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Abstract

This study aims to examine the relationship between parent-teacher communication and
children’s communication skills during the preschool period. The study group consists of the
parents of 297 children who were receiving preschool education and residing in the Niliifer,
Osmangazi, and Yildirim districts of Bursa during the 2023-2024 academic year. The research
was conducted using a relational survey model. During data analysis, an Independent Samples
t-Test was applied to compare two independent groups, and a one-way analysis of variance
(ANOVA) was employed when there were more than two independent groups. The findings
revealed that communication between families and teachers significantly and positively
predicted children’s communication skills. While variables such as gender, duration of
attendance in preschool institutions, and fathers’ educational levels did not yield significant
differences in children’s communication skills, a meaningful difference was found based on the
mothers’ educational levels. The analysis results indicated that as the mothers’ educational level
increased, children’s communication skills improved correspondingly in a positive direction.
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Communication within the educational process is a fundamental element for
facilitating learning and supporting students’ overall development. The acquisition
and effective use of the behaviors, knowledge, and skills that students will need in
social life largely occur through communication (Torun & Orug, 2022). As such a
central aspect of education, communication represents one of the core dynamics of
the teaching profession. Teachers, through their communication with students in
learning environments, guide both academic and social development. However, it
should be emphasized that communication is not solely the teacher’s responsibility;
rather, it is a reciprocal process in which both teachers and students co-construct
meaning through interaction (Celik Abay, 2023). In this context, the importance of
communication becomes even more pronounced during the preschool period. At this
stage, not only teachers but also families play an active role in children’s development.
Therefore, healthy and effective communication between families and teachers
positively influences children’s language development and communication skills
(Sheridan et al., 2010; Hill & Tyson, 2009).

For instance, Sheridan and Colleagues (2010) found that family—school
collaboration in early childhood education leads to significant improvements in
children’s social and language skills.This communication and cooperation between
families and teachers facilitate two-way information sharing at home and school,
enabling both parents and teachers to learn about children’s strengths and weaknesses
in learning and behavior, while simultaneously creating opportunities to enhance the
child’s knowledge, capacity, and skills (Pomerantz et al., 2007). Furthermore, the
continuity of communication between home and school, as well as maintaining a
tolerant and open attitude between both parties, have undeniably positive effects on
children (Koyuncu Sahin, 2018). Studies have shown that school environments that
sustain consistent communication with families contribute to the long-term retention
and meaningfulness of children’s learning experiences (Froiland et al., 2013).

During the preschool years, the quality of the relationship established between a
child and their family provides valuable clues regarding future school-family
communication. A communication pattern built on positive foundations between
parents and schools also contributes to the healthy development of parent—child
interactions (Koyuncu Sahin, 2018).

Traditionally, teacher—parent communication takes place in two main forms:
verbal communication, which occurs during child drop-off and pick-up times, at
parent-teacher meetings, or through phone calls; and written communication, which
is facilitated through newsletters, communication notebooks, and bulletin boards
(Knopf & Swick, 2008). However, due to the formal nature of schools as institutions,
such communication processes may sometimes exhibit authoritarian tendencies or
one-sided interaction patterns. This can lead parents to feel undervalued or excluded.
In order for school-family communication to be truly effective, teachers must adopt
an inclusive, respectful, and appreciative approach toward parents. Teachers’ strong
communication skills enhance the quality of parent meetings and strengthen overall
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collaboration (Torun & Orug, 2022).Indeed, a teacher’s ability to be a good listener,
to utilize observation skills effectively, to know both the student and the parent
closely, and to develop individualized communication strategies accordingly greatly
improves the quality of interaction among students, parents, and teachers (Abay,
2023).

In the educational context-particularly in schools-the primary contact between
teachers and children, and between families and children, is of vital importance
(Abdullah et al., 2023). Teachers act as bridges connecting the school, the child, and
the family. Therefore, it is essential to identify and strengthen the communication
skills required of teachers based on scientific methods.

The quality of communication that teachers establish with children during the
school experience can shape the children’s future communication with peers and
adults (Atis Akyol et al., 2021). However, in effective communication, the teacher’s
skills alone are not sufficient-children themselves must also possess effective
communication abilities (Ata, 2011). In early childhood education settings, where
communication between families and teachers is characterized by sensitivity to shared
feedback, responsiveness, and mutual collaboration, children tend to engage in more
positive emotional interactions with their teachers and peers, thereby developing
stronger communication skills (Ata, 2015).

Effective communication between families and teachers during the preschool
period plays a vital role in supporting children’s communication competencies as well
as their social-emotional development. Research indicates that strong family-teacher
partnerships-shaped by mutual information sharing, trust-based relationships, and
joint decision-making-are associated with improvements in children’s language use,
peer interaction, and classroom participation (Hindman & Morrison, 2012; Sheridan
et al., 2010). When parents and teachers maintain consistent communication about
children’s needs and developmental progress, children demonstrate higher levels of
receptive and expressive language skills and feel emotionally safer in educational
environments (Fantuzzo et al., 2004).

These findings underscore the importance of reinforcing communication
practices grounded in collaboration between families and teachers to support
children’s early communication development. Although numerous studies have
explored the impact of family—teacher collaboration on children’s social-emotional
development and school adjustment (Hindman & Morrison, 2012; Sheridan et al.,
2010), research specifically examining the relationship between family-teacher
communication and children’s direct communication skills during the preschool
period remains limited. Most existing studies focus on family involvement and overall
academic achievement, rather than on micro-level developmental areas such as
communication skills (Arnold et al., 2006; Fantuzzo et al., 2004;). Moreover, while
the influence of teachers’ communication competencies on children’s social
interactions has been discussed, how this interaction is shaped by parents’ perceptions
remains insufficiently addressed in the literature (Knopf & Swick, 2008).
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This gap highlights the need for holistic research that considers both the
developmental needs of early childhood and the dynamics of family-school
interaction. Therefore, the present study aims to examine the relationship between
family—teacher communication and children’s communication skills from the
perspective of families with preschool-aged children. By addressing this gap, the
study seeks to reveal the predictive role of family-teacher communication quality in
children’s communication skills. The findings are expected to inform policies and
practices in early childhood education and contribute to both theoretical knowledge
and applied research in the field.

In line with this purpose, the study seeks to answer the following research
questions:

1. To what extent does family—teacher communication during the preschool .
period predict children’s communication skills?

2. Are there gender-based differences in family—teacher communication and
children’s communication skills during the preschool period?

3. Do family—teacher communication and children’s communication skills
differ according to the number of siblings?

4. Do family-teacher communication and children’s communication skills
differ based on the duration of preschool attendance?

5. Are there significant differences in family—teacher communication and
children’s communication skills according to mothers’ educational levels?

6. Are there significant differences in family—teacher communication and
children’s communication skills according to fathers’ educational levels?

Method

This section explains the research design, study group, data collection tools, and
data analysis procedures applied within the framework of the study. Each subsection
provides detailed information to ensure methodological transparency and
replicability.

Research Model

This study was conducted using the relational survey model. In survey research,
data are collected from a large population through measurement instruments
developed or selected by the researcher (Fraenkel & Wallen, 2006). The relational
survey model aims to determine whether variables change together and, if so, to what
extent and in what direction this change occurs (Karasar, 2005).

In the present study, the dependent variable consists of family—teacher
communication and children’s communication skills, whereas the independent
variables include the child’s gender, number of siblings, duration of preschool
attendance, and the educational levels of the mother and father.
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Study Group

The sample of this study consisted of the parents of 297 children aged 6072
months who were receiving preschool education and residing in the Niliifer,
Osmangazi, and Yildirim districts of Bursa during the 2023-2024 academic year. The
study sample was determined using the convenience sampling method. This sampling
method, which allows the researcher to access participants easily while minimizing
the loss of time, effort, and financial resources, is referred to as convenience sampling
(Biiyiikoztiirk et al., 2020).

A post-hoc power analysis conducted using the G*Power 3.1.9.4 program
indicated that the statistical power of the study for the analysis of variance (ANOVA)
was (1-B) = 0.99. This calculation was based on a sample size of 297 participants, a
significance level of a = 0.05, and an effect size of f = 0.40. Similarly, for the t-test,
the statistical power of the study was calculated as (1) = 0.99, based on the same
sample size (n = 297), a significance level of a = 0.05, and an effect size of d = 0.80.
Therefore, the number of 297 parents included in the study group was considered
sufficient for the purposes of this research.

Table 1.

Descriptive Statistics of the Demographic Characteristics of the Participants in the
Study

n %
Child Gender Female 149 50.2
Male 148 49.8
Number of Siblings Only child 63 21.2
Two siblings 180 60.6
Tree siblings or more 54 18.2
Type of School Public school 278 93.6
Private school 19 6.4
Duration of Preschool Attendance One year 177 59.6
Two years or more 120 404
Mother’s Edsucation Level Primary school 36 12.1
Middle school 63 21.2
High school 85 28.6
University / Vocational school 113 38.0
Father’s Education Level Primary school 34 11.4
Middle school 64 21.5
High school 109 36.7
University / Vocational school 90 30.3
Income of the Family Low 55 18.5
Medium 226 76.1

High 16 5.4

Table 1 presents the descriptive statistics regarding the demographic
characteristics of the participants. Of the participants, 50.2% are female, 60.6% have
two siblings, and 93.6% attend public schools. Regarding the duration of preschool
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education, 59.6% of the participants attended for one year, while 40.4% attended for
two years or more. The mothers of 38% of the participants hold a university degree,
whereas 36.7% of the fathers have completed high school education. Additionally,
76.1% of the participants are from families with a middle-income level.

Data Collection Tools
Administrator—Teacher—Family Cooperation Scale:

The scale, developed by Atabey and Tezel Sahin (2011), is completed by parents.
It was designed to evaluate teachers’ collaboration and communication with families
from the parents’ perspective. The instrument is a five-point Likert-type scale with
response options ranging from “Always”, “Often”, “Sometimes”, “Rarely”, to
“Never”. The full scale consists of 62 items and includes four subdimensions:
Collaboration, Communication, Expectations, and Family Involvement. The
reliability coefficients for these subdimensions were reported as 0.932 for
Collaboration, 0.908 for Communication, 0.73 for Expectations, and 0.91 for Family
Involvement. The overall reliability coefficient of the entire 62-item scale was found
to be 0.982 (Atabey & Tezel Sahin, 2011).

In the present study, only the Communication subdimension of the scale was
used, with the Cronbach’s Alpha coefficient calculated as 0.903 for this
subdimension.

Preschool Children’s Communication Skills Assessment Scale — Parent Form:

Developed by Aydin (2016), this scale was designed to assess communication
skills of preschool-aged children and is completed by parents. The scale requires
parents to retrospectively evaluate their child’s communication skills during earlier
developmental stages. Therefore, the age categories in the analyses represent
developmental milestones of the same children, rather than different participant
groups.

The 0-1-year module includes fundamental communication signals such as
crying, eye contact, and gestures, while the later modules (4-6 years) evaluate more
advanced skills such as language use, verbal expression, and communication in social
contexts. If the child is four years old, the parent is instructed to begin with the 0-1-
year module by recalling that period and to continue sequentially with the 1-2, 2-3,
and 3-4-year modules.

The scale consists of 66 items in total: 9 items for ages 0-1, 12 for 1-2, 13 for
2-3, 8 for 3-4, 5 for 4-5, and 11 for 5-6. The internal consistency coefficients
reported by Aydin (2016) were 0.93 (01 years), 0.97 (1-2 years), 0.96 (2-3 years),
0.97 (3-4 years), 0.95 (4-5 years), and 0.95 (5-6 years).

In the current study, the Cronbach’s Alpha coefficients were calculated as 0.71
(0-1 years), 0.87 (1-2 years), 0.85 (2-3 years), 0.89 (3—4 years), 0.80 (4-5 years), and
0.86 (5-6 years).
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In this study, the scale was applied exclusively to parents of five-year-old (60—
72 months) children. Parents were asked to recall and evaluate their children’s
communication skills during earlier age periods. Consequently, the scores obtained
do not represent different age groups, but rather parents’ retrospective assessments of
the same children’s earlier developmental stages.

Ethical Committee Approval

Prior to data collection, ethical approval was obtained from the Ethics

Committee for Social and Human Sciences Publications of Bursa Uludag University
(Decision No: 2023/10, Approval No: 31, dated October 24, 2023).

Data Collection Process

Permission to use the scales was obtained by contacting the original developers
via e-mail. Following this, the relevant university’s ethics committee approval
(Decision No: 2023/10) was secured. Data were collected online based on voluntary
participation. Before the data collection process, an information statement assuring
participants of the confidentiality of their personal data was included at the beginning
of the scale. Participation was entirely voluntary and confidential.

The research was conducted between January and June of the 2023-2024
academic year.

Data Analysis

In order to determine whether the data obtained from the study were normally
distributed, the Kolmogorov—Smirnov and Shapiro-Wilk tests, as well as Skewness
and Kurtosis values, Q—Q plots and Histogram graphs, were examined. To identify
outliers, a Box plot analysis was conducted, and the results indicated that the data
from three participants were outliers. These participants were excluded from the
analysis, and the study continued with 297 participants. After the removal of outliers,
it was determined that the data met the assumption of normal distribution.

When skewness and kurtosis values fall between —1.96 and +1.96, the data are
considered to be normally distributed (Tabachnick et al., 2013). The skewness and
kurtosis values of the subdimensions of the Administrator—Teacher—Family
Cooperation Scale were found to be as follows: the Communication subdimension
had a skewness value of —1.559 and a kurtosis value of —1.681; the Expectations
subdimension had a skewness value of —1.585 and a kurtosis value of 1.194; the
Collaboration subdimension had a skewness value of —1.224 and a kurtosis value of
1.604; and the Family Involvement subdimension had a skewness value of —0.582 and
a kurtosis value of —0.396.

For the Preschool Children’s Communication Skills Scale, the 0-1 year
subdimension had a skewness value of —0.898 and a kurtosis value of 1.306; the 1-2
year subdimension had a skewness value of —0.955 and a kurtosis value of 0.467; the
2-3 year subdimension had a skewness value of —0.914 and a kurtosis value of 0.778;
the 3—4 year subdimension had a skewness value of —1.095 and a kurtosis value of
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1.726; the 4-5 year subdimension had a skewness value of 1.232 and a kurtosis value
of 1.443; and the 5-6 year subdimension had a skewness value of —0.952 and a
kurtosis value of 0.911.

Based on this information, it was concluded that both the Administrator—
Teacher—Family Cooperation and Communication Scale and its subdimensions, as
well as the Preschool Children’s Communication Skills Scale, exhibited normal
distribution. Therefore, parametric tests were used in the study.

In cases where significant differences were found as a result of the ANOVA test,
the Tukey test was applied when the variances were homogeneous, and the Tamhane
test was used when the variances were not homogeneous, in order to determine the
source of the difference. To examine the effect between variables, multiple regression
analysis was conducted.

For multiple regression analysis to yield accurate results, several conditions must
be met. The variables included in the regression must exhibit a normal distribution;
there must be a statistically significant relationship between the variables; and there
must be no multicollinearity problem among the variables.

Significant and positive relationships were found among all variables included
in the regression analysis, as indicated in the correlation table. When the correlation
coefficients were examined, it was observed that none exceeded 0.80, indicating the
absence of multicollinearity. Therefore, the data were deemed suitable for regression
analysis. Furthermore, since Variance Inflation Factor (VIF) values below 10 indicate
no multicollinearity issue, and in this study all VIF values were found to be below 3,
it was confirmed that the data were appropriate for regression analysis.

Results

Findings related to the research question “Does communication between
families and teachers in the preschool period predict children's communication
skills?”
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Table 2

Analysis Results of Administrator—Teacher—Family Communication and Cooperation
on Preschool Children’s Communication Skills

-

Age Group (Children’s Communication Skills) 18 SE Beta R R? F p
Constant (Communication Skills in Children Aged 25.101 1.844 263 .069 22.005 <.001
0-1 Years)

Family Communication and Cooperation Scale .032 .007 .263

Constant (Communication Skills in Children Aged  37.325 2.960 270 .073 2325 <.001
1-2 Years)

Family Communication and Cooperation Scale 053 .011 .270

Constant (Communication Skills in Children Aged 41.515 3.139 227 052 16.00 <.001
2-3 Years)

Family Communication and Cooperation Scale .047  .012 227

Constant (Communication Skills in Children Aged  39.530 3.462 253 .064 20.128 <.001
3-4 Years)

Family Communication and Cooperation Scale .058  .013 .253

Constant (Communication Skills in Children Aged 25.643 1.857 294 .087 27.96 <.001
4-5 Years)

Family Communication and Cooperation Scale .037 .007 294

Constant (Communication Skills in Children Aged 33.766 2.578 298 .089 28.664 <.001
5-6 Years)

Family Communication and Cooperation Scale .052 010 .298

The effect of family communication and cooperation on the communication
skills of children aged 1-2 years was found to be significant (F=23.25; p<0.001).
Family communication and cooperation (f=0.053) had a significant and positive
effect on the communication skills of children in this age group. Family
communication and cooperation explained 7% of the variance in the communication
skills of children aged 1-2 years (R>=0.073).

The effect of family communication and cooperation on the communication
skills of children aged 2—3 years was also significant (F=16.001; p<0.001). Family
communication and cooperation ($=0.047) had a significant and positive effect on the
communication skills of 2-3-year-old children, explaining 5.2% of the variance
(R?=0.052).

Similarly, the effect of family communication and cooperation on the
communication skills of 3—4-year-old children was significant (F=20.128; p<0.001).
Family communication and cooperation (=0.058) showed a significant and positive
impact on communication skills, explaining 6.4% of the variance (R?>=0.064).



944 Hiisnive Miimiinoglu and Meral Taner Derman

For children aged 4-5 years, the effect of family communication and cooperation
on communication skills was significant (F=27.96; p<0.001). Family communication
and cooperation (=0.037) positively and significantly predicted communication
skills, accounting for 8.7% of the variance (R>=0.087).

Lastly, for the 5-6-year-old age group, the effect of family communication and
cooperation on children’s communication skills was found to be significant
(F=28.664; p<0.001). Family communication and cooperation (f=0.052) had a
significant and positive impact, explaining 8.9% of the variance in communication
skills (R?=0.089)..

Table 3

Correlation Analysis of the Relationship Between Administrator—Teacher—Family
Communication, Cooperation, and Preschool Children’s Communication Skills

1 2 3 4 5 6 7 8 9 10 11
1 -Administrator- Rh 1 564 553 942 940 263 270 227 253 294 298

Teacher-Family p <001 <001 <001 <001 <001 <001 <.001 <001 <.001 <.00l
Communication

and Cooperation

Scale
2- Comminication  rh 1 803 469 357 .189 191 165 .124 223 168
p <.001 <.001 <001 .001 <.001 .004 .033 <.001 .004
3- 0-1 Years rh 1 J13 572 502 450 424
p <.001 <.001 <.001 <001 <.001
4-1-2 Years Rh 1 773 640  .530 .570
p <.001 <.001 <.001 <.001
5-2-3 Years rh 1 738 .640  .629
P <.001 <.001 <.001
6- 3-4 Years rh 1 676  .654
P <.001 <.001
7- 4-5 Years rh 1 .695
P <.001
8- 5-6 Years rh 1
P

As presented in Table 3, a significant and positive correlation was found between
the total scores obtained from the Administrator—Teacher—Family Communication
and Cooperation Scale and children’s communication skills scores (p < .001). The
results indicated that as children’s communication skills increased across all age
groups, their scores on the Administrator—Teacher—Family Communication and
Cooperation Scale also increased.

Findings related to the research question “Does family and teacher
communication in the preschool period differ according to children’s gender in terms
of their communication skills?”” are presented below.
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Table 4

Independent  Samples t-Test Results of Administrator-Teacher—Family
Communication and Cooperation and Preschool Children’s Communication Skills by
Gender

Gender Of Children

Female Male
% Ss < s t p Cohen'sd

Administrator—Teacher—Family 26252  36.38 266.52 34.64 -0.971 0.332
Communication and Cooperation Scale

Communication 56.51 462 5743 396 -1.845 0.066
Preschool Children’s Communication

Skills

0-1 Year Subdimension 33.42 437 3394 437 -1.0310.303
1-2 Year Subdimension 51.31 723 5164 6.85 0.408 0.684
2-3 Year Subdimension 54.05 719 5393 757 0.134 0.894
3-4 Year Subdimension 55.52 797 5432 837 1272 0.204
4-5 Year Subdimension 35.55 472 3520 415 0.687 0.493
5-6 Year Subdimension 47.90 593 4699 639 1.276 0.203

Independent Samples t-Test, p<0,05

In Table 4, it is observed that there is no significant difference between the scores
obtained from the Administrator—Teacher—Family Communication and Cooperation
Scale and the gender of the children (p > .05). However, a closer examination of the
table reveals that male children obtained slightly higher mean scores on the
Administrator—Teacher—Family Communication and Cooperation Scale compared to
female children.

Findings related to the research question “Does family and teacher
communication in the preschool period differ according to the number of siblings in
terms of children’s communication skills?” are presented below.
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Table 5

One-Way ANOVA Results on the Differences in Administrator—Teacher—Family
Communication and Cooperation and Preschool Children’s Communication Skills by
Number of Siblings

Number Of Siblings
Three Siblings

Only child Two siblings Or More

X Ss X ss X Ss F p n?
Administrator-Teacher— 266.83 36.10 263.33 35.09 265.74 36.77 0.264 0.768
Family Communication and
Cooperation Scale
Communication 57.65 439 5686 434 5654 4.18 1.109 0.331
Preschool Children’s
Communication Skills
0-1 Year Subdimension 3410 434 3368 439 33.17 436 0.655 0.520
1-2 Year Subdimension 5248 7.05 5137 691 50.67 741 1.018 0.363
2-3 Year Subdimension 55.19 7.18 5390 7.17 52.89 8.14 1.457 0.235
3-4 Year Subdimension 57.00 737 5447 833 54.02 832 2.672 0.071
4-5 Year Subdimension 36.10° 411 35.54* 4.09 33.96° 5.58 3.758 0.024 0.025
5-6 Year Subdimension 4795 641 4755 586 4650 690 0.871 0.420

ANOVA Test, p<.05

In Table 5, it is observed that there is no significant difference between the
number of siblings and the “Administrator, Teacher, and Family Communication and
Cooperation Scale” (p > .05). However, a statistically significant difference was found
between the number of siblings and the preschool communication skills of children
aged 4-5 years (p < .05).

The mean and standard deviation scores for children with no siblings (only child)
were 36.10 £ 4.11, for those with two siblings 35.54 + 4.09, and for those with three
or more siblings 33.96 £+ 5.58. It was found that the preschool communication skills
of only children aged 4-5 years were higher than those of children who had two or
more siblings. According to the results of the Tukey test, this difference originated
from children aged 4-5 years who had three or more siblings.

The findings related to the question, “Do family and teacher communication and
children’s communication skills during the preschool period differ according to the
length of attendance in preschool education institutions?” are as follows:
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Table 6

Independent Samples t-Test Analysis of Differences in Administrator—Teacher—
Family Communication and Cooperation and Preschool Children’s Communication
Skills According to Duration of Preschool Attendance

Preschool Attendance Duration

Two Year Or
One Year More
X ss X ss t p Cohen'sd
Administrator-Teacher—Family 265.99 36.57 262.33 33.95 0.870 0.385
Communication and Cooperation Scale
Communication 57.06 4.07 5683 470 0.447 0.655
Preschool Children’s Communication
Skills
3-4 Year Subdimension 53.87 835 5647 7.69 - 0.007* 032
2.722
4-5 Year Subdimension 35.10 4.51 3578 432 - 0.200
1.284
5-6 Year Subdimension 46.99 6.16 48.12  6.15 - 0.122
1.549

In Table 6, it is observed that there is no significant difference between the scores
obtained from the Administrator—Teacher—Family Communication and Cooperation
Scale and the duration of preschool attendance (p > .05). However, when the table is
examined in detail, it is noted that children who attended preschool for one year had
slightly higher mean scores on the Administrator—Teacher—Family Communication
and Cooperation Scale compared to those who attended for two years or more.

In the study sample, all children receiving preschool education were aged five
years and above. Since the data for the age groups 1-2 years, 3—4 years, and 4-5 years
were completed by families based on their assessment of their children’s
developmental levels at that time, data for the 0-1 year, 1-2 years, and 2-3 years
subdimensions of the Preschool Children’s Communication Skills Scale could not be
obtained. Therefore, these subdimensions were not included in the table.

A significant difference was found in the communication skills of children aged
3-4 years according to the duration of preschool attendance (p < .05). The mean and
standard deviation for children who attended preschool for one year were 53.87 +
7.81, whereas for those who attended for two years or more, the mean and standard
deviation were 56.47 + 7.69. These results indicate that children aged 3—4 years who
attended preschool for two years or more demonstrated higher communication skills.
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Findings related to the research question “Does family and teacher
communication in the preschool period differ according to the mother’s level of
education in terms of children’s communication skills?” are presented below.

Table 7

Examination of Differences in Administrator-Teacher—Family Communication and
Cooperation and Preschool Children’s Communication Skills by Mothers’
Educational Level Using One-Way ANOVA

Mother’s Education Level

Middle School

or Below High School University

X ss X Ss X Ss F p n?
Administrator-Teacher— 267.35 36.93 265.12 35.11 261.57 34.65 0.716 0.489
Family Communication and
Cooperation Scale
Communication 57.01 434 5739 411 56.62 447 0771 0463
Preschool Children’s
Communication Skills
0-1 Year Subdimension 32.41° 477 34.18> 434 3441° 379 6496 0.002 0.042
1-2 Year Subdimension 49.44* 772 52.44> 6.68 52.53° 629 6426 0.002 0.042
2-3 Year Subdimension 51.79° 7.88 54.78° 6.89 5533 6.85 7.042 <0.001 0.046
3-4 Year Subdimension 52.02*° 847 5579 6.76 56.81° 825 10.346 <0.001 0.066
4-5 Year Subdimension 3439° 447 3552 461 36.12° 4.15 4.153 0.017 0.027
5-6 Year Subdimension 46.08* 645 4749 584 4860° 598 4509 0.012 0.030

ANOVA Test, p<0,05

As shown in Table 7, no statistically significant difference was found between
the Administrator—Teacher—Family Communication and Cooperation Scale and the
mother’s education level (p>0.05). However, when the table is examined, it can be
observed that as the mother’s education level increases, the mean scores obtained from
the scale tend to decrease.

For children aged 0-1 years, a statistically significant difference was found in
preschool communication skills according to the mother’s education level (p<0.05).
The mean and standard deviation values were 32.41 +4.77 for children whose mothers
had a middle school education or below, 34.18 + 4.34 for those whose mothers had a
high school education, and 34.41 + 3.79 for those whose mothers had a university or
college education. The results indicate that as the mother’s education level increases,
children’s communication skills at ages 0—1 also increase. According to the results of
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the Tukey test, which is used when variances are homogeneous, the difference
originates from the group with mothers having middle school education or below.

For children aged 1-2 years, a significant difference was found in preschool
communication skills based on the mother’s education level (p<0.05). The mean and
standard deviation were 49.44 + 7.72 (middle school or below), 52.44 + 6.68 (high
school), and 52.53 + 6.29 (university/college). Children’s communication skills in the
1-2 age range increase with higher maternal education levels. According to the Tukey
test, this difference is attributed to mothers with middle school education or below.

For children aged 2-3 years, a statistically significant difference was observed
in preschool communication skills according to the mother’s education level
(p<0.001). The mean and standard deviation values were 51.79 + 7.88, 54.78 + 6.89,
and 55.33 + 6.85 for mothers with middle school or below, high school, and
university/college education, respectively. Communication skills among 2—3-year-old
children increase as maternal education level rises, and the difference originates from
mothers with middle school education or below.

Among children aged 3-4 years, a statistically significant difference was also
found in preschool communication skills based on the mother’s education level
(p<0.001). The mean and standard deviation were 52.02 + 8.47 (middle school or
below), 55.79 = 6.76 (high school), and 56.81 + 8.25 (university/college).
Communication skills increase with higher levels of maternal education. According
to the Tamhane test, the difference stems from mothers with middle school education
or below.

For the 4-5 age group, a statistically significant difference was found in
preschool communication skills according to the mother’s education level (p<0.05).
The mean and standard deviation values were 34.39 + 4.47 (middle school or below),
35.52 + 4.61 (high school), and 36.12 + 4.15 (university/college). Children’s
communication skills in this age group increase as the mother’s education level rises.
According to the Tukey test, the difference is between mothers with middle school
education or below and those with university or postgraduate education.

For children aged 5-6 years, no statistically significant difference was found
between the mother’s education level and children’s preschool communication skills
(p>0.05). The mean and standard deviation were 46.08 + 6.45 (middle school or
below), 47.49 + 5.84 (high school), and 48.60 + 5.98 (university/college). Although
the difference was not statistically significant, the data show a tendency for children’s
communication skills to improve as the mother’s education level increases. According
to the Tukey test, the difference is between mothers with middle school education or
below and those with university or postgraduate education.

Findings related to the research question “Does family and teacher
communication in te preschool period differ according to the father’s educational level
in terms of children’s communication skills?” are presented below.
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Table 8

Examination of Administrator-Teacher—Family Communication and Cooperation
and Preschool Children’s Communication Skills by Fathers’ Educational Level Using
One-Way ANOVA

Father’s Education Level

Middle School

or Below High School ~ University

X ss X Ss X SS F p n?
Administrator—Teacher— 272.62 3347 26397 34.42 25633 37.38 5.090 0.007 0.033
Family Communication and
Cooperation Scale
Communication 5740 417 5698 437 5649 445 1.037 0.356

Preschool Children’s

Communication Skills

0-1 Year Subdimension 32.82 4.68 34.05 4.01 3417 435 2889 0.057
1-2 Year Subdimension 50.82 728 51.69 6.75 5193 7.11 0.670 0.512
2-3 Year Subdimension 52.62 7.76  54.53 6.70 54.82 7.57 2.584 0.077
3-4 Year Subdimension 53.72 8.84 5559 7.15 5542 854 1.585 0.207
4-5 Year Subdimension 35.33 4.07 3498 472 3590 4.48 1.063 0.347
5-6 Year Subdimension 4696 598 4744 577 4798 6.84 0.637 0.529

One-Way ANOVA Test, p <.05

In Table 8, no statistically significant difference was found between the
Administrator—Teacher—Family Communication and Cooperation Scale scores and
fathers’ educational levels (p > .05).

Discussion, Conclusion and Suggestions

The purpose of this study was to examine the relationship between family—
teacher communication and children’s communication skills from the perspective of
families with preschool-aged children. The research was conducted using a relational
survey model.

This study has several limitations. First, it was carried out with a limited sample
consisting of 297 children aged 5-6 years during the 2023-2024 academic year. This
may restrict the generalizability of the findings to other age groups or broader
populations. Furthermore, the data were collected through scale forms reflecting
parents’ and teachers’ perceptions of children’s communication skills. The subjective
nature of participants’ evaluations might have been influenced by factors such as
social desirability bias or perceptual differences, potentially affecting the accuracy of
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responses. Additionally, the cross-sectional design of the study limits the ability to
make causal inferences or to observe changes in family—teacher communication and
children’s communication skills over time.

Within the scope of the first research question, the effect of family—teacher
communication on children’s communication skills was examined. Findings revealed
that as the level of communication between teachers and families increased, children’s
communication skills improved across all age groups. In other words, family
communication and cooperation were found to have a significant and positive impact
on children’s communication skills. Strong communication between family and
teacher not only enhances family participation in education but also supports
children’s social skills (Epstein & Sheldon, 2010). Similarly, Sheridan et al. (2010)
found that family—school cooperation significantly influences children’s social
competence and communication abilities. Gézcii Binir (2010) also determined that
children’s social skill levels increase in direct proportion to teachers’ scores on
collaboration, communication, and expectations. Mendez (2010) emphasized that
family involvement positively affects children’s language development and social
adjustment. Additionally, Fantuzzo et al. (2004) reported that family—teacher
communication particularly supports the socio-emotional development of children
from low socioeconomic backgrounds. However, different results also appear in the
literature. Aslanargun (2007) and Ozgan and Aydin (2010) reported that many school
administrators and teachers hold negative opinions about school-family
collaboration. This indicates that communication between teachers and families
should be assessed not only in terms of its frequency but also in terms of its quality.
Positive communication patterns exhibited by adults and close interactions within a
child’s environment contribute significantly to the development of children’s
communication skills by providing role models (Denham et al., 2012; Yavuzer, 2011).
Moreover, observational learning and modeling play a critical role in the development
of communication skills during early childhood (Bandura, 1977).

Given the growing importance of preschool education today, it can be stated that
parents are more open to communicating and cooperating with teachers, while
teachers are increasingly encouraging parental involvement in the educational
process. In this context, Bronfenbrenner’s ecological theory highlights the critical
importance of interactions between microsystems-such as the family and the school-
in child development (Bronfenbrenner, 1979). Likewise, Vygotsky’s social
interaction theory emphasizes the decisive role of social contexts and adult
interactions in a child’s development (Vygotsky, 1978). Taken together, these
findings suggest that interaction between families and teachers plays not only a
complementary but also a transformative role in supporting the development of
children’s communication skills. Establishing and maintaining a high-quality
relationship between families and teachers is thus essential for laying the foundation
of healthy communication in early childhood.
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The second research question explored whether family—teacher communication
and children’s communication skills differed according to gender. The literature
includes studies showing that children’s communication skills may vary by gender
(Berglund et al., 2005; Erigiic et al., 2013; Gokge, 2013; Kayili, 2018; Ozsaker, 2013;
Ozerbas et al., 2007). Considering these social shifts, it can be inferred that parents
strive to support both boys and girls as socially expressive, communicative
individuals. Therefore, the finding that children’s communication skills do not differ
significantly by gender can be considered an expected outcome.

The third research question examined whether family—teacher communication
and children’s communication skills differed by the number of siblings. The analysis
revealed that communication and cooperation levels between teachers and families
were similar regardless of sibling count, although a significant difference was found
in communication skills among 4-5-year-old children. Specifically, children who
were only children demonstrated higher communication skills than those with one or
more siblings. Although there is limited research directly examining this relationship
in preschool-aged children, various studies have investigated other aspects of
communication. For instance, Erbilgin (2016) found no significant difference in
receptive language skills among autistic children aged 3-6 based on sibling count. In
contrast, Atalar and Ceylan (2018) reported that university students with one sibling
exhibited higher communication skills than those with none. Other studies, such as
Elkin et al. (2016) and Bingol and Demir (2011), found no significant differences in
communication skills according to the number of siblings.

Within the scope of the fourth research question, no significant difference was
found between the Administrator—Teacher—Family Communication and Cooperation
Scale and the duration of kindergarten attendance. However, it was observed that
children aged 3-4 years who had attended preschool for two years or longer
demonstrated higher communication skills.

Contrary to the findings of this study, Altunok (2019) reported that the verbal
communication skills of children aged 5-6 years were higher than those of children
aged 3-4 years, whereas non-verbal communication skills were found to be higher
among the younger age group (3—4 years). Similarly, Yasar Ekici (2018) found a
significant relationship between children’s communication skills and the duration of
preschool attendance, stating that children who had attended preschool for three years
exhibited higher communication skills than those who had attended for two years or
less.

As emphasized by Cook et al. (2011), the quality of communication between
school and family gains importance when children begin formal education at an early
age. Moreover, strengthening the communication among teachers, families, and
students-particularly during the nursery period, which represents the initial stage of
formal education-helps children grow into self-confident individuals who are aware
of their own needs and able to build healthy relationships with others (Oktay, 2020).
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Based on the findings of the present study, it can be inferred that preschool
education initiated at an early age contributes to the development of children’s social
environment, and that participation in group and classroom settings promotes the
enhancement of their communication skills. Consequently, it is considered an
expected outcome that children who begin preschool education at ages 3—4 exhibit
higher communication skills compared to those who begin at ages 5-6.

The fifth and sixth research questions investigated whether family—teacher
communication differed according to mothers’ and fathers’ educational levels. The
findings revealed that mothers’ educational level significantly influenced
communication and cooperation, while fathers’ educational level affected only the
subdimensions of Collaboration and Family Involvement. These findings are partially
consistent with the study by Sari et al. (2024), which found no significant differences
in communication or cooperation subdimensions based on parental education levels.

This study demonstrated the positive impact of teacher—family communication
on children’s communication skills. Future research should examine similar
relationships in larger and more diverse samples representing different regions and
socioeconomic backgrounds, in order to better understand the broader effects of
family—teacher communication on child development. Given the significant influence
of maternal education, developing and testing communication models tailored to
different maternal education levels could provide valuable insights. Longitudinal
studies exploring preschool attendance duration and its long-term effects on
communication skills would also deepen understanding of children’s developmental
trajectories. Finally, further research should investigate how other environmental and
individual factors-such as sibling count and family communication quality-affect
children’s communication development. Regular parent meetings, joint activities, and
family education programs should be organized to strengthen teacher—family
communication. These initiatives can increase parental involvement and support
children’s communication development. Considering the influence of maternal
education on children’s communication skills, community-based educational
programs should be offered in collaboration with public education centers, mother—
child learning centers, and NGOs. Such programs should aim to enhance mother—
child interaction skills. Awareness campaigns should be launched to encourage longer
preschool attendance and ensure equal access to early education opportunities.
Moreover, professional development programs should be provided to teachers and
administrators to strengthen effective communication skills with families. Projects
that promote family—teacher cooperation in early childhood education should be
implemented to increase public awareness and encourage active participation in
educational processes.
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Egitim-6gretim siirecinde iletisim, 6grenmenin gergeklesmesi ve dgrencilerin
gelisimlerinin desteklenmesi acisindan temel bir unsurdur. Ogrencilerin, toplumsal
yasamda ihtiya¢ duyacaklar1 davranis, bilgi ve becerileri edinmeleri ve bunlari etkili
bicimde kullanabilmeleri, biiyiik 6l¢iide iletisim yoluyla miimkiin olmaktadir (Torun
ve Orug, 2022). Egitimde bu kadar merkezi bir konumda bulunan iletigim, 6zellikle
ogretmenlik mesleginin temel dinamiklerinden biridir. Ogretmenler, &grenme
ortamlarinda 6grencilerle kurduklari iletisim araciligryla hem akademik hem de sosyal
gelisimi  yonlendirmektedirler. ~ Ancak, iletisimin  yalmizca  dgretmenin
sorumlulugunda olmadig1; karsilikli bir siire¢ olarak 6gretmen ve 6grencinin birlikte
anlam olusturdugu bir etkilesim oldugu da g6z ardi1 edilmemelidir (Celik Abay, 2023).
Bu baglamda, ozellikle okul &ncesi donemde iletisimin Onemi daha da
belirginlesmektedir. Bu donemde ¢ocugun gelisiminde yalnizca 6gretmen degil, aile
de etkin bir role sahiptir. Dolayisiyla aile ile 6gretmen arasinda kurulacak saglikli ve
etkili bir iletisim, ¢ocuklarin dil gelisimini ve iletisim becerilerini olumlu yonde
etkilemektedir (Sheridan vd.; 2010; Hill ve Tyson, 2009).

Ornegin, Sheridan vd., (2010), erken ¢ocukluk egitiminde aile-okul is birliginin
cocuklarin sosyal ve dil becerilerinde anlamli gelismelere yol acgtigini belirtmistir.
Aileler ve 6gretmenler arasindaki bu iletisim ve ig birligi, evde ve okulda ¢ift yonlii
bilgi paylasimina olanak taniyarak hem ogretmene hem de ebeveyne cocugun
o6grenme ve davraniglarinin giiclii ve zayif yonleri hakkinda birbirlerinden bilgi alma
ve ayni zamanda ¢ocugun bilgi, kapasite ve becerilerini gelistirme firsati1 sunacaktir
(Pomerantz vd., 2007). Ayrica aile ve okulun iletisimde devamliliginin saglanmasi,
taraflarin birbirlerine karst hosgoriilii ve iletisime agik olmalarin gocuk tizerinde
olumlu etkileri yadsinamaz bir gergektir (Koyuncu Sahin, 2018). Yapilan
aragtirmalara gore egitim programlarinda aile ile iletisimin devamlihigimi koruyan bir
okul ortammnin ¢ocuklarmm deneyimlerinin daha kalici olmasini destekledigi
gosterilmistir (Froiland vd., 2013).

Okul oncesi yillarda ¢ocugun ailesiyle kurdugu iligkinin niteligi, ilerleyen
yillarda okul doénemlerinde olusacak okul-aile iletisimi hakkinda &nemli ipuglart
sunmaktadir. Ebeveynlerin, g¢ocuklarinin okullariyla olumlu temeller iizerine
kuracaklart bir iletisim bi¢imi, ayn1 zamanda ebeveyn—cocuk iletisiminin de sagliklt
bir sekilde gelismesini desteklemektedir (Koyuncu Sahin, 2018).

Geleneksel olarak oOgretmen—veli iletisimi iki bigimde yuritilmektedir:
cocuklarin okuldan alinmasi sirasinda, veli-Ogretmen toplantilarinda ve telefon
gorismelerinde gerceklesen sozli iletisim ile; haber biiltenleri, iletisim defterleri ve
duyuru panolari aracihigiyla yiiriitiilen yazili iletisim (Knopf ve Swick, 2008). Ancak
okullarin resmi kurum niteligi nedeniyle, bu siire¢lerde kimi zaman otoriter tutumlar
veya tek yonlil iletisim bigimleri ortaya ¢ikabilmektedir. Bu durum, velilerde
kendilerine yeterince deger verilmedigi hissini olusturabilir. Oysa okul-aile
iletisiminin etkili olabilmesi i¢in, dgretmenlerin velilere karsi katilimel, saygili ve
deger veren bir yaklasim benimsemeleri 6nemlidir. Ogretmenin giiclii iletisim
becerilerine sahip olmasi, yapilan veli goriigmelerinin niteligini artirmakta ve is
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birligini giiclendirmektedir (Torun ve Orug, 2022). Nitekim &gretmenin iyi bir
dinleyici olmasi, gozlem yetenegini kullanabilmesi, veli ve Ogrenciyi yakindan
tanimast ve bu dogrultuda kisiye 6zgii iletisim stratejileri gelistirmesi hem 6grenci
hem veli hem de O&gretmen arasindaki iletisimin kalitesini onemli Olgiide
yiikseltmektedir (Abay, 2023).

Egitim alaninda, ozellikle okullarda, 6gretmenler ve cocuklar ile aileler ve
cocuklar arasindaki birincil temas énemlidir (Abdullah vd., 2023). Ogretmenler okul,
cocuk ve aile arasinda kdprii gorevi gdrmektedir. Dolayisiyla bir 6gretmende olmast
gereken iletisim becerilerini bilimsel ydntemlere dayandirarak ortaya koymak
oldukca onemlidir. Ogretmenlerin okul yasantis1 siirecinde cocuklarla kuracag
iletisim, onlarin hem akranlartyla hem de yetiskinlerle kuracag: iletisimin
sekillenmesinde yardimer olabilir (Atis Akyol vd., 2021). Ancak etkili bir iletisimde
Ogretmenin tek basina sahip oldugu beceriler yeterli degildir, ¢ocuklarin da etkili
iletisim becerilerine sahip olmasi gerekmektedir (Ata, 2011). Erken ¢ocukluk egitim
ortamlarinda aileyle 6gretmen arasinda kurulan iletisim, ¢ocugun gelisimi ile ilgili
paylasilan geri bildirimlere duyarlilik ve karsilikli is birligi gibi pratiklerin daha giiclii
oldugu aile-6gretmen iliskilerinde, cocuklarin Ogretmenleriyle ve akranlariyla
duygusal olarak daha olumlu etkilesime girdigi ve iletisim becerilerinin gelistigi
gozlenmistir (Ata, 2015). Okul 6ncesi donemde aile ile 6gretmen arasindaki etkili
iletisim, c¢ocuklarin iletisim becerileri ve sosyal-duygusal gelisimlerinin
desteklenmesinde énemli bir rol oynamaktadir. Yapilan arastirmalar, kargilikli bilgi
paylasimi, giivene dayali iligski ve ortak karar alma siirecleriyle sekillenen gii¢lii aile—
6gretmen is birliginin, ¢ocuklarin dil kullanimi, akran etkilesimi ve sinif igi katilim
diizeylerinin artmasiyla iliskili oldugunu ortaya koymaktadir (Sheridan vd.,, 2010;
Hindman ve Morrison, 2012). Ebeveynlerin ve 6gretmenlerin ¢ocuklarin ihtiyaglari
ve gelisimsel siirecleri hakkinda siirekli iletisim kurduklari durumlarda, ¢ocuklarin
alic1 ve ifade edici dil becerilerinin daha ileri diizeyde oldugu ve egitim ortamlarinda
kendilerini duygusal olarak daha giivende hissettikleri gozlemlenmektedir (Fantuzzo
vd., 2004) Bu bulgular, ¢ocuklarin erken dénem iletisim gelisimini desteklemek i¢in
aile—ogretmen  arasindaki i  birligine dayali iletisim uygulamalarinin
giiclendirilmesinin 6nemini vurgulamaktadir.

Her ne kadar aile—6gretmen is birliginin ¢ocuklarin sosyal-duygusal gelisimi ve
okul uyumu {iizerindeki etkilerine iligkin ¢ok sayida ¢alisma bulunsa da (Sheridan et
al., 2010; Hindman ve Morrison, 2012), dzellikle okul 6ncesi donemde, aile-6gretmen
iletisiminin ¢ocuklarin dogrudan iletisim becerileriyle iligkisini inceleyen ¢alismalar
smirlidir. Cogu aragtirma aile katilimi ve genel okul basarisi iligkisine odaklanmakta,
ancak iletisim becerileri gibi mikro diizey gelisim alanlarim yeterince ele
almamaktadir (Arnold vd., 2006; Fantuzzo vd., 2004;). Ayrica, 6gretmenlerin iletisim
yeterliklerinin gocuklarin sosyal etkilesimlerine olan etkisi tartisilirken, bu
etkilesimin ailelerin algis1 baglaminda nasil sekillendigi konusu literatiirde yeterince
aciklik kazanmamistir (Knopf ve Swick, 2008). Bu durum, erken ¢ocukluk dénemine
Ozgii gelisimsel ihtiyaclar1 ve aile-okul etkilesimini birlikte ele alan biitiinciil
calismalara duyulan gereksinimi ortaya koymaktadir. Bu nedenle bu aragtirmanin
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amac1 okul dncesi donem ailelerinin goziinden aile 6gretmen iletisimi ile gocuklarin
iletisim becerileri arasindaki iligkiyi incelemektir. Bu arastirma, s6z konusu boslugu
doldurmay1 hedefleyerek, aile-6gretmen iletisim kalitesinin ¢ocuklarin iletisim
becerileri iizerindeki yordayict roliinii ortaya koymayir amaclamaktadir. Bu
bulgularin, erken ¢cocukluk egitimi alaninda gelistirilecek politikalar ve uygulamalara
yon verebilecegi; dolayistyla hem kuramsal bilgi birikimine hem de uygulamali alan
calismalarina katki sunabilecegi diistiniilmektedir.

Bu ama¢ dogrultusunda olusturulan alt amaglarda asagidaki sorulara cevap
aranmaya caligilacaktir:

1. Okul oncesi donemde aile ve Ogretmen iletisimi g¢ocuklarin iletisim
becerilerini yordamakta midir?

2. Okul oncesi egitim doneminde aile ve Ogretmen iletisimi ile ¢ocuklarin
iletisim becerileri cinsiyete gore farklilik gostermekte midir?

3. Okul oncesi egitim doneminde aile ve &gretmen iletisimi ile gocuklarin
iletisim becerileri kardes sayisina gore farklilik gostermekte midir?

4. Aile ve dgretmen iletigimi ile cocuklarin iletisim becerileri okul dncesi egitim
kurumuna devam etme siirelerine gore farklilik gostermekte midir?

5. Okul 6ncesi egitim doneminde aile ve &gretmen iletisimi ile gocuklarin
iletisim becerileri annelerinin egitim diizeyine gore farklilik gostermekte midir?

6. Okul oncesi egitim doneminde aile ve 6gretmen iletisimi ile ¢ocuklarin
iletisim becerileri babalarinin egitim diizeyine gore farklilik gostermekte midir?

Yontem

Bu boliimde arastirmanin modeli, ¢aligma grubu, veri toplama araglart ve
verilerin analiz siireci ayrintili olarak agiklanmistir. Arastirmanin yontemi, belirlenen
amaglar dogrultusunda uygun bigimde tasarlanmistir.

Arastirma Modeli

Yapilan bu ¢aligma iliskisel tarama modeli kullanilarak yiiriitiilmiistiir. Tarama
aragtirmalarinda aragtirmaci tarafindan belirlenen 6l¢me araglari kullanilarak genis bir
kitleden veriler toplanir (Fraenkel ve Wallen, 2006). Iliskisel tarama modeli
degiskenlerin birlikte degisip degismediginin, degigsme varsa bunun nasil oldugunun
tespit edilmeye calisildigi bir tarama modelidir (Karasar, 2005). Yapilan bu
¢alismanin bagimli degiskeni aile ve 6gretmenin iletisim becerileri ile ¢ocuklarin
iletisim becerileridir. Bagimsiz degiskenini ise ¢ocuklarin cinsiyeti, kardes says, okul
oncesi egitim kurumuna devam siiresi, annelerin egitim diizeyi ve babalarin egitim
diizeyi olusturmaktadir.
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Evren-Orneklem

2023/2024 egitim 6gretim yilinda Bursa’nin Niliifer, Osmangazi ve Yildirim
ilgelerinde ikamet eden ve okul dncesi egitim alan 60-72 aylik 297 ¢ocugun ebeveyni
bu aragtirmanin drneklemini olugturmakta olup arastirmanin érneklem grubu uygun
ornekleme yontemiyle belirlenmistir. Arastirmacinin rahat ulagabilecegi isgiicii,
zaman ve para kaybini dnlemeyi amaglayan 6rnekleme yontemi uygun drnekleme
olarak ifade edilmektedir (Biiyiikoztiirk vd., 2020). G*Power 3.1.9.4 programi
kullanilarak yapilan Post-hoc gii¢ analizi ve varyans analizi igin ¢aligmanin giiciiniin
(1-B)=0.99 olarak hesaplandigi gorillmistir. Bu hesaplama 297 o6rneklem
biiyiikliigiine, 0,05 anlamlilik diizeyine (o) ve 0,40 etki biyikligine (f)
dayanmaktadir. T testi i¢in ise ¢aligmanin giiciiniin (1-pf)=0.99 olarak hesaplandigi
belirlenmistir. Bu hesaplama 297 6rneklem biiyiikliigiine, 0,05 anlamlilik diizeyine
(a) ve 0,80 etki biiyiikliigiine (d) dayanmaktadir. Bu nedenle ¢alisma grubu olarak 297
ebeveyn sayisinin yeterli oldugu kabul edilmistir.

Tablo 1

Arastrmada  Yer Alan Kathmcilara Ait - Demografik Ozelliklerin  Betimsel
Istatistikleri

n %
Cocugun Cinsiyeti Kiz 149 50.2
Erkek 148 49.8
Kardes Sayist Tek kardes 63 21.2
iki kardes 180 60.6
Ug kardes ve iistii 54 18.2
Okul Tiirii Devlet okulu 278 93.6
Ozel okul 19 6.4
Anasinifina devam siiresi Bir y1l 177 59.6
iki y1l ve tizeri 120 40.4
Annenin egitim D. Tlkokul 36 12.1
Ortaokul 63 212
Lise 85 28.6
Universite/ Yiiksekokul 113 38.0
Babanin egitim D. Ilkokul 34 11.4
Ortaokul 64 215
Lise 109 36.7

Universite/ Yiiksekokul 90 30.3




Okul Oncesi Dénemde Aile ve Ogretmen Iletisiminin Cocuklarin Iletisim Becerileri Uzerindeki [ligki ve Yordayici . 959

Tablo 1 (devami)

Ailenin gelir diizeyi Diisiik 55 18.5
Orta 226 76.1
Yiiksek 16 5.4

Tablo 1’ de katilimcilarin demografik 6zelliklerine ait betimleyici istatistiklere
yer verilmistir. Katilimeilarin %50,2’si kiz, %60,6’s1 iki kardes, %93,6’s1 devlet
okulunda okumaktadir. Anasmifina devam siiresi %59,6 katilimcinin bir yil,
%40,4’linlin iki yil ve lizeridir. %38 katilimcinin anne egitim seviyesi {iniversite,
%36,7 katilimcinin baba egitim seviyesi lisedir. Orta gelire sahip katilimer orani
%76,1°dir

Veri Toplama Araclari

Yonetici Ogretmen Aile ve Iy Birligi Olcegi

Olgek Atabey ve Tezel Sahin (2011) tarafindan gelistirilmis olup ebeveynler
tarafindan doldurulmaktadir. Ogretmenlerin aileler ile is birligi ve iletisimini ailelerin
goziinden degerlendirmek iizere gelistirilen Olgek, besli Likert tipi bir olgektir.
Maddelerdeki yanit segenekleri “Her zaman”, “Cogunlukla”, “Ara sira”, “Nadiren”,
“Hicbir zaman” segeneklerinden olusmaktadir. Olgegin tamanu 62 maddeden
olusmakta olup “Is birligi”, “Iletisim”, “. Beklenti” ve “Aile Katilim1” olmak iizere
dort alt boyutu bulunmaktadir. is birligi” alt boyutu giivenirlik katsayis1 0,932,
“Iletisim” alt boyutu giivenirlik katsayis1 0,908, “Beklenti” alt boyutu giivenirlik
katsayis1 0,73 ve “Aile Katilimi” alt boyutu giivenirlik katsayist 0,91 belirlenmistir.
62 maddeden olusan olgegin toplam giivenirlik katsayisi ise 0,982 olarak tespit
edilmistir (Atabey ve Tezel Sahin, 2011). Yapilan bu ¢alismada 6lgegin “Iletisim” alt
boyutu kullamlmis olup Cronbach Alpha katsayilar1 “Iletisim alt boyutunda 0,903,
olarak hesaplanmistir.

Okul Oncesi Donem Cocuklarin Iletisim Becerilerinin Belirlenmesi Olgegi
Ebeveyn Formu

Aydm (2016) tarafindan gelistirilen 6lgek, okul oncesi donemdeki ¢ocuklarin
iletisim becerilerini degerlendirmek icin tasarlanan form ebeveynler tarafindan
doldurulmaktadir. Olgek geregi aileler, ¢ocuklarimin 6nceki yaslardaki iletisim
becerilerini de geriye doniik olarak degerlendirmistir. Bu nedenle analizlerde yer alan
yas donemleri farkli gruplari degil, aymi ¢ocuklarin gelisim basamaklarini temsil
etmektedir. 0—1 yas modiiliinde temel iletisim sinyalleri (aglama, bakis, jest) yer
alirken daha biiyiik yaslarda (4—6 yas) dil kullanimi, s6zel ifade, sosyal baglamda
iletisim gibi gelismis beceriler degerlendirilir. Formu dolduran kisi ¢ocugu 4 yasinda
ise; ¢ocugunun 0-1 yas araligindaki donemini diisiinerek/hatirlayarak ilk modiil olan
0-1 yas araligindan baglamalidir. Ardindan sirasiyla diger modiilleri (1-2 yas, 2-3 yas
ve 3-4 yas) isaretlemelidir. Olgek 66 maddeden olusmaktadir. 0-1 yas arasi i¢in 9
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madde, 1-2 yas arasi i¢in 12 madde, 2-3 yas arasi i¢in 13 madde, 3-4 yas arasi igin 3
madde,3-4 yas arasi1 i¢in 8 madde, 4-5 yas aras1 i¢in 5 madde ve 5-6 yas arasi i¢in 11
madde bulunmaktadir. ¢ tutarlilik katsayilar ise degerleri; 0-1 yas icin .93, 1-2 yas
icin .97, 2-3 yas i¢in .96, 3-4 yas icin .97, 4-5 yas icin .95, 5-6 yas i¢in .95
bulunmustur. Yapilan bu calismada ise Cronbach alpha katsayilar1 0-1 ya i¢in .71, 1-
2 yas i¢in .87, 2-3 yas i¢in .85, 3-4 yas i¢in .89, 4-5 yas icin .80 ve 5-6 yas icin .86
olarak hesaplanmustir.

Bu calismada o6lgek, yalnizca 5 yas (60—72 ay) cocuklarinin ebeveynlerine
uygulanmistir. Ebeveynlerden, ¢cocuklarinin dnceki yas donemlerine iligkin iletisim
becerilerini hatirlayarak degerlendirme yapmalari istenmistir. Boylece elde edilen
puanlar, farkli yas gruplarma ait degil, ayn1 ¢ocuklarin ge¢cmis gelisim asamalarina
dair ebeveyn geribildirimlerini yansitmaktadir.

Etik Kurul Karan

Arastirmaya baslamadan énce Bursa Uludag Universitesi Sosyal ve Beseri
Bilimler Yayin ve Etik Kurulunun 24.10.2023 Tarihli 2023/10 no ve 31 say1 numaralt
etik izni alinmustir.

Verilerin Toplanmasi

Arastirmada kullanilan 6l¢eklerin kullanimi icin gelistirilen kisilerle e- posta
iizerinde iletisim kurulmus, gerekli izinler alinmistir. Ardindan Bursa Uludag
Universitesi 2023/10 No.lu etik kurul izni alinmistir. Arastirma verileri online
ortamda goniilliillik kriterine bagl kalinarak toplanmistir. Veriler toplanmaya
baglamadan 6nce katilimcilarin bilgilerinin gizli tutulacagi yoniinde bilgilendirme
yazisi Olgeklere ayr1 bir baslik olarak eklenmis, katilimer gizliligi ve gonilliigiine
bagl kalinmistir. Arastirma 2023/ 2024 egitim 6gretim yilinda ocak ve haziran ayri
arasinda yiritilmistiir

Verilerin Analizi

Aragtirmadan edilen verilerin normal dagilma uygunluguna bakilmasi amaciyla
Kolmogorov-Smirnov, Shapiro Wilk ile Skewness (¢arpiklik) ve Kurtosis (basiklik)
testleri, Q-Q Plot ve Histogram grafikleri ile incelenmistir. Ug verilerin tespit edilmesi
amaciyla incelenen Box plot kutu grafigi sonucunda 3 katilimeiya ait verilerin ug veri
oldugu tespit edilmis ve bu kisiler analizden ¢ikarilarak ¢alismaya 297 kisi ile devam
edilmistir. Ug veri temizliginden sonra yapilan analizler sonucunda verilerin normal
dagilima uygun oldugu sonucuna ulasilmstir.

Carpiklik ve basiklik degerleri -1,96 ile +1,96 arasinda oldugu durumlarda
veriler normal dagilmaktadir (Tabainhick vd., 2013). Yonetici-Ogretmen—Aile Is
Birligi Olgegi’nin alt boyutlarma ait ¢arpiklik (skewness) ve basiklik (kurtosis)
degerleri asagidaki gibi bulunmustur: Yoénetici Ogretmen Aile ve Is Birligi Olgegi
“Tletisim” Alt boyutu skewness degerinin -1,559, Kurtosis degerinin -1, 681,
“Beklentiler” alt boyutu skewness degerinin -1,585, kurtosis degerinin 1,194, “Is
Birligi” alt boyutu skewness degerinin -1,224, kurtosis degerinin 1,604 ve “Aile
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Katilim1 “alt boyutu skewness degerinin -0,582, kurtosis degerinin -0,396 oldugu
goriilmiistiir. Okul Oncesi Cocuklarin Iletisim Becerileri 6lgegi “0-1 yas” alt boyutu
skewness degeri -0898, kurtosis degeri 1,306, “1-2 yas” alt boyutu skewness degeri -
0,955 kurtosis degeri 0,467, “2-3 yas “ boyutu skewness degeri -0,914 kurtosis degeri
0,778, “3-4 yas” alt boyutu skewness degeri -1,095 kurtosis degeri 1,726, “4-5 yas”
alt boyutu skewness degeri 1,232 kurtosis degeri 1,443 ve “5-6 yas” alt boyutu
skewness degeri -0,952 kurtosis degeri 0,911 olarak hesaplanmistir. Bu bilgi
neticesinde Yénetici Ogretmen Aile Iletisim ve Is Birligi Olgegi ve alt boyutlari ile
Okul Oncesi Cocuklarm Iletisim Becerileri 6lgeginin normal dagilim sagladigindan
arastirmada parametrik testler kullanilmustir.

ANOVA testi sonucunda anlamli farklilik bulunan sonuglarda farkliligin
kaynagini tespit etmek amaciyla varyanslar homojen ise Tukey, varyanslar homojen
degil ise Tamhane Testi kullanilmistir. Degiskenler arasindaki etkiye bakabilmek
amaciyla c¢oklu regresyon analizi yapilmistir. Coklu regresyon analizinde dogru
sonuglar elde edebilmek i¢in bazi kosullarin saglanmasi gerekmektedir. Regresyon
analizine dahil edilecek degiskenler normal dagilim gostermelidir, regresyona dahil
edilecek degiskenler arasinda istatistiksel agidan anlamli iligki saptanmis olmalidir ve
degiskenler arasinda ¢oklu dogrusallik problemi olmamalidir.

Regresyona dahil edilen tim degiskenler arasinda anlamli ve pozitif iligkiler
saptanmis ve korelasyon tablosunda belirtilmistir. Son olarak korelasyon katsayilari
incelendiginde 0.80’den biiyiik korelasyon olmadig1 goriilmiistiir. Bu da degiskenler
arasinda c¢oklu dogrusallik problemi olmadigini gostermektedir. Veriler regresyon
analizi i¢in uygundur. Ayrica VIF degerinin regresyon analizi i¢in 10’un altinda
olmasi ¢oklu dogrusallik problemi olmadigini gostermektedir. Caligmamizda VIF
degerleri 3’iin altinda bulunmus olup verilerinin regresyon analizi i¢in uygun oldugu
dogrulanmustir.

Bulgular
Aragtirma verilerinin istatistiksel analizlerine dair bulgular ve bulgulara yonelik
yorumlara bu boliimde yer verilmistir.

“Okul 6ncesi donemde aile ve 6gretmen iletisimi ¢ocuklarin iletisim becerilerini
yordamakta midir?” aragtirma sorusuna yonelik bulgular:
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Tablo 2

Yonetici 0gretmen Aile Iletisiminin Is Birligi Ve Okul Oncesi Cocuklarin Iletisim
Becerileri Uzerindeki Etkisine Ait Analiz Sonuglari

Yas Grubu (Cocuklarim letisim Becerileri) ﬁ SE Beta R R? F p
Sabit (0-1 yas ¢ocuklarinda iletisim becerileri) 25.101 1.844 263 .069 22.005 <.001
Aile letisim ve Is birligi Olegi .032 .007  .263
Sabit (1-2 yas ¢ocuklarinda iletisim becerileri) 37.325 2.960 270 .073 23.25 <.001
Aile Tletisim ve Is birligi Olegi .053  .011 .270
Sabit (2-3 yas ¢ocuklarinda iletisim becerileri) 41.515 3.139 227 052 16.00 <001
Aile Tletisim ve Is birligi Olgegi .047 012 227
Sabit (3-4 yas ¢ocuklarinda iletisim becerileri) 39.530 3.462 253 .064 20.128 <.001
Aiile Iletisim ve Is birligi Olcegi 058 .013 253
Sabit (4-5 yas ¢ocuklarinda iletisim becerileri) 25.643 1.857 294 087 27.96 <.001
Aiile Iletisim ve Is birligi Olcegi 037  .007 .294
Sabit (5-6 yas ¢ocuklarinda iletisim becerileri) 33.766 2.578 298 .089 28.664 <.001
Aiile Iletisim ve Is birligi Olcegi 052 .010 .298

Tablo 2’de, ebeveynlerin 5 yas (60-72 ay) c¢ocuklarmin onceki gelisim
donemlerine (0-1, 1-2, 2-3, 34, 4-5 ve 5-6 yas) iliskin degerlendirmelerine dayali
olarak, aile iletisimi ve is birliginin ¢ocuklarin iletisim becerileri lizerindeki etkisi
¢oklu regresyon analizi ile Enter metodu kullanilarak incelenmistir. Bu yas araliklar
farkli 6rneklem gruplarini degil, ayni ¢ocuklarin gegmis gelisim basamaklarina iliskin
ebeveyn degerlendirmelerini temsil etmektedir. Arastirmanin 6rneklemini yalnizca
60—72 ay araligindaki ¢cocuklar olusturmustur. Aile iletisimi ve is birliginin 0-1 yas
¢ocuklarinin iletisim becerileri tizerindeki etkisi anlamlidir (F=22,005; p<0,001). Aile
iletisimi ve is birliginin ( =0,032) 0-1 yas ¢ocuklarinin iletisim becerileri lizerinde
anlamli ve pozitif etkisi bulunmaktadir. Aile iletisimi ve is birligi, 0-1 yas
¢ocuklarinin iletisim becerilerini %6 oraninda agiklamaktadir (R2=0,069).

Aile iletisimi ve is birliginin 1-2 yas ¢ocuklarinin iletisim becerileri tizerindeki
etkisi anlamlidir (F=23,25; p<0,001). Aile iletisimi ve is birliginin ( =0,053) 1-2 yas
cocuklarinin iletisim becerileri tizerinde anlamli ve pozitif etkisi bulunmaktadir. Aile
iletisimi ve is birligi, 0-1 yas cocuklarinin iletisim becerilerini %7 oraninda
aciklamaktadir (R2=0,073).
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Aile iletisimi ve is birliginin 2-3 yas ¢ocuklarinin iletisim becerileri tizerindeki
etkisi anlamlidir (F=16,001; p<0,001). Aile iletigsimi ve is birliginin ( =0,047) 2-3 yas
¢ocuklarinin iletigim becerileri {izerinde anlamli ve pozitif etkisi bulunmaktadir. Aile
iletisimi ve is birligi, 0-1 yas cocuklarmin iletisim becerilerini %7 oraninda
aciklamaktadir (R2=0,052).

Aile iletisimi ve is birliginin 3-4 yas ¢ocuklarinin iletisim becerileri tizerindeki
etkisi anlamlidir (F=20,128; p<0,001). Aile iletisimi ve ig birliginin ( =0,058) 3-4 yas
cocuklarinin iletigsim becerileri {izerinde anlamli ve pozitif etkisi bulunmaktadir. Aile
iletisimi ve is birligi, 0-1 yas cocuklarinin iletisim becerilerini %6 oraninda
aciklamaktadir (R2=0,064).

Aile iletisimi ve is birliginin 4-5 yas ¢ocuklariin iletisim becerileri tizerindeki
etkisi anlamlidir (F=27,96; p<0,001). Aile iletisimi ve is birliginin ( =0,037) 4-5 yas
¢ocuklarinin iletisim becerileri tizerinde anlamli ve pozitif etkisi bulunmaktadir. Aile
iletisimi ve is birligi, 0-1 yas g¢ocuklarinin iletisim becerilerini %8,7 oraninda
aciklamaktadir (R2=0,087).

Aile iletisimi ve is birliginin 5-6 yas grubu aralifindaki ¢ocuklarin iletigim
becerileri iizerindeki etkisi anlamlidir (F=28,664; p<0,001). Aile iletisimi ve is
birliginin (=0,052) 5-6 yas ¢ocuklarinin iletisim becerileri iizerinde anlamli ve pozitif
etkisi bulunmaktadir. Aile iletisimi ve is birligi, 0-1 yas cocuklarmin iletisim
becerilerini %8,9 oraninda agiklamaktadir (R2=0,089).
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Tablo 3

Yonetici Ogretmen Ailg Iletisimi ile Is Birligi ve Okul Oncesi Cocuklarin Iletisim
Becerileri Arasindaki Iliskinin Korelasyon Analizi

1 2 3 4 5 6 7 8 9 10 11

1- Y&netici rh 1 564 553 942 940 263 270 227 253 294 298
Ogretmen Aile
fletisim ve I p <001 <.001 <.001 <.001 <.001 <.001 <.001 <.001 <.001 <.001
Birligi Olgegi
2- Iletisim rh 1 .803 469 357 .189 .191 .165 .124 223 .168
p <.001 <.001 <.001 .001 <.001 .004 .033 <.001 .004
3-0-1 Yas rh 1 130572 502 450 424
p <.001 <.001 <.001 <.001 <.001
4-1-2 Yas Rh 1 773 .640 530 .570
p <.001 <.001 <.001 <.001
5-2-3 Yas rh 1 738 640 629
P <.001 <.001 <.001
6- 3-4 Yas rh 1 676 .654
P <.001 <.001
7- 4-5 Yas rh 1 .695
P <.001
8- 5-6 Yas rh 1
P

Tablo 3’te, Yonetici Ogretmen Aile Iletisim ve Is Birligi Olceginden alinan
toplam puan ile ¢ocuklarin iletisim becerileri puani arasinda anlamli pozitif bir iliski
bulunmustur ( p<.001 ). Tiim yas gruplarinda ¢ocuklarin iletisim becerileri arttikea,
“Yonetici Ogretmen Aile Iletisim ve Is Birligi Olgegi” puanlarmin da arttigi
gozlemlenmistir.

“Okul Oncesi donemde aile ve oOgretmen iletisimi ile g¢ocuklarin iletisim
becerileri demografik degiskenlerden g¢ocuklarin cinsiyetine gore farklilagsmakta
midir?” arastirma sorusuna yonelik bulgular:
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Tablo 4

Yonetici-Ogretmen-Aile Iletisimi ve Is Birligi ile Okul Oncesi Cocuklarin Iletisim
Becerilerinin Cinsiyete Gére T-Testi Sonuglart

Cocugun Cinsiyeti

Kiz Erkek

X Ss X ss t p Cohen'sc

Yonetici Ogretmen Aile 262.5 36.3 266.5 34.6 0.33

L gems 28 . 2 8 2 4 0971 2
Iletisim ve Is Birligi Olgegi

Tletisim 56.51 4.62 5743 3.96 - 0.06
1.84 6
5

Okul Oncesi Cocuklarm fletisim Becerileri

0-1 Yas Alt Boyutu 3342 437 3394 437 - 0.30
1.03 3
1

1-2 Yas Alt Boyutu 5131 7.23 51.64 6.85 040 0.68
8 4

2-3 Yag Alt Boyutu 5405 7.9 5393 7.57 0.3 0.89
4 4

3-4 Yas Alt Boyutu 5552 797 5432 837 127 020
2 4

4-5 Yas Alt Boyutu 3555 472 3520 4.15 0.68 0.49
7 3

5-6 Yas Alt Boyutu 4790 593 4699 6.39 127 0.20
6 3

Independent Sample t Testi, p<0,05

Tablo 4’te yonetici 6gretmen ve aile iletisim ve i birligi dlgegi ile cocugun
cinsiyeti arasinda farklilagma olmadig1 goriilmektedir (p>0,05). Ancak tablo
incelendigine erkek cocuklarin ydnetici 0gretmen ve aile iletisim ve is birligi
Olceginden almis oldugu puan ortalamasi daha yiiksektir.

“Okul oncesi donemde aile ve Ogretmen iletisimi ile c¢ocuklarin iletisim
becerileri ¢ocuklarin kardes sayisina gore farklilasmakta midir?” sorusuna yonelik
bulgular:
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Tablo 5

Yénetici, 0g“re.tmen ve Aile Arasindaki Iletisim ve Is Birligi Ile Okul Oncesi Dénem
Cocuklarimin lletisim Becerileri Arasindaki Kardes Sayisina Gére Farkliigin Tek
Yonlii Varyans Analizi (ANOVA) Sonuglari

Kardes Sayisi

Ug kardes ve
Tek kardes iki kardes tizeri

X Ss X ss X Ss F p n?

Yénqticiogretmen 266.83 36.10  263.33 35.09 265.74 36.77 0264 0.768
Aile Iletisim ve Is
Birligi Olcegi

Tletisim 57.65 4.39 56.86 434 5654 418 1.109 0.331

Okul Onces_i
Cocuklarin Iletigim
Becerileri

0-1 Yas Alt Boyutu 34.10 4.34 33.68 439 3317 436 0.655 0.520
1-2 Yas Alt Boyutu 52.48 7.05 5137 691 50.67 741 1.018 0.363
2-3 Yas Alt Boyutu 55.19 7.18 5390 7.17  52.89 8.14 1457 0.235
3-4 Yas Alt Boyutu 57.00 7.37 5447 833 54.02 832 2.672 0.071
4-5 Yas Alt Boyutu 36.10° 4.11 35.54* 409 33.96® 558 3.758 0.024 0.025
5-6 Yas Alt Boyutu 47.95 6.41 4755 586 4650 690 0.871 0.420

ANOVA Testi, p<0,05

Tablo 5’te kardes sayis1 ile Yonetici 6gretmen ve aile iletisim ve ig birligi 6lgegi
arasinda anlamli bir farklilagsma olusmadigi goriilmektedir (p>0,05).

Kardes sayist ile 4-5 yas araligindaki ¢ocuklarin okul dncesi iletisim becerileri
arasinda istatistiksel agcidan anlamli bir farklilik olustugu saptanmistir (p<0,05). Tek
kardes olan ¢ocuklarin ortalama ve standart sapma degeri 36,10+4,11, iki kardes olan
cocuklarin ortalama ve standart sapma degeri 35,5444,09, {i¢c kardes ve iizeri olan
cocuklarin ortalama ve standart sapma degeri 33,96+5,58dir. Tek ¢cocuk olan 4-5 yas
araligindaki ¢ocuklarin okul dncesi iletisim becerileri iki ve daha fazla kardesi olan
bireylerden daha yiiksek bulunmustur. Tukey testi sonucuna gore farklilik ii¢ ve daha
fazla kardesi bulunan 4-5 yag araligindaki ¢ocuklardan kaynaklanmaktadir.

“Okul oOncesi donemde aile ve Ogretmen iletisimi ile g¢ocuklarin iletisim
becerileri ¢ocuklarin okul Oncesi egitim kurumuna devam siiresine gore
farklilagsmakta midir?” sorusuna yonelik bulgular:
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Tablo 6

Yonetici (jg“re{men ve Aile Arasindaki Iletisim ve Is Birligi ile Okul Oncesi Donem
Cocuklarinin lletisim Becerilerinin Anasinifina Devam Siiresine Gére Farkliliginin
Bagimsiz Orneklem T-Testi Ile Analizi

Anasinifina Devam Siiresi

Iki y1l ve
Bir yil tizeri
X ss X ss t p Cohen'sd

Yéneticj Ogretmen Aile iletisim ve Is 265.99 36.57 262.33 3395 0.870 0.385
Birligi Olgegi
Iletisim 57.06 4.07 56.83 4.70 0.447 0.655
Okul Oncesi Cocuklarin
fletisim Becerileri
3-4 Yas Alt Boyutu 53.87 835 5647 7.69 - 0.007* 0.32

2.722
4-5 Yas Alt Boyutu 3510 4.51 3578 4.32 - 0.200

1.284
5-6 Yas Alt Boyutu 4699 6.16 48.12 6.15 - 0.122

1.549

Tablo 6’da ydnetici 6gretmen ve aile iletisim ve is birligi 6l¢egi ile anasinifina
devam siiresi arasinda anlamli bir farklilagma olugsmamaktadir (p>0,05). Ancak tablo
incelendiginde anasinifina devam siiresi bir yil olan ¢ocuklarin yonetici 6gretmen ve
aile iletisim ve is birligi 6lceginden almis oldugu puan ortalamasimin daha yiiksek
oldugu goriilmektedir. Arastirmanin 6rnekleminde okul 6ncesi egitim alan ¢ocuklarin
5 yag ve lizeri olmasi ve 1-2 tas, 3-4 yas ve 4-5 yasa ait verilerin aileler tarafindan
¢ocuklarinin o zamanki gelisim seviyesi goz Oniinde bulundurularak doldurulmasi
sebebiyle “Okul Oncesi Cocuklari letisim Becerileri Olgegi” “0-1 Yas” , “1-2 Yas”
ve “2-3 Yag” alt boyutlarinda veri elde edilememis, bu sebeple tabloya bu alt boyutlara
dair veri eklenmemistir.

3-4 yas araligindaki ¢ocuklarin iletigim becerilerinin anaokulu devam siiresine
gore anlamli olarak farklilagtig1 tespit edilmistir. (p<0,05). Anasinifi devam siiresi bir
yil olan c¢ocuklarin ortalama ve standart sapma degeri 53,87+7,81 iken anaokulu
devam siiresi iki yil ve {izeri olan ¢ocuklarin ortalama ve standart sapma degeri
56,47+7,69’dur. Anaokulu devam siiresi iki yil ve iizeri olan 3-4 yas araligindaki
cocuklarin iletisim becerileri daha yiiksektir.



968 Hiisnive Miimiinoglu ve Meral Taner Derman

“Okul oOncesi donemde aile ve Ogretmen iletisimi ile g¢ocuklarin iletisim
becerileri anne egitim diizeyine gore farklilik olusturmakta midir? sorusuna yonelik
bulgular:

Tablo 7

Yonetici Ogret.men ve Aile Arasindaki Iletisim ve Is Birligi ile Okul Oncesi Dénem
Cocuklarimin lletisim Becerilerinin Anne Egitim Diizeyine Gore Farkliliginin Tek
Yonlii Varyans Analizi (ANOVA) ile Incelenmesi

Annenin Egitim Diizeyi
Ortaokul ve Universite/
alt1 Lise Yiiksekokul

X ss X Ss X Ss F p n?
Yonetici 267.35 3693 265.12 35.11 261.57 34.65 0.716 0.489
Ogretmen Aile
Iletisim ve Is
Birligi Olgegi
Tletisim 57.01 434 5739 411 56.62 447 0.771 0.463
Okul Oncesi Cocuklarin
Iletisim Becerileri
0-1 Yas Alt 3241 477 34.18> 434 3441° 379 6.496 0.002 0.042
Boyutu
1-2 Yas Alt 49442 772 52.44> 6.68 5253 629 6.426 0.002 0.042
Boyutu
2-3 Yas Alt 51.79* 7.88 5478 6.89 5533 6.85 7.042 <0.001 0.046
Boyutu
3-4 Yas Alt 52.02* 847 5579 6.76 56.81°> 825 10346 <0.001 0.066
Boyutu
4-5 Yas Alt 3439 4.47 3552® 461 36.12° 415 4.153 0.017 0.027
Boyutu
5-6 Yas Alt 46.08* 6.45 47.49% 584 4860 598 4.509 0.012 0.030
Boyutu

ANOVA Testi, p<0,05

Tablo 7°de yonetici 6gretmen ve aile iletisim ve ig birligi 6l¢egi ile anne egitim
diizeyi arasinda istatistiksel agidan anlamli farklilik saptanmamistir (p>0,05). Ancak
tablo incelendiginde anne egitim diizeyi arttik¢a yonetici 6gretmen ve aile iletisim ve
is birligi 6l¢eginden alinan puan ortalamasi azalmaktadir.
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0-1 yas araligindaki ¢ocuklarin okul dncesi iletisim becerilerinin anne egitim
diizeyine gore istatistiksel agidan anlamli farklilik olusturdugu saptanmustir (p<0,05).
Anne egitim diizeyi ortaokul ve alt1 olan ¢ocuklarin ortalama ve standart sapma degeri
32,41+4,77, anne egitim diizeyi lise olan ¢ocuklarin ortalama ve standart sapma degeri
34,18+4,34, anne egitim diizeyi iiniversite/ yliksekokul olan ¢ocuklarin ortalama ve
standart sapma degeri 34,4143,79’dur. Anne egitim diizeyi arttikca 0-1 yas
araligindaki cocuklarin okul Oncesi iletisim becerileri de artmaktadir. Varyanslarin
homojen oldugu durumlarda kullanilan Tukey testi sonucuna gore farklilik anne
egitim diizeyi ortaokul ve alt1 olan bireylerden kaynaklanmaktadir.

1-2 yas araligindaki ¢ocuklarin okul dncesi iletisim becerilerinin anne egitim
diizeyine gore anlamli farklilik olusturdugu saptanmistir (p<0,05). Anne egitim
diizeyi ortaokul ve alt1 olan ¢ocuklarin ortalama ve standart sapma degeri 49,44+7,72,
anne egitim diizeyi lise olan ¢ocuklarin ortalama ve standart sapma degeri 52,44+6,68,
anne egitim diizeyi iniversite/ yiiksekokul olan gocuklarin ortalama ve standart sapma
degeri 52,53+6,29’dur. Anne egitim diizeyi arttik¢a 1-2 yas araligindaki ¢ocuklarin
okul dncesi iletisim becerileri de artmaktadir. Tukey testi sonucuna gore farklilik anne
egitim diizeyi ortaokul ve alt1 olan bireylerden kaynaklanmaktadir.

2-3 yas araliindaki cocuklarin okul 6ncesi iletisim becerilerinin anne egitim
diizeyine gore anlamli farklilik olusturdugu saptanmistir (p<0,001). Anne egitim
diizeyi ortaokul ve alt1 olan ¢cocuklarin ortalama ve standart sapma degeri 51,79+7,88,
anne egitim diizeyi lise olan ¢ocuklarin ortalama ve standart sapma degeri 54,78+6,89,
anne egitim diizeyi liniversite/ yiiksekokul olan ¢ocuklarin ortalama ve standart sapma
degeri 55,33+6,85°tir. Anne egitim diizeyi arttikga 2-3 yas araligindaki ¢ocuklarin
okul oncesi iletisim becerileri de artmaktadir. Bu farkliligin anne egitim diizeyi
ortaokul ve alt1 olan bireylerden kaynaklanmaktadir.

3-4 yas araligindaki ¢ocuklarn okul Oncesi iletisim becerilerinin annelerin
egitim diizeyine gore anlamli farklilik olusturdugu saptanmistir (p<<0,001). Anne
egitim diizeyi ortaokul ve alti olan ¢ocuklarin ortalama ve standart sapma degeri
52,0248,47, anne egitim diizeyi lise olan gocuklarin ortalama ve standart sapma degeri
55,79+6,76, anne egitim diizeyi liniversite/ yiiksekokul olan ¢ocuklarin ortalama ve
standart sapma degeri 56,81£8,25°tir. Anne egitim diizeyi arttik¢a 3-4 yas araligindaki
¢ocuklarin okul 6ncesi iletisim becerileri de artmaktadir. Tamhane testi sonucuna gore
farklilik anne egitim diizeyi ortaokul ve alt1 olan bireylerden kaynaklanmaktadir.

4-5 yas araligindaki ¢ocuklarin okul oncesi iletisim becerilerinin anne egitim
diizeyine gore anlamli farklilik olusturdugu saptanmuistir (p<0,05). Anne egitim
diizeyi ortaokul ve alt1 olan ¢ocuklarin ortalama ve standart sapma degeri 34,39+4,47,
anne egitim diizeyi lise olan ¢ocuklarin ortalama ve standart sapma degeri 35,52+4,61,
anne egitim diizeyi liniversite/ yiiksekokul olan ¢ocuklarin ortalama ve standart sapma
degeri 36,12+4,15°tir. 4-5 yas araligindaki c¢ocuklarin okul Oncesi iletisim
becerilerinin anne egitim diizeyi arttikca arttig1 goriilmektedir. Tukey testi sonucuna
gore farklilik anne egitim diizeyi ortaokul ve alt1 olan bireyler ile anne egitim durumu
iiniversite/yiiksek lisans olan bireyler arasindadir.
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5-6 yas cocuklarin anne egitim diizeyi ile okul dncesi donemdeki iletisim
becerileri arasinda istatistiksel agidan anlamli bir farklilik olugmadigi saptanmustir
(p<0,05). Anne egitim diizeyi ortaokul ve alt1 olan ¢ocuklarin ortalama ve standart
sapma degeri 46,08+6,45, anne egitim diizeyi lise olan gocuklarin ortalama ve standart
sapma degeri 47,49+5,84, anne egitim diizeyi iiniversite/ yiiksekokul olan ¢ocuklarin
ortalama ve standart sapma degeri 48,60+5,98°dir. Anne egitim diizeyi arttikca 5-6
yas araligindaki ¢ocuklarin okul dncesi iletisim becerileri de artmaktadir. Tukey testi
sonucuna gore farklilik anne egitim diizeyi ortaokul ve alt1 olan bireyler ile anne
egitim durumu {iniversite/yiiksek lisans olan bireyler arasindadir.

“Okul Oncesi donemde aile ve Ogretmen iletisimi ile g¢ocuklarin iletisim
becerileri baba egitim diizeyine gore farklilik gostermekte midir?” arastirma sorusuna
yonelik bulgular:

Tablo 8

Yonetici Ogretmen Aile Iletisim ve Is Birligi ve Okul Oncesi Cocuklarin Iletisim
Becerileri ile Baba Egitim Diizeyi Arasindaki Tek Yonlii Varyans Analizi (ANOVA)
ile Incelenmesi

Babanin Egitim Diizeyi

Ortaokul  ve Universite/
alt1 Lise Yiiksekokul
X $s X Ss X SS F p n?

Yonetici (")gretmenA.i.Ie 272.62 33.47 26397 3442 25633 37.38 5.090 0.007 0.033
Iletisim ve Is Birligi Olgegi

Tletisim 5740 4.17 5698 437 5649 445 1.037 0.356
Okul Oncesi Cocuklarin

fletisim Becerileri

0-1 Yas Alt Boyutu 32.82 4.68 34.05 4.01 34.17 435 2.889 0.057
1-2 Yas Alt Boyutu 50.82 728 5169 6.75 5193 7.11  0.670 0.512
2-3 Yas Alt Boyutu 5262 776 5453 670 54.82 7.57 2.584 0.077
3-4 Yas Alt Boyutu 5372 884 5559 7.15 5542 8.54 1.585 0.207
4-5 Yas Alt Boyutu 3533 4.07 3498 472 3590 448 1.063 0.347
5-6 Yas Alt Boyutu 46.96 598 4744 577 4798 6.84 0.637 0.529

ANOVA Testi, p<0,05

Tablo 8’ de yonetici 6gretmen ve aile iletisim ve is birligi dl¢egi ile baba egitim
diizeyi arasinda anlamli farklilasma goriilmemektedir (p>0,05).
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Tartisma, Sonug ve Oneriler

Bu aragtirmanin amaci okul 6ncesi donem ailelerinin géziinden aile 6gretmen
iletisimi ile gocuklarin iletisim becerileri arasindaki iligkiyi incelemektir. Yapilan bu
calisma iligkisel tarama modeli kullanilarak yiiriitilmiistiir. Bu aragtirmanin bazi
smirliliklart bulunmaktadir. Oncelikle galisma, 2023-2024 egitim-6gretim yilinda,
yalnizca 5-6 yas grubundaki 297 ¢ocuk ile smirli bir Orneklem {izerinde
gerceklestirilmistir. Bu durum, elde edilen bulgularin farkli yas gruplarina veya daha
genis kitlelere genellenebilirligini kisitlamaktadir. Ayrica, arastirmada kullanilan
veriler, aile ve 6gretmenlerin ¢ocuklarin iletisim becerilerine iliskin algilarini yansitan
Olcek formlarina verdikleri yanitlar araciligiyla toplanmistir. Katilimeilarin 6znel
degerlendirmeleri, yanitlarin dogrulugunu etkileyebilecek sosyal istenilirlik ya da
algisal farkliliklar gibi etmenlere agik olabilir. Arastirmanin kesitsel desende
yiiriitiilmiis olmasi, aile-6gretmen iletisimi ile ¢cocugun iletisim becerileri arasindaki
iligkinin nedensel diizeyde aciklanmasim1i veya zaman igindeki degisimlerin
izlenmesini olanakli kilmamaktadir.

Aragtirmanin birinci sorusu kapsaminda, okul 6ncesi déonemde aile ve 6gretmen
iletisiminin ¢ocuklarin iletisim becerileri lizerindeki etkisi incelenmistir. Elde edilen
bulgular dogrultusunda, 6gretmen ve aile iletisimi arttikga c¢ocuklarin tiim yas
gruplarinda iletisim becerilerinin de arttigi goriilmiistiir. Baska bir deyisle, aile
iletisimi ve is birliginin tiim yas gruplarindaki cocuklarin iletisim becerileri iizerindeki
etkisinin anlamli oldugu sdylenebilir. Aile ve dgretmen arasindaki iletigimin giiclii
olmasi, ¢ocugun ve ailenin egitime katilimini olumlu yonde etkilerken ayni zamanda
cocugun sosyal becerilerini de desteklemektedir (Epstein ve Sheldon, 2010). Benzer
sekilde, Sheridan vd., (2010), aile-okul is birliginin ¢ocuklarin sosyal yeterlilikleri ve
iletisim becerileri iizerinde anlamli bir etkisi oldugunu ortaya koymustur. Gozcii
Binir’in (2010) arastirmasinda da ¢ocuklarin sosyal beceri diizeylerinin 6gretmenlerin
is birligi, iletisim ve beklenti puanlariyla dogru orantili olarak arttig1 tespit edilmistir.
Mendez (2010), aile katilimimin ¢ocuklarin dil gelisimi ve sosyal uyum diizeyleri
tizerinde pozitif etkiler olusturdugunu ifade etmistir. Ayrica, Fantuzzo vd., (2004),
aile-ogretmen iletisiminin O6zellikle diisiik sosyoekonomik diizeydeki ¢ocuklarda
sosyal-duygusal gelisimi destekledigini vurgulamustir. Bununla birlikte, literatiirde
farkli bulgular da mevcuttur. Aslanargun (2007) ile Ozgan ve Aydin (2010)
calismalarinda okul yoneticileri ve dgretmenlerin biiyiik bir kismimin okul-aile is
birligine yonelik olumsuz goriislere sahip oldugunu ifade etmislerdir. Bu durum,
Ogretmen ve aile iletisiminin yalnizca sikligtyla degil, ayn1 zamanda niteligiyle de
degerlendirilmesi gerektigini gostermektedir. Cocugun yakin ¢evresindeki bireylerle
kurdugu olumlu iletisim ve yetigkinlerin sergiledigi olumlu iletisim Oriintiileri, cocuga
rol model olarak iletisim becerilerinin gelismesine katki saglamaktadir (Denham vd.,
2012; Yavuzer, 2011). Ayn1 zamanda, ¢ocuklarin iletisim becerilerinin geligiminde
model alma ve gozlem yoluyla 6grenme dnemli bir yer tutar (Bandura, 1977).

Giliniimiizde okul Oncesi egitime verilen dnemin giderek arttii géz Oniinde
bulunduruldugunda, ebeveynlerin 6gretmenlerle iletisime ve ig birligine daha agik
oldugu, 6gretmenlerin de egitim-6gretim siirecine ebeveynleri daha fazla dahil etmeye
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calistigi sOylenebilir. Bu baglamda Bronfenbrenner’in ekolojik kurami, g¢ocugun
gelisiminde mikro sistemler (aile ve okul) arasindaki etkilesimin kritik &nemine
dikkat ¢ekmektedir (Bronfenbrenner, 1979). Ayrica Vygotsky’ nin sosyal etkilesim
kurami da ¢ocugun gelisiminde sosyal baglamlarin ve yetigskin etkilesimlerinin
belirleyici roliine vurgu yapmaktadir (Vygotsky, 1978). Tiim bu bulgular birlikte ele
alindiginda, cocugun iletisim becerilerinin desteklenmesinde aile ve Ogretmen
etkilesimi yalnizca tamamlayict degil, aym zamanda dondstiiriicii bir rol
iistlenmektedir. Dolayistyla, bu iligkinin nitelikli bigimde kurulmasi ve siirdiiriilmesi,
erken cocukluk doneminde saglikli iletisim temellerinin atilabilmesi agisindan
vazgecilmezdir.

Aragtirmanin ikinci sorusu kapsaminda okul 6ncesi donemde aile ve 6gretmen
iletisimi ile ¢ocuklarin iletisim becerilerinin ¢ocuklarin cinsiyetine gore degisip
degismedigi tespit edilmeye ¢alisilmistir. Literatiire bakildiginda ¢ocuklarin iletisim
becerilerinin cinsiyetlerine goére farklilagtigini gosteren arastirmalarin  oldugu
goriilmektedir (Berglund vd., 2005; Erigiic vd., 2013; Gokge, 2013; Ozerbas vd.,
2007; Ozsaker, 2013). Son yillarda kiz ve erkek cocuklarmnin egitime erisimde
esitliginin saglanmasina yonelik caligmalarin artmasi, teknoloji kullanimi ve aile
egitimlerinin yayginlagmasiyla birlikte ailelerin gerek ¢evrimigi yollardan gerekse
yiiz yiize egitimler aracilifiyla kendilerinin gelistirdigi disiiniildiigiinde cinsiyet
ayrimi yapmadan ¢ocuklarini yetistirmeye yonelik tutum gelistirdikleri diistiniilebilir.
Buradan yola ¢ikilarak hem kiz hem de erkek ¢ocuklarinin gelisimine onem
verdikleri, onlart sosyal acidan destekleyen, iletisime agik, kendini ifade edebilen
bireyler olarak yetistirmeye gayret gosterdikleri diisiintildiigiinde ¢ocuklarin iletigim
becerilerinin cinsiyet degiskenine gore farklilik géstermemesinin beklenen bir sonug
oldugu ifade edilebilir.

Aragtirmanin tigiincii sorusu kapsaminda okul 6ncesi donemde aile ve 6gretmen
iletisimi ile cocuklarin iletisim becerilerinin kardes sayisina gore farklilagsma
durumlart incelenmis, dgretmen ve aile iletisim ve is birligi diizeylerinin kardes
sayisina gore benzer oldugu belirlenmistir. Ancak 4-5 yas araligindaki ¢ocuklarin
kardes sayilar1 ile okul Oncesi iletisim becerileri arasinda anlamli farklilik
saptanmustir. Tek ¢ocuk olan 4-5 yas araligindaki ¢ocuklarin okul &ncesi iletisim
becerileri iki ya da daha fazla kardesi olan ¢ocuklardan daha yiiksek bulunmustur.
Literatiire bakildiginda okul 6ncesi donemde ¢ocuklarin iletisim becerileri ile kardes
sayilar1 arasindaki iliskiyi inceleyen bir arastirmaya rastlanmamis olup iletisim
becerilerinin farkli yonlerini inceleyen arastirmalar goriilmektedir. Erbilgin (2016),
3-6 yas arasi otistik cocuklarla yaptigi arastirmasinda ¢ocuklarin kardes sayisi ile alici
dilleri arasinda bir farklilagma olmadigini tespit etmistir. Atalar ve Ceylan (2018),
iiniversite Ogrencilerinin iletisim becerilerine yonelik yaptiklari arastirmada tek
kardese sahip olan o&grencilerin kardesi olmayan Ogrencilere kiyasla iletisim
becerilerinin daha yiiksek oldugunu tespit etmislerdir. Elkin vd., (2016) ve Bingél ve
Demir (2011) yaptiklari arastirmalarinda ise 6grencilerin iletisim becerilerinin kardes
sayilaria gore farklilasmadigini tespit etmislerdir.
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Aragtirmanin dordiincii sorusu kapsaminda yonetici 6gretmen ve aile iletisim ve
is birligi olgegi ile anasinifina devam siiresi arasinda anlamli bir farklilagsma
olugsmadig saptanmustir. Ancak anaokuluna devam siiresi iki yil ve iizeri olan 3-4 yas
araligindaki ¢ocuklarin iletisim becerilerinin daha yiiksek oldugu tespit edilmistir.
Arastirma sonucundan farkli olarak Altunok (2019) yaptig1 arastirmasinda 5-6 yas
grubu ¢ocuklarin sézel iletisim becerilerinin 3-4 yas grubu gocuklarin sdzel iletisim
becerilerinden daha yiiksek oldugunu, ancak s6zel olmayan iletisim becerilerinin 3-4
yas grubu ¢ocuklarda daha yiiksek ¢iktigini saptamistir. Yasar Ekici (2018) ¢ocuklarin
iletisim becerileri ile anaokuluna devam siiresi arasinda bir iligki oldugunu, ii¢ yildir
anaokuluna giden ¢ocuklarin iki ya da daha az yildir anaokuluna giden ¢ocuklara gore
iletisim becerilerinin daha yiiksek oldugunu ifade etmistir. Cocuklarin 6rgiin egitime
erken yaglarda baslamasiyla okul aile arasindaki iletisimin niteligi 6nem
kazanmaktadir (Cook vd., 2011). Ogretmen, aile ve 6grenci arasindaki iletisimin
ozellikle kres cagi olarak bilinen ilk basamakta giiclenmesi ¢gocugun ne istedigini
bilen, 6z giivenli, ¢evresiyle iyi iliskiler kurabilen bireyler olarak yetigsmesini saglar
(Oktay, 2020). Yapilan arastirma sonucundan hareketle erken yaslarda baslanan okul
oncesi egitimle birlikte cocuklarin sosyal ¢evrelerinin gelismeye basladigi, cocugun
bir gruba dahil olmas1 ve bir sinif ortamina girmesiyle birlikte iletisim becerilerinin
de gelistigi ifade edilebilir. Bunun sonucunda 3-4 yas araliginda okul dncesi egitim
almaya baslayan cocuklarin 5-6 yas araliginda okul dncesi egitim almaya baslayan
cocuklara gore iletisim becerilerinin yiiksek olmast beklenilen bir sonu¢ olarak
degerlendirilebilir.

Aragtirmanin besinci ve altinct sorusu kapsaminda hem anne hem de babanin
egitim diizeyleri ile yonetici 6gretmen, aile iletisim ve is birligi arasinda farklilagma
olup olmadigi tespit edilmeye caligilmistir. Arastirma sonucunda annelerin sahip
oldugu egitim diizeyine gore anlamli farklilik saptanirken babalarin sahip oldugu
egitim diizeyine gore “Is birligi” ile “Aile Katilim1” alt boyutlarinin farklilastig1 tespit
edilmistir. Tlgili literatiirde farkli arastirma sonuglarii gérmek miimkiindiir. Sar1 vd.,
(2024) hem anne hem de babalar ile yaptiklar1 arastirmada anne ve babalarin egitim
durumunun is birligi, iletisim, aile katilim1 ve beklentiler alt boyutunda herhangi bir
farklilagsma olusturmadigini tespit etmistir.

Bu aragtirmada Ogretmen ve aile iletisiminin ¢ocuklarin iletisim becerileri
tizerindeki olumlu etkisi ortaya konmustur. Gelecek c¢aligsmalarda, farkli bolge ve
sosyoekonomik diizeylerde genis 6rneklem gruplariyla benzer iliskilerin incelenmesi
onerilmektedir. Boylece, aile-0gretmen iletisiminin gocuk gelisimine etkileri daha
kapsamli bigimde agiklanabilir. Ayrica, annelerin egitim diizeyinin ¢ocuklarin iletisim
becerileri tizerindeki etkisi g6z o6nilinde bulundurularak, anne egitim diizeyine gore
etkili iletisim modellerinin gelistirilmesi ve test edilmesi 6nemli bir aragtirma alan
olarak degerlendirilebilir.Okul 6ncesi egitime erisim siiresi ve bu siirenin iletisim
becerilerine etkisi gibi degiskenlerin uzun doénemli takip ¢aligmalariyla
degerlendirilmesi, ¢ocuk gelisim siireglerinin daha iyi anlasilmasina katki
saglayacaktir.Son olarak, farkli yas gruplarindaki ¢ocuklarm iletisim becerilerinin
gelisimini etkileyen diger ¢evresel ve bireysel faktorlerin (6rnegin, kardes sayisi, aile
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ici iletisim kalitesi) daha derinlemesine incelenmesi &nerilmektedir. Ogretmen ve aile
arasindaki iletigsimi gii¢lendirmek amaciyla diizenli bilgilendirme toplantilari, ortak
etkinlikler ve aile egitim programlar1 planlanmalidir. Bu sayede hem ailelerin egitim
stirecine  katilmi  artirilabilir  hem de  cocuklarin  iletisim  becerileri
desteklenebilir.Anne egitim diizeyinin ¢ocuklarin iletisim becerileri ilizerinde etkili
olmasi nedeniyle, erisimi kisitli olan anneler i¢in halk egitim merkezleri, ana kucaklari
ve anne-cocuk egitim merkezleri ile ig birligi yapilarak, anne egitimine yonelik destek
programlar1 diizenlenmelidir. Bu programlar anne-cocuk iletisimini gliclendirmeye
yonelik beceri ve bilgi aktarimini hedeflemelidir. Cocuklarin okul 6ncesi egitime
devam siirelerinin artirilmasi igin ailelere yonelik bilinglendirme kampanyalari
yapilmali, erken egitim firsatlarindan tiim cocuklarin esit bigimde yararlanmasi
saglanmalidir. Ayrica, 6gretmenlerin ve okul yoneticilerinin ailelerle etkili iletisim
kurabilmesi i¢in iletisim becerilerini gelistirecek mesleki gelisim programlari
uygulanmalidir. Okul dncesi egitimde aile-6gretmen is birligini destekleyen projeler
ve programlar hayata gegirilerek, toplumun bilinglendirilmesi ve egitim siireglerine
aktif katilimin artirilmasi saglanmalidir.
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