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Arap dilini 6grenen adaylarin yaptiklar1 hatalart incelemek, 6grenme siirecini iyilestirme ve onu daha etkili ve
verimli hale getirme noktasinda dnem arz etmektedir. Dili 6grenenlerin yaptig1 hatalar, karsilagtiklar1 zorluklar
ve kendilerine gore dilin karmasikligini ifade eder. Buradan hareketle ¢alisma, bu hatalar1 analiz etmeyi,
nedenlerini belirlemeyi ve ¢6ziim iiretmek i¢in birtakim stratejiler ortaya koymay1 amaglamaktadir. Bunun da
egitim programlarmin gelistirilmesine katkida bulunmasi umulmaktadir. Arastirma hipotezleri: Ana dil, dili
ogrenen kisilerin diistiigii yaygin hatalari biiyiik 6l¢iide etkiler. Dolayisiyla genel olarak sdzciiklerin telaffuzunda
goriilen zorluklara yol agar. Dogrudan ve dolayli geri bildirim (diizeltici geri bildirim), hatalar1 diizeltmede
onemli bir katki saglar ve dil bilgisini gelistirir. Arastirma Sorulari: Arapga 6grenenlerin telaffuz, gramer, kelime
bilgisi ve yazma konularinda yaptigi yaygin hatalar nelerdir? Ana dil, bagka bir dili 6grenenlerin diistigii
hatalarda nasil bir etkiye sahiptir? Dili 6grenenlerin performansini artirmak igin en etkili diizeltme stratejileri
nelerdir? Arastirma metodolojisi: Calisma, teori ve uygulamayi birlestiren analitik bir metodoloji izlemektedir.
Metodoloji, 6nceki ¢aligmalardan veri toplamayi, yaygin hata 6rneklerini ortaya koymayi ve bu verileri ikinei dil
O0grenme teorilerini kullanarak analiz etmeyi kapsamaktadir. Ana dilin Arap dili 6grenimine etkisi analiz
edilecek ve diizeltici stratejiler Onerilecektir. Caligma boliimleri, ikinci dil 6greniminde temel teorilerin
tanimlanmasi ve bunlarin Arap dili 6gretimine etkisinin analiz edilmesini; Telaffuz, gramer, kelime bilgisi ve
yazma dahil olmak {izere Arapga 6grenirken yaygin yapilan hatalart ve bu hatalarin nedenlerinin analizini ve geri
bildirimle etkilesimli 6grenme gibi diizeltme ve etkili 6grenme stratejilerini ele almistir. Ana dili Arapga
olmayan kisilere Arapga dili 6gretiminin gelistirilmesine yonelik sonuglari ve dnerilerin sunmustur.
Anahtar Kelimeler: Arap dili ve belagati, Arap dili ve edebiyati, uygulamali dilbilim, ikinci dil, hata analizi,
Ogretim stratejileri.

Abstract

This research seeks to analyze these errors, determine their causes, and propose strategies to overcome these
challenges, contributing to the development of educational programs. The study is guided by the hypothesis that
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the influence of the mother tongue significantly impacts the common errors among learners, leading to
difficulties in pronunciation, grammar, and vocabulary. Based on this, the study aims to analyze these errors,
identify their causes, and propose various strategies for generating solutions. It is hoped that this will contribute
to the development of educational programs. Research Hypotheses: The mother tongue greatly affects the
common errors made by language learners. Therefore, it generally causes difficulties in the pronunciation of
words. Direct and indirect feedback (corrective feedback) contributes significantly to correcting errors and
improving language proficiency. Research Questions: What are the common errors made by Arabic learners in
pronunciation, grammar, vocabulary, and writing? What impact does the mother tongue have on the errors made
by learners of another language? What are the most effective correction strategies to enhance the performance of
language learners? Research Methodology: The study follows an analytical methodology that combines theory
and practice. The methodology includes collecting data from previous studies, identifying common error
examples, and analyzing this data using second language learning theories. The impact of the mother tongue on
learning Arabic will be analyzed, and corrective strategies will be suggested. The sections of the study include
the definition of fundamental theories in second language learning and an analysis of their impact on teaching
the Arabic language; analysis of common mistakes made while learning Arabic, including pronunciation,
grammar, vocabulary, and writing, and the reasons for these errors; and corrective and effective learning
strategies such as interactive learning with feedback. It presents results and suggestions for improving the
teaching of the Arabic language to non-native speakers.

Keywords: Arabic language and rhetoric, Arabic language and literature, Applied linguistics, second language,
error analysis, teaching strategies.
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Expanded Summary

The Arabic language holds an esteemed position globally, not only as the language of
the Qur'an but also as a key cultural and civilizational pillar across the Arab and Islamic
worlds. Its significance extends beyond religious and cultural spheres to areas like
international business, diplomacy, and education, making Arabic a language of growing
importance for global communication. With the increasing international interest in the Arab
and Islamic regions, there has been a corresponding rise in the number of individuals seeking
to learn Arabic as a second language. However, despite the growing demand, learners
encounter significant challenges during their learning journey, leading to a variety of
linguistic errors. These errors highlight the inherent complexity of the Arabic language,
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particularly for non-native speakers, and underline the need for in-depth study and analysis to
identify their causes and propose effective solutions. The importance of studying these errors
is deeply tied to the goal of enhancing the overall process of learning Arabic as a second
language, making it more accessible and efficient for learners from diverse linguistic
backgrounds. Understanding these errors provides crucial insights into the difficulties
encountered by learners and helps educators develop targeted approaches to address them.
Additionally, the analysis of common mistakes can inform the creation of more effective
language teaching curricula that focus on critical areas where learners face the greatest
challenges. The ultimate aim is to create an educational environment that facilitates smoother
language acquisition, reducing the frequency and severity of errors, and ultimately leading to
better learning outcomes. The objectives of this research are twofold. Firstly, it seeks to
categorize and analyze the most common linguistic errors made by learners of Arabic as a
second language. These errors are classified based on their type, such as errors in
pronunciation, grammar, vocabulary, and writing, and are then analyzed to determine their
underlying causes. This categorization is essential in identifying the specific aspects of Arabic
that pose difficulties for learners, whether they stem from the structural complexities of the
language itself or from interference by the learners’ native languages. Secondly, the research
aims to propose practical corrective strategies that educators can implement to improve the
learning experience. These strategies are designed to address the root causes of errors, helping
learners to not only correct their mistakes but also to understand why they occur, thus
reducing the likelihood of repeating them in the future. One of the primary hypotheses of the
research is that the learners' native language plays a substantial role in shaping the types of
errors they make when learning Arabic. This influence, known as language transfer, often
manifests in difficulties related to pronunciation, grammatical structures, and vocabulary
usage. For example, learners may struggle with the unique sounds of Arabic that do not exist
in their native language or may apply grammatical rules from their first language
inappropriately to Arabic. These errors are not only common but are also difficult to
overcome without proper intervention. Furthermore, the research suggests that providing
learners with consistent feedback—whether direct or indirect—can significantly improve their
language skills. Immediate feedback helps learners recognize and correct their mistakes in
real-time, while indirect feedback encourages reflection and self-correction, both of which are
crucial for deepening their understanding of the language. Another key hypothesis is that the
use of interactive learning tools and diverse educational methods can greatly enhance the
learners' ability to grasp and apply Arabic language rules effectively. Interactive learning
engages students more deeply in the language acquisition process by allowing them to
actively participate in dialogues, exercises, and activities that reinforce correct usage.
Additionally, integrating technology into the learning process, such as through language
learning apps, online platforms, and multimedia resources, offers learners more opportunities
to practice and refine their skills outside of the traditional classroom setting. This multimodal
approach caters to different learning styles, making the process of learning Arabic more
engaging and less intimidating for learners who may initially find the language
overwhelming. Methodologically, this research adopts an analytical framework that combines
theoretical insights from second language acquisition studies with practical data collection.
The study draws from a wide range of sources, including previous research on language errors
and examples of common mistakes gathered from real learners of Arabic. These errors are
examined through the lens of language acquisition theories, with particular attention to how
the native language influences the process of learning Arabic. Based on the findings, the
research proposes a set of corrective strategies designed to address the specific types of errors
identified. These strategies are then applied in a case study to evaluate their effectiveness in
real-world teaching environments. The findings of the research highlight the critical
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importance of minimizing the influence of the learners' native languages in the early stages of
Arabic language acquisition. Intensive, focused training in the aspects of Arabic that differ
most from the learners' native languages, particularly in areas such as pronunciation and
grammatical structure, is essential. Moreover, the research underscores the value of
feedback—both direct and indirect—as a key component of effective language teaching.
When learners are given clear, actionable feedback on their errors, they are better able to
understand the rules of the language and apply them correctly in the future. Interactive
learning methods and technologies are also shown to play a significant role in improving
learners' abilities, particularly when it comes to mastering difficult aspects of the Arabic
language such as its complex grammar and extensive vocabulary. In conclusion, this research
demonstrates that analyzing the errors made by learners of Arabic as a second language
provides valuable insights into the challenges they face and offers practical solutions to
improve the learning process. By focusing on reducing the influence of the native language,
providing targeted feedback, and employing interactive and technological learning tools,
educators can significantly enhance learners' proficiency in Arabic. The recommendations put
forward by this research, such as developing specialized teaching materials, enhancing teacher
training programs, and encouraging the use of modern technology in language instruction, can
contribute to more effective teaching practices, ultimately helping learners overcome common
errors and achieve greater fluency in the Arabic language.
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