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In addition to stakeholders’ views, the low number of students identified for science and art
centers denotes certain issues in gifted education. This article examines the education of
gifted students for science and art centers using a case study design. The data were collected
using the document analysis and analyzed using thematic analysis. The current situation
was evaluated based on legal documents and practices. Subsequently, the focus was on
correct practices, areas requiring revision, and suggestions for improvement. Positive
aspects of the current system include a definition that reflects a multiple-ability approach,
the provision of over 40 education programs, and a multi-stage identification process.
However, limitations include the definition of giftedness not covering all areas,
inconsistencies between the scope of education and identification, limited number of
identification areas, lack of identification after third grade, absence of alternative
nomination and assessment options, and the use of a limited number of scales. The
following recommendations emerged: The definition should emphasize all areas of
giftedness and include a clear criterion. Education programs should be organized to cover
multiple areas of giftedness. Additionally, identification should address all areas, the age
restriction should be removed, alternative identification options should be included, and a
multi-criteria identification process should be implemented.
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Paydas goriisleri ve bilim ve sanat merkezleri (BILSEM) icin tar alan Ogrenci sayisindaki
azlik, ozel yeteneklilerin egitiminde bazi smirhiliklarin oldugunu isaret etmektedir. Bu
makalede, nitel desenlerden durum galismasi kullanilarak &zel yetenek tanimi, sunulan
egitimlerin kapsami ve tanilama baglaminda 6zel yetenekli grencilere BILSEM'lerde
sunulan egitim incelenmistir. Veriler, dokiiman analiziyle toplanmis ve tematik analiz ile
analiz edilmistir. Giincel resmi belgelerdeki igerik ve yapilan uygulamalar dogrultusunda
mevcut durum kritik edilmistir. Ardindan var olan dogru uygulamalara, revize edilmesi
gereken alanlara ve iyilestirme Onerilerine odaklanilmistir. Mevcut sistemin olumlu yanlar:
arasinda coklu yetenek yaklagimini yansitan &zel yetenek tanimimin olmasi, BILSEM’de
40'tan fazla egitimin sunulmasi ve tamlamada ¢ok asamali bir siirecin yiiriitiilmesi
bulunmaktadir. Simirhiliklar arasinda ozel yetenekli 6grenci tamimminin tiim yetenek
alanlarini kapsamamasi, egitim alanlarimin kapsamu ile tanillamanin uyumsuzlugu, tamilama
yapilan alan sayisinin stnirliligs, tigiineii siniftan sonra tanilama yapilmamasi, alternatif aday
gosterme ve tarama segeneklerinin olmamasi ve sinirl sayida ol¢lim araci kullanilmasi
bulunmaktadir. Su éneriler 6n plana gikmugtir: Ozel yetenekli dgrenci tanimy, tiim yetenek
alanlarini vurgulamali ve net bir kriter icermelidir. BILSEM'lerde sunulan egitimler, birden
fazla yetenek alanini kapsayacak sekilde diizenlenmelidir. Ayrica tarulama tiim yetenek
alanlarina yonelik olmali, tanilamadaki yas kisitlamasi kaldirilmali, tanilama siireglerine
alternatif secenekler dahil edilmeli, Sl¢lim araglar1 ve teknigi sayisi artirilmali ve ortalama
ilkesine dayanan ¢ok kriterli bir tanilama stiireci uygulanmalidir.
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1. Giris

Ozel yetenekli 6grenciler, bir iilkenin bilim, kiiltiir, sanat ve
spor gibi alanlarda ilerlemesinde 6nemli rol oynarlar. Bu
gerekceyle bircok iilkede 0Ozel yetenekli Ogrencilerin
egitimleri icin politikalar gelistirilmektedir (Rutigliano ve
Quarshie, 2021). Tiirkiye’deki yasal diizenlemeler ve
uygulamalar, bu O6grencilerin egitiminin {ilkemizde de
onemsendigini gostermektedir (Milli Egitim Bakanligi
[MEB], 2018, 2024a).

Tiirkiye’deki
kurumlarinda sunulan hizmetler, genel egitim simiflari
disinda ti¢ farkli ortamda saglanmaktadir. Bunlar destek
egitim odalari, Arastirma, Gelistirme, Egitim ve Uygulama
Merkezi (ARGEM) okulu ve bilim ve sanat merkezleridir
(BILSEM). Bu ortamlarda egitim gormek icin dgrencilere
MEB tarafindan 6zel yetenek tanis1 konmasi gerekmektedir
(MEB, 2018).

Ozel  yetenekli  Ogrencilere  kamu

Destek egitim odalari, okul
ortamlardir. Genel zihinsel yetenek, gorsel sanatlar ve
miizik alanlarinda  tanilanan  &grenciler, burada
farklilastirilmis bir egitim almaktadir (MEB, 2018). Ozel
yetenekli o6grenciler, haftalik ders saatlerinin %40mi1
asmayacak sekilde destek egitim odasindan faydalanma
hakkina sahiptir (MEB, 2018). BILSEM’e devam eden
ogrencilere bu ortamda verilen egitim, BILSEM’de
gecirdikleri siire diisiilerek planlanmaktadar.

icinde egitim verilen

ARGEM, genel zihinsel yetenek alaninda tami almis olan
ortaokul ve lise 6grencilerine egitim sunan bir 6zel egitim
okuldur (MEB, 2018). Burada egitim goren Ogrenciler,
BILSEM’e devam edenler arasindan secilmektedir.
ARGEM, su an igin Istanbul’da faaliyet
gostermektedir. Bu okulda verilen egitim, 6zel yetenekli
ogrenciler i¢in hazirlanmis olan bir miifredata dayanmakta
ve farklilastirma yapilarak sunulmaktadir.

sadece

BILSEMler, orglin egitime destek veren kurumlardir.
Burada genel zihinsel yetenek, gorsel sanatlar ve miizik
alanlarinda 6zel yetenekli 6grenciler egitim gormektedir
(MEB, 2018, 2024e). BILSEM'lerdeki egitim, okul saatleri
disginda verilmektedir. Tani alan ogrenciler, yetenek
alanlar1 ve devam ettikleri egitim programina gore haftanin
bir veya birkag giiniinde BILSEM’e devam etmektedir.
Ogrenciler, yetenekli olduklart alanlarda farklilastirmaya
dayali egitimler almakta ve projeler {iretme imkamn
bulmaktadir (MEB, 2024a).

Bu ¢ ortam arasinda, BILSEM’ler daha fazla one
¢ikmaktadir. Bunun o©nemli sebepleri arasinda ozel
yetenekli 6grencilerle calisma tecriibesine sahip 6gretmen
kadrosu, sunulan egitim alarm sayis1 (40'tan fazla egitim
alani;; MEB, 2024a), mevcut egitimlerin igerigi, bes farkh
programdan (uyum, destek egitim, bireysel yetenekleri
fark ettirme, 6zel yetenekleri gelistirme ve proje tiretimi ve
yonetimi) olusan egitim siireci ve iilke genelindeki
yayginlik bulunmaktadir (81 ilde toplam 392 BILSEM;

MEB, 2024d). Bu gerekgeyle bu makalede, BILSEM'ler
tizerinde durulmustur.

BILSEM'lere yonelik  bir¢ok  ¢alisma
Paydas  goriislerinin  incelendigi
calismalar, BILSEM’lerin artilarmi ve eksilerini ortaya
koymaktadir (Orug¢ ve Cagir, 2022). Celik-Sahin (2021)
O0gretmenler ve idarecilerle yaptig1 calismada, proje-tabanh
egitimin BILSEM’in 6nemli bir artist oldugunu tespit
etmistir. Miifredatin yetersizligi ve haftalik egitim
stirelerinin kisaligi, katimcilarin belirttigi simirliliklar
(2018),

yonelik  goriislerini

Alanyazinda
bulunmaktadir.

olmustur. Ayaydin ve Un

BILSEM’lerde egitime
incelemistir. Katilimcilarin cogu, BILSEM’lerin
misyonlarini  yerine getirmeye yonelik siurliliklar:
oldugunu ifade etmistir. Ayrica birgok dgretmen, egitim

Ogretmenlerin
verilen

igerigine iliskin revizyon ihtiyacin dile getirmistir.

BILSEM’e devam eden &grencilerin velileriyle de
calismalar yapilmistir. Biiyiiktokatl: ve Kurnaz'mn (2020)
calismasinda, veliler BILSEM’deki egitimin akademik,
sosyal ve bilissel gelisimi destekledigine iliskin goriis
belirtmistir. Velilerle yapilan baska bir ¢alisma (Cetin ve
digerleri, 2020), egitim kapsamina odaklanmaistir. Cetin ve
(2020), spor
yapilmasina ve egitimlerin olmasima yonelik beklentileri
tespit etmigtir.

digerleri alanlarina iligkin tanilamanin

Ogretmen ve velilerle birlikte 6grenci goriislerini inceleyen
calismalar da vardir. Torunoglu ve Unal (2023) bu iig
paydasla calisarak BILSEM'lerdeki egitimin niteligini
aragtirmistir.  Ogrenciler, aldiklar1 egitimin akademik
gelisime katki sagladigini s6ylemis ama proje iiretimi ve
yonetimi ~ programmin  iyilestirilmesi  gerektigini
belirtmigtir. ~ Ogretmenler,  sunulan  programlarin
esnekliginin ve yetenekleri gelistirmesinin olumlu noktalar
oldugunu ifade etmistir. Diger yandan veliler, yeteneklerin
gelistirilmesinden duyduklari memnuniyeti belirtmis ama
egitimin niteliginin beklediklerinden diisiik oldugunu
sOylemistir. Bulut (2016), 6gretmen ve &grenci goriisiine
odaklanmuistir. Bulgular arasinda, tanilamada sinirliliklarin
oldugu ve egitim igeriklerinin gelistirilmesi gerektigi goze
¢arpan noktalardir.

Baz1 calismalar sadece Ogrenci goriislerini incelemistir.
Kurtdag'm (2012) calismasinda, ogrenciler BILSEM’de
aldiklar dile
getirmistir. Benzer bir c¢alismada (Celik-Sahin, 2014),
ogrenciler egitimlerin akademik, sosyal ve duygusal
katkilarina  yonelik goriigler  belirtmistir.
Ogrencilerin degindikleri 6nemli bir smirlilik, proje
gelistirme ve yiriitme igin yeterli zaman bulamamalar
olmustur (Celik-Sahin, 2014). Projeler i¢in zaman ayirma
konusunda yasanan sorunlar, diger ¢alismalar tarafindan
da ortaya koyulmustur (bkz. Ath ve Balay, 2016; Nacaroglu
ve Arslan, 2019). Zaman degiskenine iliskin baska bir
bulgu, Kayisdag ve Melekoglu (2019) tarafindan rapor
edilmistir. Bu ¢alismada, BILSEM’lere haftada sekiz saat
devam eden ogrencilerin, sekiz saatten az devam eden

egitimden duyduklar:

memnuniyeti

olumlu
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ogrencilere kiyasla daha yiiksek memnuniyet diizeyinde
olduklar1 (p = .002) tespit edilmistir (Kayisdag ve

Melekoglu, 2019).

Ozetle BILSEM'ler iizerine yapilan calismalarda,
paydaslarin  memnun oldugu bazi noktalar tespit
edilmistir.  Bunlar  arasinda  6grenci  gelisiminin

desteklenmesi ve proje-tabanli egitim bulunmaktadir.
Ancak paydaslar,
oldugunu da belirtmistir. Revizyon ihtiyaci, o6zellikle
egitim kapsami, siiresi ve niteliginin yaninda tanilamaya

revize edilmesi gereken noktalar

yoneliktir.

Baz1 paydaslarin Tiirkiye’deki tamilama siirecine iligkin
belirttigi goriisler, 6zel yetenekli 6grenci sayisinin diisiik
olmasiyla da desteklenmektedir. Ulkemizde, ilkogretim ve
ortadgretim ¢agmnda 17.536.675 Ogrenci bulunmaktadir
(MEB, 2024d). En yiiksek %2lik dilimin &zel yetenekli
oldugu varsaydigildiginda dahi (bkz. Binet ve Simon, 1911)
tan1 almasi gereken 6grenci sayist (en az 350.000) mevcut
saymin (102,580; MEB, 2024d) ¢ok tizerinde olmalidir.

Bir¢ok faktor, Tiirkiye'deki 6zel yeteneklilere sunulan
egitimin tanilanan
etkilemektedir. Bunlardan bazilar1 ekonomi, ulagim, aile
farkindaligi, lgme araglarinin gegerligi, fiziki imkanlar ve
o0gretmen yetkinligiyle iliskilidir (bkz. Frantz ve McClarty,
2016; Hunsaker ve Shepherd, 2012; Mun ve digerleri, 2021).
Bu faktorlere yonelik iyilestirmelerin yapilmasi, egitimin
niteligini ve tani alan Ogrenci sayisini biiyiik olasilikla
artiracaktir.

niteligini  ve Ogrenci  sayismi

Bu faktorlerin yaninda, ©zel yetenekli Ogrenciler igin
yapilan yasal diizenlemeler de egitimin niteligini ve
tanilanan 6grenci sayisini etkilemektedir (Gallagher, 2015).
Ciinkii yasal diizenlemeler, siirece etki eden unsurlar
agiklayarak ve kurallar koyarak karar verici konumda olan
kisi ve kurumlar yonlendirmektedir. Ornegin, resmi
belgeler 6zel yetenek tanimi, egitim kapsami, egitimin
amaglari, tanilama yapilacak alanlar, tanilama siireci,
egitimin sunulmasi, miifredat ve yasal haklar gibi bir¢ok
unsura yonelik diizenlemeleri icermektedir. Bu gerekgeyle
6zel yeteneklilerin egitim siireglerini diizenleyen resmi
belgelerin alanyazinla uyumlu olmas: énemlidir.

BILSEM'lere iliskin resmi belgeleri inceleyen az sayida
calisma bulunmaktadir. Tonbul ve Ata Cigdem (2020),
BILSEM denetim rehberini alanyazin ve resmi belgeler
baglaminda incelemistir. Elde edilen bulgular, yasal
belgelerle rehber arasinda bazi tutarsizliklar oldugunu
ortaya koymustur. Diger yandan, rehberin
yeteneklilerin egitimine iliskin alanyazinla uyumlu
oldugu, yapilan tespitler arasindadir. Bagka bir calismada,
Anbarli1 Bozatay ve Turan (2023) 6zel yetenekli 6grenciler
i¢in yayimlanmig olan hukuki belgelerin tarihsel siirecini
ve igeriklerini aragtirmistir. Calismada, tarihi gelisim ve
mevcut durum ortaya koyulmus ama belgelerin farkli
faktorlere (0rnegin, tamim, egitim kapsami ve tanilama)
olan etkisi detaylica irdelenmemistir. Ayrica ¢alismanin
glincel  yonergeyi  (MEB, 2024a) incelemedigi

Ozel

unutulmamalidir. Son olarak, Ozbey (2024) BILSEM’lerde
verilen egitimi sadece yonerge baglaminda ele almis ve
egitim igerigine odaklanmistir. Arastirmada,
igeriginin  yeterince detayll sekilde agiklanmadig:
vurgulanmistir (Ozbey, 2024). Sonug olarak, paydaslarin
BILSEM'lere yonelik belirttigi
diisiiniildiigtinde, bu kurumlardaki egitimi diizenleyen
resmi belgelerin daha kapsamli bir sekilde incelenmesi
gerektigi ortaya ¢ikmaktadir.

egitim

goriisler bir arada

Ozel yetenekli 6grencilere nitelikli bir egitim sunulabilmesi
icin resmi belgelerde isevuruk bir tanimin yapilmasi,
sunulacak egitimlerin kapsamlarmin belirlenmesi ve
tanilama siirecinin agiklanmasi 6ncelikli bir husustur (bkz.
Gagné, 2013; Renzulli, 2016; Ziegler, 2005). Ciinkii tanimin
ve egitim kapsammin net olmadigi durumlarda, 6zel
yetenekli 6grenciler dogru sekilde tanilanamaz ve egitim
ortamlarina giremez (Callahan ve digerleri, 2017; Renzulli
ve Reis, 2012; Sak, 2020). Ayrica tanim ve egitim kapsami
iyi planlanmadiginda, tanilama yapilan alanlarin verilen
egitimle celismesi gibi sonuglar ortaya ¢ikabilir (Callahan
ve digerleri, 2017; Johnsen, 2021; Heller ve Hany, 2004;
Renzulli ve Reis, 2012; Sak, 2020; Worrell ve Erwin, 2011).
Bu durum tanim, egitim kapsami ve tanilamanin birbiriyle
uyumlu olmasi gerektigini gostermesi bakimindan oldukga
onemlidir.

Bu calismanin amaci tanim, egitim kapsami ve tanilama
baglaminda BILSEM’lere iligkin yasal diizenlemeleri
incelemektir.
dogrular, revize edilmesi gereken noktalar ve hayata
gecirilmesi fayda saglayacak olan Oneriler iizerinde
durulmustur. Makaledeki Oneriler, 0zel yetenekli
Ogrencilerin  egitimine iliskin kuramsal alt yapiy1
gelistirmeyi ve yasal diizenlemelerin igerigini daha nitelikli
hale getirmeyi amaglamaktadir. Arastirmada cevap aranan
sorular sunlardir:

Mevcut durum kritik edilerek var olan

1) Resmi belgelerdeki 0zel yetenekli 6grenci tanimi
alanyazinla uyumlu mudur?

2) Resmi belgelerde, BILSEM’lerde verilen egitimin
kapsamma iliskin yapilan diizenlemeler
uyumlu mudur?

alanyazinla

3) Resmi belgelerde aciklanan 6zel yetenekli 6grencileri
BILSEM'’e tanilama siireci alanyazinla uyumlu mudur?

2. Yontem
2.1. Desen

Bu aragtirmada, nitel desenlerden durum calismasi
kullanilmigtir. Durum c¢alismasi, sinirlar belirlenmis bir
kavrami agiklamaya yonelik derinlemesine incelemelerin
yapildig bir desendir (Chmiliar, 2010; Creswell, 2007). Bu
calismadaki temel kavram, Ozel yetenekli ¢ocuklarin
egitimidir. Oldukca kapsamli olan bu kavram, alt bilesenler
olan tanim, egitim kapsami ve tanilamaya iliskin yasal
diizenlemeler baglaminda incelenmistir.
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Durum caligmasinda, gozlem, goriisme ve dokiiman gibi
farkli veri toplama araglar1 kullanilmaktadir (Creswell,
2007). Bu arastirmada yasal belgelere odaklarildig: icin
verilerin toplanmasi siirecinde dokiiman analizi yontemi
kullanilmistir. Dokiiman analizi, bir konuyu arastirmak
amaciyla erisilen yazili materyallerin sistematik sekilde
incelendigi bir yontemdir (Kiral, 2020; Sak ve digerleri,
2021; Wach, 2013). Bu yontem araciligiyla belgelerin igerigi
ve olgular arasi iligkiler analiz edilerek mevcut durum ve
var olan smurliliklar ortaya koyulmaktadir (Corbin ve
Strauss, 2008; Kiral, 2020; Sak ve digerleri, 2021). Yiiriitiilen
bu siireg, arastirilan konuya iligkin iyilestirme 6nerilerinin
belirlenmesini miimkiin kilmaktadir.

2.2. Islem

Islem siirecinde, Tiirkiye'deki 6zel yetenekli grencilerin
egitimine yonelik yasal diizenlemeleri iceren belgelere
ulasilmasi planlanmistir. Kaynaklar1 analizlere dahil etme
kriterleri sunlardir:

a) Belgelerin yetkili resmi kurumlar tarafindan
yayimlanmasi (flgili resmi kurumlar Milli Egitim Bakanlig:

ve Cumhurbaskanligy’dir),

b) Belgelerin &zel yetenekli &grencilerin BILSEM'deki
egitimi hakkinda diizenlemeler igermesi,

c) Belgelerin yayim yili (Yayim yili dikkate alinarak, sadece
ylriirliikte olan yasal belgeler ve giincel olan resmi
bilgilendirmeler analiz siirecine dahil edilmistir. Yayim
yili, belgeye gore degismektedir).

Bu makalede yasal diizenlemelere odaklanildigi icin
diglama  kriteri, wulasilan belgelerin yetkili
makamlarca yayimlanmamis olmasidir. Universiteler,
belediyeler ve milli egitim miidiirliikleri gibi kurumlar
tarafindan yayimlanan belgeler analiz siirecine dahil
edilmemigtir.

resmi

Kaynaklara ulasma siirecinde dzel egitim hizmetleri
yonetmeligi, BILSEM yonergesi, BILSEM kilavuzu, BILSEM
tarama, BILSEM én degerlendirme ve BILSEM tanilama
anahtar kelimeleri Google, Google Akademik, Resmi
Gazete ve Tebligler Dergisi icerisinde aranmistir. Dislama
ve dahil etme kriterleri dikkate alinarak su belgelerin
analizlerde kullanilmasina karar verilmistir: Bilim ve Sanat
Merkezleri Yonergesi (MEB, 2024a), Bilim ve Sanat
Merkezlerine C)grenci Tanilama ve Yerlestirme Kilavuzu
(MEB, 2024e) ve Ozel Egitim Hizmetleri Yonetmeligi (MEB,
2018). Bu belgeler, makale icinde yonerge (Bilim ve Sanat
Merkezleri Yonergesi; MEB, 2024a), kilavuz (Bilim ve Sanat
Merkezlerine Ogrenci Tanilama ve Yerlestirme Kilavuzu;
MEB, 2024e) ve yonetmelik (Ozel Egitim Hizmetleri
Yonetmeligi; MEB, 2018) seklinde ifade edilmistir. Bu
belgelerde olmayan bazi Onemli bilgiler (6rnegin,
tanilamada kullanilan baraj puanlari), MEB Ozel Egitim ve
Rehberlik Hizmetleri Genel Miidiirliigii'niin resmi web
sitesinden elde edilmistir. Bu igeriklere, degerlendirme
sonuglarma ait bilgilerin verildigi web sayfalarindan
ulagilmistir.

2.2.1. Etik bildirim

Bu arastirmada “Yiiksekogretim Kurumlar1 Bilimsel
Arastirma ve Yayin Etigi Yonergesi” igerisinde belirtilen
kurallar takip edilmistir. Bu ¢calismada, “Bilimsel Arastirma
ve Yayin Etigine Aykir1 Eylemler” bashg: altinda belirtilen
eylemlerden  higbiri
dokiiman incelemesi oldugu igin etik kurul izni alinmasmi
gerektiren ¢alismalar grubunda yer almamaktadir. Bu

gerekceyle etik kurul izni beyan edilmemistir.

gerceklesmemistir.  Arastirma,

2.3. Veri Analizi

Verilerin analizinde, Corbin ve Strauss (2008) tarafindan
Onerilen siire¢ (yiizeysel inceleme, ayrintili inceleme ve
yorumlama) takip edilmis ve tematik analiz kullanilmistir.
Tematik analiz, bir araciligiyla
incelenmesini, degerlendirilmesini

konunun temalar
elestirilmesini  ve
amaglar (Clarke ve Braun, 2017). Analizler 6ncesinde, dzel
yetenekli 0grenci tanum, egitim kapsami ve tamlama temalar:
belirlenmistir. Bu temalar, analiz stirecinin daraltilmasini
ve verilerin sistematik sekilde yorumlanmasini saglamistir
(Sak ve digerleri, 2021). Temalar belirlendikten sonra
verilerin  yiizeysel incelenmesi
belgelerin igerikleri hizli bir sekilde gozden gegcirilmistir.
Ayrintili yapilarak
belgelerin igerikleri ¢oziimlenmistir. Bu stiregte, belirlenen
temalara uyan
kodlanmasi tamamlanmigtir. Kodlamanin ardindan su
kategoriler ortaya c¢ikmistir: yetenek alanlari, egitim
programlari,
degerlendirme, 6zel gereksinimi olan 0zel yetenekliler,
ol¢me, degerlendirme, tanulama kriteri, 6lgme araglars,

gerceklestirilmis  ve

inceleme asamasinda, kodlama

ifadeler tespit edilmis ve verilerin

egitimin amagclar;, aday gosterme, ©n

tanilamanin egitim kapsamiyla uyumu ve tanilama yasi.
Son olarak, bu kategorilere ait bilgiler alanyazindaki
goriisler 1s1g1nda yorumlanarak dogru uygulamalara, var
olan sinirliliklara ve iyilestirme 6nerilerine deginilmistir.

3. Bulgular
3.1. Ozel Yetenekli Ogrenci Tanimi

Giincel 0zel yetenekli Ogrenci tanimi, 2018 yilinda
ylriirliige giren yonetmelikte yapilmistir. Tanim, 2024
yilinda yayimlanan y6nergede de aynen gecmektedir. flgili
belgelerde gectigi sekliyle
“lylagitlarina gore daha hizli 6grenen; yaraticilik, sanat,
liderlige iliskin kapasitede onde olan, 6zel akademik
yetenege sahip, soyut fikirleri anlayabilen, ilgi alanlarinda
bagimsiz hareket etmeyi seven ve yiiksek diizeyde
performans gosteren” bireydir (MEB, 2024a, s. 4).

0zel yetenekli Ogrenci,

3.2. BILSEM'lerde Sunulan Egitimlerin Kapsami

BILSEM’lerdeki egitime iliskin bilgiler, yonergede ve
yonetmelikte belgelerde, sunulan
egitimlerin (6rnegin, yaratict yazarlik ve istatistik)
kapsamlar1 ve amagclari belirtilmemistir. Bundan farklh
olarak belgelerde, sunulan programlarin kapsamlar1 ve
verilen  egitimin  genel  amagclarnt  agiklanmustir.
BILSEM’lerde sunulan programlar uyum, destek egitim,

verilmistir.  Bu
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bireysel yetenekleri fark ettirme, 6zel yetenekleri gelistirme
ve proje iiretimi ve yonetimidir.

Uyum programi, yeni kaydolan tiim 6grencilerin kurumu,
egitim alanlarmi, 6gretmenleri ve 6grencileri tanimalarima
imkan saglamaktadir (MEB, 2024a). Bu program toplamda
40 ders saati siirmektedir (MEB, 2024a). Destek egitim
programi, genel zihinsel yetenek alaninda tani alan
Ogrencilere uyum programindan sonra sunulmakta ve
belirli becerileri (6rnegin, yaratic1 diisiinme ve etkili karar
verme) gelistirmeyi amaglamaktadir (MEB, 2024a). Bu
program, iki egitim-6gretim yili devam etmektedir (MEB,
2024a). Bireysel yetenekleri fark ettirme programi, destek
egitim programinin ardindan gelmekte ve &grencilerin
glclii  olduklart yeteneklerini gdrmelerine imkan
saglamaktadir (MEB, 2024a). BILSEM'lerdeki biitiin egitim
alanlarmi kapsayan bu program, iig¢ egitim-6gretim yili
stirmektedir (MEB, 2024a). Ozel yetenekleri gelistirme
programi, dgrencilerin yeteneklerini daha ileriye tasimay1
amacglamaktadir (MEB, 2024a). Gorsel sanatlar ve miizik
alanlarinda tam1 alan &grenciler, egitimlerine bu
programdan baslamakta ve programa dort egitim-dgretim
yil1 devam boyunca devam etmektedir (MEB, 2024a). Genel
zihinsel yetenek alaninda tani alan 6grenciler ise 6nceki
programlar1 tamamlayarak bu programa ge¢mekte ve iki
yil siireyle egitimlerine devam etmektedir (MEB, 2024a).
Proje iiretimi ve yonetimi programi, ogrencilerin ilgileri
dogrultusunda projeler amaglamaktadir
(MEB, 2024a). Ogrenciler bu programa gegtikten sonra
mezun olana kadar projeler tizerinde ¢alismaktadir (MEB,
2024a).

uretmelerini

Yonergede, BILSEM'lerdeki egitimin genel amaglarina da
yer verilmistir. Bunlar arasinda vatansever, ahlakly,
sorumluluk sahibi ve bilimsel diisiinen 6grenci olmak gibi
Tiirk milli egitimin amaglar1 bulunmaktadir (MEB, 2024a).
Ayrica tim Ogrencilerin iki farkli yetenek alaninda
kazanimlar elde etmeleri hedeflenmistir. Verilen egitimin,
liderlik ve yaratict diisiinme yeteneklerini gelistirmeye
yonelik amaglarmin  oldugu birden fazla maddede
deginilmistir (bkz. Madde 6, 16, 19; MEB, 2024a).

3.3. Ozel Yetenekli Ogrencilerin Tamilanmast

Ozel yetenekli ogrencileri tanilama siireci kilavuzda
agiklanmigtir. BILSEM'lere yonelik tanilama ii¢ asamali
olarak ytiriitiilmektedir (MEB, 2024e). Birinci asamada 1., 2.
ve 3. smif Ogretmenleri, 6grencilerinden 6zel yetenekli
oldugunu  diisiindiiklerini  aday  gOstermektedir.
Ogretmenler aday gosterirken MEB tarafindan olusturulan
bir form kullanmaktadir (2024e). Ogrenciler genel zihinsel
yetenek, gorsel sanatlar ve miizik alanlarinda aday
gosterilmektedir (MEB, 2024e). Ogrencilerin ayn1 yil
igerisinde iki farkli alanda aday gosterilmeleri miimkiind{ir
(MEB, 2024e). Bir smiftaki 6grencilerin en fazla %20’si aday
gosterilmektedir (MEB, 2024e). Gérme kayby, isitme kayb1
ve otizmi olan grencilerin de aday gosterilmelerine iligkin
diizenlemeler yapilmistir (MEB, 2024e).

Ikinci  asamada, aday gosterilen Ogrenciler 6n
degerlendirme olarak adlandirilan tarama siirecine tabi
tutulmaktadir (MEB, 2024e). Ozel gereksinim raporu olan
ogrenciler, uygun goriildiigii takdirde tarama asamasindan
muaf tutulabilmektedir (MEB, 2024e). Ogrenciler, aday
gosterildikleri yetenek alanlarina bakilmaksizin icerigi ayni
olan sinava girmektedir. Ancak sinavda, her yetenek alam
i¢in farkl1 baraj puanlar1 belirlenmistir (MEB, 2024b). Gorsel
sanatlar ve miizik alanlarindaki baraj (1., 2. ve 3. sinif igin
sirasiyla 31, 35 ve 37) genel zihinsel yetenek alanindan
disiiktiir (1., 2. ve 3 smif icin sirasiyla 36, 39 ve 42). Yapilan
smav, bilgi diizeyini Olgen bir igerikte degildir (MEB,
2024b).

Son asamada, tarama icin belirlenen olgiitii karsilayan
Ogrenciler bireysel olgme ve degerlendirmeye tabi
tutulmaktadir. Olgme siirecini, alan uzmanlar1 (6gretmen
ve akademisyen) yiiriitmektedir. Genel zihinsel yetenek
alaninda aday gosterilen 6grencilere, rehberlik ve arastirma
merkezlerinde bireysel zekd Olgekleri uygulanmaktadir
(MEB, 2024e). Zeka puani 130"un {istiinde olan 6grenciler,
0zel yetenek tanisi almaktadir (MEB, 2024c). Gorsel
sanatlar ve Ol¢me, Ogrenci
performanslar: {izerinden yapilmaktadir. MEB, bu siirece
iligskin velileri bilgilendirici 6rnekler paylasmaktadir (MEB,
2024f). Son yayimlanan tanilama kilavuzunda acik¢a
belirtilmemis olsa da 2019-2020 yilindaki kilavuzda, gorsel
sanatlar yetenek alami igin “Ogrencilere yaraticiliklarmi
ortaya ¢ikarabilecekleri, 6zgiin ¢alismalar yapabilecekleri
sorular sorul[dugu] ve bu dogrultuda ¢izim yapmalar1”
istendigi belirtilmektedir (MEB, 2019, s. 15).
kilavuzda, miizik yetenek alani i¢in “6grencilere “Miiziksel
Isitme/Bellek’ ve ‘Miiziksel Farkindalik’ alanlarindan sinuf
seviyelerine uygun sorular” soruldugu vurgulanmistir
(MEB, 2019, s. 16). Ogrenci performanslarinin objektif
sekilde Oolgiilebilmesi igin jiiri {iyeleri, MEB tarafindan
olgtitler dogrultusunda” puanlama
yapmaktadir (MEB, 2019, s. 15). Belirlenen puani asan

miizik alanlarindaki

Aym

“belirlenen

ogrenciler (gorsel sanatlar igin 80, miizik icin 70), gorsel
sanatlar ve miizik alanlarinda 0zel yetenek tamisi
almaktadir (MEB, 2024c). Gerekli goriildiigii takdirde, dzel
gereksinim raporu olan Ogrencilerin bu ti¢ alanda da
alternatif olcek veya yontemlerle Olgmeye  tabi
tutulabilecekleri belirtilmistir (MEB, 2024a).

4. Tartisma

Bu boliimde, resmi belgelerdeki diizenlemeler dikkate
alinarak var olan dogru uygulamalara, iyilestirilmesi
gereken noktalara ve sistemi daha iyi hale getirecek
Onerilere deginilecektir. Bu igerik, olusturulan temalar olan
0zel yetenekli 6grenci tanimy, egitimin kapsami ve tanilama
altinda ele aliacaktir.

4.1. Ozel Yetenekli Ogrenci Tanimi

Ozel yetenek kavramina iliskin genis kabul goren bakis
agisi, ¢oklu yetenek yaklasimidir (bkz. Gagné, 2020;
Gardner, 2011; Renzulli, 2016). Bu yaklasima gore
ogrencilerin sadece genel zihinsel yetenek alaninda degil,
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bagka alanlarda da 06zel yetenekli oldugu kabul
edilmektedir (Gagné, 2020; Gardner, 2011; Renzulli, 2016;
Sternberg, 2008; Ziegler ve digerleri, 2013). Yonergedeki
tanum bu yaklasimi belirli 6lciide yansittig1 i¢in alanyazinla
uyumludur.

Ancak tanimda, alanyazinda vurgulanan bazi yetenek
alanlarina deginilmemistir. Bunlarin en 6nemlileri, genel
zihinsel ve psikomotor yetenek alanlaridir (bkz. Gagné,
1995; Marland, 1972). Genel zihinsel yetenek ve 6grenme
arasindaki korelasyon (Alloway ve Alloway, 2010; Cowan
ve Alloway, 2008; Nation ve digerleri, 1999) dikkate
alindiginda, belgelerde gecen “yasitlarina gore daha hizh
o0grenen” (MEB, 2024a, s. 4) ifadesinin, genel zihinsel
yetenek alanina isaret ettigi 6ne stiriilebilir. Fakat bu yonde
kesin bir yargiya varmak miimkiin degildir. Ciinkii diger
alanlarda (6rnegin, miizik veya resim) 6zel yetenekli olan
O0grenciler de bu bilgi ve
yasitlarindan daha hizli 6grenmekte ve daha yiiksek
performanslar ortaya koymaktadir (Colman, 2021; Fogarty,
2008; Legg ve Hutter, 2007; Sternberg ve digerleri, 2004;
Winner ve Martino, 2000). BILSEM igin genel zihinsel
yetenek alaninda tamilama yapildig1 dikkate alindiginda,
bu alanin tanimda bulunma gerekliligi daha belirgin hale
gelmektedir.

alanlardaki becerileri

Ikinci smurlilik, belirli yaslardan itibaren normal gelisim
gosteren Ogrencilerde de gozlemlenen soyut diisiinme ve
ilgi alanlarinda bagimsiz hareket etme 0Ozelliklerinin
tanimda vurgulanmasidir (bkz. MEB, 2024a). Mevcut tanim
yetenekli Ogrencilere
atfedilmesine sebep olmaktadir. Bu durum, alanyazindaki
goriislerle uyusmamaktadir (bkz. Dumontheil, 2014; Piaget
ve Inhelder,1966; van de Vijver ve Willemsen, 1993).

bu Ozelliklerin sadece 06zel

Tanimdaki 6l¢iitiin muglak bir anlam igermesi, baska bir
smirhiliktir. Yonergede gegen “daha hizli,” “6nde olan” ve
“yiiksek diizeyde performans gosteren” (MEB, 2024a, s. 4)
ifadeleri, hangi olciitii saglayan 6grencilerin 6zel yetenekli
oldugunu  agikca
yonetmelikte de giderilmemistir. Yonetmelikte, 6zel egitim
ihtiyact olan ogrencilere atfen yasitlardan
diizeyde farklihik” (MEB, 2018, s.
vurgulanmigtir. Ancak bu ifade Olgiitii net olarak ortaya
koymamaktadir.

belirtmemektedir. Bu  smurhlik,
“anlamli
1) gosterme sart1

Bu smnirhiliklart gidermek igin tanimin daha isevuruk bir
hale getirilmesi 6nerilmektedir. Bunu yapmak icin tanima
sadece yetenek alanlari dahil edilmeli, bu alanlar acik¢a
vurgulanmali ve 6grencilerin karsilamasi gereken 6lgiit net
bir ifadeyle belirtilmelidir. Bu tiir bir tanim, tanilamanin
daha saglikli sekilde yiiriitiilmesini ve egitim iceriklerinin
daha nitelikli sekilde planlanmasini saglayacaktir.

Ozel yetenek tanimi, alanyazindaki farkli modellere
dayandirilabilir (bkz. Gagné, 2020; Gardner, 2011; Renzulli,
2016; Sternberg, 2008; Ziegler ve digerleri, 2013). Bunlar
arasinda, kuramsal altyapist saglam olan Ayrimsal Ustiin
Zeka ve Yetenek Modeli (Gagné (1995, 2020) 6n plana

¢ikmaktadir. MEB'in, 6zel yetenek tanimi igin Gagnénin
(1995) modelini kullanmasi tavsiye edilmektedir.

Bu model, dogustan gelen dogal yetenekleri ve bunlarin
farkli kombinasyonlarla meydana getirdigi gelistirilebilen
yetenekleri icermektedir (Gagné, 1995, 2020). Dogal
yetenekler sunlardir: zihinsel, yaratici, sosyal-duygusal,
algisal ve psikomotor yetenekler (Gagné, 1995, 2020). Dogal
yeteneklerin  olusturdugu  gelistirilebilen
sunlardir: akademi, teknik, bilim ve teknoloji, sanat, sosyal
hizmetler, yonetim, is ve ticaret, oyunlar ve spor (Gagné,
1995, 2020). Gelistirilebilen yetenek alanlarmin altinda
miizisyenlik, yazarlik, atletizm, yoneticilik, 6gretmenlik vb.
gibi
miizisyenlik icin isitsel alg1 6n planda gibi diisiiniilse de
psikomotor ve zihinsel yeteneklerin de siirece 6nemli
katkist vardir (Gagné, 2005).

yetenekler

performans alanlar1  bulunmaktadir. Ornegin,

Gagné'nin (1999) modelindeki 6nemli bir nokta, zihinsel
IQ’'yu Quotient)
kapsamamasidir. Gagné (2013), zihinsel yetenekler altinda
IQ ile birlikte matematiksel ve dilbilimsel yeteneklerin

yeteneklerin  sadece (Intelligence

varligini da vurgulamistir. Ayrica ortalama ya da ortalama
iistii IQ ile birlikte goriilebilen matematik ve dilbilimsel
(okuma ve yazma) alanlardaki 6zel 6grenme giicliigii, bu
iki yetenegin IQ’'dan farkli olduguna iliskin kanitlar
sunmaktadir (bkz. American Psychiatric Association, 2022;
Fletcher ve digerleri, 2019). Bu gerekceyle matematiksel ve
dilbilimsel yeteneklerin IQ’'dan ayr1 diisiiniilmesi ve
tanimda vurgulanmasi uygun olacaktir. Gagné'nin (1999)
modelindeki esneklik bunu miimkiin kilmaktadar.

Alanyazinda,
gereken Olgiite yonelik farkli goriisler bulunmaktadir
(Binet ve Simon, 1911; Gagné, 1999; Renzulli, 1984). En
yliksek %2’lik dilimdeki 6grencileri 6zel yetenekli olarak
kabul eden arastirmacilarin yaninda (Binet ve Simon, 1911),
en yiiksek %1571ik dilimi vurgulayan arastirmacilar da
vardir (Renzulli, 1984). Ancak bu Olglitlerin hepsi,
arastirmacilarin hipotezleridir. Karmasik yapisi sebebiyle

Ozel yetenekli ogrencilerin karsilamasi

Ozel yetenegin basladigl sinir1 net olarak belirlemek
miimkiin degildir (Renzulli ve Reis, 2012). MEB’in alan
uzmanlarindan goriis alarak uygun bir kriter belirlemesi,
var olan muglakligi ortadan kaldiracak ve daha
yonlendirici bir tanum ortaya ¢ikaracaktir.

Yukaridaki agiklamalar dogrultusunda soyle bir tanim
yapilmast onerilmektedir: Ozel yetenekli grenci genel
zihinsel, matematiksel, dilbilimsel, yaratici diisiinme, algisal,
sosyal-duyqusal, psikomotor yetenek ve performans (fizik,
yazilim, yazarlik vs.) alanlarin en az birinde, en yiiksek %2’lik
dilimde olan bireydir—MEB baska bir 0l¢iit belirleyebilir.
Boyle bir tamim, Ogrencilerin dogal ve gelistirilebilen
yetenek alanlarinda tanilanmasini miimkiin kilacaktir.

4.2. BILSEM'lerde Sunulan Egitimlerin Kapsami

BILSEM'ler, &grencilerin gelisimini destekleyen bir egitim
ortami  sunmaktadir. Ogrencilerin  yeteneklerini
kesfetmesine ve ilgi duyduklari alanlarda projeler
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gelistirmesine olanak taninmasi dogru bir diizenlemedir
(bkz. Renzulli, 2003). Ogrencilerin proje iiretebilecekleri
40’tan fazla alan bulunmaktadir (MEB, 2024a). Bu ¢esitlilik,
ogrencilerin kendilerini tamimalarini ve gelisimleri igin
inisiyatif saglamaktadir. sistem,
ogrencilerin motivasyonlarini ve iiretkenliklerini artirma
potansiyeline sahiptir.

almalarmi Mevcut

Goze carpan en onemli simirhilik, egitimlerin kapsamima
iliskin bilgi verilmemesidir. Alanyazinda,
siireclerinden &nce bir egitim kapsaminin olusturulmasi ve
hale getirilmesi  vurgulanmaktadir
(VanTassel-Baska, 2012). Ciinkii tanilama stireci, planlanan
egitim programindan faydalanacak yeteneklere sahip olan
ogrencilerin belirlenmesine odaklanmalidir (Hunsaker ve
Shepherd, 2012; Lohman, 2012; Renzulli, 2004). Yonergede
ve kilavuzda var

tanilama

bunun  yazih

olan igerik, sunulan egitimlerin

bircogunun kapsamini ve bunlar icin gerekli olan
yetenekleri net olarak ortaya koymamaktadir. Ornegin,
yaratici yazarlik, diksiyon ve hitabet gibi kapsami tahmin
edilebilen alanlarin yaninda diisiinme egitimi, istatistik,
havacilik ve uzay gibi kapsami1 genis ve igerigi konusunda
detayli bilgilendirmeye ihtiyag duyulan alanlar da
bulunmaktadir (MEB, 2024a).

egitimin tanilama siiregleri ve 6grenme hedefleriyle olan

Bu smurhilik, sunulan

uyumunun incelenmesini zorlastirmaktadir.

BILSEM’leri daha nitelikli hale getirmek icin egitimlerin
tamami, birden fazla dogal yetenek alanimi kapsayacak
sekilde diizenlenmelidir. Bu diizenlemenin yapilmasinda,
yukarida agiklanan tanimin kullamilmas: onerilmektedir.
Ornegin, egitimler yaratici yazarlik, robotik, bestekarlik,
ressamlik, veri madenciligi vb. gelistirilebilir yetenek
alanlar1 haline getirilmelidir. Ayrica egitimler, her bir alan
i¢in gerekli olan dogal yeteneklerde tanilanan 6grencilere
sunulmalidir. Bu tiir bir diizenleme, paydaslarin
BILSEM'lerin niteligine iligkin belirttigi sinirliligi (Ayaydin
ve Un, 2018; Bulut, 2016; Torunoglu ve Unal, 2023)
gidermeye olacak ve
artiracaktir.

yardimct egitimin kalitesini
Bir diger diizenleme, paydaslarin (Cetin ve digerleri, 2020)
vurguladig1 gibi fiziki imkanlar sebebiyle BILSEM'lerde
egitim verilemeyecek alanlara (6rnegin, futbol, basketbol
ve yiizme) yonelik olmalidir. Bu diizenlemede, 6zel egitim
ve rehabilitasyon  merkezlerinin maddi agidan
desteklenmesi 6rnek alinabilir. MEB, BILSEM disindaki bir
yerde egitim almasi gereken 6grenciler igin tanilama stireci
ylriitmeli ve belirli kurumlarla (6rnegin, spor kuliipleri ve
genglik ve spor il miidiirliikleri) protokoller yapmalidir.

Egitim kapsamlarmin birden fazla alana odaklanmasi,
destek egitim programmin sonlandirilmasini ve bireysel
yetenekleri fark ettirme programmnin revize edilmesini
ortaya ¢ikaracaktir. Ciinkii Onerilen diizenleme, yetenekleri
gelistiren ve proje yiiriitmeye imkan saglayan bir siirecin
daha erken baslamasimi doguracaktir. Diger bir deyisle
Onerilen diizenleme, tiim alanlardaki egitimi gorsel
sanatlar ve miizik alanlarinda su an uygulanan formata

benzer bir isleyise evirecektir. Bu diizenleme, 6grencilerin
BILSEM’lere daha fazla gitmelerini ve daha nitelikli bir
egitim almalarim1  saglayarak paydaslarin  belirttigi
smirliligl (Ath ve Balay, 2016; Celik-Sahin, 2014; Kayisdag
ve Melekoglu, 2019; Nacaroglu ve Arslan, 2019)
giderecektir.

Bireysel yetenekleri fark ettirme programinin su sekilde
revize edilmesi Onerilmektedir: 1steyen ogrenciler, tam
aldiklar1 ilk dénem yetenek alanlariyla iligkili atolyelere
katilirlar. Bu siireg bittikten sonra her &grenci en az bir
egitim alami secer ve bu alanda sunulan yetenekleri
gelistirme programina dahil olur. Kendini yeterince
taniyan ve atolyelere katilmak istemeyen 6grenciler, direkt
olarak yetenekleri gelistirme programima devam eder.
Ogrenciler programimni
tamamladiktan sonra proje yiiriitme asamasina geger.

yetenekleri gelistirme

BILSEM'lere yonelik bu diizenleme yapildiginda, destek
egitim odalarinda verilen egitim kapsami da revize
edilmelidir. Destek egitim odalarindaki hizmetler, tek bir
yetenek alanina odaklanmalidir. BILSEM'lere giden
ogrenciler, sectikleri egitimlerle uyumlu olacak sekilde
destek egitim odalarmi kullanabilmelidir. Bu diizenleme,
tek bir alanda tar1 alan ve BILSEM’e gitmeyen 6grencilerin
destek egitim odalarim
saglayacaktir.

kullanmalarina da imkan

4.3. Ozel Yetenekli Ogrencilerin Tamilanmast

Alanyazinda, tanilama siireglerinin birbirini takip eden
asamalar halinde yiiriitiilmesi vurgulanmaktadir (Callahan
ve digerleri, 2017; Johnsen, 2021; Renzulli ve Reis, 2012). Bu
asamalar uygulama sirasina gore aday gosterme, tarama,
O0l¢me ve degerlendirmedir (Callahan ve digerleri, 2017;
Johnsen, 2021; Heller ve Hany, 2004; Hunsaker ve digerleri,
2012; Renzulli ve Reis, 2012; Worrell ve Erwin, 2011). Ozel
yetenekli 6grencilerin BILSEM’lere tanilanma siireci,

alanyazinla uyumlu olarak bu dort asamadan
olusmaktadir (MEB, 2024e).
Bir diger dogru diizenleme, bireysel olciimlerin

yapilmasina yoneliktir (MEB, 2024a, 2024e). Bireysel
ol¢timler, grup 6l¢limlerine kiyasla daha yiiksek gecerlikli
sonuglar ortaya koyma sahiptir ve
Ogrencilerin  gdzlemlenmesine saglamaktadir
(Hunsaker ve digerleri, 2012). Gorsel sanatlar ve miizik

potansiyeline
imkan

alanlarinda, 6grencilerin sergiledigi anlik performanslar
iizerinden 6l¢gmenin yapilmas: da olumlu bir diizenlemedir
(Moon, 2012; Worrell ve Erwin, 2011). ikinci bir 6zel
gereksinimi olan 6zel yetenekli 6grencilerin tanilanmalar1
icin diizenlemeler yapilmis olmast da alanyazinla
uyumludur (Trail, 2022). Ayrica BILSEM icin ii¢ farklh
alanda tanilamanin yapilmasi ve 6grencilerin ayni1 anda iki
alanda birden aday gosterilmesi, ¢oklu yetenek yaklasimini
yansitmaktadir (bkz. Gagné, 2020; Gardner, 2011).

Deginilmesi gereken ilk smurlilik, tanilama kapsamina
iligkindir. Yonergede belirtilen {i¢ alan disindaki yetenek

alanlar1  (6rnegin, psikomotor yetenek), tamilama
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slireglerine dahil edilmemektedir. Bunun sonucunda,
tanilama kapsami disindaki alanlarda 6zel yetenekli olan
ogrenciler BILSEM'e gitme hakki elde edememektedir.

Tanilama yasina iliskin diizenleme, baska bir siurliliktir.
Mevcut diizenlemeye gore, sadece ilkokulun ilk {i¢ yilinda
tan BILSEM'lere
yaptirmaktadir. tglincti  sinifta
ermesinin temel sebebi, Ogrencilerin erken yasta taru
almalarini saglayarak BILSEM’lerdeki tiim programlara
katilabilmeleri i¢in 6grencilere yeterli zaman vermektir.

almis olan  Ogrenciler kayit

Tanilamanin sona

Ancak alanyazinda, 6grencilerin yaslari ilerledikge yetenek
seviyeleri degistigi icin tanilama siireclerinin dinamik
olmasi gerektigi vurgulanmaktadir (Birney ve Sternberg,
2011; Burger, 2010; Vaivre-Douret, 2011). Ciinkii belirlenen
ol¢iitli az bir farkla kaciran 6grenciler, sonraki yillarda
ol¢litii karsilayan gelisim seviyesine ulasabilir. Ayrica,
yapilan her Ol¢limiin belirli bir standart hata igerdigi
unutulmamalidir (Field, 2024). Bu standart hata, bazen
0grenci aleyhine olacak sekilde puanlari etkileyebilir. Buna
ek olarak, ilkokulun ilk ii¢ yilin1 yurt disinda gegiren
ogrenciler, sonraki egitim hayatin1 Tiirkiye’de gecirmek
durumunda kalabilir. Mevcut sistem, bu 6grencileri destek
egitim odalarina yonlendirmektedir. Destek egitim odalar:
ve BILSEM'lerdeki egitim kapsamlari birbirinden farkli
oldugu i¢in dérdiincii smiftan itibaren BILSEM'lere yonelik
tanilamanin yapilmamasi, adalet ilkesine uygun degildir.

Ulkemizde aday gosterme, tarama ve Slgme asamalarinin
sadece MEB tarafindan yiiriitiilmesi ve aday gostermede
%20'lik  kota kullanilmasi gereken
noktalardir. Alanyazinda, bu asamalar icin alternatif
seceneklerinin sunulmasi ve miimkiin oldugunca fazla
sayida aday  gosterilerek
vurgulanmaktadir (Hunsaker ve digerleri, 2012; Kaya,
2013; Rothenbusch ve digerleri, 2018). Ciinkii bu sayede
Ogretmenlerin yaptiklar tarafli degerlendirmelerin (bkz.
Biber ve digerleri, 2021; Siegle ve digerleri, 2010)
sonuglarmin telafi edilmesi miimkiin olmaktadir. Bu

revize edilmesi

O0grencinin taranmasi

gerekgelerle bu asamalar icin MEB’in denetiminde

yiriitiillen alternatif segeneklerin sunulmasi

edilmektedir.

tavsiye

Tanilama siireci, sunulan egitimlerin kapsamina giren
yeteneklerin Ol¢iilmesine yonelik olmalidir (Callahan ve
digerleri, 2017; Johnsen, 2021; Heller ve Hany, 2004;
Renzulli ve Reis, 2012; Worrell ve Erwin, 2011). Ancak
Tiirkiye’deki mevcut diizenlemenin bu sekilde olmadigi
goriilmektedir. Ogrenciler, ilk olarak tan1 almakta ve sonra
belirli programlar: tamamlayarak kendilerine uygun olan
egitimlere dahil olmaktadir.

BILSEM'lerdeki  programlarn liderlik  ve
diistinmeye yonelik amagclari oldugu icin (MEB, 2024a) bu
iki alanin tanilamaya dahil edilmis olmasi gereklidir. Fakat
tanilama siirecinde, bu iki iligkin ~ ol¢timler
yapilmadig: goriilmektedir. Bunun tek istisnasmin, kismen
gorsel sanatlar oldugu soéylenebilir ¢ilinkii 2019’daki

yaratici

alana

kilavuzda (MEB, 2019), bu alandaki 6l¢gmenin yaratict
diisiinme yetenegini de kapsadig: belirtilmistir.

Ozel yetenekli 6grencilerin belirlenmesine yonelik yapilan
uyarilardan biri,
asamasinda farkli yetenek alanlari igin ortak bir Slgme
yapilmamasidir (Birch, 1984; Feldhusen ve digerleri, 1984).
Ancak mevcut gore grup
asamasinda, tiim Ogrenciler ortak bir sinava girmektedir
(MEB, 2024f). Bunun sonucunda, IQ alaninda 6zel yetenekli
ogrencilerin yaninda, sanat alanlarinda 6zel yetenekli olup

en ciddi tanilamanin  belirli bir

diizenlemelere taramasi

yiiksek IQ sahibi dgrenciler tani almaktadir. Bir kurum,
sanatla iligkili programlar icin bu alanlarda belirlenen
kriteri kargilayan ve yiiksek IQ sahibi olan 6grencileri
tanulamay1 tercih edebilir. Ancak boyle bir durumda, bu
Ogrencilere sunulacak olan program kapsami her iki
yetenege yonelik bir icerige sahip olmalidir. Yonergeye ve
kilavuza bakildiginda, gorsel sanatlar ve miizik alanlarma
iliskin bu yénde bir bilgilendirme yapilmamustir.

Bu smirhiliklarin giderilmesi igin tanilama kapsamu, siireci
ve formatina yonelik bazi diizenlemeler yapilmalidir.
Tanilama, yukarida 6nerilen tanimdaki tiim dogal yetenek
alanlarinda yapilmali ve Ogrencileri uygun egitimlere
yonlendirici nitelikte olmalidir. Buna 6rnek teskil eden bir
gorsel, Sekil 1'de verilmistir. Ornegin, Egitim Alani I’e dahil
olmak igin 6grencilerin genel zihinsel, yaratict diisiinme,

dilbilimsel ve sosyal-duygusal yetenek alanlarinda
belirlenen 0lctitii karsilamas1 gerekmektedir.
EQuim A | Egutim Asari I Expiten Alan
Genel Irinsel x X ®
Faarabo -
Dhirairmas x X X
Dbl % ¥
Masematiy *
Sotyal
Durpgu=al X X
Alegsal X
Psikomoton
Akademik X {Bhyoicg)

Sekil 1. Ornek Tanilama Matrisi

Gelisim, cocukluk ve ergenlik yillarinda devam ettigi icin
tanilamaya tiim smif seviyelerindeki Ogrenciler dahil
olmalidir (bkz. Birney ve Sternberg, 2011; Burger, 2010;
Vaivre-Douret, 2011). Bu diizenlemenin yapilmasi, &zel
yetenekli 6grencilerin her kademede BILSEM'deki egitim
hizmetlerinden faydalanmasmi saglayacaktir. Ayrica
BILSEM’e devam eden &grencilere, bir sonraki kademeye
geciste yeni alanlarda tanilamaya dahil olma imkani
Yeni bir yetenek alaninda
Ogrencilerin, bu alanla iligkilendirilen egitimlere dahil
olabilmesinin yolu ag¢ilmalidir. Yiizde 20'lik kota smnirinin
kaldirilmasina ve tim Ogretmenlerin kanit sunmak
kosuluyla herhangi bir o6grenciyi aday gostermesine

verilmelidir. tan1 alan
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yonelik diizenleme yapilmalidir —mevcut sistemde sadece
Ogretmenleri  aday Ayrica,
Ogretmenlerin goziinden kagan ve aday gosterilmeyen

sinif gostermektedir.
ogrencilerin de aday gosterilmesi icin segenekler olmalidir.
Bu durumun suistimal edilmemesi igin Ogretmen disi
seceneklerin objektiflik degeri yiiksek verilere dayanmasi
secenek, bir alaniyla
iligkilendirilen derslerin not ortalamasinin belirli bir
puanin {istiinde olmasidir. Son yapilan diizenlemeyle
ilkokullarda smav yapilmayacag: i¢cin (MEB, 2023b) bu
segenegin ortaokul ve lisede kullanilmas1 uygun olacaktir.
Ikinci secenek, canli performans, portfolyo ya da projeye
iliskin uzman goriisii ile aday gosterilme imkamidir. Bu

onemlidir.  Birinci yetenek

uzmanin, degerlendirme yapilacak {riiniin ait oldugu
bilim dalinda en az yiiksek lisans derecesine sahip olmasi
Son olarak, bir
diizenlenen yarismada elde edilen derecelerin de aday

Onerilmektedir. kurum tarafindan
gosterilmek i¢in kullanilmasi yerinde bir uygulama

olacaktir (Zubova ve digerleri, 2021).

Aday gosterme asamasinin amaci, Ozel yetenek tanisi
alabilecek 6grencilerden olusan yeterince biiyiik bir havuz
ortaya c¢ikarmaktir (Hunsaker ve digerleri, 2012). Bu
gerekceyle aday gosterme asamasindaki Olgiitiin ¢ok
yiiksek ya da ¢ok diisiik olmamasi 6nemlidir. Reis’in (1981)
calismasinda, ©zel yetenekli olan Ogrencilerin ve tani
almayan ama en yiiksek %20’lik dilimde olanlarin benzer
nitelikteki diriinler ortaya koydugu bulunmustur. Bu
bulguya dayanarak aday gosterme segeneklerindeki
Olciitiin, %20’lik dilimi kapsamasi Onerilmektedir.
Ogrencilerin tek bir alanda aday gosterilme Olgiitiinii
karsilamasi, tarama asamasina geg¢meleri igin yeterli
olacaktir.

Tarama asamasinda MEB’in yaptig1 sinava giremeyen veya
baraj1 gegemeyen 6grencilere alternatif yollar sunulmalidir
(bkz. Hunsaker ve digerleri, 2012). Onerilen ilk segenek,
6lcek uygulama yetkisi olan ve MEB tarafindan akredite
edilen bir uzmanin tarama yapmasidir. Bu uzman,
standardize edilmis bir 6l¢ek araciligiyla tarama islemini
yapabilir. Diger secenek, 6grencinin canli performansmin,
portfolyosunun ya da projesinin MEB tarafindan akredite
edilen ve en az yiiksek lisans derecesine sahip bir uzman
tarafindan degerlendirilmesidir. Ulusal veya uluslararasi
yarismalarda elde edilen derecelerin tarama asamasinda
kullanilmasina yonelik diizenlemeler yapilmasi da yerinde
olacaktir (Zubova ve digerleri, 2021).

Tarama asamasinda, 6l¢gmeye dahil olacak olan dgrenciler
belirlenmektedir. Bu gerek¢eyle bu asamada uygulanan
ol¢iit, aday gostermede kullanilandan yiiksek bir yiizdelige
yonelik olmalidir (6rnegin, en yiiksek %1071k dilimde
olmak). Ogrencilerin belirlenen odlciitii tek bir alanda
karsilamasi, 6l¢me asamasimna yonlendirilmeleri igin yeterli
olacaktur.

Olcme asamas icin de alternatif seceneklerin belirlenmesi,
tam1 alan Ogrenci sayisii artiracaktir (Kaya, 2013;
Rothenbusch ve digerleri, 2018). MEB’in, bireysel Sl¢gme

asamasini kendi biinyesindeki kurumlara ek olarak,
iiniversitelerle igbirligi yaparak ytiriitmesi onerilmektedir.
Buna yonelik diizenleme, bireysel dlgme yapilacak ortam
sayisini artiracak ve tanilama siirecini daha nitelikli hale
getirecektir. Ayrica ulusal ve uluslaras1 yarismalardaki
derecelerin bu asamada da
agilmalidir (Zubova ve digerleri, 2021).

kullanilabilmesinin 6nii

Bir bagka Oneri, 6l¢me ara¢ ve tekniklerinin kullanim
sayisina iligkindir. Herhangi bir 6l¢ek, performans ya da
portfolyo puany, farkli
kullanilmamalidir (Hunsaker ve digerleri, 2012; Lohman,
2012; Moon, 2012; Worrell ve Erwin, 2011). Bir 6grenci
hakkinda toplanan bilgiler, her asamada farkli igeriklere
veya lirlinlere dayanmali ve yeni kanitlar sunmalidir.

asamalarda yeniden

Son olarak, Ol¢gme asamasimmin ¢ok kriterli bir sekilde
ylriitilmesine yonelik diizenleme yapilmalidir (bkz.
Lakin, 2018; McBee ve digerleri, 2014). Karar verirken ve,
veya ve ortalama segenekleri kullanilabilmektedir (Lakin,
2018; McBee ve digerleri, 2014). flke wve oldugunda,
kullanilan tiim Ol¢me araglarinda belirlenen Olgiitiin
flke veya
kullanilan 06l¢me araglarinin en az birinde Olgiitiin
kargilanmast istenmektedir. Ilke ortalama oldugunda,
kullanilan tiim 6l¢gme araglarinin ortalamasinin belirli bir
Olglitin  tistinde olmasi beklenmektedir. McBee ve
digerleri (2014) ve Lakin (2018), ¢ok kriterli tanilamalarda
ortalama ilkesinin daha etkili sonuglar ortaya koydugunu
bulmustur. Bu gerekgeyle MEB’in karar verme siirecini
ortalama ilkesi dogrultusunda yiiriitmesi yerinde olacaktir.

karsilanmas1  gerekmektedir. oldugunda,

Ortalama ilkesinin kullanilmas1 durumunda, her bir egitim
alanina (6rnegin, yaratic1 yazarlik) katilma hakki elde
etmek i¢in karsilanmas: gereken Olgiitler belirlenmelidir.
Ornegin, higbir dl¢iim sonucunda en yiiksek %8 lik dilimin
disinda olmamak, en az bir olgiimde en yiiksek %2’lik
dilimde olmak ve tiim 6l¢iimlerin ortalamasinda en ytiiksek
%5lik  dilimde olmak gibi Olgiitlerin  kullanilmas:
onerilmektedir. Ortalama sekilde
calismasi ve 6grenci hakkinda karar verilmesi i¢in toplanan
kanitlar, z ya da standart test puanlar1 tizerinden
ylizdeliklere doniistiiriilmelidir. Ardindan, bu yiizdelikler
kullanilarak degerlendirme yapilmali ve tanilamaya iligskin
nihai karar verilmelidir. $u ana kadar yapilan o6nerilere

ilkesinin iglevsel

uygun bir tanilama siireci, Sekil 2’de 6zetlenmistir.
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Coldu Yetonek Yak e Turan, 2023; Cetin ve digerleri, 2020; Ozbey, 2024)
al min
YE.Eunaﬁi -;:n:-cuk T:,?'m,m: Yapilmasi dogrultusunda hizli bir sekilde hareket etmesi oldukga
Onemlidir.
I Yazar Katkilari: Makale tek yazarli oldugu igin igerigin
tamamu yazar tarafindan hazirlanmustir.
Ihtivag Analizinin Yapilmas:. Verilecek
Egitimlesin Kapsamanin ve Egitim Cikar Catismasi : Makale tek yazarli oldugu igin
Alanlan lgin Gerekli Olan Yeteneklerin S
Baliflenmesi calismada yazarlar arasinda veya herhangi bir kurum ya da
kurulusla herhangi bir ¢ikar ¢atismast bulunmamaktadir.
l Finansman Arastirmanin tamamlanmasi siirecinde
herhangi bir destek alinmamustir.
Ol Belirlenmesi ve Karar Verme Veri Erisilebilirligi Verilerin erisilebilirligi icin
Matrisinin Clugturulmas: .. .
¢alismanin yazarlarindan izin alinmasi gerekmektedir.
Aday Gasterme SOrecinin Yrilmesi
Aday Gosterme
Saginikber -
(Alternatif)

Tarama SOrecinin Yoritdmesi (MEB)

Tarama Segenekleri
(ARtermatif) >

Olgrme Sdrecinin Yortoimesi (MEB)

Olgmee Secenekler
{Oniversite)

Karar Verme Sorecinin Yinitdimesi

Sekil 2. Onerilen Tanilama Akist

Sonug olarak, ©6zel yetenekli &grencilerin egitimlerine
iligkin yazili belgelerin alanyazinla uyumlu olmasi
gereklidir (Gallagher, 2015). Bu sayede, bilimsel temelli bir
yaklasimla hazirlanan programlar ve planlanan siiregler
hayata gegirilebilir. Bu gergeklestiginde, ©zel yetenekli
ogrenciler nitelikli bir egitim alarak potansiyellerini
performansa doniistiirme imkani bulabilirler.

Tiirkiye’deki  6zel
diizenleyen resmi belgelerde, dogrularla birlikte revize
edilmesi gereken noktalar da bulunmaktadir. Bu makalede
tizerinde durulan nokta, 6zel yetenek tanimu, BILSEM’lerde

sunulan egitimlerin kapsami ve tanilama siireci olmustur.

yetenekli ~ O6grencilerin  egitimini

Ancak unutulmamalidir ki ihtiya¢ analizinin yapilmasi,
miifredatin olusturulmasi, egitim modelinin secilmesi ve
liyakatli 6gretmenlerin yetistirilmesi de o©zel yetenekli
ogrencilerin egitimindeki 6nemli bilesenlerdir (Callahan ve
digerleri, 2017; Hunsaker ve Shepherd, 2012; Lohman, 2012;
Renzulli ve Reis, 2012; Sak, 2020; VanTassel-Baska, 2012).

Makalede yapilan bazi o6neriler hizli bir gekilde
gerceklestirilebilecektir. Ancak oOzellikle tanilama igin
yapilan Onerilerin hayata gecirilmesi zaman alacak bir
siirectir. Bu gerekceyle MEB’in zel yetenekli 6grencilerin
egitimlerini daha nitelikli hale getirmek i¢in sunulan
Oneriler ve diger paydas goriisleri (bkz. Anbarl Bozatay ve
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1. Introduction

Gifted students play an important role in a country’s
development in various fields such as science, culture, arts,
and sports. For this reason, many countries develop
policies for the education of gifted students (Rutigliano &
Quarshie, 2021). Legal regulations and practices in Tiirkiye
demonstrate that the education of gifted students is
prioritized in our country (Ministry of National Education
[MoNE], 2018, 2024a).

In Tiirkiye, outside of mainstream classrooms, educational
services provided to gifted students are offered in three
distinct settings. These are resource rooms, the Research,
Development, Education, and Practice Center (ARGEM)
school, and science and art centers (BILSEM). In order to
receive education in these environments, students have to
be identified as gifted by the MoNE (MoNE, 2018).

Resource rooms are specialized classrooms located within
schools. Students identified as gifted in general intellectual
ability, visual arts, and music receive differentiated
education in these rooms (MoNE, 2018). Gifted students are
entitled to attend resource rooms for up to 40% of their
weekly class hours (MoNE, 2018). For students attending
BILSEM, the time spent in BILSEM is deducted when
planning their use of the resource room.

ARGEM is a special education school that provides
education to middle and high school students identified as
gifted in general intellectual ability (MoNE, 2018). The
students enrolled in ARGEM are selected from those who
are already attending BILSEM. Currently, ARGEM
operates only in Istanbul. The education provided at this
school is based on a curriculum specifically designed for
gifted students and is delivered through differentiated
instruction.

BILSEM are institutions that support formal education. In
these centers, gifted students in general intellectual ability,
visual arts, and/or music are offered education (MoNE,
2018, 2024e). Instruction in BILSEM is provided outside
regular school hours. Depending on their domain of
giftedness and the educational program to which they
attend, identified students attend BILSEM on one or more
days in one week. Students receive differentiated

instruction and are given opportunities to complete
projects (MoNE, 2024a).

Among these three environments, BILSEMs stand out.
Some of the main reasons include the presence of teachers
experienced in gifted education, the
instructional subjects (more than 40 subjects; MoNE,
2024a), the content of the current educational programs, the
structure of the educational process consisting of five
distinct programs, and prevalence across the country (a
total of 392 BILSEMs in 81 cities; MoNE, 2024d). Therefore,
this article focuses on BILSEMs.

number of

A substantial body of research examined various aspects of
BILSEMs. Studies that examined stakeholder perspectives
revealed both the strengths and limitations of BILSEMs
(Orug & Cagir, 2022). In a study conducted with teachers
and administrators, Celik-Sahin (2021) identified project-
based learning as an important strength of BILSEM.
However, the participants also noted the inadequacy of the
curriculum and the duration of weekly instruction time as
major limitations. Ayaydin and Un (2018) explored
teachers’ views on the education in BILSEMs. Most of the
participants indicated that BILSEMs face limitations in
fulfilling their missions. Additionally, many teachers
expressed the need for revisions in the educational content.

Studies were also conducted with the parents of students
attending BILSEM. In a study by Biiyiiktokatli and Kurnaz
(2020), the parents expressed that the education at BILSEM
supports academic, social, and cognitive development.
Another study with parents (Cetin et al., 2020) focused on
the scope of education. Cetin et al. (2020) identified parents’
expectations regarding the identification and education in
sports.

There were also studies that examined the views of
students in addition to those of teachers and parents.
Torunoglu and Unal (2023) investigated the quality of
education at BILSEMs by working with all these
stakeholder groups. The students reported that the
education in BILSEM contributed to their academic
development, but they emphasized the need for
improvement in the project development and management
program. The teachers highlighted the flexibility of the
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programs and their role in fostering students’ abilities as
positive aspects. On the other hand, the parents expressed
satisfaction with the development of abilities but stated that
the quality of education was below their expectations.
Bulut (2016) focused on teacher and student perspectives.
Notable findings included limitations in the identification
process and the need to improve educational content.

Some studies examined only student perspectives. In a
study by Kurtdas (2012), the expressed
satisfaction with the education at BILSEM. In a similar
study (Celik-Sahin, 2014), the students reported positive
views on the academic, social, and emotional impact of the
programs. A significant limitation noted by the students
was the lack of sufficient time for project development and
implementation (Celik-Sahin, 2014). The same issue was
also reported in other studies (see Atli & Balay, 2016;
Nacaroglu & Arslan, 2019). Another finding related to the
issue of insufficient time was reported by Kayisdag and
Melekoglu (2019). In this study, the students who attended
BILSEM for eight hours per week had significantly (p =.002)
higher levels of satisfaction compared to those who
attended for fewer than eight hours.

students

Studies conducted on BILSEMs identified
strengths, notably the support provided for student
development and the integration of project-based learning.
Nevertheless, stakeholders also pointed out critical areas in
need of improvement. These primarily relate to the scope,
duration, and quality of the educational services, as well as
the processes employed for student identification.

several

Some of the stakeholders’ views
identification process in Tiirkiye are supported by the
relatively low number of students identified as gifted. In
Tiirkiye, there are 17,536,675 students at the primary and
secondary school levels (MoNE, 2024d). Even if it is
assumed that students within the top 2% are gifted (see
Binet & Simon, 1911), the number of students who should
be identified (at least 350,000) is far greater than the current

number (102,580; MoNE, 2024d).

regarding the

Multiple factors have potential to affect both the quality of
education provided to gifted students in Tiirkiye and the
number of students identified as gifted. Some of those
factors include economic conditions, transportation,
parental awareness, the validity of assessment tools,
physical infrastructure, and teacher competence (see Frantz
& McClarty, 2016; Hunsaker & Shepherd, 2012; Mun et al.,
2021). Improvements in these areas are likely to enhance the
quality of education and increase the number of identified

students.

In addition to these factors, legal regulations on gifted
students also influence the quality of education and the
number of students identified as gifted (Gallagher, 2015).
This is because legal regulations guide decision-makers by
establishing rules. Legal documents, for example, contain
regulations on a range of elements such as the definition of
giftedness, the scope and goals of education, domains of

identification, the identification process, delivery of
instruction, curriculum, and legal rights. For this reason, it
is essential that legal documents that regulate the education
of gifted students align with the literature.

There were only a limited number of studies that examined
the legal documents related to BILSEMs. Tonbul and Ata
Cigdem (2020) analyzed the BILSEM supervision guide in
the context of the literature and legal documents. The
findings revealed some inconsistencies between the legal
documents and the guide. On the other hand, one of the
conclusions was that the guide was aligned with the
literature on the education of gifted students. In another
study, Anbarli Bozatay and Turan (2023) examined the
historical development and content of legal documents
published on gifted education. The study presented a
historical overview and the current state but did not
thoroughly explore how these documents affected various
factors such as the definition, scope of education, and
identification process. It should also be noted that this
study did not examine the most recent directive (MoNE,
2024a). Finally, Ozbey (2024) addressed the education
provided in BILSEMs within the context of the directive
and focused on the educational content. The study
emphasized that the educational content was not described
in sufficient detail (Ozbey, 2024). In conclusion, when
stakeholder perspectives on BILSEMs are considered, it
becomes clear that the official documents regulating gifted
education in those institutions should be examined in a
more comprehensive manner.

In order to provide gifted students with proper education,
it is essential that legal documents include an operational
definition of giftedness, clearly specify the scope of the
educational services to be offered, and describe the
identification process (see Gagné, 2013; Renzulli, 2016;
Ziegler, 2005). When the definition and scope of education
are not clearly explained, some gifted students may not be
identified and thus may not be offered to appropriate
educational environments (Callahan et al., 2017; Renzulli &
Reis, 2012; Sak, 2020). Furthermore, if the definition and
scope are not well planned, discrepancies may arise
between the domains in which students are identified and
the education provided to students (Callahan et al., 2017;
Johnsen, 2021; Heller & Hany, 2004; Renzulli & Reis, 2012;
Sak, 2020; Worrell & Erwin, 2011). These points highlight
the importance of ensuring consistency among the
definition, the scope of education, and the identification
process.

The purpose of this study is to examine the legal
regulations related to BILSEMs within the context of the
definition of giftedness, the scope of education, and the
identification process. By critically analyzing the current
state, the study focuses on existing strengths, areas
requiring revision, and needed recommendations. The
suggestions presented in this article are intended to
strengthen the underpinnings of gifted
education and to contribute to the refinement of relevant

theoretical
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legal regulations. The research seeks to answer the
following questions:

1. Is the definition of gifted students in legal documents
consistent with the literature?

2. Are the regulations in legal documents regarding the
education at BILSEM aligned with the literature?

3. Is the identification process of gifted students for
BILSEM, as described in legal documents, compatible with
the literature?

2. Method
2.1. Design

In this study, a qualitative research design —specifically, a
case study—was employed. A case study is a research
design used to conduct in-depth examinations of a concept
that has clearly defined boundaries (Chmiliar, 2010;
Creswell, 2007). The central concept in this study is the
education of gifted children. This broad concept was
examined in the context of these subcomponents: legal
regulations related to the definition of giftedness, the scope
of education, and the identification process.

Case study research employs a range of data collection
tools such as observation, interviews, and documents
(Creswell, 2007). Because this research focuses on legal
documents, document analysis was employed during the
data collection process. Document analysis is a method in
which the written materials obtained for the purpose of
investigating a particular subject are systematically
examined (Kiral, 2020; Sak et al, 2021; Wach, 2013).
Through this method, the content of the documents and the
relationships between constructs are analyzed to reveal the
current state and existing limitations (Corbin & Strauss,
2008; Kiral, 2020; Sak et al., 2021). This process allows for
offering recommendations for improvement.

2.2. Procedure

During the implementation process, obtaining documents
that contain legal regulations related to the education of
gifted students in Tiirkiye was planned. The criteria for
inclusion were as follows:

a) Documents must be published by authorized official
institutions (The relevant institutions are the Ministry of
National Education and the Presidency of Tiirkiye),

b) Documents must include regulations regarding the
education of gifted students at BILSEM,

c) The publication date of the documents (Based on the
publication year, only current legal documents and official
announcements that are still in effect were included in the
analysis. The publication year varies depending on the
document).

Because this article focuses on legal regulations, the
exclusion criterion was the lack of publication by an
authorized legal and official institution. Documents issued

by institutions such as universities, municipalities, or
provincial directorates of national education were not
included in the analysis.

During the document retrieval process, the following
keywords were used in searches on Google, Google
Scholar, the Official Gazette, and the Bulletin of
Announcements: “special education services regulation,”

“BILSEM  directive,” “BILSEM  guide,” “BILSEM
screening,” “BILSEM evaluation,” and “BiLSEM
identification.” Based on the inclusion and exclusion

criteria, the following documents were selected for
analysis: The Directive on Science and Art Centers (MoNE,
2024a), The Guide for Student Identification and Placement
in Science and Art Centers (MoNE, 2024e), and The
Regulation on Special Education Services (MoNE, 2018).
Within the article, these documents are referred to as the
directive (Directive on Science and Art Centers; MoNE,
2024a), the guide (Guide for Student Identification and
Placement in Science and Art Centers; MoNE, 2024e), and
the regulation (Regulation on Special Education Services;
MoNE, 2018).

Certain critical information not explicitly stated in the
official documents (e.g., cut-off scores used in the
identification process) was obtained from the official
website of the General Directorate of Special Education and
Guidance Services of the MoNE. These contents were
accessed through the web pages that present information
about identification.

2.2.1. Ethical Disclosure

In this study, the rules outlined in the "Directive on
Scientific Research and Publication Ethics of Higher
Education Institutions" were followed. None of the actions
listed under the section titled “Violations of Scientific
Research and Publication Ethics” were committed in this
research. Because the study is based on document analysis,
it does not fall under the category of research requiring
ethics committee approval. Therefore, no ethics committee
approval statement has been provided.

2.3. Data Analysis

In the data analysis, the process outlined by Corbin and
Strauss (2008) was followed to complete thematic analysis.
This process consists open coding, axial coding, and
selective coding. Thematic analysis aims to analyze,
critique, and evaluate a topic through certain themes
(Clarke & Braun, 2017). Before the analysis, the following
themes were determined: the definition of gifted students,
the scope of education, and identification. These themes
facilitated the narrowing of the analysis process and
ensured the systematic interpretation of the data (Sak et al.,
2021). After determining the themes, open coding of the
data was executed, and the content of the documents was
quickly reviewed. During the axial coding stage, the
content of the documents was analyzed. At this stage,
content that matched the predetermined themes were
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identified. After the axial coding, the following categories
emerged: domains of ability, educational programs, goals
of education, nomination, preliminary evaluation, gifted
students with special needs, measurement, evaluation,
identification criteria, measurement tools, compatibility of
identification with educational scope, and identification
age. Finally, the information related to these categories was
address practices,
limitations, and suggestions for improvement.

interpreted  to correct existing

3. Findings
3.1. Definition of a Gifted Student

The current definition of a gifted student was first
introduced in the regulation enacted in 2018 and reiterated
verbatim in the directive published in 2024. According to
the documents, a gifted student is defined as an individual
who “[llearns more quickly than their peers; excels in
creativity, arts, and leadership capacities; possesses special
academic abilities; can understand abstract ideas; enjoys
working independently of interest;
demonstrates high-level performance” (MoNE, 2024a, p. 4).

in areas and

3.2. Scope of Education Offered in BILSEM

Information regarding the education offered in BILSEM is
provided in the guide and directive. However, these
documents do not specify the scope and objectives of the
courses offered in BILSEMs (e.g., creative writing and
statistics). Instead, they describe the scope of the programs
and the general aims of the education. The programs
offered in BILSEMs include adaptation, support education,
identifying individual abilities, developing special abilities,
and project production and management.

The adaptation program allows all newly enrolled students
to get acquainted with the institution, the educational
content, teachers, and peers (MoNE, 2024a). This program
lasts a total of 40 hours (MoNE, 2024a). The support
education program is offered to students identified in the
general intellectual ability domain after the adaptation
program and aims to develop students’ skills (e.g., creative
thinking and effective decision-making) in different
domains (MoNE, 2024a). This program lasts for two
academic years (MoNE, 2024a). The individual ability
identification program follows the support education
program and provides students with the opportunity to
recognize their abilities in various domains (MoNE, 2024a).
This program, which encompasses all the educational fields
in BILSEM, lasts for three academic years (MoNE, 2024a).
The special talent development program aims to further
enhance the students' abilities (MoNE, 2024a). Students
identified in the visual arts and music domains begin their
education with this program and continue for four
academic years (MoNE, 2024a). Students identified in the
general intellectual ability domain, on the other hand,
proceed to this program after completing the previous ones
and continue their education for two years (MoNE, 2024a).
The project production and management program aims for

students to complete projects based on their own interests
(MoNE, 2024a). After entering this program, students work
on projects until graduation (MoNE, 2024a).

The guide also specifies the general goals of the education
provided in BILSEM. Those goals include some objectives
of the Turkish national education, such as becoming
patriotic, moral, responsible, and scientifically thinking
students (MoNE, 2024a). Additionally, it is aimed for all
students to acquire skills in two different domains. The
education is specifically aimed at developing leadership
and creative thinking skills, which are addressed in
multiple articles (see Articles 6, 16, 19; MoNE, 2024a).

3.3. Identification of Gifted Students

The process of identifying gifted students is explained in
the directive. The identification process for BILSEM is
carried out in three stages (MoNE, 2024e). In the first stage,
the homeroom teachers of 1st, 2nd, and 3rd grades
nominate students with gifted potential. Teachers use a
form created by the MoNE for nominating students
(MoNE, 2024e). Students are nominated in the domains of
general intellectual ability, visual arts, and music (MoNE,
2024e). It is possible for students to be nominated in two
different domains within the same year (MoNE, 2024e). A
maximum of 20% of the students in a class can be
nominated (MoNE, 2024e). Regulations have also been
made regarding the nomination of students with visual
impairment, hearing impairment, and autism (MoNE,
2024e).

In the second stage, the nominated students undergo a
screening process (MoNE, 2024e). Students with special
needs may be exempt from the screening process if deemed
appropriate (MoNE, 2024e). Regardless of their abilities, all
students take the same test, although different thresholds
have been set for each ability domain (MoNE, 2024b). The
threshold scores for visual arts and music are lower than
those for general intellectual ability (Ist, 2nd, and 3rd
grades: 31, 35, and 37 for visual arts/music; 36, 39, and 42
for general mental ability) (MoNE, 2024b). The test is not
designed to assess knowledge level (MoNE, 2024b).

In the final stage, students who meet the criterion set for the
screening process undergo individual assessment and
evaluation. The assessment process is carried out by
experts
nominated in general intellectual ability, individual
intelligence scales are administered at guidance and
research centers (MoNE, 2024e). Students who obtain an
intelligence quotient (IQ) score above 130 are identified as
gifted (MoNE, 2024c). In visual arts and music, the
assessment is based on student performances. The MoNE
shares informative examples with parents regarding this
process (MoNE, 2024f). Although it is not explicitly
mentioned in the most recent guide, the 2019-2020 guide
states that for the visual arts, "students are asked questions
that allow them to express their creativity and produce
original works” and that their evaluation is based on those

(teachers and academicians). For students
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works (MoNE, 2019, p. 15). The same guide emphasizes
that for music, "students are asked questions from 'Musical
Listening/Memory' and 'Musical Awareness' areas, which
are appropriate for their grade level" (MoNE, 2019, p. 16).
To objectively measure student performances, raters use
"rubric designed by MoNE " (MoNE, 2019, p. 15). Students
who exceed the criterion (80 for visual arts, 70 for music)
are identified as gifted in visual arts and music (MoNE,
2024c). When necessary, students with special needs may
be evaluated through alternative tools or methods in all
three domains (MoNE, 2024a).

4. Discussion

In this section, existing strengths, areas that need
improvement, and suggestions to enhance the system will
be discussed. This content will be addressed under the
created themes of the definition of a gifted student, the
score of education, and identification.

4.1. Definition of Gifted Students

The prevailing perspective on giftedness is the multiple-
ability approach (see Gagné, 2020; Gardner, 2011; Renzulli,
2016). According to this approach, it is acknowledged that
students can be gifted not only in the domain of general
intellectual ability but also in other domains (Gagné, 2020;
Gardner, 2011; Renzulli, 2016; Sternberg, 2008; Ziegler et al.,
2013). Because the definition in the guide somewhat reflects
this approach, it is in alignment with the literature.

However, the current definition does not encompass
several ability domains emphasized in the literature, most
notably general intellectual and psychomotor abilities (see
Gagné, 1995; Marland, 1972). Considering the correlation
between general intellectual ability and learning (Alloway
& Alloway, 2010; Cowan & Alloway, 2008; Nation et al.,
1999), it can be argued that the phrase “learns faster than
peers” (MoNE, 2024a, p. 4) in the legal documents refers to
the general intellectual ability domain. However, it is not
possible to reach a definitive conclusion in this regard,
because students who are gifted in other domains (e.g.,
music or visual arts) also learn the knowledge and skills in
these domains more quickly than their peers and
demonstrate higher performances (Colman, 2021; Fogarty,
2008; Legg & Hutter, 2007; Sternberg et al., 2004; Winner &
Martino, 2000). Considering that identification of gifted
students in general intellectual ability is carried out for
BILSEM, it becomes evident that this domain should be
included in the definition.

The second limitation is the emphasis on abstract thinking
and the ability to act independently in areas of interest (see
MoONE, 2024a). Note that these characteristics are also
observed at certain ages in students who show typical
development. The current definition attributes these traits
only to gifted students, but this situation is not consistent
with the literature (see Dumontheil, 2014; Piaget &
Inhelder, 1966; van de Vijver & Willemsen, 1993).

Terms such as “faster,” “ahead,” and “showing high-level
performance” (MoNE, 2024a, p. 4), as used in the directive,
lack precise indicators for determining which students
qualify as gifted. This limitation has not been resolved in
the regulation either. In the regulation, the criterion is
referred to as demonstrating a “meaningful difference”
from peers (MoNE, 2018, p. 1). However, this statement
does not clearly define the criteria.

To address these limitations, a more effective operational
definition is recommended. To achieve this, only ability
domains should be included in the definition, these
domains should be explicitly highlighted, and the criterion
that students have to meet should be clearly stated. Such a
definition would ensure that the identification process is
conducted more effectively and that the educational
content is planned properly.

The definition of gifted students can be based on various
models in the literature (see Gagné, 2020; Gardner, 2011;
Renzulli, 2016; Sternberg, 2008; Ziegler et al., 2013). Among
those, the Differentiated Model of Giftedness and Talent
(Gagné, 1995, 2020) stands out due to its solid theoretical
foundation. It is recommended that the MoNE adopt
Gagné’s (1995) model for the definition of giftedness.

This model includes natural abilities and talents that can be
developed through various combinations of those abilities
(Gagné, 1995, 2020). Natural abilities include intellectual,
creative, social-emotional, perceptual, and psychomotor
abilities (Gagné, 1995, 2020). Talents, on the other hand, are
manifested across various fields, including academia,
technology, science, the arts, social services, management,
business, commerce, games, and sports (Gagné, 1995, 2020).
Under those talent areas, there are performance areas such
as music, writing, athletics, management, and teaching. For
example, while auditory perception may be emphasized in
music, psychomotor and mental abilities also contribute
significantly to the process (Gagné, 2005).

An important aspect of Gagné’s (1999) model is that
intellectual abilities encompass more than just IQ
(Intelligence Quotient). Gagné (2013) highlights the
existence of mathematical and linguistic abilities alongside
IQ. Furthermore, specific learning disabilities in areas such
as mathematics and language (reading and writing), which
can be seen in individuals with average or above-average
IQ, provide evidence that these abilities are distinct from
general intelligence. (see American Psychiatric Association,
2022; Fletcher et al., 2019). Therefore, it would be proper to
separate and emphasize mathematical and linguistic
abilities as distinct from IQ in the definition. The flexibility
in Gagné’s (1999) model makes this possible.

The literature presents a range of perspectives regarding
the criterion that should be used to identify gifted students
(Binet & Simon, 1911; Gagné, 1999; Renzulli, 1984). Some
researchers consider the highest 2% of students as gifted
(Binet & Simon, 1911), while others emphasize the highest
15% (Renzulli, 1984). However, all these criteria are
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hypotheses proposed by researchers. Due to the complex
nature of giftedness, it is not possible to determine the exact
boundary where giftedness begins (Renzulli & Reis, 2012).
The MoNE should consult field experts to establish an
appropriate criterion, which would eliminate the existing
ambiguity and result in a more effective definition.

Based on the above explanations, it is suggested that the
following definition be adopted: A gifted student is an
individual who falls within the top 2% — the MoNE may define
a different criterion—in at least one of the following domains:
general intellectual, mathematical, linguistic, creative thinking,
perceptual, social-emotional, or psychomotor abilities, and
performance areas (e.g., physical, software, writing, etc.). This
definition would support the identification of students in
both natural abilities and talents.

4.2. Scope of Education Offered in BILSEM

BILSEM provides an educational environment that
supports students' development. Allowing students to
discover their abilities and develop projects in the areas of
interest is a sound regulation (see Renzulli, 2003). There are
over 40 areas in which students can develop projects
(MoNE, 2024a). This variety enables students to get to
know themselves and take
development. The current system has the potential to
increase students' motivation and productivity.

initiative in their own

However, a significant limitation is the lack of information
provided about the scope of the education. Literature
emphasizes the development of an educational framework
before the identification process takes place (VanTassel-
Baska, 2012). This is because the identification process
should focus on identifying students who have the abilities
to benefit from the planned educational program
(Hunsaker & Shepherd, 2012; Lohman, 2012; Renzulli,
2004). The content in the current guide and regulation does
not clearly define the scope of many of the offered
educational programs or the abilities required for them. For
instance, while areas such as creative writing, diction, and
public speaking—which are relatively predictable in
scope—are included; broader fields such as thinking skills,
statistics, space require detailed
information and clarification (MoNE, 2024a). This
limitation makes it difficult to assess the alignment of the

and aviation and

education offered with the identification processes and
learning objectives.

To enhance the quality of BILSEM, the entire educational
scope should be organized to cover multiple talent areas.
The definition provided earlier can be used as a basis for
this regulation. For example, education programs should
be developed in areas such as creative writing, robotics,
composition, painting, data mining, etc. Furthermore, the
programs should be offered to students who have been
identified in the respective ability domains required for
each educational program. Such an arrangement would
address the limitations identified by stakeholders
regarding the quality of the education in BILSEM (Ayaydin

& Un, 2018; Bulut, 2016; Torunoglu & Unal, 2023) and
significantly improve the quality of education.

Another necessary adjustment, as emphasized by
stakeholders (Cetin et al., 2020), should address areas that
cannot be included in BILSEM due to physical constraints
(e.g., football, basketball, swimming). Just as it supports
special education and rehabilitation centers financially, the
MoNE can also support certain institutions for specific
gifted The MOoNE should
identification process for students who need to receive
education outside of BILSEM and establish protocols with
specific institutions (e.g., sports clubs, youth and sports
provincial directorates).

students. conduct the

Expanding the educational scope to encompass multiple
talent domains would necessitate the discontinuation of the
current support education program and a comprehensive
revision of the individual ability recognition program. This
revision will allow for a process that identifies and
develops abilities while facilitating the project production
and management program to start earlier. In other words,
the proposed revision will transform education into a
structure similar to the format currently applied in visual
arts and music. This will increase the number of students
attending BILSEM and provide them with a better
education, addressing the limitations identified by
stakeholders (Atlh & Balay, 2016; Celik-Sahin, 2014;
Kayisdag & Melekoglu, 2019; Nacaroglu & Arslan, 2019).

It is recommended that the individual ability recognition
program be revised as follows: Students who wish to do so
will participate in workshops related to their ability
domains during the first semester. After this process, each
student will choose at least one educational area and join
the talent development program in that area. Students who
are confident in their abilities and do not wish to participate
in the workshops can directly continue in the talent
development Following  the
completion of the talent development stage, students will

program. successful

advance to the project management phase.

When this adjustment is made, the scope of education in
resource rooms should also be revised. The services in these
rooms should focus on a single ability domain. Students
attending BILSEM should be able to use the resource rooms
in line with the educational programs they have chosen in
BILSEM. This regulation will also allow students who have
been identified in a single domain but are not attending
BILSEM to utilize the resource rooms.

4.3. Identification of Gifted Students

In the literature, it is emphasized that the identification
processes should be conducted in four ordered stages
(Callahan et al., 2017; Johnsen, 2021; Renzulli & Reis, 2012).
These stages, in order of application, are nomination,
screening, assessment, and evaluation (Callahan et al.,
2017; Johnsen, 2021; Heller & Hany, 2004; Hunsaker et al.,
2012; Renzulli & Reis, 2012; Worrell & Erwin, 2011). The
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identification process for gifted students in BILSEM follows
these four stages, in accordance with the literature (MoNE,
2024e).

Another positive aspect of the current regulations is the use
(MoNE, 2024a, 2024e).
Individual assessments tend to yield more valid results
compared to group assessments and provide opportunities
for observing students (Hunsaker et al., 2012). Assessing
students based on their performances in visual arts and
music is also a commendable arrangement (Moon, 2012;
Worrell & Erwin, 2011). Additionally, making provisions
for the identification of gifted students with special needs
is consistent with the literature (Trail, 2022). Furthermore,
the identification of students in three different domains and
the possibility for students to be nominated in two domains
simultaneously reflects the multiple-ability approach (see
Gagné, 2020; Gardner, 2011).

of individual assessments

The first limitation that should be addressed pertains to the
scope of identification. The current directive excludes
ability domains beyond the three specified domains from
the identification process. As a result, students who are
gifted in domains outside of those mentioned in the guide
may not have the opportunity to be identified for BILSEM.

Another limitation involves the age criterion. According to
the current regulation, only students who are identified in
the first three years of primary school are eligible for
enrolment in BILSEM. The rationale for this is to allow
sufficient time for students to participate in all BILSEM
programs. This process enables them to engage in various
programs their
However, the literature emphasizes that students' abilities
can evolve as they grow older, and this suggests that the
identification process should be dynamic (Birney &
Sternberg, 2011; Burger, 2010; Vaivre-Douret, 2011). This is
because students who narrowly miss the criteria may still
reach the necessary developmental level in subsequent
years. Furthermore, it is important to note that each

throughout educational experience.

assessment inherently includes a certain amount of
standard error (Field, 2024). This standard error can
sometimes lead to scores that unfairly disadvantage certain
students. Additionally, students who spend their first few
years abroad and return to Tiirkiye later may face
challenges, as the current system directs them to resource
rooms rather than BILSEM. Because the scope of education
in resource rooms and BILSEM differs, it is unfair to end
the identification process by the fourth grade.

In our country, the stages of nomination, screening, and
assessment are only carried out by the MoNE and a 20%
quota is used in the nomination process. These regulations
need to be revised. The literature emphasizes the provision
of alternative options for these stages and the importance
of nominating as many students as possible for screening
(Hunsaker et al., 2012; Kaya, 2013; Rothenbusch et al., 2018).
That way, it becomes possible to compensate for the biased
nominations made by teachers (see Biber et al., 2021; Siegle

et al., 2010). For these reasons, it is recommended to offer
alternative options under the supervision of the MoNE for
these stages.

The identification process should aim to assess the abilities
that fall within the scope of the educational programs
(Callahan et al., 2017; Johnsen, 2021; Heller & Hany, 2004;
Renzulli & Reis, 2012; Worrell & Erwin, 2011). However, it
is observed that the current regulation in Tiirkiye does not
follow this approach. Students first receive identification,
and then they complete certain programs.

Because the programs in BILSEM are aimed at leadership
and creative thinking (MoNE, 2024a), these two domains
must be included in the identification process. However, no
assessment is made for these two domains during the
identification process. The only exception is related to
visual arts because the 2019 guide (MoNE, 2019) mentions
that the assessment in this field also includes creative
thinking ability.

One of the most serious warnings regarding the
identification of gifted students is that no single assessment
is carried out for different ability domains at a certain stage
of the identification process (Birch, 1984; Feldhusen et al.,
1984). However, according to the current regulation, during
the group screening stage, all students take the same test
(MoNE, 2024f). As a result, gifted students in the IQ
domain, as well as those gifted in the arts with high IQ,
receive identification. An institution may choose to identify
students who have high IQ and meet the criteria set for arts-
related programs. However, in such a case, the program
offered to these students must have content related to both
abilities. When examining the guide and regulation, no
such information has been provided for the visual arts and
music areas.

To address these limitations, some revisions should be
made regarding the scope, process, and format of
identification. Identification should be carried out in all the
natural ability domains proposed in the definition above
and should guide students to appropriate educational
programs. A visual example of this is provided in Figure 1.
For instance, to be included in Educational Area I, students
must meet the criteria set for general mental, creative
thinking, linguistic, and social-emotional abilities.
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Education Area | Education Area ll Education Area n

General

Intellectual X X X
Creative Thinking X X X
Linguistics X X
Mathematics X

Social-Emofional X X
Perceptual X
Psychomotor

Academic X (Biology)

Figure 1. Sample Identification Matrix

Because development continues throughout childhood and
adolescence, all grade levels should be included in the
identification process (see Birney & Sternberg, 2011;
Burger, 2010; Vaivre-Douret, 2011). Implementing this
revision will ensure that gifted students benefit from
BILSEM at each grade level. In addition, students attending
BILSEM should be given the opportunity to be included in
new domains of identification when transitioning to the
next school level. The path for students who are identified
in a new ability domain to participate in related educational
programs should be offered. The 20% quota limit should be
canceled, and regulations should allow all teachers to
nominate any student— currently, only homeroom teachers
can nominate students. Moreover, there should be options
for nominating students who may have been overlooked by
teachers. To prevent misuse of this system, non-teacher
nominations should be based on highly objective data. The
first option is that the average grade of subjects associated
with an ability domain should exceed a certain threshold.
Because exams will no longer be administered in primary
schools (MoNE, 2023b), this option should be applied in
middle and high schools. The second option includes
nominations based on expert evaluation of a performance,
portfolio, or project. This expert should hold at least a
master's
documented achievements in competitions organized by
institutions should also serve as a valid basis for

degree in the relevant domain. Finally,

nomination (Zubova et al., 2021).

The purpose of the nomination stage is to create a
sufficiently large pool of students who may qualify for a
gifted identification (Hunsaker et al., 2012). For this reason,
the criterion for the nomination stage should not be too
high or too low. One study found that the students
identified as gifted and those who were in the top 20% but
did not receive an identification produced work with
similar quality (Reis, 1981). Based on this finding, it is
suggested that the criterion for nomination should cover
the top 20%. Meeting the criterion for nomination in a
single domain will be sufficient for students to move on to
the screening stage.

In the screening stage, students who are unable to take or
pass the exam administered by the MoNE should be offered
alternative paths (see Hunsaker et al, 2012). The first
proposed option involves a MoNE-accredited expert who
has the authority to administer scales. This expert could
carry out the screening process using a standardized scale.
Another option involves a MoNE-accredited expert
assessing students’” performances, portfolios, or projects. It
would also be appropriate to make regulations that allow
achievements in national or international competitions to
be used in the screening stage (Zubova et al., 2021).

In the screening stage, students who will be included in the
individual assessment process are determined. For this
reason, the criterion applied at this stage should be a higher
percentage than the one used in the nomination stage (for
example, being in the top 10%). Meeting the criterion in a
single domain would be sufficient for students to be
directed to the individual assessment stage.

The identification process would be enhanced by
determining alternative options for the assessment stage,
thereby increasing the number of students identified as
gifted (Kaya, 2013; Rothenbusch et al, 2018). It is
recommended that the MoNE collaborate with universities
to execute the individual assessment stage. This option
would
individual assessments can be conducted. Moreover, the
use of achievements in recognized national
international competitions should also be made possible at
this stage (Zubova et al., 2021).

increase the number of environments where

and

Another suggestion concerns how many times each
measurement tool and technique should be considered.
Any scale, performance, or portfolio score should not be
reused at different stages (Hunsaker et al., 2012; Lohman,
2012; Moon, 2012; Worrell & Erwin, 2011). The information
gathered about a student should be based on different
contents or products at each stage and should provide new
evidence.

Finally, revisions should be made to conduct the
assessment stage based on multiple criteria (see Lakin,
2018; McBee et al., 2014). When making decisions, the
"and," "or," and "average" options can be used (Lakin, 2018;
McBee et al., 2014). When using the principle "and," results
from all measurement tools must meet the established
criteria. When using the principle "or," results from at least
one of the measurement tools must meet the criterion.
When using the “average” principle, the average scores of
all measurement tools should exceed a specific criterion.
McBee et al. (2014) and Lakin (2018) found that the
“average” principle yields more effective results in
identifications based on multiple criteria. For this reason, it
would be appropriate for the MoNE to follow the
“average” principle in the decision-making process.

In the case of using the average principle, certain criteria
should be set to gain admission to each educational area
(e.g., creative writing). For example, the criteria such as not
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being outside the top 8% in any measurement, being in the
top 2% in at least one measurement, and being in the top
5% in the average of all measurements are recommended.
For the average principle to function effectively in making
decisions about students, the scores should be converted
into percentiles through Z-scores or standard test scores.
Then, the evaluation should be conducted using these
percentiles, and the final decision regarding identification
should be made. A summary of the proposed identification
process, consistent with the suggestions, is provided in
Figure 2.

Defining Giftedness According to the
Multiple-Ability Approach

Conducting a Needs-Assessment
Defining the Scope of the Education and
Identifying the Required Abilities for
Each Education Area

|

Determination of Evaluation Criteria and
Construction of a Decision Matrix

k.

Implementing the Nomination Process
(MoNE)

Nomination Options
(Alternative)

Implementing the Screening Process
(MoNE)

Screening Options
(Alternative)

Implementing the Assessment Process
(MoNE)

Assessment Options
(University)

Implementing the Evaluation Process

Figure 2. Proposed Identification Flow

In conclusion, it is essential that the legal documents
regarding the education of gifted students align with the
literature (Gallagher, 2015). That way, scientifically
grounded programs and planned processes can be
implemented. When this happens, gifted students will have
the opportunity to receive a high-quality education and
transform their potential into performance.

In the official documents that regulate the education of
gifted students in Tiirkiye, there are areas that need to be
revised along with the correct practices. The focus of this
article is on the definition of giftedness, the scope of
education offered at BILSEM, and the identification
process. However, it should not be forgotten that
conducting a needs-assessment, developing the

curriculum, selecting the educational model, and training
qualified teachers are also critical components in the
education of gifted students (Callahan et al, 2017;
Hunsaker & Shepherd, 2012; Lohman, 2012; Renzulli &
Reis, 2012; Sak, 2020; VanTassel-Baska, 2012).

Some of the suggestions made in the article can be
implemented  quickly. However, especially the
recommendations regarding the identification process will
require a lengthy period to be put into practice. For this
reason, it is crucial that the MoNE acts swiftly in accordance
with the proposed suggestions and the views of other
stakeholders (see Anbarli Bozatay & Turan, 2023; Cetin et
al., 2020; Ozbey, 2024) to enhance the quality of education
for gifted students.
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