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reading habits comprehensively. The research study group consists of 116
S teacher candidates studying in the Turkish Language Teaching program. This
E-reader qualitative research investigated many important factors, such as students'

Digital reading,
Paper-based reading

daily reading time, digital and traditional reading preferences, the software
they use in digital reading, e-readers, and the reasons for preferring these

Reading preferences

Highlights

Students prefer digital reading tools
because they find them portable and
practical.

devices. The study's findings were made more meaningful by comparing the
data obtained with other studies in the literature. The study results show that
students prefer digital platforms, but using e-readers is less common than
using digital applications. However, it was concluded that students prefer
reading from printed sources to reading from digital tools. This indicates that

printed books are still a strong preference and that students face some
barriers in transitioning to digital reading tools. Regarding the interest and
usage rate of e-readers, it is understood that students mostly prefer printed
books, and it will take time for their digital reading habits to develop.
Furthermore, the study concluded that digital reading tools and e-readers
may not be equally effective or important for all users. This shows that digital
reading habits may vary according to the user's preferences, age,
technological predisposition, and reading habits. In this context, it can be said
that design, accessibility, and ease of use should be considered for digital
reading tools to appeal to a broader user base.

Despite the advantages of on-screen
textbooks, students may prefer printed
books because of the sense of ownership.
e Low student interest in e-readers and
insufficient awareness of their advantages
prevent widespread use.

Digital tools may not be equally effective
or important for everyone; some may
prefer traditional reading.

Special programs and strategies should
be created for students to develop digital
reading habits.
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Azden & Cicek

1. Introduction

As a social being who wants to communicate effectively with society and improve himself, a
person should be able to use his language skills effectively; in this context, reading has an important place
in developing comprehension skills. Reading is one of the basic learning areas that contributes
significantly to the positive development of the human mind (Glines, 2016). At the same time, it has a
function that supports other skills and provides a source for these skills. Keskin and Akyol (2014)
emphasize that reading has critical importance due to its contributions to the individual's social, cultural,
and cognitive development. Grabe and Stoller (2002) define reading as "the process of creating meaning
from the text, extracting and interpreting meaning from words". In this process, "understanding or making
sense of what is read" emerges from combining the text, the reader, the reader's grammar background,
reading strategies, and the interactions between the reader and the environment (Yukselir, 2014). When
the reader completes the reading process effectively and consciously and evaluates the text from a
critical perspective, he can "make sense of what he reads." This process offers the opportunity to
restructure his thought development. (Block, 2004; Uzunkol, 2013). Therefore, it can be said that the act
of reading plays a decisive role in the cognitive and cultural development of individuals and contributes
to the process of creating meaning through various interactions.

While reading skills have maintained importance from the past to the present, technological
developments in the 21st century have significantly changed traditional reading sources. In addition to
conventional sources such as books, newspapers, and magazines, new generation electronic devices such
as tablets, computers, and phones that can be used for reading purposes have emerged. This evolution
in media and communication tools has expanded the scope of the concept of text, which forms the basis
of the act of reading. The decrease in printed texts and the increase in multifunctional digital texts reflect
this transformation (Cull, 2011). Digital texts are multifunctional forms of traditional written and oral
narrative types in a technological environment (Cigerci, 2015). Since digital texts contain elements
beyond written texts, such as sound, images, tables, and graphics, digital texts simultaneously activate
many sensory elements. These qualities make reading on digital screens more attractive than traditional
written texts (Ates, 2013; Cull, 2011). Kress (2010) and Van Leeuwen (2011) state that texts are read
and understood through written language and visual signs or elements such as shapes, pictures, graphics,
and colours.

Each sign has a distinctive potential that adds meaning to the text (Van Leeuwen, 2011). In this
context, the concepts of "multimodal” and "multisemiotic" texts have emerged, visually addressing the
text as a whole. "Multimodal text" defines narrative types that include visual and auditory elements. In
contrast, "multisemiotic text" defines texts that include only visual and written elements, such as
newspapers or magazines (O'Halloran, 2008). However, it is seen that the concept of "multimodal" is
widely used for both types in the literature (Caple, 2018). Multimodal texts transform reading habits and
ways of accessing information in digital environments, providing a richer and more interactive reading
experience. In light of technological advances, there have been changes in the understanding of reading
and comprehension. Literacy skills are no longer limited to the ability to read printed texts; instead,
literacy has transformed into a broader understanding of skills that require the ability to understand and
interact with various texts through digital and mobile technologies (Lankshear & Knobel, 2006). In the
digital world, literacy has expanded from the linear and single-format understanding of printed text to a
multiform, visually-oriented, interactive, and time-space-independent understanding of text. This
transformation is associated with rapid advances in information and communication technologies and
the reflections of these technologies on social practices (Dalton & Proctor, 2008).

Inrecent years, with the increase in digital reading devices, software, and their preference by users,
reading from digital screens has become increasingly widespread. Electronic books (e-books), electronic
readers (e-readers), smartphones, and tablets provide users with portability and ease of access. Digital
platforms offer interactive and versatile reading experiences by combining various media formats. In
addition, blogs, articles, and social media content on the internet accelerate and diversify access to
information (Wolfe et al., 2016). E-readers and e-books have begun to be used as much as traditional
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printed books and other physical materials with the advancement of digital technologies. This
transformation significantly affects reading habits and ways of accessing information.

In this research, e-readers were defined in detail in the light of developing technological
infrastructures; the users' thoughts, preferences, and reading habits towards this new technology were
examined comprehensively. The research aims to determine the perspectives, experiences, and
expectations of the Giresun University Turkish Education program students towards this technology.

1.1. What is an E-reader?

E-readers are electronic devices specifically designed to read digital books and periodicals. Among
the digital reading tools, E-readers were first introduced in 1998 with the 'Rocket eBook' launched by
NuvoMedia. This device is considered a pioneering product that first introduced the concept of digital
book reading to consumers. However, many users did not adopt it due to its limited technical features.
Nevertheless, this early device significantly contributed to the emergence of e-reader manufacturers
such as Amazon and Kobo and the evolution of the e-book industry (Ongéz, 2023; Soydan, 2012).

Although the first e-reader was launched in 1998, the first widely accepted and used e-reader was
the Amazon Kindle, which was commercialized in 2007. The Kindle is considered a significant milestone
in e-reader technology (Anand et al., 2009; Cuddy, 2008). This device was designed to provide users with
a comfortable and convenient reading experience. E-readers like this support modern reading habits by
blending the portability and flexibility of digital devices with the readability of traditional printed books
(Wolfe et al., 2016). E-readers come equipped with features such as a lightweight design, large storage
capacity, long battery life, and eye-friendly screen technology, allowing users to easily access digital
content and enjoy a personalized reading experience (Howell, 2014; Ragen, 2008). These devices
typically use electronic ink (e-ink) technology, which mimics the appearance of ink on paper. E-ink
technology minimizes screen glare and eye fatigue, providing comfortable reading even in bright light.
Additionally, these screens offer high contrast and wide viewing angles, creating a visual experience
similar to reading from traditional paper and enhancing user comfort during extended reading sessions
(Ongdz, 2023). Furthermore, e-readers have long battery lives due to their energy-efficient e-ink screens,
enabling usage for weeks on a single charge. Because of this feature, users can enjoy an uninterrupted
reading experience without worrying about charging (Ongéz, 2023). It can be said that e-readers are easy
to carry and possess long battery lives (Culén & Gasparini, 2011), particularly for users who travel
frequently or wish to read for extended periods, providing a significant advantage.

E-readers offer significant advantages in terms of portability, allowing users to store thousands of
books on a single device, thus providing access to a large digital library. These devices eliminate the
physical burden of books thanks to their lightweight structure, allowing readers to easily access their
book collections wherever and whenever they want, whether at home or while traveling (Sackstein et al.,
2015). E-readers also allow users to customize font size, style, and line spacing to personalize their
reading experience. This flexibility significantly improves reading comfort by enhancing text readability,
especially for users with different visual needs (Anderson, 2018). Another important feature of these
devices is that books can be downloaded instantly from online digital libraries via a Wi-Fi connection.
This feature allows users to quickly access the books they want and simplifies the selection process from
a wide range of digital content. Online access also makes book shopping more practical, allowing users
to obtain new books with just a few clicks, without needing to visit physical stores (Howell, 2014;
Myrberg & Wiberg, 2015; Ongdz, 2023). Many e-readers offer various additional features to facilitate
and enhance the user experience. These features include built-in dictionaries, note-taking, highlighting
text, adding bookmarks, and listening to audiobooks (Hancock et al., 2016). Such additional functions
allow readers to create detailed notes on the text, highlight important sections, and develop personal
reading preferences (Anderson, 2018).
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1.2. Purpose of the Research

In consideration of the information above, the purpose of this research, which was prepared based
on digital reading, e-readers, reader preferences, and thoughts, is to provide information about digital
reading sources and e-readers and to determine users' reading preferences. E-readers transform modern
reading habits by providing easy access to digital books and periodicals. The advantages of these devices,
such as portability, personal reading experience, long battery life, and eye-soothing screen technology,
offer significant opportunities, especially for individuals receiving education (Anand et al., 2009; Ragen,
2008). In particular, e-readers provide students with easy access to reading materials, increase reading
comfort, and the ability to customize personal reading experiences, which strengthens the educational
potential of these devices (Anderson, 2018; Ongdz, 2023).

Many studies are in the literature on the widespread use of screen-reading habits. In particular,
today's digital reading habits have made it common for students and general users to read on digital
platforms. Wang & Lee (2017) and Smith (2020) emphasize that the use of digital reading tools has
transformed traditional paper-based reading habits and that digital media use is rapidly increasing. These
studies reveal that digital devices, especially e-readers, have significantly changed the reading
experience. However, the number of studies conducted to improve the quality of screen reading is quite
limited (Howell, 2014; Myrberg & Wiberg, 2015). With the increase in screen reading habits, concerns
have also been expressed that this form of reading may negatively affect eye health. It is stated that
reading on screens for a long time can increase eye fatigue and lead to visual impairment (Dillon, 2019;
Manganelli, 2018).

Unlike traditional screens, e-readers have features that do not cause screen glare and minimize
eye fatigue, indicating that these devices offer a healthy reading experience for users (Howell, 2014;
Ongdz, 2023). E-ink screens offer long-term reading experiences, especially protecting eye health
(Ragen, 2008). On the other hand, e-readers are still not widely used, and why users prefer these devices
has not been sufficiently investigated (Anderson, 2018; Culén & Gasparini, 2011). Considering the
advantages of e-readers, it is thought that increasing the use of these devices, especially in education,
can play an important role in transferring students' reading habits to the digital environment (Anand et
al., 2009; Myrberg & Wiberg, 2015). The spread of the new generation's reading habits on screens reveals
the importance of educating teachers who have much more information and are experienced in this
regard (Cuddy, 2008; Sackstein et al., 2015). Properly directing students' digital reading habits can be
critical in developing their reading skills. At this point, it is understood that Turkish teachers need to gain
the ability to use digital reading tools effectively. Determining the digital reading habits of Turkish teacher
candidates and how e-readers can be used more efficiently in education will support the integration of
digital reading tools in education. This research was conducted to contribute to similar field studies and
understand Turkish teacher candidates' educational experiences and expectations, especially regarding
e-readers. In particular, emphasizing the importance of teachers providing students with the ability to
teach the effective use of digital reading tools will ensure that digital reading habits develop more
healthily in educational processes (Anderson, 2018; Myrberg & Wiberg, 2015). It is seen that the benefits
offered by e-readers should be examined in depth in the context of creating effective reading
experiences, and the feedback from the target audience, along with the quality of the materials used in
line to improve language skills in Turkish education, is of significant value for potential use in this area. It
is thought that Turkish teacher candidates have various experiences and expectations regarding
digitalizing reading habits and skills, such as understanding, interpreting, and analysing texts.

2. Method

This research was conducted on students of the Turkish Language Education program at Giresun
University Faculty of Education to examine their thoughts, experiences, and expectations regarding
screen reading and e-readers. Research permissions were obtained in accordance with ethical principles
before the research.
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2.1. Research Design

Qualitative research requires an inquisitive and interpretive approach to understanding the
dynamics of the problem in its natural environment (Klenke, 2016) while also providing flexibility in the
research process. This flexibility allows the researcher to develop new approaches at each stage and
make arrangements that can increase the impact of the research (Creswell & Clark, 2017). In the study,
a mixed questionnaire/survey containing mixed questions that can be used in quantitative and qualitative
research was preferred to understand the participants' reading preferences and the factors that affect
these preferences in more depth. This mixed questionnaire, prepared by the researcher and structured
by obtaining expert opinion, includes open-ended and closed-ended questions.

2.2. Participants, Procedure, and Ethical Considerations

Teachers and students are at the centre of reading and reading education, and it is seen that
reading resources are increasingly diversified in parallel with digital developments and the impact of
technology on education is increasing (Anderson, 2018; Howell, 2014; Sackstein, 2015); It is thought that
university students studying in the field of Turkish Education programme are more prone to new
tendencies in reading and reading comprehension due to their experience with both digital and traditional
education methods. Considering that they will work as Turkish teachers after graduation, it can be stated
that these students are at the centre of the reading process both through their current student roles and
their future teacher professions. It is assumed that these students use digital reading and e-readers more
effectively than other departments due to their interest in language, literature texts, and their
professional needs, and that they can evaluate the role of these devices in their educational processes
more deeply. However, Turkish Education program students are intensely interested in reading materials,
language education, and texts. Since digital reading and e-readers are technologies that can affect text
reading and review habits, the thoughts and experiences of students in this department directly coincide
with the target of the research. While students in other departments may be interested in this
technology, it is assumed that Turkish Language Education program students tend to evaluate it more
critically regarding their education and professional life. For these reasons, it was thought that focusing
on this department would ensure that the research achieves its purpose and that the data obtained is
meaningful.

The study group is selected depending on the research's purpose, time, and resources (Lewis,
2015; Patton, 2005). In qualitative research, the quality of the study group is considered more important
than quantity. Therefore, instead of many participants, a study group that meets the research objectives
and provides reliable and detailed data can be preferred (Coyne, 1997; Morgan & Morgan, 2008). The
priority of the research is to obtain reliable and meaningful data instead of collecting a large amount of
data (Ekiz, 2003; Karasar, 2012). In this direction, the study group comprises students in the Turkish
Education Programme at Giresun University.

The convenience sampling method was preferred in the study. This method was used because it
provided time and cost advantages and easy access to the participants. Although there were 209
students actively registered in the Turkish Education program, this number could not be reached due to
the lack of compulsory attendance, students who were not in class during the application, or who did not
want to participate in the study. 116 students participated in the study voluntarily. The students were
informed in detail about the study, and their voluntary consent was obtained. The gender and age
information of the students participating in the study is presented in the table below.

Table 1. Demographic characteristics of the participating study group

Variable Category f %
Gender Female 88 75,86
Male 28 24,14
Age 18-19 23 19,83
20-21 52 44,83
22-23 34 29,31
24 and over 7 6,03
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When Table 1 is examined, it is seen that the number of female students is more than the number
of male students and most participants are between the ages of 20-21.

2.3. Data Collection Tools

In the study, a mixed question form prepared by the researcher regarding digital and traditional
reading comprehension was applied to students studying in the Turkish Education programme at Giresun
University. The form was designed to include multiple-choice and open-ended questions. The obtained
data were examined and interpreted using the descriptive analysis method. In order to ensure the
content validity of the questions in the form, opinions were received from a total of 6 experts specialized
in Turkish Education and Assessment & Evaluation. These experts evaluated the questions in terms of
their suitability for the research purpose, comprehensibility, and content accuracy. Information about the
experts is presented in the table below.

Table 2. Experts whose opinions were consulted for the mixed questionnaire

Field Category
Turkish Education 5
Assessment& Evaluation 1

2.4. Validity and Reliability

The validity and reliability of the data collection tool were established according to the Lawshe
technique. The content validity measurement tool (Lawshe technique) is one of the earliest and most
widely used methods to quantify content validity. It is a type of validity that evaluates whether the
content of a measurement tool covers all aspects of the subject or concept intended to be measured
(Lawshe, 1974; Wilson et al., 2012). If each item in the tool has sufficient content validity, content validity
is considered to be achieved. However, if there are items with low suitability, content validity can be
improved (Lawshe, 1975). The evaluation process is critical to increase reliability and validity and helps
to design the measurement tool in accordance with its purpose. Analyses made after expert opinions
reveal the content validity rates of each item, determine the suitability of the content of the prepared
measurement tool for the purpose and enable the necessary corrections to be made (Ayre & Scally,
2014).

In the formula used in the calculation of content validity, the terms "Nu" and "N" reveal the
importance of the evaluation of each item in the measurement tool by experts (Ayre & Scally, 2014;
Wilson et al., 2012). "Nu" represents the number of experts who stated that an item is appropriate, and
"N" represents the total number of experts who expressed their opinions about that item. The formula
used to determine the content validity of the developed measurement tool is based on expert opinions
in determining the suitability level of each item. In this process, the number of experts who stated that
each item was suitable (Nu) and the total number of experts who gave their opinions about that item (N)
were considered.

KGO = ——=

2
According to this technique, the researcher prepared a mixed questionnaire form consisting of

open and multiple-choice questions. After the questions in the form were prepared, expert opinion was
sought regarding the suitability of the items in the measurement tool. The tool was rearranged by
evaluating the feedback from the experts. After the expert's opinion, each item's content validity rate
(CVR) was calculated using the Lawshe technique. At least 5 experts are required to apply the Lawshe
technique, and the number of experts whose opinions were received in this study is 6. The table below
presents the content validity rates of each item based on expert opinions.
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Table 3. Content validity rates of the items in the measurement tool as a result of expert evaluation

Item Number Essential Not Essential Essential but needs revision CVR
% 6 0 0 1,00
3 5 1 0 0,67
4 3 0 0 0,00
5 4 2 0 0,33
6 4 2 0 0,33
7 4 2 0 0,33
8 4 2 0 0,33
9 6 0 0 1,00
10 6 0 0 1,00
1 5 1 0 0,67
12 6 0 0 1,00
13 5 1 0 0,67
14 6 0 0 1,00

6 0 0 1,00

The significance value of content validity ratios may vary depending on experts' attitudes in
evaluating the items. According to some standards stated in the literature, if more than half of the experts
rate an item as "essential", the content validity ratio takes a value between 0 and 0.99 (Ayre & Scally,
2014). Suppose all experts rate the item as "essential". In that case, the CVR value is calculated as 1, while
when the number of experts rating the item as "essential" is more than half but less than all, the CVR
value varies between 0 and 1; when less than half of the experts rate the item as "essential", the CVR
value becomes negative (Wilson et al., 2012, p.199). These standards are critically important in
determining the items' content validity. These values, calculated based on experts' attitudes, have an
important place in evaluating the suitability of the content of the measurement tool for the purpose.

According to the information in Table 3, it is seen that the items in the mixed questionnaire, except
for item 3, are at the level of acceptability. This shows that most experts found the items appropriate,
and the content validity of the measurement tool was ensured. However, since the content validity rates
of items 2, 4, 5, 6, 7, 10, and 12, which were stated as "essential but needs revision", were determined
to be low, it was concluded that these items should be rearranged in line with the feedback from the
experts and the item 3, which was stated as "not essential", should be removed from the form. In this
process, expert feedback on the necessity of the items in the measurement tool for the analysis of the
reading action and the sub-objectives of the research was taken into account and the items were
rearranged accordingly. This way, the measurement tool was ensured to serve its purpose more
appropriately and effectively.

The mixed question form prepared as a measurement tool was applied to Turkish Education
programme students after the corrections were made in line with expert evaluations and a pilot study
was conducted. This study aimed to determine how the form works in practice and possible problems.
During the pilot study, the form's understandability, validity, and reliability and its effect on students
were observed and evaluated. Factors such as how students perceived the form and how accurately they
answered the questions were considered.

The pilot study results were used to evaluate the effectiveness of the form, and the
comprehensibility and consistency of the questions were examined. These evaluations are important to
increase the usability of the form in the next stages. The final evaluation confirmed that the content of
the form was suitable for measurement and reliable. The pilot study observed that the mixed question
form measured the targeted topics accurately and was in line with student expectations. The
repeatability and consistency of the results measured the reliability of the measurement tool. The data
obtained during the pilot study showed that the mixed questionnaire was reliable and had high internal
consistency and stability. As a result, since the final evaluation results showed that the content of the
mixed questionnaire was suitable for the purpose of measurement, reliable, and valid, the form was
created correctly and compatible with the target group, it was decided to implement it without any
changes in its content.
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2.5. Data Collection Process

The researcher created the mixed questionnaire form used in the study and adjusted it with expert
opinions. The form was applied to students in the Giresun University Turkish Education program. The
application was carried out voluntarily, and a Voluntary Consent Form was obtained from each
participant. The research was conducted in the 2023-2024 Spring Term, and the data collection phase
was started after the pilot application. The data collection process consisted of the following steps:

¢ The mixed questionnaire was applied face to face.

e Data were collected and recorded.

o Statistical analyses were performed, and the results were interpreted.

¢ Findings and results were reported.

2.6. Data Analysis

The descriptive analysis method was used in the study. Descriptive analysis is an analysis method
that systematically organizes, explains, and interprets data using descriptive statistical information such
as tables, graphs, and themes. It is widely used, especially in qualitative research (Creswell, 2013). This
type of analysis focuses on making an existing phenomenon more understandable rather than developing
a new theory by presenting the current situation as it is (Yildinm & Simsek, 2018). For this reason, this
type of analysis, which includes stages such as organizing, classifying, and interpreting data to make an
existing situation more understandable, was preferred in this study. The obtained data were examined,
and the participants' views on digital reading and e-readers were systematically categorized. Direct
quotes from the participants were grouped with similar data to create codes. During the coding process,
frequency (f) and percentage (%) information regarding the frequency of expressing opinions was
calculated. After coding, the frequency of expression of each category and code was determined, and
frequency (f) and percentage (%) information were analysed. The study included these data to show
which themes the participants focused on more and which opinions were more common. The codes were
interpreted by considering cause-and-effect relationships. The participants' thoughts and experiences
were considered at this stage, and the findings were enriched.

3. Results

The findings were presented in tables under the subheadings below when the data obtained were
analyzed. The data is also shown graphically below the tables.

3.1. Digital Tools

Table 4. Devices used by students for reading from the screen

Digital Tools f %
Smartphone 116 100
Laptop 58 50
Tablet 36 31,03
Computer 29 25
E-Reader 16 13,79

According to Table 4, all students participating in the research have a smartphone, but the number
of students using e-readers is quite low compared to the number of participants.

3.2. Screen Reading Durations

Table 5. Students' daily screen reading durations

Digital Tools f %
0-1 hr 38 32,75
1-2 hr 61 52,58

2 hr and over 17 14,67
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When Table 5 is examined, it is seen that 52.58 percent of the participating students read on
screen for an average of 1-2 hours a day. The frequency and percentage data in the table are given below

as a column chart.

70

60

Figure 1. Students' daily screen reading durations frequency and percentage data

61
52,58

38
I 32,75

3.3. Software Used by students

0-1hr 1-2 hr

mf ®%

Table 6. Software used by students for screen reading

1

7 1467

2 hr and over

Softwares f %
Google Play Books 14 12,06
PDF read 12 10,34
Wattpad 7 6,03
El-Kitap 4 3,44
Storytel 4 3,44
| don't use Apps 75 64,65

When Table 6 is examined, it is seen that only 35 percent of the students participating in the
research use software for reading on the screen. The most preferred and used software among the

students is Google Play Books. The data in Table 6 is given below as a column chart.

80
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30
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Google Play
Books

12 10,34

l 7 6,03 4 344
H mm - e

PDF read Wattpad Ei-Kitap

mf m%

4 344
-
Storytel

75

I dont use
Apps

Figure 2. Software used by students for screen reading

3.4. E-reader Devices Used by students

Table 7. E-reader devices used by students for screen reading

E-reader Devices f %
Amazon Kindle 7 6,03
Calibro 3 2,58
Onyx Boox 3 2,58
Kobo 3 2,58
| don’t use an E-reader 100 86,20
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When Table 7 is examined, it is seen that a total of 16 students use e-readers. This number
constitutes 13.77% of the total number of participating students. It is understood that the most preferred
e-reader device is Amazon Kindle, and the other 3 e-readers are used at the same rate. However, when
Tables 6 and 7 are examined, it is determined that most students do not prefer any software or e-readers
for reading on the screen. The data in Table 7 is given below as a column chart.

120

100

100
86,2
80
60
40
20
7 603 3 258 3 258 3 258

Amazon Kindle Calibro Onyx Boox Kobo | don’t use an E-
reader

Bf B%
Figure 3. E-reader devices used by students for screen reading
3.5. Reasons for Screen Reading

Table 8. Students’ reasons for screen reading

Reasons f %
Fast access to information 30 25,86
Ease of transportation 24 20,68
Attractiveness 22 18,96
Reader interaction 11 9,48
No influencing factors 29 25

When Table 8 is examined, it is determined that the factors that most affect the use of digital tools
are providing quick access to information, ease of transportation, being attractive, and increasing reader
interaction. In addition, 25% of the students stated that no factor affected them. The relevant column
chart for the table is given below.

35

30

25

30
29
25,86
24 &
22
20,68
18,96
11

9,48

0 I I

Fast access to Ease of transportation Attractiveness Readerinteraction No influencing factors
information

Tk )
v} o

o
o

w

BT m%

Figure 4. Students’ reasons for screen reading

Some of the reasons students read from screens include:

- “.. quickly accessing the information on my phone whenever | want gives me confidence and
happiness.”
- “... being able to read and respond to the comments made by other readers about what | read affects

”

me.
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- “I also like reading books, but the phone offers a wide variety of text/images on a subject, it makes it
easier for me to understand.”

- “Some images are more interesting, which increases my desire to read on the screen.

-... “the phone fits in my pocket, it is not heavy like a book. | can carry it easily so | can take it anywhere,
and since | also use it to call someone, it is always with me anyway...”

- “... there is nothing psychologically affecting it, | can read on screen or on paper if | want...”

- “... since the screen images are various, they interest me and | want to read it, but this is not always
the case. Touching the book makes me happier.”

The findings obtained from the research were evaluated and interpreted in the discussion and
conclusion section.

4. Discussion and Conclusion

In this study, students stated that the attractiveness and portability of digital reading, screen-based
reading software, and e-book readers are among the reasons for their preference. This shows that
students consider features such as the practicality and portability of digital tools important. Being able
to carry only one device instead of many books and having access to various reading materials on this
device offers great advantages to students. In addition, the attractiveness of digital tools and encouraging
reader interaction are other important factors that increase the value of using these tools. Wulandari
(2023) stated that e-book readers play an important role in developing multi-literacy skills such as
reading, digital literacy, and visual literacy of foreign language learners (EFL); e-book readers increase
students' interest by providing them with access to a variety of materials anytime and anywhere, which
strengthens motivation and comprehension in the learning process. These research findings confirm this
observation.

However, despite the advantages of reading on screen, students may prefer printed books as a
reading source. The main reason for this preference is the' sense of ownership of printed books.
According to the research conducted by Kaban (2021), e-book readers improve reading comprehension
skills in education and promote positive digital attitudes among students. However, students still stated
that reading from the screen was not very effective, apart from features such as being easy to carry and
attractive. Similarly, it can be concluded that digital tools may not be equally effective or important for
every user. Some users may prefer traditional methods, such as reading on paper. The findings of this
study support this situation.

Similarly, in the study by Alamri (2019), students' reading preferences for course materials were
65.98% in the direction of printed books, while the rate of those who preferred e-books remained at
17.60%. Although students were satisfied with their experiences with e-books, they were reluctant to
purchase e-books. The main reasons for this preference include ease of use, price advantage, sense of
ownership, and health concerns. This situation shows that improvements are needed in terms of design
and accessibility in order to make digital reading materials more attractive to students.

According to the findings obtained from the research, when the results regarding e-readers, digital
reading habits, and the use of digital tools were examined, it was observed that all students had
smartphones. However, the number of students using e-readers was low. The reasons for the low use of
e-readers despite the widespread use of smartphones are that students have a low interest in using e-
readers, and the advantages provided by e-readers are not sufficiently recognized. This shows that e-
readers have not yet become a habit. In addition, Sediyati (2018) reported that electronic devices
encourage students to interact with literature in the digital age in an easy, accessible, and affordable way.
However, it can be said that the high cost of e-readers in our country is a factor that prevents students
from accessing these devices.

It has been determined that 45% of students spend 1-2 hours a day reading on screens. This rate
indicates that more than half of the students do digital reading and shows that digital reading habits are
becoming widespread. However, this rate also reveals that digital reading habits should be managed
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healthily. Digital reading, unlike traditional book reading habits, can have various negative effects, such
as prolonged use of the screen, eye health, and distraction (Baron,2021). Therefore, strategies should be
developed to positively shape students' digital reading habits.

4.1. Suggestions for Future Research

In future studies, the reasons for the low usage rates of e-readers can be examined in more depth.
Research can be conducted on the obstacles behind students not using these technologies (cost, access
difficulties, habits) and their motivations for using these tools. Surveys or interviews on user experience
can reveal which aspects of these tools are liked and which aspects need to be improved. A study can be
conducted to understand students' thoughts on purchasing e-readers. In this study, variables such as e-
reader models, pricing, and ease of use can be tested. A survey study can be conducted to determine the
effect of long-term digital reading on eye fatigue. In addition, experimental studies can be conducted on
reading times and sources. Teaching strategies and programs can be developed to support students’
digital reading habits. These programs can show students how to use digital resources effectively and
efficiently. For example, applications designed to develop digital reading skills, monitoring of reading
processes, and digital reading activities that guide students can be planned. In addition, digital materials
must be presented in a personalized way, not only in terms of content but also according to the needs of
the students. In order to develop digital reading habits, customized programs and strategies should be
created according to the needs of the students. This not only reinforces the digital reading habits of the
students but also increases their digital literacy levels and enables them to use technology more
efficiently. As a result, it is thought that a better understanding and explanation of e-readers' advantages
and ease of use can contribute to a broader adoption of this technology among users.
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