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This study aimed to explore the effect of fifth-grade students’ reading Reading
comprehension skills on their success in the national central high school entrance
exam taken in the eighth grade. The study used a longitudinal correlational
survey design. The sample group consisted of 986 students studying in 46 middle o
schools in 17 cities, which are the branches of a private school company. The Longitudinal
sample was relatively homogenous with 531 male and 455 female students

coming from a middle-class socioeconomic background. The data on students’ )
reading comprehension skills were collected using reading comprehension tests About Article
administered in the fifth and seventh grades. No data could be collected in the Sending Date: 04.08.2024
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eighth grade were received through the school administration. The data were E-Publication Date31.08.2024
analyzed using descriptive statistics and correlation and regression analyses. The

analysis results yielded statistically significant correlations between students’

fifth- and seventh grade reading comprehension skills scores and LGS scores.

They also showed that students’ reading comprehension skills are a significant

predictor of their LGS scores.
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Introduction

Humans express their feelings, thoughts, and pursuits with words and shape their world with
these words. Therefore, language skills play a key role in people’s self-discovery, integration with their
society, interaction with their environment, and transferring their culture to future generations (Ceran &
Deniz, 2015; Bastug, 2021). Reading, one of the basic language skills, has grown in importance with
the transition from oral culture to written culture. In today’s society, advances in science and technology
have led to a rapid expansion in the accumulation of human knowledge, leading to an increase in the
volume of printed and electronic resources (Yildiz, 2013). This situation has exposed people to an
overwhelming influx of information, making it essential for them to read, analyze, comprehend, and use
information efficiently. In this context, reading skills have become a key asset for accessing the vast and
diverse information sources available in the modern information age (Akyol, 2011). Indeed, research
has reported that reading skills not only shape people’s academic life but also influence their social,
cultural, and economic lives (Martinez & Fernandez, 2010; Strickland et al., 2013; Vorhaus et al., 2011).
Thus, it can be said that reading skills are an integral part of human life.

Reading is a skill that influences every aspect of life, from the simplest daily activities to the
most complex scientific, social, and economic endeavors (Ozgelik, 2011). Given the significance of this
skill in shaping human life, it is essential to clarify what reading truly entails. The literature is full of a
wide range of conceptual definitions. The lack of consensus on the definition of reading stems from the
fact that it encompasses multiple components. Despite this complexity, the various definitions can be
summarized into two distinct categories based on their chronological order. The first category includes
earlier definitions, which primarily describe reading in terms of letter-sound correspondence, decoding,
and word recognition skills (LaBerge & Samuels, 1974; Logan, 1988). Over time, it became evident
that these definitions were insufficient as they focused on the phonological and mechanical aspects of
reading. In contrast, recent definitions in the second category incorporate not only phonological skills
but also skills such as integrating background knowledge into the text, possessing a certain level of
vocabulary, being familiar with the structure of the language, gathering textual clues, and making
inferences while remaining faithful to the context (Elleman & Oslund, 2019; Kintsch, 1998; NRP, 2000).
This shift indicates that contemporary definitions of reading include the phonological component but
put greater emphasis on the comprehension component of reading. Accordingly, reading can be defined
as the process by which the reader extracts meaning from written language through participation and
interaction (Armbruster et al., 2001; Snow, 2002). This definition illustrates that “reading” and
“comprehension” are not separate concepts but are interconnected in a cause-and-effect relationship.
Reading comprehension is both a sub-component of the reading process and its ultimate purpose
(Gambrell et al., 2002; NRP, 2000). Indeed, people read to understand, and they seek to comprehend
what they read (Demirel, 1999; Smith et al., 2021).

Reading comprehension plays a crucial role in lifelong learning and self-development (Giines,
2011). Therefore, reading comprehension stands out as one of the most critical skills that can be
cultivated during school years. Reading instruction in the early years of schooling is focused on teaching
students how to read (Chall, 1983). However, once students start middle school, they are expected to
read with the purpose of learning (Fang, 2008). A student’s ability to learn through reading depends on
their fluency in reading the text, and their ability to gather textual clues, integrate identified keywords
with their background knowledge, and make inferences while remaining faithful to the context of the
text (Bastug, 2021; Sweet & Snow, 2003). In other words, proficiency in reading comprehension is
essential for learning. Numerous studies in the literature also highlight the impact of reading
comprehension skills on academic achievement (Ates, 2008; Bastug, 2014; Bloom, 2012). Furthermore,
research has demonstrated that reading comprehension affects performance not only in Turkish language
classes but also in other subjects such as Mathematics, Science and Technology, and Social Studies
(Akay, 2004; Aksoy & Doymus, 2014; Bayat et al., 2014; Goktas & Giirbiiztiirk, 2012; Gilingor, 2009;
Keskin & Bastug, 2010; Oluk & Basonciil, 2009; Yazici, 2006). Thus, it can be said that reading
comprehension skills play a decisive role in students’ overall academic achievement.

One of the most significant indicators of academic achievement in schools is the high school
entrance exam, which is also called the system of transition to high school (henceforth LGS as its
Turkish acronym). LGS is a central exam administered annually by the Ministry of National Education
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(MEB in Turkish acronym) to eighth-grade students across the country. The primary objective of this
exam is to identify students eligible for admission to selective high schools, using academic performance
in specific subjects as a benchmark. The exam includes questions from subjects including Turkish,
Revolution History of the Republic of Tiirkiye and Kemalism, Religious Culture and Ethics, Foreign
Language (English), Mathematics, and Science. The questions are aimed at assessing students’ skills in
reading comprehension, interpretation, inference, problem-solving, analysis, critical thinking, science
process skills, and similar competencies (MEB, 2023). Given the nature of the questions in the LGS, it
seems that reading comprehension is relatively important for success in the exam. Indeed, the literature
contains studies that support this view (Aksoy, 2017; Ceran & Deniz, 2015; Yildiz et al., 2019).
However, the extent to which reading comprehension predicts exam success remains a matter of
curiosity. This study aimed to explore the effect of fifth-grade students’ reading comprehension skills
on their LGS success in the eighth grade. This study is believed to contribute both to satisfying this
curiosity and to expanding the relevant literature. The longitudinal design of the study would help
establish a causal relationship between reading comprehension and exam success and generate more
reliable predictions (Cohen et al., 2018). Furthermore, it has been observed that students in our country
perform poorly in both international (PISA, PIRLS, TIMSS) and national central exams (LGS, ABIDE
[Monitoring and Assessment of Academic Skills]). As a result, the findings of this study are expected
to help elucidate the role of reading comprehension in education curricula and discover any curricular
issues. In this context, the study will seek to answer the following questions:

1) Is there a relationship between middle school fifth and seventh grade students’ reading
comprehension skills and their LGS scores at the end of eighth grade?

2) To what extent do middle school fifth and seventh grade students’ reading comprehension
skills predict their LGS scores at the end of eighth grade?

Method

The study used a longitudinal correlational survey design, which is a quantitative research
method. The reason for choosing the correlational survey design was that it helps examine the
relationship and predictive power between two or more variables (Karasar, 2014). Data in survey studies
can be collected in a cross-sectional, retrospective, or longitudinal manner (Biiyiikoztiirk et al., 2018).
In this study, data on students’ reading comprehension skills were collected during four different
periods: in the fall and spring semesters of their fifth and seventh grades. In this regard, the current study
gualifies as a longitudinal study.

Study group

This study was carried out in 67 middle schools in 23 different cities, which are the branches of
a private school company affiliated with the Ministry of National Education. Students attending these
schools in the 2019-2020 academic year were included in the study based on the following inclusion
criteria:

e Speaking Turkish as a native language,

e Not being diagnosed with any physical (e.g., vision or hearing impairment) or cognitive
disability, and

e Being enrolled in the fifth grade of middle school.

Consent forms were obtained from the parents of eligible students who volunteered to
participate in the study. The study process was initiated with 2029 students. However, there was a loss
of participants due to health problems (especially related to the COVID-19 pandemic and its side
effects), absenteeism, moving, school change, and withdrawal. The final sample consisted of 986
students studying in 46 middle schools in 17 cities. The sample was relatively homogenous with 531
male and 455 female students coming from a middle-class socioeconomic background. The age range
was 11 to 12 years during the study.

212



Cigdem MOLLAIBRAHIMOGLU

Journal of Education, Theory and Practical Research 2024, Vol 10, Issue 2, 210-221 Burak ONCU, Muhammet B ASTU &

Data Collection Tool

This study assessed participants’ reading comprehension skills and subject knowledge (LGS
scores). Below is given information about the measurement tools used in the study.

Reading Comprehension Test: The reading comprehension skills of the participants were
measured using reading comprehension tests designed by the researchers. A total of six reading
comprehension tests were prepared for each grade level (5th, 6th, and 7th grades) for the fall and spring
semesters. However, the tests prepared for the 6th-grade fall and spring semesters could not be
administered due to the COVID-19 pandemic. Information on the tests is presented in the table below.

Table 1. Information on the Reading Comprehension Tests

Number of Number of
Tests
Texts Items
5th Grade Reading Comprehension Test (Fall Semester) 2 10
5th Grade Reading Comprehension Test (Spring Semester) 2 10
7th Grade Reading Comprehension Test (Fall Semester) 2 10
7th Grade Reading Comprehension Test (Spring Semester) 2 10

As seen in Table 1, the reading comprehension tests prepared separately for the fall and spring
semesters of each grade consisted of two texts and 10 questions related to these texts. Information about
the designing process of the tests is described below.

The development of the reading comprehension tests began with the creation of appropriate
reading texts and reading comprehension questions based on these texts. The prepared tests were
subsequently subjected to expert review to ensure validity. The Lawshe method (1975) was used to
determine the content validity of the tests. Accordingly, the suitability of each item in the tests was
evaluated by a panel of eight experts. Based on the evaluation results, content validity ratios were first
calculated, followed by the calculation of content validity indices. The results showed that the content
validity ratios for the items in the fifth- and seventh grade reading comprehension tests (for both
semesters) ranged from 0.75 to 1. The content validity index for the fifth grade reading comprehension
tests (for both semesters) was found to be 0.90, while the content validity index for the seventh grade
reading comprehension tests (for both semesters) was determined to be 0.975. These results show that
the fifth- and seventh grade reading comprehension tests (for both semesters) have adequate content
validity (Ayre & Scally, 2014). Following the confirmation of content validity, a pilot study was
conducted to determine the item discrimination and reliability of the tests. These pilot tests were
administered to distinct sample groups of 600 individuals for each test. To assess item discrimination,
item-total correlations were calculated, and the top/upper 27% and the bottom/lower 27% groups were
compared. Tables 2 and 3 present the analysis results.
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Table 2. Item-Total Correlation

Item-Total Item-Total
Tests Items em o.a Tests Items em o'a
Correlation Correlation
Item 1 310 Item1 454
Item 2 .399 Item 2 507
o 3 _ Item 3 400 cEn 2~ Item 3 520
52 % lems 276 S22 ltems 385
SRS IR o 5 2
Xz g ltemb 373 x g 5 Item 5 458
£23  rems 380 825 lems 428
O 5T O s =
é §$ Item 7 374 é g 3 Item 7 .561
o 5 Item 8 .348 oINS Y Item 8 401
Item 9 387 Item 9 544
Item 10 .293 Item 10 400
Item 1 .503 Item 1 547
Item 2 499 Item 2 AT75
o 3 Item 3 546 o8 ~ Item 3 495
SF o = F g
T 2 Item 4 457 T n Item 4 579
© o 8 e o 2
x'a c Item 5 450 % a5 Item 5 443
[
223  ltems 598 §25  lems 529
® 5% O 5=
p %—@ Item 7 438 p %—(% Item 7 483
SIS Item 8 565 ~ 8= Item 8 .529
Item 9 .614 Item 9 476
Item 10 251 Item 10 .498

As seen in Table 2, the item-total correlations for the items in the reading comprehension tests
ranged between 0.251 and 0.614. This result indicates that some items have a low level (.00 to .30),
while others have a moderate level (.30 to .70) of statistically significant positive item-total correlations
(Biiytikoztiirk, 2006). To determine the discriminative power of the items included in the tests, an
independent samples t-test was conducted. Table 3 shows the analysis results.

Table 3. T-Test Values of the Upper 27% and the Lower 27% Groups

— Levene’s Test

Tests Groups n X SD F—p t p

5th-Grade Reading Upper 27% 162 885.94 15.47

Comprehension Test (Fall . 128.207 .000 30.035.000

Semester) Lower 27% 162 593.12123.11

5th-Grade Reading Upper 27% 162 888.71 15.99

Comprehension Test (Spring . 49.981 .000 29.906 .000

Semester) Lower 27% 162 817.58 25.70

7th-Grade Reading Upper 27% 162 900.00 0.00

Comprehension Test (Fall . 271.713 .000 24.352.000

Semester) Lower 27% 162 571.70171.59

7th-Grade Reading Upper 27% 162 899.81 1.35

Comprehension Test (Spring 326.359 .000 26.017 .000
Lower 27% 162 845.79 26.39

Semester)

As seen in Table 3, there were statistically significant differences between the lower and upper
groups. This result indicates that the items in the reading comprehension tests are able to discriminate
between high-scoring and low-scoring students.

Cronbach’s alpha, Spearman-Brown, and Guttman split-half coefficients were calculated to
determine the reliability levels of the reading comprehension tests. The results are presented in Table 4.
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Table 4. Reliability Values for the Reading Comprehension Tests

Cronbach’s Spearman- Guttman

Tests ?fulTe?: Alpha Brown Split-Half

Coefficient Coefficient Coefficient
5th-Grade Reading Comprehension Test (Fall Semester) 10 .675 .644 .644
5th-Grade Reading Comprehension Test (Spring Semester) 10 .786 764 748
7th-Grade Reading Comprehension Test (Fall Semester) 10 .788 .825 .824
Tth-Grade Reading Comprehension Test (Spring Semester 10 .783 .839 .809

As seen in Table 4, the Cronbach’s alpha values of the reading comprehension tests ranged
between .675 and .788. This result shows that the tests are reliable. The internal consistencies of the
reading comprehension tests were also calculated using the Sperman-Brown and Guttman split-half
coefficients. These results show that the 5th-grade reading comprehension tests are sufficiently reliable,
while the 7th-grade reading comprehension tests are well reliable. Taken together, these results indicate
that the measurements obtained from the tests developed to measure reading comprehension skills are
valid and reliable.

LGS Exam Scores: The high school entrance exam in Tiirkiye is conducted by the Ministry of
National Education to place students who want to enter high schools that accept students by exam. This
exam is administered to eighth-grade students once a year. The LGS exam consists of 90 questions
grouped under two main sections: verbal and numerical test sections. The verbal test section consists of
50 questions, including 20 in Turkish, 10 in Revolution History of the Republic of Tiirkiye and
Kemalism, 10 in Religious Culture and Ethics, and 10 in Foreign Language (English). The numerical
test section consists of 40 questions, including 20 in Mathematics and 20 in Science.

Data Collection Process

Ethical approval was obtained from the Institutional Ethics Committee of the Istanbul
University-Cerrahpasa, Istanbul, Tiirkiye. All participants and their parents gave informed consent.

In this longitudinal study, students’ reading comprehension skills were measured during the fall
(last week of December) and spring semesters (last week of May) of the 2019-2020 and 2021-2022
academic years, when the participants were in the fifth and seventh grades, respectively. Due to the
COVID-19 pandemic, no data on reading comprehension skills were collected during the 2020-2021
academic year, when the students were in the sixth grade. Consequently, the participants’ reading
comprehension skills were tracked longitudinally at four different points: the fall and spring semesters
of the fifth and seventh grades. The assessment procedures at these four points were parallel in terms of
time.

Before the implementation phase, the administrators at the headquarters of the private school
company with which the middle schools are affiliated informed school principals, vice principals, and
relevant teachers about the purpose, content, and criteria of the study. Each middle school, following
this briefing, sent to the headquarters a list of students who met the inclusion criteria and whose
participation was approved by their parents. Subsequently, the headquarters shared the measurement
schedule and guidelines for the implementation with the school principals and vice principals. Each
principal made the necessary arrangements within their respective schools accordingly. The
measurements were conducted simultaneously across all participating middle schools during the last
week of December and May of each academic year, on the same day and class hour. The tests were
administered under the supervision of teachers assigned by the school principals. Before administering
the reading comprehension test, the supervising teachers informed students about the purpose of the
tests and the rules they were expected to follow during the session. The reading comprehension tests
were administered in a single 40-minute session in students” own schools and classrooms. After the test,
each supervising teacher digitally entered the test scores into the headquarters database on the same day.
The data were then forwarded to the researchers in compliance with the personal data protection law.
The students’ LGS exam scores were sent electronically to the researchers after approval from the
parents and school administrators was obtained.
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Data analysis

The data analysis phase of the study began with the transfer of the collected data on participants’
reading comprehension skills and LGS exam scores into the SPSS software. Before commencing the
data analysis, a thorough review was conducted to ensure that the data were within the defined
parameters and free from errors. Subsequently, the mean scores from the reading comprehension tests
administered during the fall and spring semesters for each grade (5th and 7th grades) were calculated.
These average scores were then used to begin the analysis process. In the first stage of analysis, the
Kolmogorov-Smirnov test was used to check the normality of the data. In the second stage, the Pearson
correlation coefficient was calculated to identify whether there was a significant relationship between
students’ reading comprehension scores and their LGS exam scores. In the final stage, a regression
analysis was performed to determine whether reading comprehension skills could predict students’ LGS
exam scores.

Findings

In this section, the findings regarding the sub-problems of the research are presented in tables
in line with the data obtained from the data collection tools.

Findings Regarding the Normality Test

A normality test was carried out to determine the normality of the data. The results are presented
in Table 5.

Table 5. Findings Regarding the Normality Test
Kolmogorov-

Measures Smirnov X Median Skewness Kurtosis
Statistic df p

5th-Grade Reading
Comprehension Tests
7th-Grade Reading
Comprehension Tests

High School Entrance Exam
(LGS)

104 986.000785.14 802,50  -0.933 0.592

149 986.000810.06 825,00 -1.238 1.421

126 986.000418.69 30,00 -1.006 0.396

Because the number of participants was over 50, the Kolmogorov-Smirnov normality test was
used. The analysis results showed that the reading comprehension test scores and LGS exam scores did
not have a normal distribution (p < .05). Therefore, the data were examined using the other assumptions
of normal distribution, namely the closeness of the mean median, and the kurtosis-skewness values. The
skewness and kurtosis values fell within the range of -1.50 to +1.50, indicating that the distribution did
not deviate excessively from normality (Tabachnick & Fidell, 2013). Thus, statistical methods based on
the normal distribution assumption were used in the data analysis.

Findings Regarding Correlation Analysis

The Pearson correlation coefficient was calculated to identify whether there was a significant
relationship between students’ reading comprehension scores (the independent variables) and their LGS
exam scores (the dependent variable). The results are presented in Tables 6 and 7.

Table 6. Correlation Analysis Results for Students’ 5th-Grade Reading Comprehension Test Scores and LGS
Exam Scores

5th-Grade Reading

. High School
Measures Comprehension igh Schoo
Entrance Exam
Tests
5th-Grade Reading r 1 561**
Comprehension Tests p .000
High School Entrance Exam r 561** 1
(LGS) p .000
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According to the results of the correlation analysis, there was a statistically significant moderate
positive correlation between fifth-grade students’ reading comprehension test scores and their LGS
exam scores (r = .561, p =.000, p < .05).

Table 7. Correlation Analysis Results for Students’ 7th-Grade Reading Comprehension Test Scores and LGS
Exam Scores

7th Grade Reading

Measures Comprehension High School
Entrance Exam
Tests
7th Grade Reading Comprehension T 1 586**
Tests D 000
.586** 1

High School Entrance Exam (LGS) 000

According to the results of the correlation analysis, there was also a statistically significant
moderate positive correlation between seventh-grade students’ reading comprehension test scores and
their LGS exam scores (r = .586, p =.000, p < .05).

Findings Regarding Regression Analysis

Simple linear regression analysis was used to determine the predictive power of the fifth and
seventh grade reading comprehension test scores for LGS exam scores. The results are shown in Table
8.

Tablo 8. Results of Simple Linear Regression Analysis on the Effect of 5th and 7" Grade Reading Comprehension
Test Scores on LGS Exam Scores

. Standard
Variable B Error B t p VIF
Fixed 1308 13581 9.604 000
5th-Grade Reading 21.27 1.00
Comprehension Tests 0.366 0.017 561 6 000 0
R=.561 R?=314 F (1,985)=452.683 p=.000 Durbin Watson =1.911
Fixed 92.030 14.468 6.361 .000
7th-Grade Reading 22.70 1.00
Comprehension Tests 0.403 0.018 586 6 000 0
R=.586 R?=.343 F (1,985)=515.546  p=.000  Durbin Watson = 2.009

As a result of the regression analysis, it is seen that there is a moderately significant relationship
between the reading comprehension test scores of the students in the fifth (R=.561; R?>=.314; p<.05) and
seventh (R=.586; R?=.343; p<.05) grades and their LGS exam scores. The reading comprehension test
score in the fifth grade explains 31% of the variance in the LGS exam score, while the reading
comprehension test score in the seventh grade explains 34% of the variance in the LGS exam score.
According to the results of the regression analysis, the regression equations regarding the prediction of
the LGS exam score by the reading comprehension test scores in the fifth and seventh grades are given
below separately.

High School Entrance Exam (LGS) = 131.662+ .366 * 5th Grade Reading Comprehension
High School Entrance Exam (LGS) = 92.030+ .403 * 7th Grade Reading Comprehension

According to these results, students' reading comprehension skills in the fifth and seventh grades
are an important variable that predicts and explains their LGS exam scores. The contribution of both
independent variables to the regression model is positive.

Discussion, Conclusion and Suggestions

This study set out to explore the role of reading comprehension skills in LGS exam success from
a longitudinal perspective. In this section, the findings are discussed in detail in the context of relevant
studies in the literature.
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In line with the main purpose of the study, the first stage examined whether there is a relationship
between the reading comprehension skills of fifth-grade students and their LGS exam scores at the end
of eighth grade. In the second stage, the extent to which students’ reading comprehension skills predict
their LGS exam scores was investigated longitudinally. In this context, the data on reading
comprehension skills were collected using the reading comprehension tests administered to the same
group of students during the fall and spring semesters of the fifth and seventh grades. The scores on the
LGS exam taken at the end of eighth grade were accessed with the consent of the parents and school
administrators. The analysis results showed a statistically significant moderate positive correlation
between students’ reading comprehension test scores in the fifth and seventh grades and their LGS exam
scores. Additionally, reading comprehension skills in the fifth grade explained 31% of the variance in
LGS exam scores, and reading comprehension skills in the seventh grade explained 34% of the variance
in LGS exam scores. These findings suggest that reading comprehension skills serve as a prerequisite
for academic success which is measured by students’ performance on the LGS exam. Considering that
the LGS exam includes questions from various subjects such as Turkish, Mathematics, and Science, it
becomes evident that reading comprehension skills are crucial not only for success in Turkish but also
for overall academic achievement in other subjects. The present results are consistent with earlier studies
(Aksoy, 2017; Ceran & Deniz, 2015; Karakus-Aktan, 2019; Kizgin & Bastug, 2020; Obali, 2009;
Ozgelik, 2011; Yildiz et al., 2019).

Reading comprehension has historically been and continues to be one of the primary means of
learning (Akyol, 2011). Particularly in today’s society, where human life increasingly relies on
information from various printed and electronic sources, the importance of reading comprehension has
grown significantly (Zeffiro & Eden, 2000). In this context, success in social, cultural, economic, and
academic fields is dependent on an individual’s proficiency in reading comprehension. Numerous
studies in the literature highlight the relationship between reading comprehension skills and academic
success (Giildenoglu, 2008; Hulme & Snowling, 2011; Rasinski et al., 2005; Yilmaz, 2011). The impact
of reading comprehension on academic success can be attributed to the role that written language plays
in the learning environment. Given that most formal educational activities in schools are conducted
using written materials (Doyle, 1983; Sahin, 2015), students must be proficient in reading
comprehension across all subjects. Materials such as textbooks, notebooks, and periodicals constitute a
significant portion of learning resources in schools, and they contain much information and concepts
about the world. Middle school students are expected to access this information and these concepts
through written language. In other words, they are expected to read to learn (Chall, 1983). Therefore,
middle school students must be independent readers who are capable of extracting meaning from written
material without the assistance of parents, peers, or teachers. This requires fluent reading, analyzing
what is read, integrating concepts identified through analysis with background knowledge, and making
inferences consistent with the context of the text. These skills enable students to reach meaning in the
reading process and enjoy reading, thus allowing them to be exposed to more written material
(Stanovich, 2009). Increased amount of reading enhances vocabulary, enriches conceptual
understanding, and develops prior knowledge and experience, thereby facilitating the learning of
information and content in written materials (Allington, 1977; Cunningham & Stanovich, 1997; NRP,
2000; Riedel, 2007; Stanovich, 2000). Academic success, as an outcome of learning, was examined in
this study through LGS exam scores. Like most learning resources in schools, the LGS exam also
contains long and detailed texts filled with information and concepts. Therefore, students’ desired
performance on the LGS exam, a written assessment tool, depends on their reading comprehension
skills. This view is supported by the present finding that reading comprehension measures taken during
middle school predict 31% to 34% of LGS exam scores.

In conclusion, the findings of the study reveal that students’ reading comprehension skills at the
beginning of middle school affect their future academic success. This underscores the critical importance
of reading comprehension skills in students’ academic lives. Based on the findings of this study, the
following recommendations are offered:

This longitudinal study found that reading comprehension skills predict one-third of academic
success. The study examined students’ total scores on the LGS exam as an indicator of academic success.
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Future research could investigate in more detail how and to what extent reading comprehension skills
impact different subjects covered in the LGS exam content.

The findings of this study highlight the importance of students’ proficiency in reading
comprehension to learn and demonstrate their learning. Therefore, it is recommended that teachers
periodically assess reading comprehension skills throughout middle school to ensure learning is
guaranteed.

Given the role of reading comprehension in academic success, it is suggested that teachers
utilize diverse sources focused on reading comprehension skills, enrich course content in terms of
reading comprehension, and employ reading comprehension intervention programs when necessary.
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Giris

Insan duygularini, diisiincelerini ve ugraglarim1 kelimelerle ifade eden diinyasini da bu
kelimelerle bigimlendiren bir varliktir. Dolayisiyla insanin kendisini kesfetmesinde, iiyesi oldugu
toplumla biitiinlesmesinde, yasadigi cevreyle etkilesim kurmasinda ve kiiltiiriinii gelecek nesillere
aktarmasinda dil becerileri 6nemli bir yer tutmaktadir (Bastug, 2021; Ceran ve Deniz, 2015). Temel dil
becerilerinden biri olan okuma ise insanlarin sozlii kiiltiirden yazili kiiltiire gecisiyle birlikte dnem
kazanmaya baslamistir. Giiniimiiz toplumunda bilim ve teknoloji alanindaki ilerlemeler insanoglunun
bilgi birikiminde hizli bir biiylimeye yol acarak basili ve elektronik formdaki kaynaklarin sayica
artmasina neden olmustur (Yildiz, 2013). Bu durum insanin bir tiir bilgi yagmuruna maruz kalmasina
sebep olarak onun bilgiyi okumasini, analiz etmesini, anlamasini ve verimli bir sekilde kullanilmasini
zorunlu kilmistir. Bu baglamda okuma becerisi modern bilgi ¢agindaki insan igin genis ve zengin bilgi
kaynaklarina ulagsma agisindan anahtar bir beceri haline gelmistir (Akyol, 2011). Nitekim literatiirdeki
aragtirmalar okuma becerisinin bireyin akademik hayatinin yami sira sosyal, kiiltlirel ve ekonomik
yasamina da yon verdigini ortaya ¢ikarmistir (Martinez ve Fernandez, 2010; Strickland, Boon ve
Spencer, 2013; Vorhaus, Litster, Frearson ve Johnson, 2011). Buradan hareketle okuma becerisinin,
insan hayatinin ayrilmaz bir parcasi oldugu soylenebilir.

Okuma, giinliik hayatin en basit etkinliklerinden en karmasik bilimsel, toplumsal ve ekonomik
etkinliklerine kadar her alanda etkili olan bir beceridir (Ozgelik, 2011). Dolayisiyla insan hayatin
sekillendirme noktasinda bu denli 6neme sahip olan bir becerinin tam olarak neyi ifade ettigini
aciklamak gerekmektedir. Okumanin kavramsal agidan tanimi incelendiginde literatiirde ¢ok sayida
aciklama yer aldig1 goriilmektedir. Okumanin tanimi noktasinda fikir birligine varilamamasi, kendi
icerisinde birden fazla bileseni barindirmasindan kaynaklanmaktadir. Tiim bu karmasaya ragmen
bugiine kadar yapilmis olan tanimlari zaman g¢izelgesi bakimindan iki ayri1 kategoride 6zetlemek
miimkiindiir. Birinci kategori olarak gecmis donemdeki tanimlar ele alindiginda okumanin daha ¢ok
harf-ses iliskisi kurma, dekode etme ve kelime tanima becerileri izerinden ifade edildigi goriilmektedir
(LaBerge ve Samuels, 1974; Logan, 1988). Bu tanimlarin okumanin daha ¢ok seslendirme ve mekanik
yoniine vurgu yapmasindan dolay1 zamanla yeterli olmadig1 anlasilmustir. Ikinci kategori olarak yakin
donemdeki tanimlara bakilirsa okumanin seslendirme becerisine ek olarak artalan bilgisini metne
entegre etme, belli diizeyde kelime dagarcigina sahip olma, dilin yapisina agina olma, metin igi ipuglarini
toplama, baglama sadik kalarak ¢ikarimda bulunma gibi beceriler iizerinden ifade edildigi goriilmektedir
(Elleman ve Oslund, 2019; Kintsch, 1998; NRP, 2000). Buradan hareketle giincel tanimlarin okumanin
sesletim yoniinii de kapsayarak anlam boyutunu daha ¢ok 6n plana ¢ikardigi sdylenebilir. Tiim bu
bilgiler 1s181nda okuma; okurun yazil dilden katilim ve etkilesim yoluyla anlam ¢ikarma siireci olarak
ifade edilebilir (Armbruster, Lehr, Osborn ve Adler, 2001; Snow, 2002). Bu tanim bize “okuma” ve
“anlama” kavramlarinin sanilanin aksine iki ayr1 kavram olmadigimmi ve birbirlerine neden-sonug
iligkisiyle bagl olduklarini gostermektedir. Okudugunu anlama okuma siirecinin hem bir alt boyutu hem
de bu siirecin nedenini olusturmaktadir (Gambrell, Morrow ve Pennington, 2002; NRP, 2000). Nitekim
insan anlamak i¢in okumakta, okudugunu da anlamak istemektedir (Demirel, 1999; Smith, Snow, Serry
ve Hammond, 2021).

Okudugunu anlama bireyin yasam boyu 6grenmesinde ve kendini gelistiren bir insan olmasinda
olduk¢a 6nemli bir role sahiptir (Giines, 2011). Bu baglamda okul yillarinda bireye kazandirilabilecek
kritik becerilerin baginda okudugunu anlama gelmektedir. Okuma, okulun baslangi¢ yillarinda daha ¢ok
ogrencilere okumay1 6gretmek amaciyla yaptirilmaktadir (Chall, 1983). Ancak ortaokula gelindigi ise
ogrencilerden daha ¢ok bir seyleri 6grenmek amaciyla okuma yapmalar1 beklenmektedir (Fang, 2008).
Bireyin okuma araciligiyla bir seyler 6grenebilmesi metni akict okumasina, metin i¢i ipuglarin
toplamasina, belirledigi anahtar kelimeleri kendi artalan bilgisiyle birlestirmesine ve sonrasinda metnin
baglamina sadik kalarak ¢ikarimda bulunmasina baghdir (Bastug, 2021; Sweet ve Snow, 2003). Baska
bir deyisle 6grenmek i¢in okudugunu anlama becerisinde yetkin olmak sarttir. Nitekim literatiirde yer
alan birgok calisma da okudugunu anlama becerisinin akademik basariyi etkiledigini belirtmistir (Ates,
2008; Bastug, 2014; Bloom, 2012). Buna ek olarak okudugunu anlamanin bireyin sadece Tiirkce
dersinde degil, ders ayrimina gitmeksizin Matematik, Fen ve Teknoloji, Sosyal Bilgiler gibi diger
derslerdeki basarisini da etkiledigi aragtirmalarca ortaya konmustur (Akay, 2004; Aksoy ve Doymus,
2014; Bayat, Sekercioglu ve Bakir, 2014; Goktas ve Girbuztiirk, 2012; Giingor, 2009; Keskin ve
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Bastug, 2010; Oluk ve Basonciil, 2009; Yazici, 2006). Buradan hareketle okudugunu anlama becerisinin
bireyin okul basaris1 {izerinde belirleyici bir rol oynadigi sdylenebilir. Okullarda akademik basariy1
somutlastiran en onemli gostergelerden biri de Liselere Gegis Sistemi (LGS) siavidir.

LGS smavi Milli Egitim Bakanligi tarafindan sekizinci simif 6grencilerine yilda bir kez es
zamanlt uygulanan merkezi bir sinavdir. Bu simavin temel amaci sinavla dgrenci alan liselere girmek
isteyen Ogrencileri belirlemek ve bu iglem sirasinda belirlenen bazi derslerdeki akademik basariy1 dlgiit
olarak kullanmaktir. Sinavda Tiirkge, T.C. inkilap Tarihi ve Atatiirkgiiliik, Din Kiiltiirii ve Ahlak Bilgisi,
Yabanci Dil (Ingilizce), Matematik ve Fen Bilimleri derslerinden, konu ve kazanimlara gore dgrencinin
okudugunu anlama, yorumlama, sonug¢ ¢ikarma, problem ¢dzme, analiz yapma, elestirel diisiinme,
bilimsel siire¢ ve benzeri becerilerini 6l¢ecek nitelikte sorular yoneltilmektedir (MEB, 2023). LGS’de
yer alan sorularin niteligi goz 6niine alindiginda okudugunu anlama becerisinin sinav basarisinda goérece
onem arz ettigi disiiniilebilir. Nitekim ilgili literatiirde bu diigiinceyi destekleyen arastirmalar da yer
almaktadir (Aksoy, 2017; Ceran ve Deniz, 2015; Yildiz ve digerleri, 2019). Ancak okudugunu
anlamanin sinav basarisini ne diizeyde ongérdiigli merak konusu olmaya devam etmektedir. Bu nedenle
mevcut arastirmanin hem bu merakin giderilmesine hem de ilgili literatiiriin genislemesine katki
saglayacagi diisiiniilmektedir. Ayrica ¢aligmanin boylamsal olarak yiriitiilmesi okudugunu anlama ile
sinav basarist arasinda nedensel bir iligski olusturmak ve giivenilir 6ngoriilerde bulunmak i¢in fayda
saglayacaktir (Cohen, Manion ve Morrison, 2018). Buna ek olarak tilkemizdeki &grencilerin hem
uluslararas1 (PISA, PIRLS, TIMMS) hem de ulusal merkezi siavlarda (LGS, ABIDE) diisiik diizeyde
performans sergiledikleri goriilmektedir. Dolayisiyla mevcut arastirma sonuglarinin okudugunu
anlamanin egitim-6gretim programindaki yerinin anlasilmasina ve programdaki sorunlarin giin yiiziine
¢ikmasina yardimer olacagr diisiiniilmektedir. Bu baglamda arastirma kapsaminda asagidaki sorulara
yanit aranacaktir:

1. Ortaokul besinci ve yedinci sinifa devam eden 6grencilerin okudugunu anlama becerileri
ile sekizinci sinif sonunda girdikleri LGS sinav puanlari arasinda bir iliski var midir?

2. Ortaokul besinci ve yedinci siifa devam eden 6grencilerin okudugunu anlama becerileri
sekizinci siif sonunda girdikleri LGS smav puanlarin1 yordama diizeyi nedir?

Yontem

Besinci sinifa devam eden 6grencilerin okudugunu anlama becerilerinin ayni1 grubun sekizinci
siniftaki ulusal merkezi sinav basarilar1 iizerindeki etkisini belirlemeyi amaglayan bu ¢alisma, nicel
arastirma yontemlerinden iliskisel tarama modeli ile boylamsal olarak yiiriitiilmiistiir. iki ya da daha
fazla degisken arasindaki iliski ve yordama diizeyini incelemeye olanak tanimasi (Karasar, 2014)
nedeniyle bu calismada iligkisel tarama modeli tercih edilmistir. Tarama modellerinde veriler; anlik,
gecmise doniik, kesitsel ya da boylamsal olarak toplanabilmektedir (Biiyiikoztiirk, Cokluk ve Kokli,
2018). Bu ¢alismada ayni1 ¢aligma grubunda yer alan 6grencilerin okudugunu anlama becerilerine iliskin
veriler besinci ve yedinci siniflarinin giiz ve bahar donemlerinde olmak iizere dort farkli zaman
diliminde toplanmistir. Bu bakimdan mevcut ¢aligma boylamsal arastirma niteligi tasimaktadir.

Calisma Grubu

Arastirmaya Milli Egitim Bakanligi’na bagli 6zel bir okula ait 23 farkli ilde yer alan 67 ortaokul
dahil edilmistir. 2019-2020 egitim 6gretim yilinda bu okullarda &grenim goéren Ogrencilerden
arastirmaya dahil edilme o6n kosullarini saglayanlar calismaya davet edilmistir. Arastirma igin
ogrencilerde aranan 6n kosul 6zellikler;

e Ogrencinin ana dilinin Tiirkge olmast,

e Ogrencinin fiziksel (gdrme, isitme kayb1 vb.) ve zihinsel acidan herhangi bir yetersizlik
tanis1 almamis olmasi,

e Ortaokul besinci sinifa devam ediyor olmasidir.

Yukarida belirtilen kriterlere uygun oldugu tespit edilen goniillii 6grencilerin ebeveynlerinden
onam formu alinmig ve 2029 6grenci ile arastirma siireci baglatilmistir. Ancak siirecte yasanan saglik
sorunlart (Covid-19 ve yan etkileri basta olmak {izere), devamsizlik, tasinma, okul degisikligi ve
caligmadan ¢ekilme gibi nedenlerden dolay katilime1 kaybi yasanmustir. Son durumda 17 farkli ilde yer
alan 46 ortaokulda 6grenim goren 986 6grenci aragtirmanin ¢alisma grubunu olusturmustur. Bu ¢alisma
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grubunda yer alan katilimcilar, nispeten homojen bir dagilim sergilemekle birlikte orta sosyoekonomik
diizeyde yer almaktadir. 531’1 erkek 455’1 kiz 6grencilerden olusan katilimcilarin aragtirmanin basladigi
donemki yaslari 11 ile 12 arasinda degismektedir.

Veri Toplama Aract

Bu arastirmada katilimeilarin okudugunu anlama becerileri ve alan bilgileri (LGS puanlart)
degerlendirilmistir. Bu dogrultuda arastirma kapsaminda kullanilan 6lgme araglarina iligkin bilgiler
asagidaki boliimde sunulmustur.

Okudugunu Anlama Testi: Arastirmada yer alan katilimcilarin okudugunu anlama becerileri
“Okudugunu Anlama Testi” araciligiyla belirlenmistir. Calismada her bir sinif seviyesinin (5., 6. ve 7.
simif) gliz ve bahar donemleri igin birbirinden farkli toplam alt1 adet “Okudugunu Anlama Testi”
hazirlanmigtir. 6. simnifin giiz ve bahar donemleri i¢in hazirlanan okudugunu anlama testleri Covid-19
salgini nedeniyle calismada kullanilamamistir. Aragtirmada kullanilan testlere iligskin bilgiler asagidaki
tabloda sunulmustur.

Tablo 1. Okudugunu Anlama Testlerine Iliskin Bilgiler

Testler Metin Sayisi Madde Sayisi
5. Sinif Okudugunu Anlama Testi (1. Donem) 2 10
5. Sinif Okudugunu Anlama Testi (2. Dénem) 2 10
7. Sinif Okudugunu Anlama Testi (1. Dénem) 2 10
7. Sinif Okudugunu Anlama Testi (2. Dénem) 2 10

Tablo 1’de goriilldiigii tizere her bir simif seviyesinin giiz ve bahar donemi i¢in ayri ayri
hazirlanmig olan okudugunu anlama testleri; iki metinden ve bu metinlere iliskin 10 sorudan meydana
gelmektedir. Bu testlerin gelistirilme siirecine iliskin bilgilere ise agagidaki boliimde yer verilmistir.

Okudugunu anlama testlerinin gelistirilmesine amaca uygun metinlerin ve bu metinlere doniik
okudugunu anlama sorularinin yazimiyla baglanmistir. Hazirlanan testler daha sonra gegerlik ¢alismasi
dahilinde uzman goriisiine sunulmustur. Testlerinin kapsam gegerligini belirlemek amaciyla Lawshe
(1975) tarafindan gelistirilen Lawshe tekniginden yararlanilmistir. Bu dogrultuda testlerdeki her bir
maddenin uygunlugu sekiz kisilik bir uzman grubu tarafindan degerlendirilmistir. Degerlendirme
sonuclarindan hareketle 6nce kapsam gecerlik oranlari sonrasinda ise kapsam gegerlik indeksleri
hesaplanmigtir. Gergeklestirilen islemler sonucunda 5. ve 7. sinif okudugunu anlama testlerindeki (1. de
2. donem) maddelerin kapsam gecgerlik oranlarmin 0,75-1 arasinda degistikleri gézlenmistir. 5. sinif
okudugunu anlama testlerinin (1. de 2. dénem) kapsam gecerlik indeksinin 0,90 oldugu, 7. smif
okudugunu anlama testlerinin (1. de 2. donem) kapsam gegerlik indekslerinin ise 0,975 oldugu sonucuna
ulastlmistir. Bu bulgularin timii 5. ve 7. siif okudugunu anlama testlerinin (1. de 2. donem) kapsam
gecerligini sagladigim1 gostermektedir (Ayre ve Scally, 2014). Kapsam gegerliginin saglanmasinin
ardindan testlerin madde ayirt ediciligini ve glivenirliklerini belirlemek iizere pilot uygulama
gergeklestirilmistir. Bu uygulamalar her bir test igin birbirinden farkli 600’er kisiden olusan ¢aligma
gruplariyla yiriitillmistiir. Testlerin madde ayirt ediciliklerini ortaya koymak igin madde-toplam
korelasyonu ve %27’lik alt-list grup karsilagtirmalar1 yapilmistir. Bu analizlere iliskin sonuglar tablo 2
ve tablo 3’te sunulmustur.
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Tablo 2. Madde-Toplam Puan Korelasyonlari

Madde  Madde-Toplam Puan Madde  Madde-Toplam Puan
Testler Numarasi Korelasyonu Testler Numarasi Korelasyonu
Madde 1 310 Madde 1 454
g Madde 2 399 g Madde 2 507
= _ Madde3 400 = _ Madde3 520
< g < g
z 8 Madde 4 276 s 9 Madde 4 .385
,§D R Madde5 373 B ] Madde5 458
E ? Madde 6 .380 E ? Madde 6 428
e E) Madde 7 374 S § Madde 7 561
% Madde 8 348 Ué} Madde 8 401
“ Madde 9 .387 “ Madde 9 .544
Madde 10 293 Madde 10 .400
Madde 1 503 Madde 1 547
g Madde 2 499 % Madde 2 475
g z Madde 3 546 E 2 Madde 3 495
z 2 Madde4 457 = 2 Madde4 .579
g}) &  Madde5 450 ,ozo &  Madde5 443
S = Madde6 598 2o Madde 6 529
§ E Madde 7 438 § Eg Madde 7 483
= Madde 8 565 g Madde 8 .529
7 Madde 9 614 ¢ Madde 9 476
Madde 10 251 Madde 10 .498

Tablo 2 incelendiginde okudugunu anlama testlerinde yer alan maddelere iliskin madde-toplam
korelasyonlarinin 0,251-0,614 arasinda degistigi goriilmektedir. Bu bulgu bir kisim maddenin diisiik
diizeyde (.00-.30) bir kismimnin ise orta diizeyde (.30-.70) pozitif yonlii istatistiksel agidan anlamli
madde-toplam korelasyonuna sahip oldugunu ifade etmektedir (Biiyiikoztiirk, 2006). Testlerde yer alan
maddelerin ayirt edicilik giiciinii belirlemek amaciyla bagimsiz 6rneklem t testi uygulanmistir. Analize
iliskin sonuglar tablo 3’te sunulmustur.

Tablo 3. Alt — Ust %27°lik Gruplar T-testi Sonuglart

Levene Test

Testler Gruplar n X S.S = 0 p

5. Smuf Okudugunu Anlama Ust Grup 162 885,94 15,47 128,207 0,00030,035 0,000
Testi (1. Donem) Alt Grup 162 593,12 123,11

5. Simif Okudugunu Anlama Ust Grup 162 888,71 15,99 49,981 0,00029,906 0,000
Testi (2. Dénem) Alt Grup 162 817,58 25,70

7. Smmf Okudugunu Anlama  Ust Grup 162 900,00 0,00 271,713 0,000 24.352 0,000
Testi (1. Dénem) Alt Grup 162 571,70 171,59

7. Smuif Okudugunu Anlama Ust Grup 162 899,81 1,35 326,359 0,000 26,017 0,000
Testi (2. Dénem) Alt Grup 162 845,79 26,39

Tablo 3 incelendiginde alt ve {ist gruplar arasinda istatistiksel agidan anlaml bir farklilagma
oldugu goriilmektedir. Bu bulgu okudugunu anlama testlerinde yer alan maddelerin ayirt edici oldugunu

ifade etmektedir.

Okudugunu anlama testlerinin giivenirlik diizeylerini belirlemek i¢in Cronbach Alfa, Spearman-
Brown ve Guttman Split-Half katsayilart hesaplanmustir. Elde edilen sonuglar tablo 4’te sunulmustur.
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Tablo 4. Okudugunu Anlama Testlerine iliskin Giivenirlik Degerleri

Guttman
Cronbach Spearman- .
Madde Split-
Testler Alfa Brown
Sayist Katsayis1 Katsayisi Half
Y y Katsayisi
5. Siif Okudugunu Anlama Testi (1. Dénem) 10 675 644 644
5. Siif Okudugunu Anlama Testi (2. Dénem) 10 .786 164 748
7. Stmf Okudugunu Anlama Testi (1. Dénem) 10 .788 825 824
7. Stmf Okudugunu Anlama Testi (2. Dénem) 10 .783 839 .809

Tablo 4 incelendiginde okudugunu anlama testlerinin Cronbach Alfa degerlerinin 0,675-0,788
degerleri arasinda degistigi goriillmektedir. Bu bulgu testlerin olduk¢a giivenilir oldugunu
gostermektedir. Buna ek olarak okudugunu anlama testlerinin i¢ tutarliliklar1 Sperman-Brown ve
Guttman Split-Half katsayilar1 tarafindan da ele alinmigtir. Bu bulgular da 5. simif okudugunu anlama
testlerinin yeterli diizeyde giivenilir oldugunu, 7. Simif okudugunu anlama testlerinin ise iyi diizeyde
giivenilir oldugunu gdstermektedir. Bu sonuglarin tiimii birlikte degerlendirildiginde okudugunu anlama
becerilerini 6lgmek amaciyla gelistirilen testlerden elde edilen 6lgiimlerin gegerli ve giivenilir oldugu

sOylenebilir.

LGS Sinav Puani: Tirkiye’de Liselere Gegis Sistemi (LGS) sinavi Milli Egitim Bakanligi
tarafindan smavla Ogrenci alan liselere girmek isteyen Ogrencileri yerlestirmek amaciyla
gercgeklestirilmektedir. Bu sinav yilda bir kez sekizinci sinif 6grencilerine uygulanmaktadir. LGS sinavi
sozel ve sayisal boliim olmak iizere iki ana kategoriden olugsmaktadir. S6zel boliim 20 tane Tiirkge, 10
tane T.C. Inkilap Tarihi ve Atatiirkgiiliik, 10 tane Din Kiiltiirii ve Ahlak Bilgisi ve 10 tane Yabanc1 Dil
(Ingilizce) olmak iizere toplam 50 sorudan olusmaktadir. Sayisal boliim ise 20 tane Matematik ve 20
tane Fen Bilimleri olmak iizere toplam 40 sorudan olusmaktadir. Ogrencilere sinav kapsaminda toplam
90 soru yoneltilmektedir.

Verilerin Toplanmast

Aragtirmanin veri toplama siirecine ¢aligmanin yiiriitiilebilmesi igin gerekli olan resmi kurum
izinleri ve ailelerin ¢gocuklarinin aragtirmaya katilimlarina izin verdiklerine dair yazili onamlar1 alinarak
baglanmistir. Aragtirmanin verileri ¢alismanin katilime1 kriterlerini karsilayan ve aragtirmaya gontilli
olarak katilmak isteyen 6grencilerden toplanmigtir. Arastirma siiresince aile ve ¢gocuklarinin ¢alismadan
¢ekilme haklart sakli tutulmustur.

Boylamsal olarak gercgeklestirilen arastirmada okudugunu anlama becerisine iligkin
uygulamalar katilimcilarin besinci ve yedinci sinifta olduklar1 2019-2020 ve 2021-2022 egitim 6gretim
yillarinin giiz (Aralik aymin son haftasi) ve bahar donemlerinde (Mayis ayinin son haftasi) yapilmistir.
Ogrencilerin altinc1 simifta yer aldiklar1 2020-2021 egitim 6gretim yilinda Covid-19 nedeniyle
okudugunu anlama becerisine iliskin veri toplanamamistir. Sonug olarak katilimeilar okudugunu anlama
becerisi agisindan besinci ve yedinci sinifin giiz ve bahar donemleri olmak iizere dort farkli noktada
boylamsal olarak izlenmistir. Bu dort noktada gerceklestirilen uygulama iglemleri zaman bakimindan
birbirine paralellik gostermektedir.

Uygulama 6ncesinde aragtirma dahilinde bulunan ortaokullarin bagl oldugu genel merkezdeki
yoneticiler ¢alismanin amaci, igerigi ve kriterleri noktasinda okul miidiirlerini, miidiir yardimcilarini ve
ilgili kademe Ogretmenlerini bilgilendirmistir. Her bir ortaokul bu bilgilendirme dogrultusunda
aragtirma kriterlerini karsilayan, aileleri tarafindan onay verilmis goniillii 6grencilerin listesini genel
merkeze gondermistir. Ardindan 6l¢iim uygulamasina iliskin takvimle birlikte uygulamada dikkat
edilecek husus ve kurallar genel merkez tarafindan okul miidiir ve yardimcilariyla paylasilmistir. Her
bir okul miidiirii bu dogrultuda kendi okulu igerisindeki diizenlemeleri yerine getirmistir. Olgiim
uygulamast her egitim 6gretim yilinin aralik ve mayis aylarinin son haftasinda arastirma dahilindeki tiim
ortaokullarda ayni giin ve ders saatinde es zamanli olarak gerceklestirilmistir. Uygulama, okul miidiirleri
tarafindan gorevlendirilen Ogretmenlerin gozetiminde gergeklestirilmistir. Gozetmen Ogretmenler
okudugunu anlama testi 6ncesinde uygulamanin amact ve oturum boyunca uymalar1 gereken kurallar
hakkinda 6grencilere agiklama yapmistir. Okudugunu anlama testinin uygulamasi 6grencilerin kendi
okul ve siniflari igerisinde tek oturumda 40 dakikalik bir siirede gerceklestirilmistir. Uygulama sonrasi
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her sinav gozetmeni, test sonuglarini ayni giin genel merkezin veri tabanina dijital olarak islemistir.
Veriler, kisisel verileri koruma kanununa uygun sekilde arastirmacilara ulastirilmistir. Ogrencilerin LGS
sinav sonu¢ ve puanlar ise veliler ve okul yoneticilerinin onay1 alindiktan sonra arastirmacilara
elektronik ortamda iletilmistir.

Verilerin Analizi

Aragtirmanin veri analizine katilimcilarin okudugunu anlama becerisine ve LGS sinavi
sonuclarina iliskin toplanan verilerin “Statistical Packages for the Social Sciences” SPSS programina
aktarimiyla baglanmistir. Verilerin analiz siirecine baslamadan 6nce arastirma boyunca elde edilen
verilerin belirlenen sinirlar i¢inde olup olmadigi, iginde hatalar olup olmadigi kontrol edilmistir.
Ardimndan her sinmif diizeyinin (5. ve 7. Smif) giiz ve bahar déneminde okudugunu anlama testinden alinan
puanlarin ortalamasi hesaplanmistir. Daha sonra bu puanlar {izerinden analiz islemlerine baslanmis ve
birinci asamada verilerin normal dagilimdan gelip gelmedigini incelemek igin Kolmogrov-Smirnov
normallik testi gerceklestirilmistir. Ikinci asamada dgrencilerin okudugunu anlama becerisi puanlar ile
LGS sinavi puanlar1 arasinda anlamli bir iligskinin olup olmadigini saptamak i¢in Pearson Korelasyon
Katsayist hesaplanmistir. Son asamada ise okudugunu anlama becerisinin dgrencilerin LGS sinavi
puanlarini yordayip yordamadigini tespit etmek amaciyla regresyon analizi kullanilmigtir.

Bulgular

Bu boliimde arastirmanin alt problemlerine iliskin bulgular, veri toplama araglarindan elde
edilen veriler dogrultusunda tablolar halinde sunulmustur.

Normallik Testine Iliskin Bulgular

Aragtirmadaki katilimcilardan elde edilen verilerin normal dagilim sergileyip sergilemedigini
belirlemek {izere normallik testine bagvurulmus ve sonuglar1 Tablo 5°te sunulmustur.

Tablo 5. Normallik Testine liskin Sonuglar

Kolmogorov-
Smirnova X Median Skewness Kurtosis
Statistic df p
5. Sinif Okudugunu Anlama 0,104 986 0,000 785,14 802.50 -0,933 0,592
Testi Puani '
7. Sinif Okudugunu Anlama 0,149 986 0,000 810,06 goz 5y  -1,238 1,421
Testi Puani '
LGS Sinav Puani 0,126 986 0,000 418,69 3749  -1,006 0,396

Verilerin dagilimini incelemek i¢in katilimci sayis1 50’ nin lizerinde oldugundan normal dagilim
analizlerinden Kolmogorov-Smirnov analizi yapilmistir. Gergeklestirilen analiz sonucunda okudugunu
anlama testi puanlari ile LGS siav puanlarinin normal dagilim sergilemedigi (p<0,05) tespit edilmistir.
Bu nedenle elde edilen veriler normal dagilimin diger varsayimlari olan ortalama-medyanin birbirine
yakinligi ve basiklik-carpiklik degerlerinin -1,50 ile +1,50 arasinda olmasi nedeniyle dagilimin normal
dagilimdan asir1 derecede sapmadigi tespit edilmistir (Tabachnick ve Fidell, 2013). Bu bilgiler 1s1ginda
verilerin analizi i¢in normal dagilim varsayimina dayali istatistiksel yontemler kullanilmistir.

Korelasyon Analizine Iliskin Bulgular

Aragtirmanin bagimsiz degiskeni olan okudugunu anlama testi puani ile bagimli degiskeni olan
LGS smav puani arasinda anlamli bir iligski olup olmadigini belirlemek amaciyla Pearson Korelasyon
Katsayis1 hesaplanmis ve sonuglari tablo 6’da sunulmustur.
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Tablo 6. Ogrencilerin 5. ve 7. Simf Okudugunu Anlama Testi Puanlar1 ile LGS Sinav Puanlar1 Arasindaki Tliski
Analizi Sonuglari

5. Siif Okudugunu LGS Simav
Anlama Testi Puam Puam
5. Siif Okudugunu Anlama Testi Puani r 1 ,561**
p ,000
LGS Sinav Puam r ,561** 1
p ,000
7. Simif Okudugunu LGS Sinav
Anlama Testi Puam Puan
7. Smif Okudugunu Anlama Testi Puani r 1 ,586**
p ,000
LGS Sinav Puani r ,586** 1
p ,000

Ogrencilerin besinci ve yedinci siniftaki okudugunu anlama testi puanlari ile LGS smav puanlari
arasinda anlamli bir iligki olup olmadigin1 belirlemek i¢in Pearson korelasyon kat sayisi incelenmistir.
Yapilan korelasyon analizi sonucuna gore besinci (r=0,561, p=0,000, p<0,05) ve yedinci simiftaki
okudugunu anlama testi puanlar1 ile LGS sinav puanlari arasinda istatiksel agidan pozitif yonlii orta
diizeyde anlaml bir iligki oldugu belirlenmistir (r=0,586, p=0,000, p<0,05).

Regresyon Analizine Iliskin Bulgular

Besinci ve yedinci simif okudugunu anlama testi puanlarinin LGS smnav puam {izerindeki
yordayiciligini belirlemek amaciyla basit dogrusal regresyon analizi uygulanmis ve sonuglar1 Tablo 7°de
gosterilmistir.

Tablo 7. Ogrencilerin 5. ve 7. Simf Okudugunu Anlama Testi Puanlarinin LGS Sinav Puanlar1 Uzerindeki Etkisine
Iliskin Basit Dogrusal Regresyon Analizi Sonuglar

. Standart
Degisken B Hata B t p VIF
Sabit 131662 13581 9.694 0,000
5. Smif Okudugunu 0,366 0017 0561 21276 0,000 1,000

Anlama Testi Puani
R=0,561 R?=0,314 F(1,985)= 452,683 p=0,000 Durbin Watson = 1,911
Sabit 92,030 14,468 6,361 0,000

7. Simf Okudugunmu 0,403 0018 0586 22,706 0,000 1,000
Anlama Testi Puani

R=0,586 R?=0,343 F(1,985)= 515,546 p=0,000 Durbin Watson = 2,009

Gergeklestirilen regresyon analizi sonucunda 6grencilerin besinci (R=0,561; R2=0,314; p<0,05)
ve yedinci siniftaki okudugunu anlama testi puanlarinin LGS sinav puanlarinin iizerinde orta diizeyde
anlamli bir iliski oldugu goriilmektedir (R=0,586; R2=0,343; p<0,05). Besinci simiftaki okudugunu
anlama testi puan1 LGS sinav puanindaki varyansin %31’ini agiklarken yedinci siniftaki okudugunu
anlama testi puani ise LGS smav puanindaki varyansin %34’iinii agiklamaktadir. Regresyon analizi
sonucuna goére LGS sinav puanmin besinci ve yedinci smiftaki okudugunu anlama testi puanlari
tarafindan yordanmasina iligskin regresyon esitlikleri ayr1 ayri olacak sekilde asagida verilmistir.

LGS Smav Puani= 131,662+ (0,366)* 5. Smif Okudugunu Anlama Testi Puani
LGS Simav Puani= 92,030+ (0,403)* 7. Simf Okudugunu Anlama Testi Puanm

Bu sonuglara gore 6grencilerin besinci ve yedinci simiftaki okudugunu anlama becerileri onlarin
LGS smav puanlarin1 yordayan ve agiklayan énemli bir degiskendir. Her iki bagimsiz degiskenin de
olusturulan regresyon modeline katkisi pozitif yonliidiir.
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Tartisma, Sonuc ve Oneriler

Calismanin bu boliimiinde arastirmanin genel amaci olan LGS sinav basarisindaki okudugunu
anlama becerilerinin roliinii boylamsal acidan belirlemeye doniik bulgular literatiirde yer alan ilgili
caligmalarla ayrintili olarak tartisilmustur.

Aragtirmanin  genel amaci dogrultusunda birinci asamada, besinci sinifa devam eden
ogrencilerin okudugunu anlama becerileri ile ayn1 6grenci grubunun sekizinci sinif sonunda girdikleri
LGS sinav puanlar arasinda bir iliskinin olup olmadig1 ele alinmustir. Ikinci asamada ise dgrencilerin
okudugunu anlama becerilerinin LGS sinav puanlarin1 yordama diizeyi boylamsal a¢idan incelenmistir.
Bu baglamda ayni ¢aligsma grubunda yer alan 6grencilerin okudugunu anlama becerilerine iliskin veriler
“Okudugunu Anlama Testi” araciligiyla besinci ve yedinci sinifin giiz ve bahar donemlerinde
toplanmustir. Ogrencilerin sekizinci simif sonunda girdikleri LGS simavina iliskin puanlarina ise veli ve
okul yoneticilerinin onaylar1 dogrultusunda erisilmistir. Daha sonra toplanan bu veriler iizerinden
incelemeye gidilmistir. Gergeklestirilen analizler sonucunda 6grencilerin besinci ve yedinci siniftaki
okudugunu anlama testi puanlar1 ile LGS sinav puanlar1 arasinda istatiksel agidan pozitif yonlii orta
diizeyde anlamli bir iliski oldugu tespit edilmistir. Buna ek olarak 6grencilerin LGS siav puanlarinin
%31’inin besinci siniftaki okudugunu anlama becerileri tarafindan %34’iiniin ise yedinci siniftaki
okudugunu anlama becerileri tarafindan agiklanabilecegi sonucuna ulasilmistir. Elde edilen bu bulgular
1s181nda okudugunu anlama becerisinin akademik basarinin bir gostergesi olan LGS sinav basarisi
acisindan onkosul niteligi tasidigi sOylenebilir. Ayrica LGS sinavinda 6grencilere Tiirkge, Matematik,
Fen Bilimleri gibi birgok farkli branstan soru yoneltildigi disiiniildiigiinde okudugunu anlama
becerisinin sadece Tiirkge dersinin degil diger derslerdeki akademik basari i¢in de 6nemli oldugu
anlagilmaktadir. Nitekim literatiirde yer alan bir ¢ok c¢aligmada mevcut arastirmada elde edilen
sonuglarla tutarlilik gostermektedir (Aksoy, 2017; Ceran ve Deniz, 2015; Karakus-Aktan, 2019; Kizgin
ve Bastug, 2020; Obali, 2009; Ozgelik, 2011; Yildiz ve digerleri, 2019).

Okudugunu anlama becerisi gegmiste oldugu gibi giiniimiizde de 6grenmenin basat yollarindan
biri olmaya devam etmektedir (Akyol, 2011). Ozellikle giiniimiiz toplumunda insan hayatinin giderek
artan sayidaki basili ve elektronik kaynaklardaki bilgilere bagimli hale gelmesi okudugunu anlama
becerisinin Oonemini artirmaktadir (Zeffiro ve Eden, 2000). Bu baglamda bireyin sosyal, kiiltiirel,
ekonomik alanlarin yani sira akademik alanda da basarili olmasi okudugunu anlama becerisindeki
yetkinligine baglidir. Nitekim alanyazinda yiiriitiilen bir¢ok ¢alisma da okudugunu anlama becerisi ile
akademik basar1 arasindaki iliskiyi vurgulamaktadir (Giildenoglu, 2008; Hulme ve Snowling, 2011;
Rasinski ve digerleri, 2005; Yilmaz, 2011). Okudugunu anlama becerisinin akademik basar {izerinde
etkili olmasi yazili dilin 6grenme ortaminda oynadigi rol ile agiklanabilir. Okullardaki formal egitim
caligmalarinin ¢ogunlukla yazili materyallerle yiiriitiilmesi (Doyle, 1983; Sahin, 2015) ders ayrim
gbzetmeksizin okudugunu anlama becerisinde mahir olmay1 zorunlu kilmaktadir. Ders kitaplari, defter,
dergi gibi materyaller okullardaki 6grenme kaynaklarinin biiylik bir béliimiinii olusturmaktadir. Bu tiir
basili/yazili lriinler igerisinde diinyaya iliskin bir¢ok bilgi ve kavrami barindirmaktadir. Ortaokul
diizeyindeki 6grencilerden de yazili dil araciligiyla bu bilgi ve kavramlara ulagmalar1 istenmektedir.
Bagka bir deyisle 6grenmek i¢in okuma yapmalar1 beklenmektedir (Chall, 1983). Bu baglamda ortaokul
diizeyindeki 6grencilerin okuma becerileri bakimindan bagimsiz bir okur olmasi gereklidir. Bagimsiz
bir okur olabilmek; anne, baba, akran ya da 6gretmenin herhangi bir destegine ihtiya¢ duymadan bireyin
tek basina yazili materyalden anlam ¢ikarabilmesini ifade etmektir. Bunun i¢in bireyin karsilagtigi
metinleri akict okumasi, okuduklarini analiz etmesi, analiz sonucu belirledigi kavramlar1 artalan
bilgisiyle birlestirmesi ve metnin baglamina sadik kalarak ¢ikarimda bulunmasi gereklidir. Bu beceriler
bireyin okuma siirecinde anlama ulagsmasini saglayarak okumadan zevk almalarina dolayisiyla daha
fazla yazili materyale maruz kalmalarina olanak tanimaktadir (Stanovich, 2009). Bireyin okuma
miktarinin artmasi; kelime hazinesinin genislemesine, kavram diinyasinin zenginlesmesine, 6n bilgi ve
deneyiminin gelismesini saglayarak yazili materyallerdeki bilgi ve igerigin Ogrenilmesini
kolaylastirmaktadir (Allington, 1977; Cunningham ve Stanovich, 1997; NRP, 2000; Riedel, 2007;
Stanovich, 2000). Ogrenmenin bir ¢iktis1 olan akademik basar1 bu arastirmada LGS sinav puanlari
aracihigiyla ele alinmistir. LGS smavi da okullardaki 6grenme kaynaklarinin ¢ogunda oldugu gibi
iceriginde bilgi ve kavramlarla donatilmis uzun ve detayli metinler barindirmaktadir. Dolayisiyla yazih
bir 6lgme araci olan LGS sinavinda &grencilerin 6grenmelerine iliskin istendik diizeyde performans
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sergilemelerini okudugunu anlama becerilerine baglidir. Nitekim mevcut arastirmada, ortaokul
siresince gergeklestirilmis okudugunu anlama oSlglimlerinin LGS sinav puanlarimin %31-%34 {inii
yordamasi bu diislinceyi destekler niteliktedir.

Sonug olarak arastirmada elde edilen bulgular 6grencilerin ortaokulun baslangi¢c dénemlerindeki
okudugunu anlama becerilerinin onlarin gelecekteki akademik basarilarin1 etkiledigini ortaya
koymustur. Bu durum okudugunu anlama becerisinin 6grencilerin akademik hayatlari agisindan kritik
bir beceri oldugunu dogrulamaktadir. Mevcut arastirmada ulasilan bulgulardan hareketle asagidaki
onerilerde bulunulmustur;

Bu galigmada boylamsal bir perspektifle okudugunu anlama becerisinin akademik bagarinin iigte
birini yordadig1 tespit edilmistir. Arasgtirmada akademik basarinin bir gostergesi olarak §grencilerin
Liselere Gegis Sinavindaki toplam puanlar1 incelenmistir. Gelecek calismalarda okudugunu anlama
becerisinin LGS simavi iceriginde bulunan farkli disiplinleri nasil ve ne oranda etkiledigini ayrintili bir
sekilde arastirilmasi Onerilebilir.

Mevcut aragtirma sonuglar1 6grencilerin 6grenebilmesi ve 6grendiklerini sergileyebilmesi i¢in
okudugunu anlama becerisinde yetkin olmalarinin 6nemli oldugunu vurgulamaktadir. Buradan hareketle
Ogretmenlerin, ortaokul siiresince periyodik olarak okudugunu anlama becerilerini 6lgmesi 6grenmenin
garanti altina alinmasi i¢in Onerilebilir.

Okudugunu anlamanin akademik bagaridaki roliinden hareketle 6grenmenin gerceklesebilmesi
icin dgretmenlerin okudugunu anlama becerisine doniik programlardan faydalanmalari, ders igeriklerini
anlama becerileri bakimindan zenginlestirmeleri ve gerekli durumlarda okudugunu anlama miidahale
programlarini ise kosmalar1 6nerilebilir.
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