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ABSTRACT

This study investigates the impact of a Turkish Speaking Club (TKK) model, where learners of Turkish as
a second language meet with Turkish teacher candidates, on the speaking skills and attitudes of the
learners, as well as the self-efficacy perceptions of the teacher candidates. Interviews were conducted
with both students and instructors after the TKK. Additionally, a professional self-efficacy perception test
was administered to the instructors, and a Turkish speaking anxiety test was administered to the students,
both before and after the club activities. This research employs a mixed-methods approach, using both
qualitative and quantitative data. According to the research findings, students view TKK as a valuable
opportunity for practice. They perceive the club as providing an enjoyable and informative environment.
They find the use of gamification, drama, and digital tools beneficial. The TKK not only improves the
students' Turkish language skills and confidence but also contributes to the professional development of
the teacher candidates. It reduces the speaking anxiety of learners of Turkish as a second language. The
use of this model in Turkish language teaching can lead to more successful language learning outcomes.
TKK positively affects the professional self-efficacy perceptions of the Turkish teacher candidates who
serve as instructors. The model enhances their teaching techniques and their ability to communicate with
different cultures. Additionally, it provides teacher candidates with valuable work/school experience.
Therefore, the implementation of this model is recommended in the fields of second language learning
and teacher training.
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(074

Bu aragtirmada, ikinci dil olarak Tiirkge 6grenenlerle, Tiirkge 6gretmeni adaylarimin bir araya geldigi
Tiirk¢e Konusma Kuliibii (TKK) modelinin ikinci dil dgrenenlerin konusma becerisine ve tutumuna,
Tiirkge 0gretmen adaylarmin 6zyeterlik algilarina etkisi arastirilmaktadir. Bunun icin TKK’den sonra,
ogrenci ve Ogreticilerle goriismeler yapilmistir. Ayrica TKK oncesi ve sonrasinda, 6greticilere mesleki
ozyeterlik algisi testi, 6grencilere Tiirkce konusma kaygisi testi yapilmistir. Bu aragtirma nitel ve nicel
veriler kullanan bir karma aragtirmadir. Aragtirma sonuglarina gore, dgrenciler TKK’yi pratik yapmak
icin degerli bir firsat olarak gormektedirler. TTK’nin eglenceli, bilgilendirici bir ortam sundugunu
distinmektedirler. Oyunlastirma, drama ve dijital araglarin kullanilmasini faydali bulmaktadirlar. TKK,
ogrencilerin Tiirkge dil becerilerini ve &zgilivenlerini gelistirdigi gibi 6gretmen adaylarinin mesleki
gelisimlerine de katki saglamaktadir. TKK, ikinci dil olarak Tiirk¢e 6grenenlerin konugma kaygilarini
azaltmaktadir. Bu modelin, Tiirk¢e 6gretiminde kullanilmasi, dil 6greniminde daha basarili sonuglar elde
edilmesini saglayabilir. Tiirkge Konugsma Kuliibii modeli, dgretici olarak gorev yapan Tiirkge 6gretmeni
adaylarinin mesleki ozyeterlik algisini olumlu yonde etkilemistir. Model, 6gretmen adaylarinin 6gretim
tekniklerini ve farkl kiiltiirlerle iletisim kurma becerilerini gelistirmektedir. Ayrica, 6gretmen adaylarina
ig/okul deneyimi kazandirmaktadir. Bu yiizden ikinci dil olarak Tiirk¢e dgretimi ve 0gretmen yetistirme
alanlarinda bu modelin uygulanmasi 6nerilmektedir.

Anahtar Kelimeler: Konusma, 6gretmen, 6grenci, kuliip, ikinci dil, Tirkge.
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INTRODUCTION

Language learning manifests in various forms depending on individual and social
material conditions. For an individual, language acquisition can occur naturally or through
formal learning (Krashen, 1982). From a societal perspective, learning a dominant language, a
prestige language, a minority language, or a language without a social base (Baker, 2011) can
create different conditions. Additionally, geographical, linguistic, political, legal, and other
situations can result in different contexts for language learning. Language teaching and learning
can also be distinguished in terms of internal and external processes. These conditions and
characteristics lead to various research and application areas in language teaching, such as
mother tongue education, second language education, and foreign language education (Mitchell,
Myles, & Marsden, 2013; Ellis, 1994).

The language that an individual is exposed to from birth and acquires naturally within
their close social environment is their mother tongue (Baker, 2011; Ellis, 1994; Krashen, 1982;
Mitchell et al. 2013). The goals of language education for individuals who start school with
their mother tongue are expected to be based on this situation. A second language is a language
that is not the individual's mother tongue but is used naturally and actively in daily life (Mitchell
et al. 2013; Ellis, 1994). Therefore, it can be learned both naturally and formally. This leads to
the field of second language learning/teaching. A foreign language is a language that is not
commonly spoken in the individual's society and is learned in formal, structured environments
such as schools or courses, usually for academic or professional purposes (Baker, 2011). Thus,
foreign language teaching emerges. Correspondingly, distinctions can also be made in terms of
mother tongue education, second and foreign language teaching activities, which also lead to
terminological debates. Some researchers categorize the teaching of Turkish to non-native
speakers entirely under the umbrella of Turkish as a foreign language (Durmus, 2018).
However, considering the different conditions of language learning, distinguishing between
Turkish as a foreign language and Turkish as a second language seems appropriate. The
communicative context in language teaching needs to be considered. To support this, activities
that demonstrate language skills towards specific achievements should be conducted. The
discussion method forms the basis of these activities (Riazi & Candlin, 2014). Using this
method in mother tongue education will develop both speaking skills and higher-order thinking
skills (Paul & Elder, 2006; Brookfield, 2011). In foreign language teaching, more basic
speaking activities may need to be organized due to the linguistic characteristics of the students
(Bygate, 2001; Thornbury, 2005). One of these activities, speaking or conversation clubs,
supports speaking skills in various ways. The functionality of speaking clubs in terms of
improving speaking skills (Jannah, 2021; Lia, 2020; Simbolon et al., 2023; Hijrah & Umar
2021; Octaberlina & Muslimin, 2022; Purwanti & Suriansyah, 2019), attitudes and feelings
towards learning a foreign language (Ceron & Miranda, 2023; Jahara & Abdelrady, 2021;
Khorsheed, Assaf, & Al-Dammad, 2019), cultural codes (Senbayrak & Ortagtepe, 2024) and the
opportunities they offer (Giinaydin, 2021), or motivation in this context (Schiller, 2021,
Holandyah et al., 2024) has been researched. However, while speaking clubs have been studied
in the context of foreign language teaching, there is a significant lack of studies addressing
speaking clubs in the context of second language teaching/learning. There is insufficient
research on the various dimensions of speaking clubs for teaching Turkish as a foreign and
second language (Giinaydin, 2021).

Millions of people in Tiirkiye are learning Turkish as a second language. Most of these
individuals are refugees who have sought temporary protection in Tiirkiye (Eryilmaz, 2023). It
can be said that most of this group is intensely exposed to Turkish because of living in Tiirkiye
for relatively long periods. On the other hand, a considerable number of permanent foreigners
and international students must learn Turkish as a second language without this advantage. In
Tiirkiye, school experience is an essential part of teacher training programs. Within this
framework, Turkish teacher candidates gain professional experience through teaching practice
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courses covering two terms (Yiiksek Ogretim Kurumu [YOK], 2024a). However, the limitation
of Turkish teacher candidates' teaching practices to only secondary school Turkish classes
create some constraints. While experiences related to mother tongue education can be gained in
these classes, there are no teaching practices that provide opportunities for teaching Turkish as a
second or foreign language. Despite the recent significant expansion in the field of teaching
Turkish as a foreign and second language and the presence of centres teaching Turkish as a
second language, especially TOMERs, in universities with Turkish teaching departments
(Altun, 2022; YOK, 2024b), the absence of a school experience program raises some iSsues.

Based on the problem statement and hypothesis, this study aims to determine the effects
of the TKK model, implemented with students learning Turkish as a second language and
Turkish teacher candidates, on various variables and participants' opinions. The variables are the
speaking anxiety of Turkish learners and the professional self-efficacy perceptions of Turkish
teacher candidates. The results obtained are expected to promote learning autonomy, design
extracurricular activities, foster cultural interaction and awareness, develop positive attitudes
towards Turkish, reduce Turkish speaking anxiety, and enhance professional self-efficacy
perceptions. Additionally, providing Turkish teacher candidates with experience in teaching
Turkish as a second language can address a significant gap in this area.

1.1. Speaking Club in Teaching or Learning Turkish as a Second or Foreign
Language

In Tirkiye, school experience and internship practices are conducted in cooperation
between education faculties and schools affiliated with the Turkish Ministry of National
Education (YOK, 2024c). This cooperation evidently provides mutual contributions. However,
the professional competencies of Turkish teachers are not limited to mother tongue education
alone (Yurtseven Yilmaz & Giilcigcek, 2022). Turkish teacher candidates need experience in
teaching Turkish as a second language, Turkish as a foreign language, and teaching Turkish to
bilingual individuals during their undergraduate education. Teaching speaking in Turkish as a
second language presents unique challenges (Keser, 2018). Speaking skills should be developed
through real-life experiences and various practices. In this regard, it is important for language
learners to engage in practices suitable to their daily life conditions. If opportunities for practice
are limited, alternative methods must be tried. Relying solely on classroom or course centres is
insufficient. One alternative practice in this context is speaking clubs. Speaking clubs operate by
organizing speaking activities in the target language, either among learners themselves or with
native speakers of that language (Giinaydin, 2021).

Teaching Turkish as a second language is conducted in Turkish teaching centres,
commonly known as TOMERs, within universities or in private courses in Tiirkiye (Altun,
2022). Most of the target audience in this context consists of international students who come to
Tiirkiye for university education. Regulations require international students to prove their
proficiency in Turkish (Derman, 2010). International students often have very limited
opportunities to use Turkish in natural settings before starting their Turkish courses. This
situation can particularly negatively affect the development of oral communication skills.
Research shows that learners of Turkish as a second language face many issues, most of which
are related to speaking skills (Keser, 2018). The main problems related to speaking skills are
often associated with the inability to use Turkish in its natural context (Keser, 2018; Uzdu
Yildiz & Kahhaleh, 2022). For example, many students experience anxiety about speaking
Turkish (Sallabag, 2012). Speaking, as a productive skill, requires using many different abilities
simultaneously. During speaking, it is necessary to articulate sounds correctly, speak according
to grammatical and syntactic rules, and know the contextual uses of words in addition to their
dictionary meanings. Speaking is a fundamental human skill used frequently in daily life, with
physical, cognitive, psychological, and social aspects. It plays a significant role in individuals'
socialization processes and in establishing accurate communication. Additionally, factors such
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as body language, tone of voice, context, setting, and interlocutor is also influential during
communication. Therefore, speaking is a social skill. This social aspect can create psychological
pressures on the individual. It seems inevitable that speaking a new language will create some
anxiety for the learner. Learners of Turkish, especially at basic levels, struggle with speaking
skills (Keser, 2018). In addition, learners of Turkish as a foreign and second language may
encounter specific difficulties in speaking due to differences between their native language and
Turkish. This includes phonological, structural, grammatical, or vocabulary differences
stemming from the native language. Therefore, addressing these specific difficulties will require
additional effort. Consequently, Turkish speaking practice is critical for supporting this skill.
Learning a language is a cognitive process involving internalizing the rules and vocabulary of
the target language through performance. It is also related to the affective development
concerning the learned language. For instance, reducing anxiety levels while speaking Turkish,
fostering positive feelings towards Turkish, or increasing motivation to learn Turkish can be
considered within this scope. Consequently, examining both Turkish speaking skills and
attitudes towards speaking Turkish will provide more accurate results when analysing the
speaking skills of Turkish learners.

1.2. Professional Competencies and Teaching Experience in Turkish As Second or
Foreign Language

TKK model proposed in this research brings together Turkish teacher candidates and
individuals learning Turkish as a second language. The aim is to investigate the implementation
of theoretical knowledge into practice and its impact on the professional self-efficacy
perceptions of Turkish teacher candidates.

In Tiirkiye, the first and most important step to determine the professional self-efficacy of
teachers was the establishment of the Education Competencies Commission in 1999 and the
announcement of certain competencies in 2002 (Seferoglu, 2005, pp. 708-710). Within the
framework of the Basic Education Support Project, a framework for teacher competencies was
published in 2006 (Teacher Training General Directorate [OYGM], 2006). According to this
document, teacher competencies consist of six main competency areas. These areas explain
professional competencies. Professional competencies are related to instructional techniques in
the field, understanding students' developmental characteristics, and school-family collaboration
(OGYM, 2017).

The TKK model, which allows Turkish teacher candidates to carry out activities with
learners of Turkish as a second language, can also be associated with their perceptions of
professional competence (OYGM, 201; YOK, 2024). For foreign/second language learners,
Speaking Club may be an effective method for improving speaking skills, reducing speaking
anxiety, and promoting social interaction and cultural awareness in the target language (Ceron
& Miranda, 2023; Glinaydin, 2021; Khorsheed, Assaf & Al-Dammad, 2019). So TKK will help
language learners improve their language skills through speaking practice. Such clubs offer
learners the opportunity to interact with native speakers of the target language or other students.
Ellis (2005) stated that speaking practice plays a crucial role in language learning, and that
speaking clubs provide an ideal environment for this practice. Speaking clubs help participants
reduce their anxiety about the target language. Sallabas (2012) found that speaking practice can
reduce students' anxiety levels, enabling them to speak more comfortably and fluently. Speaking
clubs will enhance cultural interaction and awareness, as they provide opportunities to meet
people from different cultures and learn about their traditions (Jannah, 2021). Activities
structured according to specific learning outcomes will encourage language learners to discuss
topics and use specific language structures. These activities may include role-playing,
discussions, debates, and group projects (Nunan, 1999; Thornbury, 2005). Regular meetings
increase learners' motivation and integrate language practice into their daily lives (Lynch,
1996). In conclusion, scientifically testing the TKK in the context of teaching/learning Turkish
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as a second language would be beneficial. Various research questions have been identified to
structure the findings in this context:

1. What are the views of Turkish learners on TKK?

2. What are the views of Turkish teacher candidates on TKK?

3. What is the impact of TKK on the speaking anxiety of Turkish learners?
4

What is the impact of TKK on the professional self-efficacy of Turkish teacher
candidates?

METHOD
2.1. Research Model

This study investigates the impact of the Turkish Speaking Club (TKK), implemented
through faculty-course collaboration, on learning Turkish as a second language. In this context,
the Second Language Turkish Speaking Anxiety (TSA) scale was applied as a pre-test before
TKK. The TSA scale was reapplied as a post-test at the end of TKK. In this way, the impact of
TKK on students' Turkish speaking anxiety was examined. The Turkish Teaching Self-Efficacy
Perception (TSP) scale was applied to Turkish teacher candidates as both a pre-test and post-
test. This examined the effect of the TKK experience on Turkish teacher candidates' perceptions
of professional self-efficacy. After TKK was completed, interviews were conducted with
instructors and students to investigate their views on TKK. Therefore, qualitative and
quantitative research approaches were carried out together in this research. Studies investigating
the impact of a certain condition, created by the researcher, on dependent variables are
experimental studies (Biiyiikoztiirk et al., 2023, pp. 208-209). In this study, the speaking club
was implemented as an experimental procedure. The study group consisted of learners of
Turkish and instructors. Testing the effect of the experimental procedure on a single group is
categorised as a weak experimental design (Reichardt, 2002; Biiyiikoztiirk et al., 2023). This
study followed the embedded experimental design, one of the mixed-method designs (Creswell,
2021; Creswell & Clark, 2018). The embedded experimental design has both qualitative and
guantitative dimensions. In this design, quantitative data is more prevalent, and qualitative data
is embedded within the quantitative data. Alternatively, qualitative data is more prevalent, and
quantitative data is embedded within the qualitative data (Creswell, 2021). In this study,
guantitative data is embedded within qualitative data. The quantitative aspect of the study was
provided by the TSA and TSP scales. The qualitative aspect consisted of data obtained through
the Student Interview Form (SIF) and Instructor Interview Form (IIF). Collecting both
qualitative and quantitative data for the research questions, and then integrating the two data
sets to obtain results, is consistent with the principles of mixed methods (Creswell, 2021, pp. 2-
8). This study applied Creswell's (2018) recommended mixed-methods procedure.

1. Defining research questions: At this stage, the aims and questions of the research are
defined. Research questions requiring both quantitative and qualitative data collection
are formulated. In this context, 2 qualitative and 2 quantitative research questions
were identified in this study.

2. Choosing a research design: A design appropriate to the structure and objectives of
the research is selected.

3. Data collection: Quantitative and qualitative data are collected.

4. Data analysis: Statistical analyses were used for quantitative data, and content
analysis was used for qualitative data in this study.

5. Interpretation and integration of data: Quantitative and qualitative findings are
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brought together and interpreted. In this study, qualitative findings were embedded
within quantitative findings (Creswell, 2018, 2021).

2.2. Implementation and Participants

Implementation TKK met face-to-face and online in November and December 2023. In
these meetings, speaking activities were conducted according to the programmes and plans
prepared by the instructor/researcher. The TKK programme covers 7 weeks and 21 sessions.
Each session lasted approximately 45 minutes. The researcher prepared and conducted the
activities and guidelines of the TKK programme. Information about the implementation process
is presented in Table 3.

Table 1
Implementation Schedule

Week Session Activity

1. Classroom 1 Meet and Chat
Classroom 2 Find someone who did this!
Online 1 Compare something

2. Classroom 3 Election game
Classroom 4 Spontaneous speaking
Online 2 Routines and habits

3. Classroom 5 Who am 1?
Classroom 6 Idioms, proverbs, and aphorisms in Turkish
Online 3 Gossip

4, Classroom 7 Command and control game
Classroom 8 Counselling
Online 4 Questions

5. Classroom 9 Family tree
Classroom 10 Special days
Online 5 Fashion and styles

6. Classroom 11 Appointments
Classroom 12 Past
Online 6 Hobbies and phobias

7. Classroom 13 Call Centre
Classroom 14 Causes and effects
Online 7 Holiday plans

Total 7 21 21

In the first 10-15 minutes of the activities, ice-breaker games were held to relax and
integrate the group. Face-to-face sessions were held on Mondays and Tuesdays each week;
online meetings were held remotely using the Zoom programme.

The study group consisted of students learning Turkish as a second language and teacher
candidates studying in the Turkish Language Teaching department. The instructor consisted of
4. year students in the Turkish Teaching program at Alanya Alaaddin Keykubat University. The
reason for selecting this group is that Turkish teacher candidates take the Teaching Turkish as a
Foreign Language in their 4. year (YOK, 2024).

Instructors were expected to act according to the guidelines of TKK activities. The
inclusion criteria for the study group were a minimum of 80% participation in TKK and
adherence to the guidelines. Accordingly, 24 Turkish teacher candidates participated in the
TKK. Twenty-two instructors who met the criteria were included in the study group.
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Table 2

Instructor Personal Information

n %
Gender Female 15 68
Male 7 32

Total 22 100

The students in the study group are those who have studied or are currently studying at
the Turkish and Foreign Languages Application and Research Centre at Alanya Alaaddin
Keykubat University (ALKU TOMER). They voluntarily participated in the TKK outside of the
course programme. A total of 37 students participated in the TKK, with 4 students who had an
attendance rate of less than 80% being excluded from the study group. Consequently, the
students in the study group totalled 33.

Table 3 presents the personal information of the students. This information pertains to
their gender, level, student status, age range, and nationalities. Those who are international
students are taking a Turkish proficiency course to start their studies at Alanya Alaaddin
University. Resident foreigners are those attending the course to improve their Turkish speaking
skills for non-academic reasons.

Table 3

Students' Personal Information

n %
Gender Female 23 69
Male 10 31
Level A2 17 51
B1 12 37
B2 4 12
Status International student 22 66
Resident foreigner 11 34
Age range 16-19 6 18
20-24 8 24
25-29 1 3
30-34 5 16
35-39 6 18
40-44 5 15
45+ 2 6
Nationality Russia 9 28
Iran 6 18
Ukraine 5 15
Kazakhstan 3 9
Uzbekistan 3 9
Azerbaijan 2 6
Togo 1 3
Syria 1 3
Nigeria 1 3
Brazil 1 3
Chile 1 3
Total 33 100
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2.3. Data Collection Tools
2.3.1. Second Language Turkish Speaking Anxiety (TSA)

Scale In their study on the validity and reliability of the Turkish form of the Speaking
Anxiety Scale for Foreign Learners of Turkish, Melanlioglu and Demir (2019) adapted and
validated Woodrow's (2006) Second Language Speaking Anxiety Scale to Turkish. The final
version of the scale consists of 30 items with five options: Never, Rarely, Sometimes, Usually,
and Always. The scale consists of items that aim to determine the anxiety experienced by those
learning Turkish as a foreign/second language in Turkish courses or when speaking Turkish.

2.3.2. Turkish Teaching Self-Efficacy Perception Scale (TSP)

This scale was developed by Cocuk et al. (2015) and its validity and reliability studies
were conducted. The scale, which aims to determine the professional self-efficacy of
prospective Turkish teachers, consists of 22 items. Each item can be rated from 0 to 100, where
0 means "I can't do it" and 100 means "I'm absolutely sure | can do it." Although the scale is not
divided into specific dimensions, it can be classified into reading education, guidance roles in
Turkish education, effective use of teaching materials, and scientific and academic
competencies.

2.3.3. Student Interview Form (SIF)

10 students from the study group were randomly selected for the interview. Interviews
lasting between 15 and 30 minutes were conducted based on a semi-structured interview form
regarding their experiences and thoughts about the TKK

2.3.4. Instructor Interview Form (11F)

10 instructors from the study group were randomly selected for the interview. Interviews
lasting between 15 and 30 minutes were conducted based on a semi-structured interview form
regarding their thoughts about TKK and their perceptions of professional self-efficacy.

2.4. Data Analysis

The qualitative data of the study were obtained from the SIF and IIF. These data were
subjected to content analysis. In content analysis, the recommendations of Miles & Huberman
(2016) were followed, which consists of three stages: data reduction, data organisation, and data
description. In the first stage, parts of the qualitative data set that were outside the research topic
and concepts were removed. In the second stage, qualitative data were coded. The MAXQDA
programme was used in this stage. The coding procedure is a synthesis of the qualitative data
analysis approaches of Miles & Huberman (2016), Creswell (2011), and Merriam (2015). In the
third stage, relationships between codes were established and various categories and themes
were identified. Each identified relationship was individually explained and interpreted. To
ensure the reliability and validity of the qualitative data analysis, both the researcher and a field
expert participated in the coding process. The agreement between the coders was calculated, and
the coding reliability value was found to be 0.89 (Miles & Huberman, 2016).

In the analysis of quantitative data, it was first checked whether the data met the
assumption of normal distribution. For this purpose, the scores obtained from the TSP and TSA
scales were subjected to the Kolmogorov-Smirnov test.

Table 4 shows the skewness and kurtosis values of the TSP pre-test and post-test scores
with the Kolmogorov-Smirnov test.
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Table 4

Kolmogorov-Smirnov Test for TSP Scale

Kolmogorov-Smirnov Skewness Kurtosis
n p
Pre-test 22 .78 -49 45
Post-test 22 44 -1.11 71

The skewness and kurtosis values of the TSA pre-test and post-test are shown in Table 5.
Table 5

Kolmogorov-Smirnov Test for TSA Scale

Kolmogorov-Smirnov Skewness Kurtosis
n P
Pre-test 33 .20 -21 1.52
Post-test 33 .88 1.00 1.69

Skewness and kurtosis values within the range of + 2 are required for normal distribution
(Mangal, 2002; Tabachnick & Fidell, 2013). Accordingly, it can be seen from Table 5 that the
TSP pre-test and post-test data are normally distributed. It can also be seen from Table 6 that the
TSA scale pre-test and post-test data are normally distributed. Therefore, it is appropriate to
apply parametric tests to these data. The t-test is used in the statistical analysis of related
measurements. This test is used to determine whether there are significant differences between
related measurements (Biiyiikoztiirk, 2018, pp. 67-70). For this reason, the t-test was used to
compare the pre-test and post-test values of the TSA and TSP. A statistical software package
was used in the analysis process.

FINDINGS
3.1. Findings related to the first research question

The views of participating students on the Turkish Speaking Club (TKK) experience were
analysed. Accordingly, some sub-themes and categories emerged around the theme of the
Turkish Speaking Club. These and their relationships can be seen in Figure 1.

Figure 1

Content Analysis of Student Opinions

Turkish Turkish Speaking

About
Speaking Club for Students e
Practice

Opportunities to practice
outside the club or cours

Turkish Recommendation

Speaking practice in the Speaking Club for Students
Turkish Speaking Club

Active and Face-to-face or Recommendations

Beneficial enjoyable online for the club
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3.1.1. Turkish Speaking Practice
This theme consists of 2 sub-themes.
3.1.1.1. Ability to Practice Outside the Club or Course

Most students believe that they have problems learning Turkish because they cannot
practice Turkish outside the course.

| only talk to sellers when I shop. | have no Turkish friends to speak Turkish outside the
class. I want to fully understand and speak Turkish (S1).

Yes, | can, but not much. I talk to my friend. We were neighbours in the same building
three years ago. First, our children became friends, and then we talked a little. That's all (S2).

| practice Turkish because I live in Turkey. | speak more with friends and at school (S3).
Speaking is very difficult for me. I only practice in classes (S4).

Currently, | have very little practice. | talk to my son, who speaks better Turkish. But
there's no one else (S5).

3.1.1.2. Speaking Practice in the TKK

Students see TKK as an opportunity to practice speaking Turkish. Especially those who
do not frequently communicate with the Turkish community want these activities to continue.

The Turkish club was very interesting and informative for me. Because | practiced here,
and the young teachers taught me nice things (S2).

Of course, it's fun! Because not everyone may have Turkish friends. But there, you can
meet other people and practice Turkish (S4).

I think it was fun because there is. R..... and his Turkish assistants. We play games, talk,
and sing with them (S8).

It was fun and interesting for me. Because | want to talk to new people, communicate
with native speakers (S10).

3.1.2. TKK
This theme consists of 4 sub-themes.
3.1.2.1. Beneficial

Many students found TKK very beneficial. Some think that the relatively professional
approach of the Turkish teacher candidates in the teaching role improved them.

The Turkish Speaking Club was very beneficial to me. But unfortunately, it didn't
continue much (S2).

Beneficial. Because my goal is to speak Turkish. Therefore, the speaking club is actually
good practice for everyone (S5).

I think it was beneficial because this is the best practice. You speak, learn, repeat, and
learn useful words (S8).

Talking to the instructors is beneficial for me. Sometimes I can't understand Turks (S9).

It is beneficial, I started to understand better (S10).
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Many students think that their Turkish speaking skills improved or gained self-confidence
after the TKK experience.

It is very good for us foreigners. We learn new words. We talk to Turkish friends. We
recognize Turkish terms (S1).

It's a good opportunity to speak Turkish and relax (S4).

The positive thing for me was playing games. Now | have more confidence (S5).
It was interesting and useful for speaking (S6).

| started to understand better (S7).

I learned nice things from the club. But this period is not enough for me. The club should
continue (S8).

3.1.2.2. Active and Fun
Students especially liked the gamified activities in TKK. They think they are fun.

I liked all the activities in the Turkish club. Especially the ones in the form of games (S1).
My favourite activity is games. Because practicing while playing is more fun (S2).

I think all the activities are very interesting and fun. That's why | love them all (S6).

| loved everything (S7).

Games, especially the word game (S8).

3.1.2.3. Face-to-Face or Online Meetings

Students mostly mentioned that they are more willing to attend the club's face-to-face
sessions.

I liked face-to-face speaking (S2).
I think both are good, but face-to-face is more beneficial (S6).
3.1.2.4. Recommendations for the Club

Students generally suggest increasing the number of sessions and keeping the club
continuously active for TKK.

I wish it continued with the same happy atmosphere as before (S1).

My suggestion is you can do the speaking club every day. We can watch movies or sing
together. | think it could be fun (S2).

I think more games should be added to a new language club because I think learning
should be fun, not boring; when it's fun, it is well remembered (S4).

Yes, | want to continue learning in the club. We can do these 4 or 5 days a week (S5).
3.1.3. About Instructors

All students have generally positive feelings and thoughts about the Turkish teacher
candidates who took on the role of instructors during the implementation process.

The teachers were good. Those who spoke calmly and patiently (S4).
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I think all the teachers did very beneficial work for foreign students. Because they teach
them to speak in a new language and do it with pleasure (S6).

All the teachers are good. Everyone is helpful (S7).
All the instructors are very good (S8).

It's very interesting that the young teachers are from different cities in Turkey, their
teaching energy is high. A happy atmosphere makes learning better (S10).

3.1.4. Recommendations to Students

Students have some recommendations for those learning Turkish as a foreign or second
language. These include frequently using Turkish media, such as reading original texts and
watching movies.

Students should read books to speak well, watch Turkish movies and series. But the most
important thing is to talk to Turkish friends (S1).

They can read books, watch movies, go to such clubs, listen to songs (S2).
I will give them a piece of advice: Don't be afraid, move forward, reach your goals (S3).
3.2.Findings related to the second research question

The opinions of the instructors regarding the TCC experience have been analysed.
Accordingly, the theme, sub-theme, and categories that emerged are presented in Figure 2.

Figure 2

Content Analysis of Instructor Opinions

Turkish Speaking
Club for Instructor

Organizational

Challenges "
Positive Negative

Attendance Experiences Experiences
Issues

Successful Areas for Professional Developrment of
Activities Improvement Development Language Skills

3.2.1. Contributions of the Speaking Club

According to the findings, the instructors believe that TKK has improved students'
language skills, especially speaking skills. They also think that this club contributes to their
professional competence.

3.2.1.1. Development of Language Skills

The Turkish Speaking Club makes significant contributions to the development of
students' language skills. It has been stated that students' speaking skills have improved, they
have gained confidence, and learned how to use the language in real life.

Improvement of students' speaking skills:
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The club made a great contribution to the improvement of students' speaking skills (T1).
| observed that their speaking skills improved (T2).

Students' speaking skills improved with regular practice (T4).

Gaining confidence:

Students' confidence increased (T2).

| observed that they gained confidence (T6).

Learning the use of the language in real life:

Turkish speaking clubs can help students learn the use of the language in real life (T1).
3.2.1.2. Professional Development

The TKK also contributes to the professional development of teacher candidates. The
aspects such as the variety of teaching methods and materials, gaining experience, and gaining
confidence stand out.

Variety of teaching methods and materials:

It provided a rich environment in terms of offering different methods and materials in
language teaching (T6).

We used various activities and methods, which improved us (T5).
Gaining experience:

I experienced how | should approach students (T2).

I learned how to communicate with students (T4).

Gaining confidence:

I think it helped us gain confidence (T7).

| felt that | gained confidence (T10).

3.2.1.3. Successful Aspects

Among the successful aspects of TTK are the game and competitive environment, various
activities and applications, and the use of digital tools and materials.

Game and competitive environment:

Games and the competitive environment attracted students' attention (T3).
Creating competition among students increased participation (T5).
Games and the competitive environment were fun (T9).

Activities and applications:

The variety of activities was sufficient (T5).

Use of digital tools and materials:

Digital tools and materials were used effectively (T7).

We used digital technology well (T9).
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3.2.1.4. Fun Aspects

The fun aspects of the club activities include hands-on activities, icebreaker activities,
and drama and role-playing activities.

Hands-on activities:

Hands-on activities were fun (T6).

Icebreaker activities:

| realized that icebreaker activities are very necessary (T6).
Icebreaker activities were fun (T7).

Drama and role-playing:

| saw that drama and role-playing activities were useful (T7).
Drama and role-playing activities were successful (T9).
3.2.2. Challenges and Suggestions

According to the findings, some problems were encountered in TKK and solutions were
offered for these.

3.2.2.1. Problems Experienced

The main problems experienced in TTK are language problems, participation problems,
and timing problems.

Language problems:

I observed that language problems created difficulties in communication (T3).
Language problems prevented students from expressing themselves fully (T5).
Participation problems:

Some students' participation was low (T7).

I think more participation should be ensured (T10).

Timing problems:

The timing of the club activities was not always suitable (T6).

I think the timing should be more flexible (T8).

3.2.2.2. Suggestions for Improvement

Suggestions to improve the TKK include increasing participation, increasing the duration
and frequency of the club, and diversifying the activities.

Increasing participation:

Participation should be increased by making the activities more attractive (T3).
Activities should be designed to increase participation (T7).

Increasing the duration and frequency of the club:

The duration and frequency of the club should be increased (T1).
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The club should be held more frequently (T5).

Diversifying activities:

Different activities should be designed to make the club more interesting (T2).
Activities should be diversified (T6).

3.3.3.Findings Related to the Third Research Question

The effect of the TKK on the speaking anxiety levels of learners of Turkish as a second
language was determined using a t-test. The findings are presented in Table 6.

Table 6
T-Test of Pretest and Post-Test Mean Scores for TSA

n X Sd t p
Pre-test 33 3.40 33 -3.50 .00
Post-test 33 2.99 .59

According to Table 6, the post-test mean score (X=2.99) is lower than the pre-test means
score (X=3.40). This indicates that the speaking anxiety of the students in the study group
generally decreased. Considering the standard deviation of the values before TKK (Sd=0.33)
and after TKK (Sd=0.59), it can be interpreted that the application increased the differentiation
in terms of Turkish speaking anxiety.

Looking at the situation from an individual perspective, it can be stated that TKK
significantly reduced the speaking anxiety of participants learning Turkish (t=2.99, p<0.05).

3.4.Findings Related to the Fourth Research Question

The t-test results showing the effect of TKK on the professional self-efficacy of Turkish
teacher candidates are presented in Table 7.

Table 7
T-Test of Pretest and Post-Test Mean Scores for The TSP

n X Sd t p
Pre-test 22 3.11 .60 2.76 .01
Post-test 22 3.49 .35

According to Table 7, the pretest mean score (X=3.11) is lower than the post-test means
score (X=3.49). This indicates that TKK generally positively changed the professional
competence perceptions of Turkish teacher candidates. The standard deviation of the pretest
values (Sd=0.57) and the standard deviation of the post-test values (Sd=0.42) show that after
TKK, the participants' self-efficacy perceptions became more homogeneous. According to the t-
test results of the pretest and post-test values, TKK has a significant positive effect on the
professional self-efficacy perceptions of Turkish teacher candidates (t=2.76, p<0.05).

DISCUSSION, CONCLUSION and RECOMMENDATIONS

1. Students face difficulties in learning Turkish due to the lack of practice opportunities
outside the course. Therefore, they view the Turkish Speaking Club (TKK) as a valuable
opportunity for practicing Turkish conversation. They believe the club provides them with a
fun and informative environment. The emotions elicited by the learning environment are
related to learning success. Research on speaking clubs shows that students have positive
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feelings toward these clubs (Ceron & Miranda, 2023, pp. 57-59).

2. Many students found TKK very useful. Students prefer attending face-to-face sessions of
TKK. They recommend increasing the number of sessions, incorporating games, and
keeping the club continuously active. Senbayrak & Hart (2024) investigated the use of the
speaking club discussion technique in teaching English as a foreign language. The research
focused on an online chat club. The results showed that the online chat club yielded
successful outcomes, but the findings of this study indicate that face-to-face speaking is still
more appealing compared to online methods.

3. All students had positive thoughts about the Turkish teacher candidates who took on the
role of instructors during the implementation process. The instructors were found to be
successful in teaching foreign students to speak in a new language. Students recommend
using authentic texts, such as reading Turkish media sources and watching films, for those
learning Turkish.

4. According to the instructors, TKK makes significant contributions to improving students'
language skills and supporting the professional development of teacher candidates.
Observations indicate noticeable progress in students' speaking skills, increased self-
confidence, and learning to use the language in real-life situations. Additionally, the club
helps teacher candidates gain experience and confidence by providing various teaching
methods and materials. Research shows that the speaking club method enhances target
language skills (Jannah, 2021; Lia, 2020; Simbolon et al., 2023; Hijrah & Umar, 2021;
Octaberlina & Muslimin, 2022) and increases self-confidence (Sheokarah & Pillay, 2021).
The results of this study support these findings.

5. Instructors find the aspects of TKK that involve gamification, creating a competitive
environment, and using digital tools beneficial. However, challenges were encountered
during TKK, such as student attendance issues, time management, and event duration, as
well as differences in student levels. Some students faced attendance problems and fell
behind as a result. Improvements are suggested for time management and event duration.
Activities should be organized to accommodate differences in student levels.

6. TKK significantly reduced the speaking anxiety levels of learners of Turkish as a second
language. This model could alleviate many problems and yield more successful results in
teaching Turkish as a foreign or second language.

7. TKK positively and significantly affected the professional self-efficacy perceptions of
instructors. According to this, TKK improves the professional competence of Turkish
teacher candidates. The first aspect is that teacher candidates gain work/school experience
in this field, which is not included in the undergraduate program. Secondly, teacher
candidates enrich their teaching techniques, communicate with different cultures, and
develop their professional competence perceptions.

International students participating in this study viewed TKK as an opportunity to learn
Turkish. According to Yiikselir (2018), one of the most important factors affecting the academic
success of such students is their proper use of Turkish. Therefore, TKK and similar models
should be applied not only to students taking Turkish courses but to all international students.

Gilinaydin (2021) addressed the purposes, functioning, activity suggestions, and outcomes
of speaking clubs in teaching Turkish based on the literature. Comparing the results of this
study with Gilinaydin's (2021) suggestions is beneficial. Glinaydin (2021) predicted that students
would feel more comfortable and find a fun environment in the club (p. 537). The results
support this. Giinaydin (2021) also thought that the speaking club would be useful in various
areas such as differentiations in writing and speaking, pronunciation errors, grammar mistakes,
and learning new words. These findings are also confirmed by the study results.
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The results validate the hypothesis of this research. The TKK model creates a win-win
situation. Collaboration in various forms between native speakers of a language and those
learning it as a second or foreign language worldwide would be beneficial. It is evident that
academic support for this will further enhance the benefits.

Specific suggestions can be made for Tiirkiye. Considering the millions of foreigners
living in Tiirkiye and those learning Turkish as a second language, the necessity of TKK and
similar models becomes clear. Such models can be extremely beneficial for the cultural and
social integration processes of foreigners living in Tirkiye. For example, a project named
PIKTES has been implemented in Tiirkiye for many years. The primary goal of this project is to
contribute to the education access and social integration of foreign children in Tiirkiye (Project
for Supporting the Integration of Syrian Children into the Turkish Education System [PIKTES],
2024). Similar models to the speaking club can be suggested within this scope.
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GENISLETILMIS OZET
Giris

Konusma kuliipleri, yabanct dil 6grenen bireylerin dil becerilerini gelistirmek amactyla
ders dist zamanlarda belirli konular {izerinde karsilikli konusma pratigi yaptiklari sosyal
topluluklardir (Gilinaydin, 2021). Bu agidan konusma kuliiplerinin, katilimcilarin ilgi ve
yetenekleri dogrultusunda kendilerini ifade edebildikleri ortamlar sunacagi, 6grenicilerin hedef
dildeki iletisim becerilerini artiracagi tahmin edilebilir. Arastima kapsaminda konusma
kuliibiine iligkin bu akademik ¢ergeveye uygun olarak Tiirkceyi ikinci dil olarak dgrenenlerle,
Tiirk¢e 6gretmen adaylarinin bir araya geldigi bir model olarak Tiirkge Konugma Kuliibii (TKK)
tasarlanmigtir.

Aragtirmanin amact, Tiirkce 6grenenler ve Tiirkce 6gretmen adaylartyla uygulanan TKK
modelinin ¢esitli degiskenler {izerindeki etkilerini belirlemek ve katilimcilarin goriislerini
toplamaktir. Odaklanilan degiskenler, Tiirk¢e Ogrenenlerin konusma kaygis1 ve Tiirkge
o0gretmen adaylarinin mesleki 6z yeterlik algilaridir. Bunun yaninda 6grenci ve Ogreticilerin
modele ve siirece iligkin goriigleri de alinmustr.

Alan yazinda konusma kuliilerinin egitimde kullanilmasina iliskin bulgular
incelendiginde, Tiirk¢e 6gretimi agisindan bu yontemin etkisinin arastirilmasinin faydali olacag:
diigtiniilebilir. Aragtirmanin hipotezi, bu modelin 6grenme 6zerkliginin gelistirilmesine, ders
dis1 etkinliklerin tasarlanmasina, kiiltiirel etkilesim ve farkindaligin artirilmasina, Tiirkceye
yonelik olumlu tutumlarin gelistirilmesine, konugma kaygisinin azaltilmasina ve mesleki 6z
yeterlik algilarinin iyilestirilmesine katki saglayacagi bigiminde belirlenmistir.

TKK modeli, Tirkge dgretmen adaylarma Tiirkgeyi ikinci dil olarak dgretme deneyimi
kazandirmak, egitimlerinde énemli bir eksikligi giderebilir. Yabanci/ikinci dil 6grenenler igin
konugma kuliipleri, 6ncelikle konugsma becerilerini gelistirmek, konusma kaygisini azaltmak ve
hedef dilde sosyal etkilesim ve kiiltiirel farkindaligi tesvik etmek igin etkili bir yontem olarak
hizmet etmektedir (Ceron & Miranda, 2023; Giinaydin, 2021; Khorsheed, Assaf & Al-Dammad,
2019). Konusma kuliibii, dil 6grenenlerin konusma becerilerini pratik yaparak gelistirmelerine
yardimct olur. Bu tiir kuliipler, dil 6grenenlere hedef dilde ana dili konusucular1 veya diger
ogrenenlerle etkilesim kurma firsati sunmaktadir.

Yontem
Arastirma Modeli

Ogrencilere ikinci Dil Olarak Tiirkce Konusma Kaygis1 Olcegi (TSA) 6n test ve son test
olarak uygulanmistir. Ogreticiler icin Tiirkge Ogretimi Oz Yeterlik Algist (TSP) &lgegi
kullanilmigtir. TKK programinin tamamlanmasinin ardindan hem 6greticler hem de 6grencilerle
TKK'ya dair goriislerini toplamak amaciyla goriismeler yapilmistir. Bu sekilde, nitel ve nicel
arastirma stirecleri birlestirilmistir. Bu ¢aligma, Creswell'in (2018) o6nerdigi karma yontem
prosediiriinii takip etmistir.

Katilimcilar ve Uygulama

Ogretici grubu, bir egitim fakiiltesinin Tiirkce dgretmenligi bolimiinde 6grenim géren 22
ogrenciden olusmustur. Ogrenci grubu ise, bir Tiirk¢e Kursunda egitim almis ya da almakta olan
bireylerden olusmustur. Bu 0Ogrenciler, kurs programlar disinda goniillii olarak TKK'ye
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katilmiglardir. Ogrenci grubu Alanya Alaaddin Keykubat Universitesi Tiirkge ve Yabanci Diller
Uygulama ve Arastirma Merkezinde [ALKU TOMER] Tiirkge 6grenmis ya da 6grenmekte olan
33 katilimcidan olusmaktadir.

Tiirk¢e Konusma Kuliibii oturumlari, Kasim ve Aralik 2023'te hem yiiz yiize hem de
cevrimi¢i olarak gerceklestirilmistir. Konugma etkinlikleri, yiiriitiicli/aragtirmaci tarafindan
hazirlanan programlar ve planlar dogrultusunda yiiriitiilmiistiir. TKK programi, yaklagik 45
dakika siiren her biri 21 oturumdan olugan 7 haftalik bir programdan olugmaktadir.

Veri Toplama Araglar

) Bu ¢alismanin verileri, I'kincz:'Dil Olarak Tiirkce Konusma Kaygisi (TSA) Olgegi, Tiirkce
Ogretimi Oz Yeterlik Algis1 (TSP) Olgegi, Ogrenci Goriisme Formu (SIF) ve Ogretici Goriigme
Formu (1IF) ile toplanmustir.

Veri Analizi

Miles & Huberman (2016) onerileri dogrultusunda, SIF ve IIF verilerine igerik analizi
uygulanmigtir. Nicel veri analizinde, verilerin normal dagilim gosterdigi saptanmig ve TSP ve
TSA olgeklerinin 6n test ve son test puanlarini karsilastirmak i¢in t-testi uygulanmistir.

Sonuclar ve Tartisma

1. Ogrenciler, ders diginda Tiirkge pratigi yapma firsatlarinin eksikligi nedeniyle Tiirkge
ogrenmekte zorluk ¢ekmektedir. Bu nedenle, Tiirkge Konusma Kuliibii’'nii (TKK) Tiirkce
konugma pratigi yapmak i¢in degerli bir firsat olarak gérmektedirler. Kuliibiin onlara eglenceli
ve bilgilendirici bir ortam sagladigim1 diisiinmektedirler. Konugma kuliipleri iizerine yapilan
arastirmalar, Ogrencilerin bu kuliiplere yonelik olumlu duygular tasidigini gostermektedir
(Ceron & Miranda, 2023, s. 57-59).

2. Birgok dgrenci TKK'y1 ¢ok faydali bulmustur. Ogrenciler, TKK'nin yiiz yiize oturumlarma
katilmay1 tercih etmektedir. Oturum sayisinin artirilmasini, oyunlarin dahil edilmesini ve
kuliibiin siirekli aktif kalmasini énermektedirler. Senbayrak & Hart (2024), ¢evrimigi sohbet
kuliibiiniin bagarili ¢iktilar verdigini gosterse de, bu ¢alismanin bulgular yiiz yiize konusmanin
¢evrimicgi yontemlere gore daha gekici oldugunu ortaya koymaktadir.

3. Programin uygulanmasi siirecinde egitmen roliinii istlenen Tiirkge Ogretmen adaylari
hakkinda tiim 6grenciler olumlu diisiinceler bildirmistir. Ogreticilerin bu modelde yeni bir dilde
konusmay1 Ogretmekte basarili olduklari goriilmiistiir. Ogrenciler, Tiirkge Ogrenenler icin
orijinal Tiirkce medya kaynaklarin1 okuyarak ve filmler izleyerek 0Ozgilin metinlerin
kullanilmasini dnermektedir.

4, Ogreticilere gore TKK, ogrencilerin dil becerilerini gelistirmeye ve 6gretmen adaylarinin
mesleki gelisimini desteklemeye dnemli katkilar saglamaktadir. Bulgular, 6grencilerin konugsma
becerilerinde gozle goriiliir bir ilerleme, artan 6zgiiven ve dili gercek hayatta kullanmay:
o0grenme gibi gelismeler oldugunu gostermektedir. Ayrica kuliip, 6gretmen adaylarinin ¢esitli
Ogretim yontemleri ve materyalleri kullanarak deneyim ve giliven kazanmalarina yardimci
olmaktadir. Arastirmalar, konugma kuliibii yonteminin hedef dil becerilerini gelistirdigini
(Jannah, 2021; Lia, 2020; Simbolon vd., 2023; Hijrah & Umar, 2021; Octaberlina & Muslimin,
2022) ve oOzgiiveni artirdigini gostermektedir (Sheokarah & Pillay, 2021). Bu g¢aligmanin
sonuglari, bu bulgular1 desteklemektedir.

5. Ogreticiler, TKK’nin oyunlastirma, rekabet ortami olusturma ve dijital araclar kullanma
yonlerini faydali bulmustur. Ancak, TKK siirecinde 6grenci katilim sorunlari, zaman yonetimi,
etkinlik siiresi ve Ogrenci seviyelerindeki farkliliklar gibi zorluklarla karsilagilmistir. Bazi
ogrenciler katilim sorunlar1 nedeniyle geri kalmistir.
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6. Nitel bulgulan desteleyecek bicimde TKK, Tiirk¢eyi ikinci dil olarak 6grenenlerin konugma
kaygis1 seviyelerini 6nemli 6lgiide azaltmistir. TKK 6ncesindeki degerlerin standart sapmasi
(Ss=0.33) ve TKK sonrasindaki standart sapmasi (Ss=0.59) dikkate alindiginda, uygulamanin
Tiirk¢e konusma kaygist acisindan farklilasmay1 artirdigr goriilmektedir. TKK Tiirkce 6grenen
katilimcilarin konusma kaygisini anlamhi diizeyde azaltmustir. (t=2.99, p<0.05). Bu model,
Tiirk¢enin yabanci ya da ikinci dil olarak ogretilmesinde bir¢ok sorunu hafifletebilir ve daha
basarili sonuclar elde edilmesini saglayabilir. Bu baglama benzer bir arastirma Yiikselir (2018)
tarafindan gergeklestirilmistir. Yikselir (2018) arastirma grubu olarak uluslararasi 6grencilere
odaklanmaktadir. Yiikselir'e (2018) gore bu 6grencilerin akademik basarisini etkileyen en
onemli faktorlerden biri Tiirk¢eyi dogru kullanmalaridir. Bu nedenle, TKK ve benzeri modeller
Tiirkge kurslarima katilan Ogrencilerle simirli kalmayarak, uluslararasi 6grencilerin Tiirkge
Ogretiminde de bir faydali model olarak uygulanmalidir. Gilinaydin (2021), literatiire dayali
olarak yabanci dil olarak Tiirkce 6gretiminde konusma kuliiplerinin amagclarini, isleyisini ele
alimis ve etkinlik Onerileri sunmustur. Gilinaydin (2021), 6grencilerin kuliipte kendilerini daha
rahat hissedeceklerini ve eglenceli bir ortam bulacaklari sonucuna varmistir (s. 537). Ayrica
konusma kuliibliniin yazma ve konusmadaki farkliliklar, telaffuz hatalari, dilbilgisi yanlislar1 ve
yeni kelimeler 6grenme gibi ¢esitli faydali oldugu bulgulanmistir.

7. TKK, ogreticilerin mesleki 6z yeterlik algilarini olumlu ve anlamh diizeyde etkilemistir
(t=2.76, p<0.05).. TKK o6ncesine kiyasla, (X=3.11) TKK sonrasinda (X=3.49) ¢ yeterlik algis1
ortalama puanlar1 artmistir. Bu durum, TKK’nin genel olarak Tiirk¢e 0gretmen adaylariin
mesleki yeterlik algilarini olumlu yénde degistirdigini gostermektedir. On test degerlerinin
standart sapmasi (Ss=0.57) ve son test degerlerinin standart sapmasi (Ss=0.42), TKK sonrasinda
katilimcilarin 6z yeterlik algilarinin daha homojen hale geldigini ortaya koymaktadir. Buna gore
TKK, Tiirk¢e 6gretmen adaylarinin mesleki yeterliklerini gelistirmektedir.

Oncelikle, TKK, 6gretici/6gretmen adaylarmin lisans programinda yer almayan bir ihtyiact
karsilamakta, bu alanda is/okul deneyimi kazandirmaktadir. ikinci olarak, 6gretmen adaylari
ogretim tekniklerini zenginlestirmekte, farkli kiiltiirlerle iletisim kurmakta ve mesleki yeterlik
algilarini gelistirmektedir.
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