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Introduction

In today's rapidly changing world—marked by technological advancement and social transformation—it is
essential for individuals to adapt and contribute effectively to society Education plays a significant role in this
process. Education that focuses on 21st-century skills equips individuals to navigate changing global
conditions and contribute to scientific and technological advancements. These skills are essential for
individuals to lead healthy and fulfilling lives (Ahat, 2023). Twenty-first century education represents a
progressive academic environment where students are prepared not merely for specific careers but for life,
through student-centered classrooms and personalized learning approaches (Gajjar, 2013). In recent years,
the importance of emotional and social competencies in education has been increasingly emphasized
(Jourabian Fakour Tabrizi, 2023). Various factors, including school environment, parenting styles, social
context, curriculum, and instructional materials, influence students’ creativity (Azizi Nejad & Divband, 2023;
Sawyer, 2022).

In response to these educational needs, the Ministry of National Education of the Republic of Turkiye, in
collaboration with UNICEF, has launched a project under the name "K12 Skills Framework: Tirkiye Holistic
Model." This model is of great importance as it addresses current needs in skill development. The K12 Skills
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Framework also aims to enhance individuals' competencies in areas such as information technology and
programming (Ezeamuzie & Ezeamuzie, 2024).

The concept of "skill" is defined as the acquisition of abilities by individuals during the instructional process
(Ciftgi & Akga, 2019, p. 40). In the K12 Skills Framework, a skill is described as "any action or activity acquired
in a field of study or learning that involves a logical or intuitive thinking approach and requires the use of
manual dexterity, methods, and tools" (MoNE, 2023). These skills are categorized within the framework, with
"Domain-Specific Skills" considered to be comprehensive and encompassing other skill sets. Among these,
Turkish Domain-Specific Skills are particularly significant, as they include both productive language skills—
speaking and writing—and receptive language skills—listening/viewing and reading. It is essential that the
K12 Skills Framework aligns with curricula and textbooks to effectively meet current skill development needs
(Sakarya Erkek, 2023). However, it has been noted that the 2006, 2015, and 2019 Turkish Language Curricula
do not fully reflect 21st-century skills and lack a systematic distribution of these skills (Dilek¢i & Karatay,
2021).

Writing skill plays a crucial role in individuals’ communication abilities. This skill involves combining words
according to the established rules of a language to express thoughts effectively. According to Giines (2007),
writing is the transfer of knowledge structured in our minds into written form; it begins as a mental process
and concludes with the articulation of thoughts on paper. Often considered the final skill acquired in the
hierarchy of language skills (Kiymaz, 2019), writing is generally perceived as a complex competence—
especially for individuals who struggle with grammar and spelling rules, lack the necessary vocabulary, have
difficulty organizing ideas, or are unfamiliar with different writing styles (Gebremariam & Hiluf, 2023). The
inability of individuals at certain educational stages to express their emotions and thoughts adequately in
written communication and official correspondence highlights shortcomings in writing instruction. This
underscores the need to address writing education as a critical issue from early childhood (Ozbay, 2005).

Writing skills, which are initially developed during the early years of primary education, can be effectively
enhanced if appropriate learning environments are provided. It is essential to identify children's writing needs
and to design the writing process in alignment with those needs (Avsar Tuncay, 2021). In today’s educational
systems, the increased emphasis on assessments based on multiple-choice questions has led students to
focus on test-solving rather than developing writing abilities. From primary to secondary and high school
levels, exam systems that rely heavily on multiple-choice formats negatively impact students’ writing skills
(Tok & Unlii, 2014). On the other hand, the significance of higher-order skills is becoming increasingly
recognized. These include teaching and assessment practices that engage advanced cognitive processes—
such as critical and creative thinking—and enhance core competencies like communication, teamwork,
decision-making, and problem-solving (Emanuel, Ricchiardi, Sanseverino & Ghislieri, 2021).

Writing fosters knowledge acquisition and cognitive maturation. It contributes to the development of
consistent thinking habits (Ozbay, 2000); incorporates critical and creative thinking, research, and problem-
solving skills (Ungan, 2007); enriches conceptual understanding and promotes deep, multidimensional
thinking (Karaduz, 2010); and supports both communication and academic achievement by enabling the use,
demonstration, coordination, and transmission of knowledge (Harris & Graham, 2016). For all these reasons,
writing—whose foundations are laid in the first grade of primary education—is considered a key skill that
influences all subsequent stages of learning (Batur, Basar & Yusufoglu, 2023).

In the K12 Skills Framework, which aims to equip students with 21st-century skills, writing is addressed as an
integrated skill composed of several subcomponents. These integrated skills include process elements and
level descriptors that further elaborate on writing competence. The four main components are: managing
writing, generating content, applying conventions, and self-reflection (MoNE, 2023).

Purpose of the Study

The aim of this study is to examine the alignment between the writing instructions included in Turkish
language textbooks used at the lower secondary school level during the 2023-2024 academic year and the
writing domain skills defined within the K12 Skills Framework, which was developed to equip students with
21st-century skills. Accordingly, the study seeks to answer the following research questions:
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1. How is the distribution of activity instructions that serve the writing domain skills identified in the
K12 Skills Framework to integrated skills and process components in the Turkish 5th-grade textbook?

2. In the Turkish 6th-grade textbook, how is the distribution of the activity instructions that serve the
writing field skills determined in the K12 Skills Framework to the integrated skills and process components?

3. In the Turkish 7th-grade textbook, how is the distribution of the activity instructions that serve the
writing field skills determined in the K12 Skills Framework to the integrated skills and process components?

4. In the 8th-grade Turkish textbook, how is the distribution of the activity instructions that serve the
writing field skills identified in the K12 Skills Framework to the integrated skills and process components?

5. What is the ratio of the number of writing instructions compatible with the K12 Skills Framework to
the total number of speaking instructions in secondary school Turkish textbooks?

Importence of Research

The development of writing skills helps make students' written expressions clear, comprehensible, fluent,
independent, and creative. It is a crucial skill that assists students in organizing their thoughts into a
meaningful form and in mentally processing the message in an appropriate manner (Ariana, 2010). Writing
contributes to the development of students’ social, linguistic, and cognitive independence (Glines, 2013). In
the 2018 Turkish Language Curriculum, writing is defined as one of the essential skills that individuals must
acquire for communication in their native language within the framework of key competencies. It aims for
students to acquire the linguistic and cognitive skills associated with writing and to develop a habit of writing
with language awareness and intrinsic motivation (MoNE, 2019).

In developing students' writing skills, teachers, the curriculum, and the most widely used instructional
material-textbooks-are considered key elements. Schools, where children are systematically taught various
skills, play a critical role in shaping the adults of the future. In the educational processes carried out in
schools, textbooks are used as the main resource (Kiymaz et al., 2023).

The teacher is the person who plans the writing process in accordance with the curriculum, engages students
in writing activities using various methods, and evaluates and develops their writing skills (Ari, 2008).
Curriculum documents include educational objectives, content to be selected to achieve those objectives,
supporting tools and materials, methods to be implemented, and assessment criteria. Regulations concerning
the educational system are only meaningful when they are reflected in the curriculum (Goézutok, 2003).
Among the most frequently used materials for developing students' language skills are textbooks. As
textbooks are considered the primary resource in our education system, they must be examined from various
perspectives and evaluated accordingly. It is essential for the primary instructional material used in a course
to align with the curriculum and to fully reflect the learning outcomes stated within it (Karacaoglu, Dag, &
Uzun, 2021).

One of the objectives of the K12 Skills Framework is to prepare textbooks and supplementary resources in
alignment with this framework (MoNE, 2023). By examining the current situation, shortcomings can be
identified, and development programs can be supported. This study, which focuses on the activities in lower
secondary Turkish textbooks that aim to develop students’ writing skills, is expected to shed light on the next
steps of the K12 Skills Framework and to serve as a guide in the preparation of textbooks aligned with this
framework.

Method
Research Model

In this study, the survey method was employed. Qualitative research is an approach in which data is
generated without the use of any statistical procedures or numerical tools (Altunisik, Coskun, Bayraktaroglu,
& Yildirim, 2019). The data of the study were obtained through the document analysis method. Document
analysis is a method used for collecting, systematically reviewing, and evaluating records (Ekiz, 2015). It
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enables the analysis of documents produced at different intervals within a specific time frame by a source
related to the research problem (Yildinm & Simsek, 2016).

In this study, Turkish textbooks for grades 5, 6, 7, and 8 used during the 2023-2024 academic year were
examined. These textbooks are listed in the table below. The research data were obtained by analyzing the
instructional prompts that serve the listening/viewing outcomes in these textbooks. The inclusion of all grade
levels in the lower secondary education stage aimed to enable a comparative analysis.

Table 1. Textbooks Analyzed
Grade Level Book Title Author(s) Publisher

5 Middle School and Imam Hatip Middle Besir Sevim Milli Egitim
School Turkish Grade 5 Textbook ? Bakanligi
6 Middle School and Imam Hatip Middle Deniz Yavuz, Gokmen Anka Kusu
School Turkish Grade 6 Textbook Kahraman 2
Middle School and Imam Hatip Middle . .
/ School Turkish Grade 7 Textbook Nihat Erdal Dortel
8 Middle School and Imam Hatip Middle Selahattin Sayg Hecce

School Turkish Grade 8 Textbook

Analysing the Data

In this study, the descriptive analysis technique (Yildinm & Simsek, 2016), in which the data are examined and
interpreted according to the determined categories, was used. The data obtained through thematic coding
were classified as specified in the K12 Skills Framework. Since different integrated skills were encountered in
different parts of an activity (e.g., parts a, b, ¢), the number of instructions was taken into consideration
instead of the number of activities. For each category, first, the total numbers were determined and then
these numbers were compared according to the grade levels by calculating the percentages.

In the K12 Skills Framework, process components include different level descriptors. These were determined
as D1 for primary school, D2 for middle school and D3 for high school. Level descriptors reveal at which level
the student is expected to realize the relevant process component. The levels were prepared in a way to
included each other. In this study, in which secondary school Turkish textbooks were analyzed, D2 level
descriptors were taken as basis. The D2 level descriptors based on the "K12 Skills Framework Writing Domain
Skills" are as follows.

TAB4.Writing Skills
TAB4.1.Managing Writing
TAB4.1.SB1. Making a choice

D2: In the process of writing about a topic in the personal, educational and public sphere, makes
choices about the recipient, place, time, genre (written production, written interaction), and writing tools,
including digital, and decides on the appropriate writing strategy according to the topic, purpose, context,
and genre.

TAB4.1.SB2. Maintaining a relationship

D2: Uses greetings and address expressions related to starting, maintaining, and ending
correspondence; asks and answers questions, acts by the rules of courtesy.

TABA4.2. Creating Content
TAB4.2.SB1. Making connections with prior knowledge

D2: Uses prior knowledge to make sense of others' messages and communicate appropriately in
individual, educational and public written interactions.

TAB4.2.SB2. Predicting
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D2: Predict the next topic based on the messages and visuals of the other person in written interaction for
personal, educational, and public sphere.

TAB4.2.SB3. Compare

D2: Creates messages that include comparisons between objects, persons, events, and information in terms
of importance, accuracy, priority succession in written production and interaction for personal, educational
and public sphere.

TAB4.2.SB4. Classify

D2: Classifies elements such as events, situations, objects, etc. in non-complex written production and
interaction involving individual, educational, and public spheres according to quality, priority-subsequence,
cause-effect, similarity-difference, magnitude-smallness, type, etc.

TAB4.2.SB5. To rephrase

D2: Reads/listens/watches a narrative (fairy tale, novel, movie, etc.), a set of instructions or an informative
text; rephrases the text in writing in his/her own words by the order of events and logical relationships,
provided that he/she looks at the notes he/she has taken.

TAB4.2.5B6. Reacting

D2: Reacts in a non-complex written interaction concerning individual, educational, and public
sphere by expressing an opinion, approving, rejecting, exemplifying, explaining, and comparing in line with
knowledge, purpose and context.

TAB4.2.SB7. Using visual elements

D2: Uses photographs, pictures, tables, tables, figures, graphs, graphical icons, timelines, maps, and
visuals that express emotion to create and support content in writing.

TAB4.2.SB8. To present

D2: Makes a coherent written presentation on a subject that concerns individual, educational, and
public spheres in line with its purpose; conversational, informative, explanatory, and descriptive type; suitable
for the target audience in terms of language, expression, and content; compatible with the purpose of
discourse in terms of organization and structure, supported by visuals.

TAB4.3. Rule Application

TAB4.3.SB1. Preparing a plan

D2: Plans by taking into account who, what, how and using which tools to write.

TAB4.3.SB2. Using ways of developing thought

D2: Uses analogy, comparison, and exemplification as ways of developing thought in his/her writing.
TAB4.3.SB3. Using appropriate vocabulary

D2: Uses words, common idioms, proverbs, and stereotypes in his/her writing by the context.
TAB4.3.SB4. Expressing messages explicitly and implicitly

D2: Expresses his/her messages explicitly or implicitly in more than one sentence in his/her writing.
TAB4.3.SB5. Using affixes appropriately

D2: Correctly uses personal and tense affixes and affixes that connect the elements in a sentence.
TAB4.3.SB6. Using the elements of cohesion

D2: Uses basic linking and referential elements in his/her writing and some substitutive structures
when necessary.
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TAB4.3.SB7. Applying spelling rules

D2: Applies basic spelling rules in writing.
TAB4.3.SB8. Applying punctuation rules
D2: Applies punctuation marks in writing.
TAB4.4. Self-Reflection

TAB4.4.SB1. Self-judgment

D2: Reviews the feelings, thoughts, and behaviors in the writing process and the physical (tools,
environment, plane, etc.), linguistic (vocabulary, language structure, etc.) and affective (interest, etc.) factors
affecting them.

TAB4.4.SB2. Demonstrating self-reaction

D2: Corrects mistakes in the writing process; displays appropriate behavior, and emotions and
reinforces his/her thoughts and uses them in subsequent writing activities; justifies and explains the genre,
expression style, way of developing thought and language features he/she prefers in his/her writings.

Validity and Reliability

In this study, the validity and reliability of the instructions in Turkish textbooks used in middle schools were
ensured through a qualitative evaluation process. The instructions in the middle school Turkish textbooks
were examined by three field experts, and the shared data obtained were presented objectively. In the
analysis of qualitative data, attention was paid to reviewing the notes taken by experts and providing
examples of data matched with the K12 skills (Creswell & Plano Clark, 2018). The textbooks analyzed were
selected through purposive sampling and consist of those used in the 2023-2024 academic year. Only the
textbooks from the 2023-2024 academic year were selected using the purposive sampling method. Thus, up-
to-date and valid data from the relevant period were obtained during the analysis, enabling an evaluation of
how well the textbooks align with the current curriculum and educational needs of the 2023-2024 academic
year. Each instruction was included under a single process component. In the collected data, one sample
instruction was directly provided from each integrated skill to ensure content validity. The study involved
document analysis of textbooks distributed to students, and since it did not fall under any condition
requiring ethical committee approval, this has been declared in writing by the authors of the study.

Ethical Disclosure

Ethics Committee Approval: This research was conducted with the permission obtained by the Usak
University Scientific Research and Publication Ethics Social and Human Sciences Board's decision dated
17/11/2023 and numbered E-89784354-050.99-175259.

Findings
The data obtained in the study were presented in accordance with the order of the sub-problems. A few
examples were provided in order to maintain a clearer and more concise expression.

Findings and Comments Related to the First Sub-Problem

A total of 279 writing prompts in the Turkish 5th grade textbook were analyzed and the distribution of
activity prompts serving K12 writing domain skills to integrated skills and process components is shown in
Table 2.
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Table 2. Distribution of Activity Instructions Serving K12 Writing Skills in the Turkish 5th Grade Textbook in
terms of Integrated Skills and Process Components
Writing Skills Number of

Integrated Skills Process Components Directives Total
TAB 4.1. Managing Tab 4.1.Sb1. Making a Choice 1 1

Writing Tab4.1.Sb2. Sustaining the Relationship -
Tab4.2.Sb1. Making a Connection with Prior Knowledge 22
Tab4.2.Sb2. Prediction 6
Tab4.2.Sb3. Comparison 6

TAB 4.2. Content  Tab4.2.Sb4. Classification 13 116
Creation Tab4.2.Sb5. Re-Expression 8
Tab4.2.Sbé. Reacting 46
Tab4.2.Sb7. Using Visual Elements 5
Tab4.2.Sb8. Presentation 10
Tab4.3.Sb1. Plan Preparation 11
Tab4.3.Sb2. Using Ways of Developing Thinking Skills -
Tab4.3.Sb3. Using Appropriate Vocabulary 12

TAB4.3. Rule TAB4.3.SB4. Expressing Messages Explicitly and Implicitly - 54
Implementation Tab4.3.Sb5. Using Attachments Appropriately 1
Tab4.3.Sb6. Using Cohesion Elements 1
Tab4.3.Sb7. Applying Spelling Rules 13
Tab4.3.Sb8. Applying Punctuation Rules 16

TAB4.4. Self- Tab4.4.Sb1. Self-Reflection 2 4
Reflection Tab4.4.Sb1. Self-Judgment 2
Total 175

When Table 2 is examined, it is seen that 1 instruction was identified in the Making a Choice process
component in the first integrated skill, Managing Writing. No instruction was identified in the Sustaining the
Relationship process component. It was observed that 22 instructions were used in the process component
of Making Connections with Prior Knowledge, 6 in Predicting, 6 in Comparing, 6 in Classifying, 13 in
Reexpressing, 8 in Reacting, 46 in Responding, 5 in Using Visual Elements, and 10 in Presenting. In the
process components of the integrated skill of Applying Rules, Preparing a Plan 11, Using Appropriate
Vocabulary 12, Using Appropriate Attachments 1, Using Coherence Elements 1, Applying Spelling Rules 13,
and Applying Punctuation Rules 16 instructions were used. No instructions serving the process components
of Using Ways of Developing Thought and Expressing Messages Explicitly and Implicitly were identified. It
was observed that two instructions each were used in the Self-Judgment and Self-Reaction Elicitation process
components in the Self-Reflection integrated skill. The number of activity instructions serving K12 writing
skills in the Turkish 5th-grade textbook is 175. When analyzed in general, it is seen that the integrated skill
with the highest number of instructions serving K12 writing skills is Content Creation and the integrated skill
with the lowest number of instructions is Managing Writing.

Below are examples of writing prompts that serve these integrated skills.

Managing Writing/Making a Choice: "Write in your notebook the story of a person who showed heroism
that night (July 15th), taking advantage of the research you did in the Preparation for the Next Lesson phase.
(...) Before you start writing, determine the story elements such as people, time, place, event or events."

Creating Content/Responding: " \rite the reasons why you like or dislike the text. "
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Applying Rules/Applying Punctuation Rules: " (..) After finishing your poem, review it and correct any
spelling or punctuation mistakes. "

Self-Reflection/Self-Judgment: " (..) After finishing your text, evaluate yourself according to the following
criteria. "

Findings and Comments Related to the Second Sub-Problem

A total of 289 writing instructions in the Grade 6 Turkish Textbook were analyzed and the distribution of
activity instructions serving K12 writing domain skills to integrated skills and process components is shown in
Table 3.

Table 3. Distribution of Activity Instructions Serving K12 Writing Skills in the 6th Grade Turkish Textbook in
terms of Integrated Skills and Process Components

Writing Skills Number of Total
Integrated Skills Process Components Directives

TAB 4.1. Managing  Tab 4.1.Sb1. Making a Choice 2 5
Writing Tab4.1.Sb2. Sustaining the Relationship -
Tab4.2.Sb1. Making a Connection with Prior Knowledge 3
Tab4.2.Sb2. Prediction 2
Tab4.2.Sb3. Comparison 4

TAB 4.2. Content  Tab4.2.Sb4. Classification 10 77
Creation Tab4.2.Sb5. Re-Expression 6
Tab4.2.Sb6. Reacting 41
Tab4.2.Sb7. Using Visual Elements 1
Tab4.2.Sb8. Presentation 10
Tab4.3.Sb1. Plan Preparation 7
Tab4.3.Sb2. Using Ways of Developing Thinking Skills 1
Tab4.3.Sb3. Using Appropriate Vocabulary 2

TAB4.3. Rule TAB4.3.SB4. Expressing Messages Explicitly and Implicitly 8 45
Implementation Tab4.3.Sb5. Using Attachments Appropriately 2
Tab4.3.Sb6. Using Cohesion Elements 3
Tab4.3.Sb7. Applying Spelling Rules 12
Tab4.3.Sb8. Applying Punctuation Rules 10

TAB4.4. Self- Tab4.4.Sb1. Self-Reflection 6 10
Reflection Tab4.4.Sb1. Self-Judgment 4

Total 134

When Table 3 is examined, it is seen that 2 instructions were identified in the Making a Choice process
component in the first integrated skill, Managing Writing. No instruction was identified in the Sustaining the
Relationship process component. It was observed that 3 instructions were used in the process component of
Making Connections with Prior Knowledge, 2 in Predicting, 4 in Comparing, 10 in Classifying, 6 in Restating,
41 in Responding, 1 in Using Visual Elements, and 10 in Presenting. In the process components of the
Integrated Skill of Applying Rules, Preparing a Plan 7, Using Ways to Develop Thought 1, Using Appropriate
Vocabulary 2, Expressing Messages Explicitly and Implicitly 8, Using Attachments Appropriately 2, Using
Coherence Elements 3, Applying Spelling Rules 12, Applying Punctuation Rules 10 instructions were used. It
was observed that 6 instructions were used in the Self-Judgment process component of the Self-Reflection
integrated skill and 4 instructions were used in the Self-Reactivity process component. The number of activity
instructions serving K12 writing skills in the Turkish 6th-grade textbook is 134. When analyzed in general, it is
seen that the integrated skill with the highest number of instructions serving K12 writing skills is Content
Creation and the integrated skill with the lowest number of instructions is Managing Writing.

Below are examples of writing prompts that serve these integrated skills.
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Managing Writing / Making Choices: " Based on the story you read, create your own story around the
same subject and main idea. " (There are boxes for "place, time, plot, person/entity cast" just below the
instruction. Before writing, students are asked to they are asked to select these elements).

Creating/Presenting Content: " Prepare a prepared speech about the importance of breakfast for the
following section. After rehearsing the text several times, present it in class. "

Applying Rules/Applying Spelling Rules: " (..) Be careful to compose your letter by following the spelling
rules.”

Self-Reflection/Self-Reaction: "Check the punctuation marks you used in the paragraph you created. After
checking, correct your mistakes, if any. Rewrite your paragraph as you edited it and compare it with the first
version you wrote."

Findings and Comments Related to the Third Sub-Problem

A total of 210 writing instructions in the Grade 7 Turkish Textbook were analyzed and the distribution of
activity instructions serving K12 writing domain skills to integrated skills and process components is shown in
Table 4.

Table 4.Distribution of Activity Instructions Serving K12 Writing Skills in the 7th Grade Turkish Textbook in
terms of Integrated Skills and Process Components

Writing Skills Number
Integrated Skills Process Components . Of‘ Total
Directives
TAB 4.1. Managing  Tab 4.1.Sb1. Making a Choice - 0
Writing Tab4.1.Sb2. Sustaining the Relationship -
Tab4.2.Sb1. Making a Connection with Prior 1
Knowledge
Tab4.2.Sb2. Prediction 0
TAB 4.2. Content Tab4.2.Sb3. Compérisc.)n 4
Creation Tab4.2.Sb4. Classification 21 63
Tab4.2.Sb5. Re-Expression 8
Tab4.2.Sbé. Reacting 23
Tab4.2.Sb7. Using Visual Elements 2
Tab4.2.Sb8. Presentation 4
Tab4.3.Sb1. Plan Preparation 3
Tab4.3.Sb2. Using Ways of Developing Thinking Skills 1
Tab4.3.Sb3. Using Appropriate Vocabulary 10
TAB4.3. Rule TABA}.?.SB4. Expressing Messages Explicitly and 5
Implementation Implicitly 23
Tab4.3.Sb5. Using Attachments Appropriately 1
Tab4.3.Sb6. Using Cohesion Elements 2
Tab4.3.Sb7. Applying Spelling Rules 2
Tab4.3.Sb8. Applying Punctuation Rules 2
TAB4 4. Self- Tab4.4.Sb1. Self-Reflection - 1
Reflection Tab4.4.Sb1. Self-Judgment 1
Total 87

When Table 4 is analyzed, it is evident that no instruction was identified in the first integrated skill, Managing
Writing. Findings indicated that 1 instruction was used in the process component of Making Connections
with Prior Knowledge, 4 in Comparing, 21 in Classifying, 8 in Reexpressing, 23 in Responding, 2 in Using
Visual Elements, and 4 in Presenting. No instructions were found in the process component of Predicting. In
the process components of the Integrated Skill of Applying Rules, 3 instructions were used in Preparing a
Plan, 1 in Using Ways to Develop Thought, 10 in Using Appropriate Vocabulary, 2 in Expressing Messages
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Explicitly and Implicitly, 1 in Using Attachments Appropriately, 2 in Using Coherence Elements, 2 in Applying
Spelling Rules, and 2 in Applying Punctuation Rules. While there were no instructions in the Self-Judgment
process component of the Self-Reflection integrated skill, it was observed that 1 instruction was used in the
Self-Reaction Elicitation process component. The number of activity instructions serving K12 writing skills in
the Turkish 7th grade textbook is 87. When analyzed in general, it is shown that the integrated skill with the
highest number of instructions serving K12 writing skills is Content Creation, and the integrated skills with
the lowest number of instructions are Managing Writing and Self-Reflection.

Below are examples of writing prompts that serve these integrated skills.

Creating/Categorising Content: " Find and write the sentences in which personifications and similes are
used in the text you read. "

Applying Rules / Using Appropriate Vocabulary: " (..) Use idioms, proverbs and maxims to enrich your
writing. Try to use forms of expression appropriate to the content of your writing. "

Self-Reflection/Self-Reaction: Write a narrative text to answer the question " Why don't you want to live in
a dirty nature? ". Edit your text in terms of expression disorder, spelling, and punctuation rules and share it
with your friends."

Findings and Comments Related to the Fourth Sub-Problem

A total of 264 writing instructions in the Grade 8 Turkish Textbook were analyzed and the distribution of
activity instructions serving K12 writing domain skills to integrated skills and process components is shown in
Table 5.

Table 5. Distribution of Activity Instructions Serving K12 Writing Skills in the 8th Grade Turkish Textbook in
terms of Integrated Skills and Process Components

Writing Skills Number of
. . Total
Integrated Skills Process Components Directives
TAB 4.1. Managing Tab 4.1.Sb1. Making a Choice - 0
Writing Tab4.1.Sb2. Sustaining the Relationship -
Tab4.2.Sb1. Making a Connection with Prior Knowledge 10
Tab4.2.5b2. Prediction -
Tab4.2.Sb3. Comparison 2
TAB(é:lr.;Eg:tent Tab4.2.Sb4. Classification 15 90
Tab4.2.Sb5. Re-Expression 9
Tab4.2.Sbé. Reacting 27
Tab4.2.Sb7. Using Visual Elements 3
Tab4.2.Sb8. Presentation 24
Tab4.3.Sb1. Plan Preparation 6
Tab4.3.Sb2. Using Ways of Developing Thinking Skills 2
Tab4.3.Sb3. Using Appropriate Vocabulary 5
TAB4.3. Rule TAB4.3.SB4. Expressing Messages Explicitly and Implicitly 65
Implementation Tab4.3.Sb5. Using Attachments Appropriately -
Tab4.3.Sb6. Using Cohesion Elements 2
Tab4.3.Sb7. Applying Spelling Rules 26
Tab4.3.Sb8. Applying Punctuation Rules 24
. Tab4.4.Sb1. Self-Reflection 1
TAB4.4. Self-Reflection Tab4.4.5b1. Self-Judgment i 1
Total 156

When Table 5 is analyzed, the results indicate that no instruction was identified in the first integrated skill,
Managing Writing. It was observed that 10 instructions were used in the process component of Making
Connections with Prior Knowledge, 2 in Comparing, 15 in Classifying, 9 in Re-expressing, 27 in Responding, 3
in Using Visual Elements, and 10 in Presenting. No instruction was detected in the process component of
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Predicting. In the process components of the integrated skill of Applying Rules, Preparing a Plan 6, Using
Ways to Develop Thought 2, Using Appropriate Vocabulary 5, Using Coherence Elements 2, Applying Spelling
Rules 26, Applying Punctuation Rules 24 instructions were used. In the process components of Expressing
Messages Explicitly and Implicitly and Using Attachments Appropriately, no instructions were identified. It
was observed that 1 instruction was used in the Self-Judgement process component of the Self-Reflection
integrated skill. No instruction was identified in the process component of Self-Reaction. The number of
activity instructions serving K12 writing skills in the Turkish 8th-grade textbook is 156. When analyzed in
general, it is seen that the integrated skill with the highest number of instructions serving K12 writing skills is
Content Creation and the integrated skill with the lowest number of instructions is Managing Writing.

Below are examples of writing prompts that serve these integrated skills.

Creating Content/Connecting with Prior Knowledge: " Write your thoughts about Atatlirk's principles
below by using the information you have learned from the texts in the theme of "National Struggle and
Atatlrk. "

Applying Rules / Using Ways of Developing Thought: " (...) Write the paragraph that exemplifies the way
of developing the thought you have chosen in the dotted area. "

Self-Reflection/Self-Judgement: " Revise and edit your text in terms of spelling, punctuation, and
expression disorders. "

Findings and Comments Related to the Fifth Sub-Problem

The ratio of the number of writing instructions compatible with the K12 Skills Framework in secondary school
Turkish textbooks to the total number of writing instructions is shown in Table 6.

Table 6. The Ratio of the Number of Writing Instructions Compatible with the K12 Skills Framework in
Secondary School Turkish Textbooks to the Total Number of Writing Instructions
The Ratio of the Number of

Total Number of Number of Directives Aligned . -
Class Level . . . . Harmonised Directives to the
Directives with K12 Skills Framework . .
Total Number of Directives
5 279 175 %62
6 289 134 %46
7 210 87 %41
8 264 156 %59

The analysis of Table 6 reveals that there are 279 writing instructions in the 5th-grade Turkish textbook, 289
in the 6th-grade Turkish textbook, 210 in the 7th-grade Turkish textbook and 264 in the 8th-grade Turkish
textbook. The number of instructions compatible with the K12 Skills Framework is 175 at the 5th-grade level,
134 at the 6th-grade level, 87 at the 7th-grade level and 156 at the 8th-grade level. Accordingly, the ratio of
the number of instructions compatible with the K12 Skills Framework to the total number of instructions is
62% in 5th grade, 46% in 6th grade, 41% in 7th grade and 59% in 8th grade.

Conclusion, Discussion, and Recommendations

This study aimed to reveal the alignment between the writing instructions in Turkish textbooks for middle
school and the writing-related competencies defined in the K12 Skills Framework, which was developed to
equip students with 21st-century skills. According to the findings, the proportion of writing instructions
compatible with the K12 Skills Framework to the total number of instructions was 62% in the 5th grade, 46%
in the 6th grade, 41% in the 7th grade, and 59% in the 8th grade. These inconsistent ratios indicate that the
distribution of instructions across grade levels has not been systematically planned. Considering that
textbooks are the most commonly used instructional materials in schools (Cifci et al., 2018), the planned
development of these materials and the learning outcomes guiding them is crucial for educating individuals
with 21st-century skills.

It was observed that across all grade levels, the writing instructions in textbooks mostly align with the
"Content Creation” integrated skill. The lowest alignment was found in the “Managing Writing” and “Self-
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Reflection” integrated skills. Since the learning outcomes in the 2019 Turkish Language Curriculum guide
textbook content, it can be inferred that the writing outcomes in the curriculum predominantly aim at
content creation. Analyzing the textbooks prepared according to the 2024 " Century of Tirkiye " Education
Model could reveal similarities or differences in this regard.

The “ Managing Writing “ skill was one of the least reflected integrated skills in the examined textbooks. This
points to a lack of learning outcomes in the curriculum that help students acquire skills such as determining
appropriate writing strategies based on purpose, context, genre, and tools; using appropriate greetings and
closings; asking and answering questions; and observing rules of politeness. The limited presence of
instructions related to the " Making Choices " process component indicates that students are not given
sufficient freedom in choosing their writing strategies. The number of such choice-based instructions should
be increased.

1

No instruction was found to reflect the “ Maintaining Relationships ” process component, which is based on
interactive writing processes. Since interactive writing is not included in the learning outcomes of the
curriculum, this process component is not represented in the textbooks. Therefore, outcomes that support
this process should be added to the curriculum and reflected in the textbooks.

In the " Predicting " process component, under "Content Creation,” the focus is only on predictions about
what happens after a given topic, which narrows the scope. The component should also include predictions
about prior events or anticipated ideas in opinion essays, and students should be given more freedom in this
area.

The low alignment in the “ Self-Reflection “ skill suggests that learning outcomes related to students' ability
to evaluate factors affecting their writing, correct mistakes, reinforce positive behaviors, and justify their
choices in narrative style or argumentation need to be more effectively incorporated into the curriculum. As
the scope of learning outcomes changes, their reflections in textbooks will also change.

The limited number of instructions reflecting “ Self-Reflection “ in all grade levels indicates that textbooks do
not adequately support the continuous and effective development of students’ writing skills. Since 21st-
century skills are based on real-life experiences and emphasize the application of knowledge (Pattison, 2017),
learning outcomes that support this integrated skill should be included in the curriculum. Furthermore,
textbooks should assess this skill at the end of each theme using a ” Self-Assessment Form. "

The high alignment observed in the “Responding " process component under the “ Content Creation " skill
stems from students being asked to provide written feedback on texts, visuals, etc, used in the textbooks.
Similarly, the frequent instructions on spelling and punctuation rules result in high alignment in the "Applying
Rules” skill, particularly in the ” Applying Spelling Rules ” and “ Applying Punctuation Rules " components.

" on

The limited or absent number of instructions in components such as “ Using Supporting Details, " “Expressing
Ideas Explicitly and Implicitly, “ “ Using Suffixes Appropriately, “ and “ Using Cohesive Devices " indicates that
the textbooks lack expressions serving these components. Writing instructions should elaborate on what
students need to pay attention to during the writing process.

The skills of critical and creative thinking, which are among the 21st-century competencies, are not currently
included in the writing skills section of the K12 Skills Framework. Yet Turkish textbooks ask students to
criticize topics in writing, compose persuasive texts, create literary works, and offer solutions to problems.
However, these instructions could not be matched with any integrated skill in the framework. Critical thinking
is widely considered to be one of the most important outcomes of education across disciplines and levels
(Golden, 2023). Lombardi et al. (2021) argue that developing critical thinking skills is crucial for students and
more important than any other advanced cognitive skill. Therefore, integrated skills and process components
that reflect these competencies should be added to the framework to ensure alignment with the content of
the textbooks.

Although students are often asked to write based on visuals across all grade levels, no instruction matches
the " Using Visual Elements ” process component in the framework. While students can write based on
visuals, they encounter very few instructions that encourage them to support their writing with visuals. This
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skill, which can be particularly effective in persuasive writing, is not adequately addressed in textbooks due to
the lack of corresponding learning outcomes in the curriculum.

The literature frequently emphasizes the importance of integrating all Turkish language skills holistically (Chu,
Reynolds, Tavares, Notari & Lee, 2017). Increasing the number of studies comparing the Turkish Language
Curriculum with the K12 Skills Framework and examining other language skills will contribute to better
alignment between the curriculum and the framework. Aligning the instructions in Turkish textbooks with the
K12 Skills Framework can only be achieved by updating the curriculum accordingly. Therefore, the curriculum
should be revised first, followed by the development of textbooks that support 21st-century skills, which will
help fulfill the aims of the framework.
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Ortaokul Tiirkce Ders Kitaplarinin K12 Beceriler Cercevesi Yazma Alan
Becerilerine Gore incelenmesi
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Degisen ve gelisen dlinyaya ayak uydurabilmeleri icin bireylerin 21. ylzyil becerilerine
sahip olmalari ve sahip olduklari bilgileri beceriler ile butiinlestirmeleri beklenmektedir.
Bu calisma, 2023-2024 egitim ve 6gretim yilinda ortaokul seviyesinde okutulan Tirkge
ders kitaplarinda yer alan yazma ydnergelerinin, K12 Beceriler Cercevesi'nde belirlenen
yazma alan becerileriyle uyumunu ortaya koymak amaciyla hazirlanmistir. Calismada,
tarama yontemi kullaniimistir. Dokiiman incelemesi yontemiyle calismanin verileri elde
edilmistir. Betimsel analiz tekniginin kullanildigi ¢alismada tematik kodlama yapilarak

Yiikleme: 29.08.2024 elde edilen veriler Cerceve'de belirtildigi sekilde siniflandinimistir. Tirkce ders
kitaplarinda K12 Beceriler Cercevesi'ne uyumlu yazma ydnergesi sayilarinin ders
Kabul: 27.03.2025 kitaplarindaki toplam yazma yonergesi sayilarina orani belirlenmistir. Ders kitaplarindaki
yazma yonergelerinin tim sinif seviyelerinde en c¢ok icerik olusturma bdtinlesik
Yayin: 30.06.2025 becerisiyle ortustigu gorulmektedir. En disik ortisme ise yazmayl ydnetme ve 0z

yansitma biitiinlesik becerilerinde tespit edilmistir. Ogrencilere 21. ylzyil becerilerinin
kazandirilabilmesi amaciyla hem 6gretim programi hem de K12 Beceriler Cercevesi'nin

Arastirma Makalesi iceriginde yapilabilecek degisiklikler &neri olarak sunulmustur.

DOI: 10.17984/adyuebd.1540318

Giris

GlUnidmuzdeki hizl degisimlere, teknolojik ilerlemelere ve toplumsal dénlsiimlere bireylerin uyum ve katki
saglayabilmesi 6nemlidir. Bu surecte egitim dnemli bir rol Gstlenmektedir. 21. ylzyil becerilerine odakli bir
egitim, bireyleri degisen diinya kosullarina hazirlayarak onlarin bilimsel ve teknolojik gelismelere katkida
bulunmalarini saglamaktadir. Bu beceriler bireyin kendi yasamini saglikli ve mutlu bir sekilde devam
ettirebilmesi icin gereklidir (Ahat, 2023). 21. yuzyil egitimi, 6grenci merkezli siniflar ve kisisellestirilmis
ogrenme yaklasimlari araciligiyla 6grencilerin meslek yerine hayata hazirlandigi ilerici akademik ortami temsil
etmektedir (Gajjar, 2013). Son yillarda, egitimde duygusal sosyal yeterliligin 6nemi vurgulanmaktadir
(Jourabian Fakour Tabrizi, 2023). Okul, ebeveyn tarzi, sosyal ¢evrenin yani sira mifredat ve materyaller gibi
bircok faktdr 6grencinin yaraticihgini etkiler (Azizi Nejad ve Divband, 2023; Sawyer, 2022) Bu nedenle T.C.
Milli EGitim Bakanligi ve UNICEF is birligi ile “ K12 Beceriler Cercevesi Tlrkiye Biitlinciil Modeli ” adi altinda bir
proje yuritmektedir. Bu model beceri gelistirme konusunda mevcut ihtiyaca cevap vermesi acisindan oldukca
onemlidir. K12 becerileri ayrica bireylerin bilisim ve programlama gibi becerilerini gelistirmeyi hedefler
(Ezeamuzie ve Ezeamuzie, 2024).

Ogretim sireci icinde bireylere kabiliyet kazandirimasina beceri denir (Ciftci ve Akca (2019, s.40). K12
Beceriler Cercevesi'nde "beceri” kavrami "Bir ¢alisma veya 6grenme alaninda edinilen mantiksal veya sezgisel
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nitelikli disinme yaklasimi ile el becerisi, ydntem ve arag gereg kullanmayi gerektiren her tirli edim veya
eylem” olarak tanimlanmaktadir (MEB, 2023). S6z konusu beceriler kendi icinde siniflandirimistir. Bu
becerilerden biri olan “ Alan Becerileri ” tim becerileri kapsayan bir yapida kabul edilmektedir. Turkce Alan
Becerileri (TAB), K12 Beceriler Cercevesi'nde ele alinan alan becerileri arasinda yer almaktadir. Tirkge alan
becerileri dilin “Uretim” diizlemini olusturan konusma ve yazma becerileri ile “alilmama” dizlemini olusturan
dinleme/izleme ve okuma becerilerini icermektedir. Beceri gelistirme konusunda mevcut ihtiyaca cevap
verecegi duslnilen K12 Beceriler Cercevesi'nin program ve ders kitaplari ile paralel olmasi dnemlidir (Sakarya
Erkek, 2023). 2006, 2015, 2019 Tiirkce Dersi Ogretim Programlari'nda 21. ylzyil becerilerinin tam olarak
yansitilmadigi ve beceri dagiliminda bir planlama yapilmadig belirtiimektedir (Dilekgi ve Karatay, 2021).

Yazma becerisi, bireylerin iletisim becerilerinde énemli bir rol oynar. Bu beceri, distinceleri etkili bir sekilde
ifade etmek igin kelimeleri dilin belirlenmis diizenine gore bir araya getirmeyi icerir. Glines (2007), yazmanin
beynimizde yapilandirdigimiz bilgilerin yaziya dékilmesi oldugunu; siirecin  zihinde basladigini ve
distncelerin yaziya doékilmesiyle son buldugunu belirtmistir. Beceri siralamasinda en sonda yer aldigi
belirtilen yazma becerisi (Kiymaz, 2019), 6zellikle dil bilgisi ve yazim kurallarina hakim olmak, yazma icin
gerekli kelime dagarcigini edinmek, fikirleri yapilandirmak ve farkl Gsluplarda yazmak gibi konularda zorluk
ceken bireyler icin genellikle karmasik bir yeterlilik olarak gorilmektedir (Gebremariam ve Hiluf, 2023).
GUnumuzde belirli bir egitim asamasindaki bireylerin yazili iletisim ortamlarinda ve resmi yazismalarda duygu
ve dusuncelerini uygun sekilde ifade edememeleri, yazma egitimindeki aksakliklari gozler 6nline sermekte ve
bu yazmayi erken yaslardan itibaren zerinde durulmasi gereken bir egitim meselesi yapmaktadir (Ozbay,
2005). ilkokulun ilk yillarinda kazandirilan yazma becerisi, uygun egitim ortamlarinin saglanmasi durumunda
etkili bir sekilde gelistirilebilir. Cocuklarin yazma ihtiyaglarinin belirlenmesi ve yazma sirecinin bu ihtiyaglara
gore planlanmasi 6nemlidir (Avsar Tuncay, 2021). Glnimizde c¢oktan secmeli sorularla yapilan
degerlendirmelerin daha 6nemli algilanmasi, 6grencileri yazma yerine test ¢dzme becerisini gelistirmeye
yoneltmektedir. ilkokuldan baslamak (zere ortaokul ve lisede coktan secmeli sorulara dayali sinav sistemi
dgrencilerin yazma becerisini olumsuz etkilemektedir (Tok ve Unli, 2014). Ote yandan, (st diizey becerilere
verilen 6nem giderek daha da artmistir. Bunlar, daha Ust diizey siirecler (elestirel ve yaratici diistinme) dahil
olmak tzere farkh biligsel strecleri harekete gegirebilen ve temel becerileri (iletisim, ekip calismasi, karar
verme, problem ¢ézme vb.) gelistirebilen 6gretim ve degerlendirme uygulamalarndir (Emanuel, Ricchiardi,
Sanseverino ve Ghislieri, 2021).

Yazma; insanin bilgi kazanmasini ve zihince olgunlasmasini saglar. Bunun yani sira tutarl dislnce aliskanhg:
kazandirmasi (Ozbay, 2000); icinde elestirel ve yaratici diisiinme ile arastirma ve problem ¢ézme becerilerini
barindirmasi (Ungan, 2007); kavram dinyasini zenginlestirerek derinlemesine ve ¢ok boyutlu distindirmesi
(Karaduz, 2010); bilgiyi kullanma, gosterme, koordine etme, baskalarina aktarma gibi islevler ile hem iletisim
kurmayr hem de akademik basariyi etkilemesi (Harris ve Graham, 2016); temel egitimde kazandiriimasi
gereken onemli bir beceri olan ve ilkokul birinci sinifta temelleri atilan yazma becerisinin egitimin diger
kademelerini etkileyebilmesi (Batur, Basar ve Yusufoglu, 2023) gibi nedenlerle egitimde &nemli bir yere
sahiptir.

Ogrencilerin 21. yiizyil becerilerine sahip olmasini hedefleyen K12 Beceriler Cercevesi'nde yazma becerisi
farkli bitlnlesik becerilerle ele alinmistir. Beceriyi detaylandiran farkli stire¢ bilesenleri ile dizey
betimleyicilerini iceren bu butiinlesik beceriler sunlardir: yazmayi ydnetme, icerik olusturma, kural uygulama,
6z yansitma (MEB, 2023).

Arastirmanin Amaci

Bu calismada amag, 2023-2024 egitim ve 6gretim yilinda ortaokul seviyesinde okutulan Tirkge ders
kitaplarinda yer alan yazma yonergelerinin, dgrencilere 21. yuzyil becerilerini kazandirmak amaciyla yirutdlen
K12 Beceriler Cercevesi'nde belirlenen yazma alan becerileriyle uyumunu ortaya koymaktir. Buna gore,
calismada asagidaki sorulara cevap aranmistir.

1. Turkce 5. Sinif Ders Kitabi'nda, K12 Beceriler Cergevesi'nde belirlenen yazma alan becerilere hizmet
eden etkinlik yonergelerinin butinlesik beceriler ile siireg bilesenlerine dagilimi nasildir?
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2. Turkce 6. Sinif Ders Kitabi'nda, K12 Beceriler Cercevesi'nde belirlenen yazma alan becerilere hizmet
eden etkinlik yonergelerinin butinlesik beceriler ile siireg bilesenlerine dagilimi nasildir?

3. Turkge 7. Sinif Ders Kitabi'nda, K12 Beceriler Cercevesi'nde belirlenen yazma alan becerilere hizmet
eden etkinlik yonergelerinin butiinlesik beceriler ile stireg bilesenlerine dagilimi nasildir?

4. Tirkge 8. Sinif Ders Kitabi'nda, K12 Beceriler Cercevesi'nde belirlenen yazma alan becerilere hizmet
eden etkinlik yonergelerinin butiinlesik beceriler ile stireg bilesenlerine dagilimi nasildir?

5. Ortaokul Turkge ders kitaplarinda K12 Beceriler Cercevesi'ne uyumlu yazma ydnerge sayilarinin
yazma yodnergelerinin toplam sayilarina orani nedir?

Arastirmanin Onemi

Yazma becerisinin gelistirilmesi, 6grenci yazisinin agik, anlasilir, akici, bagimsiz ve yaratici olmasina yardimci
olur. Yazma, 6grencilerin dustincelerini anlamh bir forma sokmalarina ve mesaji uygun bir sekilde zihinsel
olarak ele almalarina yardimci olan énemli bir beceridir (Ariana, 2010). Yazma, 6grencinin sosyal, dilsel ve
zihinsel bagimsizlik becerilerinin gelistirilmesine katki saglar (Glnes, 2013). 2018 Turkce Ogretim
Programi'nda yazma, yetkinlikler cercevesinde bireyin ana dilde iletisim icin kazanmasi gereken becerilerden
biri olarak yer almaktadir. Ogrencilerin yazma ile iliskili dilsel ve zihinsel becerileri edinmeleri ve dil bilinciyle,
istek duyarak yazma aliskanhgr kazanmalari amaglanmistir (MEB, 2019).

Ogrencilerin yazma becerilerinin gelistirilmesi icin 6gretmen, &gretim programi ve en yaygin kullanilan
ogretim materyali olan ders kitaplarinin énemli unsurlar oldugu distiniimektedir. Gelecegin yetiskinleri olan
cocuklara sistemli bir sekilde becerilerin aktarildigi yer okullardir. Okullarda yuritilen egitim ve 6gretim
strecinde temel kaynak olarak ders kitaplari kullaniimaktadir (Kiymaz vd., 2023).

Ogretim programina uygun sekilde yazma siirecini planlayan, farkli ydntemlerle égrencilere yazma calismalari
yaptiran, yazma becerilerini gelistirerek degerlendiren kisidir 6gretmen (Ari, 2008). Ogretim programlarinda
egitim hedefleri, hedeflere ulasma yolunda segilecek icerikler, destekleyici arag-gerecler, uygulanacak
yontemler ve degerlendirme Olgltleri yer almaktadir. Egitim sitemi ile ilgili diizenlemeler programlarda yer
aldigi stirece anlamlidir (Gozutok, 2003). Dil becerilerinin 6grencilere kazandirilmasinda ders kitaplari en ¢ok
kullanilan materyallerdendir. Egitim sistemimizde birincil kaynak olarak kabul edilen ders kitaplari bu nedenle
cesitli acilardan incelenmeli ve bu kitaplar hakkinda degerlendirmelerde bulunulmalidir. Derslerde kullanilan
temel kaynagin o derse ait 6gretim programi ile uyumlu olmasi ve programdaki kazanimlari tam anlamiyla
yansitabilmesi 6nemlidir (Karacaoglu, Dag ve Uzun, 2021).

K12 Beceriler Cercevesi'nin amagclarindan biri bu cerceveye uygun ders kitaplarinin ve yardimci kaynaklarin
hazirlanmasidir (MEB, 2023). Mevcut durumun incelenmesi ile eksiklikler tespit edilebilecek ve gelisim
programina yardimci olacaktir. Ortaokul Tirkce ders kitaplarinda yer alan ve 6grencilerin yazma becerilerinin
gelistirilmesine hizmet eden etkinlikler Uzerine yapilan bu calismanin K12 Beceriler Cergevesi'nin sonraki
adimina stk tutmasi ve buna uygun ders kitaplarinin hazirlanma asamasinda yol gOsterici olmasi
umulmaktadir.

Yontem

Arastirmanin Modeli

Bu calismada tarama yontemi kullaniimistir. Nitel arastirma herhangi bir sekilde istatistiksel islemler ya da
sayisal arag olmaksizin verilerin Uretildigi arastirma yaklasimidir (Altunisik Coskun, Bayraktaroglu ve Yildirim,
2019). Dokiman incelemesi yontemiyle calisma verileri elde edilmistir. Doklman incelemesi; kayitlarin
toplanmasi, sistematik sekilde incelenmesi ve degerlendiriimesinde kullanilan bir ydntemdir (Ekiz, 2015). Bir
arastirma problemi ile ilgili belirli bir zaman diliminde Uretilen kaynak tarafindan farkli araliklarla olusturulan
dokimanlarin analizini olanakli kilar (Yildirim ve Simsek, 2016).

Bu calismada 2023-2024 egitim ve ogretim yilinda okutulan 5, 6, 7 ve 8. sinif Turkge ders kitaplari
incelenmistir. Bu kitaplar asagida yer alan tabloda verilmistir. Bu kitaplarda dinleme/izleme kazanimlarina
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hizmet eden yénergeler incelenerek arastirma verilerine ulasilmistir. incelemeye ortaokul kademesindeki tim
sinif dlizeylerinin dahil edilmesinin amaci, karsilastirmali inceleme yapilabilmesidir.

Tablo 1. incelenen Ders Kitaplari
Sinif Seviyesi Kitap Adi Yazari/Yazarlar Yayinevi

5 Ortaokul ve imam Hatip Ortaokulu Besir Sevim Milli Egitim
Tirkge 5. Sinif Ders Kitabi 2 Bakanhg:
6 Ortaokul ve imam Hatip Ortaokulu Deniz Yavuz, Gokmen Anka Kusu
Tlrkce 6. Sinif Ders Kitabi Kahraman 2
Ortaokul ve imam Hatip Ortaokulu . .
/ Tlrkce 7. Sinif Ders Kitabi Nihat Erdal Dortel
8 Ortaokul ve Imam Hatip Ortaokulu Selahattin Sayg: Hecce

Tlrkce 8. Sinif Ders Kitabi

Verilerin Analizi

Bu calismada, verilerin belirlenen kategorilere gére incelenip yorumlandigi (Yildirim ve Simsek, 2016) betimsel
analiz teknigi kullanilmistir. Tematik kodlama yapilarak elde edilen veriler K12 Beceriler Cergevesi'nde
belirtildigi sekilde siniflandiriimistir. Bir etkinligin farkli bolimlerinde (6rnedin a, b, c bdlimleri) farkli
butiinlesik beceriler ile karsilasildid icin etkinlik sayilari yerine ydnerge sayilari dikkate alinmistir. Her kategori
icin once toplam sayilar belirlenmis daha sonra bu sayilar, yuzdelik oranlari hesaplanarak sinif seviyelerine
gore karsilastiriimistir.

K12 Beceriler Cercevesi'nde siireg bilesenleri farkli diizey betimleyiciler icermektedir. Bunlar ilkokul igin D1,
ortaokul i¢in D2 ve lise icin D3 dizeyleri olarak belirlenmistir. Diizey betimleyiciler, 6grencinin ilgili streg
bilesenini hangi dizeyde gerceklestirmesinin beklendigini ortaya koymaktadir. Dizeyler, birbirini icerecek
bicimde hazirlanmistir. Ortaokul Turkce ders kitaplarinin incelendigi bu calismada D2 diizey betimleyicileri
esas alinmistir. “ K12 Beceriler Cercevesi Yazma Alan Becerileri “ kapsaminda esas alinan D2 diizey
betimleyicileri su sekildedir:

TAB4.Yazma Becerisi
TAB4.1.Yazmayi Yonetme
TAB4.1.SB1.Se¢cim yapmak

D2: Bireysel, egitsel ve kamusal alandaki bir konuyla ilgili yazma siirecinde amaci dogrultusunda alici,
yer, zaman, tlr(yazili Uretim, yazili etkilesim) ve dijital de
dahil olmak Uzere yazma araclarina yonelik secimler yapar ve konuya, amacina, baglama, tiire gére uygun
yazma stratejisine karar verir.

TAB4.1.SB2. iliskiyi siirdiirmek

D2:Yazisirken yazismayi baslatma, strdirme ve sonlandirmayla ilgili selam ve hitap ifadelerini kullanir;
sorular sorar ve sorulari cevaplandirir, nezaket kurallarina uygun hareket eder.

TAB4.2. ierik Olusturma
TAB4.2.SB1. On bilgilerle baglanti kurmak

D2: Bireysel, egitsel ve kamusal alana yonelik yazili etkilesimde karsidakinin iletilerini anlamlandirmak
ve uygun sekilde iletisimi stirdirmek tzere 6n bilgilerini kullanir.

TAB4.2.SB2. Tahmin etmek

D2: Bireysel, egitsel ve kamusal alana yonelik yazili etkilesimde karsidakinin iletilerinden ve
gorsellerden hareketle konunun sonrasini tahmin eder.

TAB4.2.SB3. Karsilastirmak
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D2: Bireysel, egitsel ve kamusal alana yonelik yazili Gretim ve etkilesimde nesneler, kisiler, olaylar ve
bilgiler arasinda 6nem, dogruluk, dncelik-sonralik bakimindan karsilastirma iceren iletiler olusturur.

TAB4.2.SB4. Siniflandirmak

D2: Bireysel, egitsel ve kamusal alani ilgilendiren karmasik olmayan yazili Gretim ve etkilesimde olay,
durum, nesne vb. unsurlari nitelik, dncelik-sonralik, sebep-sonug, benzerlik-farkhhk, buylklik-ktgukluk, tir
vb. 6zelliklere gore siniflandirir.

TAB4.2.SB5. Yeniden ifade etmek

D2: Bir anlatiyr (masal, roman, film vb.), bir dizi yonergeyi veya bilgi verici bir metni okur/dinler/izler;
aldigi notlara bakmak kosuluyla olaylarin olus sirasina ve mantiksal iliskilere uygun sekilde metni kendi
cumleleriyle yazili olarak yeniden dile getirir.

TAB4.2.5B6. Tepki vermek

D2: Bireysel, egitsel ve kamusal alani ilgilendiren karmasik yapida olmayan bir yazili etkilesimde bilgisi,
amaci ve baglam dogrultusunda gorus belirterek, onaylayarak, reddederek, ornekleyerek, aciklayarak,
karsilastirarak tepki verir.

TAB4.2.SB7. Gorsel ogeleri kullanmak

D2: Yazida icerik olusturmak, icerigi desteklemek amaciyla fotograf, resim, tablo, sekil, grafik, grafik
simge, zaman cizelgesi, harita ve duygu belirten gorselleri kullanir.

TAB4.2.SB8. Sunmak

D2: Amaci dogrultusunda bireysel, egitsel ve kamusal alani ilgilendiren bir konuda; séylesimci,
bilgilendirici, agiklayici, betimleyici tirde; hedef kitleye dil, anlatim ve icerik bakimindan uygun; 6rgi ve yapi
bakimindan séylem amaciyla uyumlu, gorsellerle desteklenmis, bagdasik ve tutarl bir yazili sunum yapar.

TABA4.3. Kural Uygulama

TAB4.3.SB1. Plan hazirlamak

D2: Kime, neyi, nasil, hangi araclar kullanarak yazacagini dikkate alarak planlama yapar.
TAB4.3.SB2. Diisiinceyi gelistirme yollarini kullanmak

D2: Yazisinda dislinceyi gelistirme yollarindan benzetme, karsilastirma ve 6rneklendirmeyi kullanir.
TAB4.3.SB3. Uygun s6z varligi kullanmak

D2: Yazisinda sozclk, yaygin deyim, atasdzl ve kalip ifadeleri baglama uygun kullanir.
TAB4.3.SB4. iletileri agik ve ortiik bicimde ifade etmek

D2: Yazisinda iletilerini agik veya ortiik bir bicimde birden ¢ok ciimle ile ifade eder.

TAB4.3.SB5. Ekleri uygun kullanmak

D2: Yazisinda sahis ve zaman ekleri ile cimledeki 6geleri birbirine baglayan ekleri dogru kullanir.
TAB4.3.SB6. Bagdasiklik dgelerini kullanmak

D2: Yazisinda temel baglama ve génderim dgeleri ile gerektiginde bazi eksiltili yapilari kullanir.
TAB4.3.SB7. Yazim kurallarini uygulamak

D2: Yazisinda temel yazim kurallarini uygular.

TAB4.3.SB8. Noktalama kurallarini uygulamak

D2: Yazisinda noktalama isaretlerini uygular.

TAB4.4. Oz Yansitma
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TAB4.4.5B1. Oz yargilamak

D2: Yazma sirecindeki duygu, dislince, davranislar ile bunlara etki eden fiziksel (araglar, ortam,
dizlem vb.), dilsel (s6z varligi, dil yapisi vb.) ve duyussal (ilgi alani vb.) etkenleri gbzden gecirir.

TAB4.4.SB2. Oz tepki ortaya koymak

D2: Yazma strecindeki hatalarini dizeltir; uygun davranis, duygu ve
distncelerini pekistirerek sonraki yazma etkinliklerinde kullanir; yazilarinda tercih ettigi ttr, anlatim bicimi,
duslinceyi gelistirme yolu ve dil 6zelliklerini gerekgelendirerek agiklar.

Gecerlik ve Giivenirlik

Bu calismada, ortaokul Tirkce ders kitaplarindaki yonergelerin gecerlik ve giivenirligi, nitel bir degerlendirme
stireciyle saglanmistir. Ortaokul Tirkce ders kitaplarindaki yonergeler G¢ alan uzmani tarafindan incelenmis ve
elde edilen ortak veriler nesnel sekilde sunulmustur. Nitel verilerin analizinde uzmanlar tarafindan alinan
notlarin gdzden gecirilmesine, K12 becerileri ile eslesme saglanan verilerden 6rnekler sunulmasina dikkat
edilmistir (Creswell ve Plano Clark, 2018). incelenen kitaplar, amacli érneklem yoluyla belirlenmis ve 2023-
2024 egitim-6gretim yilinda kullanilan ders kitaplari secilmistir. Amagcl 6rneklem yodntemiyle yalnizca 2023-
2024 egitim-6gretim dénemine ait kitaplar secilmistir. Boylece, inceleme slrecinde déneme ait glincel ve
gegerli veriler elde edilerek ders kitaplarinin 2023-2024 déneminde kullanilan mevcut mifredat ve egitim
ihtiyaclariyla ne derece uyumlu oldugu degerlendirilmistir. Her yodnerge tek bir slire¢ bilesenine dahil
edilmistir. Elde edilen verilerde her butlnlesik beceriden bir 6rnek ydnerge dogrudan verilerek kapsam
gecerliligi saglanmaya calisiimistir. Calismada 6grencilere dagitilan ders kitaplarinin dokiiman incelemesiyle
ele alinmasi, etik kurul onayl kapsaminda olan herhangi bir durumun séz konusu olmamasi, ¢alismanin
yazarlarinca yazili bir belge ile beyan edilmistir.

Etik Bildirim
Etik Kurul izin Bilgisi: Bu arastirma, Usak Universitesi Universitesi Bilimsel Arastirma ve Yayin Etigi Sosyal ve

Beseri Bilimler kurulunun 17/11/2023 tarihli E-89784354-050.99-175259 sayili karar ile alinan izinle
yUratalmastar.

Bulgular
Arastirmada elde edilen veriler, alt problem sirasi dikkate alinarak sunulmustur. Daha sade bir anlatim
gozetildigi icin birkag 6rnek verilmistir.
Birinci Alt Probleme iligkin Bulgular ve Yorumlar

Turkge 5. Sinif Ders Kitabi'nda yer alan toplam 279 yazma ydnergesi incelenmis ve K12 yazma alan
becerilerine hizmet eden etkinlik yonergelerinin bitlnlesik beceriler ve streg bilesenlerine dagilimi Tablo 2'de
gOosterilmistir.
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Tablo 2. Tirkge 5. Sinif Ders Kitabi'nda K12 Yazma Becerilerine Hizmet Eden Etkinlik Yonergelerinin
Butlinlesik Beceriler ile Streg Bilesenlerine Dagilimi
Yazma Becerisi

Batunlesik Beceriler  Sirec Bilesenleri Yonerge Sayisi Toplam
TAB 4.1. Yazmay! Tab 4.1.Sb1. Se¢im Yapma 1 1

Yonetme Tab4.1.Sb2. lliskiyi Stirdirme -
Tab4.2.5b1. On Bilgilerle Baglanti Kurma 22
Tab4.2.Sb2. Tahmin Etme 6

TAB 4.2. icerik Tab4.2.Sb3. Karsilastirma 6

Olusturma Tab4.2.Sb4. Slnlfland!rma 13 116
Tab4.2.Sb5. Yeniden Ifade Etme 8
Tab4.2.Sb6. Tepki Verme 46
Tab4.2.Sb7. Gérsel Ogeleri Kullanma 5
Tab4.2.Sb8. Sunma 10
Tab4.3.Sb1. Plan Hazirlama 11
Tab4.3.Sb2. Dusuinceyi Gelistirme Yollarini
Kullanma i
Tab4.3.Sb3. Uygun S6z Varligi Kullanma 12

TAB4.3. Kural TAB4.3.SB4.iletileri Acik ve Ortiik Bicimde ifade

Uygulama -
Etme
Tab4.3.Sb5. Ekleri Uygun Kullanma 1
Tab4.3.5b6. Bagdasiklik Ogelerini Kullanma 1
Tab4.3.Sb7.Yazim Kurallarini Uygulama 13 54
Tab4.3.Sb8.Noktalama Kurallarini Uygulama 16

N Tab4.4.Sb1. Oz Yargilama 2
TAB4.4. Oz Yansitma Tab4.4.5b1. Oz Tepki Ortaya Koyma 2 4

Toplam 175

Tablo 2 incelendiginde ilk bitlnlesik beceri olan yazmayi ydnetmede yer alan secim yapma slire¢ bileseninde
1 yénergenin tespit edildigi gorilmektedir. iliskiyi Stirdiirme siire¢ bileseninde ise herhangi bir yénerge tespit
edilmemistir. icerik olusturma bitiinlesik becerisinde yer alan On Bilgilerle Baglanti Kurma siire¢ bileseninde
22, Tahmin Etme'de 6, Karsilastirma’da 6, Siniflandirma’da 13, Yeniden ifade Etme'de 8, Tepki Verme'de 46,
Gorsel Ogeleri Kullanma'da 5, Sunma’da 10 yonerge kullanildigi gériilmistir. Kural Uygulama bitiinlesik
becerisindeki slire¢ bilesenlerinde Plan Hazirlama 11, Uygun S6z Varligi Kullanma 12, Ekleri Uygun Kullanma
1, Bagdasiklik Ogelerini Kullanma 1, Yazim Kurallarini Uygulama 13, Noktalama Kurallarini Uygulama 16
yonergede kullaniimistir. Diistinceyi Gelistirme Yollarini Kullanma ve iletileri Agik ve Ortiik Bicimde ifade Etme
siire¢ bilesenlerine hizmet eden herhangi bir yénerge tespit edilmemistir. Oz Yansitma butiinlesik becerisinde
yer alan Oz Yargilama ve Oz Tepki Ortaya Koyma siirec bilesenlerinde ikiser yénergenin kullanildigi
gorilmdistir. Turkce 5. Sinif Ders Kitabi'nda K12 yazma becerilerine hizmet eden etkinlik ydnerge sayisi
175'tir. Genel olarak incelendiginde K12 yazma becerilerine hizmet eden toplam ydnerge sayisinin en ylksek
oldugu bitiinlesik becerinin icerik Olusturma, en diisiik oldugu bitinlesik becerilerin ise Yazmayi Yénetme
oldugu gorulmektedir.

Asagida, s6z konusu butinlesik becerilere hizmet eden yazma yonergelerinden 6rnekler yer almaktadir.

Yazmay: Yonetme/ Secim Yapma: "Sonraki Derse Hazirlik asamasinda yaptiginiz arastirmadan da
yararlanarak o gece (15 Temmuz) kahramanlik godsteren bir insanin hikayesini defterinize yaziniz. (...)
Yazmaya baslamadan 6nce kisiler, zaman, yer, olay veya olaylar gibi hikaye unsurlarini belirleyiniz.”

igerik Olusturma/Tepki Verme: "Metni begenip begenmediginizi nedenleriyle yaziniz.”
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Kural Uygulama/Noktalama Kurallarint Uygulama: " (...) Siirinizi bitirdikten sonra gdzden gecirerek varsa
yazim ya da noktalama hatalarinizi diizeltiniz.”

Oz Yansitma/Oz Yargilama: '(.) Metninizi bitirdikten sonra asagidaki olciitlere gore kendinizi
degerlendiriniz.”

ikinci Alt Probleme iliskin Bulgular ve Yorumlar

Turkge 6. Sinif Ders Kitabi'nda yer alan toplam 289 yazma ydnergesi incelenmis ve K12 yazma alan
becerilerine hizmet eden etkinlik ydnergelerinin bitiinlesik beceriler ve sirec bilesenlerine dagihmi Tablo 2'de
gOsterilmistir.

Tablo 3. Tirkge 6. Sinif Ders Kitabi'nda K12 Yazma Becerilerine Hizmet Eden Etkinlik Yénergelerinin
Butlinlesik Beceriler ile Streg Bilesenlerine Dagilimi

Yazma Becerisi Ydnerge Toplam
Batunlesik Beceriler  Sirec Bilesenleri Sayisi
TAB 4.1. Yazmay: Tab 4.1.Sb1. Se¢im Yapma 2 5
Yénetme Tab4.1.Sb2. lliskiyi Strdirme -
Tab4.2.5b1. On Bilgilerle Baglanti Kurma 3
S Tab4.2.Sb2. Tahmin Etme 2
TAB 4.2. Icerik Tab4.2.Sb3. Karsilastirma 4
Olusturma Tab4.2.Sb4. Slnlfland!rma 10 77
Tab4.2.Sb5. Yeniden Ifade Etme 6
Tab4.2.Sb6. Tepki Verme 41
Tab4.2.Sb7. Gérsel Ogeleri Kullanma 1
Tab4.2.Sb8. Sunma 10
Tab4.3.Sb1. Plan Hazirlama 7
Tab4.3.Sb2. Dustinceyi Gelistirme Yollarini Kullanma 1
Tab4.3.Sb3. Uygun S6z Varligi Kullanma 2
TAB4.3. Kural TAB4.3.SB4.iletileri Acik ve Ortiik Bicimde ifade Etme 8 45
Uygulama Tab4.3.Sb5. Ekleri Uygun Kullanma 2
Tab4.3.5b6. Bagdasiklik Ogelerini Kullanma 3
Tab4.3.Sb7.Yazim Kurallarini Uygulama 12
Tab4.3.Sb8.Noktalama Kurallarini Uygulama 10
N Tab4.4.Sb1. Oz Yargilama 6
TAB4.4. Oz Yansitma Tab4.4.5b1. Oz Tepki Ortaya Koyma 4 10
Toplam 134

Tablo 3 incelendiginde ilk bitlnlesik beceri olan Yazmayr Yonetme'de yer alan Se¢im Yapma siireg
bileseninde 2 ydnergenin tespit edildigi gorilmektedir. iliskiyi Stirdiirme sirec bileseninde ise herhangi bir
yonerge tespit edilmemistir. icerik Olusturma butiinlesik becerisinde yer alan On Bilgilerle Baglanti Kurma
strec bileseninde 3, Tahmin Etme’de 2, Karsilastirma'da 4, Siniflandirma’da 10, Yeniden ifade Etme'de 6, Tepki
Verme'de 41, Gorsel Ogeleri Kullanma'da 1, Sunma'da 10 yénerge kullanildigi gérilmastir. Kural Uygulama
bltinlesik becerisindeki siirecbilesenlerinde Plan Hazirlama 7, Dustinceyi Gelistirme Yollarini Kullanma 1,
Uygun Séz Varligi Kullanma 2, iletileri Acik ve Ortiik Bicimde ifade Etme 8, Ekleri Uygun Kullanma 2,
Bagdasiklik Ogelerini Kullanma 3, Yazim Kurallarini Uygulama 12, Noktalama Kurallarini Uygulama 10
yonergede kullanilmistir. Oz Yansitma biitiinlesik becerisinde yer alan Oz Yargilama siirec bileseninde 6, Oz
Tepki Ortaya Koyma siire¢ bileseninde ise 4 yodnergenin kullanildigi gorilmustir. Tirkge 6. Sinif Ders
Kitabi'nda K12 yazma becerilerine hizmet eden etkinlik yonerge sayisi 134'tir. Genel olarak incelendiginde
K12 yazma becerilerine hizmet eden toplam yénerge sayisinin en yiiksek oldugu biitinlesik becerinin icerik
Olusturma, en dusuk oldugu butlnlesik becerilerin ise Yazmayi Yonetme oldugu gorilmektedir.

Asagida, s6z konusu butinlesik becerilere hizmet eden yazma yonergelerinden 6rnekler yer almaktadir.
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Yazmay: Yonetme/ Secim Yapma: "Okududunuz hikdyeden hareketle ayni konu ve ana disiince etrafinda
kendi hikayenizi olusturunuz.” (Yonergenin hemen altinda “yer, zaman, olay o6rgusi, kisi/varlik kadrosu”
kutulari yer almaktadir. Yazma calismasindan dnce 6grencilerden bu unsurlari segmeleri istenmektedir.)

icerik Olusturma/Sunma: "Kahvaltinin énemi konusunda asagidaki béliime hazirlikli bir konusma metni
hazirlayiniz. Metni birkag kez prova ettikten sinifta sununuz.”

Kural Uygulama/Yazim Kurallarunt Uygulama: “(...) Mektubunuzu, yazim kurallarina uyarak olusturmaya
dikkat ediniz. "

Oz Yansitma/Oz Tepki Ortaya Koyma: " Olusturdugunuz paragrafta kullandiginiz noktalama isaretlerini
kontrol ediniz. Kontrol ettikten sonra varsa yanlislarinizi diizeltiniz. Paragrafinizi diizenlediginiz haliyle tekrar
yazip ilk yazdiginiz haliyle karsilastiriniz. ”

Ugiincii Alt Probleme iliskin Bulgular ve Yorumlar

Tarkge 7. Sinif Ders Kitabi'nda yer alan toplam 210 yazma yodnergesi incelenmis ve K12 yazma alan
becerilerine hizmet eden etkinlik yénergelerinin bitiinlesik beceriler ve siireg bilesenlerine dagilimi Tablo 3'te
gosterilmistir.

Tablo 4. Tirkge 7. Sinif Ders Kitabi'nda K12 Yazma Becerilerine Hizmet Eden Etkinlik Yénergelerinin
Butiinlesik Beceriler ile Siireg Bilesenlerine Dagilimi

Yazma Becerisi

Butiinlesik Beceriler  Sireg Bilesenleri

TAB 4.1. Yazmayt Tab 4.1.Sb1. Secim Yapma -
Yonetme Tab4.1.5b2. iligkiyi Strdirme -
Tab4.2.5b1. On Bilgilerle Baglanti Kurma 1
Tab4.2.Sb2. Tahmin Etme 0
Tab4.2.Sb3. Karsilastirma 4
TAB 4.2. icerik Tab4.2.Sb4. Siniflandirma 21
Olusturma Tab4.2.Sb5. Yeniden ifade Etme 8
Tab4.2.Sb6. Tepki Verme 23
Tab4.2.5b7. Gérsel Ogeleri Kullanma 2
Tab4.2.Sb8. Sunma 4
3
1

Yonerge Sayisi  Toplam

0

63

Tab4.3.Sb1. Plan Hazirlama
Tab4.3.Sb2. Duslinceyi Gelistirme Yollarini Kullanma
Tab4.3.Sb3. Uygun S6z Varligi Kullanma 10
TAB4.3. Kural TAB4.3.SB4.iletileri Acik ve Ortiik Bicimde ifade Etme 2
Uygulama Tab4.3.Sb5. Ekleri Uygun Kullanma 1
Tab4.3.Sb6. Bagdasiklik Ogelerini Kullanma 2
2
2

23

Tab4.3.Sb7.Yazim Kurallarini Uygulama

Tab4.3.Sb8.Noktalama Kurallarini Uygulama

Tab4.4.5b1. Oz Yargilama -

Tab4.4.Sb1. Oz Tepki Ortaya Koyma 1
Toplam 87

TAB4.4. Oz Yansitma

Tablo 4 incelendiginde ilk buttnlesik beceri olan Yazmayl Yonetme'de herhangi bir ydnergenin tespit
edilmedigi gériilmektedir. icerik Olusturma biitiinlesik becerisinde yer alan On Bilgilerle Baglanti Kurma siirec
bileseninde 1, Karsilastirma’da 4, Siniflandirma’da 21, Yeniden ifade Etme'de 8, Tepki Verme'de 23, Gorsel
Ogeleri Kullanma'da 2, Sunma’da 4 yénerge kullanildigi gorilmistir. Tahmin Etme siire¢ bileseninde ise
herhangi bir yonerge tespit edilememistir. Kural Uygulama buttinlesik becerisindeki stire¢ bilesenlerinde Plan
Hazirlama 3, Disiinceyi Gelistirme Yollarini Kullanma 1, Uygun S6z Varligi Kullanma 10, iletileri Acik ve Ortiik
Bigimde ifade Etme 2, Ekleri Uygun Kullanma 1, Bagdasiklik Ogelerini Kullanma 2, Yazim Kurallarini Uygulama
2, Noktalama Kurallarini Uygulama 2 yénergede kullanilmistir. Oz Yansitma bittnlesik becerisinde yer alan Oz
Yargilama siirec bileseninde ydnerge tespit edilmezken Oz Tepki Ortaya Koyma siirec bileseninde 1
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yonergenin kullanildigr gorilmdistir. Turkce 7. Sinif Ders Kitabi'nda K12 yazma becerilerine hizmet eden
etkinlik yonerge sayisi 87'dir. Genel olarak incelendiginde K12 yazma becerilerine hizmet eden toplam
yonerge sayisinin en yiiksek oldugu biitiinlesik becerinin icerik Olusturma, en disiik oldugu bitinlesik
becerilerin ise Yazmayi Yénetme ve Oz Yansitma oldugu goriilmektedir.

Asagida, s6z konusu buttinlesik becerilere hizmet eden yazma yonergelerinden érnekler yer almaktadir.

icerik Olusturma/Siniflandirma: "Okududunuz metinden kisilestirmelerin ve benzetmelerin yapildig
ciimleleri bulup yaziniz."

Kural Uygulama/Uygun So6z Varligt Kullanma: "(.) Yazinizi zenginlestirmek icin deyim, atasodzy,
6zdeyislerden yararlaniniz. Yazinizin icerigine uygun anlatim bicimlerini kullanmaya calisiniz.”

Oz Yansitma/Oz Tepki Ortaya Koyma: "Kirli bir dogada nicin yasamak istemezsiniz? " sorusuna cevap
olacak hikaye edici bir metin yaziniz. Yazinizi anlatim bozuklugu, yazim ve noktalama kurallar bakimindan
dlzenleyip arkadaslarinizla paylasiniz.”

Dérdiincii Alt Probleme iliskin Bulgular ve Yorumlar

Turkge 8. Sinif Ders Kitabi'nda yer alan toplam 264 yazma ydnergesi incelenmis ve K12 yazma alan
becerilerine hizmet eden etkinlik ydnergelerinin bltlinlesik beceriler ve siireg bilesenlerine dagilimi Tablo 4'te
gosterilmistir.

Tablo 5. Tirkge 8. Sinif Ders Kitabi'nda K12 Yazma Becerilerine Hizmet Eden Etkinlik Yonergelerinin
Butiinlesik Beceriler ile Siireg Bilesenlerine Dagilimi
Yazma Becerisi

Butiinlesik Beceriler  Siirec Bilesenleri Yonerge Say1si Toplam
TAB 4.1. Yazmayt Tab 4.1.Sb1. Secim Yapma - 0
YOnetme Tab4.1.Sb2. lliskiyi Strdirme -
Tab4.2.Sb1. On Bilgilerle Baglanti Kurma 10
Tab4.2.Sb2. Tahmin Etme -
. Tab4.2.Sb3. Karsilastirma 2
TAOBIu4§.t2L;r|rE1e;:Ik Tab4.2.Sb4. S|n|fland|.rma 15 90
Tab4.2.Sb5. Yeniden Ifade Etme 9
Tab4.2.Sbé. Tepki Verme 27
Tab4.2.5b7. Gérsel Ogeleri Kullanma 3
Tab4.2.5b8. Sunma 24
Tab4.3.Sb1. Plan Hazirlama 6
Tab4.3.Sb2. Dislinceyi Gelistirme Yollarini 5
Kullanma
Tab4.3.Sb3. Uygun S6z Varligi Kullanma 5
TAB4.3. Kural TAB4.3.SB4.iletileri Acik ve Ortiik Bicimde ifade ] &5
Uygulama Etme
Tab4.3.Sb5. Ekleri Uygun Kullanma -
Tab4.3.Sb6. Bagdasiklik Ogelerini Kullanma 2
Tab4.3.Sb7.Yazim Kurallarini Uygulama 26
Tab4.3.Sb8.Noktalama Kurallarini Uygulama 24
. Tab4.4.Sb1. Oz Yargilama 1
TAB4.4. Oz Yansitma Tab4.4.Sb1. Oz Tepki Ortaya Koyma - !
Toplam 156

Tablo 5 incelendiginde ilk bittinlesik beceri olan Yazmayi Yonetme'de herhangi bir ydnerge tespit edilmedigi
gorilmektedir. icerik Olusturma biitiinlesik becerisinde yer alan On Bilgilerle Baglanti Kurma siirec
bileseninde 10, Karsilastirma'da 2, Siniflandirma’da 15, Yeniden ifade Etme'de 9, Tepki Verme'de 27, Gérsel
Ogeleri Kullanma'da 3, Sunma’da 10 ydnerge kullanildigi gérilmistir. Tahmin Etme siirec bileseninde
herhangi bir yonerge tespit edilmemistir. Kural Uygulama butiinlesik becerisindeki siire¢ bilesenlerinde Plan
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Hazirlama 6, Diisiinceyi Gelistirme Yollarini Kullanma 2, Uygun Séz Varligi Kullanma 5, Bagdasiklik Ogelerini
Kullanma 2, Yazim Kurallarini Uygulama 26, Noktalama Kurallarini Uygulama 24 ydnergede kullaniimistir.
iletileri Acik ve Ortiik Bicimde ifade Etme ve Ekleri Uygun Kullanma siire¢ bilesenlerinde ise herhangi bir
yonerge tespit edilmemistir. Oz Yansitma bitiinlesik becerisinde yer alan Oz Yargilama siire¢ bileseninde 1
yonergenin kullanildigi gérilmustir. Oz Tepki Ortaya Koyma siire¢ bileseninde ise herhangi bir yénerge
tespit edilmemistir. Tlrkge 8. Sinif Ders Kitabi'nda K12 yazma becerilerine hizmet eden etkinlik yonerge sayisi
156'dir. Genel olarak incelendiginde K12 yazma becerilerine hizmet eden toplam ydnerge sayisinin en ylksek
oldugu bitiinlesik becerinin icerik Olusturma, en disiik oldugu bitinlesik becerilerin ise Yazmayi Yénetme
oldugu gorilmektedir.Asagida, s6z konusu bitlnlesik becerilere hizmet eden yazma ydnergelerinden
ornekler yer almaktadir.

icerik Olusturma/On Bilgilerle Baglantt Kurma: " Milli Micadele ve Atatiirk” temasindaki metinlerden
6grendiginiz bilgilerden yararlanarak Atatirk ilkeleriyle ilgili distincelerinizi asagiya yaziniz.”"

Kural Uygulama/Diisiinceyi Gelistirme Yollarumt Kullanma: "(...) Sectiginiz distinceyi gelistirme yolunu
ornekleyen paragrafi noktali alana yaziniz."

Oz Yansitma/Oz Yargilama: "Yazdi§iniz metni yazim, noktalama ve anlatim bozukluklari acisindan gézden
gegirerek diizenleyiniz.”

Besinci Alt Probleme iliskin Bulgular ve Yorumlar

Ortaokul Turkce ders kitaplarinda yer alan K12 Beceriler Cercevesi'ne uyumlu yazma yd&nergesi sayilarinin
yazma yonergelerinin toplam sayilarina orani Tablo 6'da gdsterilmistir.

Tablo 6. Ortaokul Tirkge Ders Kitaplarinda Yer Alan K12 Beceriler Cercevesi'ne Uyumlu Yazma Yonergesi
Sayilarinin Yazma Yonergelerinin Toplam Sayilarina Orani

Sinif Toplam Yénerge Saysi K12 Beceriler Cercevesi'ne Uyumlu Yénerge Sayisinin
Seviyesi Uyumlu Yénerge Sayisi Toplam Y&nerge Sayisina Orani
5 279 175 %62
6 289 134 %46
7 210 87 %41
8 264 156 %59

Tablo 6 incelendiginde 5. Sinif Turkce Ders Kitabi'nda toplam 279, 6. Sinif Tuirkce Ders Kitabi'nda 289, 7. Sinif
Turkce Ders Kitabi'nda 210, 8. Sinif Turkce Ders Kitabi'nda 264 yazma ydnergesi oldugu gorilmektedir. K12
Beceriler Cercevesi'ne uyumlu ydnerge sayilari ise 5. sinif seviyesinde 175, 6. sinif seviyesinde 134, 7. sinif
seviyesinde 87 ve 8. sinif seviyesinde 156°dir. Buna gore K12 Beceriler Cergevesi'ne uyumlu yonerge sayilarinin
toplam yoOnerge sayilarina orani 5. sinifta %62, 6. sinifta %46, 7. sinifta %41 ve 8. sinifta ise %59 olarak
karsimiza ¢lkmaktadir.

Sonug, Tartisma ve Oneriler

Ortaokul Turkce ders kitaplarinda yer alan yazma ydnergelerinin, 6grencilere 21. ylzyll becerilerini
kazandirmak amaciyla yiratilen K12 Beceriler Cercevesi'nde belirlenen yazma alan becerileriyle uyumunu
ortaya koyma amaciyla yuritilen bu calismada K12 Beceriler Cercevesi'ne uyumlu ydnerge sayilarinin toplam
yonerge saylilarina oraninin 5. sinifta %62, 6. sinifta %46, 7. sinifta %41 ve 8. sinifta ise %59 oldugu tespit
edilmistir. S6z konusu oranlardaki bu tutarsizlik, tim sinif seviyelerine ait oranlarin asamali bir sekilde
planlanmadigini gostermektedir. Okullarimizda en fazla kullanilan ders materyali olan ders kitaplarinin (Cifci
vd., 2018) ve onlara yon veren program kazanimlarinin planli sekilde hazirlanmasi, 21. yiizyil becerilerine sahip
bireylerin yetistirilebilmesi adina oldukca 6nemlidir.

Ders kitaplarindaki yazma ydnergelerinin tim sinif seviyelerinde en ¢ok “igerik Olusturma” butinlesik
becerisiyle 6rtiistigi gérilmektedir. En disik 6rtiisme ise “Yazmayi Yénetme” ve “Oz Yansitma” bitinlesik
becerilerinde tespit edilmistir. Ders kitaplarina yén veren 2019 Tirkce Dersi Ogretim Programi'ndaki
kazanimlardir. Dolayisiyla Tiirkce Dersi Ogretim Programi'ndaki yazma kazanimlarinin agirlikli olarak icerik
olusturmayi amacladigi sdylenebilir. 2024 yilinda hazirlanan Turkiye Yuzyill Maarif Modeli'ne uygun sekilde
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hazirlanan ders kitaplarinin incelenmesi ile s6z konusu durumdaki benzerlik ya da farkhliklar ortaya
konulabilir.

incelenen kitaplarda “Yazmayi Yénetme” en az értiismenin goriildiigi bitiinlesik becerilerdendir. Bu durum,
ogrencilerin yazma slrecinin amacina, baglama, tiire ve yazma araclarina uygun yazma stratejisine karar
verme; yazisirken yazismayi baslatma, stirdiirme ve sonlandirmayla ilgili selam ve hitap ifadelerini kullanma;
soru sorma ve cevaplandirma; nezaket kurallarina uygun hareket etme gibi becerileri edinmeleri ile ilgili
kazanimlarin Program’daki eksikligini gdzler oniine sermektedir. “Secim Yapma” sire¢ bilesenine ait
yonergelerin ders kitaplarinda az sayida gorilmesi yazma stratejileri konusunda 6grenciye se¢me hakki
sunulmamasi ile ilgilidir. Yazma stratejilerinin 6grenciler tarafindan belirlenebildigi yonergelerin sayisi
artinlmahdir. “iliskiyi Stirdiirme” siirec bileseninde hicbir yénergenin tespit edilememesinin nedeni bu siirec
bileseninde etkilesimli yazma sirecinden bahsedilmesidir. Program’daki kazanimlarda etkilesimli yazma yer
almamaktadir. Bu nedenle s6z konusu siire¢ bilesenine hizmet eden kazanimlarin Program’a eklenerek ders
kitaplarina yansimasinin saglanmasi gerekmektedir.

“icerik Olusturma” butiinlesik becerisi kapsamindaki “Tahmin Etme” siirec bileseninde yalnizca konunun
sonras! ile ilgili tahminin istenmesi bu bilesenin kapsayicihgini daraltmaktadir. Olaylarin 6ncesi ile ilgili
tahminlerin yani sira dislnce yazilarinda distincelerin tahmini ile ilgili detaylar s6z konusu sireg bileseninin
kapsamina alinmali ve 6grencilere serbestlik taninmalidir.

“Oz Yansitma” butinlesik becerisinde értismenin diisiik olmasi, égrencilerin yazma siirecindeki etkenleri
gozden gecirme, hatalarini dlzeltme, uygun davranislarini pekistirerek sonraki yazma etkinliklerinde
kullanma, yazilarinda tercih ettigi anlatim bicimi veya distinceyi gelistirme yollarini gerekgelendirerek
aciklama gibi becerileri edinmeleri ile ilgili kazanimlarin Tirkce Dersi Ogretim Programi'nda daha etkin
dizeyde yer almasinin gerekliligini ortaya koymaktadir. Program’'daki kazanimlarin kapsami degistikce
kazanimlarin ders kitaplarina yansimasi da farklilasacaktir.

Ayrica “Oz Yansitma"” butiinlesik becerisinde, tim sinif seviyelerinde, az sayida yénergeyle karsilasiimasi; ders
kitaplarinin  6grencinin yazma becerisini sirekli ve etkili bicimde kullanabilme becerilerini destekleme
agisindan yetersizligini gozler 6nline sermektedir. 21. Ylzyll becerileri glnlik yasam tecriibelerine
dayanmaktadir ve bireylerin bilgilerini kullanarak uygulama yapmasini temel alir (Pattison, 2017). Bu
bitiinlesik beceriye hizmet eden kazanimlarin Tiirkce Dersi Ogretim Programi'na eklenmesi ve bitiinlesik
becerinin ders kitaplarinda her temanin sonunda yer alacak “ Oz Degerlendirme Formu “ ile élciilmesi
onerilmektedir.

“icerik Olusturma” bitiinlesik becerisi kapsaminda yer alan “Tepki Verme" siire¢ bileseninde &rtiismenin
yiksek olmasi, ders kitaplarinda kullanilan metin, gorsel vb. ile ilgili donuitlerin 6grencilerden yazil
istenmesidir. Benzer sekilde hemen her yazma etkinliginde 6grencilerden yazim ve noktalama kurallarina
uymalarinin istenmesi “Kural Uygulama” butlinlesik becerisindeki "Yazim Kurallarini Uygulama” ve "Noktalama
Kurallarini Uygulama” siireg bilesenlerinde ortlismenin ylksek olmasinin nedeni olarak karsimiza ¢cikmaktadir.

Tim sinif seviyelerinde “Distinceyi Gelistirme Yollarini Kullanma, iletileri Acik ve Ortiik Bicimde ifade Etme,
Ekleri Uygun Kullanma, Bagdasiklik Ogelerini Kullanma” gibi pek cok siire¢ bileseninde az sayida ydnerge
tespit edilmesi veya hicbir yonergenin tespit edilmemesi, ders kitaplarinda s6z konusu sure¢ bilesenlerine
hizmet eden ifadelerin yer almamasina baglidir. Yazma yonergelerinde, yazma siirecinde uyulmasi ve dikkat
edilmesi gerekenler yonergelere detaylandirilarak eklenmelidir.

21. yuzyll becerileri arasinda yer alan elestirel ve yaratici distinme becerilerinin Cerceve'deki yazma alan
becerileri arasinda yer almadigi gorilmektedir. Tirkce ders kitaplarinda 6grencilerden bazi konulari yazili
sekilde elestirmeleri, ikna edici metin yazmalari, edebi bir tiirde metin olusturmalari, bazi konulara ise ¢6zim
Onerilerinde bulunmalari istenmektedir. Ancak bu ydnergeler Cerceve'deki hicbir bitlnlesik beceri ile
eslestirilememistir. Elestirel disinmenin, tim disiplinler ve diizeylerde egitimin en dnemli ciktilarindan biri
oldugu yaygin olarak iddia edilmektedir (Golden, 2023). Lombardi ve digerleri (2021), 21. yuzyilda elestirel
disiinme becerilerinin gelistirilmesinin 6grenciler icin cok énemli oldugunu ve baska hicbir gelismis bilissel
becerinin bundan daha bulylk 6neme sahip olmadigini iddia etmektedir. Ders kitaplarinin Cerceve ile
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uyumunun saglanabilmesi adina bu icerikteki butlinlesik beceriler ve slreg¢ bilesenlerinin Cergeve'ye
eklenmesi yerinde olacaktir.

Tam sinif seviyelerine ait Tirkce ders kitaplarinda &grencilerden gorselden hareketle yazma calismalari
yapmalari istenirken Cerceve'de yer alan “Gérsel Ogeleri Kullanma” siirec bilesenine hizmet eden bir yénerge
kullanilmamistir. Ogrenciler gérselden hareketle yazabiliyorken yazilarini gérsellerle destekleme konusunda
cok az yoénergeyle karsilasmaktadirlar. ikna edici metin yazma icin etkili olabilecek bu beceri de ders
kitaplarinda, kazanim eksikligine bagli olarakyeterli dizeyde ele alinmayan bir konu olarak karsimiza
¢itkmaktadir.

Turkce alan becerilerinin tamaminin bittnlik icerisinde iliskilendirilerek ele alinmasi alan yazinindaki pek ¢ok
calismada vurgulanmaktadir (Chu, Reynolds, Tavares, Notari ve Lee, 2017). Tiirkce Dersi Ogretim Programi ile
K12 Beceriler Cercevesi'ni karsilastiran calismalarin sayisinin artinlmasi, Tirkce alanindaki diger alan
becerilerinin de incelenmesi, Tiirkce Dersi Ogretim Programi ile K12 Beceriler Cergevesi'nin uyumlu héale
getirilmesine yardimar olacaktir. Tirkce ders kitaplarindaki yonergelerin K12 Beceriler Cergevesi'ne uyumlu
hale getirilmesi, Tirkge Dersi Ogretim Programi'nin bu yénde giincellenmesi ile mimkin olacaktir. Bu
nedenle oncelikle Program’in ele alinmasi ve daha sonra bu programdan hareketle 21. ylzyil becerilerine
hizmet eden ders kitaplarinin hazirlanmasi, Cerceve'nin amacina ulasmasi acisindan olumlu bir sonug
doguracaktir.
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