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This study aimed to examine gifted students’ views on differentiated
instruction activities in social studies courses. It used a qualitative study design.
The sample consisted of 12 gifted 5th-grade students (6 boys and 6 girls)
enrolled in the individual talent recognition program at a science and art center
in the Central Anatolia Region during the 2020-2021 academic year. The data
were collected using a semi-structured interview form. The interview data were
analyzed using descriptive analysis, which is a qualitative data analysis
approach. Overall, the findings of the study showed that the gifted students in
the sample expressed positive views about the social studies course. However,
the findings also indicated that the course is taught using traditional teaching
methods, with no student-centered activities or no activities designed according
to differentiated instruction. It was found that students enjoy and would like to
do out-of-class activities that are not focused on memorization and allow them
to express their thoughts, as well as activities such as drama/theater, group
work, model building, clay tablet making, conferences, project design, and
presentation. Additionally, it can be said that the gifted students were aware of
the benefits of the social studies course in social life, were knowledgeable about
the content and objectives of the course and perceived it as a course that imparts
various skills useful for social life.
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Introduction

Social studies is a course taught at the middle school level and holds a significant place in the
education of gifted students due to its interdisciplinary structure and incorporation of social sciences.
The social studies course is designed to contribute to the development of gifted students by fostering
effective citizenship, teaching universal themes, sparking interest in social and natural events, building
the ability to solve real-life problems, and enhancing advanced thinking, research, and observation skills
(Powers, 2008). Therefore, social studies is highly suited for differentiated instruction that will be
tailored to the unique characteristics of gifted students and significantly contribute to the development
of their skills by going beyond regular school curricula. The differentiated instruction approach is an
educational philosophy asserting that students learn most effectively when teachers consider differences
in their readiness levels, areas of interest, and learning profile preferences since it aims to maximize the
learning potential of every student (Tomlinson, 2005). The social studies course provides opportunities
for students to demonstrate their reading and writing abilities, develop discussion skills, and engage in
inquiry-based, collaborative projects that enhance their critical and creative thinking abilities. It thereby
helps them manage their metacognitive functions. The potential of gifted children, with their diverse
perspectives and advanced reasoning skills, to become future leaders further underscores the importance
of social studies education in the education of gifted students (Atalay, 2014a).

Many individuals who have worked with gifted students are aware that they learn in different
ways. This difference in learning is often where challenges arise for many teachers. The goal of every
good teacher is to teach students the intended material effectively. This statement implies that students
will learn what is taught. However, a critical point that teachers should consider is how to design
challenging tasks for gifted students and how to engage them with these tasks in the classroom using
differentiated learning strategies, open-ended activities, independent learning opportunities, and
creativity (Conklin and Frei, 2016, pp. 50-51). According to Heacox (2002), differentiating instruction
involves modifying the pace, level, or type of instruction to address students' needs, learning styles, or
interests. Differentiated instruction enables students to demonstrate their learning by responding to their
progress in the learning process, what they already know, and what they need to learn. It is of paramount
importance in gifted education that gifted students, who have higher potential than their peers, have
access to educational programs and environments that help them acquire a variety of values and skills
and demonstrate their potential (Moon, 2009; Karaduman, 2010).

In recent years, there has been a noticeable increase in efforts by the Turkish Ministry of
National Education (MEB in Turkish acronym) to expand identification processes for gifted students,
improve educational environments, develop framework curricula, and provide training for families and
teachers. A considerable volume of studies on this topic has also been produced. One of the leading
topics in these studies is the adaptation of general curricula designed for regular students, based on the
differentiated instruction approach. This involves revising one or more aspects of content, process,
output, or environment to suit the characteristics of gifted students better. The widely accepted approach
in the education of gifted students emphasizes that curricula designed for these students should not be
disconnected from regular curricula but rather be built upon them (MEB, 2019a, p.18).

The Ministry of National Education Science and Art Centers (BILSEM in Turkish acronym)
Directive states that activities should be designed as project-based, interdisciplinary, enriched, and
differentiated educational activities that support students in acquiring higher-order cognitive, social,
personal, and academic skills (MEB, 2019b, p. 399). The Gifted Education Workshop Report
emphasizes that the approach proposed for gifted students in Tiirkiye should be flexible, considerate of
differences, and aim to plan, implement, and evaluate activities that organize existing resources (people,
materials, space, financial support, etc.) in a way that fosters creativity and product development.
Furthermore, the key principle highlighted in the report is that various and diverse, research-based, open-
ended programs and activities should be incorporated at every stage of gifted and talented education.
The report also suggests the development of differentiated instruction programs (syllabuses) that address
the cognitive, academic, social, emotional, and talent development needs of gifted students in each grade
and subject, from kindergarten to high school (MEB, 2019c, pp. 4-8). In the Social Studies Curriculum,
the BILSEM Directive, and the Gifted Education Workshop Report, the goal is to maximize students’
talents and skills through differentiated instruction activities.
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Research has shown that if a differentiated curriculum is not purposefully designed and carefully
implemented, there will be little to offer gifted students, even in specialized classes (Tanenbaum, 1998,
as cited in Robinson et al., 2014). The Ministry of National Education has developed 31 activities for
the individual talent recognition program, which is implemented for 5th and 6th-grade students at
science and art centers - the most significant institutions where gifted students receive part-time
education outside formal educational institutions (Aritiirk et al., 2017). A review of the literature reveals
that studies on differentiated educational activities have been conducted with teachers (Crowder, 2011;
Mertol, 2014; Taylor, 2016; Powell, 2021; Oztiirk and Mutlu, 2017; Cal, 2018; Tuzkan, 2019; Akdemir,
2019; Andrews, 2021) and with students (Koeze, 2007; Swift, 2009; Launder, 2011; Essizoglu, 2013;
Atalay, 2014b; Handa, 2016; Korkut, 2017; Cetintas, 2019; Akdemir, 2019; Ucarkus, 2020; Deliquifia
and Guzman, 2021). Additionally, there are review studies focusing on the differentiated instruction
approach (Lemier, 2012; Ates, 2020; Taser and Ulusoy, 2020).

An examination of the existing research highlights the lack of studies investigating the
perspectives of gifted students on differentiated instructional activities in social studies courses and the
absence of studies targeting gifted middle school students receiving education in BILSEM (Science and
Art Centers). This gap distinguishes the present study from the previous research studies. Accordingly,
the study aims to examine the activities used in social studies courses for gifted students in BILSEM
based on student perspectives. Within the scope of this aim, the study seeks to address the following
sub-problems:

1.  What are the general opinions of gifted students about social studies courses?

2. What are the perspectives of gifted students on the activities conducted in social studies

courses?

What activities do gifted students enjoy participating in during social studies courses?

What activities do gifted students dislike participating in during social studies courses?

What activities do gifted students wish to be included in social studies courses?

What are the opinions of gifted students regarding the relationship between social studies

courses and daily life?

7. What are the views of gifted students on the ideal learning environments to be designed
for social studies courses?

o 0r~w

Method

The study used a qualitative study design, which focuses on how individuals construct realities
through their interactions with their social worlds. Therefore, researchers using this method are
interested in how people make sense of their experiences, construct their worlds, and interpret their lives
(Merriam, 2018). Thus, this design was deemed appropriate for this study because it sought to explore
gifted students’ views and experiences.

Study Group

The sample consisted of 12 gifted 5th-grade students (6 boys and 6 girls) enrolled in the
individual talent recognition program at a science and art center in the Central Anatolia Region during
the 2020-2021 academic year. Before data collection, their parents were informed about the purpose of
the study and asked to fill out and sign an informed consent form, as required by the Ethics Committee
of Gazi University.

Data Collection Tools

The data were collected using a semi-structured interview form. Ethical approval was obtained
from the Ethics Committee of Gazi University regarding the suitability of the data collection tool for
use in the study.

Semi-Structured Interview Form

Interviews were conducted to gain an in-depth understanding of participants’ feelings, thoughts,
and suggestions about the activities designed based on the differentiated instruction approach to be used
for gifted students in social studies. A semi-structured interview form was developed by the researcher
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based on a literature review and revised in line with expert feedback from two social studies educators
to ensure validity. The form consisted of seven questions, and the data were collected in written form
during the interviews. The questions included in the semi-structured student interview form are as
follows:

What are your general thoughts about the social studies course?

What kinds of activities do you engage in during the social studies course?

What activities do you enjoy participating in during the social studies course? Why?
Are there any activities in the social studies course that you do not enjoy? If so, which
activities do you dislike?

What kinds of activities would you like to be included in the social studies course?
What benefits do you think the social studies course provides in your daily life? How do
you believe social studies is useful at school, within your family, or in various aspects of
your everyday life?

7. How do you think the learning environments in the social studies course should be
designed?

el NS S

oo

Data Analysis

The data were analyzed using descriptive analysis, one of the qualitative data analysis methods.
In descriptive analysis, the collected data are summarized and interpreted based on predetermined
themes. The data can be organized according to the themes identified based on the research questions
or presented in line with the interview questions or dimensions. In descriptive analysis, direct quotations
are frequently included to vividly reflect interviewees’ perspectives. The goal of this type of analysis is
to present the findings in an organized and interpreted manner to readers. Thus, the data are
systematically and clearly described (Yildirim and Simsek, 2016). Accordingly, the interview data were
analyzed using descriptive analysis and supported with direct quotations with students labeled as S1
(Student 1), S2 (Student 2), S3 (Student 3), and so on.

Validity and Reliability

Several strategies commonly used in qualitative research were employed to enhance the validity
and reliability of the study. To improve the validity of the study, strategies such as in-depth exploration,
expert review, and thick description (Yildirim and Simsek, 2016) were used. The in-depth data
collection strategy aims to identify patterns that even participants may not be explicitly aware of and
involves continuously comparing, interpreting, and conceptualizing the findings. To enhance the study's
validity, an expert review was conducted by a committee of advisors knowledgeable about the research
topic and specialized in qualitative research methods, who evaluated various aspects of the study.
Additionally, thick description was aimed at presenting the data through direct quotations and
descriptions to convey the findings clearly to readers.

Consistency and confirmability strategies were used to ensure the reliability of the study
(Yildirnm and Simsek, 2016). Consistency means that an external perspective is employed to assess
whether the researcher maintains consistency throughout the research process, paying close attention to
the creation of data collection tools and the collection and analysis of the data. Confirmability involves
comparing the researcher’s findings with the raw data to ensure that the findings are corroborated by the
data, thus validating the research process.

Findings

The findings from the interviews conducted to explore gifted students' views on the social
studies course and the activities designed using the differentiated instruction approach are presented
below.
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1. Findings related to Interviewees’ General Views on the Social Studies Course

In line with the purpose of the study, the interviewed gifted students were first asked to express
their general views about the social studies course. Table 1 presents the analysis results.

Table 1. Students’ general views on social studies course

General Views Interviewees f
Educational and instructive S1, S2, S4, S5, S6, S7, S8, S9, S10, S11, S12 11
Interesting and enjoyable S1, S3, S4, S7, S8, S9, S11, S12 8
Interdisciplinary S3, S4, S5 3
Fun S2, 89, S11 3
Boring S2, S6 2

Looking at the data in Table 1, the analysis of responses revealed that the course was described,
in descending order, as educational and instructive (f = 11), interesting and enjoyable (f = 8),
interdisciplinary (f = 3), fun (f = 3), and boring (f = 2). This finding suggests that the participants
primarily viewed social studies as educational and instructive, with a significant number also describing
it as interesting and enjoyable.

Some excerpts from student interviews are presented below:

S1: “Social Studies is a course where we learn about our country, historical landmarks,
archaeological excavations, and important past events. I like this course because I'm interested in
past events and archaeological discoveries. The purpose of social studies is to inform people.”

S3: “Social studies is related to all courses and includes many different fields, which I enjoy.”

S5 “Social studies helps us learn about history and become better citizens. It includes philosophy,
history, and religion—so many subjects. That’s why I think it’s an important course. It raises
people’s awareness.”

S8: “It’s fun. With the help of activities, we learn about our culture, history, and cultural heritage
in an enjoyable way. I really like social studies.”

S11: “Social studies is a fun class where we learn cultural things. I like that. It provides people with
social knowledge.”

2. Findings related to Interviewees’ Views on Activities in Social Studies Course

In line with the purpose of the study, the interviewees were asked to provide information on
activities that they do in social studies classes. Table 2 presents the analysis results.

Table 2. Students' views on the activities they participate in during the social studies course

Activities Interviewees f
No activity done S1, S2, S3, S5, S6, S7, S9, S10 7
The teacher tells and we listen S2, S3, S6, S9 4
Projects S5, S11, S12 3
Trips S4, S8 2
Making clay tablets S5, S9 2
Research S10 1
Conversation S5 1

As seen in Table 2, most of the students expressed that they do not do activities (f = 7), followed
by those who stated that the teacher tells, and they listen (f = 4). Other mentioned activities included
project work (f=3), trips (f=2), making clay tablets (f=2), research (f=1), and having conversations (f=1).
This finding suggests that the participants spoke of the lack of activities in social studies and highlighted
that the classes are mostly teacher-centered with minimal student engagement.
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Some excerpts from student interviews are presented below:
S1: “We don’t do activities.”

S2: “Generally, the teacher tells, and we listen. We don’t do any special activities.”

1l

S5: “We chat, do projects, and make clay tablets, but I can’t think of anything else.’

S6: “We don’t do anything in school, but I think we could do some activities at BILSEM. In the
classroom, the teacher tells, and we listen.”

>

S8: “We learn the story of historical monuments and visit them.’

3. Findings related to Interviewees’ Views on Activities They Enjoy Doing in Social Studies
Course

In line with the purpose of the study, the students were asked to provide information about the
activities that they enjoy doing in social studies course. Table 3 presents the analysis results.

Table 3. Activities students enjoy doing in social studies course

Activities Interviewees f
No activity done S2, S3, S6, S9 4
Drama S7, S10, S11 3
Trips S4, S8 2
Making clay tablets S1 1
Expressing our thoughts S5 1
Children’s rights activity S12 1

As seen in Table 3, most of the students expressed that they do not do any activities (f = 4),
followed by those stated drama (f = 3), trips (f = 2), making clay tablets (f = 1), expressing thoughts (f
= 1), and children’s rights activities (f = 1). This finding suggests that the students emphasized the lack
of activities in social studies lessons, while drama and field trips stood out as activities that they enjoyed.

The quotes below reflect students’ views on activities that they enjoyed:

S1: “We wrote something using cuneiform on clay. I liked that because I enjoy such activities. I also
like group work and those kinds of group activities.”

S2: “Because we usually read and memorize, and the teacher explains the lesson, we don’t do
activities. ”

s

S5 “Expressing ourselves by talking about certain topics.’

S6: “Because we mainly cover topics and memorize during lessons, we don’t do many activities.
Also, because our teacher teaches from a slide presentation on the smartboard, we don’t do
activities.”

S7: “Last year, we did a role-play. I really enjoyed it.”

4. Findings related to Interviewees’ Views on Activities They Dislike Doing in Social Studies
Course

In line with the purpose of the study, the students were asked to provide information about the
activities that they dislike doing in social studies classes. Table 4 presents the analysis results.

Table 4. Students' views on activities they dislike doing in social studies course

Activities Interviewees f
Memorization S5, S8, S9, S10, S11 5
No activity done S1, S3, S6 3
Reading in class S2,S7 2
Visiting museums S4 1
None S12 1
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As seen in Table 4, the majority of students expressed a dislike for activities that involve
memorization (f = 5), followed by those who stated that they do not do any activities (f = 3). Others
mentioned reading in classes (f = 2) and visiting museums (f = 1), while one reported no activity (f =1).
This finding suggests that the students mostly dislike memorization-based activities, while the lack of
activities was repeated.

Some excerpts from student interviews are presented below:
S2: “lusually get bored with long reading activities.”

s

S3: “We don’t do any activities in social studies classes.’
S4: “Like visiting museums.”
S7: “Idon’t like doing reading in classes.”

S8: “I don’t like memorization.”

5. Findings related to Interviewees’ Views on Activities They Would Like to Do in Social Studies
Course

In line with the purpose of the study, the students were asked to provide information about the
activities that they would like to do in social studies classes. Table 5 presents the analysis results.

Table 5. Students' views on activities students would like to do in social studies classes

Activities Interviewees f
Out-of-class activities S2,S4,S7, S8, S10 5
Drama/theater S2,S10, S12 3
Fun activities S6, S9, S11 3
Group work S1, S4 2
Model making S2, 83 2
Research S6 1
Expressing thoughts S5 1
No memorization S6 1
Making clay tablets S1 1
Conference S2 1
Project S5 1
Preparing a presentation S3 1

As seen in Table 5, the gifted students most frequently expressed a desire for out-of-class
activities (f = 4), followed by drama/theater (f = 3), fun activities (f = 3), group work (f = 2), model
making (f = 2), research-based activities (f = 1), expression of thoughts (f = 1), non-memorization
activities (f = 1), making clay tablets (f =1), conferences (f = 1), projects (f = 1), and preparing
presentations (f=1). This finding suggests that the students mostly emphasized out-of-class activities,
drama/theater, and fun activities when discussing the types of activities they would like to do in their
social studies classes.

The quotes below reflect students’ views on activities that they would like to do:

S1: “We could make some artifacts from clay tablets or write something using the script from ancient
times. We could do group work.”

2

S2: “I want activities like theater, field trips, conferences, and model-making projects.

S3: “For example, we could make models. We can prepare presentations.”

s

S6: “I want activities that are research-based, do not involve memorization, and are fun.’

i

S10: “To understand better, we could do more role-playing or take more field trips.’
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6. Findings related to Interviewees’ Views on the Relevance of Social Studies Course to Daily
Life

In line with the purpose of the study, the students were asked to provide information about the
relevance of the social studies course to daily life. Table 6 presents the analysis results.

Table 6. Expressions regarding the relevance of social studies course to daily life

Benefits Interviewees f
Recognizing and exercising rights S1, S2, S4, S5, S6, S7, S8, S9, S11 9
Building responsibility S1, S2, S4, S5, S6, S8, S10, S11 8
Historical knowledge S1, S4, S5, S6, S8, S9, S10 7
Learning about cultural heritage S2, S3, S8, S9, S12 5
Climate knowledge S3, S6, S7, S12 4
Recognizing and protecting the S1, S8, S9 3
environment

Learning about natural resources S3, S6, S11 3
Effective communication S2,S7 2
Socialization S2, S5 2
Learning about civilizations S1, S11 2
Cooperation and solidarity S5, 87 2
Being a conscious consumer S1 1
Making sound decisions S4 1
Empathy S5 1
Tolerance S7 1
Learning concepts S1 1
Learning about professions S12 1

As seen in Table 6, the majority of students expressed that the most significant benefit of social
studies lessons in their daily lives is learning to recognize and exercise their rights (f = 9). This was
followed by gaining a sense of responsibility (f = 8), acquiring historical knowledge (f = 7); learning
about cultural heritage (f = 5), learning about climate (f = 4), recognizing and protecting the environment
(f = 3), learning about natural resources (f = 3), effective communication skills (f = 2), socialization (f
= 2), learning about civilizations (f = 2), cooperation and solidarity (f = 2), becoming a conscious
consumer (f=1), making sound decisions (f = 1), developing empathy (f =1), being tolerant (f=1),
learning concepts (f=1), and learning about professions (f = 1). This finding indicates that the students
primarily value the lessons for helping them understand their rights and responsibilities, while also
appreciating the lessons’ emphasis on historical knowledge, cultural heritage, climate awareness,
environmental protection, and natural resources.

Some student views are quoted below:

S1: “I think it helps us protect the environment, learn certain concepts, recognize our rights, become
conscious consumers, fulfill our responsibilities, understand civilizations, and learn about history. ”

S2: “It teaches us about our rights and responsibilities, so we can exercise our rights in society and
fulfill our responsibilities. It also helps us build good relationships with our friends and teaches us
to protect cultural heritage.”

S4: “It teaches us to make sound decisions, defend our rights, learn about history, and understand
our responsibilities.”

S7: “It teaches us to exercise our rights in society, to be tolerant, to increase solidarity in school, to
be united in the family, to be helpful within the community, and how to behave according to climate
conditions.”

S8: “We learn to protect the environment, understand our history, recognize our rights and
responsibilities, and learn about our culture.”
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7. Findings related to Interviewees’ Views on Learning Environments Necessary for Social
Studies Course

In line with the purpose of the study, the students were finally asked to provide information
about the qualities of learning environments where social studies classes are taught. Table 7 presents the
analysis results.

Table 7. Students' expressions regarding the learning environments that should be present in the social studies
course

Learning Environments Interviewees f
Out-of-class S1, S2, S4, S5, S6, S7, S10, S11, S12 9
Interactive S2, S3, S6, S9, S12 5
Large space S8, S9 2
Silent S7, S8 2
With teaching materials S3 1
With display boards S8 1

As seen in Table 7, most of the students expressed that learning environments should primarily
be outside the classroom (f = 9), followed by interactive settings (f = 5). Other characteristics mentioned
included having a large space (f = 2), being quiet (f = 2), having appropriate teaching materials (f = 1),
and having display boards (f = 1). This finding suggests that the students prioritize outdoor and
interactive learning environments for social studies classes.

Some student views are quoted below:

S2: “The environment should be pleasant and cheerful, where everyone can see the teacher and the
board. However, there shouldn’t be any misbehavior. Activities can be done in the garden or places
like museums.”

S3: “There could be photos and models of the topics we discuss in social studies, and the classroom
can be arranged in a U shape.”

S6. “I think teaching should be in nature and historical sites, and the classroom setup could be in a
semi-circle arrangement.”

S9: “There could be a large area and U-shaped seating arrangement.”

S10: “We could have classes outside in fresh air during good weather or go on frequent trips.”

Discussion, Conclusion and Suggestions

This study set out to examine gifted students’ views on activities used in social studies course.
The study found that the interviewed students hold positive views about the social studies course and
generally find it interesting, educational, and instructive. Unal and Er (2015) similarly found that gifted
students have positive opinions about social studies course.

However, regarding the activities carried out in social studies classes, the majority of students
reported that they do not engage in activities and the teacher mostly gives lectures. This finding is
consistent with that of Celik and Katilmis (2010) who highlighted that teachers’ failure to cater for
individual differences in the classroom, lack of adaptation to contemporary teaching methods, and
reliance on traditional lecturing methods contribute to lower student achievement in social studies. In a
study that compared differentiated instruction-based social studies teaching for gifted students in the
U.S. and Tiirkiye, Mertol (2014) found that official resources and best practice examples are available
for teachers in the U.S., while such resources are lacking in Tiirkiye.

Based on findings supported by observations, semi-structured interviews with students and
teachers, Akdemir (2019) also pointed out that teachers do not employ differentiated instruction methods
in social studies, Similarly, Oztiirk and Mutlu (2017) found that social studies and history teachers
believed they achieve effective instruction, while their classroom practices often deviate from research-
backed recommendations for differentiated instruction, leading to limited effectiveness in engaging all

325



Journal of Education, Theory and Practice Research 2024, Vol 10, Issue 3, 317-329 Adem UZUN, Mehmet Ali CAKMAK

students. Thus, teachers’ over-reliance on lecture-based methods, failure to use student-centered
activities, lack of sample differentiated instruction models highlighted in gifted education likely
contribute to negative perceptions among students regarding the social studies course.

Regarding the types of activities that the interviewed students enjoy doing in social studies
classes, surprisingly and regrettably, most of them stated that they rarely engage in any activities, while
the reported activities included drama, trips, making clay tablets, expressing thoughts, and children’s
rights activities. Géneng and Agikalin (2017) found that teachers often resorted to lecturing due to large
class sizes, making it difficult to incorporate student-centered activities. It thus seems that the lack of
classroom activities, as reported by the gifted students in this study, could be due to factors such as
crowded classrooms in their regular schools, teachers’ concerns about losing classroom control, and
teachers’ preference for lecture-based methods. The benefits of teaching social studies subjects through
activities are evident in some student statements showing that they did not forget the limited number of
activities conducted in their schools and that they enjoyed those lessons and achieved permanent
learning. Given that the interviewed students reported enjoying activities such as drama, trip, making
clay tablets, expressing thoughts and children’s rights, it can be stated that students enjoy hands-on
activities in which they are engage, and that the implementation of such activities will increase students’
interest and engagement in classes and promote permanent learning.

Conversely, the activities that the students disliked the most were those that involved
memorization. Likewise, Tiinkler (2019) reported that the focus on memorization in social studies
teaching, especially in the teaching of history topics, demotivates students who express frustration with
the complex and hard-to-memorize nature of social studies subjects. Akdemir (2019) also observed that
traditional teaching methods such as lecture and Q&A only help recall former knowledge but fail to
capture students’ attention and do not encourage active participation, leading to disengagement. It can
be inferred that in their formal schools, the overemphasis on memorization and the absence of activities
that stimulate critical thinking contribute to gifted students’ negative attitudes toward the social studies
course.

In this study, the most common activities that the students would like to do in social studies
classes were out-of-class activities, followed by drama/theater, fun activities, group work, model
making, research-oriented activities, expressing thoughts, non-memorization activities, making clay
tablets, conference, project work and presentation preparation. Likewise, in a study by Ersoy and Kaya
(2008), teachers indicated that the activities students enjoyed most in social studies are research, group
work, and drama. The authors also reported that students enjoy activities that allow them to use their
creativity, such as working on projects, preparing presentations, conducting interviews, compiling
portfolios, creating concept maps, engaging in practical activities relevant to everyday life, working with
raised-relief maps, and participating in field trips. Similarly, in a study by Gomleksiz and Oner (2013),
students expressed a preference for activities such as preparing information cards, writing essays,
creating concept maps, and designing historical timelines. Based on these findings, it can be concluded
that students enjoy activities that build cognitive, affective, and psychomotor skills using diverse
teaching methods and techniques in different learning environments.

The gifted students interviewed in the study expressed that social studies classes benefit them
in several ways in social life. These benefits included recognizing and exercising their rights, gaining a
sense of responsibility, learning about history, understanding cultural heritage, getting informed about
climate, learning to recognize and protect the environment and natural resources, improving
communication skills, socializing, learning about civilizations, fostering cooperation and solidarity,
becoming conscious consumers, making sound decisions, developing empathy, being tolerant, learning
concepts, and exploring various professions. According to the students’ responses, they are
knowledgeable about the content and outcomes of the social studies course and perceive it as a subject
that imparts many skills relevant to social life. Similar results have been found in earlier studies on social
studies education. For instance, Unal and Er (2015) found that gifted students view social studies as a
course that prepares them for real life. Mertol et al. (2013) revealed that gifted children regard social
studies as a subject relevant to real-life contexts, believing it to be both necessary and important. Yildiz
and Kilig¢ (2018) also reported that students perceive social studies as a course that provides information
applicable to daily life and supports their adaptation to it. The authors also noted that the course
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encourage students to become active learners who engage in research, develop higher-order thinking
skills, become environmentally conscious, and cultivate good citizenship. However, in contrast to these
findings, Akdemir (2019) found that students did not achieve permanent learning in social studies
classes, nor were they able to transform their knowledge into daily life.

This study also found that most of the gifted students expressed a preference for learning
environments in social studies that take place outside the classroom and involve interactive activities.
Seyhan (2020) emphasized that in social studies instruction, activities conducted outside of school help
students develop various skills, including observation, critical thinking, research, evidence usage,
environmental literacy, communication, innovative thinking, spatial analysis, understanding change and
continuity, financial literacy, empathy, entrepreneurship, collaboration, decision-making, spatial
awareness, map literacy, time and chronology awareness, and self-regulation. Given that these activities
foster numerous skills, it can be inferred that the interviewed students preferred learning environments
in social studies that included both outdoor and interactive activities.

In conclusion, the majority of gifted students in this study expressed positive views about social
studies. However, the findings also suggest that traditional, lecture-based teaching methods are prevalent
in social studies teaching, while student-centered or differentiated instruction activities are not used. The
absence of differentiated instruction strategies specifically designed for gifted students further
contributes to their disengagement. Students indicated a preference for hands-on, interactive activities
such as drama, group work, and outdoor projects, which align with their learning needs and foster a
more engaging and effective learning environment. The gifted students expressed that they enjoy and
would like to do non- memorization activities, outdoor activities, drama/theater, group work, model
making, making clay tablets, conferences, project work, and presentations. It can also be stated that the
students are aware of the benefits that social studies provides in social life, informed about the content
and outcomes of the course, and perceive social studies as a course that equips them with various skills
relevant to social life. In light of the findings of this study, the following recommendations are suggested
for informing future research and practice:

o Differentiated instruction strategies could be used in the preparation of activities and
framework programs designed by the Ministry of National Education for gifted education.

e Quantitative studies could be conducted to examine gifted students’ attitudes and
perceptions toward differentiated instruction activities in social studies.

e Activities designed based on a differentiated instruction approach to be used in other
courses covered at science and art centers could be evaluated based on student views, and
a comparison could be made between courses.

e  Teachers working at science and art centers could be given training on how to prepare and
implement differentiated instruction activities and how to organize learning environments
for gifted students.
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Anahtar Kelimeler

Bu arastirmanin amaci, 6zel yetenekli 6grencilerin sosyal bilgiler dersinde
uygulanan farklilastirilmig  6gretim  etkinliklerine yonelik goriislerinin
incelenmesidir. Arastirmada nitel aragtirma yontemi kullanilmigtir. Aragtirmanin
calisma grubunu, 2020-2021 egitim-6gretim yilinda i¢ Anadolu Bolgesi Bilim
ve Sanat Merkezi’nde bireysel yetenekleri fark ettirme programina devam eden
5. smif seviyesinde 6 erkek 6 kiz olmak iizere 12 &zel yetenekli 6grenci
olusturmustur. Arastirmada veri toplama araci olarak yari yapilandirilmig
goriisme formu kullanilmistir. Arastirmada yari yapilandirilmis gériismelerden
elde edilen veriler nitel veri analiz yaklagimlarindan betimsel analiz kullanilarak
¢Oziimlenmistir. Arastirmanin sonuglart genel olarak degerlendirildiginde,
calisma grubundaki 6zel yetenekli 6grencilerin sosyal bilgiler dersine yonelik
olumlu goriis belirttikleri goriilmiistiir. Ancak elde edilen bulgulardan yola
cikarak dersin geleneksel Ogretim yontemiyle islendigini, dgrenci merkezli
etkinliklerin yapilmadigmni, etkinliklerin farklilastirilmig dgretim yaklagimina
gore diizenlenmedigini sdylemek miimkiindiir. Arastirmada &grencilerin
diisiincelerini ifade edebildigi, ezber icermeyen, simif disi etkinlikler ile
drama/tiyatro, grup caligmasi, maket yapma, kilden tablet yapma, konferans,
proje ve sunum hazirlama etkinlikleri gibi etkinliklerden hoslandiklar1 ve
yapilmasini istedikleri sonucuna ulagilmistir. Ayrica 6zel yetenekli 6grencilerin
sosyal bilgiler dersinin toplum hayati igerisinde sagladigi yararlarin farkinda
olduklari, dersin igerigi ve kazanimlarmna iliskin bilgi sahibi olduklar1 ve sosyal
bilgiler dersini toplum hayati igerisinde bir¢ok beceri kazandiran bir ders olarak
algiladiklarini sdylemek miimkiindiir.
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Giris

Ozel yetenekli dgrencilerin ortaokul diizeyinde egitim aldiklari sosyal bilgiler dersi, disiplinler
aras1 bir yapida ve sosyal bilimleri biinyesinde barindirmasi nedeniyle 6zel yetenekli bireylerin
egitiminde Onemli bir yere sahiptir. Sosyal bilgiler dersi, 6zel yetenekli 6grencilerde etkili vatandag
olmalarma katki sunacak, evrensel temalar1 &gretecek, toplumsal ve doga olaylarma karsi ilgi
olusturacak, ileri diizeyde diisiinme becerisi ile gercek yasamda karsilastiklar1 problemlere karsi
coziimler iiretme becerisi kazandiracak, arastirma ve gézlem yeteneklerinin gelisimlerine katki sunacak
bir yapidadir (Powers, 2008). Bu nedenlerle sosyal bilgiler, toplumlarin gelisiminde dnemli bir yere
sahip 0zel yetenekli dgrencilerin 6zellikleri dikkate alinarak, normal egitim aldiklar1 okullar ve ders
miifredatlar1 disinda, bu 6grencilerin 6zelliklerine uygun ve becerilerinin gelisimine olumlu anlamda
katki saglayacak, farklilastirilmis 6gretim uygulamalari i¢in olduk¢a uygundur. Farklilagtirilmig 6gretim
yaklagimi 6gretmenlerin, Ogrencilerin hazir bulunusluklar, ilgi alanlari ve Ogrenme profili
tercihlerindeki farkliliklar1 dikkate aldiginda, 6grencilerin en iyi sekilde 6grendigini iddia eden, her
ogrencinin Ogrenme potansiyelini en st diizeye ¢ikarmayr amaglayan bir 6gretim felsefesidir
(Tomlinson, 2005). Sosyal bilgiler, 6grencilerin, okuma-yazma becerilerini ortaya koyabilecekleri,
tartigma becerilerini gelistirecek firsatlar sunarak, sorgulayici, igbirlikli projeler ile 6grencilerin elestirel
ve yaraticit diislinme becerilerini gelistirerek bilis Otesi (metacognition) fonksiyonlarini kontrol
etmelerini saglayabilmektedir. Farkli bakis agilari, ileri muhakeme yeteneklerine sahip 6zel yetenekli
cocuklarin gelecegin liderleri olma olasiliklari, bu ¢ocuklarin egitiminde sosyal bilgiler 6gretiminin
onemini vurgulayan bir baska yondiir (Atalay, 2014a).

Ozel yetenekli dgrencilerle calismus birgok kisi, onlarin farkli bir sekilde 6grendiklerini bilir.
Ogrenmedeki bu farklilik birgok gretmen icin problemin basladig: yerdir. Her iyi 6gretmenin amaci,
ogrencisine hedefleneni iyi bir sekilde ogretmektir. Bu ifade, Ogrencilerin &gretilecek seyleri
Ogreneceklerini ifade eder. Oysaki c¢ok Onemli bir nokta, O6gretmenlerin tiim Ogrenciler igin
farklilastirilmis egitim ortamlariyla, acik uclu etkinliklerle, bagimsiz 6grenmelerle ve yaraticilikla 6zel
yetenekli Ogrencilerin nasil zorlayici gorevler tasarlayip, onlarin bunu smif ortaminda nasil
calisacaklarini g6z 6niinde bulundurmalaridir (Conklin & Frei, 2016, s.50-51). Heacox’a (2002) gore
ogretimi farklilagtirmak, 6grencilerin ihtiyaclarina, 6grenme tarzlarina veya ilgilerine yonelik olarak,
Ogretimin hizini, diizeyini veya tiiriini degistirmek anlamina gelir. Farklilastirilmis 6gretim, 6zellikle
ogrencilerin 6grenme siirecindeki ilerlemelerine, bildiklerine ve ne O6grenmeleri gerektigine yanit
vererek, 6grendiklerini gostermelerine olanak tanir. Akranlarina gore yiiksek diizeyde bir potansiyele
sahip 0zel yetenekli Ogrencilerin, potansiyellerini ortaya g¢ikarabilecekleri bircok deger ve beceri
kazanip bu potansiyellerini gelistirebilecekleri bir egitim programlarina ve ortamina sahip olmalart, 6zel
yeteneklilerin egitiminde biiyiik 6nem tagimaktadir (Moon, 2009; Karaduman, 2010).

Tiirkiye’de 6zel yeteneklilerin egitimi alaninda, son yillarda Milli Egitim Bakanlig: tarafindan
tanilamanin yayginlastirilmasi, egitim ortamlarinin iyilestirilmesi, aile ve &gretmen egitimleri ile
cergeve egitim programlari konularinda bir¢ok ¢calismanin yapildigi dikkati ¢cekerken, akademik alanda
da bir¢ok bilimsel ¢alismanin yapildig1 goriilmektedir. Bu ¢alismalarin baginda gelen konulardan biri
ise, farklilastirilmis 6gretim yaklasimi esas alinarak, normal 6grenciler igin hazirlanan genel miifredat
programlarinin, igerik, siireg, liriin ve ortam boyutlarinin birinde ya da birkacinda degisiklikler meydana
getirilerek 6zel yetenekli dgrencilerin zelliklerine gore diizenlenmesidir. Ozel yetenekli dgrencilerin
egitiminde genel kabul goren yaklasim bu Ogrencilere yonelik programlarin genel Ogretim
programlarindan kopuk olmamasi, aksine genel 6gretim programlar iistiine inga edilmesi yoniindedir
(MEB, 20194, s.18).

MEB Bilim ve Sanat Merkezleri (BILSEM) Yénergesi’nde (MEB, 2019b, 5.399) ise program
ve etkinliklerin 0grencilerde list diizey zihinsel, sosyal, kisisel ve akademik becerileri kazanmalarini
destekleyici, proje tabanli, disiplinler arasi, zenginlestirilmis, farklilagtirilmis egitim etkinlikleri
seklinde yapilmasi gerektigi belirtilmektedir. Ozel Yetenekliler Egitimi Calistay Raporu’nda ise,
yetenekli bireylerin egitiminde iilkemiz icin Onerilen yaklasimin; esnek, farkliliklar1 gdzeten mevcut
imkanlarin (kisi, malzeme, mekan, mali destek vd.) iirlin ve yaraticilik ortaya ¢ikaracak bigimde
diizenlenen etkinliklerin planlanmasini, uygulanmasini ve degerlendirilmesini hedeflenmekte oldugu
ifade edilirken, zekda ve yetenek egitiminin her asamasinda ¢esitli ve farkli, bilimsel arastirma ve
gelistirmeye dayali, 6nii ve ucu agik programlara ve uygulamalara yer verilmesi gerektigi ana ilke olarak
belirlenmistir. Yine ayni raporda ana siifindan lise kademesine kadar her 3 sinif ve ders bazinda 6zel
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yetenekli 6grencilerin zihinsel, akademik, sosyal, duygusal ve 0zel yetenck gelisim ihtiyaglarimi
karsilayan farklilastirilmus 6gretim (ders) programlarimin gelistirilmesi onerilmektedir (MEB, 2019c,
5.4-8). Hem Sosyal Bilgiler Dersi Ogretim Programi’nda hem BILSEM Yonergesi’nde hem de Ozel
Yetenekliler Egitimi Calistay Raporu’nda farklilastirilmig 6gretim etkinlikleriyle 6grencilerin yetenek
ve becerilerini en iist diizeye ¢ikarmak amaclanmaktadir.

Yapilan arastirmalarda, amagli olarak farklilastirilmis bir miifredat olusturulmamasi ve
dikkatlice kullanilmamasi durumunda, 6zel siniflarda bile 6zel yetenekli 6grenciler i¢in yapilacak bir
sey olmayacagi belirtilmistir (Tanenbaum, 1998, akt. Robinson, Shore & Enersen 2014). Milli Egitim
Bakanligi (MEB) tarafindan, 6zel yetenekli 6grencilerin 6rgiin egitim kurumlar1 disinda yar1 zamanh
olarak egitim aldiklar1 en énemli kurum olan bilim ve sanat merkezlerinde (BILSEM) ortaokul 5. ve 6.
siif 6grencilerine yonelik uygulanan bireysel yetenekleri fark ettirme programinda (BYFP) kullanilmak
tizere 31 adet etkinlik gelistirilmistir (Artiirk vd., 2017).

Gergeklestirilen alan yazin taramasi neticesinde farklilastirilmig egitim etkinlikleri ile ilgili
ogretmenler ile gerceklestirilen aragtirmalarin (Crowder, 2011; Mertol, 2014; Taylor, 2016; Powell,
2021; Oztiirk & Mutlu, 2017; Cal, 2018; Tuzkan, 2019; Akdemir, 2019; Andrews, 2021) ve Ogrenciler
ile gerceklestirilen arastirmalarin (Koeze, 2007; Swift, 2009; Launder, 2011; Essizoglu, 2013; Atalay,
2014b; Handa, 2016; Korkut, 2017; Cetintas, 2019; Akdemir, 2019; Ugarkus, 2020; Deliquifia &
Guzman, 2021) oldugu goriilmiistiir. Ayrica farklilagtirilmis 6gretim yaklasimina yonelik inceleme
caligmalarinin da (Lemier, 2012; Ates, 2020; Taser & Ulusoy, 2020) oldugu tespit edilmistir.
Literatiirdeki aragtirmalara bakildiginda, 6zel yetenekli Ogrencilerin sosyal bilgiler dersinde
farklilastirilmis 6gretim etkinliklerine yénelik goriislerini inceleyen arastirmanm ve BILSEM’lerde
egitim alan 6zel yetenekli ortaokul 6grencilerine yonelik bir arastirmanin yapilmamasi, yapilacak bu
arastirmay1 diger arastirmalardan farkli kilmaktadir. Bu dogrultuda arastirmada, BILSEM’lerde sosyal
bilgiler dersinde 6zel yetenekli 6grencilere yonelik kullanilan etkinliklerin, 6grenci goriislerine gore
incelenmesi amacglanmistir. Arastirma kapsaminda bu amaca yonelik asagidaki alt problemlere yanit
aranmigtir:

1. Ozel yetenekli dgrencilerin sosyal bilgiler dersiyle ilgili genel diisiinceleri nelerdir?

2. Ozel yetenekli dgrencilerin sosyal bilgiler dersinde yaptiklari etkinliklerle ilgili goriisleri
nelerdir?

3. Ozel yetenekli grencilerin sosyal bilgiler dersinde yapmaktan hoslandiklari etkinlikler
nelerdir?

4. Ozel yetenekli 6grencilerin sosyal bilgiler dersinde yapmaktan hoslanmadiklar: etkinlikler
nelerdir?

5. Ozel yetenekli dgrencilerin sosyal bilgiler dersinde yapilmasmi istedikleri etkinlikler
nelerdir?

6. Ozel yetenekli 6grencilerin sosyal bilgiler dersinin giinlilk yasamla iliskisi hakkindaki

_ goriisleri nelerdir?

7. Ozel yetenekli 0grencilerin sosyal bilgiler dersinde olmas1 gereken dgrenme ortamlarina

iligkin gorisleri nelerdir?
Yontem

Bu c¢alismada nitel aragtirma yontemi kullanilmistir. Nitel arastirmalar, bireylerin gercekleri
sosyal diinyalari ile etkilesimleri neticesinde nasil insa ettikleri lizerine yogunlagsmaktadir. Bu sebeple
nitel arastirmada arastirmacilar, insanlarin deneyimlere ne anlam kattiklari, diinyalarin1 nasil inga
ettikleri ve yasamlarini nasil yorumladiklan ile ilgilenmektedir (Merriam, 2018). Bu dogrultuda
aragtirmada 0zel yetenekli 6grencilerin etkinlikler hakkindaki goriis ve deneyimlerinin incelenmesi
istendiginden nitel arastirma yonteminden yararlanilmstir.

Calisma Grubu

Arastirmanin ¢alisma grubunu, 2020-2021 egitim-6gretim yilinda i¢ Anadolu Bolgesi’nde
bulunan Bilim ve Sanat Merkezi nde bireysel yeteneklerini fark ettirme programina devam eden 5. sinif
seviyesinde 6 erkek 6 kiz olmak iizere 12 ozel yetenekli 6grenci olusturmaktadir. Arastirmaya
baglamadan Once, ¢alisma grubunda yer alan 6grenci velileri ile goriisme saglanmistir. Aragtirmanin
amac1 hakkinda bilgilendirme yapilarak, Gazi Universitesi Etik Komisyonu tarafindan da istenilen
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“Katilmeilar Igin Bilgilendirilmis Géniillii Olur Formu” katilime1 dgrencilerin velileri tarafindan
incelenerek doldurulmus ve imzalanmustir.

Veri Toplama Aract

Aragtirmada veri toplama aract olarak yar1 yapilandirilmis goriisme formundan yararlamlmustir.
Veri toplama araglarinin arastirmada kullanilmasi ile ilgili uygunlugu konusunda Gazi Universitesi Etik
Komisyonundan onay alinmistir.

Yar1 Yapilandirilmis Goriisme Formu

Arastirmada sosyal bilgiler dersinde 6zel yetenekli 6grencilere yonelik, farklilagtirilmis 6gretim
yaklagimi esas alinarak tasarlanan etkinlikler hakkinda katilimcilarin duygu ve diisiincelerini
derinlemesine anlayabilmek ve dnerilerini tespit edebilmek amaciyla gdriisme yapma yoluna gitmistir.
Goriismelerden dnce 6grenci velilerinden yapilacak goriismelerle ilgili izin alinmustir. Arastirmada veri
toplamak amaciyla kullanilan “Yar1 Yapilandirilmis Ogrenci Gériisme Formu” alan yazin taramasinin
ardindan arastirmaci tarafindan gelistirilmis, gecerligini saptamak amaci ile iki sosyal bilgiler
egitimcisinden alinan uzman gorisleri dogrultusunda yeniden diizenlenmistir. Yar1 yapilandirilmig
ogrenci goriisme formu yedi sorudan olugmaktadir. Katilimeilarla yapilan goriismelerde yari
yapilandirilmis  6grenci goriisme formu araciligiyla veriler yazili olarak toplanmistir. Yari
yapilandirilmig 6grenci goriisme formunda yer alan sorular su sekildedir:

1. Sosyal Bilgiler dersiyle ilgili genel olarak neler diisiiyorsunuz?

2. Sosyal Bilgiler dersinde ne tiir etkinlikler yapiyorsunuz?

3. Sosyal bilgiler dersinde yapmaktan hoslandigin etkinlikler nelerdir? Nigin?

4. Sosyal Bilgiler dersinde yapmaktan hoslanmadigin etkinlikler var mi1? Varsa eger hangi
etkinliklerden hoglanmryorsun?

. Sosyal Bilgiler dersinde nasil etkinlikler yapilmasini istiyorsun?

. Sosyal Bilgiler dersinin sana giinliilk yasam igerisinde ne tiir yararlart var? Okulda, aile
icerisinde, sokakta hemen her yerde sosyal bilgilerin ne tiir yararlar1 oldugunu diisiiyorsun?

7. Sosyal Bilgiler dersinde 6grenme ortamlarinin nasil olmasini gerektigini diistiniiyorsunuz?

AN D

Verilerin Analizi

Aragtirmada nitel veri analiz yaklasimlarindan betimsel analiz yonteminden yararlanilmistir.
Betimsel analiz yaklasimina gore, elde edilen veriler, daha 6nceden belirlenen temalara gore 6zetlenir
ve yorumlanir. Veriler arastirma sorularinin ortaya koydugu temalara gore diizenlenebilecegi gibi,
goriisme ve gozlem siireclerinde kullanilan sorular ya da boyutlar dikkate alinarak da sunulabilir.
Betimsel analizde, goriisiilen ya da gbzlenen bireylerin goriislerini carpict bir bicimde yansitmak
amacityla dogrudan alintilara sik sik yer verilir. Bu tiir analizde amag, elde edilen bulgular1 diizenlenmis
ve yorumlanmig bir bigimde okuyucuya sunmaktir. Bu amagla elde edilen veriler, once sistematik ve
acik bir bicimde betimlenir (Yildirnm & Simsek, 2016). Bu dogrultuda betimsel analiz yontemi ile
katilimcilardan elde edilen veriler analiz edilerek O1 (Ogrencil), 02 (Ogrenci2), O3 (Ogrenci3)...
seklinde dogrudan alintilarla desteklenmistir.

Gecerlik ve Giivenirlik

Arastirmanin gegerlik ve giivenirligini artirmak amaciyla nitel arastirmalarda kullanilan bazi
stratejilerden yararlanilmigtir. Arastirmanin gegerligini artirmak amactyla derinlik odakli veri toplama,
uzman incelemesi ve ayrintili betimleme stratejilerinden (Yildirnm & Simsek, 2016) faydalanilmistir.
Derinlik Odakli Veri Toplama Stratejisi kapsaminda, aragtirmacinin elde ettigi sonuglar birbirleriyle
stirekli olarak karsilagtirarak, yorumlayarak ve kavramsallagtirarak, arastirmaya katilanlarin bile agik bir
bigimde farkinda olmadiklari bazi Griintiileri ortaya ¢ikarmasi amaglanmigtir. Arastirmanin gegerligini
artirmak amaciyla kullanilacak, diger stratejilerden uzman incelemesi stratejisi ile aragtirma konusu
hakkinda genel bilgiye sahip ve nitel arastirma yontemleri konusunda uzmanlasmis kisilerden, yapilan
arastirmanin ¢esitli boyutlariyla incelenmesinin saglanmasi i¢in danigman komitesinin kurulmast;
Ayrintil betimleme stratejisiyle de verilerin dogrudan alintilarla okuyucuya sunulmasi ve ayrintili bir
bi¢cimde betimlemelerinin yapilmasi amaglanmustir.

. Aragtirmanin giivenirligini saglamak amaciyla da Tutarlilik incelemesi Stratejisi ile Teyit
Incelemesi Stratejisinden (Yildirim & Simsek, 2016) yararlanilmigtir. Buna gore, Tutarlilik Incelemesi
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Stratejisi ile arastirmaya digaridan bir gozle bakilmasi ve arastirmacinin bastan sona gerceklestirdigi
arastirmada tutarli davranip davranmadigi, veri toplama araclarinin olusturulmasi, verilerin toplanmasi
ve analizi asamalarina dikkat edip edilmedigine bakilmig; Teyit Edilebilirlik Stratejisiyle ise
aragtirmacinin  ulastigt sonuglar ile ham veriler karsilagtirarak teyit mekanizmasimin calistirip
calistirmadigi incelenmistir.

Bulgular

Ozel yetenekli 6grencilerin sosyal bilgiler dersine ve farklilastirilmis dgretim yaklagimi esas
almarak tasarlanan etkinliklere yonelik goriislerinin incelenmesi amaciyla, yapilan goriismelerden elde
edilen verilere asagida yer verilmistir.

1. Katihmcilarin Sosyal Bilgiler Dersiyle flgili Genel Diisiincelerine iliskin Bulgular

Aragtirmanin amact dogrultusunda ilk olarak 6zel yetenekli 6grencilerden, sosyal bilgiler
dersiyle ilgili genel diisiincelerini ifade etmeleri istenmistir. Elde edilen verilerin ¢éztimlenmesi, Tablo
1’de yer almaktadir.

Tablo 1. Ogrenciler Tarafindan Sosyal Bilgiler Dersiyle Ilgili ifade Edilen Genel Diisiinceler

Genel Diisiinceler Katihimcilar f
Egitici ve dgretici 01, 02, 04, 05, 06, 07, 08, 09, 010, O11, O12 11
Hgi ¢ekici ve seviyorum 01,03, 04, 07,08, 09, 011, 012 8
Disiplinler arast 03,04, 05 3
Eglenceli 02, 09, 011 3
Sikict 02,06 2

Tablo 1°de 6zel yetenekli 6grencilerden, sosyal bilgiler dersiyle ilgili genel diisiincelerini ifade
etmeleri istenmistir. Ogrenciler, coktan aza dogru sosyal bilgiler dersiyle ilgili, egitici ve dgretici (f=11);
ilgi ¢ekici ve seviyorum (f=8); disiplinler arasi (f=3); eglenceli (f=3) ve sikici (f=2) bir ders oldugu ifade
edilmistir. Bu bulgu, katilimcilarin sosyal bilgiler dersiyle ilgili genel diislince olarak, egitici ve dgretici,
ilgili ¢ekici ve seviyorum ifadelerini 6ne ¢ikardiklart seklinde yorumlanabilir.

Ogrencilerden bazilarinin ifadeleri, gdriisme metinlerinin bazi boliimlerinden alintilanarak
asagida sunulmustur:
O1I: “Sosyal bilgiler dersi, iilkemiz, tarihi giizellikler, arkeolojik kazilar ve énceden yasanmis énemli

olaylart 6grendigimiz derstir. Ben bu dersi seviyorum. Ciinkii onceden yasanmig olaylar ve
arkeolojik kazilar ilgimi ¢ekiyor. Sosyalin amaci, insanlari bilgilendirmek.”

03: “Sosyal bilgiler dersi biitiin derslerle ilgili ve icinde bir siirii alan bulunduruyor ve bu benim
hosuma gidiyor.”

05: “Sosyal bilgiler dersi bizim tarihle ilgili bilgiler edinmemizi ve daha iyi bir vatandas olmamizi
saglar. Sosyal bilgiler dersinde felsefe var, tarih ve din var ¢ok ders var. Bu yiizden ¢ok onemli bir
ders oldugunu diigiiniiyorum. Insanlart bilin¢lendiriyor.”

08: “Eglenceli. Tarihi eglenceli olarak etkinlikler yardimi ile kiiltiiriimiizii, tarihimizi, kiiltiirel
mirasimizi Ogreniyoruz. Ben sosyal bilgiler dersini ¢ok seviyorum.”

O11: “Sosyal bilgiler dersi elenceli bir ders ve kiiltiirel seyler greniyoruz. Bende bunu seviyorum.
Kisilere sosyal alanda bilgi veriyor.”

2. Katimeilarin Sosyal Bilgiler Dersinde Yaptiklar1 Etkinliklere Yonelik Goriislerine
Iliskin Bulgular
Aragtirmanin amaci dogrultusunda Ggrencilerden, sosyal bilgiler dersinde yaptiklar

etkinliklerle ilgili bilgi sunmalar1 istenmistir. Elde edilen verilerin ¢6ziimlenmesi, Tablo 2°de yer
almaktadir:

Tablo 2. Ogrencilerin Sosyal Bilgiler Dersinde Yaptiklar1 Etkinliklerle Tlgili Goriisleri

Etkinlikler Katilimeilar f
Etkinlik yapmiyoruz 01, 02, 03, 05, 06, 07, 09, 010 7
Ogretmen anlatiyor biz dinliyoruz 02, 03, 06, 09 4
Proje Caligmasi 05,011,012 3
Gezi 04,08 2
Kil Tablet Yapma 05,09 2
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Arastirma Yapma 010 1
Sohbet Etme 05 1

Tablo 2°de arastirmaya katilan 6grencilerin sosyal bilgiler dersinde yaptiklari etkinliklerle ilgili
bilgi sunmalar1 istenmistir. Ogrencilerin biiyiik cogunlugu etkinlik yapmiyoruz (f=7) seklinde ifade de
bulunurken, bunu sirasiyla 6gretmen anlattyor biz dinliyoruz (f=4); proje ¢alismasi (f=3); gezi (f=2); kil
tablet yapma (f=2); arastirma yapma (f=1) ve sohbet etme (f=1) seklinde etkinliklerin takip ettigi tespit
edilmistir. Bu bulgu, katilimcilarin sosyal bilgiler dersinde, etkinlik yapmiyoruz ve 6gretmen anlatryor
biz dinliyoruz ifadelerini 6ne ¢ikardiklar1 seklinde yorumlanabilir.

Ogrencilerin bazilarinin ifadeleri, goriisme metinlerinin bazi boliimlerinden almtilanarak
asagida sunulmustur:
Ol: “Etkinlik yapmiyoruz.”
02: “Genelde égretmen anlatiyor biz dinliyoruz. Ozel bir etkinlik yapmiyoruz.”
O5: “Sohbet etme, projeler, kil tablet yapma daha aklima gelmedi.”

06: “Hi¢ yapmiyoruz okulda ama BILSEM de bir seyler yapabilecegimizi diisiiniiyorum. Simifta
hoca anlatiyor biz dinliyoruz.”

O8: “Tarihi eserlerin gegmisini 6grenip, onlar geziyoruz.”
3. Katihmeilarin Sosyal Bilgiler Dersinde Yapmaktan Hoslandiklar1 Etkinliklere Ait
Goriislerine Iliskin Bulgular
Arastirmanin amact dogrultusunda Ogrencilerden, sosyal bilgiler dersinde yapmaktan
hoslandiklar etkinliklerle ilgili bilgi sunmalar1 istenmistir. Elde edilen verilerin ¢oziimlenmesi, Tablo
3’te yer almaktadir:

Tablo 3. Ogrencilerin Sosyal Bilgiler Dersinde Yapmaktan Hoslandiklar1 Etkinlikler

Etkinlikler Katilmcilar f
Etkinlik Yapmiyoruz 02, 03, 06, 09 4
Drama 07, 010, 011 3
Gezi 04, 08 2
Kilden Tablet Yapma 01 1
Diisiincelerimizi Ifade Ettigimiz 05 1
Cocuk Haklar1 Etkinligi 012 1

Tablo 3’e gore arastirmaya katilan 6grencilerin sosyal bilgiler dersinde yapmaktan hoglandiklari
etkinliklerle ilgili bilgi sunmalar1 istenmistir. Ogrencilerin biiyiik ¢ogunlugu 69 etkinlik yapmiyoruz
(f=4) seklinde ifade de bulunurken, bunu sirasiyla drama (f=3); gezi (f=2); kilden tablet yapma (f=1);
diistincelerimizi ifade ettigimiz (f=1) ve ¢ocuk haklar (f=1) etkinliklerinin takip ettigi tespit edilmistir.
Bu bulgu, katilimeilarin sosyal bilgiler dersinde etkinlik yapmiyoruz ifadesini 6n plana ¢ikardiklari,
hoslandiklar etkinlikler olarak ise drama ve gezi ifadelerini one ¢ikardiklar seklinde yorumlanabilir.

Ogrencilerin bazilarmin ifadeleri, goriisme metinlerinin bazi boliimlerinden almtilanarak
asagida sunulmustur:

Ol1: “Kilden ¢ivi yazisi ile bir seyler yazmistik. Onu sevmistim ¢iinkii béoyle etkinlikleri seviyorum.
Grup ¢alismalari ve o tiir grup ¢alismalari hosuma gidiyor.”

02: “Derste genellikle okuma ve ezber yaptigimiz igin, oretmen dersi anlatugi icin etkinlik
yapmiyoruz.”

O5: “Bazi konular hakkinda konusarak kendimizi ifade etmek.”

06: “Genellikle derslerde konu isleyip ezber yaptigimiz icin ¢ok etkinlik yapmiyoruz. Ayrica
hocamiz akilli tahtadan slayt agip oradan isledigimiz i¢in yapmiyoruz.”

”

O7: “Gegen sene bir canlandirma yapmistik. Cok hosuma gitmisti.

4. Katihmcilarin Sosyal Bilgiler Dersinde Yapmaktan Hoslanmadiklar1 Etkinliklere Ait
Goriislerine Iliskin Bulgular
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Arastirmanin amaci dogrultusunda Ogrencilerden, sosyal bilgiler dersinde yapmaktan
hoslanmadiklar1 etkinliklerle ilgili bilgi sunmalari1 istenmistir. Elde edilen verilerin ¢éziimlenmesi,
Tablo 4’te yer almaktadir:

Tablo 4. Ogrencilerin Sosyal Bilgiler Dersinde Yapmaktan Hoslanmadiklar1 Etkinliklere Ait Gériisleri

Etkinlikler Katilimeilar f
Ezber yapma 05, 08, 09, 010, O11 5
Etkinlik yapmiyoruz 01, 03, 06 3
Derste okuma yapmak 02, 07 2
Miizeleri gezmek 04 1
Yok 012 1

Tablo 4’e goére arastrmaya katilan Ogrencilerin sosyal bilgiler dersinde yapmaktan
hoslanmadiklar1 etkinliklerle ilgili bilgi sunmalari istenmistir. Ogrencilerin biiyiik ¢cogunlugu ezber
yapmay1 igeren etkinlikleri (f=5) sevmedikleri seklinde ifade de bulunurken, bunu sirasiyla etkinlik
yapmiyoruz (f=3; %25,00); derste okuma yapmak (f=2); miizeleri gezmek (f=1) ve yok (f=1) seklindeki
ifadelerin takip ettigi tespit edilmistir. Bu bulgu, katilimcilarin sosyal bilgiler dersinde yapmaktan
hoslanmadiklar1 etkinliklerle ilgili olarak, ezber yapmayi igeren etkinlikler ile etkinlik yapmiyoruz
ifadelerini 6ne ¢ikardiklari seklinde yorumlanabilir.

Ogrencilerin bazilarinin ifadeleri, goriisme metinlerinin bazi boliimlerinden alintilanarak asagida
sunulmustur:

02: “Genelde uzun okumalardan sikilyyorum.”

O3: “Sosyal bilgiler dersinde herhangi bir etkinlik yapmiyoruz.”

0O4: “Miize gezmek vb.”

O7: “Derste okuma yapmaktan hoslanmiyorum.”

08: “Ezber yapmay: sevmiyorum.”’

5. Katihmcilarin Sosyal Bilgiler Dersinde Yapilmasim Istedikleri Etkinliklere Ait
Gériislerine iliskin Bulgular

Aragtirmanin amaci dogrultusunda &grencilerden, sosyal bilgiler dersinde yapilmasini
istedikleri etkinliklerle ilgili bilgi sunmalar istenmistir. Elde edilen verilerin ¢6ziimlenmesi, Tablo 5’te
yer almaktadir:

Tablo 5. Ogrencilerin Sosyal Bilgiler Dersinde Yapilmasini istedikleri Etkinliklere Ait Goriisleri

Etkinlikler Katilmeilar f
Smif dis1 etkinlikler 02,04, 07,08, 010 5
Drama/tiyatro 02,010,012 3
Eglenceli etkinlikler 06, 09, O11 3
Grup caligmalari 01, 04 2
Maket yapma 02,03 2
Arastirma 06 1
Diisiinceleri ifade etme 05 1
Ezber igermeyen 06 1
Kilden tablet yapma 01 1
Konferans 02 1
Proje 05 1
Sunum hazirlama 03 1

Tablo 5’e gore arastirmaya katilan 6grencilerin sosyal bilgiler dersinde yapilmasim istedikleri
etkinliklerle ilgili bilgi sunmalar1 istenmistir. Ogrenciler tarafindan ¢oktan aza dogru sinif disi etkinlikler
(f=4); drama/tiyatro (f=3); eglenceli etkinlikler (f=3); grup calismasi (f=2); maket yapma (f=2);
arastirmaci (f=1); disiinceleri ifade eden (f=1); ezber icermeyen (f=1); kilden tablet yapma (f=1);
konferans (f=1); proje (f=1) ve sunum hazirlama (f=1) olarak ifade edildigi tespit edilmistir. Bu bulgu,
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katilimcilarin sosyal bilgiler dersinde yapilmasimi istedikleri etkinliklerle ilgili olarak, simif disi
etkinlikler, drama/tiyatro ile eglenceli etkinlikler ifadelerini 6ne ¢ikardiklar1 seklinde yorumlanabilir.

Ogrencilerin bazilarinin ifadeleri, goriisme metinlerinin bazi béliimlerinden alintilanarak
asagida sunulmustur:

OI: “Kil tabletten bazi eserleri yapabiliriz ya da eski ¢aglarin yazi bicimiyle bir seyler yazabiliriz.
Grup ¢alismalar: yapabiliriz.”
O2: “Tiyatro, geziler, konferanslar, maket ¢calismalarimn yapilmasin istiyorum.”
03: “Ornegin maket yapabiliriz. Sunum hazirlayabiliriz.”
06: “Arastirmaya dayanan, ezber icermeyen, eglenceli etkinlikler yapilmasin istiyorum.”
O10: “Daha iyi anlamak icin daha ¢ok canlandirma veya gezi yapabiliriz.”

6. Katihmeilarin Sosyal Bilgiler Dersinin Giinliik Yasamla fliskisine iliskin Bulgular

Aragtirmanin amaci dogrultusunda o6grencilerden, sosyal bilgiler dersinin giinlilk yasamla
iligkisine iliskin bilgi sunmalar1 istenmistir. Elde edilen verilerin ¢éziimlenmesi, Tablo 6’da yer
almaktadir:

Tablo 6. Sosyal Bilgiler Dersinin Giinliik Yasamla iliskisine iliskin Ifadeler

Yararlar Katihhmeilar f
Haklar1 tanima ve kullanma 01, 02, 04, 05, 06, 07, 08, 09, O11 9
Sorumluluk kazandirma 01, 02, 04, 05, 06, 08, 010, O11 8
Tarih bilgisi 01, 04, 05, 06, 08, 09, 010 7
Kiiltiirel varliklar1 tanima 02,03, 08, 09, 012 5
Iklim bilgisi 03, 06, 07, 012 4
Cevreyi tanima ve koruma 01, 08, 09 3
Dogal varliklar1 tanima 03, 06, 011 3
Etkili iletisim kurma 02,07 2
Sosyallesme 02, 05 2
Uygarliklar1 tanima 01,011 2
Yardimlagma ve dayanisma 05, 07 2
Bilingli tiiketici olma 01 1
Dogru karar verme 04 1
Empati kurma 05 1
Hosgériilii olma o7 1
Kavram gretimi 01 1
Meslekleri tanima O12 1

Tablo 6’ya gore arastirmaya katilan 6grencilerin sosyal bilgiler dersinin onlara giinliik yagsam
igerisinde en fazla haklari tanima ve kullanma (f=9) konusunda yararinin oldugu ifade edilirken, bunu
sirastyla sorumluluk kazandirma (f=8); tarih bilgisi (f=7); kiiltiirel varliklar1 tanima (f=5); iklim bilgisi
(f=4); cevreyi tamima ve koruma (f=3); dogal varliklar1 tanima (f=3); etkili iletisim kurma (f=2);
sosyallesme (f=2); uygarliklar1 tanima (f=2); yardimlagsma ve dayanisma (f=2); bilingli tiiketici olma
(f=1); dogru karar verme (f=1); empati kurma (f=1); hosgoriilii olma (f=1); kavram 6gretimi (f=1) ve
meslekleri tanima (f=1) konularinda yararli oldugu ifade edilmistir. Bu bulgu, katilimcilarin sosyal
bilgiler dersinin giinlilkk yasamda yararlarina iliskin olarak, haklar1 tanima ve kullanma, sorumluluk
kazandirma, tarih bilgisi, kiiltiirel varliklar1 tanima, iklim bilgisi, ¢evreyi tanima ve koruma ile dogal
varliklari tanima ifadelerini 6ne ¢ikardiklar1 seklinde yorumlanabilir.

Ogrencilerin bazilarmin ifadeleri, goriisme metinlerinin bazi béliimlerinden alintilanarak
asagida sunulmustur:

Ol: “Cevreyi koruma, bazi kavramlari 6grenme, haklarimizi tamima, bilingli tiiketici olma,
sorumluluklarimizi yerine getirme, uygarliklart tamima ve tarih 6grenmeye katkisi oldugunu
diigtiniiyorum.”

02: “Bize haklarimizi ve sorumluluklarimizi 6grettigi icin toplumsal yasamda haklarimizi kullanip,
sorumluluklarimizi yerine getirmemizi ogretiyor. Sokakta arkadaglarimizla iyi iligkiler kurmamizi
saghyor. Kiiltiirel varliklari tanitarak onlart korumamizi saghyor.”

1

04: “Dogru karar verme, haklarimizi savunma, tarihimiz ve sorumluluklarimizi 6gretiyor.’

O7: “Toplumda haklarimi kullanmayr, hosgériilii olmayi, okulda dayanismay: arttirmayr, aile iginde
birlikteligi, sokakta ise yardimsever olmayi, iklim sartlarina gore nasil davranacagimizi égretiyor.”
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08: “Cevreyi korumak, tarihimizi ogrenmek, haklarimizi ve sorumluluklarimizi, kiiltiiriimiizii
ogreniyoruz.”

7. Katiimcilarin Sosyal Bilgiler Dersinde Olmas1 Gereken Ogrenme Ortamlarina iliskin
Goriislerine Ait Bulgular

Arastirmanin amaci dogrultusunda 6grencilerden, sosyal bilgiler dersinde olmasi gereken
Ogrenme ortamlart ile ilgili bilgi sunmalar1 istenmistir. Elde edilen verilerin ¢6ziimlenmesi, Tablo 7°de
yer almaktadir:

Tablo 7. Ogrencilerin Sosyal Bilgiler Dersinde Olmas1 Gereken Ogrenme Ortamlari ile Tlgili Ifadeleri

Ogrenme Ortamlar Katihmeilar f
Smif dist 01, 02, 04, 05, 06, 07, 010, 011, O12 9
Etkilesimli 02, 03, 06, 09, 012 5
Genis bir alana sahip 08, 09 2
Sessiz 07,08 2
Ders arag-gereclerine sahip 03 1
Panoya sahip 08 1

Tablo 7’ye gore arastirmaya katilan 6grencilerin sosyal bilgiler dersinde olmasi gereken 6grenme
ortamlari ile ilgili bilgi sunmalar1 istenmistir. Ogrenciler tarafindan 6grenme ortamlarinin ¢oktan aza
dogru, siif dis1 (f=9), etkilesimli (f=5), genis bir alana sahip (f=2), sessiz (f=2), ders arag-gereclerine
sahip (f=1) ve panoya sahip (f=1) olmas1 gerektigi ifade edilmistir. Bu bulgu, katilimcilarin sosyal
bilgiler dersinde olmasi gereken 6grenme ortamlari ile ilgili olarak, sinif dis1 ve etkilesimli ifadelerini
one c¢ikardiklar1 seklinde yorumlanabilir.

Ogrencilerin bazilarinin ifadeleri, goriisme metinlerinin bazi boliimlerinden alintilanarak asagida
sunulmustur:

O2: “Giizel, neseli herkesin égretmeni ve tahtayr gérebilecek sekilde olmali. Ama ortamda
stmariklik olmamali. Bahgede etkinlikler yapildigi gibi miize gibi yerlerde de etkinlikler yapilabilir.”

03: “Sosyal bilgilerde isledigimiz konularin fotograflari, maketleri olabilir ayrica siiflar “U”
seklinde diizenlenebilir.”

06: “Dogada, tarihi mekdanlarda egitim yapilmasini ve sinif diizeninin yarim daire seklinde olmasini

diistintiyorum.”

09: “Genis bir alan ve “U” seklinde swralar olabilir.”

010: “Iyi hava sartlarinda disarida temiz hava ile isleyebilir veya stk stk gezi yapabiliriz.”
Tartisma, Sonuc ve Oneriler

Bilim ve Sanat Merkezi’'nde sosyal bilgiler dersinde ozel yetenekli 6grencilere yonelik,
kullanilan etkinlikler hakkindaki &grenci goriislerini ortaya koymayi amaglayan bu arastirmanin
sonuglar incelendiginde, 6grencilerin sosyal bilgiler dersine yonelik genel diisiincelerinin dersin ilgi
cekici, egitici ve 6gretici oldugu yoniindedir. Bu dogrultuda 6grencilerin sosyal bilgiler dersine yonelik,
olumlu gériislerinin oldugu ifade edilebilir. Nitekim Unal ve Er (2015) tarafindan yapilan ¢alismada da
0zel yetenekli 6grencilerin sosyal bilgiler dersine yonelik olumlu goriislerinin oldugu ifade edilmistir.

Sosyal bilgiler dersinde yaptiklar1 etkinliklerle ilgili olarak arastirmaya katilan 6grencilerin
¢ogunlugunun, etkinlik yapilmadigini ve dersi 6gretmenin anlattigini ifade ettigi gériilmiistiir. Nitekim
Celik ve Katilmig (2010) tarafindan, 6gretmenin, siniftaki bireysel farkliliklar1 dikkate almamasi,
kendisini ¢agin sartlarina gore yenilememesi, siirekli anlatim yonetimini tercih etmesi 6grencinin sosyal
bilgiler dersinde basarisinin diismesine neden oldugu ifade edilmistir. Mertol (2014) tarafindan yapilan
aragtirmada, ABD ile Tiirkiye’deki iistiin zekali 6grencilerde farklilagtirilmig 6gretim yaklagimina gore
diizenlenen sosyal bilgiler 6gretimi karsilagtirmali olarak incelenmis ve ABD’de farklilagtirilmig sosyal
bilgiler egitimi i¢in sorumlu kurumlar tarafindan 6gretmenlerin 6rnek alacaklari resmi paylagimlar yer
alirken Tiirkiye’de resmi paylagimlarin olmadigi belirtilmistir.

Akdemir (2019) ise yaptig1 arastirmada, uygulamaya baglamadan 6nce yar1 yapilandirilmis
gozlem, 6gretmen ve 0grenci goriismelerinden elde ettigi bulgulara gére 6gretmenlerin, sosyal bilgiler
dersinde farklilagtirilmis dgretim yontemini kullanmadiklarini saptanustir. Oztiirk ve Mutlu (2017)
tarafindan yapilan ¢alismada ise, sosyal bilgiler ve tarih 6gretmenlerinin 6grencilere yonelik etkili bir
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ogretim gergeklestirdiklerine inandiklar1 ancak biiyiik kisminin genelde egitim arastirmalarinin 6zelde
ise farklilagtirillmis G6gretimle ilgili arastirmalarin isaret ettigi uygulamalardan uzak bir smif ici
uygulamaya ve farklilastirilmig 6gretimin esas alinarak tiim smifin etkin bir sekilde 6grenmesini
saglayacak sinirh oranda bir pratige sahip olduklari tespit edilmistir. Bu kapsamda sosyal bilgiler
dersinde O6gretmen tarafindan siirekli anlatim yontemine basvurulmasi, 6grenci merkezli etkinliklerin
yapilmamasi, 6gretmenlerin 6zel yetenekli 6grencilerin egitiminde vurgulanan farklilastirilmis 6gretim
yaklagimina gore diizenlenen 6rnek etkinliklere sahip olmamalarinin 6grencilerin sosyal bilgiler dersine
yonelik goriislerini olumsuz yonde etkiledigi sdylenebilir.

Aragtirmaya katilan 6grencilerin sosyal bilgiler dersinde yapmaktan hoslandiklar etkinliklerle
ilgili 6grencilerin ¢cogu etkinlik yapmiyoruz seklinde ifade de bulunurken, bunu sirasiyla drama, gezi,
kilden tablet yapma, diislinceleri ifade etme ve ¢ocuk haklar1 etkinliklerinin takip ettigi goriilmiigtiir.
Goneng ve Agikalin (2017), tarafindan yapilan arastirmada, sosyal bilgiler 6gretmenlerinin, siniflarin
cok kalabalik olmasi nedeniyle, diiz anlatim seklinde ders islemek zorunda kaldigi, cogu zaman
derslerinde etkinliklere istese de yer veremedikleri ifade edebilmistir. Bu baglamda, BILSEM’e gelen
Ogrencilerin normal egitim gordiikleri okullarinda simiflarin kalabalik olmasi, 6gretmenlerin genellikle
diiz anlatim yontemini tercih etmeleri ve sinifta kontrolii kaybetme kaygilar1 gibi nedenlerle ders
esnasinda etkinliklere yeterli zamanin ayrilmadig1 sdylenebilir. Sosyal bilgiler dersinde konularin uygun
etkinliklerle islenmesinin faydalari, bu arastirmaya katilan bazi 6grencilerin okullarinda yapilan sinirh
sayidaki etkinlikleri unutmadiklar1 ve o derslerden hoslandiklar1 ve kalici 6grenme kazandiklari
ifadelerinden anlasilmaktadir. Ogrencilerin drama, gezi, kilden tablet yapma, diisiinceleri ifade etme ve
cocuk haklar1 gibi etkinlikleri, hoslandiklar1 etkinlikler olarak ifade etmeleri 6grencilerin, uygulamali
ve aktif olduklan etkinliklerden hoslandiklar1 ve bu tiir etkinliklerin yapilmasinin, 6grencilerin derse
karsi ilgilerinin artmasina ve kalic1 6grenme siirecine katki sunacag ifade edilebilir.

Aragtirmaya katilan 6grenciler, sosyal bilgiler dersinde yapmaktan hoglanmadiklari etkinliklerle
ilgili olarak, en fazla ezber yapmayi igeren etkinlikler ifadesinde bulunduklar1 tespit edilmistir. Tiinkler
(2019) tarafindan yapilan arastirmada, 6grencilerin sosyal bilgiler dersi ile ilgili belirttikleri olumsuz
motivasyon kaynaklarinin basinda sosyal bilgiler dersinin ezbere dayali olmasi, tarih konularinin ezber
gerektirmesi ve akilda kalmamasi ifade edilirken, sosyal bilgiler dersi ile konularinin karmasik ve ezbere
dayali oldugunu yani derste zorlandiklarini belirtmislerdir. Akdemir (2019) ise geleneksel 6gretim
yonteminin uygulandig sosyal bilgiler dersinde, 6grencilerin derse karsi ilgi ve dikkatlerini arttiracak
caligmalarin yapilmadigi, anlatim yontemi ile soru-cevap tekniginin sadece eski konularin
hatirlanmasini sagladigi, bu durumun 6grencilerin bazilarini sosyal bilgiler dersine kars1 ilgisiz yaptigin
ve dersi takip etmediklerini ifade etmistir. Bu kapsamda arastirmaya katilan 6grencilerin normal egitim
aldiklar1 okullarindaki sosyal bilgiler dersinde ezberci anlayisin kalici 6grenme saglamadigi, 6zel
yetenekli 6grencilerin en 6nemli 6zelliklerinden biri olan diislinme becerilerini harekete gecirmedigi
icin derse karsi olumsuz motivasyon gelistirdikleri ifade edilebilir.

Ogrenciler tarafindan sosyal bilgiler dersinde yapilmasini istedikleri etkinliklerle ilgili olarak en
fazla simf dist etkinlikler ifadesine yer verilirken bunu drama/tiyatro, eglenceli etkinlikler, grup
caligmasi, maket yapma, arastirmaci, diisiinceleri ifade eden, ezber igermeyen, kilden tablet yapma,
konferans, proje ve sunum hazirlama etkinlikleri ifadelerinin takip ettigi tespit edilmistir. Ersoy ve Kaya
(2008) tarafindan yapilan calismada, 6gretmenler, sosyal bilgiler dersinde ogrencilerin yapmaktan
hoslandiklar1 etkinlikler olarak arastirma yapma, grup calismasi ile drama etkinlikleri oldugu
belirtmislerdir. Yine ayn1 aragtirmada, 6gretmenler 6grencilerin yaraticiliklarini kullanabildikleri, proje,
sunum ve goriisme yapmaktan, {iriin dosyas1 hazirlamaktan, kavram haritalar1 olugturmaktan, glinliik
yasamda kullanabilecekleri etkinliklerden, kabartma haritalarindan ve gezi etkinliklerinden
hoslandiklarin1 dile getirmislerdir. Gomleksiz ve Oner (2013) tarafindan yapilan calismada ise,
ogrenciler tarafindan hoslanilan etkinlikler olarak, bilgi kart1 hazirlama, kompozisyon yazma, kavram
haritas1 hazirlama, tarih seridi hazirlama ifadelerine yer verilmistir. Buna gore, 6grencilerin hem biligsel
hem duyussal hem de psikomotor beceriler kazandirmaya yonelik, farkli 6grenme ortamlart ile 6gretim
yontem ve tekniklerinin kullanildig1 etkinliklerden hoslandiklari ifade edilebilir.

Aragtirmaya katilan 6zel yetenekli 6grencilerin sosyal bilgiler dersinin onlara toplum hayati
icerisinde sagladig1 yararlarla ilgili olarak, haklar1 tanima ve kullanma, sorumluluk kazandirma, tarih
bilgisi, kiiltiirel varliklart tanima, iklim bilgisi, ¢evreyi tanima ve koruma, dogal varliklari tanima, etkili
iletisim kurma, sosyallesme, uygarliklar1 tanima, yardimlasma ve dayanigsma, bilingli tiikketici olma,
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dogru karar verme, empati kurma, hosgoriilii olma, kavram 6gretimi ve meslekleri tanima konularinda
yararli oldugu ifade edilmistir. Arastirmaya katilan 6grenci ifadelerine gére 6grencilerin, sosyal bilgiler
dersinin igerigi ve kazanimlarina iliskin bilgi sahibi olduklar1 ayrica sosyal bilgiler dersini toplum hayat:
igerisinde birgok beceri kazandiran bir ders olarak algiladiklari sGylenebilir. Literatiirde sosyal bilgiler
ogretimi iizerine yapilan arastirmalarda da benzer sonuglar ortaya ¢ikmustir. Unal ve Er (2015)
tarafindan yapilan ¢alismada, 6zel/listiin yetenekli 6grencilerin, sosyal bilgileri gergek hayata hazirlayan
bir ders olarak gordiikleri tespit edilmistir. Mertol, Dogdu ve Yilar (2013) tarafindan yapilan ¢aligmada
ise, iistiin zekali ¢ocuklarin sosyal bilgiler dersini yasamin i¢inden bir ders olarak gordiikleri, bu yilizden
gerekli ve dnemli olduguna inandiklar1 saptanmistir. Yildiz ve Kili¢ (2018) tarafindan yapilan calismada
ise, 0grenciler tarafindan sosyal bilgiler dersinin giinliik yasama iliskin bilgiler kazandirdigi ve yagama
uyum saglama konusunda destek oldugu ifade edilirken, 6grencilerin aktif, yaparak yasayarak 6grenen
bireyler olma, arastirmaya yoneltme, iist diizey becerileri ve ¢evreye duyarlilik kazandirma, iyi birer
yurttas olma konularinda kazanimlar sagladig belirtilmigtir. Bu bulgulardan elde edilen sonuglarin
aksine, Akdemir (2019) tarafindan yapilan arastirmada ise sosyal bilgiler dersinde 6grencilerin kalici
ogrenmeler gergeklestiremedikleri ve 6grendikleri bilgileri giinliikk hayatlarina aktaramadiklar
gOrilmiistiir.

Aragtirmaya katilan Ogrenciler tarafindan, sosyal bilgiler dersinde olmasi1 gereken 6grenme
ortamlari ile ilgili bliylik cogunlugunca simif dig1 egitim ortamlarinda ve etkilesimli olarak ders yapilmasi
gerektiginin ifade edildigi saptanmigtir. Seyhan (2020), tarafindan yapilan ¢alismada sosyal bilgiler
ogretiminde, okul dist yapilan etkinliklerde 6grencilere, gozlem, elestirel diisiinme, arastirma, kanit
kullanma, g¢evre okuryazarligi, iletisim, yenilik¢i diislinme, konum analizi, degisim ve siirekliligi
algilama, finansal okuryazarlik, empati, girisimcilik, is birligi, karar verme, mekan1 algilama, harita
okuryazarligi, zaman ve kronolojiyi algilama ve 6zdenetim becerilerinin kazandirildigi belirtilmistir.
Birgok beceri kazandirmaya yonelik oldugu icin aragtirmaya katilan &grencilerin, sosyal bilgiler
ogretimi, simf dis1 etkinlikler ile etkilesimli etkinliklerin yapildig1 6grenme ortamlarimi tercih ettikleri
sOylenebilir.

Aragtirmanin sonuglart genel olarak degerlendirildiginde, ¢alisma grubundaki 6zel yetenekli
Ogrencilerin sosyal bilgiler dersine yonelik olumlu goriis belirttikleri goriilmiistiir. Ancak elde edilen
bulgulardan yola c¢ikarak dersin geleneksel Ogretim yontemiyle islendigini, 6grenci merkezli
etkinliklerin yapilmadigini, etkinliklerin farklilagtirilmis 6gretim yaklasimina gore diizenlenmedigini
s0ylemek miimkiindiir. Aragtirmada 6grencilerin diisiincelerini ifade edebildigi, ezber icermeyen, sinif
dis1 etkinlikler ile drama/tiyatro, grup calismasi, maket yapma, kilden tablet yapma, konferans, proje ve
sunum hazirlama etkinlikleri gibi etkinliklerden hoslandiklar1 ve yapilmasini istedikleri sonucuna
ulasilmistir. Ayrica 6zel yetenekli 6grencilerin sosyal bilgiler dersinin toplum hayati igerisinde sagladigi
yararlarin farkinda olduklari, dersin igerigi ve kazanimlarina iliskin bilgi sahibi olduklar1 ve sosyal
bilgiler dersini toplum hayati igerisinde birgok beceri kazandiran bir ders olarak algiladiklarini sdylemek
mimkiindiir. Arastirmanin sonuglar1 dogrultusunda gelecek arastirmalara da 1s1k tutmasit bakimindan su
onerilerde bulunulabilir:

e Milli Egitim Bakanlig1 tarafindan 6zel yetenekli 6grencilerin egitimi i¢in hazirlanan ¢erceve
egitim programlari ile etkinliklerin hazirlanmasinda farklilastirilmis 6gretim yontem ve
tekniklerinden yararlanilmasi 6nerilmektedir.

e Ozel yetenekli 6grencilerin sosyal bilgiler dersi farklilastirilmis 6gretim etkinliklerine yonelik
tutum ve algilarini incelemek amactyla nicel arastirmalar yapilabilir.

e Ozel yetenekli 6grencilerin yaygin bir sekilde egitim aldiklar1 BILSEM’lerdeki diger derslerde
farklilagtirllmis 6gretim yaklagim esas alinarak hazirlanan etkinlikler 6grenci goriislerine
gore incelenerek, elde edilen veriler dersler bazinda karsilastirmali olarak incelenebilir.

e BILSEM’lerde gorev yapan ogretmenlere, farklilastirilnug ogretim yaklagimina gore
etkinliklerin nasil hazirlanacagi, uygulanacagi ve egitim ortamlarinin nasil diizenlenecegi
hakkinda egitimler verilebilir.
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