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This study investigates the phonological awareness strategies (PAS) employed by English 
language teachers in senior high schools in Cape Coast to improve students' 
communication skills. Quantitative data was collected from 49 English Language teachers 
across the 10 ten Senior High schools for the study using a descriptive survey design. 
Descriptive statistics and Spearman correlation analyses were conducted to test the 
relationships between variables. The results indicated the frequent use of pronunciation 
drills (M = 4.19, SD = 0.66) and group activities (M = 4.12, SD = 0.59), with teachers 
perceiving significant improvements in students' phonological awareness (M =4.0, SD = 
0.62), Student feedback and group activities (M =4.05, SD = 0.58) and speaking skills (M 
=3.95, SD = 0.49). However, student confidence remained moderate (M = 3.84, SD = 
0.81). Key challenges included large class sizes (M = 3.86, SD = 1.17), insufficient 
curricular time (M = 3.72, SD = 1.12), and varying English proficiency levels (M = 4.00, 
SD = 1.27). A significant positive correlation emerged between PAS usage and perceived 
impact (r = 0.456, p < 0.01). The study recommends that policymakers and institutions 
prioritise teacher training programs and resources to improve the implementation of 
phonological awareness strategies in senior high schools in Ghana. 
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Introduction 

Success depends on communication becoming more indispensable in personal and professional areas. English is a 
prestigious and high-priority language crucial in academics, politics, research, and business. Its use is essential for 
developing 21st-century skills, including digital literacy, media literacy, teamwork, and cultural awareness. Mainly in 
English as a Second Language (ESL) courses, educational institutions strongly focus on improving communication skills 
to enable students to grow and polish their language proficiencies. Communication conveys knowledge via several verbal 
and nonverbal channels (Finnegan, 2014). In modern society, good communication abilities define success (Sen, 2007; 
Finnegan, 2014). Teachers thus concentrated on examining the fundamental aspects of language development that 
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significantly influence communication skills. Language development depends on phonological awareness, which also 
helps students to improve their communication abilities. 

Phonological awareness is hearing and controlling spoken language sounds, such as syllables, onset rhyme parts, and 
phonemes (Griffin, 2022). These are critical skills for precision in decoding and encoding messages, which improve clarity 
and coherence in transmitting information. Furthermore, awareness develops phonemic manipulation, which helps 
people enhance their oral communication (Jordan, 2016; Suggate, 2016). Gradually, the impact of phonological 
awareness on wider communication has attracted increasing attention from education researchers. Good 
communication depends on knowing the sounds inside words and vocabulary and grammar. Including phonological 
awareness exercises in L2 education provides scaffolding to improve students' sensitivity to language sounds (Zoubek, 
2017). If students develop this awareness, they can spell words and identify patterns in spoken English more precisely 
(Ruan et al., 2018; Pavelko et al., 2018). 

Research has shown significant correlations between phonological awareness and improved communication skills 
among ESL learners (Nushi Kochaksaraie & Makiabadi, 2018; Abdon et al., 2019; Abdon & Barrios, 2022; Nushi 
Kochaksaraie & Makiabadi, 2018). Studies in Nigeria, Tanzania, and South Africa have also demonstrated that among 
ESL learners, phonological awareness greatly enhances reading and communication skills (Ogunsola & Lazarus, 2018; 
Alcock et al., 2010; LeRoux et al., 2017).  

In Ghana, communication barriers significantly affect students' performance (Asemanyi, 2015). Teachers' inability 
to develop engaging lessons, speech and language difficulties, and large class sizes impede effective communication 
(Paschal, Paacho & Adewoyin, 2022; Mohammed & Amponsah, 2018). Additionally, mother tongue interference—
when elements of a learner's native language affect the learning of a second language—creates communication gaps, 
impacting pronunciation, grammar, and vocabulary (Addo-Kuffour, 2020). Despite the extensive literature on 
communication skills and phonological awareness, significant gaps exist concerning English language teachers' strategies 
in senior high schools in Ghana to improve students' speaking skills. Existing studies often generalise teaching methods 
without focussing on areas or educational levels, leaving a void in understanding actual practices (Nsenyiane & 
Amaniampong, 2021; Bakyil, 2018; Hammond, 2024). 

Furthermore, there is a lack of research assessing teachers' perceptions of the impact of phonological awareness 
strategies on students' communication skills in senior high schools. There is not much extensive literature on the 
challenges these teachers face when implementing such strategies in senior high schools in Ghana. Addressing these gaps 
is critical to identifying the phonological awareness strategies, assessing teachers' perceptions of their impact, and 
examining English language teachers' challenges in senior high schools in Cape Coast, Ghana. 

Problem Statement 
Proficient communication skills are essentially underpinned by phonological awareness (PA)—the ability to detect and 
play with language sounds—thereby enabling clarity, pronunciation, and oral proficiency (Griffin, 2022; Jordan, 2016). 
While studies in Nigeria, Tanzania, and South Africa demonstrate the role of PA in promoting the communication skills 
of ESL students (Ogunsola & Lazarus, 2018; Alcock et al., 2010; LeRoux et al., 2017), senior high schools in Ghana 
persistently face enormous challenges. These include large class sizes, mother tongue interference, and insufficient 
teacher training, which hinder effective language instruction (Asemanyi, 2015; Paschal et al., 2022; Mohammed & 
Amponsah, 2018; Addo-Kuffour, 2020). Despite PA's benefits, gaps persist in understanding Ghanaian English 
teachers' strategies, perceptions, and implementation challenges, particularly at the senior high school level (Nsenyiane 
& Amaniampong, 2021; Hammond, 2024).This study seeks to address these gaps by: 

Ø Identifying the phonological awareness strategies used by English language teachers, teachers' perception of 
PAS impact on students, and the challenges teachers face in implementing these strategies. 
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By exploring these domains, the study seeks to develop actionable recommendations that may guide policy and 
practice to inform better teaching and language learning success in Ghanaian high schools. This study is essential to 
develop effective instructional interventions to improve the communication skills of English language learners (ELLs) 
and the potential of teachers within the demanding environment of Ghanaian schools. 
Literature Review 
Phonological Awareness Strategies  
A common theme in literature is that older students (ELLs) benefit from the same phonemic awareness and phonic 
instructions used in young students (1). This includes instruction on perceiving and using phonemes and mapping these 
sounds to letters or letter combinations. For instance, exercise in segmentation of words into phonemes, blending sounds 
to form words and recognising rhyming. Cho et al. (2021) found that phonological awareness-focused interventions 
moderately positively affected reading outcomes (effect size ~0.53) in upper-grade students. Moreover, teachers turn 
phonological drills into games for students to compete to find words with target sounds in text using quick games like 
bingo, Hangman or Scrabble to reinforce phonological patterns (O'Connor, 2014; Mahendra et al., 2024; Langille & 
Green, 2021). Tongue twisters and wordplay games are among the activities that improve alliteration perception and 
production, hence strengthening phonological ability (Albritton & Johnson, 2023). Auditory discrimination exercises 
help students distinguish between similar sounds, improving their phonetic skills (Khasawneh & Alkhawaldeh, 2020; 
Eccles et al., 2021). These different multi-sensory phonics learning styles provide "visual, auditory, kinesthetic, and 
tactile" support for building phonological skills by making learning activities fun and interactive (Riaño, 2024; Sarudin 
et al., 2019). Recent studies also place intense focus on using student's first language (L1) to promote phonological 
awareness in English ((Khalaf et al., 2019; Wu & Juffs, 2022; Krenca et al., 2020). Many students possess transferable 
reading skills in their native language, and teachers often draw attention to the phonemes of the student's native language 
and English (Chung et al., 2019). For instance, it is possible to demonstrate to a Spanish-speaking student that, despite 
differences in letter-sound correspondences, the process of sounding out letters is comparable in Spanish and English 
(Camarillo Arroyo, 2022; Zaretsky, 2020). Teachers also use cognates to show familiar sound patterns to improve 
students' literacy skills (García et al., 2020). Cognate instruction can also scaffold context clue strategies to help students 
guess unknown words' meanings and increase vocabulary knowledge (Montelongo et al., 2011).  
Impact of Phonological Awareness (PA) Strategies on Students 
Phonological awareness instruction strongly influences English language learners (ELLs) by enhancing their reading, 
spelling, pronunciation, and academic performance abilities. Yeung et al. (2013) conducted a phonological awareness 
intervention with Chinese learning English as a second language and concluded that the instruction group "performed 
significantly better than the comparison group on English word reading" following the intervention. Morales Pilatuña 
(2024) also found that intensive training in phonological awareness led to improved reading skills of English words by 
students. Similarly, Cho et al. (2021) conducted a multilevel meta-analysis involving 28 studies between 2008 and 2018, 
revealing that phonological awareness strategies positively affected the reading performance of English Language 
Learners (ELLs). Research indicates that phonological awareness training can decrease spelling and writing errors and 
enhance literacy achievement (Baezzat & Eizadifard, 2012; Siregar et al., 2023). Strategies like updated interactive writing 
programs effectively enhance students' word recognition, passage comprehension, and word reading growth (Craig, 2006; 
Kim & Zagata, 2024). Wardana et al. (2022) also found that instruction in phonological awareness improves the 
pronunciation of phonemes, stress and intonation determination and boosts motivation and confidence in speaking in 
EFL learners. Buana and Irawan (2021) point out that using various PA strategies helps learners improve pronunciation 
because they struggle with consonants, vowels and diphthongs. 

Besides, PA instruction can also improve reading, writing, and spelling in children who have or do not have language 
impairments (Carson et al., 2013; Mutiana & Amato, 2022). Decoding skills, word recognition, and comprehension 
during reading are directly related to PA skills (Siregar et al., 2023). However, the effectiveness of PA interventions would 
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depend on the targeted component. Research on syllable and rhyme awareness demonstrated minimal effect on literacy 
development and possibly interfered with the acquisition of phoneme awareness (Nancollis et al., 2005). Most research, 
however, demonstrates the significance of phonemic awareness (PA) for academic achievement across various grade levels 
(Mutiana & Amato, 2022). Screening, evaluation, and intervention at an early stage for children at risk for PA challenges 
are required to improve their literacy and academic performance (Siregar et al., 2023). 
Challenges Faced by Teachers in Implementing Phonological Awareness (PA) Strategies 
Teachers face several challenges in implementing PA strategies when teaching students and English learners for early 
literacy development. One of the significant issues is instructional time, as teachers find it challenging to find more time 
as PA activities must compete with other curricular demands, making sustained and systemic practice difficult (Haile & 
Mendisu, 2023; Carson & Bayetto, 2018). Choi et al. (2024) also found that teachers often face language and cultural 
barriers, lack of developmental materials and insufficient support from district and parents when implementing PA 
techniques in schools. Haile and Mendisu (2023) also found that a lack of subject content and pedagogical knowledge, 
inadequate teaching materials, inadequate teacher-training programs, a lack of an enabling, literacy-rich environment, 
and a lack of in-service training in the first grades hinder teachers from practising PA strategies in classrooms. In addition, 
teachers overestimate their PA knowledge whilst having low actual PA knowledge, thus relying on observation and 
professional judgment with no or limited expertise (Carson & Bayetto, 2018). Adamu et al. (2020) indicated that large 
classes hinder individualised attention, feedback, and assessment of teachers in understanding students' reading 
development. To address these issues, teachers employ strategies such as grouping students, employing technology, and 
promoting peer feedback (Xu & Harfitt, 2018). Putting students' engagement first and coordinating teaching strategies 
to enable critical thinking can help address large class issues (O'Connor, 2014; Chand, 2023). Moreover, providing 
teachers with adequate content and pedagogy training, supplying phonological awareness materials, offering in-service 
support, and creating literacy-rich environments (Haile & Mendisu, 2023). 
Theory guiding the study 
The social constructivism theory, which provides the basis for this study, emphasises the importance of social interactions 
in language learning. Based on Lev Vygotsky's theories, this perspective posits that students construct knowledge through 
meaningful engagement with peers and teachers, emphasising collaborative problem-solving and verbal communication 
(VaVasalou et al., 2017; Amineh & Asl., 2015; Vygotsky & Cole, 2018). It supports a student-centred approach and sees 
the teacher as a facilitator (Bechter et al., 2019), but social constructivism has some problems, such as not considering 
how different people think and learn and having trouble judging personal contributions in group settings (Varpio et al., 
2017; Bahadur & Zhang, 2021). This theory is relevant to the study because it clarifies how language instructors improve 
students' phonological awareness and communication abilities through interaction and collaboration while accounting 
for sociocultural factors affecting classroom dynamics in Ghanaian senior high schools. 

Method 
Research Design 
The study used the descriptive survey design. This design allows the researchers to systematically observe and document 
the instructional methods that the teachers used in the Senior High Schools (Siedlecki, 2020). The descriptive survey 
design was relevant to the study because it allowed for collecting detailed data on current teaching practices and their 
impact on students. Using this design, the study can depict the effectiveness and usage of the various strategies, offering 
essential information to teachers and policymakers to improve educational outcomes.  

Participants 
The population of this study included English teachers of the 10 senior high schools in Cape Coast, Ghana. The schools 
were Adisadel College, St. Augustine College, Mfantsipim School, Wesley Girls High School, Holy Child School, Ghana 
National College, Christ the King Academy, Oguaa Senior High Technical School, University Practice Senior High 
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School, and Efutu Senior High Technical School. The target population was teachers known to use phonological 
awareness in teaching. This ensured that the selection aligned with the study objectives and context.  

Sampling Technique and Sample Size 
The sampling technique and sample size were applied based on the study methods and objectives. The sampling method 
considered the selection of schools and teachers. Accordingly, the school selection was based on access to instructional 
materials, native-language teaching experience and teachers. Therefore, based on the above criteria, all ten schools in 
Cape Coast were selected. Next, 49 teachers of 62 English teachers (based on their experience, native-language teaching 
experience, recommendation by the principals of the schools and the teacher's willingness to participate in the study) 
were intentionally selected in the sampling method from the senior high schools. Of the respondents, 39.5% were males 
and 60.5% were females. Additionally, 72.1% fall within the 30-39 age category. 23.3% were between the ages of 40 – 49, 
and 4.7% were between the ages of 29 – 29. About 65.1% had bachelor's degrees, 25.6% had master's, and 4% had 
doctorate degrees. Most teachers (55.8%) were married, 39.5% were single, and 4.7% were divorced. Participants with 6 
to 10 years of teaching experience constituted 20.9% of the sample, those with 16 to 20 years accounted for 14.0%, and 
only 4.7% had 21 to 25 years of experience. Additionally, 30.2% of respondents had 1 to 5 years of experience, and another 
30.2% had 11 to 15 years. 

Data Collection Tools 
Teachers' demographics 
Teachers reported their demographic information, including their gender identity, age category, highest education level, 
marital status, and years of teaching experience. The demographics were coded with dummy variables to represent the 
data categories. For example, gender was measured using a dummy coded variable (male = 1 and female = 2), age category 
was coded with coded variables (1 = 20 – 29, 2= 30 – 39, 3 = 40 – 49, 4 = 50 – 59) and highest level of education was 
coded with variables with 1, 2 and 3 representing bachelor's degree, master's and doctorate. The marital status and years 
of experience were also coded with dummy variables to represent each category of the variable. 

Development of the PAS Scale  
The Phonological Awareness Scale (PAS) was developed in 2024 by a team of researchers to assess the impact of 
phonological awareness strategies on students' communication skills in Cape Coast senior high schools. The 
development process followed a rigorous multi-step approach to ensure validity and reliability. First, an extensive 
literature review was conducted to identify key dimensions of phonological awareness. The works of scholars such as 
Ehri et al. (2001) on phonological awareness principles, Haile and Mendisu (2023) on phonological awareness practices, 
the Phonological and Print Awareness Scale (PPA Scale) and other scholars informed the conceptual framework and item 
construction. This theoretical foundation ensured that the scale accurately measured essential components such as 
rhyming, phoneme segmentation, blending, and sound-symbol correspondence. An expert panel of five specialists in 
language education and psychometrics was consulted to improve content validity further. The experts assessed each item 
based on clarity, relevance, and alignment with the study objectives. Their feedback led to refinements in item phrasing, 
response format, and the inclusion of additional items to improve construct coverage. A field test was conducted in four 
public senior high schools in Takoradi to validate the instrument in a comparable educational setting. A sample of 20 
teachers participated in the pilot study, rating the clarity and applicability of the scale. Based on their feedback, minor 
modifications were made to item wording, response categories, and scoring to enhance interpretability and ease of 
administration. The scale was tested for internal consistency using Cronbach's alpha, yielding a high-reliability 
coefficient (α = 0.84) during the pilot study to ensure reliability. 

Implemented Phonological Awareness Strategies  
One dimension of the study, seeking the teacher's perception of the phonological awareness strategies implemented in 
the school, was used. Their perception of the phonological awareness strategies was assessed with a five-item scale. 
Teachers were asked to respond to the following prompt, "Please rate the following phonological strategies used in class?" 
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Examples of items included: "Teachers frequently use rhyming, segmenting and blending sounds to improve student 
speaking skills," "Pronunciation drills are regularly included in English lessons," and "Group activities and peer feedback 
are used to enhance students' phonological awareness in speaking activities." All items were assessed on a 5-point scale 
ranging from Strongly Disagree (1) to Strongly Agree (5). All the items were used to create a mean score. The reliability 
for this scale was strong (α = 0.80). 

Impact of Implemented Phonological Awareness Strategies 
Teachers were asked to rate the impact of the PAS on their student's communication skills using a six-item measure. The 
items included: "The pronunciation exercises we do in class have significantly improved my students' spoken English," 
"My students feel more confident speaking English because of the phonological awareness strategies I use," and "My 
students find the phonological awareness activities (such as rhyming and sound segmenting) in our English classes 
helpful for improving their speaking skills." Items were assessed on a 5-point scale ranging from Strongly Disagree (1) to 
Strongly Agree (5). The reliability of the scale was strong (α = 0.91). 

Challenges and Barriers to Implementing PAS 
Teachers were asked to measure the challenges and barriers faced when implementing PAS in the classroom on a five-
item measure. The items included: "There is insufficient time allocated in the curriculum for phonological awareness 
activities." "I receive adequate training on how to implement phonological awareness strategies effectively," and "Large 
class sizes make it difficult to conduct effective phonological awareness activities." The items were measured on a 5-point 
scale ranging from Strongly Disagree (1) to Strongly Agree (5). The reliability of the scale was strong (α = 0.82). 

Data Analysis 
This study's analysis involved descriptive and correlation analyses. First, we examined the demographic characteristics of 
the participating teachers. Frequencies were calculated in SPSS to generate output displaying the count and percentage 
of respondents in each demographic category. We calculated means and standard deviations to analyse data. Lastly, the 
Spearman correlation was run to explore the relationship among the variables phonological awareness strategies [P], 
impact of the strategies [T], and challenges faced by teachers [PE]. The output provided the correlation coefficient with 
its associated significance levels. Before running the correlation analysis, the multiple Likert items were combined into a 
single composite variable to simplify the analysis. 

Results 
Assessment of Phonological Awareness Strategies 
Table 2 presents the assessment of phonological awareness strategies (PAS) usage among teachers, ranked by mean scores. 
The highest-rated strategies were incorporating pronunciation drills into English lessons and providing regular feedback 
on students' pronunciation and phonological exercises, with a mean score of 4.19 (SD = 0.66 and SD = 0.39, respectively). 
Following closely, group activities and peer feedback to enhance students' phonological awareness in speaking activities 
had a mean score of 4.12 (SD = 0.59). Auditory discrimination activities aimed at helping students distinguish different 
sounds received a mean score of 4.09 (SD = 0.61). Lastly, teachers frequently used phonological awareness exercises, such 
as rhyming, segmenting, and blending sounds, to improve student speaking skills and had a mean score of 4.07 (SD = 
0.74).  

Table 2 Frequency of PAS Usage 
 Phonological Awareness Strategies Mean 

(SD) 
1 Teachers frequently use phonological awareness exercises (such as rhyming, segmenting, and 

blending sounds) to improve student speaking skills. 
4.07 (0.74) 

2 Pronunciation drills are regularly incorporated into English lessons. 4.19 (0.66) 

3 We employ various auditory discrimination activities to help students distinguish different sound 4.09 (0.61) 
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4 Group activities and peer feedback enhance students' phonological awareness in speaking activities. 4.12 (0.59) 
5 We provide regular feedback on students' pronunciation and phonological exercises. 4.19 (0.39) 

Perception of the Impact of PAS on Students 
Table 3 presents teachers' assessments of the impact of phonological awareness strategies (PAS) on students, highlighting 
their perceptions ranked by mean scores. The highest-rated perception is that group activities and peer feedback are 
effective in helping students improve their phonological awareness, with a mean score of 4.05 (SD = 0.58). Following 
closely, teachers reported that both phonological awareness activities, such as rhyming and sound segmenting, and 
students' feedback on their pronunciation help improve speaking skills, each receiving a mean score of 4.00 (SD = 0.62). 
The perception that pronunciation exercises in class have significantly improved students' spoken English was noted 
with a mean score of 3.95 (SD = 0.49). Lastly, the belief that students feel more confident speaking English due to the 
phonological awareness strategies used in class received the lowest mean score of 3.84 (SD = 0.81).  

Table 3. PAS Impact on Students 
 Teachers Perception on Phonological Strategies Impact Mean (SD) 
1 My students find the phonological awareness activities (such as rhyming and sound segmenting) 

in our English classes helpful for improving their speaking skills. 
4.00 (0.62) 

2 The pronunciation exercises in class have significantly improved my students' spoken English. 3.95 (0.49) 

3 My students feel more confident speaking English due to the phonological awareness strategies I 
use. 

3.84 (0.81) 

4 My students' feedback on their pronunciation helps them understand and correct their mistakes. 4.00(0.62) 

5 Group activities and peer feedback are effective in helping my students improve their phonological 
awareness. 

4.05 (0.58) 

6 My students believe the phonological awareness strategies used in our English classes effectively 
enhance their communication skills. 

3.98 (0.60) 

 
Challenges and Barriers to the Implementation of PAS 
Table 3 outlines the challenges and barriers faced in implementing phonological awareness strategies (PAS), ranked by 
mean scores. The most significant challenge identified is that students' varying levels of English proficiency pose a 
challenge in implementing PAS, with a mean score of 4.00 (SD = 1.27). Following closely, large class sizes make it difficult 
to conduct effective phonological awareness activities, receiving a mean score of 3.86 (SD = 1.17). Insufficient time 
allocated in the curriculum for phonological awareness activities was noted with a mean score of 3.72 (SD = 1.12), while 
teachers expressed that they receive adequate training on how to implement these strategies effectively, resulting in a mean 
score of 3.67 (SD = 0.99). Lastly, the lack of resources, such as audio equipment, books, and language apps, was identified 
as a barrier to implementing PAS, with a mean score of 3.40 (SD = 1.23). 

Table 3. Perception of PAS Implementation Challenges and Barriers 
Challenges and Barriers to the Implementation of PAS Mean (SD) 
There is insufficient time allocated in the curriculum for phonological awareness activities 3.72 (1.12) 
I receive adequate training on how to implement phonological awareness strategies effectively. 3.67 (0.99) 
Lack of resources (such as audio equipment, books, and language apps) is a barrier to implementing 
phonological awareness strategies 

3.40(1.23) 

Large class sizes make it difficult to conduct effective phonological awareness activities 3.86(1.17) 
Students' varying levels of English proficiency pose a challenge in implementing phonological 
awareness strategies 

4.00(1.27) 

 
Spearman Rank Correlation  
Table 4 presents the Spearman rank correlation results among the variables related to phonological awareness strategies 
(P), the impact of the strategies (PE), and the challenges faced by teachers (T). The Spearman rank correlation was used 
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because the data was ordinal and not normally distributed (evidenced by the skewed means and moderate-to-high 
standard deviations in Tables 1 to 3), given the non-parametric nature of the data).The analysis reveals a significant 
positive correlation between phonological awareness strategies and the perceived impact of these strategies, with a 
correlation coefficient of 0.456 (p < 0.01), indicating that as the use of phonological awareness strategies increases, so 
does the perceived impact on student outcomes. Conversely, there is no significant correlation between phonological 
awareness strategies and challenges faced by teachers, as indicated by a correlation coefficient of -0.010 (p = 0.949). 
Additionally, the correlation between the impact of strategies and the challenges teachers face is insignificant, with a 
coefficient of 0.006 (p = 0.967).  

Table 4 Correlation Results 
 Variable P T PE 
P 1.000 -.010 .456** 
T -.010 1.000 .006 
PE .456** .006 1.000 
**. Correlation is significant at the 0.01 level (2-tailed). 
Note: phonological awareness strategies [P]; impact of the strategies [PE]; challenges faced by teachers [T]. 

Discussion 
The current study examines teachers' phonological awareness strategies to improve students' communication skills in 
Cape Coast's senior high schools. Although a great deal of prior research has asserted that phonological awareness 
strategies do improve students' communication skills and academic performance (LeRoux et al., 2017; Ogunsola & 
Lazarus, 2018; Paschal et al., 2022), few quantitative studies have examined the strategies, its impact and challenges on 
senior high schools' students' communication skills in Cape Coast and Ghana from the teacher's perspective. Focusing 
on teachers' phonological strategies in the classroom, pronunciation drills, and regular feedback are among the most 
highly rated strategies teachers use to improve communication skills. This finding is consistent with other works which 
found constructive feedback and pronunciation drills are essential in improving students' communication skills and 
performance (Dawson et al., 2019; Qureshi et al., 2023; Saleh et al., 2020; Al Otaiba et al., 2019). The emphasis on group 
activities and feedback aligns with modern pedagogical approaches that advocate for a collaborative learning 
environment to improve students' language skills (Qureshi et al., 2023). Moreover, auditory discrimination activities 
were essential for helping students differentiate sounds, forming a basis for developing practical communication skills. 
Studies suggest that students who engage in such activities demonstrate improved phonemic awareness, linked to better 
reading and speaking skills (Eccles et al., 2021; Li et al., 2024). 

The teacher's perception of the impact of PAS reveals a strong belief in its effectiveness in improving students' 
phonological awareness and communication skills. They rated group activities and peer feedback as beneficial in 
improving students' communication skills. This relates to studies indicating that these activities are essential for social 
interaction in language learning and proficiency (Chang & Lin, 2019; Kuyyogsuy, 2019). Ghavifekr (2020) also found 
that collaborative learning is a motivation strategy that helps students communicate and improve their social interaction 
skills. However, while teachers noted improvements in the students' spoken English due to pronunciation exercises, they 
reported lower student confidence levels. This discrepancy suggests that while PAS enhances specific skills, they may not 
fully address affective factors such as self-efficacy in communication. Previous studies have indicated that confidence 
plays a crucial role in students' language acquisition (Akbari & Sahibzada, 2020; Tridinanti, 2018; Gultom & Oktaviani, 
2022), especially in areas that involve student participation in activities.  

The study revealed significant obstacles that teachers face in effectively teaching phonological awareness. They 
indicate that issues such as insufficient time allocated in the curriculum, inadequate training, lack of resources, large class 
sizes, and students' varying levels of English proficiency are perceived as considerable challenges. Insufficient time 
allocated for phonological awareness activities is echoed in the literature, where it is often noted that effective 
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phonological instruction requires dedicated time within the curriculum. Many studies have found that teachers report 
that the existing curriculum does not allow sufficient time for phonological awareness activities, which are crucial for 
developing foundational reading skills (Carson et al., 2013; Arceo–Elemento & Capinpin, 2024; Helf et al., 2018). This 
aligns with findings from Kim et al. (2012), who emphasise that teachers struggle to implement sheltered instruction 
observation protocol without adequate time to provide necessary instructions for English language learners (ELLs), who 
may require intensive training. 

Moreover, the lack of resources, including audio equipment and instructional materials, complicates PAS even more. 
Effective phonological education depends on access to quality resources (Huo & Wang, 2017); without them, teachers 
cannot engage pupils sufficiently or offer various learning opportunities (). This lack reduces the efficacy of education 
and can irritate teachers who understand the need for these approaches. Another major obstacle was the large class sizes, 
which made it challenging for teachers to carry out efficient PAS activities catered to student requirements. According 
to Eison (2010) and Taft et al. (2019), large classes reduce chances for tailored instruction and feedback—qualities 
essential for kids with phonological awareness. Furthermore, the difficulty presented by students' different degrees of 
English competency is crucial; as Zoubek (2017) emphasises, ELLs often show lower phonological awareness skills than 
their native-speaking peers, which calls for different instructional approaches many teachers find difficult to apply in a 
crowded classroom environment.  

It was also found that there is a significant positive correlation between phonological awareness strategies and the 
challenges faced by the teachers, showing that as the use of these strategies increases, so do the challenges that teachers 
face. This implies that even if challenges exist, they might not discourage teachers from using successful approaches once 
they see their possible advantages. This resilience is vital since it stresses the need for professional development and 
support structures for teachers to overcome these obstacles properly. However, no relationship existed between the 
strategies and their impact on the students. This result was interesting compared to the broader literature, where many 
studies usually confirm the favourable effects of phonological awareness techniques on student performance (Pfost et 
al., 2019; Khasawneh, 2024). Other studies have demonstrated that efficacy can vary greatly depending on variables such 
as the degree of training, the age of the students, and the phonological tasks used (Baezzat et al., 2018; Bratsch-Hines et 
al., 2020; Lin & Zhang, 2023). 
Conclusion and Recommendations 

The study shows that English teachers use Phonological Awareness Strategies (PAS) in Cape Coast senior high schools 
to influence students' communication skills. However, large class sizes and limited time in the curriculum make it hard 
for teachers to focus on these activities. Some students also lack confidence or emotional involvement in the process. 
Counsellors can help by asking schools to invest more resources, reviewing the curriculum to allow enough time for PAS, 
and providing teacher training that offers practical strategies for many learners. They can also motivate students to 
participate in classroom activities, work closely with parents to encourage language practice at home and use study data 
to plan evidence-based support for students needing extra help. With better training, resources, and collaboration among 
schools, teachers, parents, and counsellors, PAS can be more effective in helping all students develop stronger 
communication skills. 

The future directions of this study include the need for an expanded sample involving more schools from other 
regions to improve the representativeness of results. Another critical aspect is the implementation of longitudinal 
research to explore how exactly PAS impacts students' communication skills over time as it helps track changes inherent 
to the use of PAS among students. Additionally, it is necessary to conduct a more profound examination of the relevance 
of PAS and the struggles experienced by teachers to improve this methodology. In such a way, qualitative research, such 
as interviews with teachers or focus groups, will reveal the experiences and opinions of educators, contributing to a more 
detailed identification of the challenges they face and the means of resolving them. Implications for Counselling Based 
on the Key findings, here are some potential counselling implications: 
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Ø Advocacy for increased resource allocation: Counsellors can advocate for schools to allocate more resources for 
PAS, including audio equipment, language apps, and additional training for teachers. 

Ø Curriculum review and adjustment: Counsellors can work with school administrators and teachers to review 
the curriculum and ensure sufficient time is allocated for PAS. 

Ø Teacher training and support: Counsellors can provide support and training to teachers on effective 
implementation of PAS, addressing specific challenges and providing strategies for diverse learners. 

Ø Student support and motivation: Counsellors can help students understand the importance of PAS and 
motivate them to participate actively in classroom activities. 

Ø Collaboration with parents: Counsellors can involve parents in supporting their children's language 
development by providing resources and encouraging home-based activities to reinforce PAS. 

Ø Individualized support: For students who may require additional support, counsellors can work with teachers 
to identify appropriate interventions or accommodations. 

Ø Data-driven decision making: Counsellors can use the data from the study to inform their interventions and 
advocate for evidence-based practices. 

Limitation of Study 
One of the significant limitations is the sample size; only forty-three teachers from 10 different senior high schools 
participated in the study. Since the population of all English teachers in Ghana is unknown, this sample size may not be 
representative. The results can only be generalised to the population of English teachers at Senior High schools at Cape 
Coast. Furthermore, since purposive sampling was used to gather the sample, only those who teach English were selected, 
meaning that selection biases were introduced, and other teaching practices and problems faced by other teachers from 
different fields were ignored. The study also relies on self-reported data, which poses questions concerning potential 
biases such as social desirability bias, in which some people say comments they think are favourable to them instead of 
their thoughts. In addition, since this study has a cross-sectional design, it cannot provide a cause-effect conclusion that 
the PAS effectively improves students' communication skills over a long duration. 
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