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ABSTRACT

The research aims to determine the attitudes of primary school teachers towards
values education and teachers' opinions in the context of values education. It is
thought that the current research is compatible with the 2023 teacher training
program and will serve the 97th article of the 20th National Education Council
Decisions. The research was conducted in accordance with mixed-methods research.
The research study group consists of 142 primary school teachers working as
permanent staff in the 2023-2024 academic year. The research was conducted in
accordance with the mixed method research. The research study group consists of
142 classroom teachers working in primary schools in the 2023-2024 academic year.
The group of teachers to whom the Classroom Teachers Values Education Self-
Efficacy Scale will be applied was determined by a convenience sampling method.
The study group, in which the qualitative data of the research were collected, was
selected from the sample within the group in which the quantitative data were
collected. The quantitative data of the study were analyzed using the SPSS 26.0
package program. The content analysis method was used in the study’s qualitative
data analysis process. According to the normality test results, it was determined that
age, gender, professional seniority, professional specialization, grade level, class size
and marital status variables showed normal distribution. According to the classroom
teachers, the factors that positively affect values education are family, teacher, and
school in the immediate environment, while the factors that negatively affect the
values education process are technology, economic inadequacies, and peers.
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Attitudes and Perceptions of Classroom Teachers Towards Values Education

Introduction

Values are “norms that are accepted by society and give a moral perspective to the actions of the
individual” (Merter & Bozkurt, 2014, p.444). Values act as a control mechanism by acting as a control
on the actions of the individual (Batmaz & Erdogan, 2019). All of the qualities that society possesses,
which establish national and spiritual integrity and function as a connection and horizon, can be
defined as values (MoNE, 2023). Values serve as a moral compass for citizens and a fulcrum for our
attitudes when facing future uncertainties, shaping our decisions and making decisions in
challenging circumstances (Hrynevych et al., 2023). Values education, on the other hand, is the
definition of appropriate values, the transfer of defined values to individuals, and the
transformation of the theoretical values transferred to the individual into action (Clarkeburn, 2002).
Teachers are the education stakeholders who bear the most responsibility for transferring values to
students in the education process because values should be given importance in an idealist
education/education system (Kiigiikaslan et al., 2021).

For the efficient design of the education and training process in primary education, the
ethical/moral/value equipment of classroom teachers is important in the context of values education.
This is supported by the fact that the equipment of classroom teachers and these values show a
significant difference in favor of teachers compared to parents (Acat & Aslan, 2012), especially in
national-national values, self-oriented-personal values, and scientific-innovative values to be
transferred to students. In addition, situations such as students not doing their homework due to a
lack of responsibility and self-control, disturbing their classmates during class, damaging their
belongings, and not getting along with their classmates are open to evaluation in terms of values
education (Senay, 2011). When the country report presented by the Organization for Economic
Cooperation and Development (PISA, 2022, p.147) is examined, it is meaningful that “on average,
20% of students in OECD countries and 27% of students in Turkey report that they have been
subjected to any of the bullying behaviors”. In addition, the efficiency of the classroom and school
atmosphere is shaped by the values that the institution has and conveys to its students.

The values, moral attitudes and criteria that students gain from the perspective of values education
are also related to the concept of ethics (Haydon, 2004). In this context, we can list the ethical values
and professional ethical equipment that classroom teachers should have while practicing their
profession as follows,

e To keep alive the spiritual and national values of the society in which they live in the
classroom/school environment,

e To keep these values alive for students,

e To include ethical values in the student-teacher relationship without intimidating students,
imposing their ideas and beliefs, and staying within certain rules,

e To relate humanely with colleagues, administrators and parents,
e Avoiding corruption, bribery and nepotism,
e It is to use the resources provided by the state without wasting them and to be fair

(Yasaroglu, 2007, p.255 as cited in Yardimciel, 2022, p.34-35).

When we look at the curriculum of the Morality and Citizenship Education course, the statement
“The main purpose of our education system is to raise individuals with knowledge, skills, and
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behaviors integrated with our values and competencies” (MoNE, 2023, p.3) reveals the importance
of the acquisition of values. In addition, as important stakeholders in the current education system
in Turkey, classroom teachers see it as their primary duty to raise every individual in the education
process with basic values and to know the importance and ways of being a virtuous person who has
adopted national and universal values (MoNE, 2023). Integrating values education into educational
curricula and pedagogical mainstreaming (Lovat, 2017) will play an important role in raising healthy
individuals for the future by transferring national and universal values to young generations
(Yardimciel, 2024). In this context, it is seen that the role of teachers in the process of transferring
and teaching the program in the process of values education is important.

In this context, determining the attitudes of primary school teachers towards values education and
their opinions in this context will contribute to the literature. In addition, the study is compatible
with the 2023 teacher training program and will serve as the 97th article in the 20th National
Education Council Decisions.

The curricula and course contents in higher education institutions that train teachers should

be reviewed in terms of field knowledge and skills, educational philosophy, teaching

strategies, methods and techniques; the improvement to be made should be carried out in a

way that is inclusive with business and professional ethics, common cultural heritage, national

and universal values, social diversity and richness, responds to global developments and puts

people at the center (MoNE, 2021, p.11).
Based on this idea, this study aims to examine the attitudes and opinions of classroom teachers in
the context of values education. In addition, this research aims to determine classroom teachers'
attitudes towards values education and their perceptions towards values education in the context of
some variables. In this context, the problem statements of the research were determined as follows:

1- Do the attitudes of classroom teachers in the context of values education show a difference in
the context of the variables of teachers' working time in the profession and the class size they
teach?

2-  What are the opinions of classroom teachers about values education?

3- According to classroom teachers, what factors affect the values education process positively and
negatively?

4-  Which values do classroom teachers transfer to their students?

5-  What are the methods and techniques that classroom teachers use in the process of transferring
values?

6- What are your suggestions for the process and development of values education?

Method

Research Model

This study was conducted in accordance with mixed-method research. Since it is thought that
obtaining the perceptions and attitudes of classroom teachers towards values education by using a
single data source would be incomplete and inadequate, it was thought that it would be appropriate
to conduct this study with mixed-method research. The type of research in which qualitative and
quantitative research variables are used together for “the breadth and depth of
understanding \ verification \ analysis power of the researcher and the research team is called mixed
method research” (Johnson et al., 2007, pp.112-133). In addition, it aimed to verify and deepen the
information obtained through quantitative research.
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In the study, data were collected using tools suitable for the exploratory sequential design, which is
one of the mixed-method research designs. In the Exploratory Sequential Design, “data collection
starts with quantitative data collection, then qualitative data are collected in parallel with the
analyzed information” (Creswell & Clark, 2018, p.90).

Research Group

The research study group consists of 142 classroom teachers working in primary schools in the 2023-
2024 academic year. The group of teachers to whom the current scale will be applied was determined
by convenience sampling. In this context, the demographic data of the study group, which constitute
the quantitative dimension of the research, are presented in Table 1.

Table 1
Demographic Data of the Participating Teachers Regarding the Quantitative Dimension
Variable Group n Yo

Age 21-25 Age 16 11,3

26-30 Age 43 30,3

31-35 Age 35 24,6

36-40 Age 16 11,3

40-Upper Age 32 22,5
Total 142 100,0

Gender Female 101 71,1

Male 41 28,9
Total 142 100,0

Seniority Teacher 97 68,3

Master Teacher 42 29,6

Head Teacher 3 2,1
Total 142 100,0

Marriage Status Married 97 68,3

Single 45 31,7
Total 142 100,0

Years of Employment in the Profession 1-5 Years 59 41,5
6-10 Years 33 23,2

11-15 Years 12 8,5

16-20 Years 15 10,6

20-Upper Year 23 16,2
Total 142 100,0

The Grade Level You Teach 1. Grade 41 28,9

2. Grade 28 19,7

3. Grade 35 24,6

4. Grade 38 26,8
Total 142 100,0

Number of Students in Your Class 10-20 students 59 41,5
21-30 students 61 43,0

31-40 students 22 15,5
Total 142 100,0

Do You Have a Child? Yes 74 52,1

No 68 47,9

Total 142 100

Of the classroom teachers participating in the study, 16 were between the ages of 21-25 (11.3%), 43
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were between the ages of 26-30 (30.3%), 35 were between the ages of 31-35 (24.6%), 16 were between
the ages of 36-40 (11.3%), and 32 were between the ages of 40+ (22.5%). When the distribution of the
teachers included in the sample according to gender is analyzed, 101 (71.1%) of the classroom
teachers participating in the study were female, and 41 (28.9%) were male. When the title status of
the teachers was analyzed, 97 (68.3%) of the classroom teachers participating in the study were
teachers, 42 (29.6%) were specialist teachers, and 3 (2.1%) were head teachers. When the marital
status of the teachers is analyzed, 97 (68.3%) of the classroom teachers who participated in the study
were married, and 45 (31.7%) were single. When the working years of the teachers are analyzed, it
is seen that 59 (41.5%) of them have worked for 1-5 years, 33 (23.2%) for 6-10 years, 12 (8.5%) for 11-
15 years, 15 (10.6%) for 16-20 years, and 23 (16.2%) for 20+ years. It is seen that 41 (28,9%) of the
classroom teachers in the sample teach first grades, 28 (19,7%) second grades, 35 (24,6%) third
grades, and 38 (26,8%) fourth grades. Of the classroom teachers, 59 (41.5%) teach 10-20 students, 61
(43.0%) teach 21-30 students, and 22 (15.5%) teach 31-40 students. It is seen that 74 (52,1%) of the
classroom teachers in the research group have children, and 68 teachers (47,9%) do not have
children.

The sample group in which the study's qualitative data were collected was selected from the sample
group in which the quantitative data were collected. Among the teachers from whom quantitative
data were obtained, qualitative data were collected from 15 teachers who were determined by simple
random sampling (Biiyiikoztiirk et al., 2020). Teachers were interviewed and informed about the
study and the study was based on volunteerism. The study was conducted outside of class hours,
taking into account the availability of teachers. Demographic data on the participant group included
in the qualitative dimension of the study are presented in Table 2.

Table 2
Demographic Data of the Teachers Interviewed in the Scope of the Study
Variable Group n %
Grade Level Taught 1. Grade 2 13,3
2. Grade 2 13,3
3. Grade 6 40
4. Grade 5 33,3
Total 15 100,0
Gender Female 12 80
Male 3 20
Total 15 100,0
Marital Status Married 10 66,6
Single 5 33,3
Total 15 100,0
Class Size 10-20 Students 5 33,3
21-30 Students 5 33,3
31-40 Students 5 33,3
Total 15 100,0
Child Presence Yes 10 66,6
No 5 33,3
Total 15 100,0
Age 21-25 Age 2 13,3
26-30 Age 2 13,3
31-35 Age 6 40
36-40 Age 2 13,3
41+ Age 3 20
Total 15 100,0
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Of the teachers included in the qualitative study dimension of the research, two (13.3%) taught first
grade, two (13.3%) taught second grade, six (40%) taught third grade and five (33.3%) taught fourth
grade. When the distribution of classroom teachers by gender was analyzed, 12 (80%) of the
classroom teachers participating in the study were female and 3 (20%) were male. Ten of the teachers
(66.6%) were married and five (33.3%) were single. Similarly, 10 (66.6%) of the teachers had children,
while five (33.3%) had no children. When the class sizes of the classroom teachers were analyzed, it
was found that five teachers (33.3%) taught in classes with 10-20 students, five teachers (33.3%)
taught in classes with 21-30 students and five teachers (33.3%) taught in classes with 31-40 students.
Two of the classroom teachers participating in the study were in the 21-25 age range (13.3%), two
were in the 26-30 age range (13.3%), six were in the 31-35 age range (40%), two were in the 36-40 age
range (13.3%) and three were in the 40+ age range (20%).

Data Collection Tools

In the quantitative data of the study, the “Classroom Teachers' Values Education Self-Efficacy Scale”
developed by Bayat and Yazar (2022, pp.1978-1988) was used after obtaining the necessary
permissions in accordance with the problem situation and the theoretical framework of the research.
According to the results of the Exploratory Factor Analysis conducted for the scale, the factor
loadings of the items ranged between .65 and .87, and as a result of the Confirmatory Factor Analysis,
fit indices such as x2/sd=3.55, CFI=.91, TLI=.91, IFI=.91, RMSEA=.096, SRMR=.02, RMR= 0.03,
PNFI=.82 were obtained (Bayat & Yazar, 2022, p.1975). In addition, the internal consistency
coefficient of the scale was determined as .99 (Bayat & Yazar, 2022, p.1987).

In the qualitative dimension of the current study, a semi-structured interview form was prepared
by the researcher by reviewing the relevant literature (Senay, 2011; Merter & Bozkurt, 2014; Batmaz
& Erdogan, 2019; Yardimciel, 2022; Hrynevych et al., 2023) in order to reveal teachers' views on
values education and their thoughts on the values education process. The interview form consists of
five questions. However, depending on the course of the interview, probes were added to deepen
the interview. These questions aimed to support and deepen the data obtained in the quantitative
research and to reveal the attitudes and perceptions of classroom teachers towards values education.
“Semi-structured interviews provide both fixed answers and in-depth information about the subject
area” (Biiyiikoztiirk et al., 2020, p.159). The interview form was finalized by taking expert opinions
from 2 faculty members and two teachers regarding the questions in the interview form.

Data Analysis

The quantitative data of the study were analyzed with the SPSS26 package program. Frequency,
relative coefficient of variation, percentage, and arithmetic mean statistics were used for descriptive
analysis. Firstly, normality tests were used to test the normality of the data's distribution.

The content analysis method was used in the qualitative data analysis process. Since the participants
were teachers, they were symbolized with the letter “T”. In addition, they were symbolized by
counting numbers to show the sequence numbers of the participants. In this context, the first teacher
interviewed was identified as “T1”. After the interviews were completed, counting was performed.
Based on the interview data, codes, categories, and themes were created. The reliability of the codes,
categories and themes was based on the comparisons of two independent researchers. For inter-
coder reliability, Miles and Huberman (1994 as cited in Yildirnm & S$imsek, 2008) inter-coder
reliability calculation was used. Accordingly, inter-coder reliability was calculated as .85 (Reliability
= Agreement/Agreement + Disagreement) x 100 (Miles & Huberman, 1994 as cited in Yildirim &
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Simsek, 2008). After these procedures, frequencies were calculated in parallel with the answers
given. In this way, the frequency of the answers was reached. After the frequencies, sample
expressions related to the opinions of the teachers were given.

According to the normality test results, age, gender, professional seniority, professional
specialization, grade level, class size and marital status variables were found to be normally
distributed. When Skewness and Kurtosis values are between -2 and +2 (Berber & Sari, 2010, p.53 as
cited in Kanten, 2012, p.195), it is accepted that the data are normally distributed. However, it was
determined that the variable related to the parenting status of the teachers did not show a normal
distribution (Skewness: 0,073; Kurtosis: -2,024 values were taken into consideration). A t-test was
applied to paired groups showing normal distribution; an ANOVA test was applied to more than
two groups. The Mann-Whitney U test was applied for paired groups that did not show normal
distribution.

Ethical Permissions of the Study

In this study, the principles of research ethics were observed and the necessary ethics committee
permissions were obtained. Within the scope of ethics committee permission Ardahan University
Scientific Publication and Ethics Committee held a meeting on 24/01/2024, and Protocol No: 2024-
20NP-0002 ethical approval certificate was obtained for the current study.

Findings

Quantitative Data Analysis

Under this heading, the variables showing significant differences in the quantitative research
dimension are included. In this context, since no significant difference was found for age, gender,
professional seniority, grade level taught, parenthood and marital status of classroom teachers'
values education self-efficacy scale, data on these variables were not included. However, a
significant difference was found in the context of the variables of the working time of the classroom
teachers in the profession and the size of the classes they teach. Analyses for these two variables are
presented in Table 3 and 4.

Table 3
Anova Test Results Regarding the Variable of Teachers’ Length of Service in the Profession
Length of
Dimensions Service in N X Ss F p Significant
the Difference
Profession
Teacher Behavior 1-5 Years 59 4,55 0,43 4,101 ,004 5-1
6-10 Years 33 4,64 0,38 5-2
11-15 12 4,40 0,45 5-4
Years
16-20 15 4,74 0,35
Years
21-Upper 23 4,15 0,90
Planning and 1-5 Years 59 4,32 0,47 1,897 ,114
Implementation 6-10 Years 33 4,40 0,40
11-15 12 4,23 0,47
Years
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16-20 15 4,36 0,53
Years
21-Upper 23 4,03 0,77
Cooperation 1-5 Years 59 4,23 0,54 1,046 ,386
6-10 Years 33 4,40 0,50
11-15 12 4,15 0,62
Years
16-20 15 4,34 0,65
Years
21-Upper 23 4,08 0,87
Evaluation 1-5 Years 59 424 0,66 1,823 ,128
6-10 Years 33 4,25 0,52
11-15 12 4,12 0,67
Years
16-20 15 4,16 0,66
Years
21-Upper 23 3,82 0,87
Scale Total Score 1-5 Years 59 4,33 0,46 2,276 ,064
6-10 Years 33 4,41 0,37
1115 12 4,22 0,48
Years
16-20 15 4,38 0,52
Years
21-Upper 23 4,02 0,75

When the results of the analysis were examined, it was found that there was a significant difference
only in the sub-dimension of teacher behaviors when the values education self-efficacy scale of
classroom teachers was examined in the context of teachers' working time in the profession (p<.05).
Tukey HDS test was conducted to determine which groups there was a significant difference
between. In this context, classroom teachers with 21+ years of working time (X=4,15) had lower mean
scores of teacher behaviors at a level that would create a significant difference compared to
classroom teachers with 1-5 years of working time (X=4,55), 6-10 years of working time (X=4,64) and
16-20 years of working time (X=4,74).

Table 4
Anova Test Results Regarding Class Size Variable

Dimensions Class Size N X Ss F p S1gn1f1cant
Difference
Teacher Behavior 10-20 Person 59 4,51 0,41 5,001 ,008 2-3
21-30 Person 61 4,62 0,52
31-Upper 22 4,20 0,79
Planning and 10-20 Person 59 4,25 0,46 1,549 ,216
Implementation 21-30 Person 61 4,37 0,58
31-Upper 22 4,16 0,55
Cooperation 10-20 Person 59 4,15 0,53 1,432 ,242
21-30 Person 61 4,34 0,68
31-Upper 22 4,26 0,63
Evaluation 10-20 Person 59 4,13 0,63 0,626 ,536
21-30 Person 61 4,22 0,75
31-Upper 22 4,04 0,61
Scale Total Score 10-20 Person 59 4,25 0,45 1,700 ,186
21-30 Person 61 4,38 0,57
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31-Upper 22 4,16 0,55

When the results of the analysis were examined, it was found that there was a significant difference
only in the sub-dimension of teacher behaviors when the values education self-efficacy scale of
classroom teachers was examined in the context of the number of students in the teachers' class
(p<.05). Tukey HDS test was conducted to determine between which groups there was a significant
difference. In this context, teachers who teach classes with 21-30 students (X=4,62) and teachers who
teach classes with 31 or more students (X=4,20) have higher mean scores in the sub-dimension of
teacher behaviors.

Qualitative Data Analysis

Classroom Teachers’ Views and Opinions on Values Education
In a semi-structured interview, classroom teachers were asked about their views and opinions on
values education. The results of the responses are as follows:

Table 5

Teachers’ Views on Values Education and Frequency Distribution
Theme Category Code

Values and Character Value Peace

Education Morality
Patience
Tolerance
Harmony
Sensitivity
Justice
Respect

Y S I SR N

—_
o

Total
Education Process Child Raising Primary School
Education

W

Gain
Behavioral

Event

Child Raising
Internalization
Transfer Process
Personal Development
Critical Period
Academic Hardware

= = = = NN NN

—_
(o)

Total
Socialization Process Social Environment Near Environment

NN

A Systematic
Organization
School and Family 1
Cooperation

Total 5

According to Table 5, it is seen that classroom teachers mostly emphasize the education process for
values education and have opinions and thoughts on values and character education respectively.
We can also see that the way to reach a society with values is through education, that family and
school cooperation is important in the process of values education, and that children who spend
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time with their families during critical periods begin to be shaped in this process. Some examples
of the participants' statements are as follows:

T1: I think that being able to provide children with positive behaviors and thoughts from a
young age will have very beneficial results in terms of providing positive behavioral change
(Code: Behavioral).

T2: Values education is a subject that should be taught at a young age (Code: Acquisition).
This subject covers many factors. Values education requires a long process. This process,
which starts especially in the family, is also shaped by the influence of the social environment.
Therefore, all factors from the immediate environment to the distant environment are effective
in the process of values education (Code: Near Environment).

T4: Values education is not only a school movement, but I also think that there should be a
social structuring for values education. Stakeholders consisting of school, family, social
environment, state institutions and associations should come together without depending on
the curriculum or plans. I also think that values education should be integrated into social life
(Code: A Systematic Organization).

T6: Values education positively affects the individual and social morality process. The
foundation of personality is laid in primary school ages. In this regard, children should be
introduced to as many national and universal values as possible in this process (Code:
Morality).

Factors Affecting the Values Education Process Positively and Negatively According to Classroom
Teachers

In the semi-structured interview, classroom teachers were asked about their opinions and thoughts
on the factors that positively and negatively affect the values education process. The results of the
responses are as follows:

Table 6
Teachers’ Opinions on the Factors Affecting the Values Education Process Positively and Negatively and
Frequency Distribution

Theme Category Code

Factors Affecting Values Near Environment Family
Education Positively School
Teacher
Internalization
Applicability
Motivation
Remote Environment Curriculum

== = NN W OO

Raising Good People

—_

Continuity

—_

Cooperation
Total
Factors Negatively Socio-affective Factors Indifference
Affecting Values Misperception
Education Staying in Theory
Socio-Cultural Diversity
Physical-Material Technology

N
[6V]

Classroom Environment

N N bR PR, PR RN

Financial Inadequacy
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Lack of Cooperation 1

Peer

Document Traffic 1
Total 16

According to Table 6, according to classroom teachers, the main factors that positively affect values
education are the family, teacher, and school factors in the immediate environment. In addition,
according to classroom teachers, the main factors that negatively affect the values education process
are technology, financial inadequacies, and peers (bullying, negative behaviors). Some examples of
participants' statements are as follows:

T2: Values education has positive and negative results depending on the level of teachers'
conversion to practice. If the teacher remains theoretical in values education, does not reflect
on their behaviors and cannot be a role model for the child, values education is negatively
affected. Therefore, the applicability of values is important in the values education process.
The child's motivation level should be kept high by cooperating with the family (Code:
Cooperation).

T7: The importance of giving values education should be given due to situations such as
curriculum density in schools, negativities in technology, and document traffic negatively
affecting values education (Code: Document Traffic). Likewise, the inadequacy of parent-
teacher cooperation negatively affects this situation. In addition, limited financial
opportunities for learning by doing and experiencing are among the factors that negatively
affect the values education process (Codel: Lack of Cooperation - Code2: Financial
Inadequacies).

T9: The values education process starts in the family. The family's attitudes towards values
education can affect this process positively or negatively. In this context, the family is an
important factor in this process (Code: Family).

T11: Teacher-parent cooperation positively affects the values education process. If the student
exhibits problematic (contrary to values) behaviors, the teacher needs to produce a solution
together with the parent in this process (Code: Family). Because the support the parent will
provide and the attitude, they will display at home will cause positive (positive) changes and
transformations in the child's behavior (Code: Motivation). In addition, there are many factors
that negatively affect the process of values education. The most important of these is
uncontrolled internet and technology use (Code: Technology). In addition, the child's peer
group, negative environment (bad groups) and indifferent parental attitudes harm values
education (Code: Peer). S14: The classroom environment plays a key role in the process of
values education. The more the classroom environment and social environment master values,
the more the child masters” values. The child is directly affected by the classroom environment
variable (Code: Classroom Environment).

Values That Should Be Transferred to Students According to Classroom Teachers

In the semi-structured interview conducted with classroom teachers, their opinions and thoughts on
which values classroom teachers should transfer to their students were asked. The results regarding
the answers received are as follows:
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Table 7
Teachers” Opinions and Frequency Distribution on the Values That Should Be Transferred

Theme Category Code f

Root Values Root Values Love 13
Respect 12
Responsibility 9
Honesty 8
Patience 2
Justice 2

Total 46

Supporting Values Supporting Values Tolerance 7
Sensitivity 4
Self-confidence 4
Compassion 3
Diligence 3
Empathy 3
Morality 3
Solidarity 2
Loyalty 1

Total 30

According to classroom teachers, root values should be conveyed to students the most. In addition,

in the context of the explanations made by the classroom teachers, love/respect values are the most

important values that have the most place in an individual's life. The results regarding the answers

received in the research are as follows:

T8: Classroom teachers should convey the values of love, respect, responsibility and patience
to their students (Codel: Love- Code2: Respect- Code3: Responsibility- Code4: Patience).

T15: Classroom teachers should convey the values of truthfulness, sharing, helpfulness, love,
tolerance, respect, empathy, responsibility and diligence to their students (Codel: Love-
Code2: Respect- Code3: Responsibility- Code4: Empathy- Codeb: Truthfulness- Code6:

Sharing- Code7: Helpfulness- Code8: Tolerance- Code9: Diligence).

T11: Teachers should convey values such as sensitivity, love, respect, responsibility, morality,
honesty, helpfulness, compassion to their students (Codel: Sensitivity- Code2: Love- Code3:
Respect- Code4: Responsibility- Code5: Morality- Code6: Honesty- Code7: Helpfulness-
Code8: Compassion).

Methods and Techniques Used by Classroom Teachers in Value Transmission
Classroom teachers were asked about their opinions and thoughts on the methods and techniques

they used in the values education process. The results of the responses are as follows:
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Table 8
Teachers' Opinions on the Methods-Techniques They Use and Frequency Distribution
Theme Category Code f
Student-Centered Concrete Experience Experiencing by Doing 5
Methods-Techniques Cooperative Learning 3
Story Completion 1
Total 9
Teacher-Centered Listening-Centered Description 2
Methods-Techniques Video-Supported 5

Instruction
Total 4
Teacher-Student Active Participation Drama and Role Play 10
Centered Methods and Group Discussion 10
Techniques Techniques
Case Study 6
Teaching with Play 3
Demonstrate and Make 1

Total 30

It has been determined that class teachers mostly use “Drama-Role Playing, Group Discussion
Techniques and Case Study” methods and techniques in the process of values education and transfer
of values. Class teachers stated that they think that using activities in value transfer will be more
beneficial and that student-centered methods and techniques are more useful. The results regarding
the answers received are as follows:

T11: While transferring values to students in the classroom environment, I use drama, painting
and video-supported method techniques. I also use concrete materials. My role model status
is more important. I would also like to emphasize that the family should also be a role model
in the values education process (Code 1: Drama and Role Playing - Code 2: Learning by Doing
and Living).

T14: With the drama method, I develop children's empathy feelings and help them develop
their emotions by giving them a more comprehensive perspective on life rather than a single
window. Of course, the use of gamified activities is also very important when transferring
values. I can transfer the desired messages from case studies (Code 1: Drama and Role Playing
- Code 2: Learning by Doing and Living - Code 3: Case Study).

T6: I support the values education process with various activities. For example, I use the flower
growing method to develop the values of patience and responsibility. I have my students
complete the pictures or stories they have made for each other to develop their empathy skills.
I also use group work (Code: Experiencing by Doing).

Suggestions of Classroom Teachers Regarding the Process and Development of Value Education
Classroom teachers were asked about their opinions and thoughts on the process and development
of values education. The results of the responses are as follows:
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Table 9
Teachers’ Suggestions on Values Education Process and Frequency Distribution
Theme Category Code f
Social Responsibilities Social Activities Cooperation 3
Sportive F. 2
Social F. 2
Embodiment 2
Awareness 1
Total 10
Educational Educational Activities Educator F. 5
Responsibilities Curriculum 5
Family Education 2
In-Service Training 1
Teacher Belonging 1
Academic 1
Total 15
Ethical Responsibilities =~ Moral Activities Moral Significance 2
Empathy 2
Responsibility 1
Equal Opportunity 1
Total 6

Educational and social responsibilities are at the top of classroom teachers' suggestions for
developing values education. In addition, classroom teachers also stated that sportive, social, and
cultural activities in the community would contribute to the transfer and development of values.
The opinions regarding the answers received are as follows:

T1: I think that school-based activities should be carried out that value education. A program
should be created in line with the needs of students. Likewise, activities for values education
should be organized with the contributions of administrators and teachers. The values
education process should be transformed into action rather than discourse (Codel:
Embodiment - Code2: Educational Activities).

T2: The number of studies on values education should be increased, especially in
kindergartens and primary schools (Basic Education). In-service trainings on values education
should be increased. Parents should be given continuous seminars and educational activities
related to values education (Code 1: Family Education- Code 2: Educational Activities).

T3: The value to be acquired should be given by the teacher first. Values should be given to
students by concretizing them. In-service training should be provided for values education.
Families should be subjected to training on values education (Code 1: Family Education-
Code2: In-Service Training).

T4: Values education should be transformed into a social movement. All stakeholders should
come together and take joint responsibilities. In order to internalize basic moral values,
children should be directed to activities such as games, sports, trips, camps, as well as
volunteering in associations outside of school (Code 1: Cooperation- Code 2: Social Activities-
Code 3: Sportive Activities).

T5: The number of educational activities should be increased to contribute to Values
Education. Teachers should develop empathy skills in their students. Practical studies can be
done regarding this situation. In values education, drama method can be frequently used
among educational activities (Codel: Educational Activities - Code2: Empathy).
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T9: The number of sportive and social activities related to the values education process should
be increased. Teachers and those who believe in values education should always explain the
importance of morals/values everywhere (Code 1: Moral Importance- Code 2: Social
Activities- Code 3: Sportive Activities).

T11: In an environment where exams are so important in our country, it seems meaningless to
me to give and explain human values to children. In an exam-centered education system,
values education remains the second plan (shadow). Therefore, our priority should be to teach
children to be human before exams (tests). In addition, we should create equal opportunities
and opportunities for children in every sense (Code 1: Curriculum- Code 2: Equal
Opportunity- Code 3: Awareness).

T12: Primary school teachers should adopt values from the first grade and transfer them to
their students. They should transfer values to students through texts in both story sets and
Turkish textbooks. Therefore, Turkish textbooks are important. Values Education can be given
as a separate course in the curriculum (Code 1: Curriculum- Code 2: Responsibility).

Discussion and Conclusion

When the self-efficacy scale of classroom teachers applied for values education was examined in the
context of teachers' working time in the profession, it was determined that there was a significant
difference only in the sub-dimension of teacher behaviors. Classroom teachers with 20 or more years
of working time had lower mean scores of teacher behaviors at a level that would create a significant
difference compared to classroom teachers with 1-5 years of working time, 6-10 years of working
time and 16-20 years of working time. This suggests that this situation is related to the working
hours and age of the teachers.

When the values education self-efficacy scale of classroom teachers was examined in the context of
teachers' working time in the profession, a significant difference was found only in the sub-
dimension of teacher behaviors. This difference was found to be in favor of the teacher group with
the highest level of working time. Accordingly, it is concluded that the group of teachers with the
highest working time in the profession is less competent in providing values education in the
behavioral dimension compared to the groups of teachers with other working times. This finding
obtained in the quantitative research process is supported by the study's qualitative research data.
The opinions and thoughts of the interviewed classroom teachers, who have a working period of 21
years or more, on values education are more related to an academic and internal process rather than
behaviors. This difference was found to be in favor of the group of teachers with the highest level of
working time in the profession. Accordingly, it is concluded that the group of teachers with the
highest working time in the professionis less competent in providing values education in the
behavioral dimension compared to the groups of teachers with other working times. This finding
obtained in the quantitative research process is supported by the study's qualitative research data.
The interviewed classroom teachers with 21 or more years of service in the profession stated that
they see values education as an academic and internal process rather than a behavioral process.
However, in the quantitative data collection tool of the study, the behavioral dimension of values
education consists of “role modeling, guidance, and making special efforts rather than implicitly”
rather than transfer. This is seen in the suggestions of classroom teachers that
family/child/environment cooperation will benefit the values education process.

In the values education self-efficacy scale of classroom teachers, it was determined that there was a
significant difference only in the sub-dimension of teacher behaviors in the context of the class size
of the teachers. It was determined that the average scores of the classroom teachers who teach classes
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with 21-30 students were higher than the average scores of the classroom teachers who teach classes
with 31 or more students in the sub-dimension of teacher behaviors at a level that would create a
significant difference. In the qualitative dimension of the study, teachers expressed that class size is
an important factor in the transfer of values education. As a matter of fact, when teachers were asked
about their opinions on the factors that affect the values education process positively and negatively,
the suitability of the classroom environment and class size were mostly expressed as factors. The
findings obtained in Ekici's (2023) study support the current data. Because some of the teachers had
a positive view of the realization of value transfer and associated it with being a role model;
however, some of the teachers stated that ‘no’ it did not happen due to factors such as violence,
insecurity, poverty, increase in crime rates, self-centeredness, lack of tolerance and
depersonalization (Ekici, 2023).

In the opinions of the classroom teachers involved in the research process regarding values
education, they stated that primary school education is a critical period, values education is a
behavioral process, beliefs, attitudes, activities and achievements related to values should be
internalized, values benefit students' character and personal development through the transfer
process (Giir et al.,, 2015), the values education process is affected by the individual's academic
equipment, and the social environment plays an important role in value transfer. In addition, the
teachers' views are that the transformation of social structuring into a systematic texture and the
increase in cooperation in society can contribute to value education. There are studies that support
this situation. Yildirim (2009) found in his study that teachers tried to explain values with the
concepts of belief, attitude, virtue, ethics, character, aesthetics, and morality. Values also benefit the
process of gaining tolerance, and moral criteria (Berkant et al., 2014). In case of value transfer,
equality among individuals, interpersonal cooperation, decrease in crime rate, tolerance to
differences, increase in sense of responsibility, decrease in social problems, and social peace will
occur (Ekici, 2023). Marusi¢-Jablanovi¢ (2018, pp.157-158) found that among the values adopted in
his study with pre-service teachers were “Personal-Security, Universalism-Caring, Achievement,
and Universalism-Tolerance” and that pre-service teachers defined themselves as individuals who
attach great importance to caution, justice, equality, and tolerance in the context of values.

In this context, it is seen that the data obtained from Marusic-Jablanovi¢ (2018) and the current study
overlap. Batmaz and Erdogan (2019), in their study with classroom teachers, stated that values are
important in transforming values into behavior, and eliminating the problems experienced in values
in society. This situation supports the data obtained in the current study. In addition, Akpinar and
Ozdas (2013) stated in their study with primary school teachers that teachers believe that values are
important for society, and the individual. As a reason for this situation, it is seen that classroom
teachers associate the factors that affect values education positively, and negatively with the level of
interaction with the environment in which the student is in, and the process of internalization of
values by teachers.

In the study, it was determined that there was no significant difference between male, and female
teachers' attitudes and thoughts about values and the values education process when gender
differences were in question. There are also studies that support this situation in the context of
gender (Marusi¢-Jablanovi¢, 2018). According to classroom teachers, the factors that positively affect
values education are family, school, teacher, internalizing, and applying values, motivation towards
values, including values in the curriculum, raising good people, continuous transfer of values, and
cooperation of stakeholders in the education process. There are also studies emphasizing that
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teachers' role model status positively affects values education (Berkant et al., 2014; Ekici, 2023). In
their study, Cengelci, Hanci, and Karaduman (2013) stated that the cooperation of school and family
is important in the process of values education and that these factors are important in the process of
value transfer. There are also existing studies that support this situation (Acar et al., 2017; Batmaz &
Erdogan, 2019).

According to classroom teachers, the factors that negatively affect values education are apathy,
misperception, staying in theory, socio-cultural differences, peers, paperwork traffic, financial
inadequacy, lack of cooperation, misuse of technology and classroom environment. When we look
at the literature, there are studies that support this situation (Berkant et al., 2014; Acar Basegmez &
Er, 2017; Batmaz & Erdogan, 2019; Aktepe et al., 2020; Giir et al., 2015).

When we look at the values that classroom teachers should convey to their students, we see that root
values such as love, respect, responsibility, honesty, patience, and justice are in the first place. The
reason for this situation is thought to be that values education is mainly associated with root values,
and values education lessons are carried out within this framework. In addition, classroom teachers
stated that the transfer of human values such as tolerance, sensitivity, loyalty, and solidarity is also
important. Aktepe, Keser, and Seref (2020) also stated in their study that the aim of teachers is to
transfer human values to students. This supports the findings obtained in the current study.
However, in the study conducted by Berkant, Efendioglu, and Siirmeli (2014), it is seen that moral
values come to the forefront when teachers are asked which value should be prioritized to gain
students.

It is seen that drama, role playing, group discussion techniques, case studies, learning by doing and
experiencing, and cooperative learning are the most frequently used Methods, and techniques in the
process of transferring values and values education. There are also studies supporting the current
finding in the literature (Giir et al., 2015; Akpinar & Ozda§, 2013; Aktepe et al., 2020). In their study,
Batmaz and Erdogan (2019, p.2690) found that teachers mostly “used posters, pictures, videos,
drama methods and mainly used concrete materials” in the process of values education. The results
obtained by Batmaz and Erdogan (2019) in their study support the current finding. However, Yazar
and Yanpar Yelken (2013) found in their study that drama techniques are not frequently used by
teachers, and that teachers do not frequently use audio-visual tools in the process of providing
values education. In addition, Aktepe, Keser, and Seref (2020, pp.913-914) found in their study that
“the most commonly used strategy of classroom teachers is teaching by invention strategy, the most
commonly used method is case study, lecture, and discussion method, and they use drama, and
question-answer as techniques”. It is seen that these data support the findings obtained in the
current study.

When the suggestions of classroom teachers for the process, and development of values education
were examined, it was found that the suggestions were grouped under three themes: social,
educational, and ethical responsibility. When the order of importance of the opinions, and attitudes
of the teachers is examined, it is seen that the answers regarding the structuring of curricula, and
education programs from educational activities are given priority; then, in the context of social
activities, opinions on increasing cooperation, sports, and social activities are stated, and the
necessity to increase projects for social awareness, and social responsibilities is stated. Teachers also
stated that moral, and ethical activities should be increased in the social sense.

As a result, classroom teachers expressed their views on the necessity of increasing in-school and
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out-of-school activities related to values education. There are studies supporting the current finding
in the literature (Akpmar & Ozda@, 2013; Giir et al., 2015; Batmaz & Erdogan, 2019; Acar Basegmez
& Er, 2017; Aktepe, Keser, & Seref, 2020). Also Aktepe, Keser, and Seref (2020, p.915). In their study,
Batmaz and Erdogan (2019) stated that “activities related to values education in schools should be
increased in terms of human values (understanding, tolerance, cooperation, sharing, empathy,
compassion, mercy, loyalty); universal values (peace, honesty, freedom, respect, love, responsibility,
justice), and religious values (commitment to family, belief in God, chastity, patience, simplicity,
thrift, generosity, modesty, trustworthiness)”. According to Batmaz and Erdogan (2019), they
emphasized that values should be transformed into behaviors by including activities related to
values in, and out of the classroom during the values education process.

Recommendations

In light of the information given, we can list the recommendations regarding values education as
follows;

Teachers can be given seminars and in-service training on values education. Classroom teachers
should be equipped with values in the curriculum and academic processes. In this context, values
should be transferred to social life, and these transfers should be encouraged/rewarded. In addition,
by determining the appropriate values for their own students (age and grade level), steps can be
taken regarding the implementation dimension of these values. Nursing homes can be visited for
the values of respect, and tolerance. Flowers or other plants can be grown for the values of patience
and responsibility. For the value of benevolence, examples such as preparing need boxes by
identifying those in need and producing solutions for stray animals can be increased. In addition,
values education can be included in the curriculum as an independent course at all levels. In this
process where people are becoming robots and robots are gaining human qualities, the importance
of values is understood more and more every day.
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OZET MAKALE BILGISI

Aragtirma ilkokulda gorev yapan sinif 6gretmenlerinin degerler egitimine yonelik

tutumlarini ve Ogretmenlerin degerler egitimi baglaminda goriislerini tespit Makale Tiirii

etmeyi amaglamaktadir. Mevcut aragtirmanin 2023 6gretmen yetigtirme  Arastirma

programiyla uyumlu oldugu ve 20. Milli Egitim Stiras1 Kararlari iginde yer alan 97.

maddeye hizmet edecegi diisliniilmektedir. Aragtirma karma yontem pfakale Gegmisi

aragtirmasina uygun olarak gerceklestirilmigtir. Aragtirmanin ¢alisma grubunu,  G&snderim tarihi:

2023-2024 egitim Ogretim yilinda ilkokullarda kadrolu olarak gahga? 142 siuf 17.09.2024

Ogretmeni olusturmaktadir. Smif Ogretmenleri Degerler Egitimi Oz-Yeterlik Kabul tarihi:

Olgegi uygulanacagr Ogretmen gurubu ise uygun Orneklem yontemi ile 26.03.2025

belirlenmistir. Arastirmanin nitel verilerinin toplandig1 calisma grubu, nicel

verilerin toplandig1 grubun icinde yer alan 6rneklemden segilmistir. Arastirmanin .

nicel verileri SPSS 26.0 paket programi ile analiz edilmistir. Calismanin nitel veri Anijhtar Kelul.n%el?r
Degerler Egitimi,

analiz siirecinde ise igerik analizi yontemi kullanilmistir. Yapilan normallik testi
sonuglarina gore yas, cinsiyet, mesleki kidem, meslekte uzmanlik durumu, egitim
verilen sif diizeyi, simif mevcudu ve medeni durum degiskenlerinin normal
dagilim gosterdigi tespit edilmistir. Sinif 6gretmenlerine gore degerler egitimini
olumlu etkileyen faktorlerin basinda yakin ¢evrede bulunan aile, 6gretmen, okul
gibi faktorlerin geldigi, degerler egitimi siirecini olumsuz etkileyen faktorlerin
basinda ise teknoloji, ekonomik yetersizlikler ve akranlarin geldigi tespit
edilmistir.
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Arastirmasi,

Temel Egitim.
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Giris

Deger, “Toplum tarafindan kabul gormiis ve bireyin eylemlerine ahlaki bir bakis agis1 kazandiran
normlardir” (Merter ve Bozkurt, 2014, s.444). Degerler bireyin eylemleri {izerinde kontrol gorevi
gorerek adeta bir denetim mekanizmasi olusturmaktadir (Batmaz ve Erdogan, 2019). Toplumun
sahip oldugu, milli ve manevi biitiinliigii kuran, baglant: ve ufuk islevi goren niteliklerin tamami
deger (MEB, 2023) olarak tanimlanabilir. Degerler, gelecekteki belirsizliklerle yiizlesmek,
kararlarimiz: sekillendirmek ve zorlu kosullarda karar verirken vatandaslar igin ahlaki bir pusula
gorevi gormek ve tutumlarimiz i¢in bir dayanak noktasi olusturmaktadir (Hrynevych ve digerleri,
2023). Degerler egitimi ise, uygun degerlerin tanimlanmasi, tanimlanan degerlerin bireylere
aktarilmasi ve bireye aktarilan teorik degerlerin eyleme doniistiiriilmesidir (Clarkeburn, 2002).
Egitim siirecinde 6grencilere degerlerin aktarilmasinda en ¢ok sorumluluk tagiyan egitim paydasi
ogretmenlerdir. Zira idealist bir egitimde/egitim sisteminde degerlere 6nem verilmelidir
(Kiigtikaslan ve digerleri, 2021).

[Ikdgretimde egitim ve 6gretim siirecinin verimli bir sekilde tasarlanmast igin sinuf gretmenlerinin
sahip oldugu etik/ahlaki/deger donarimlari, degerler egitimi baglaminda 6énemlidir. Ozellikle
ogrencilere aktarilacak ulusal-milli degerler, 6ze doniik-kisisel degerler ve bilimsel-yenilikgi
degerlerde sinif Ogretmenlerinin sahip oldugu donanimlarin ve bu degerlerin velilere nazaran
ogretmenler lehine anlamli bir farklilik gostermesi (Acat ve Aslan, 2012) bu durumu destekler
niteliktedir. Ayrica sinif ortaminda ve okulda yasanilan, 6grencilerin sorumluluk ve 6z denetim
eksikliginden kaynakli ev 6devlerini yapmamasi, ders esnasinda sinif arkadaslarini rahatsiz etmesi,
onlarin sahip oldugu esyalara zarar vermesi, 6grencilerin smif arkadaslariyla gecinememesi gibi
durumlar degerler egitimi acisindan degerlendirmeye agiktir (Senay, 2011). Ekonomik Isbirligi ve
Kalkinma Orgiitiiniin sundugu iilke raporu (PISA, 2022, 5.147) incelendiginde “OECD iilkelerinde
ortalama olarak 6grencilerin %20’si, Ttirkiye’deki 6grencilerin %27’si zorbalik igeren davranislardan
herhangi birine ugradigin1” bildirmeleri manidardir. Ayrica siif ve okul atmosferinin verimliligi
kurumun sahip oldugu ve 6grencilerine aktardig1 degerlerle sekillenmektedir.

Degerler egitimi perspektifinden 6grencilere kazandirilan degerler, ahlaki tutum ve olgiitler etik
kavramiyla da iliskilidir (Haydon, 2004). Bu baglamda sinif 6gretmenlerin mesleklerini icra ederken
sahip olmasi gereken etik degerleri ve meslek etigi donanimlar: su sekilde siralayabiliriz,

e Iginde yagsarulan toplumun manevi ve ulusal degerlerini sinif \ okul ortaminda yasatmak,
e Bu degerleri 6grencilere yasatmak,

e Ogrenci 6gretmen iliskisinde 6grencileri korkutmadan, fikir ve inanglarini empoze
etmeden, belirli kurallarin i¢inde kalarak etik degerlere yer vermek,

e  Meslektaslari, yoneticileri ve veliler ile insanca iliski kurmak,

* Yolsuzluk, riisvet ve adam kayirma gibi davranuslardan uzak durmak,

e Devletin verdigi kaynaklar: israf etmeden kullanmak ve adil olmaktir (Yasaroglu, 2007,

s.255’den akt. Yardimciel, 2022, s.34-35).

Ahlak ve Yurttaslik egitimi dersi 6gretim programina bakildiginda ise, “Egitim sistemimizin temel
amaci degerlerimiz ve yetkinliklerle biitiinlesmis bilgi, beceri ve davranislara sahip bireyler
yetistirmektir” (MEB, 2023, s.3) ifadesi de degerlerin kazandirilmasindaki ©nemi ortaya
koymaktadir. Ayrica Tiirkiye’deki mevcut egitim sisteminde Onemli bir paydas olarak simif
ogretmenlerin, egitim siirecinde yer alan her bireyi temel degerler ile yetistirme, ulusal ve evrensel
degerleri benimsemis erdemli insan olmanin énemini ve yollarini bilmelerini asli gorev (MEB, 2023)
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olarak gormesi bu durumu destekler niteliktedir. Degerler egitiminin, egitim miifredatlarina ve
pedagojik ana akimlara entegre olmasi (Lovat, 2017) ulusal ve evrensel degerlerin geng kusaklara
aktarilmasini saglayarak, gelecege saglikl bireylerin yetistirilmesinde 6nemli bir rol oynayacaktir
(Yardimciel, 2024). Bu baglamda degerler egitimi siirecinde programin aktarilmasi ve d6gretilmesi
stirecinde 6gretmenlere diisen roliin 6neme haiz oldugu goriilmektedir.

Bu minvalde mevcut arastirma ile ilkokulda gorev yapan sinif 6gretmenlerinin degerler egitimine
yonelik tutumlarmin ve degerler egitimi baglaminda goriislerinin tespit edilmesi alanyazina katki
saglayacag1 diistiniilmektedir. Ayrica yapilan ¢alismanin 2023 6gretmen yetistirme programiyla
uyumlu oldugu ve 20. Milli Egitim Stiras1 Kararlari iginde yer alan 97. maddeye de hizmet edecegi
distnilmektedir;

Ogretmen yetistiren yiiksekogretim kurumlarinda 6gretim programlari ve ders igerikleri; alan
bilgisi ve becerisi, egitim felsefesi, 6gretim strateji, yontem ve teknikleri yoniinden gozden
gecirilmeli; yapilacak iyilestirme is ve meslek ahlaki, ortak kiiltiirel miras, milli ve evrensel
degerler, toplumsal ¢esitlilik ve zenginlik ile kapsayiciliga sahip, kiiresel gelismelere cevap
verecek ve insan1 merkeze alacak sekilde gerceklestirilmelidir (MEB, 2021, s.11).
Bu diisiinceden hareketle aragtirmanin amaci, degerler egitimi baglaminda sinif 6gretmenlerin
tutum ve goriislerinin incelenmesidir. Ayrica bu arastirma, smif 6gretmenlerinin degerler egitimine
iliskin tutumlarini ve degerler egitimine yonelik algilarin1 baz1 degiskenler baglaminda tespit etmeyi
amaglamaktadir. Bu baglamda aragtirmanin problem ctimleleri su sekilde belirlenmistir:

1. Degerler egitimi baglaminda siif 6gretmenlerin tutumlarimin, 6gretmenlerin meslekte ¢alisma
stireleri ve egitim verdikleri sinif mevcudu degiskenleri baglaminda bir farklilik gostermekte midir?
2. Smif 6gretmenlerin degerler egitimi hakkinda goriisleri nelerdir?

3. Smuf Ogretmenlerine gore degerler egitimi siirecini olumlu ve olumsuz etkileyen faktorler
nelerdir?

4. Smif 6gretmenleri 6grencilerine hangi degerleri aktarmaktadir?

5. Sinif 6gretmenleri degerleri aktarma siirecinde bas vurduklar: yontem ve teknikler nelerdir?

6. Degerler egitimi siirecine ve gelisimine yonelik 6nerileriniz nelerdir?

Yontem

Arastirmanin Modeli

Bu arastirma karma yOntem arastirmasma uygun olarak gerceklestirilmistir. Sinif 6gretmenlerin
degerler egitimine yonelik alg1 ve tutumlarmin tek bir veri kaynaginin kullanilarak elde edilmesinin
eksik ve yetersiz olacagl disiiniildiigiinden bu ¢alismanin karma yontem arastirmasiyla
yuriitiilmesinin  uygun olacagi disinilmistiir. Arastirmact  ve arastirma  ekibinin
“anlama\dogrulama\analiz gliciiniin genisligi ve derinligi amaciyla nitel ve nicel arastirma
degiskenlerinin bir arada kullanildig1 arastirma tiiriine karma yontem arastirmalar1” denir (Johnson
ve digerleri, 2007, s.112-133). Ayrica nicel arastirma ile elde edilecek bilgilerin dogrulanmasi ve
derinlestirilmesi amaglanmistir.

Calismada karma yontem arastirma desenlerinden olan Ag¢imlayict Sirali Desene uygun arag
gerecler kullanilarak veriler toplanmaya calisilmistir. Agimlayici Sirali Desende, “veri toplama
islemlerine, nicel veri toplama ile baslanir, sonra analiz edilen bilgiler paralelinde nitel veriler
toplanir.” (Creswell ve Clark, 2018, s.90).

719



Sinuf Ogretmenlerinin Degerler Egitimine Yonelik Tutum ve Algilart

Arastirma Gurubu

Aragtirmanin ¢alisma grubunu, 2023-2024 egitim Ogretim yilinda ilkokullarda kadrolu olarak
caligan 142 smif 6gretmeni olusturmaktadir. Mevcut 6lgegin uygulanacagl 6gretmen gurubu ise
uygun Orneklem yontemi ile belirlenmistir. Bu baglamda arastirmanin nicel boyutunu olusturan
calisma gurubuna iliskin demografik veriler Tablo 1'de sunulmustur.

Tablo 1
Arastirmaya Katilan Ogretmenlerin Nicel Boyuta Iliskin Demografik Verileri
Degisken Grup n %

Yas 21-25 Yas 16 11,3

26-30 Yas 43 30,3

31-35 Yas 35 24,6

36-40 Yas 16 11,3

40-Ustii Yas 32 22,5
Toplam 142 100,0

Cinsiyet Kadin 101 71,1

Erkek 41 28,9
Toplam 142 100,0

Kidem Ogretmen 97 68,3

Uzman Ogretmen 42 29,6

Bas Ogretmen 3 2,1
Toplam 142 100,0

Medeni Durum Evli 97 68,3
Bekar 45 31,7
Toplam 142 100,0

Meslekteki Caligsma Yiliniz 1-5 Yil 59 41,5
6-10 Y1l 33 23,2

11-15 Y1l 12 8,5

16-20 Y1l 15 10,6

20-Ustii Y1l 23 16,2
Toplam 142 100,0

Egitim Verdiginiz Sinif Diizeyi 1.S5maf 41 28,9
2.Smuf 28 19,7

3.Simuf 35 24,6

4.Sinif 38 26,8
Toplam 142 100,0

Sinifinizdaki Ogrenci Sayisi 10-20 Ogrenci 59 41,5
21-30 Ogrenci 61 43,0

31-40 Ogrenci 22 15,5
Toplam 142 100,0

Cocugunuz Var Mi1? Evet 74 52,1
Hayir 68 47,9

Toplam 142 100

Arastirmaya katilan sinif 6gretmenlerinden 16’s1 21-25 yas araliginda (%11,3), 43'ti 26-30 yas
araliginda (%30,3), 35’1 31-35 yas araliginda (%24,6), 16’s1 36-40 yas araliginda (%11,3), 32’si ise 40-
{istii yas araliginda (%22,5) bulunmaktadir. Ornekleme dahil olan &gretmenlerin cinsiyete gore
dagilimlar incelendiginde arastirmaya katilan siif 6gretmenlerinin 101 (%71,1) kadmn; 41' ise
(%28,9) erkektir. Ogretmenlerin unvan durumlar incelendiginde arastirmaya katilan smif
ogretmenlerinin 97’si (%68,3) 6gretmen, 42'si (%29,6) uzman ogretmen, 3'ii ise (%2,1) bas 6gretmen
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olarak gorev yapmaktadir. Ogretmenlerin medeni durumlari incelendiginde arastirmaya katilan
sinif dgretmenlerinin 97'si (%68,3) evli, 45'i (%31,7) bekardir. Ogretmenlerin galisma siirelerine
bakildiginda 59"u (%41,5) 1-5 yil, 33’1 (%23,2) 6-10 yil, 12"si (%8,5) 11-15 y1l, 15’1 (%10,6) 16-20 y1il ve
23{i ise (%16,2) 20-iistii y1l calistig1 goriilmektedir. Orneklemdeki sinif dgretmenlerin 41'i (%28,9)
birinci siniflara, 28'i (%19,7) ikinci smiflara, 35’1 (%24,6) ticlincii smiflara ve 38’1 (%26,8) dordiincii
smiflara egitim verdikleri goriilmektedir. Smif 6gretmenlerinden 59'u (%41,5) 10-20 6grenci, 61'i
(%43,0) 21-30 6grenci, 22’si (%15,5) 31-40 6grenci mevcuduna sahip siniflarda egitim vermektedir.
Aragtirma gurubunda yer alan siif dgretmenlerinden 74’ii (%52,1) ¢ocuk sahibi oldugu ve 68
O0gretmenin (%47,9) ise ¢ocuk sahibi olmadig1 goriilmektedir.

Aragtirmanin nitel verilerinin toplandig1 6rneklem grubu, nicel verilerin toplandigi grubun iginde
ornekleme ile belirlenmis olan 15 Ogretmenden arastirmanin nitel verileri toplanmistir
(Biiyiikoztiirk ve digerleri, 2020). Ogretmenlerle goriisme yapilarak ¢alisma hakkinda bilgi verilmis
ve arastirmada goniilliilitk esas alinmistir. Calisma Ogretmenlerin miisait olma durumlar1 goz
oniinde bulundurularak ders saatleri disinda uygulanmistir. Aragtirmanin nitel boyutuna dahil
edilen katiimc1 grubuna iliskin demografik veriler Tablo 2’de sunulmustur.

Tablo 2
Arastirma Kapsanunda Gériisme Yapilan Ogretmenlere Iliskin Demografik Veriler
Degisken Grup n Yo
Okutulan Smif Diizeyi 1.51mf 2 13,3
2.Smaf 2 13,3
3.Smuf 6 40
4.Simf 5 33,3
Toplam 15 100,0
Cinsiyet Kadin 12 80
Erkek 3 20
Toplam 15 100,0
Medeni Durum Evli 10 66,6
Bekar 5 33,3
Toplam 15 100,0
Sinif Mevcudu 10-20 Ogrenci 5 33,3
21-30 Ogrenci 5 33,3
31-40 Ogrenci 5 33,3
Toplam 15 100,0
Cocuk Varlig Evet 10 66,6
Hayir 5 33,3
Toplam 15 100,0
Yas 21-25 Yas 2 13,3
26-30 Yas 2 13,3
31-35 Yas 6 40
36-40 Yas 2 13,3
41-Ustii Yas 3 20
Toplam 15 100,0

Arastirmanin nitel ¢alisma boyutuna dahil olan 6gretmenlerin ikisi (%13,3) birinci siniflara, ikisi
(%13,3) ikinci siniflara, altis1 (%40) ticlincii siniflara ve besi ise (%33,3) dordiincii siniflara egitim
verdikleri goriilmektedir. Smif 6gretmenlerin cinsiyete gore dagilimlari incelendiginde arastirmaya
katilan sinif gretmenlerinin 12'si (%80) kadin; 3'ii ise (%20) erkektir. Ogretmenlerde 10"u (%66,6)
evli, bes (%33,3) O0gretmen ise bekardir. Benzer sekilde &gretmenlerden 10'u (%66,6) cocuk
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sahibiyken, bes (%33,3) kisinin ¢cocugu yoktur. Siif 6gretmenlerinin siif mevcutlarina bakildiginda
ise bes 6gretmen (%33,3) 10-20 6grenci, bes 6gretmenin (%33,3) 21-30 6grenci ve bes 6gretmeninde
(%33,3) 31-40 6grenci mevcuduna sahip smiflarda egitim verdigi tespit edilmistir. Arastirmaya
katilan sinif 6gretmenlerinden ikisi 21-25 yas araliginda (%13,3), ikisi 26-30 yas araliginda (%13,3),
altis1 31-35 yas araliginda (%40), ikisi 36-40 yas araliginda (%13,3) ve tigii de 40-iistii yas araliginda
(%20) bulunmaktadar.

Veri Toplama Araglarn

Arastirmanin nicel verilerinin elde edilmesi igin arastirmanin problem durumuna ve kuramsal
cercevesine uygun olarak gerekli izinler alindiktan sonra Bayat ve Yazar (2022, ss. 1978-1988)
tarafindan gelistirilmis olan “Smif Ogretmenlerinin Degerler Egitimi Oz-Yeterlik Olcegi”
kullanilmastir. Olgege yonelik yapilmis A¢imlayict Faktor Analizi sonuglarina gore, maddelerin
faktor yiik degerleri .65 ile .87 arasinda degistigi ve Dogrulayic1 Faktor Analizi islemi sonucunda ise
x2/sd=3.55, CFI=.91, TLI=.91, IFI=.91, RMSEA=.096, SRMR=.02, RMR= 0.03, PNFI=.82 seklinde uyum
indekslerine ulasildig1 goriilmektedir (Bayat ve Yazar, 2022, s. 1975). Ayrica Olgegin i¢ tutarlik
katsayis1 .99 olarak belirlendigi goriilmektedir (Bayat ve Yazar, 2022, s. 1987).

Mevcut calismanin nitel boyutunda ogretmenlerin degerler egitimine yonelik goriislerini ve
degerler egitimi siireci hakkindaki diislincelerini ortaya koymak amaciyla arastirmaci tarafindan
ilgili alanyazin (Senay, 2011; Merter ve Bozkurt, 2014; Batmaz ve Erdogan, 2019; Yardimciel, 2022;
Hrynevych ve digerleri, 2023) taramasi yapilarak yar1 yapilandirilmis goriisme formu
hazirlanmistir. GoOrlisme formu bes adet sorudan olusmaktadir. Ancak goriisme esnasinda
gortismenin gidisatina bagh olarak, gortismeyi derinlestirmek i¢in sondalar eklenmistir. Bu sorular
nicel arastirmada elde edilen verileri destekleme ve derinlestirme amaci tasiyip, sinif 6gretmenlerin
degerler egitimine iliskin tutum ve algilarim1 ortaya ¢ikarmayr amaclamaktadir. “Yar
yapilandirilmis goriismeler hem sabit cevaplamay1 hem de konu alani ile ilgili derinlemesine bilgi
edinimini saglar” (Biiyiikoztiirk ve digerleri, 2020, s. 159). Goriisme formunda yer alan sorular
iliskin 2 6gretim {iyesi ve 2 0gretmenden uzman goriisleri almarak goriisme formuna son sekli
verilmistir.

Veri Analizi

Aragtirmanin nicel verileri SPS526 paket programu ile analiz edilmistir. Betimsel analizler icin
frekans, bagil degiskenlik katsayisi, yiizde, aritmetik ortalama istatistikleri kullanilmistir.
Aragtirmada ilk olarak verilerin dagilim normalligini test etmek icin normallik testlerinden
faydalanilmstir.

Calisma nitel veri analiz siirecinde igerik analizi yontemi kullanilmistir. Katilimcilar 6gretmen
olduklari igin “O” harfi ile sembollestirilmistir. Ayrica katilimcilarin sira numaralarini gostermek
amaciyla sayma sayilar1 kullanilarak sembollestirilmistir. Bu baglamda goriismenin yapildig: ilk
ogretmen “O1” seklinde tanimlanmistir. Goriismeler tamamlandiktan sonra ise sayma islemi
gerceklestirilmistir. Gortisme verilerinden yola ¢ikarak kodlar, daha sonra kategori ve temalar
olusturulmustur. Olusturulan kod, kategori ve temalarin giivenilirligi i¢in ise birbirinden bagimsiz
iki aragtirmacinin bunlara iligskin karsilastirmalar1 baz alinmistir. Kodlayicilar aras: giivenilirlik i¢in
ise Miles ve Huberman (1994'ten akt. Yildirim ve Simsek, 2008) kodlayicilar aras: giivenirlik hesab:
kullanilmistir. Buna gore kodlayicilar aras: giivenirlik .85 (Giivenirlik = Goriis Birligi/Gortis Birligi
+Gortis Ayriligr) x100 olarak hesaplanmistir (Miles ve Huberman, 1994'dan Akt. Yildirim ve Simsek,
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2008). Bu islemlerden sonra ise verilen cevaplar paralelinde frekanslar ¢ikarilmistir. Bu sekilde
verilen cevaplarin sikligina ulasilmistir. Frekanslarin ardindan ise 6gretmenlerin goriislerine iliskin
ornek ifadelere yer verilmistir.

Yapilan normallik testi sonuclarma gore yas, cinsiyet, mesleki kidem, meslekte uzmanhk durumu,
egitim verilen simf diizeyi, stnif mevcudu ve medeni durum degiskenlerinin normal dagilim
gosterdikleri tespit edilmistir. Carpiklik ve Basiklik degerlerinin -2 ile +2 arasinda (Berber ve Sari,
2010, s. 53’ten akt. Kanten, 2012, s. 195) degerler almas: durumunda, verilerin normal dagilim
gosterdigi kabul edilmektedir. Ancak Ogretmenlerin ebeveynlik durumlarina iliskin degiskenin
normal dagilim gostermedigi (Carpiklik: 0,073; Basiklik: -2,024 degerleri dikkate alindi) tespit
edilmistir. Normal dagilim gosteren ikili gruplara T testi; ikiden fazla gruplara Anova testi
uygulanmistir. Normal dagilim gostermeyen ikili gruplara igin Mann Whitney U testi
uygulanmistir.

Arastirmanin Etik izinleri

Bu ¢alismada arastirma etigi ilkeleri gozetilmis olup gerekli etik kurul izinleri alinmistir. Etik kurul
izni kapsaminda; Ardahan Universitesi Bilimsel Yayin ve Etik Kurulunun 24/01/2024 tarihinde
yaptig1 toplanti ile mevcut calisma igin Protokol No:2024-20NP-0002 etik onay belgesi alinmusgtir.

Bulgular

Nicel Veri Analizleri

Bu baglik altinda nicel arastirma boyutunda anlaml farklilik gosteren degiskenlere yer verilmistir.
Bu baglamda sinif 6gretmenlerin degerler egitimi 6z-yeterlik 6lgegi 6gretmenlerin yas, cinsiyet,
mesleki kidem, okutulan sinif diizeyi, ebeveynlik ve medeni durum degiskenlerine yonelik anlamh
farklilik tespit edilmedigi igin bu degiskenlere yonelik verilere yer verilmemistir. Ancak sinif
Ogretmenlerin meslekte calisma siireleri ve egitim verdikleri smiflarin mevcudu degiskenleri
baglaminda anlamh farklilik tespit edilmistir. Bu iki degiskene yonelik analizler Tablo 3 ve Tablo
4’te sunulmusgtur.

Tablo 3
Ogretmenlerin Meslekte Caligma Siiresi Degiskenine Tliskin Anova Testi Sonuclari
Meslekte Calisma Anlamli
Boyutlar Siiresi N X 58 F P Farklilik
Ogretmen 1-5 Y1l 59 4,55 0,43 4,101 ,004 5-1
Davraruslari 6-10 Yil 33 4,64 0,38 5-2
11-15 Yil 12 4,40 0,45 5-4
16-20 Y1l 15 4,74 0,35
21-Ustii 23 4,15 0,90
Planlama ve 1-5Yil 59 4,32 0,47 1,897 ,114
Uygulama 6-10 Y1l 33 4,40 0,40
11-15 Y1l 12 4,23 0,47
16-20 Y1l 15 4,36 0,53
21-Ustii 23 4,03 0,77
Is Birligi 1-5 Y1l 59 4,23 0,54 1,046 ,386
6-10 Yil 33 4,40 0,50
11-15 Y1l 12 4,15 0,62
16-20 Y1l 15 4,34 0,65
21-Ustii 23 4,08 0,87
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Degerlendirme 1-5Yil 59 424 0,66 1,823 ,128
6-10 Yil 33 4,25 0,52
11-15 Y1l 12 412 0,67
16-20 Y1l 15 4,16 0,66
21-Ustii 23 3,82 0,87

Olgek Toplam 1-5 Yil 59 4,33 0,46 2,276 ,064
Puan 6-10 Yil 33 4,41 0,37
11-15 Y1l 12 422 0,48
16-20 Y1l 15 4,38 0,52
21-Ustii 23 4,02 0,75

Analiz sonuglar1 incelendiginde smif Ogretmenlerinin degerler egitimi Oz-yeterlik Olcegi
ogretmenlerin meslekte calisma siiresi degiskeni baglaminda incelendiginde sadece &gretmen
davraniglar1 alt boyutunda anlamli farkliigin oldugu tespit edilmistir (p<,05). Hangi guruplar
arasinda anlamh farkliligin oldugunu tespit etmek i¢in Tukey HDS testi yapilmistir. Bu baglamda
21-tstii yil galisma siiresine sahip olan sif 6gretmenlerinin (X=4,15), 1-5 yil ¢alisma siiresine
(X=4,55), 6-10 (X=4,64) calisma siiresine ve 16-20 (X=4,74) calisma siiresine sahip olan siuf
ogretmenlerine gore anlamli farklilik olusturacak diizeyde 6gretmen davranislar ortalama puanlari
daha diistiktiir.

Tablo 4
Sinif Mevcudu Degiskenine Tliskin Anova Testi Sonuclart

Sinf Anlamh
Boyutlar Mevcudu N X 58 F P Farklilik
Ogretmen 10-20 Kisi 59 4,51 0,41 5,001 ,008 2-3
Davraniglart 21-30 Kisi 61 4,62 0,52
31-Ustii 22 4,20 0,79
Planlama ve 10-20 Kisi 59 4,25 0,46 1,549 216
Uygulama 21-30 Kisi 61 4,37 0,58
31-Ustii 22 4,16 0,55
is Birligi 10-20 Kisi 59 4,15 0,53 1,432 ,242
21-30 Kisi 61 4,34 0,68
31-Ustii 22 4,26 0,63
Degerlendirme 10-20 Kisi 59 4,13 0,63 0,626 ,536
21-30 Kisi 61 4,22 0,75
31-Ustii 22 4,04 0,61
Olgek Toplam 10-20 Kisi 59 4,25 0,45 1,700 ,186
Puan 21-30 Kisi 61 4,38 0,57
31-Ustii 22 4,16 0,55

Analiz sonuglar1 incelendiginde smmif Ogretmenlerinin degerler egitimi 0Oz-yeterlik oOlgegi
Ogretmenlerin smifinda bulunan 6grenci sayist degiskeni baglaminda incelendiginde sadece
ogretmen davranislar alt boyutunda anlamh farkliligin oldugu tespit edilmistir (p<,05). Anlamh
farkliigin hangi guruplar arasinda oldugunu tespit etmek icin Tukey HDS testi yapilmistir. Bu
baglamda 21-30 6grenci mevcuduna sahip smiflar1 okutan sinif 6gretmenlerin (X=4,62), 31 ve {istii
sinif mevcuduna sahip olan siniflar: okutan smif dgretmenlerin (X=4,20) 6gretmen davranislar alt
boyutuna gore anlamli farklilik olusturacak diizeyde ortalama puanlar: daha yiiksektir.

Nitel Veri Analizleri

Sunif Ogretmenlerin Degerler Egitimine Yonelik Goriis ve Diisiinceleri
Smuf 6gretmenlerine yapilan yar1 yapilandirilmig goriismede degerler egitimi hakkindaki goriis ve
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diistinceleri sorulmustur. Alinan cevaplara iliskin sonuglar su sekildedir:
Tablo 5
Ogretmenlerin Degerler Egitimine Iliskin Goriisleri ve Frekans Dagilimu

Tema Kategori Kod

Degerler ve Karakter Deger Huzur

Egitimi Ahlak
Sabir
Hosgorii
Uyum
Duyarlilik
Adalet

Sayg1

_ o e = = NN [

—_
e}

Toplam

Egitim Stireci Cocuk Yetigtirme Tlkokul Egitimi
Kazanim
Davranigsal

Etkinlik

Cocuk Yetistirme
Icsellestirme
Aktarim Siireci
Kisisel Gelisim
Kritik Dénem
Akademik Donanim

— R, R R R, NN DNDNW

—_
(o)

Toplam
Toplumsallagsma Siireci ~ Sosyal Cevre Yakin Cevre

Sistematik Bir Orgiit
Okul ve Aile Isbirligi

gL N DN

Toplam

Tablo 5e gore smif Ogretmenlerin degerler egitimine yonelik en ¢ok egitim siireci {izerinde
durduklari ve sirasiyla degerler ve karakter egitimine yonelik goriis ve diisiincelere sahip olduklar:
goriilmektedir. Ayrica sinif Ogretmenlerin degerlere sahip bir topluma ulagsmanin yolunun
egitimden gectigi, degerler egitimi siirecinde aile ve okul is birliginin énemli oldugu ve kritik
donemlerde aile ile zaman gegiren ¢ocuklarin bu siirecte sekillenmeye basladigin1 arastirmaya
iliskin acgiklamalarinda da gorebiliriz. Katihmcilarin ifadelerine ait bazi 6rnekler su sekildedir:

O1: Kiiciik yaslardan itibaren ¢ocuklara olumlu davrams ve diisiinceler kazandirabilmek,
olumlu davrarns degisikligi saglayabilme acisindan oldukca faydali sonuglar doguracagini
diistintiyorum (Kod: Davrarnigsal).”

O2: Degerler egitimi kiiciik yaglarda (cocukken) kazandirilmasi gereken bir konudur (Kod:
Kazanim). Bu konu bir¢ok faktorii kapsamaktadir. Degerler egitimi uzun bir siireg
istemektedir. Ozellikle ailede baglayan bu siireg sosyal cevrenin etkisi ile de sekillenmektedir.
Dolayisiyla degerler egitimi siirecinde yakin ¢evreden uzak c¢evreye kadar biitiin faktorler
etkilidir (Kod: Yakin Cevre).

O4: Degerler egitimi sadece bir okul hareketi degil, ayn1 zamanda degerler egitimine yonelik
toplumsal bir yapilanmanin olmas: gerektigini diisiiniiyorum. Miifredatta ya da planlara
bagh kalmaksizin okul, aile, sosyal cevre, devlet kurumlar1 ve derneklerden olusan
paydaslarin bir araya gelmesi gerekiyor. Ayrica degerler egitiminin sosyal yasantiya entegre
edilmesi gerektigini diisiiniiyorum (Kod: Sistematik Bir Orgiit).

0O6: Degerler egitimi bireysel ve toplumsal ahlak siirecini olumlu yonde etkilemektedir.

725



Sinuf Ogretmenlerinin Degerler Egitimine Yonelik Tutum ve Algilart

Kisiligin temeli ilkokul c¢aglarinda atilmaktadir. Bu hususta ¢ocuklarin, bu siirecgte
olabildigince ¢ok fazla ulusal ve evrensel degerle bulusturulmasi gerekiyor (Kod: Ahlak).

Sunif Ogretmenlerine Gore Degerler Egitimi Siivecini Olumlu ve Olumsuz Etkileyen Faktérler

Smif 6gretmenlerine yapilan yar1 yapilandirilmis goriismede degerler egitimi siirecini olumlu ve
olumsuz etkileyen faktorlere yonelik goriis ve diisiinceleri sorulmustu. Alinan cevaplara iliskin
sonuglar su sekildedir:

Tablo 6
Ogretmenlerin Degerler Egitimi Siirecini Olumlu ve Olumsuz Etkileyen Faktorlere Iliskin Goriigleri ve
Frekans Dagilimi

Tema Kategori Kod

Degerler Egitimini Yakin Cevre Aile
Olumlu Etkileyen Okul
Faktorler Ogretmen
Icsellestirme
Uygulanabilirlik
Motivasyon
Uzak Cevre Miifredat

1yi Insan Yetistirme

_oR = NN WUl o[

Stireklilik
Isbirligi

N = =
[68)

Toplam
Degerler Egitimini Sosyo-Duyussal ﬂgisizlik
Olumsuz Etkileyen Faktorler Yanls Alg:
Faktorler Teoride Kalma
Sosyo-Kiiltiirel Farklilik
Fiziksel-Maddi Teknoloji
Faktorler Sinif Ortamu
Maddi Yetersizlik
Isbirligi Eksikligi
Akran
Evrak Trafigi

== = NN RRRE =N

—_
(o)}

Toplam

Tablo 6'ya gore smif 6gretmenlerine gore degerler egitimini olumlu etkileyen faktorlerin basinda
yakin ¢evrede bulunan aile, 6gretmen, okul faktorleri gelmektedir. Ayrica sinif 6gretmenlerine gore
degerler egitimi siirecini olumsuz etkileyen faktorlerin basinda ise teknoloji, maddi yetersizlikler ve
akranlarin (zorbaliklar, olumsuz davranislar) geldigi goriilmektedir. Katilimcilarin ifadelerine ait
baz1 6rnekler su sekildedir:

O2: Degerler egitimi 6gretmenlerin uygulamaya déniistiirme diizeylerine bagl olarak olumlu
ve olumsuz sonuglar dogurmaktadir. Eger 6gretmen degerler egitiminde teoride kaliyorsa,
davraniglarina yansimiyorsa ve ¢ocuk igin rol model olamiyorsa degerler egitimi olumsuz
etkilenmektedir. Dolayisiyla degerler egitimi siirecinde degerlerin uygulanabilirligi 6nem arz
etmektedir. Aile ile isbirligi yapilarak cocugun motivasyon diizeyi yiiksek tutulmalidir (Kod:
Isbirligi).

O7: Okullardaki miifredat yogunlugu, teknolojideki olumsuzluklar, evrak trafigi gibi
durumlardan 6tiirii degerler egitimine verilmesi gereken Onemin verilmemesi degerler
egitimini olumsuz etkilemektedir (Kod: Evrak Trafigi). Keza veli 0gretmen is birliginin
yetersiz kalmasi bu durumu olumsuz etkilemektedir. Ayrica yaparak yasayarak 6grenme igin
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maddi imkanlarin kisitli olmasi degerler egitimi siirecini olumsuz etkileyen faktorlerdendir
(Kod1: 1§birligi Eksikligi- Kod2: Maddi Yetersizlikler).

09: Degerler egitimi siireci ailede baslar. Ailenin degerler egitimine yonelik tutumlar1 bu
siireci olumlu veya olumsuz etkileyebiliyor. Bu baglamda aile bu siire¢te dnemli bir faktordiir
(Kod: Aile).

O11: Ogretmen-veli is birligi degerler egitimi siirecini olumlu etkilemektedir. Eger dgrenci
problemli (degerlere aykir1) davraniglar sergilerse 6gretmenin bu siirecte veli ile ortaklasa
¢oziim liretmesi gerekmektedir (Kod: Aile). Zira velinin verecegi destek ve evde sergileyecegi
tutum ¢ocugun davranislarinda olumlu (pozitif) bir sekilde degisim ve doniisiimler meydana
getirecektir (Kod: Motivasyon). Ayrica degerler egitimi siirecini olumsuz etkileyen bircok
faktor bulunmaktadir. Bunlarin basinda kontrolsiiz internet ve teknoloji kullanimi
gelmektedir (Kod: Teknoloji). Ayrica ¢ocugun akran grubu, olumsuz gevre (kétii gruplar) ve
ilgisiz ebeveyn tutumlar1 degerler egitimine zarar vermektedir (Kod: Akran).

O14: Degerler egitimi siirecinde simf ortamu kilit bir rol oynamaktadir. Sinif ortami ve sosyal
cevre degerlere ne kadar hakimse ¢ocukta degerlere o diizeyde hakim olur. Cocuk sinif ortami
degiskeninden dogrudan etkilenir (Kod: Smif Ortamu).

Sunif Ogretmenlerine Gore Ogrencilere Aktarilmast Gereken Degerler

Simif 6gretmenleri ile yapilan yari yapilandirilmis goriismede sinif dgretmenlerin 6grencilerine
hangi degerleri aktarmasi gerektigine yonelik goriis ve diigtinceleri sorulmustur. Alman cevaplara
iligskin sonuglar su sekildedir:

Tablo 7
Ogretmenlerin Aktarmas: Gereken Degerlere Iliskin Goriisleri ve Frekans Dagilim

Tema Kategori Kod f

Kok Degerler Kok Degerler Sevgi 13
Sayg1 12
Sorumluluk 9
Diiriistliik 8
Sabir 2
Adalet 2

Toplam 46

Yardimc Degerler Yardimcr Degerler Hosgorii 7
Duyarlilik 4
Ozgiiven 4
Merhamet 3
Caliskanlik 3
Empati 3
Ahlak 3
Dayanigsma 2
Vefa 1

Toplam 30

Simif Ogretmenlerine gore Ogrencilere en ¢ok kok degerler aktarimalidir. Ayrica smif
ogretmenlerinin yaptig1 agiklamalar baglaminda, bireyin yasaminda en ¢ok yer edinen degerlerin
basinda sevgi/sayg: degerleri gelmektedir. Arastirmada alinan cevaplara iliskin sonuglar su
sekildedir:

08: Smif dgretmeni dgrencilerine sevgi, saygi, sorumluluk, sabir degerlerini aktarmalidir
(Kod1: Sevgi- Kod2: Saygi- Kod3: Sorumluluk- Kod4: Sabr).

O15: Sinuf 6gretmenleri dgrencilerine; dogruluk, paylasma, yardimseverlik, sevgi, hosgorii,
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saygl, empati, sorumluluk ve ¢aliskanlik degerlerini aktarmalidir (Kod1: Sevgi- Kod2: Saygi-
Kod3: Sorumluluk- Kod4: Empati- Kod5: Dogruluk- Kodé6: Paylasma- Kod7: Yardimseverlik-
Kod8: Hosgortii- Kod9: Caliskanlik).

O11: Ogretmenler ogrencilerine; duyarlilik, sevgi, saygi, sorumluluk, ahlak, diiriistliik,
yardimseverlik, merhamet gibi degerleri aktarmalidir (Kod1: Duyarlilik- Kod2: Sevgi- Kod3:
Saygi- Kod4: Sorumluluk- Kod5: Ahlak- Kodé: Diiriistlitk- Kod7: Yardimseverlik- Kod8:
Merhamet).

Sinif Ogretmenlerin Deger Aktariminda Kullandiklar: Yontem ve Teknikler

Smif 6gretmenlerin degerler egitimi siirecinde kullandiklar1 yontem tekniklere iligkin goriis ve
diistinceleri sorulmustu. Alinan cevaplara iliskin sonuglar su sekildedir:

Tablo 8

Ogretmenlerin Kullandiklar: Yontem-Tekniklere Iliskin Goriisleri ve Frekans Dagilimi

Tema Kategori Kod f
Ogrenci Merkezli Somut Yasanti Yaparak Yasayarak 5
Yontem-Teknikler Isbirlikli Ogrenme 3
Oykii Tamamlama 1
Toplam 9
Ogretmen Merkezli Dinleme Merkezli Anlatim 2
Yontem-Teknikler Video Destekli Ogretim 2
Toplam 4
Ogretmen-Ogrenci Aktif Katilim Drama ve Rol Oynama 10
Merkezli Yontem ve Grupla Tartisma 10
Teknikler Teknikleri
Ornek Olay 6
Oyunla Ogretim 3
Gosterip Yaptirma 1
Toplam 30

Simif 6gretmenleri degerler egitimi ve degerler aktarimi siirecinde en ¢ok “Drama-Rol Oynama,
Grupla Tartisma Teknikleri ve Ornek Olay” yontem ve teknikleri kullandiklari tespit edilmistir. Sinif
ogretmenlerin deger aktariminda etkinliklerle ise kosulmanin daha ¢ok fayda saglayacag:
distindiikleri ve 6grenci merkezli yontem tekniklerin daha faydali oldugunu diistindiiklerini ifade
etmislerdir. Alinan cevaplara iligskin sonuglar su sekildedir:

O11: Sinuf ortaminda degerleri 6grencilere aktarirken drama, resim ve video destekli yontem
tekniklerden faydalanirim. Ayrica somut materyallere de basvurmaktayim. Benim rol model
olma durumum daha ¢ok 6nem arz etmektedir. Ayrica degerler egitimi siirecinde ailenin de
rol model olmasi gerektigini vurgulamak isterim (Kodl: Drama ve Rol Oynama- Kod2:
Yaparak Yasayarak Ogrenme).

O14: Drama yontemiyle gocuklarin empati duygularin gelistirip hayata tek pencereden degil
de daha kapsaml bir bakis agis1 kazandirarak onlarinda duygularinin gelismesini saglarim.
Tabiki degerler aktarilirken oyunlastirilmis etkinliklerin kullanimi da ¢ok 6nemlidir. Ornek
olaylardan istenilen mesajlar1 aktarabiliyorum (Kod1: Drama ve Rol Oynama- Kod2: Yaparak
Yasayarak Ogrenme- Kod3: Ornek Olay).

0O6: Degerler egitimi siirecini cesitli etkinliklerle desteklerim. Ornegin sabir ve sorumluluk
degerlerin gelismesi icin ¢icek yetistirme yontemine bas vuruyorum. Empati becerilerinin
gelismesi icin 6grencilerimin yaptiklar1 resimleri veya hikayeleri birbirlerine tamamlatirim.
Ayrica grup calismalarini da kullanirim (Kod: Yaparak Yasayarak Ogrenme).
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Sunif Ogretmenlerin Deger Egitimi Siirecine ve Gelisimine Iliskin Onerileri

Smif 6gretmenlerin degerler egitimi siirecine ve gelisimine iliskin goriis ve diisiinceleri sorulmustu.

Alman cevaplara iliskin sonuglar su sekildedir:

Tablo 9
Ogretmenlerin Degerler Egitimi Siirecine Iliskin Onerileri ve Frekans Dagilim
Tema Kategori Kod f
Sosyal Sorumluluklar Toplumsal Faaliyetler Isbirligi 3
Sportif F. 2
Sosyal F. 2
Somutlastirma 2
Farkindalik 1
Toplam 10
Egitsel Sorumluluklar Egitsel Faaliyetler Egitici F. 5
Miifredat 5
Aile Egitimi 2
Hizmet I¢i Egitim 1
Ogretmen Aidiyeti 1
Akademik 1
Toplam 15
Etik Sorumluluklar Ahlaki Faaliyetler Ahlaki Onem 2
Empati 2
Sorumluluk 1
Firsat Esitligi 1
Toplam 6

Smif 6gretmenlerin degerler egitimi stireci ve gelisimine yonelik nerilerinin basinda egitsel ve

toplumsal sorumluluklar gelmektedir. Ayrica smif 6gretmenleri toplum iginde olusturulacak

sportif, sosyal ve kiiltiirel faaliyetlerin deger aktarimi ve gelisimine katkida bulunacagini da ifade

etmislerdir. Alinan cevaplara iligskin gortisler su sekildedir:

O1: Degerler egitimi icin okul temelli calismalarin yiiriitiilmesi gerektigini diisiiniiyorum.
Ogrencilerin ihtiyaglar1 dogrultusunda program olusturulmalidir. Keza yonetici ve
Ogretmenlerin katkilariyla degerler egitimine yonelik faaliyetler diizenlenmelidir. Degerler
egitimi siireci sdylemden ¢ok eyleme doniistiiriilmelidir (Kod1: Somutlastirma- Kod2: Egitici
Faaliyetler).

02: Ozellikle anaokulu ve ilkokullarda (Temel Egitimde) degerler egitimine iliskin calisma
sayist artirllmalidir. Degerler egitimine yonelik hizmetici egitimler artirilmalidir. Velilere
degerler egitimine iliskin siirekli seminerler ve egitici faaliyetler verilmelidir (Kod1: Aile
Egitimi- Kod2: Egitici Faaliyetler).

03: Kazandirilmak istenen deger ilk olarak dgretmen tarafindan verilmelidir. Degerler
ogrencilere somutlastirilarak verilmelidir. Degerler egitimine yo6nelik hizmet ici egitimler
verilmelidir. Ailelerde degerler egitimine yonelik egitimlere tabi tutulmalidir (Kodl: Aile
Egitimi- Kod2: Hizmet I¢i Egitim).

O4: Degerler egitimi toplumsal bir harekete doniistiiriilmelidir. Tiim paydaslar bir araya
gelerek ortak sorumluluklar alinmalidir. Cocuklar okul disinda da temel ahlaki degerleri
igsellestirmek igin oyun, spor, gezi, kamp gibi faaliyetlerin yam sira derneklerde goniillii
calisan olma gibi etkinliklere yonlendirilmelidir (Kod1: Isbirligi- Kod2: Sosyal Faaliyetler-
Kod3: Sportif Faaliyetler).

05: Degerle Egitimine katkida bulunmak igin egitsel faaliyet sayisi artirilmalidir.
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Ogretmenler, ogrencilerinde empati becerisini gelistirmelidirler. Bu duruma iliskin
uygulamali ¢calismalar yapabilir. Degerler egitiminde egitici faaliyetlerden drama yontemine
siklikla yer verilebilir (Kod1: Egitici Faaliyetler- Kod2: Empati).

09: Degerler egitimi siirecine iliskin sportif ve sosyal faaliyet sayisi artirilmalidir.
Ogretmenler ve degerler egitimine inanlarin ahlaki/degerlerin Snemini her yerde her zaman
anlatmalidir (Kod1: Ahlaki Onem- Kod2: Sosyal Faaliyetler- Kod3: Sportif Faaliyetler).

O11: Ulkemizde sinavlarin bu kadar énemli oldugu ortamda g¢ocuga insani degerleri vermek
ve anlatmak bana anlamsiz gelmektedir. Ciinkii stnav merkezli bir egitim sisteminde degerler
egitimi ikinci planda (golgede) kalmaktadir. Bunun i¢in 6nceligimiz sinavlardan (testlerden)
once ¢ocuklara insan olabilmeyi 6gretmek olmalidir. Ayrica ¢ocuklara her anlamda ve esit
oranda firsat ve imkadn yaratmaliyiz (Kodl: Miifredat- Kod2: Firsat Esitligi- Kod3-
Farkindalik).

O12: Tlkokul o6gretmeni birinci smuftan itibaren degerleri benimseyip oOgrencilerine
aktarmalidir. Gerek hikdye setlerinde gerek Tiirkge ders kitaplarinda metinler yolu ile
ogrencilere degerleri aktarmalidir. Bu yiizden Tiirkce ders kitaplar1 6nem arz etmektedir.
Degerler Egitimi miifredatta ayr1 bir ders olarak verilebilir (Kodl: Miifredat- Kod2:
Sorumluluk).

Tartisma ve Sonug

Simif Ogretmenlerinin degerler egitimine yonelik uygulanan 0Oz-yeterlik Olgegi Ogretmenlerin
meslekte calisma siiresi degiskeni baglaminda incelendiginde sadece Ogretmen davranislari alt
boyutunda anlamh farkliligin oldugu tespit edilmistir. 20 yil ve {istii ¢alisma siiresine sahip olan
siif 6gretmenlerinin, 1-5 y1l ¢calisma siiresine, 6-10 y1l ¢alisma stiresine ve 16-20 yil ¢alisma siiresine
sahip olan smuf 6gretmenlerine gore anlamli farklilik olusturacak diizeyde 6gretmen davranislar
ortalama puanlariin daha diisiik oldugu tespit edilmistir. Bu durumun 6gretmenlerin ¢alisma
stireleri ve yasglariyla iligkili oldugunu diistindiirmektedir.

Smif ogretmenlerin degerler egitimi Oz-yeterlik Olcegi Ogretmenlerin meslekte ¢alisma siiresi
degiskeni baglaminda incelendiginde sadece 6gretmen davranislar: alt boyutunda anlamli farklilik
tespit edilmistir. Bu farklilik meslekte galisma siiresi en yiiksek diizeyde olan 6gretmen grubunun
alehine oldugu goriilmiigtiir. Buna gore meslekte calisma siiresi en yiiksek olan 6gretmen
gurubunun diger calisma siiresine sahip olan Ogretmen gruplarma gore degerler egitimini
davranigsal boyutta kazandirmada daha az yeterli olduklar1 sonucuna ulasilmaktadir. Nicel
arastirma siirecinde elde edilen bu tespiti ¢alismanin nitel arastirma verileride desteklemektedir.
Goriisme yapilan meslekte ¢alisma siiresi 21 ve iizeri olan simf ogretmenleri degerler egitimine
iliskin goriis ve diistinceleri davranislara yonelik olmaktan ziyade akademik ve i¢sel bir siire¢ olarak
gordiiklerini ifade etmislerdir. Ancak ¢alismanin nicel veri toplama aracinda degerler egitiminin
davranigsal boyutu, aktarimdan ziyade “rol model olma, rehberlik yapmak ve ortiik olarak degil
0zel olarak g¢aba harcanmasindan” olusmaktadir. Zira smmf Ogretmenleri, aile/cocuk/cevre is
birliginin degerler egitimi siirecine fayda saglayacag: seklindeki oOnerilerilerden bu durumlar
gortilmektedir.

Smif Ogretmenlerinin degerler egitimi Oz-yeterlik Olceginde Ogretmenlerin okuttuklari smuf
mevcudu baglaminda sadece 6gretmen davranislar: alt boyutunda anlaml farkliligin oldugu tespit
edilmigtir. 21-30 6grenci mevcuduna sahip smiflar1 okutan smif 6gretmenlerin 31 ve {stii smif
mevcuduna sahip olan smiflar1 okutan smif 6gretmenlerinin 6gretmen davranislar alt boyutuna
gore anlamli farklilik olusturacak diizeyde ortalama puanlar1 daha yiiksek oldugu tespit edilmistir.
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Sinif mevcudunun degerler egitimi aktariminda Onemli bir etken oldugu arastirmanin nitel
boyutunda 6gretmenler tarafindan ifade edilmistir. Nitekim 6gretmenlere degerler egitimi siirecini
olumlu ve olumsuz etkileyen faktorlere iliskin goriisleri soruldugunda ¢ogunlukla sinif ortamimin
ve sinif mevcudunun uygunlugu etken olarak ifade edilmistir. Ekici'nin (2023) yaptig1 ¢alismada
elde edilen bulgular mevcut verileri destekler niteliktedir. Zira deger aktarimmin gerceklesme
durumuna iligkin 6gretmenlerin bir kisminin deger aktariminin gergeklesmesine olumlu baktig: ve
bunu rol model olma durumu ile iliskilendirdigi; ancak Ogretmenlerin bir kismi ise siddet,
giivensizlik, yoksulluk, su¢ oranlarindaki artis, benmerkezcilik, hos gorii yetersizligi ve
duyarsizlagsma gibi faktorlerden kaynakli olarak ‘hayir” gerceklesmedigini ifade etmislerdir (Ekici,
2023).

Aragtirma siirecine dahil olan siuf 6gretmenlerin degerler egitimine iliskin goriislerinde ilkokul
egitiminin kritik bir dénem oldugu, degerler egitiminin davramssal bir siire¢ oldugu, degerlere
iliskin inang, tutum, etkinlik ve kazanimlarin i¢sellestirilmesi gerektigi, degerlerin aktarim stireci ile
ogrencilerin karakter ve kisisel gelisimine fayda sagladig: (Giir ve digerleri, 2015), degerler egitimi
stirecinin bireyin akademik donanimindan etkilendigi, sosyal g¢evrenin deger aktariminda onemli
bir rol oynadigmi belirtmiglerdir. Ayrica Ogretmenlerin goriigleri, toplumsal yapilanmanin
sistematik bir dokuya doniismesi ve toplumda is birliginin artmasmin degerler egitimine katkida
bulunabilecegi yoniindedir. Bu durumu destekleyen calismalar mevcuttur. Yildirim (2009) yaptig:
calismasinda ogretmenlerin degerleri inang, tutum, erdem, etik, karakterli olma, estetik ve ahlak
kavramlariyla agiklamaya ¢alistiklarini tespit etmistir. Degerler hosgorii ve ahlaki Olgiitler kazanma
stirecine de (Berkant ve digerleri, 2014) fayda saglamaktadir. Deger aktariminin gergeklesmesi
durumunda bireyler arasinda esitlik, kisilerarasi is birligi, su¢ oraninin azalmasi, farkhiliklara
hosgorii, sorumluluk duygusunda artma, toplumsal sorunlarda azalma ve toplumsal huzur
meydana gelecektir (Ekici, 2023). Marusi¢-Jablanovic¢ (2018, 5.157-158) 6gretmen adaylariyla yaptig:
calismada benimsenen degerler arasinda “Kisisel-Giivenlik, Evrenselcilik-Ilgi, Basar1 ve
Evrenselcilik-Hosgorii” bulundugunu ve 6gretmen adaylarinin degerler baglaminda kendilerini
dikkatli, adaletli, esitlik ve hosgoriiye ¢ok onem veren bireyler olarak tanimladiklarini tespit
etmistir. Bu baglamda Marusic¢-Jablanovi¢ (2018) calismasindan elde edilen veriler ile mevcut
calismanin Ortiistiigii goriilmektedir. Batmaz ve Erdogan (2019) siif 6gretmenleri ile yaptig:
calismada degerlerin davranisa doniismesinde toplumdaki degerlerde yasanan sikintilarin
giderilmesinde 6nem arz ettigini ifade etmislerdir. Bu durum mevcut ¢alismada elde edilen verileri
destekler niteliktedir. Ayrica Akpmar ve Ozdas (2013) ilkokul &gretmenleri ile yaptiklar1 calismada
ogretmenlerin degerleri toplum ve birey i¢in 6nemli olduguna inandiklarini belirtmiglerdir. Bu
duruma neden olarak ise sif Ogretmenleri degerler egitimini olumlu ve olumsuz etkileyen
faktorlerin 6grencinin iginde oldugu gevre ile ilgili girdikleri etkilesim diizeyi ve dgretmenlerin
degerleri i¢sellestirme stirecleri ile iligskilendirdikleri goriilmektedir.

Arastirmada cinsiyet farkliliklar1 s6z konusu oldugunda, erkek ve kadin 6gretmenlerin deger ve
degerler egitimi siirecine iliskin tutum ve diisiinceleri arasinda anlaml bir farkliligin goriilmedigi
tespit edilmistir. Cinsiyet baglaminda bu durumu destekleyen arastirmalar da mevcuttur (Marusic-
Jablanovi¢, 2018). Sinif 6gretmenlerine gore degerler egitimini olumlu etkileyen faktorlerin basinda
aile, okul, 6gretmen, degerleri i¢sellestirme ve uygulayabilme, degerlere yonelik motivasyon, egitim
miifredatinda degerlere yer verme, iyi insan yetistirme, degerlerin siirekli aktarilmasi ve egitim
siirecinde bulunan paydaslarmn is birligi gelmektedir. Ogretmenlerin rol model durumlarinin
degerler egitimini olumlu yonde etkiledigini vurgulayan aragtirmalar da mevcuttur (Berkant ve
digerleri, 2014; Ekici, 2023). Cengelci, Hanc1 ve Karaduman (2013) yaptiklar1 ¢alismada degerler
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egitimi siirecinde okul ve ailenin is birliginin 6nemli oldugunu, deger aktarimi siirecinde bu
faktorlerin 6nemli oldugunu belirtmektedirler. Bu durumu destekleyen mevcut calismalar da
bulunmaktadir (Acar ve digerleri, 2017; Batmaz ve Erdogan, 2019).

Sinif 6gretmenlerine gore degerler egitimini olumsuz etkileyen faktorlerin basinda ilgisizlik, yanlis
algy, teoride kalma, sosyo-kiiltiirel farklilik, akran, evrak trafigi, maddi yetersizlik, is birligi eksikligi,
teknolojinin yanlis kullanimi ve sinif ortaminin geldigi gortilmektedir. Alanyazina bakildiginda bu
durumu destekler nitelikte arastirmalar mevcuttur (Berkant ve digerleri, 2014; Acar Basegmez ve
Er, 2017; Batmaz ve Erdogan, 2019; Aktepe ve digerleri, 2020; Giir ve digerleri, 2015).

Smif 6gretmenlerinin 6grencilerine aktarmalar1 gereken degerlere bakildiginda ise sevgi, saygi,
sorumluluk, diiriistliik, sabir ve adalet gibi kok degerlerin ilk siralarda yer aldig: goriilmektedir. Bu
durumun sebebi ise degerler egitimin agirlikli olarak kok degerlerle iliskilendirilip, degerler egitimi
derslerinin bu ¢ercevede yiriitiilmesinden kaynaklandigr distintilmektedir. Ayrica siuf
ogretmenlerinin hosgorii, duyarlilik, vefa ve dayanisma gibi insani degerlerin aktarimmin da
onemli oldugunu belirtmiglerdir. Aktepe, Keser ve Seref (2020) yaptiklar1 c¢alismada da
O0gretmenlerin amaglarmin insani degerleri dgrencilere aktarmak oldugunu belirtmiglerdir. Bu
durum mevcut arastirmada elde edilen bulguyu destekler niteliktedir. Ancak Berkant, Efendioglu
ve Stirmeli (2014) yaptig1 calismada ise Ogretmenlerin 6grencilere hangi degeri kazandirmay:
oncelikli tutmay gerektigi soruldugunda, ahlaki degerlerin 6n plana giktigini goriilmektedir.

Smif 6gretmenlerinin degerleri aktarma ve degerler egitimi siirecinde en ¢ok uyguladiklar1 yontem
ve tekniklerin bagsinda drama, rol oynama, grupla tartisma teknikleri, 6rnek olay, yaparak yasayarak
ogrenme ve isbirlikli 6grenmenin geldigi goriilmektedir. Alanyazinda mevcut bulguyu destekleyen
arastirmalar da bulunmaktadir (Giir ve digerleri, 2015; Akpinar ve Ozdas, 2013; Aktepe ve digerleri,
2020). Batmaz ve Erdogan (2019, s. 2690) yaptiklar1 ¢alismada Ogretmenlerin degerler egitimi
siirecinde en ¢ok “afis, resim, video, drama yontemine basvurduklarini ve agirlikli olarak somut
materyaller kullandiklarimi” tespit etmislerdir. Batmaz ve Erdogan’in (2019) yaptiklar1 ¢alismada
elde ettikleri sonuglarin mevcut bulguyu desteklemektedir. Ancak Yazar ve Yanpar Yelken (2013)
yaptiklar1 ¢alismada drama tekniginin Ogretmenler tarafindan sik kullanilmadigmi ayrica
ogretmenlerin degerler egitimi kazandirma siirecinde gorsel ve isitsel araglardan sikca
yararlanmadiklarini tespit etmislerdir. Ayrica Aktepe, Keser ve Seref (2020, s. 913-914) yaptiklar
calismada “smif 6gretmenlerinin en ¢ok kullandiklar: stratejinin bulus yoluyla 6gretim stratejisi en
cok kullandiklar1 yontemin ornek olay, anlatim ve tartisma yontemi oldugunu ve teknik olarak ise
drama ve soru-cevap kullandiklarin1” tespit etmislerdir. Bu verilerin mevcut ¢alismada elde edilen
bulgular: destekler nitelikte oldugu goriilmektedir.

Smif 6gretmenlerinin degerler egitimi siirecine ve gelisimine yonelik Onerileri incelendiginde;
Onerilerin toplumsal, egitsel ve etik sorumluluk olmak {izere ii¢ temada toplandig tespit edilmistir.
Ogretmenlerin belirttikleri goriis ve tutumlarinin Snem sirasina bakildiginda ise egitsel
faaliyetlerden miifredat ve egitim programlarma yonelik yapilandirmalara iliskin cevaplarin
oncelikli olarak verildigi; akabinde toplumsal faaliyetler baglaminda is birligi, sportif ve sosyal
faaliyetlerin artirilmasina yonelik goriislerin belirtildigi, toplumsal diizeyde farkindalik ve sosyal
sorumluluklara yonelik projelerin artirilmasi gerekliligi belirtilmistir. Ayrica 6gretmenler toplumsal
anlamda ahlaki ve etik faaliyetlerin de artirilmasi gerektigini belirtmiglerdir.

Sonug olarak smif 6gretmenleri degerler egitimine iligkin olarak okul ici ve okul dis1 etkinliklerin
artirilmasinin  gerekliligine yonelik goriisleri dile getirmistir. Alanyazinda mevcut bulguyu
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destekleyen arastirmalar mevcuttur (Akpinar ve Ozdag, 2013; Giir ve digerleri, 2015; Batmaz ve
Erdogan, 2019; Acar Basegmez ve Er, 2017; Aktepe, Keser ve Seref, 2020). Ayrica Aktepe, Keser ve
Seref (2020, s. 915) yaptiklar1 calismada, “okullardaki degerler egitimine iliskin etkinliklerin, insani
degerler (anlayis, hosgorii, yardimlasma, paylasma, empati, merhamet, vefali olma); evrensel
degerler (baris, diiriistliik, ozgiirliik, saygi, sevgi, sorumluluk, adalet) ve dini degerler (aileye
baghlik, Allah’a inanma, iffetli olma, sabir, sadelik, tutumlu olma, comertlik, al¢akgoniillii olma,
glvenilir olma) yoniiyle” arttirilmasi gerektigini belirtmislerdir. Batmaz ve Erdogan’a (2019) gore
ise, degerler egitimi siirecinde sinif icinde ve sinif disinda degerlere iliskin etkinliklere yer verilerek,
degerlerin davranisa doniistiiriilmesi gerektigini vurgulamiglardir.

Oneriler
Verilen bilgiler 1511mmda degerler egitimine iliskin onerileri su sekilde siralayabiliriz;

Ogretmenlere degerler egitimine iliskin seminerler ve hizmet ici egitimler verilebilir. Smmf
ogretmenleri miifredat ve akademi siireglerinde degerlerle donatilmalidir. Bu baglamda degerler
sosyal yasama aktarilmali ve bu aktarimlar tesvik edilmeli/6diillendirilmelidir. Ayrica smif
ogretmenlerinin kendi 6grencilerine yonelik (yas ve sinif diizeyine) uygun degerler belirlenerek, bu
degerlerin uygulama boyutuna iliskin adimlar atilabilir. Saygi ve hosgorii degerleri icin huzurevleri
ziyaret edilebilir. Sabir ve sorumluluk degeri icin ¢icek veya diger bitkileri yetistirilebilir.
Yardimseverlik degeri igin ihtiyag sahipleri belirlenerek ihtiya¢ kutular1 hazirlama, sokak
hayvanlarima ¢oziim iiretme gibi Ornekler artirilabilir. Ayrica degerler egitimi her kademede
bagimsiz bir ders olarak miifredata kazandirilabilir. Insanlarm robotlastig1 ve robotlarin insan
niteliklerini kazandig1 bu siiregte degerlerin ne kadar 6nemli oldugu her gegen giin daha ¢ok
anlasilmaktadir.

Etik Kurul Onay1: Bu calismada aragtirma etigi ilkeleri gozetilmis olup gerekli etik kurul izinleri alinmigtir.
Etik kurul izni kapsaminda; Ardahan Universitesi Bilimsel Yayin ve Etik Kurulunun 24/01/2024 tarihinde
yaptig1 toplant: ile mevcut calisma igin Protokol No0:2024-20NP-0002 etik onay belgesi alinmistir.

Arastirmacilarin Katki Orani: Bu aragtirmanin tiim agsamalari tek yazar tarafindan gergeklestirilmistir.

Catisma Beyani: Bu ¢alismada bildirilecek herhangi bir ¢ikar catigmas: bulunmamaktadir.
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