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The integration of English into the education domain continues to expand
steadily. Language policies in educational institutions are shaped
according to the English requirements of respective countries. With the
recognition of English as a lingua franca, it has taken on a significant role
as the medium of instruction (EMI) in Turkish universities, with an
increasing number of programs now being offered in English. For higher
education institutions aiming to improve their rankings, establish a strong
reputation, and enhance visibility, English is a critical factor. As a result,
many opt to provide undergraduate programs in English. This study aims
to determine the attitudes of lecturers toward full EMI programs. A
qualitative research design was employed, with data gathered through
semi-structured interviews with lecturers and classroom observations.
The sample was selected using purposive sampling to ensure that
participants had substantial experience with EMI. Thematic analysis was
used to analyze the data, identifying key themes and patterns. Despite the
inherent challenges of EMI, the findings revealed that lecturers hold
positive attitudes towards EMI. Additionally, they emphasized the need
for short-term, context-specific professional development opportunities
focused on both language proficiency and pedagogical skills for EMI.
These findings offer valuable insights for improving the overall quality of
EMI and for guiding university policies to better meet the evolving needs
of EMI programs.

Introduction

English Medium Instruction (EMI) has gained momentum as a means of assisting
internationalization initiatives in the countries where English is not the primary language
(Macaro et al., 2018). Higher education institutions worldwide have paid close attention to
EMI programs due to the benefits they offer for internationalization (Kim, 2014; Kim et al.,
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2017), increased student and lecturer mobility (Ath & Ozal, 2017), and greater academic
competitiveness (Kim & Tatar, 2018), and Tiirkiye is no exception in this sense.

The decision to adopt full EMI programs in Turkish universities is most likely a result of the
acceptance of English as the lingua franca of academia (Crystal, 2003; Mauranen et al., 2010)
and the need to provide students with the language skills (Lu, 2020) required to succeed in a
world that is becoming more mobile and globally connected. Additionally, EMI tends to
increase international student enrolment, academic prestige (Tamtam et al., 2012), and
opportunities for securing international research funding. Even local students are drawn to the
universities that offer English-medium courses because of this circumstance (Turhan &
Kirkg6z, 2018). The number of undergraduate programs that offer full EMI has risen within
the past few decades. Given the fact that each country's EMI environment may vary (Dearden,
2015), EMI in Turkish higher education institutions has also been the subject of an increasing
number of research studies (Ath & Ozal, 2017; Ekog, 2020; Kirkgdz, 2009; Ozer, 2020;
Turhan & Kirkgoz, 2018; Yilmaz-Virlan & Demirbulak, 2020). However, it is an ongoing
discussion of how successfully subject content is learned (Ozer & Bayram, 2019; Selvi, 2014)
and how much EMI is internalized by professors and students (Ekog, 2020) as a result of its
implementation. As one of the stakeholders of EMI, lecturers who must adapt their
pedagogical strategies and deal with the linguistic and cultural challenges of teaching content
in a language other than their own also face certain challenges when EMI programs are
implemented (Basibek et al., 2014).

This study builds on earlier research (e.g. Aguilar, 2017; Darling, 2021; Jensen & Thegersen,
2011; Karakas, 2016; Kirkgdz, 2009; Ozer, 2020) and aims to modestly contribute to the
expanding EMI literature by investigating the lecturers' perspectives on the full EMI
programs at a prominent technical university in Tiirkiye. Through semi-structured interviews
and classroom observations, lecturers were able to share their experiences, difficulties, and
insights while also shining a light on the advantages and potential drawbacks of EMI.
Understanding the lecturers' perspective on full EMI programs can help to develop effective
solutions that address problems, encourage collaboration, and improve the educational
experience for students and lecturers equally in higher education. The key findings of this
study could apply to other EMI environments around the world and could be a useful tool for
lecturers, administrators, and educational policymakers who are interested in EMI initiatives.
It is possible to assess the effects of the immediate and larger educational environments by
recognizing the opinions and needs of lecturers within the local institutional framework. To
meet this end, within the scope of this qualitative study, we focused on the following research
questions:

(1) What are the perceptions of lecturers who teach undergraduate-level courses where
English is the medium of instruction?

(2) What are the needs of lecturers who teach undergraduate-level courses where English
is the medium of instruction?

Background to the Study
EMI Research around the world
English-medium instruction (EMI) can be defined as “the use of English (for example

sole use, partial use, code switching and so on) both by students and content teachers to
learn/teach academic subjects (other than English itself) within EMI settings regardless of
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their locale” (Akincioglu, 2024, p. 4). In recent years, there has been a proliferation of the
number of studies examining EMI particularly in Europe and the Asia-Pacific region (Lei &
Hu, 2022). For example, Cho (2012) sought the opinions of lecturers and students at a South
Korean university and found that EMI courses were found less effective than courses taught
in the Korean language, largely due to the limited foreign language proficiency of the
students. The language proficiency of students and lecturers has surfaced as one of the issues
that need to be considered, along with the difficulty of understanding the lessons delivered in
a foreign language. Dearden and Macaro (2016) examined the attitudes of 25 lecturers in
Austria, Italy, and Poland toward EMI through interviews. The study revealed that despite the
difficulties experienced by lecturers such as low language proficiency and limited awareness
of pedagogical dynamics, lecturers had generally positive view of EMI, which was motivated
mainly by internationalization and globalization efforts in higher education. Research also
shows that EMI is a useful strategy to encourage student mobility by facilitating the
internationalization of higher education (Corrales et al., 2016). On the other hand, in Perez-
Canado's (2020) study on the needs of teaching staff at a Spanish public university, it was
emphasized that teaching staff should be provided with adequate pedagogical education
support, language support, as well as academic and financial incentives.

EMI Research in Tiirkiye

Located at the crossroads of Europe and Asia, Tiirkiye serves as a prime example of
EMI phenomenon, as the prominence of English-medium programs has been on the rise in an
era dominated by internationalization. EMI has gained significant momentum in Tiirkiye in
recent years and is generally regarded as an indicator of prestige setting one university apart
from the others. Researchers have also sought to better understand the current state of EMI at
the tertiary level. For example, in their questionnaire study, Olcii and Erdz-Tuga (2013)
looked into the attitudes of Turkish lecturers towards EMI and reported that instructors who
taught both Turkish- and English-medium courses supported EMI for reasons such as easy
access to English-language resources and the role of EMI in boosting student motivation and
engagement. Bagibek et al. (2014) surveyed Turkish Engineering lecturers' attitudes toward
EMI through a questionnaire. Results indicated positive views on EMI, noting its beneficial
impact on students' academic success and future careers. However, lecturers expressed
concerns about their students' proficiency in English for succeeding in language courses.
Karakag (2016) examined Turkish EMI lecturers’ views on the use of Turkish in EMI courses.
He found that most lecturers were open to using Turkish alongside English to maximize
learning when English-language instruction proves challenging. The lecturers that supported
using English only cited reasons such as university-level EMI policies and the presence of
international students in the classroom. Turhan and Kirkgéz (2018) investigated the
perceptions of Turkish engineering students through questionnaires and focus group
interviews, and the perceptions of lecturers through interviews. Results highlighted extrinsic
motivation for EMI in relation to its perceived linguistic and academic benefits for both
groups. However, students expressed dissatisfaction with lecturers dominating classroom
interactions, while lecturers identified insufficient linguistic proficiency in students. Another
researcher, Ozer (2020) studied the views of 102 lecturers at a Turkish state university
regarding EMI via an open-ended questionnaire. Results showed overall support for EMI
lecturers but emphasized the necessity for enhanced and continuous university support to
enhance pedagogy and language proficiency for both lecturers and students.

Despite the abundant research on students’ perspectives on EMI (e.g. Athh & Ozal, 2017;
Ekog, 2020; Ozer & Bayram, 2019; Yilmaz-Virlan & Demirbulak, 2020), research focusing
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on lecturers’ perspectives is somewhat scarce in the Turkish context. Therefore, it is of utmost
importance to shed more light on the multifaceted phenomenon of EMI from the point of
views of the lecturers.

Methodology

This study utilized a qualitative research design to explore lecturers' attitudes and
experiences regarding EMI. By combining interviews and classroom observations, the
research aimed to gather in-depth insights into the teaching practices and challenges
encountered by lecturers in EMI settings.

Data collection tools

In this study, interviews and observations were used as data collection instruments.
Following both Morse's (1994) minimum requirement of six participants and Kuzel's (1992)
suggestion of between six and eight participants in qualitative research, this research includes
13 participants for interviews and observations. Having determined the standards for data
collection processes, project researchers conducted semi-structured interviews with lecturers
whose courses they also observed.

The guiding questions for the semi-structured interviews, adapted from Alhassan (2021) and
Ozer (2020), cover the subjects of lecturers’ EMI teaching background, impressions of their
own and students' experiences, pedagogical training as well as teaching background in
Turkish.

The interviews were conducted one-on-one with the lecturers, with each interview session
being scheduled in advance to ensure availability. All interviews were audio-recorded with
the participants' consent, and subsequently, the recordings were transcribed verbatim by the
researchers to ensure accuracy and reliability in the analysis of the qualitative data.

In addition to conducting interviews, observations were carried out as part of the data
collection process. In this study, we employed participant observation methodology described
by Mills (2014). Observations focused on in-class interaction including the questions
exchanged, the responses from both parties, and the strategies the lecturers use when the
content is not understood. Observed courses varied according to the day of the week, time of
day, faculty, and lecturer in order to increase the validity and reliability of the collected data.
Similar to the previous studies (Pun & Macaro 2019; Sahan et al., 2021), during the course
observations, extensive field notes were taken by the researchers as non-participant observers,
without being involved in instructional activities and processes (Ciesielska et al., 2018).

Participants

Demographic information about the lecturers (tenure-track and tenured faculty
members) who voluntarily participated in the study are given in the table below. Six out of 13
lecturers interviewed have overseas education experience. Thirteen participants' lessons were
observed with their and their department head’s consent. However, the follow-up interview
could not be conducted with one of the participants due to his busy schedule. Participants
were assigned codes such as "Lecturer A, B, C, D, E, F".
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Table 1 Demographic characteristics of the interviewed and observed lecturers

Code Departments Position Academic Interview Observation
experience
overseas
A Mechatronics Engineering Prof. Yes v v
B Chemistry Prof. Yes v v
Cc Industrial Engineering Prof. None v X
D Mathematical Engineering Assoc. Prof.  None v v
E Chemical Engineering Assoc. Prof.  None v N4
F Chemistry Assoc. Prof.  None v v
G Chemical Engineering Assist. Prof.  None v v
H Industrial Engineering Assist. Prof.  None v N4
I Control-Automation Prof. Yes v v
Engineering
J Economics Assoc. Prof.  Yes v v
K Civil Engineering Assist. Prof.  None v v
L Biomedical Engineering Assist. Prof.  Yes N4 v
M Aviation  Electrical and Assist. Prof.  Yes v v
Electronics Engineering
N Metallurgy and Materials Assoc. Prof.  None X v

Engineering

Data Analysis

Interview and observation data were analysed qualitatively. The data from the
interviews and observations were analysed using thematic analysis. The focus has been on
inductive analysis, which emerged from raw data through repeated examination and
comparison, and themes emerged as a result of this analysis (Creswell, 2007; Miles &
Huberman, 1984). The data collected through interviews and observations resulted in
transcripts, field notes, and memos. In order not to miss any details, short notes were taken,
and the data were read repeatedly. We followed the steps of thematic analysis, as set forth by
Braun and Clarke (2006) and adopted a systematic approach for processing qualitative data
through coding. First, we read and read the transcribed data and noted down initial comments
by highlighting key ideas. Afterwards, the data were systematically coded across the whole
data set. At this stage phrases that reflected specific views were used. Once the codes were
determined, they were grouped into themes. In order to validate the themes, they were
checked in terms of their agreement with codes. The final analysis involved selecting
representative and compelling extracts that reflected the research findings (Braun & Clarke,
2006). All three researchers were involved in the analysis process so that the analysis of the
coders could be compared, and they could decide together on simultaneous solutions to
determine the reliability of the coders. The following findings emerged from the data reflect
the perspectives and experiences of the participating lecturers. To illustrate the themes,
excerpts from the transcripts were used while discussing the findings.

Findings

Classroom observations aimed to capture the natural language behaviours of lecturers
and students in the EMI classroom. When the field notes taken during the observations were
analysed, eight prominent themes emerged (see Table 2). In the observed lessons, the
lecturers generally delivered the new content in English with little to no student participation.
While they asked short display questions to check students’ comprehension, they often used
Turkish to restate key points and terms and share important reminders about the course such
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as exams and assignments. The students seldom interacted with the lecturers, and Turkish
tended to be their primary choice of medium when asking questions and providing lengthy or
complex answers or explanations. The themes derived from the observations are presented
along with their frequency counts which refer to the number of participants in whose classes
the occurrence of a particular behaviour is observed.

Table 2 Themes obtained from the observations and their frequencies

Themes N
Lecturers saying, "any questions” as “are there any questions?” or “okay?” at the end of sentences in 13
English

Students answering the questions in English briefly with only terms or numbers and preferring 13
Turkish for long answers

Expressing the explanations and unfamiliar terms that the lecturer thinks as complex in Turkish after 12
English

Students asking questions in Turkish, and even waiting for the moments when the teacher walks 12
between the desks or between the lessons, as they are probably anxious to ask questions in Turkish
during the lesson

No questions from the students in English, rarely asking questions in Turkish

Using Turkish in warnings about the lesson

Almost no use of Turkish

Lecturer’s use of Turkish to make jokes

S NS, e

Through a qualitative analysis of the transcribed audio recordings of the interviews, seven
distinct codes emerged, reflecting the participants' diverse experiences and perceptions
regarding EMI. The identified codes are as follows:

(1) EMI Not Being Seen as a Challenge in Science Disciplines

(2) Strategies Used When Students Have Content Comprehension Issues

(3) Lecturers' Mixed Perceptions of their Experience with EMI

(4) Perceived Advantages of EMI

(5) Perceived Disadvantages of EMI

(6) Emphasis on Internationalization and Its Role in Improving EMI Quality
(7) Training Needs for EMI

Table 3 provides a summary of the themes that emerged from the analysis of the interviews
demonstrated by corresponding codes and their frequency counts. The number of participants
who mentioned each concept during the interviews is indicated in the table.

Table 3: Themes, codes, and frequency counts from interviews

Theme Code N
eDXiE)/srr?eenr::teviews on the EMI EMI not being seen as a challenge in science disciplines 10
Strategies used when students have content comprehension issues 13
Lecturers' mixed perceptions of their experience with EMI 11
Perceived advantages of EMI 11
Perceived disadvantages of EMI 10

Significance of
internationalization for EMI

Training needs for EMI

Emphasis on internationalization and its role in improving EMI quality 9

Training needs for EMI 8
lecturers
5
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Divergent views on the EMI experience

Lecturers commented on the experiences of students across different EMI courses
noting that EMI is not perceived as challenging in material sciences. While there are similar
findings in the literature, it is important to clarify that these observations are specific to the
lecturers in this study and cannot be generalized. In this study, as also noted in Gerber et al.'s
(2005) research, in disciplines involving mostly numerical content such as Mathematics
Engineering and Chemical Engineering, lecturers stated that the course content rendered the
process relatively easy and created no negative impact on the students' learning outcomes and
exam results:

I think that teaching in Turkish or English does not make a difference for the Department of
Mathematics and Mathematical Engineering. Since it is generally related to numbers, I think it
may be due to this. (D)

Yet, students seem to occasionally encounter challenges in courses centred around verbal
content such as the History of Chemistry:

So, some courses are more verbal, some others, like ours, are technical courses, where  our
English is a bit behind. Mathematics, physics, and science are at the forefront. (L)

Similarly, in a qualitative study of Physics students conducted by Airey and Linder (2006), it
was found that students perceived no variation in their learning experience of physics whether
it is taught in Swedish or English. Our result also aligns with the findings of Neville-Barton
and Barton (2005) who uncovered that second-language Mathematics students demonstrated
comparable levels of understanding in Mathematics similar to that of first-language students.

In this study, as in the study of Werther et al. (2014), most lecturers admitted that teaching
and learning in a foreign language can be more challenging and require more effort.
Regarding the difficulties specific to EMI context, as emphasized in the study by Shao and
Rose (2022), some lecturers stated that some students had difficulty in coping with two
challenging cognitive tasks such as learning English and content at the same time. According
to the lecturers, some students cannot learn the deeper content while they are involved in the
task of trying to understand the course content in general. As Siegel (2022) points out, with
their advanced concepts and discipline-specific jargon, the content of EMI courses can pose
comprehension difficulties even in the native language, making the learning process more
difficult when conducted in a foreign language. In our EMI course observations, it was seen
that the instructor's dominance of the course brought along various problems such as the
students being quieter and not asking many questions. However, it is difficult to generalize
and say that students' silence is limited to EMI lessons. The same problem is expressed in
Hellekjeer’s study (2010) on Norwegian students' experience of EMI.

Additionally, the lecturers stated that there is actually no distinction in grades between
students taking EMI classes and those taking departmental courses in L1, Turkish. According
to the lecturers' interviews, students' grades are not adversely affected by taking their courses
in English:

There is no difference in students' grades. In fact, the grades of students taking English may be
slightly better. The reason for this is that the placement scores of the students in the entrance
exam are higher than the students in the Turkish department. Maybe that could make a
difference. That's why they get a bit higher [scores]. (D)
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In the interviews with the lecturers, it was revealed that lecturers resorted to the use of first
language as a strategy in order to cope with the frustrations of their students triggered by EMI
courses. Most of the lecturers tended to use L1 whenever they felt the need to clarify the
disciplinary content and allowed students to use their L1 in case they want to express
themselves and ask questions. Our finding aligns with recent studies (Hong, 2021; Hong &
Basturkmen, 2020; Macaro, 2020) indicating that content teachers occasionally incorporate
students' first language (L1) during classroom interactions within EMI classes. According to
most of the lecturers, the use of first language can help students deal with complex English
conceptual knowledge in this sense:

You know, | let them ask questions in Turkish because if we speak English, they avoid asking
anything. | still teach in English as much as possible, but if I still feel incomprehensible in
those lessons that | gave in English, then | briefly explain it in Turkish. (E)

I continue to teach in English, but if a student requests, I can explain in Turkish. So, we can
say that if students do not understand, | explain and simplify it in English as much as my
ability allows. It's the same even if it's in Turkish. (K)

On the other hand, most of the interviewed lecturers emphasized that as EMI lecturers, they
should not prioritize Turkish over English, as is also noted in the literature (Tri & Moskovsky,
2021). They underlined that they tried to conduct 80-85 % of the course in English. In this
second group, consistent with prior studies (e.g. Karakas, 2016), some lecturers stated that
they used the presence of international students in their classrooms as a reason to avoid using
Turkish in general and emphasized that they supported the English-only environment policy.
Lecturers’ strategies can stem from either practical or ideological reasons as indicated in the
existing literature (Ozer, 2020).

In the interviews with lecturers, it was found that EMI has been perceived as a “mixed bag”
invoking conflicting emotions in line with the existing studies (Siegel, 2020; Tang, 2021,
Tejada-Sanchez & Molina-Naar, 2020; Volchenkova & Al-Darraji, 2022), and this appears as
a recurring theme in their responses. For some lecturers, EMI offers an opportunity to renew
themselves and stay up to date in their respective fields (Tejada-Sanchez & Molina-Naar,
2020). EMI serves as a catalyst for professional growth, motivating them to strengthen their
fluency and proficiency in English, which in turn enables them to engage with a wider range
of academic resources, research publications, and global networks (Turhan & Kirkgoz, 2018;
Tejada-Sanchez & Molina-Naar, 2020; Volchenkova & Al-Darraji, 2022). This continual
renewal and engagement with EMI can improve their teaching practice and broaden their
perspectives, ultimately benefiting both themselves and their students (Tejada-Sanchez &
Molina-Naar, 2020; Volchenkova & Al-Darraji, 2022):

Of course, more work is needed. So, you don't have any chance like going unprepared, you
have a lower chance of getting unprepared in English class. Secondly, since the student has
more difficulty in learning and understanding in English lessons, you must use the styles that
will make it easier for the student to understand during and after the lesson. (A)

However, it is important to acknowledge that for some lecturers, the experience of teaching
EMI courses can be stressful (Siegel, 2020; Tang, 2021; Volchenkova & Al-Darraji, 2022;).
Being proficient in their first language, they may feel a certain level of unease or insecurity
when it comes to expressing themselves in English (Siegel, 2020; Tang, 2021; Volchenkova
& Al-Darraji, 2022):
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I also teach in Turkish at the same time, for example, | have a course for sophomore students,
like the probability course, but generally | prefer to give a numerical lesson. I'm not saying |
won't teach the other course, but frankly, I didn't study abroad, or | don't use English when 1
leave the classroom. Of course, teaching English can be a source of stress for me. (C)

Some lecturers stated that as nonnative speakers who do not practice language outside the
classroom, they sometimes feel inadequate and insecure in terms of their foreign language,
and to overcome this, they rehearse the English they will use in the lesson before they enter
the classroom (Yuan, 2021). As they offer more EMI courses, it becomes easier, according to
the lecturers. However, it might be difficult when they first start offering EMI courses
because it requires creating slides, creating a terminology list for the students, and other tasks:

I enjoy teaching in English very much. Of course, we can express ourselves much better in
Turkish, our own language. Yes, | mean, it's easier and more comfortable. Because when we
teach in English, it sometimes gets tiring to teach and think whether I used the right word in a
sentence at the same time. | try not to make any grammatical mistakes. Other than that, I'm
enjoying it. (F)

Although EMI is a contentious issue in both Tiirkiye and overseas, it has become evident
from the lecturers’ comments that they have accepted EMI despite all its challenges. The
lecturers also listed several perceived advantages of EMI throughout the interviews. One such
advantage commonly mentioned was ease of access to English-language course materials in
comparison to Turkish language ones:

I don't have much difficulty because the resources are mostly in English, so | don't have any
difficulty. In other words, there are Turkish translations, but not every book has a Turkish
translation, so | can honestly say that it is better if it is in English, perhaps in terms of
preparing lecture notes. (M)

EMI is also viewed as an advantage as contemporary resources are mostly in English, thereby
prompting lecturers to naturally incorporate these materials into their teaching methodologies.
Similar to the results obtained from previous studies (e.g., Tri & Moskovsky, 2021; Toscu,
2021), most lecturers emphasized the role of English in maintaining effective pedagogical
practices:

The courses given in Turkish can fall behind. In other words, they lag behind in terms of
content because the professor can say that they conveyed the most up-to-date information
verbally anyway. However, in the English courses, you must constantly update the material at
hand. (A)

In line with the results of Turhan and Kirkg6z (2018) and Dearden and Macaro (2016), it was
also evident from the responses that the lecturers assigned considerable prestige to EMI
primarily because it served as an important gatekeeping mechanism for students’ future
academic studies or professional careers:

In other words, if we think of it from the point of view of students, you know that English is a
dominant language in the international arena today, it is a dominant language in science, and
most publications are in English. They may have difficulties in following the literature at the
moment, but it [EMI] may be useful for them to follow the literature and write articles if they
do a master's or a doctoral degree. (I)

In contrast, the lecturers also underlined one serious challenge of EMI: their students’
inadequate English-language proficiency for the EMI courses. This finding is also in line with
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Cho’s (2012) study of lecturers’ and students’ attitude toward EMI at a South Korean
university, as well as Dearden and Macaro’s (2016) survey of EMI attitudes of lecturers from
Austria, Italy, and Poland. Similarly, the lecturers highlighted that their students avoid asking
questions, not to mention participating in class discussions, generally due to their limited
language proficiency.

Significance of internationalization for EMI

When asked about the connection between internationalization and EMI, all the
lecturers recognized the importance of internationalization in promoting EMI, which was
consistent with the results of the existing studies (Aguilar, 2017; Jensen & Thegersen, 2011;
Rose & McKinley, 2018; Werther et al., 2014).

Regarding the acceptance of foreign students, yes, foreign students should be accepted to
programs. (G)

I think [foreign students should be admitted to the department]. | mean, the more international
it can be, the better, frankly .... | think we should establish good collaborations and good
connections with universities abroad. (1)

Yet, some lecturers questioned some of the incoming international students’ preparedness for
studying at the tertiary level and underlined the need to reconsider the selection criteria for
international students within the context of EMI. Those lecturers mentioned that international
students may face challenges due to a lack of background in science and math, which can
impact their success in a foreign academic environment. They suggested that it is essential to
evaluate additional factors for international students' admission to EMI programs in Tiirkiye.
Most lecturers, on the other hand, stated that carefully selected international students are the
driving force in the programs and are also beneficial for EMI programmes. In line with the
results of Turhan and Kirkgdz (2018) and Dearden and Macaro (2020), it can be said that
lecturers have an external motivation due to the prestige they attribute to EMI and its
contribution to internationalization. Again, as Corrales et al. (2016) reveal, lecturers have
mentioned the key role of English in student mobility programs such as Erasmus:

We have a lot of foreign students .... Maybe we need to make the admissions criteria for these
students a little stricter, | think we need to increase their quality not the number of
international students. (L)

Moreover, some of the respondents thought that the recruitment of international students
would compel lecturers and Turkish students to utilize English more frequently in line with
the reviewed literature (Ozer, 2020).

Training needs for EMI lecturers

Finally, when asked about whether they needed any EMI support, lecturers in this
study underlined the importance of contextual and generally short-term professional
development opportunities in EMI, which is in line with the findings reported in Bradford et
al. (2022). Similar to the studies of Alhassan (2021), Ozer (2020) and Perez-Canado (2020),
the lecturers in this research mostly expressed their demands for linguistic and pedagogical
support needs:

I mean, | think there should be speaking clubs.... In other words, there should be support for
speaking here .... In fact, | think it should be like this: | think that speaking support should be
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done by teachers who came from abroad, who are not Turkish again. But not just for teaching
purposes, speaking, speaking. Like that. (K)

As was also found in Shao and Rose (2022), what emerged in this study is that the lecturers in
EMI programs should not only have the necessary content knowledge and English language
skills, but also have pedagogical knowledge in order to effectively convey the content to the
students. This has important implications for professional development in EMI contexts.

Discussion

The findings of the current study, which employed qualitative data obtained from the
interviews and EMI course observations, corroborate previous research findings (Darling,
2021). As seen in the literature (Tri & Moskovsky, 2021), lecturers highlighted the
significance of accessibility to English resources as essential for keeping abreast of the
rapidly evolving academic landscape. Therefore, in line with previous research (Kim, 2014;
Kim et al., 2017), this study shows that EMI can be a powerful means of advancing
internationalization and academic competitiveness in higher education institutions. Some
lecturers also reported that teaching in another language improved their own speaking skills,
reflecting both positive and negative aspects of EMI. Notably, the majority of EMI lecturers
devoted slightly more preparation time for EMI lessons compared to their counterparts
offering Turkish-medium instruction. During the lessons, in accordance with Liu and Yuan's
(2023) study, the lecturers in this study seem to strategically utilize their experiences to offer
both linguistic support through scaffolding such as code-switching, translation, further
explanation, etc., as well as emotional support through patience and empathy for their
students. However, it is worth noting that providing this level of support may require a
considerable investment of time from the instructors both before and during the lessons.

Similar to the findings of Ol¢ii and Eréz-Tuga (2013), lecturers emphasized that it does not
matter whether students take their courses in English or Turkish, but students' willingness
plays a pivotal role in the success of EMI. However, according to the lecturers, the challenges
faced by students in EMI courses are not quite different from the difficulties they have in their
Turkish classes. Furthermore, a vast majority of lecturers expressed positive attitudes towards
EMI, asserting that it did not hinder their ability to perform as academics. From the lecturers'
perspectives, and similar to the findings of Aguilar-Pérez and Arn6-Macia (2024), our study
also highlights the significant positive impact of EMI on students' development, as it equips
students to confidently apply language skills in both academic and professional settings.
However, aligning with Turhan and Kirkgoz's (2018) research, classroom observations
revealed an overemphasis on teacher talk in EMI courses, prompting the need for a shift
towards more student-centred and interactive classroom interactions. In accordance with
Wolff's (2003) perspective, our study also emphasizes the importance of active engagement in
the learning process, a notion further supported by Harris and Strefford (2024), who highlight
that the engagement of students is critical to the successful realization of EMI, as it fosters
active learning and enhances comprehension. Effective learning goes beyond passive
reception of knowledge; it thrives when learners employ cognitive processes such as
interpretation, classification, and the integration of new knowledge with existing schemas.
Furthermore, our findings emphasize the significance of learners' interaction with lecturers
and the material through techniques like questioning, summarization, and critical analysis, as
this fosters not only deeper comprehension but also enhanced retention of new knowledge.

Aligned with Jinghui's (2023) study, English and EMI are regarded as essential resources that
significantly enhance the internationalization efforts of both practitioners and institutions. The
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presence of foreign students in EMI courses was considered a significant variable in the
teaching process, although some lecturers expressed concerns regarding these students'
linguistic and academic proficiency. Additionally, lecturers perceived teaching in English as a
symbol of respectability and viewed it as a means of contributing to their continuous
professional growth. However, amidst the positive aspects, lecturers also acknowledged that
the preparation and lecturing process for English lessons could be stress-inducing.

Conclusion

The present study delved into the realm of EMI in a state university in Tiirkiye,
offering valuable insights into EMI practices from the perspectives of lecturers. Through
classroom observations and in-depth interviews with lecturers, a broad perspective emerged
on the utilization of English as the language of education. The results demonstrated that the
lecturers have positive attitudes regarding EMI as it is considered as a pathway to a wide
array of academic and professional opportunities for both them and the students.
Nevertheless, the lecturers also mentioned how EMI could pose difficulties as a relatively
more stressful and time-consuming alternative to Turkish-medium instruction for lecturers,
which could prove even more challenging due to their students’ limited English language
proficiency. The lecturers in this study emphasized the value of contextual and short-term
professional development opportunities that are specifically designed to meet their linguistic
and pedagogical support needs for EMI. It appears that when training programs that address
the needs of lecturers are offered, there is a higher likelihood that they will be able perform
their professional role more effectively in EMI settings.

While this study sheds light on several important aspects of EMI from the lecturers'
perspectives, there are some limitations to consider. The research was conducted solely at a
state university in Tirkiye, limiting the generalizability of the findings to other higher
education institutions. Although we cannot make broad generalizations about the
implementations of EMI, we believe that the results might provide insight into EMI practices
in different settings. Additionally, the study merely focused on lecturers' viewpoints, and
incorporating students' perspectives could offer a more comprehensive understanding of EMI
experiences. Lastly, we acknowledge the lack of observations and an interview with two of
the participants due to scheduling difficulties, the contributions of whom would have enriched
our interpretation of the findings to a certain extent.

Recommendations

It is apparent from our findings that disciplinary differences should be taken into account in
future research and training programs for EMI lecturers. Our findings could also inform the
design and implementation of programs that offer pedagogical as well as English-language
support for EMI lecturers (Huang et al., 2024). Investigating effective strategies for enhancing
two-way classroom interaction and the impact of providing foreign as well as local students
with language support in EMI courses with the help of English Language Teaching experts
could also yield valuable insights (McKinley & Rose, 2022).

Informed by our findings, we propose an in-service training programme that can be employed
to meet lecturers’ needs. In light of the different training programmes at universities around
the world, which are presented in Deroey (2023), we recommend the following steps:

(1) Needs analysis: Sessions can be organised with lecturers on the importance and
requirements of EMI practices, and the difficulties they experience in their
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implementation. If necessary, lecturers can be given time to collect data from their
courses for due diligence purposes. The programme is shaped according to their
feedback.

(2) Improving the use of English as a pedagogical tool: Based on the results of the
evaluation, a language development programme can be designed and implemented,
focusing on specific areas of need. The language used to perform linguistic functions
such as asking questions, giving directions, giving feedback may be targeted so that
the lecturers can diversify their repertoire.

(3) Pedagogy and methodology: Training is offered on effective pedagogical approaches
and methods for teaching in the EMI environment, including strategies for classroom
management and techniques for effective communication with students, as well as the
use of technology and other teaching aids.

(4) Curriculum development: Sessions are organised to assist teaching staff in developing
and adapting course materials according to the needs of EMI students. This will help
to understand how to create authentic and engaging materials and how to engage
learners, how to combine activities and tasks that encourage interaction, and
participation may include providing guidance.

(5) Professional development opportunities: Instructors can be encouraged to continue
their professional development by, for instance, providing opportunities for them to
participate in workshops on EMI teaching, conferences where EMI is discussed.

(6) Mentoring and coaching: Lecturers can then be guided by a mentor to support them in
applying the strategies and techniques learned during the training programme.

(7) Evaluation: The effectiveness of EMI programmes can be assessed regularly, and
adjustments are made as necessary to ensure that it continues to meet the needs of
teaching staff and students.

Finally, it is crucial to emphasize that effective EMI training programs should align with the
institutional standards of EMI quality shaped by contextual dynamic. By taking into account
the specific sociolinguistic and historical contexts of their institutions, policymakers in higher
education should develop clear guidelines regarding the role of English as well as other
languages in the linguistic repertoire of EMI stakeholders, the desired learning outcomes of
EMI programs, and methods to ensure and enhance instructional effectiveness (Akincioglu,
2024; Ou et al., 2022). Designing EMI teacher training programs in accordance with these
guidelines can help policymakers prioritize the recommended actions outlined above.

v\""-i.i‘r,

£ ;

Participatory Educational Research (PER) ‘@‘
1.%. Ve

Acaeri

-169-



English medium instruction experiences of lecturers: Evidence from tertiary...A. Eko¢-Ozgelik, S. Kavanoz, S. Yilmaz

Acknowledgments: We would like to thank the lecturers who participated in our study.

Funding: This work has been supported by Yildiz Technical University Scientific
Research Projects Coordination Unit under project number SBA-2022-5029.

Ethics Statements: Ethics committee approval was obtained from the university ethics
committee with issue number 01/2022 on 25.01.2022.

Conflict of Interest: The authors report that there are no competing interests to declare.
Informed Consent: The participants' informed consent has been obtained.

Data availability: The data that support the findings of this study are available from the
corresponding author upon reasonable request as they contain information that could
compromise the privacy of research participants.

References

Aguilar, M. (2017). Engineering lecturers’ views on CLIL and EMI. International Journal of
Bilingual Education and Bilingualism, 20(6), 722-735.
https://doi.org/doi:10.1080/13670050.2015.1073664

Aguilar-Pérez, M. & Arno-Macia, E. (2024). Personal narratives of three EMI teachers:
construction of their identities based on their experiential development. Journal of
Multilingual and Multicultural Development.
https://doi.org/10.1080/01434632.2024.2373254

Airey, J. and Linder, C. (2006). Language and the experience of learning university physics in
Sweden. European Journal of Physics, 27(3), 553-560.
https://doi.org/10.1177/2158244021106152

Akincioglu, M. (2024). Rethinking of EMI in higher education: A critical view on its scope,
definition and quality. Language, Culture and Curriculum.
https://doi.org/10.1080/07908318.2023.2251519

Alhassan, A. (2021). Challenges and professional development needs of EMI lecturers in
Omani higher education. SAGE Open, 11 4), 1-12.
https://doi.org/10.1177/21582440211061527

Atly, 1. and Ozal, D. (2017). Does English medium instruction (EMI) make a difference on
student  motivation?.  Journal of Language Research, 1(1), 25-36.
https://doi.org/10.1080/01434632.2022.2086559

Basibek, N., Dolmaci, M., Cengiz, B. C., Biir, B., Dilek, Y. and Kara, B. (2014). Lecturers'
perceptions of English medium instruction at engineering departments of higher
education: A study on partial English medium instruction at some state universities in
Turkey. Procedia - Social and Behavioral Sciences, 116, 1819-1825.
https://doi.org/10.1016/j.sbspro.2014.01.477

Bradford, A., Park, S. and Brown, H. (2022). Professional development in English-medium
instruction: Faculty attitudes in South Korea and Japan. Journal of Multilingual and
Multicultural Development, 1-15. https://doi.org/10.1080/01434632.2022.2086559

Braun, V. and Clarke, V. (2006). Using thematic analysis in psychology. Qualitative
Research in Psychology, 3(2), 77-101. https://doi.org/10.1191/1478088706qp0630a

Cho, D. W. (2012). English-medium instruction in the university context of Korea: Tradeoff
between teaching outcomes and media-initiated university ranking. Journal of Asia
TEFL, 9(4), 135-163.

£ .m."d
£ ;
‘@E Participatory Educational Research (PER)
Qo
Acadel?*

-170-


https://doi.org/10.1177/2158244021106152
https://doi.org/10.1080/13670050.2015.1073664
https://doi.org/10.1080/01434632.2024.2373254
https://doi.org/10.1177/2158244021106152
https://doi.org/10.1177/21582440211061527
https://doi.org/10.1080/07908318.2023.2251519
https://doi.org/10.1177/21582440211061527
https://doi.org/10.1080/01434632.2022.2086559
https://doi.org/10.1080/01434632.2022.2086559
https://doi.org/10.1016/j.sbspro.2014.01.477
https://doi.org/10.1080/01434632.2022.2086559
https://doi.org/10.1191/1478088706qp063oa

Participatory Educational Research (PER), 12(1); 157-174, 1 January 2025

Ciesielska, M., Bostrom, K. W. and Ohlander, M. (2018). Observation methods. In Ciesielska
M and Jemielniak D (eds.), Qualitative research in organization studies: Volume 2
methods and possibilities (pp.33-52). Palgrave Macmillan.

Corrales, K. A., Rey, L. A. P. and Escamilla, N. S. (2016). Is EMI enough? Perceptions from
university professors and students. Latin American Journal of Content & Language
Integrated Learning, 9 (2). https://doi.org/10.5294/7094

Creswell, J. W. (2007). Qualitative inquiry and research design: Choosing among five
approaches (2nd ed.). Sage.

Crystal, D. (2003). English as a global language (2nd ed.). Cambridge University Press.
https://doi.org/10.1017/CB0O9780511486999

Darling, D. C. (2021). Language tensions and unseen languages in a multilingual university:
The perspectives of university lecturers. Journal of Multilingual and Multicultural
Development. https://doi.org/10.1080/01434632.2021.1979014

Dearden, J. (2015). English as a medium of instruction — a growing global phenomenon.
British Council.

Dearden, J. and Macaro, E. (2016). Higher education teachers’ attitudes towards English
medium instruction: A three-country comparison. Studies in Second Language
Learning and Teaching, 6(3), 455-486. https://doi.org/10.14746/ss11t.2016.6.3.5

Deroey, K. L. (2023). English medium instruction lecturer training programmes: Content,
delivery, ways forward. Journal of English for Academic Purposes,
101223. https://doi.org/10.1016/j.jeap.2023.101223

Ekog, A. (2020). English Medium Instruction (EMI) from the perspectives of students at a
technical university in Turkey. Journal of Further and Higher Education, 44(2), 231-
243. https://doi.org/10.1080/0309877X.2018.1527025

Gerber, A.S., Engelbrecht, J., Harding, A., & Rogan, J.M. (2005). The influence of second
language teaching on undergraduate mathematics performance. Mathematics
Education Research Journal, 17, 3-21. https://doi.org/10.1007/BF03217419

Harris, J. & Strefford, P. (2024): English medium instruction learners’ self-efficacy,
engagement, and satisfaction; developing a measurement instrument. Asia Pacific
Journal of Education. https://doi.org/10.1080/02188791.2024.2341991

Hellekjer, G. O. (2010). Lecture comprehension in English- medium higher education.
HERMES- Journal of Language and Communication in Business, 45, 11-34.
https://doi.org/10.7146/hjlcb.v23i45.97343

Hong, J. & Basturkmen, H. (2020). Incidental attention to academic language during content
teaching in two EMI classes in South Korean high schools. Journal of English for
Academic Purposes, 48, 100921. https://doi.org/10.1016/j.jeap.2020.100921

Hong, J. (2021). Attention to language in English-medium instruction in high school and
university settings in South Korea (Doctoral dissertation, University of Auckland).
https://researchspace.auckland.ac.nz/handle/2292/56136

Huang, Y., Lin, L., & Tsou, W. (2024). Leveraging ESP teachers’ roles: EMI university
teachers’ professional development in medical and healthcare fields. English for
Specific Purposes, 74, 103-116. https://doi.org/10.1016/j.esp.2024.01.005

Jensen, C. and Thegersen, J. (2011). Danish university lecturers’ attitudes towards English as
the medium of instruction. Ibérica, 22, 13-34.

Jinghui, S. (2023). Lost in the EMI trend: Language-related issues emerging from EMI
practice. SAGE Open, 13, 1-12. https://doi.org/10.1177/21582440231181494

Karakas, A. (2016). Turkish lecturers’ views on the place of mother tongue in the teaching of
content courses through English medium. Asian Englishes, 18(3), 242-257.
https://doi.org/10.1080/13488678.2016.1229831

d""-i.ﬁr,

£ ;

Participatory Educational Research (PER) ‘@K
1.%. Ve

Acaeri

-171-


https://doi.org/10.5294/7094
https://doi.org/10.1515/applirev-2022-0169
http://doi.org/10.1017/CBO9780511486999
https://doi.org/10.1515/applirev-2022-0169
https://doi.org/10.1080/01434632.2021.1979014
https://doi.org/10.14746/ssllt.2016.6.3.5
https://doi.org/10.1016/j.jeap.2023.101223
https://doi.org/10.1080/0309877X.2018.1527025
https://doi.org/10.1007/BF03217419
https://doi.org/10.1080/02188791.2024.2341991
https://doi.org/10.7146/hjlcb.v23i45.97343
https://doi.org/10.1016/j.jeap.2020.100921
https://researchspace.auckland.ac.nz/handle/2292/56136
https://doi.org/10.1515/applirev-2022-0169
http://10.0.3.248/j.esp.2024.01.005
https://doi.org/10.1177/21582440231181494
https://doi.org/10.1080/13488678.2016.1229831

English medium instruction experiences of lecturers: Evidence from tertiary...A. Eko¢-Ozgelik, S. Kavanoz, S. Yilmaz

Kirkgdz, Y. (2009). Students’ and lecturers’ perceptions of the effectiveness of foreign
language instruction in an English-medium university in Turkey. Teaching in Higher
Education, 14(1), 81-93. https://doi.org/10.1080/13562510802602640

Kim, E. G. (2014). Korean engineering professors’ views on English language education in
relation to English-medium instruction. The Journal of Asia TEFL, 11 (2), 1-34.

Kim, E. G., Kweon, S., & Kim, J. (2017). Korean engineering students’ perceptions of
English-medium instruction (EMI) and L1 use in EMI classes. Journal of Multilingual
and Multicultural Development, 38 (2), 130 -145.
https://doi.org/10.1080/01434632.2016.1177061

Kim, J., & Tatar, B. (2018). A case study of international instructors’ experiences of English-
medium instruction policy in a Korean university. Current issues in language
planning, 19(4), 401- 415. https://doi.org/10.1080/14664208.2018.1468958

Kuzel, A. (1992). Sampling in qualitative inquiry. In Crabtree B and Miller W (eds.), Doing
qualitative research (pp.31-44). Sage.

Lei, J. & Hu, G. (2022). Research on English-medium instruction in the Asia Pacific: Trends,
foci, challenges, and strategies. In W. O. Lee, P. Brown, A. L. Goodwin and A. Green
(Eds.), International handbook on education development in Asia-Pacific. Springer.

Liu, S., & Yuan, R. (2023). “Part of me is teaching English”: Probing the language-related
teaching practices of an English-medium instruction (EMI) teacher. Applied
Linguistics Review. https://doi.org/10.1515/applirev-2022-0169

Lu, Y. H. (2020). A case study of EMI teachers’ professional development: The impact of
interdisciplinary teacher collaboration. RELC Journal.
https://doi.org/10.1177/0033688220950888

Macaro, E., Tian, L., & Chu, L. (2020). First and second language use in English medium
instruction  contexts.  Language Teaching Research, 24(3), 382-402.
https://doi.org/10.1177/136216881878323

Macaro, E., Curle, S., Pun, J., An, J. and Dearden, J. (2018). A systematic review of English
medium instruction in higher education. Language Teaching, 51(1), 36-76.
https://doi.org/10.1017/S0261444817000350

Mauranen, A., Hynninen, N., & Ranta, E. (2010). English as an academic lingua franca: The
ELFA  project.  English  for  Specific  Purposes, 29(3), 183-190.
https://doi.org/10.1016/j.esp.2009.10.001.

McKinley, J., & Rose, H. (2022). English language teaching and English-medium instruction:
Putting research into practice. Journal of English-Medium Instruction, 1(1), 85-104.
https://doi.org/10.1075/jemi.21026.mck

Miles, M. B. & Huberman, A. M. (1984). Drawing valid meaning from qualitative data:
Toward a  shared craft. Educational Researcher, 13, 20-30.
https://doi.org/10.3102/0013189X013005020

Mills G. E. (2014). Action research: A guide for the teacher researcher (5th ed). Merrill
Prentice-Hall.

Morse, J. (1994). Designing funded qualitative research. In N. Denzin and Y. Lincoln (eds.),
Handbook for qualitative research (pp.220-235). Sage.

Neville-Barton, P. & Barton, B. (2005). The relationship between English language and
mathematics learning for nonnative speakers (Wellington, New Zealand: Teaching
and Learning Research Initiative) retrieved 21 August 2023, from
http://www.tlri.org.nz/pdfs/13909.pdf

Ou, A. W., Hult, F. M., & Gu, M. M. (2022). Language policy and planning for English-
medium instruction in higher education. Journal of English-Medium Instruction, 1(1),
7-28. https://doi.org/10.1075/jemi.21021.0u

Participatory Educational Research (PER)

-172-


https://doi.org/10.1515/applirev-2022-0169
https://doi.org/10.1080/13562510802602640
https://doi.org/10.1515/applirev-2022-0169
https://doi.org/10.1080/01434632.2016.1177061
https://doi.org/10.1075/jemi.21026.mck
https://doi.org/10.1080/14664208.2018.1468958
https://doi.org/10.1515/applirev-2022-0169
https://doi.org/10.1515/applirev-2022-0169
https://doi.org/10.1177/0033688220950888
https://doi.org/10.1177/136216881878323
https://doi.org/10.1017/S0261444817000350
https://doi.org/10.1075/jemi.21026.mck
https://doi.org/10.1016/j.esp.2009.10.001
https://doi.org/10.1075/jemi.21026.mck
https://doi.org/10.1075/jemi.21026.mck
https://doi.org/10.3102/0013189X013005020
http://www.tlri.org.nz/pdfs/13909.pdf
https://doi.org/10.1075/jemi.21021.ou

Participatory Educational Research (PER), 12(1); 157-174, 1 January 2025

Ozer, O. (2020). Lecturers’ experiences with English-medium instruction in a state university
in Turkey: Practices and challenges. Issues in Educational Research, 30(2), 612-634.

Ozer, O. & Bayram, N. (2019). Students’ experiences of English- medium courses at tertiary
level: A case in Turkey. International Online Journal of Educational Sciences, 11(1),
61-70. https://doi.org/10.15345/i0jes.2019.01.005

Ol¢ii, Z. and Eréz-Tuga, B. E. (2013). Attitudes of university faculty towards English medium
instruction in Turkey. Cankaya University Journal of Humanities and Social Sciences,
10 (2), 185-200.

Perez Cafiado, M. L. (2020). Addressing the research gap in teacher training for EMI: An
evidence-based teacher education proposal in monolingual contexts. Journal of
English for Academic Purposes, 48 (100927).
https://doi.org/10.1016/j.jeap.2020.100927

Pun, J. and Macaro, E. (2019) The effect of first and second language use on question types in
English medium instruction science classrooms in Hong Kong. International Journal
of Bilingual Education and Bilingualism, 22 (), 64-77.
https://doi.org/10.1080/13670050.2018.1510368

Rose, H. and McKinley, J. (2018). Japan’s English-medium instruction initiatives and the
globalization of higher education. Higher Education, 75(1), 111-129.
https://doi.org/10.1007/s10734-017-0125-1

Sahan, K., Rose, H. and Macaro, E. (2021). Models of EMI pedagogies: At the interface of
language use and interaction. System, 101.
https://doi.org/10.1016/j.system.2021.102616

Selvi, A. F. (2014). The medium-of-instruction debate in Turkey: Oscillating between
national ideas and bilingual ideals. Current Issues in Language Planning, 15 (2), 133-
152. https://doi.org/10.1080/14664208.2014.898357

Shao, L. and Rose, H. (2022). Teachers’ experiences of English-medium instruction in higher
education: A cross case investigation of China, Japan and the Netherlands. Journal of
Multilingual and Multicultural Development.
https://doi.org/10.1080/01434632.2022.2073358

Siegel, J. (2020). Comprehension in English medium instruction (EMI) lecturers: On the
impact of lecturer L2 English use. CercleS, 10 (1), 73-91.
https://doi.org/10.1515/cercles-2020-2005.

Tamtam, A., Gallagher, F., Olabi, A. G. and Naher, S. (2012). A Comparative study of the
implementation of EMI in Europe, Asia and Africa. Procedia - Social and Behavioral
Sciences, 47, 1417-1425. https://doi.org/10.1016/j.sbspro.2012.06.836

Tang, K. N. (2021). Challenges and importance of teaching English as a medium of
instruction in Thailand International College. English as an International Language,
15 (2), 97-118.

Tejada-Sanchez, 1. and Molina-Naar, M. (2020). English medium instruction and the
internationalization of higher education in Latin America: A case study from a
Colombian university. Latin American Journal of Content & Language Integrated
Learning, 13(2), 339-367. https://doi.org/10.5294/1aclil.2020.13.2.8

Toscu, S. (2021). English as a medium of instruction: From academic staff’s perspective.
Bolu Abant Izzet Baysal University Journal of Faculty of Education, 21(4), 1230-
1244, https://doi.org/10.17240/aibuefd.2021..-577202

Tri, D. and Moskovsky, C. (2021). Language use in English-medium instruction programs in
Vietnamese higher education: From policy to practice. Asian Englishes.
https://doi.org/10.1080/13488678.2021.1891513

d""-i.ﬁr,

£ ;

Participatory Educational Research (PER) ‘@K
1.%. Ve

Acaeri

-173-


https://doi.org/10.1075/jemi.21021.ou
https://doi.org/10.15345/iojes.2019.01.005
https://doi.org/10.1075/jemi.21021.ou
https://doi.org/10.1016/j.jeap.2020.100927
https://doi.org/10.1075/jemi.21021.ou
https://doi.org/10.1080/13670050.2018.1510368
https://doi.org/10.1075/jemi.21021.ou
https://doi.org/10.1007/s10734-017-0125-1
https://doi.org/10.1075/jemi.21021.ou
https://doi.org/10.1016/j.system.2021.102616
https://doi.org/10.1075/jemi.21021.ou
https://doi.org/10.1080/14664208.2014.898357
https://doi.org/10.1075/jemi.21021.ou
https://doi.org/10.1080/01434632.2022.2073358
https://doi.org/10.1075/jemi.21021.ou
https://doi.org/10.1075/jemi.21021.ou
https://doi.org/10.1016/j.sbspro.2012.06.836
https://doi.org/10.5294/laclil.2020.13.2.8
https://doi.org/10.1075/jemi.21021.ou
https://dx.doi.org/10.17240/aibuefd.2021..-577202
https://doi.org/10.1075/jemi.21021.ou
https://doi.org/10.1080/13488678.2021.1891513

English medium instruction experiences of lecturers: Evidence from tertiary...A. Eko¢-Ozgelik, S. Kavanoz, S. Yilmaz

Turhan, B. and Kirkgéz, Y. (2018). Motivation of engineering students and lecturers toward
English medium instruction in Turkey. Journal of Language and Linguistic Studies,
14(1), 261-277.

Volchenkova, K. N. and Al-Darraji, H. M. A. (2022). English medium instruction:
Classification of international students’ challenges. Bulletin of the South Ural State
University. Educational Sciences, 14(1), 65-75.
https://doi.org/10.5294/10.14529/ped220107

Werther, C., Denver, L., Jensen, C. and Mees, I. M. (2014). Using English as a medium of
instruction at university level in Denmark: The lecturer's perspective. Journal of
Multilingual and Multicultural Development, 35(5), 443-462.
https://doi.org/10.1080/01434632.2013.868901

Wolff, D. (2003). Integrating language and content in the language classroom: Are transfer of
knowledge and of language ensured?. ASp. la revue du GERAS (41-42), 35-46.
https://doi.org/10.4000/asp.1154

Yilmaz-Virlan, A. and Demirbulak, D. (2020). EMI or TMI? A study on the effect of English
medium instruction on students’ success and motivation. International Journal of
Academic Research in Education, 6 (1), 76-85. https://doi.org/10.17985/ijare.836119

v‘illl-i.\,‘
@E Participatory Educational Research (PER)

-174-


https://doi.org/10.1075/jemi.21021.ou
https://doi.org/10.1080/01434632.2013.868901
https://doi.org/10.4000/asp.1154
https://doi.org/10.1075/jemi.21021.ou
https://doi.org/10.17985/ijare.836119

