated that they tried to avoid lying, and S8 stated that they
lied in order not to upset their mother. These findings
indicate that some students of philosophy activities are
more honest with their environment and make a decision
on when to be honest or not to be honest.

3.2.4. Friendship

The reflection of the views related to the value of friendship
on their actions in individual interviews with students is
given in the following examples:

Researcher: Has there been a change regarding friendship for
you?

S4: Yes, I just made more friends.
Researcher: How did it happen?

S4: I used to have a very limited number of friends, I was just
friends with our class. However, when the afternoon study
started, there were afternoon study students from other classes in
the environment, but I used to not talk to them much either.
Sometimes I just asked for a pen or something like that.

Researcher: What changed after the philosophy class?

S4: After the philosophy class, I wasn't staying for afternoon
study, but still, during normal breaks, before we have not talked
with other classes, for example, Bars, for two years but after
taking these philosophy lessons, we started to talk more with Barig
and so on.

Researcher: Did the philosophy class make you want to talk to
your friend again?

S4: Yes.

Researcher: Why did your behavior change?

S4: 1 thought like this. My friendship should not be limited this
much. I always said to myself that I should not hang out with the
same children, I should not always find the same types, I should
meet another person, at least I should make a change in my own
feelings.

It can be concluded that S4 thought about friendship
criteria after the activities, evaluated the impact of
friendship on the person and acted accordingly.

Researcher: What value affected you the most?
S5: Friendship.

Researcher: Why?

S5: Because I used to fight a lot with my friend, but I learned
about friendship while talking about it. Now that I know, we fight
very little.

S5 also stated that he understood the characteristics that
should be in a friendship like 54 and acted accordingly.

Considering the reflection of philosophy for children
activities on friendship relations, it can be stated that some
students behave consistently with their thoughts and that
these thoughts are effective in transforming their behavior.
In addition, it can be said that the spread of activities over
a longer period of time may increase the likelihood of
having a greater impact on children's actions.

3.3. Findings Regarding the Thirt Research Question

This research question aims to determine the opinions of
the teacher about practicing philosophy with children on
values after the applied philosophy for children activities.
After the activities, a face-to-face interview was held with
the classroom teacher. This interview constitutes the source
of the findings related to the third research question. The
findings were grouped under three themes: "Rationale”,
"Impacts" and "Suggestions". These themes are presented in

Figure 3.
Teacher's
Opinions
| | |
Rationale Effects Recommendations

Figure 3. Findings related to the third research question
3.3.1. Rationale

This theme includes the teacher's reasons for conducting
education of values with the philosophy for children
method. One of these reasons is to question generally
accepted judgments and the behaviors associated with
them. According to her, rather than imposing accepted
truths about values, children should make their own value
judgments by questioning them. Thus, it is possible for
them to internalize the values. Below are the teacher's
views exemplifying this statement:

Classroom Teacher: In my opinion, these types of molds should
not exist. These molds are also present in our lives. “You should
be respectful to your elders.”, “You should not lie, you should
always be honest.” I think it is not right that values are given in
this way. As my own personal choice, I find philosophy more
connected and more efficient. Because I think it is much more
correct for the child to create the value on their own, to create it
within themselves, to evaluate the concept within themselves and
make their own decision, to not impose it on them. That's why
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dictating is not very useful in such matters. So this is what they
always hear, always a mold. But we don’t question why. The child
is not allowed to say why we should do this because it is a mold,
a rule, such things. Therefore, it is not right to expect a behavior
from the child for something that they do not internalize.

... For example, a child does not want to share something. But it
seems like a shame to them. So they don’t realize that they have
the freedom not to share. Because of the way we give our value
wrongly, ”Share with everyone, you have to be a sharer.” You
give a value to the child like this, but even if the child does not
want to, they have to do some things even though they don’t want
to, because they are afraid of being judged or condemned. That’s
why they should see beforehand that this is just an idea.

The teacher pointed out how the inquiry process on values
should be with the following statements:

Classroom Teacher: For example, we try to give a value, but I
really think it is necessary to talk about whether it is in the
interest of the individual to act like that in all situations. For
example, if you dictate to the child that they should always help,
and they say, “Yes, I should always be someone who helps.” Why
sould they put themselves in danger when they really shouldn't?
Or feel obligated?

The teacher stated that a dictatorial, rote-based, and
instilling approach to teaching of values is inadequate and
that children will not be able to form their own value
judgments and will not be able to realize that general
judgments will not work in every situation. The teacher
argues that students should freely discover their own
values and create these values with their own experiences.
She states that one of the effective ways to do this is
philosophy for children. Her views reflecting this are as
follows:

Classroom Teacher: ... This becomes a value that the child creates
by questioning, internalizing, and creating on their own, not
through a dictating. Therefore, the fact that they show this
behavior or show this behavior in a useful way increases even
more, and if they have questions about it, they find an
environment to discuss them.

... The different aspect is that you are shown the right behavior
and the right action that you have been forced to accept before.
The child helped their friend, great behavior, etc. But elsewhere,
we are always asked if we should help everyone. In the first case,
there is meeting an expectation for children. You are expected to
act like this, it would be appropriate if you act like this, or it would
be a shame if I did not act like this, as if I would be judged. But on
the other side, if they don’t want to, they won’t do it.

The teacher states that philosophy for children make
students question and internalize their own values and
therefore strengthens the reflection of values on their
behavior. They stated that the difference between
philosophy for children and education of values is that the
value suggestion approach, which is frequently used in

education of values, is based on the idea that children
should meet a certain expectation, and that philosophy for
children enables children to discover not only the
expectations of society but also their own views on values.

3.3.2. Effects

In this theme, the opinions of the teacher, who carries out
philosophy for children activities on values, about the
effects of this process on herself are included. The teacher
stated that she also questioned some situations during the
discussion processes. Her views are as follows:

Class Teacher: I mean, it sounded like, I actually saw there that
it’s not really possible to be completely honest. Or because I think
hiding the truth and lying is a conflict within adults themselves.
So is hiding the truth lying? Not for me, that part was thought-
provoking. I thought about it with the children too.

The teacher explained that this philosophical investigation
process enriched her professional perspective with the
following statements:

Class Teacher: There is a pleasure in introducing children to
something like this. There is a teaching or human pleasure that
comes from applying such a thing with them and giving them
such a perspective. I encounter new publications, new books that
I never knew and have not seen, I enjoy reading them myself and
I enjoy reading them to children. I enjoy introducing these to
them. For example, I never thought of the lie game like that.

Philosophy activities for children provide children with
many skills, while also allowing to improve the teaching
skills. The teacher states that in the activity related to
honesty, she also tends to question herself, encounters new
books and games, and that practicing these activities gives
personal and professional pleasure.

3.3.3. Recommendations

Under this theme, there are suggestions offered by the
teacher to make the process of philosophizing on values
effective. The class teacher provided suggestions regarding
the use of games, the quality of books, the use of discussion
techniques, and the characteristics of the evaluation
process. The teacher underlined that starting philosophy
for children activities on values with games makes children
active, attracts their attention, they feel free and they like it
very much.

The class teacher emphasized that children's books selected
to philosophize with children on values should have
certain features. She drew attention to the importance of
books that would leave children in a dilemma in the face of
an ethical situation. She also emphasized that children's
books with heroes who exhibit ideal behavior such as
someone who does not lie would not be effective. Below are
the opinions of the teacher regarding the two books used in
the research process:

Class Teacher: It is the same in the book Two for Me, One for You,
when there are too many variables, it is more difficult for children
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to evaluate. It is much more accurate to leave a dilemma on one
thing and more clearly.

Class Teacher: Because as I said, there is a lying bird here.
Children do not come across such books. There are usually birds
that never lie.

The classroom teacher stated that the subject should be
suitable for the relevant age group when determining the
value or concept to include in philosophy activities for
children. However, the teacher stated that the use of
different discussion techniques can be effective when
philosophizing with children on values. The teacher said
here that small-group discussions are important because
they lead to more diverse views and a variety of reasons.
Statement examples reflecting this view of the teacher are
as follows:

Class Teacher: Because they evaluate their own thoughts there,
and they are in the group, or they argue in a small group first.
Then they move into a larger group. I think this is also valuable
for them. It's good that they first discuss together and then open
up to everyone. I also love the sorting activities. Because when
they put one in front of or behind the other, what they should
think about and what they should evaluate are all different. I love
concept meters. I use it in everything. Why a child could not put
it on top or why not put it on the bottom, listening to their
reasons, listening to different reasons for this from everyone, an
"Oh yes, it can be like that, I thought this way, but that makes
sense.” I think it creates this more clearly in children.

A concept meter is a discussion technique used to evaluate
a particular topic or concept. For example, in the concept
meter activity carried out with children, students listed the
visuals in the concept meter with reasons from"respectful
behavior" to "disrespectful behavior". Thus, each group
questioned what respectful behavior and disrespectful
behavior could be. The teacher states that the concept meter
technique is effective because it allows children to think
about why they put an action in the top row or in the
bottom row, to listen to different reasons and to discuss
these reasons.

4. Discussion

Within the framework of the research findings, it can be
stated that philosophy activities for children carried out on
values are reflected in students' thinking processes and
actions from various perspectives. Lipman (2003) states
that it is important to avoid excessive generalizations in
discussion groups. This avoidance plays a critical role,
especially in the process of questioning and analyzing
thoughts in depth. Akkocaoglu Cayir and Akkoyunlu
(2015), in their research with primary school 3rd grade
students, stated that some  children made
overgeneralizations. Similarly, after the activities, it was
observed that some students made
generalizations by using expressions such as "always" and
"all". Therefore, it can be said that philosophy for children
activities do not have enough effect on avoiding

excessive

comprehensive generalizations in some students. The
reasons for this may be that the activities did not extend
long enough to change this behavior and this questioning
process was not used in other lessons.

Just as there were students who applied generalizations
during the discussion process, there were also students
who were sensitive to generalizations. It can be said that
these activities have a positive effect on students' critical
thinking skills, as some students give examples of how
value judgments can change in different situations and
contexts, and that generalizations are not valid under all
circumstances. This positive effect also coincides with the
findings of studies showing that philosophy for children
improves critical thinking (Karadag & Demirtas, 2018;
Isiklar, 2019; Korla Oztiirk, 2022). It can be said that
philosophy for children activities carried out on values
contribute to directing some students to consistent, related
and flexible thinking by distancing them from thinking
errors. Taylor (2012) also said that the main purpose of
discussions on ethical problems is to see the relationship
between the reasoning process and the way students deal
with ethical problems.

Another result that emerged in the research was that some
students established a relationship between concepts at the
end of the process. Akkocaoglu Cayir and Akkoyunlu
(2015) state that children establish a relationship between
concepts after philosophy practices; Kaya (2020) states that
philosophy for children contributes positively to students'
thinking on the concept. After this research process, some
students established relationships between the concepts of
justice and equality, truth and lie, friendship and close
friendship, respect and disrespect.

Contrary to the view that abstract concepts cannot be
understood by children in philosophy for children
activities, students have established relationships between
abstract concepts. Murris (2000) and Matthews (2000) state
that children can use abstract concepts by understanding
them, and Giiven (2019) states that children reach many
achievements that require high-level thinking skills such as
thinking by associating different abstract concepts. From
this point of view, it can be said that establishing a
relationship between concepts makes it easier for students
to understand and associate abstract concepts.

Another finding is that some students gain different
perspectives after the activities. As a matter of fact, after the
philosophical questioning processes, the opinions of some
students differed in the preliminary and final opinion
forms for the same questions. It has also been observed that
the reasons for the opinions are based on less
generalizations. Based on this, it can be said that
philosophical inquiries with children give some students
different perspectives and therefore support critical
thinking skills.

Another finding of the study was that some students
defined concepts. Cam (2014) states that philosophy helps
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deepen the understanding of concepts. Cassidy and
Christie (2013) mention that the philosophical inquiry
process contributes to defining terms and words. Ulucan
(2023), on the other hand, says that philosophy activities
lead students to produce ideas about defining and
distinguishing concepts. In this study, findings have
emerged to support these views. Some students explained
abstract concepts such as justice, friendship, honesty and
respect with examples before the philosophy activities, and
used other concepts to define the concepts at the end of the
activities.

One of the findings of the study was the reflection of the
value of justice on children's actions. Contrary to the views
that children cannot make evaluations on moral and ethical
issues because these concepts remain abstract for children,
Lipman et al. (2023) disagree with this view; they say that
children can discuss abstract, ethical concepts such as
“equity” or “truth” because children tend to think at a
theoretical and practical level. In this study, findings were
reached that support this view.

Another finding that emerged in the study was the
reflection of the respect value on children's actions. For
children, philosophy allows them to think about values
rather than inculcating them. Children who think about
values question the value and internalize it and reflect it on
their behaviors. In this study, after the philosophy activities
for children, stated that behaving
respectfully in their daily lives was independent of the
behavior of the other person, that they realized that they
had not behaved respectfully before, and therefore they
exhibited more respectful behaviors. It can be said that
philosophy is an effective method in teaching of values for
children in terms of internalizing the value of respect and
transforming it into behavior. As a matter of fact, Ominde
et al. (2022) state that philosophy contributes to the
development of values such as respect and honesty as well
as skills such as reasoning and evaluation for children.

some students

In this study, honesty is among the values reflected in
children's actions. After the philosophy activities for
children, some students stated that they realized that lying
was a bad behavior, while some students stated that it was
necessary to lie in order not to upset their friends or not to
tell a secret situation. Akkocaoglu Cayir and Akkoyunlu
(2015) state in their research that students stated that they
avoided lying after philosophy activities. Unal (2023), on
the other hand, states in his research that young age group
children also make moral judgments by considering the
intention of the behavior. Based on this, it can be said that
philosophy activities contribute to the process of shaping
students' values as well as enabling students to make their
own decisions in the face of a moral situation.

Within the framework of this research, some findings about
friendship have also emerged. In primary school 1st, 2nd,
3rd grade Life Sciences textbooks, the most directly
included value is the friendship value (Hatay Ugar and

Cetinkaya, 2021). In their study, Arslan and Elma (2022)
asked students the question of the most important value
that people should have, and students answered mostly in
the form of benevolence and friendship. Marsal and
Dobashi (2009) conducted philosophical discussions with
children about the question “Who is a friend?” Researchers
have underlined the importance of friendship in children's
lives by expressing the value of looking closely at it today.
For this reason, it can be said that friendship is an important
concept in teaching of values. Through philosophical
inquiries, students have the chance to understand and
question the value of friendship, which has an important
place in their daily lives. In the philosophy activities
conducted in this study, the students questioned the
concept of friendship, the relationship between the
concepts of friend and close friend, and whether there
could be boundaries between friends. In addition, there are
findings that philosophy activities increase the desire to
make more friends and fight less in some students. From
this point of view, it can be said that the philosophy
activities carried out have a positive contribution to social
skills.

One of the findings of the study is the teacher's ideas that
the philosophy for children method should be used in
teaching of values. Lipman (2023) mentions that if the class
teacher adopts any ethical principles and suggests them to
their students, they will face criticism of idea instillation; if
they refuse to adopt such principles, they will be criticized
for teaching children to believe that values are completely
subjective and relative. Philosophy for children is different
from these two approaches. Philosophy for children helps
children internalize values by using thinking processes
instead of suggesting a value. Therefore, philosophy is seen
as an effective method that can be used in teaching of
values for children (Peterson and Bentley, 2015). This
method contributes to the cognitive readiness of children to
start discussing, collaborative questioning, reasoning and
critical thinking through dialogues on ethical issues
(Kocaman, 2023). In this study, the class teacher stated that
philosophy is a more effective method for children who are
directed to question values rather than a rote method that
inculcates values in teaching of values. Akkocaoglu Cayir
and Akkoyunlu (2015) stated that philosophy contributes
to teaching of values for children, and Cam (2016) stated
that the use of philosophy in moral education will make it
easier for children to understand moral situations. Jon
(2024) revealed the similarities between philosophy for
children and education of values, stating that philosophy
for children can be a tool for achieving the goals of values
education and can be integrated with values education.

When evaluating the effects of philosophy activities on
children, a remarkable finding has emerged. This is the
effect of the process on the personal and professional
development of the teacher. The teacher stated that she also
questioned the concepts while applying the activities.
Similarly, in the research conducted by Kayaalp (2021), the
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teacher stated that their students gained new perspectives
thanks to their philosophical inquiries. Based on these
results, it can be argued that philosophy activities
contribute to the process of teachers' in-depth review and
questioning of their own thinking. In addition to
questioning the concepts, the classroom teacher also stated
that she felt professional pleasure because she encountered
new books and games thanks to philosophy activities. From
this point of view, it has been concluded that the fact that
teachers encounter different stimuli and activities to do
philosophy through philosophy activities may contribute
to increasing their professional satisfaction.

Another finding that emerged in the study was the
classroom teacher's suggestions for philosophy activities.
Activities such as drama and play ensure the active
participation of children and allow them to learn by
experiencing values. Caliskan and Biter (2021) concluded in
their study that students question the values of freedom
and respect for differences through educational games and
that the value of responsibility develops thanks to these
games, while Bozkurt (2017) concluded that games can
teach children values and the values they learn can be
permanent. From this point of view, it can be said that game
use is an effective tool in values education. Play is also one
of the important stimuli in philosophy activities for
children. Giiven (2019) states that play turns philosophy
into a fun and dynamic activity, and Canbaz (2022) states
that the use of play in philosophy for children can
contribute to their thinking skills. In this study, the
classroom teacher stated that more games should be used
in warm-up activities.

Wartenberg (2018) mentions that it is an important rule to
concretize the subject
philosophical studies with children. Books emerge as an
important tool in the concretization of abstract concepts or
topics in philosophy activities. However, not every book is
suitable for philosophy activities. In the study conducted

abstract discussed in his

by Akkocaoglu and Celepoglu (2013), primary school
teachers stated that there should be examples related to
their daily lives in the books to be selected for philosophy,
the examples in the book should not contain negative
behaviors, reflect cultural characteristics, the stories should
be interesting, there should be stories with pictures suitable
for their ages and animals. Atar (2022), on the other hand,
states that the visuals in the books to be used in philosophy
activities being vivid, bright and colorful will support
children's imagination and increase their creativity. In their
study, Kutluboga and Akkocaoglu Cayir (2023) found that
classroom teachers mostly use illustrated children's books
when philosophizing with children, and that teachers pay
attention to the fact that the stimulus contains a
philosophical problem, leaves them in a dilemma and
contains conflict in their choice of stimulus. In this study,
the classroom teacher stated that the visuals should be
predominant in the books to be selected for philosophical
investigations. He also stated that it is important to have

situations that will cause a dilemma in the stories to be used
to discuss values. Fisher (2001) also states that one of the
ways to question and think about values is to create a
dilemma. These dilemmas faced by students in their daily
lives will lead them to think from different perspectives,
think flexibly, think more carefully and make decisions.

The recommendations that emerged in line with the results
obtained in the research are as follows:

e  Asaresult of the research, it was seen that philosophy
for children activities contributed to students'
thpughts about values and reflecting their thoughts on
their actions. Therefore, in-service trainings can be
organized to address the values, which are also
emphasized in curricula, with philosophy for children,
and the use of this method by teachers can be
encouraged.

e Research can be conducted to compare the effect of
philosophy on children's acquisition of values with
other education of values approaches.

e In the study, teachers made suggestions for the books
to be applied in philosophy activities to include
situations that would cause moral dilemmas. Based on
this, researches can be made on the qualities of
children's books to be used in the acquisition of values.

e  In the study, philosophy activities for children did not
make any difference in the opinions of some students
about values. In order for this process to be more
effective, cooperation between schools, families and
society can be provided and children can be supported
to internalize values. Families and society can be
provided with resources and training to help children
question and internalize values. Philosophy for
children can also be included in these trainings.

¢ Inthe study, it was observed that it did not sufficiently
affect some students' avoidance of comprehensive
generalizations. One of the reasons for this may be that
the application was carried out for eight weeks.
Studies can be carried out for one or two semesters to
detect thinking  errors
overgeneralization and to see the long-term effects of
philosophy activities on values.

children's such as

e In the research, activities were carried out for the
values of "justice, friendship, honesty and respect”.
Practitioners and researchers can conduct activities
and research on different values that they think should
be developed for the needs of children and society.
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