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Abstract

This study examines the metaphorical perceptions of students enrolled in higher education programs
that admit candidates through special talent exams, focusing on the 800 thousand success ranking
threshold and pedagogical formation. Conducted as a qualitative case study, the research involved 83
students from Fine Arts Education, Faculty of Fine Arts, Conservatory, and Sports Sciences
departments. Each participant produced one metaphor for each topic, resulting in 166 expressions.
Data were analyzed using content analysis and categorized as positive or negative. Regarding the
800,000 threshold, 43 positive and 40 negative metaphors were identified. Positive metaphors
emphasized themes like “distinctiveness” and “difficulty,” suggesting the threshold serves as a
legitimate quality filter for teacher selection. Negative metaphors focused on “injustice,”
“worthlessness,” and “obstruction,” especially from students in talent-based fields who felt
disadvantaged by standardized exams. For pedagogical formation, 24 positive and 59 negative
metaphors were recorded. Positive metaphors portrayed it as a “necessity,” a path to “experience,”
and a means to “realizing dreams.” In contrast, negative metaphors described it as “inadequate,”
“unfair,” and “lacking value,” often seen as a shortcut undermining formal teacher training. Overall,
students viewed the 800 thousand threshold more positively than pedagogical formation. While the
threshold was seen as necessary for teacher quality, formation drew criticism for its perceived
unfairness and weak legitimacy. The study recommends aligning teacher education curricula with
threshold standards, encouraging Basic Proficiency Test [TYT] preparation, and restructuring
pedagogical formation to ensure fairness and higher quality.

Keywords: Special ability exam, 800 thousand threshold, pedagogical formation education,
metaphor.

Introduction

Education has played a crucial role in discovering and developing individuals’ skills and
enabling self-expression since the beginning of human existence. It is one of the fundamental
tools that allows societies to adapt to innovations and reach the level of contemporary
civilization. Therefore, the process of planning education and determining its objectives must
be carried out with careful consideration (Boduroglu, 2010). Just as education has
accompanied humanity throughout history, art has also been an inseparable part of the human
experience. Art is a fundamental human practice that reflects, shapes, and transforms
individual and collective identities. It plays a significant role not only in aesthetic pleasure but
also in the spiritual and moral development of people. In this context, Bilirdonmez and
Karabulut (2016) define art as a unique way of learning, emphasizing its influence on human
perception and cognition. In the process of supporting individual development through
education, art emerges as a key component that fosters creativity, critical thinking, and
emotional intelligence. It helps individuals construct meaning, understand the world around
them, and communicate in ways that transcend linguistic or cultural barriers (Eisner, 2003;
Winner et al., 2013).

Education is provided in various fields, and one of the most impactful among these is
art education. When the findings of Bilirdonmez and Karabulut (2016) on the relationship
between humans and art are examined, it becomes evident that art is a natural and
indispensable part of human life. From prehistoric cave paintings to modern digital media, art
has served both communicative and transformative purposes. In this sense, art and human
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beings are deeply intertwined. Unlike traditional or classical forms of education, art education
offers a dynamic and holistic approach to learning. It nurtures individuals who are more
original, solution-oriented, and equipped with creative thinking skills. Balc1 (2024) suggests
that art education breaks away from rigid traditionalism, instead bringing vibrancy and
flexibility to educational processes. It empowers students to express themselves freely and to
approach problems from diverse perspectives.

Individuals raised through art education are known to generate creative and effective
solutions to societal problems, produce goal-oriented works, and act consistently in line with
their values. According to Eisner (2002), art education enhances individuals’ capacity for
critical thinking, problem-solving, and personal expression, all of which are essential for active
participation in modern society. Art education is closely linked to personality development; it
contributes to the formation of self-identity, emotional intelligence, and moral values (Winner,
et al., 2013).

In the Turkish context, emphasize that students who receive systematic art education
exhibit higher levels of aesthetic perception and are more sensitive to social and cultural values.
These individuals tend to value art and the artist, appreciate aesthetic experiences, and become
more conscious and reflective in their interactions with their surroundings. Furthermore, as
stated by Duncum (2009), art education supports the development of visual literacy and the
ability to interpret the world critically, empowering individuals to actively engage in societal
discourse. In this sense, individuals trained in the arts are not only more creative but also more
socially aware and solution-oriented in addressing the challenges of daily life.

Eldemir (2011), on the other hand, defines the definition of the fine arts department as
training educators who promote and popularize art and, in time, creating an artist-teacher
profile. There are educational faculties that train art teachers in these institutions. Faculties of
education aim to train teachers fine arts faculties and conservatories aim to train artists
(Yalgin, 2017). Fine arts faculties are one of the leading institutions where art education is
given. The importance of these faculties is that they can provide art education and raise
individuals who can direct the artistic development of society. Conservatories aim to train
music scientists, researchers, and technologists, that is, artists who can understand the social,
cultural and artistic geography of both our country and the world (Korkmaz & Karkin, 2023).
Fine arts teachers and music teachers study at faculties of education, but students from
faculties of fine arts can also receive formation both during and after completing their
undergraduate studies. Institutions that provide sports education in our country develop
individuals’ abilities in the field of sports and ensure that sports become widespread in society.
Education faculties, sports academies and various sports science faculties that train physical
education teachers play an important role in this field. These institutions aim to increase the
physical capacity of individuals and create a healthy life awareness by training both
professional athletes and sports trainers (Devecioglu et al., 2011). To become teachers,
graduates from fine arts, conservatories, and sports sciences faculties (outside education
faculties) are often required to complete additional “pedagogical formation education”. This
training is designed to equip them with the pedagogical skills, competencies, and professional
readiness necessary for effective teaching. Pedagogical formation education is essential for
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developing both subject-specific and transversal teaching competencies, as well as fostering
professional growth and readiness for the classroom (Bolzan et al., 2013).

Pedagogical formation education is a certificate program given to graduates of
undergraduate programs that constitute a source for a teaching career (Council of Higher
Education [CoHE], 2023). Pedagogical formation programs in Tiirkiye offer graduates of fine
arts faculties, conservatories, and physical education and sports sciences programs an
alternative pathway into the teaching profession, especially for those who do not meet the 800
thousand ranking threshold required for direct admission into faculties of education. This
threshold, implemented by the CoHE (CoHE, 2023), aims to enhance teacher quality but has
inadvertently limited access for students from specialized disciplines such as music, visual arts,
and physical education. Through pedagogical formation, these students can still obtain
teaching qualifications and contribute to the education system.

Until 2019, a Basic Proficiency Test [TYT] score of 150 or higher was sufficient to apply
to teacher training programs that accept students through special talent exams. However, as
of 2020, this condition has been changed to “having the lowest 800 thousandth success rank”
(Demirel & Sozer, 2023). With this regulation, success based on numerical and verbal skills
has been brought to the forefront; success in the general culture exam has become a filter
rather than artistic/sports talent.

This change has made the application process more difficult for students who
graduated from talent-based education institutions such as Fine Arts High Schools and Sports
High Schools, and has even led to some students losing their right to take the special talent
exam. In addition, structural problems such as quotas not being filled have arisen. Due to the
requirement of a high TYT ranking, there has been a serious decrease in the number of students
who can apply for the talent exam; talented students who cannot succeed in TYT have been
pushed out of the system. This situation negatively affects the training of qualified teachers in
fields such as art-craft, music and physical education teaching; and creates a loss of motivation
in orientation towards the teaching profession (Atar & Yilmaz, 2012; Demirel & Sozer, 2023;
Kandemir, 2007). Since the TYT threshold prioritizes general cultural success rather than
measuring artistic/sporting talent, it creates an external obstacle that has no distinguishing
function in talent assessments. This damages the reliability of the talent measurement process
(Sager, 2007). Especially for individuals who receive art-based education, the curriculum
differences in TYT create disadvantages and lead to talent atrophy (Demirel & Sozer, 2023).

While the institution responsible for teacher appointments is the Ministry of National
Education [MoNE], pedagogical formation education is provided by universities operating
under the supervision and regulation of the CoHE (CoHE, 2023). In this way, the program
serves as a formal but flexible path to teacher qualification for students who are restricted by
national university entrance criteria. However, research shows that this alternative path may
not fully meet the competencies required for effective teaching. For example, a study by Ozgul
(2023) found that the pedagogical formation education process did not meet the expected
competencies in music teaching, emphasizing the need to re-evaluate teacher training
structures and policies in Tiirkiye. A study by Kasap et al. (2024) also revealed that this
threshold positively affects students' performance in cultural courses but negatively affects
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field courses. Students aiming to meet the threshold often focus on extracurricular studies and
standardized tests, which leaves less time for practical training, which reduces their interest
and motivation in the teaching profession.

Furthermore, the Music Educators Association [MUZED] and similar professional
organizations have expressed concerns that the 800 thousand threshold hinders graduates of
fine arts and sports high schools from pursuing teaching careers, despite their specialized
training. This situation underscores the need for a more inclusive approach that considers the
unique educational backgrounds of students in creative and physical.

The 800 thousand success rank threshold introduced for placement in the music, visual
arts and physical education teaching departments of education faculties has caused a decrease
in the number of students in these fields. Especially graduates of Fine Arts High Schools and
Sports High Schools could not apply to education faculties due to this threshold, which led to
the quotas in the relevant departments not being filled. As a result of these developments,
students turned to conservatories, fine arts faculties and sports sciences faculties as
alternatives (Basbug & Kaya, 2022). While teacher candidates in education faculties prepare
for the teaching profession by taking pedagogical formation courses for four years, individuals
who graduate from other faculties usually receive this education in intensive programs lasting
one year. This difference has an impact on the professional competence and application skills
of teacher candidates.

Given the policy implications of the 800 thousand university entrance ranking
threshold and the alternative route of pedagogical formation for graduates of fine arts,
conservatories, and physical education faculties, it becomes crucial to understand how these
prospective teachers perceive their educational and professional futures under such structural
limitations (Oztiirk et al., 2025). The implementation of the threshold, while aiming to ensure
quality, may unintentionally affect the motivation, career planning, and professional identity
of teacher candidates who pursue pedagogical formation as their only route into teaching
(Zepke, 2013).

In this context, exploring how these individuals conceptualize the threshold and the
formation education they receive offers valuable insights into their inner worlds and
educational experiences. Therefore, this study focuses on uncovering the metaphorical
perceptions of teacher candidates regarding the 800 thousand threshold and pedagogical
formation, which can reveal their emotional, cognitive, and professional positioning toward
these policies. Metaphor analysis is a powerful qualitative method that allows researchers to
investigate how individuals make sense of complex and abstract phenomena through symbolic
language. In educational research, metaphors offer a window into participants’ inner
experiences, values, and emotions, going beyond what traditional survey tools can capture
(Saban, 2008).

Moreover, teacher identity development is an inherently emotional and cognitive
process, often shaped by policy pressures and institutional structures. By using metaphorical
expressions, participants articulate their experiences in more vivid, expressive, and insightful
ways, helping researchers identify patterns of perception that may otherwise remain hidden.
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For example, perceiving pedagogical formation as a “lifeline”, “maze”, or “last chance” reveals
different emotional orientations that can inform policy revisions or program improvements.
In this sense, metaphor analysis serves not only as a descriptive tool but also as a reflective and
diagnostic lens into the realities faced by prospective teachers. Understanding students’
metaphorical perceptions towards the “800 thousand threshold” application and formation
education is important in terms of evaluating the effects of these decisions. This type of study
can reveal how students perceive these practices and how these perceptions are reflected in
their educational processes. Additionally, research using the metaphor analysis method will
help us understand more deeply the effects of educational practices on student experiences.

Metaphors are a powerful communication tool that people use when describing their
feelings, beliefs, and experiences, and therefore offer researchers a more in-depth look into the
inner worlds of participants (Fainsilber & Ortony, 1987). By analysing metaphors, researchers
can better understand participants’ emotional reactions, thoughts and experiences, which
helps them understand the results of the study more deeply. Since pedagogical formation and
the 800 thousand threshold are perceived differently by various stakeholders -some viewing
them as barriers, others as opportunities- it is important to grasp the subjective interpretations
and deeper meanings that teacher candidates assign to these concepts.

This study is an original study in the sense that it is the first study planned to determine
the metaphorical perceptions of students in institutions that take students with special talent
exams towards the 800 thousand threshold application and formation education. The study
was conducted with the participation of many students from music education department, art
education department, state conservatories, fine arts faculties and physical education teaching
departments. It is thought that the study will contribute to the literature in terms of being a
rare study in which metaphors were taken from both music, fine arts and physical education
department students. This aspect constitutes the original value of the study.

The purpose of this study is to explore the metaphorical perceptions of teacher
candidates studying in higher education institutions that admit students through special talent
examinations, regarding the implementation of the 800 thousand threshold and pedagogical
formation education. Investigating teacher candidates’ perceptions of these two significant
practices through metaphors is important for understanding their emotional, cognitive, and
professional perspectives. In line with this purpose, answers to the following questions were
sought:

1. What are the metaphorical perceptions of teacher candidates regarding the 800
thousand threshold application?

2. What are the metaphorical perceptions of teacher candidates regarding pedagogical
formation education?
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Method

Research Design

This study was conducted using a case study model, which is a qualitative research
approach. A case study is a holistic qualitative research model that involves an in-depth
investigation of one or several situations (Oztuna Kaplan, 2013).

Working Group

In this study, the sample was determined using purposeful sampling, specifically the
maximum variation sampling technique. The aim was to include participants from diverse
fields related to arts and sports to capture several perspectives while maintaining a thematic
focus on creative and performance-based disciplines.

The following departments were included in the sample:

e Department of Music Education, Faculty of Fine Arts Education, Japan
e Department of Art Teaching, Faculty of Fine Arts Education

e Department of Painting, Faculty of Fine Arts

e Department of Performing Arts, State Conservatory

e Department of Sports Management, Faculty of Sports Sciences

A total of 114 students participated in the study. However, the forms that did not
contain any metaphorical expressions were excluded from the research. The study was
conducted using the metaphors provided by 83 students. Information about the study group is
presented in Tables 1.

Table 1.
Demographic information of participants

. Gender
Demographic data Female (n) _ Male (n) Total
Anatolian high school 26 22 48
. Fine arts high school 10 3 13
Type of high Vocational and technical anatolian high school 4 2 6
school .. .o
Anatolian imam hatip high school 2 1 3
graduated . .
from Science hlgh school 1 3 4
Sports high school - 1 1
Other 6 2 8
Total 83
Department of fine arts education/music
. 19 12 31
education
Faculty of sports sciences/department of sports 6 13 19
Undergraduate management
education Department of fine arts education/painting 8
. 2 10
department education program
and program  Conservatory/Department of music 6 5 11
Conservatory/Department of performing arts 1 1 2
Conservatory/Musicology 5 - 5
Faculty of Fine Arts/ Department of painting 4 1 5
Total 83
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Table 1 presents the demographic characteristics of the 83 undergraduate students who
participated in the study, all of whom were enrolled in programs related to arts and sports. The
participants came from various high school backgrounds and academic disciplines,
contributing to the diversity of the sample.

A total of 48 students graduated from Anatolian High Schools, making this group the
most represented. 13 students completed their education at Fine Arts High Schools, while 8
came from other types of high schools. 6 students graduated from Vocational and Technical
Anatolian High Schools, 4 from Science High Schools, 3 from Anatolian Imam Hatip High
Schools, and 1 from Sports High School. This distribution indicates a strong representation of
students from academically oriented high school institutions.

In terms of gender, female students were more prominently represented in art
programs. For example, in the Department of Fine Arts Education -Music Education Program,
19 out of the 31 enrolled students were female, while 12 were male. In contrast, male students
were more dominant in sports-related programs. In the Faculty of Sports Sciences-
Department of Sports Management, 13 of the 19 students were male, and 6 were female.

Regarding undergraduate programs, the largest group of students was 31 enrolled in
the Music Education Program. This was followed by 19 students in Sports Management, 10 in
the Painting Education Program, and another 11 in the Department of Music at the State
Conservatory. Additionally, 5 students were studying Musicology, 5 were enrolled in the
Faculty of Fine Arts, Department of Painting, and 2 students were part of the Department of
Performing Arts at the Conservatory.

Data Collection Tool

In this study, the “Data Collection Form Through Metaphor” was used to determine the
metaphorical perceptions of the students in institutions that take students with special talent
exam towards the 800 thousand threshold practice and formation education. “Metaphors
(analogies, metaphors, metaphors, metaphors) are one of the most powerful mental tools that
structure, direct and control our thoughts about the formation and functioning of events”
(Saban, 2004; as cited in Giiler et al.,, 2012). In order to determine the metaphorical
perceptions of the students towards the 800 thousand threshold practice and formation
education, students were asked to complete the sentences “The 800 thousand threshold is like
........... because .........” and “Formation education is like .......... because .........” A metaphor
form was distributed to the participants, who were asked to fill in the blanks accordingly. In
addition to these metaphor prompts, the form also included questions regarding the students’
personal information such as gender, department, and other demographic details to support
the analysis of their responses in relation to their academic and personal backgrounds.

Data Collection Process

While collecting the data, the form was sent to the participants via Google forms. Only
volunteer students participated in the study. While collecting data, the form was sent to
students from different universities.
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Data Analysis

The data of the study were analyzed by content analysis, and the findings are presented
in tables. “Content analysis is a technique that is not directly related to the determination of
human behaviour and nature, but rather consists of bringing together a series of separate
aspects... Content analysis is a repeatable technique in which some words of a text are
summarised into smaller content categories according to certain rules (Biiyiikoztiirk et al.,
2019)”.

The data obtained from the teacher candidates were analyzed through the following
stages of content analysis following a systematic approach suggested by Miles and Huberman
(1994) and Yildirim and Simsek (2018):

a. Coding Stage

At this stage, the data were coded as PM for male participants, PF for female
participants, and P for participants whose gender was not specified (e.g., PM1, PF2, P3...). All
metaphorical expressions were carefully read and analyzed in detail by the researcher.

b. Elimination Stage

A total of 114 forms completed by students were examined. Sentences that did not
contain a metaphorical expression or whose explanations did not reflect a metaphorical
meaning were not included in the study. As a result, 83 valid forms and 166 metaphors were
obtained.

c. Classification Stage

166 metaphors were re-examined at this stage. First, metaphors are classified under
two headings: positive and negative.

d. Category Development Stage

The metaphors identified in the previous stage as either positive or negative were
grouped under specific themes, resulting in the creation of distinct categories. For metaphors
related to the 800 thousand threshold, 5 positive and 8 negative categories were identified.
Regarding metaphors associated with pedagogical formation, 5 categories were derived from
positive views and 7 from negative views. During the analysis phase of the metaphorical
statements, only the responses of participants who completed both parts of each metaphor

prompt were included in the study. Participants who completed only one part of the sentence
and left the other blank were excluded from the analysis.

Secondly, responses that did not contain a metaphorical expression were also excluded.
For instance, in response to the prompt

“The 800 thousand threshold is like .......... because........... ”

A participant wrote, “Since there is formation, entering a teaching program doesn't
really matter anymore.”

Similarly, in response to the prompt

“Formation education is like .......... because...........
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Another participant wrote, “This is nothing but a joke; there will be a KPSS backlog,
and this is my personal opinion, and I hope not.” It's as if they re sitting around talking about
how to make it even worse.” These examples exclude metaphorical comparisons and instead
reflect personal opinions or critiques. Therefore, such responses were excluded from the scope
of this research.

To ensure the reliability of the relationship between metaphors and categories, the
researcher and an expert in qualitative research independently categorised a sample of
metaphors. Then, inter-coder reliability was calculated wusing the formula
[Consensus/(Consensus + Disagreement) x 100] (Miles & Huberman, 1994). The agreement
rate was found to be above 86%, which is acceptable for ensuring coding reliability in
qualitative research. The data are presented in tables supported by direct quotations from the
participants’ responses. Finally, the results and recommendations of the research are provided.

Ethical Permits of Research:
In this study, all the rules specified to be followed within the scope of “Higher Education
Institutions Scientific Research and Publication Ethics Directive” were complied with. None of

the actions specified under the heading “Actions Contrary to Scientific Research and
Publication Ethics”, which is the second part of the directive, have been taken.

Ethics Committee Permission Information:

Name of the committee that made the ethical evaluation = Recep Tayyip Erdogan
University, Social and Human Sciences Ethics Board

Date of ethical review decision= 10/01/2024
Ethics assessment document issue number= 2024/003
Findings

In the research, the data obtained from the data collection form via the metaphor sent
to the participants were collected in two main categories: positive and negative metaphors. The
subcategories of metaphors are tabulated along with their metaphors.
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Distribution of Positive Metaphors Regarding 800 thousand Threshold Applications by Category

Category

Metophor

f

Distinctiveness

Scale (PM2), (PF61)

Vedat Milor (PF3)

Country visa (PF4)

Capacity limits (PF12)

Prescription glasses (PF15)

Shield (PF19)

A real stream dam (PM20)

Quality personnel selection scale (PF22)
Strainer (PF26), (PM32), (PF49), (PM83)
Projector (PF36)

Aptitude test (PF41)

Window (PM43)

Door (PF52)

Filter (PF55)

Solid pile (PM59)

Sirat bridge (PF67)

The difference between science and Anatolian High schools
(PF70)

Merit (PM79)

22

Degree of difficulty

Slope (PF1)

Rampart (PM5)

Wall (PF16)

Door threshold (PF17)

Dam (PF23)

Stairs (PF27)

A wooden set (PM31)

Along way (PM35)

Steep border gate (PM64)

Don Volga canal (PM69)

The month of Ramadan (PF71)
Division race in the league (PM76)
Jet (PM80)

13

Food and beverage

Spice (PF39)
Medicine (PM74)
Healthy apple (PM77)

Achieving dreams

Driving license (PF11)
Reach the target (PM48)
Stepping stone (PF60)

Experience

Swimming of fish in water (PF25)
Mount Everest (PM38)

2

Total

43

Table 2 shows the distribution of positive metaphors by category. As seen from the table
data, it was determined that the most positive metaphors were produced in the study data.

Participants produced 43 positive metaphors. Among these categories, metaphors referring to

distinctiveness and degree of difficulty were seen the most. When the data were analyzed, it
was determined that the metaphors were included in 5 categories. The metaphors that

constitute these categories and their related categories are as follows;

Distinctiveness

This category includes metaphors that emphasize the threshold as a tool for

distinguishing qualified teacher candidates from unqualified ones. The metaphors reflect a
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belief that the threshold contributes to quality assurance in teacher education by filtering,
measuring, and selecting those who possess the necessary qualities.

PM2 “is like scales because it separates the missing from the missing”;

PF3 “The 800 thousand threshold application is similar to Vedat Milor because it
distinguishes between what tastes good and what doesn't taste good™;

PM4 “The 800 thousand threshold application is like a country visa.” Because
teaching requires an individual to be successful in some subjects in order to study’;

PF12 “The 800 thousand threshold application is like capacity limits because students
who will enter the teaching department must have at least a certain capacity and a certain
knowledge”;

PF15 “The 800 thousand threshold application is like numbered glasses, because, for
someone with an eye problem, glasses with a feature that will improve the problem are
required.” It must carry certain characteristics. With the dam application, those who have
certain characteristics at a certain level of teacher candidates are selected”;

PF19 “The 800 thousand threshold is like a shield, because it doesn’t make teachers
out of the unnecessary and unsuccessful, except for the ones that are effective”;

PF20 “The 8oo thousand threshold is like a real dam, because without it, all the water
would flow away uselessly and no electricity would be generated";

»

PF2: “The 800 thousand threshold application is like a quality staff selection scale.
Because we will graduate as teachers, we can at least see that the student contributes to
himself from his education at a certain level”;

PF26 “The 800 thousand threshold application acts like a strainer, because if there is
no exam to eliminate candidates, there will be chaos and crowding in school registration™;

PM32 “The 800 thousand threshold acts as a strainer, separating those who possess
at least a basic level of knowledge from those who do not, thereby regulating university
applications™;

PF36 “The 800 thousand threshold application is like a special projector used to select
the main character of a movie.” Because this exam limits candidates’ access to teaching
programs in education faculties, opening the doors only to the brightest and most potential
students™;

PF41 “The 800 thousand threshold is like an aptitude test.” Because a person expresses
how good his education is because he will become a teacher, the better the education, the
better it reflects”,

PM43 “The application of 800 thousand threshold is similar to a window. Because the
window needs to be opened for the wind to enter the room (to the student) (more potential)”,

PF49 “The 800 thousand threshold application is like a strainer, because it serves to
separate what is desired from what is not”,
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PF52 “The 800 thousand threshold applications are like a door.” Because it is a
selection point for university entrance”;

PF55 “The 800 thousand threshold application is like a filter.” Because those who
cannot pass turn to the alternative™;

PM59 “The 800 thousand threshold is like a solid pile, as teaching is a profession that
requires certain essential abilities”,

PF61 “The 800 thousand threshold application is like a scale.” Because it is a situation
of measuring those who have knowledge and those who do not (in the academic sense)’;

PF67 “The 800 thousand threshold application is like a sirat bridge.” Because if you
don't pass, if you pass to hell, you will go to heaven™;

PF70 “The 800 thousand threshold application is like the difference between science
and Anatolian high schools.” Because it reveals the level of success”,

PM79 “The 800 thousand threshold application is like merit. Because more qualified
people are selected”;

PM83 “The 800 thousand threshold application is like a strainer because it eliminates
those who are unsuitable”.

Degree of Difficulty

This category includes metaphors representing the threshold as a challenging,
demanding, or difficult process. Participants describe it as something that requires persistence,
readiness, and capability to overcome. It is considered a legitimate test of competence.

PF1 “The 800 thousand threshold is like a slope because you relax when you finish the
slope”;

PM5 “A rampart—only the determined can overcome it”;

PF16 “The 800 thousand threshold application is like a wall, because not everyone can
pass through it”;

PF17 “It is like the threshold of a door, because becoming a teacher requires meeting
certain criteria such as reading comprehension”,

PF23 “The 800 thousand threshold is like a dam, because once the water level is
exceeded, it spills over”;

PF27 “The 800 thousand threshold application is like stairs, because it is a step that
must be taken on the way to the goal”;

PM31 “The 800 thousand threshold application is like a wooden barrier, because
while it appears to hold, we expect it to be stronger”,

PM35 “The 800 thousand threshold application is a long way because it requires
effort, desire, strength, and perseverance”;
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PM64 “The 800 thousand threshold application is like a steep border gate, as there is
a limitation, and one must go through certain stages to meet the requirements in order to
cross beyond it”;

PM69 “The application of the 800 thousand threshold is like the Don—Volga Canal: if
the water rises, you pass; if it doesn't, unfortunately, you can't’;

PF71 “800 thousand threshold application is like Ramadan because 1 comes in 11
months”;

PM76 “The 800 thousand threshold is like a league survival race, as everyone strives
to avoid being left out”;

PM80 “The 800 thousand threshold application is like a jet, because if you make it
past the threshold, you move towards becoming a teacher quickly and directly”.

Food and Beverage

In this category, participants use metaphors related to nutrition and taste to describe

how the threshold enriches or strengthens the teacher selection process. It is considered an
element that adds value, quality, or balance.

PF39 “800 thousand threshold application is similar to the spice we put in the dish.”
Because we can serve food without spices, but our food without spices will not be delicious;
we will feel like we missed something”;

PM74 “800 thousand threshold application is a good medicine. Since it is an
application that increases the quality of education, the”;

PM77 “800 thousand threshold application is like a healthy apple.” Because he is
separate from the wolves”.
Achieving Dreams

This category frames the threshold as a step towards reaching professional goals. The
metaphors reflected the perception of the threshold as an opportunity rather than an obstacle.

PF11 “The 800 thousand threshold is like a driver's license because everyone can do
it”.
PM48 “800 thousand threshold application is like reaching the target.” Because

working is like achieving what we want to achieve and achieve successfully”;

PF60 “The 800 thousand threshold application is like a stepping stone. Because the
steps are coming out slowly and the goal is being achieved”.

Experience

This smaller category includes metaphors that view the threshold as a natural, logical
experience within the teacher education journey. It is seen as essential and meaningful.

PF25 “The 800 thousand threshold is like a fish swimming in water because it makes
perfect sense and it is a situation that should be”;
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PM38 “The implementation of the 800 thousand threshold is like Mount Everest, it
sounds very difficult, but if you struggle, you will succeed”.

Table 3.

Distribution of Negative Metaphors Towards 800 thousand Threshold Implementation by Category

Category

Metaphor i

Degree of difficulty

Dam (PM13)

A road without traffic lights (PM21)

Barrier (PM30)

Turtle (PM33)

Aload carried on the back (PM44)

Limitations in education (PF45)

Slope (PF46)

Conditioning (PF47) 15
Military training (PF50)

Life (PF54)

The set that is placed in front of the water (PF63)
Hell (PF66)

Schoolyard (PF72)

Economic crisis (PM78)

Wall (PM81)

Making worthless

Wooden bridge((PM6)

A person who thinks that only she has the right knowledge
(PF9)

Unwanted person (PF18)

Prepositions (PF28)

Put in the cluster (PF40)

Band-aid on a severed arm (PF57)

Garbage (PF58)

Food and beverage

Fruit (PM7)

Rotten fruit (PF51)
Hot pepper (PM53)
Okra (PM56)
Tomate (PM65)
Kiwi (PF75)

Distinctiveness

Foreign language (PM10)

A stone in rice (PF14)

Written exam (PF42) 5
Purgatory (PF68)

Strainer (PF73)

Injustice

Fight (PM8)
Tiirkiye (PF29) 3
Interview (PM37)

The labor that remains
unrequited

Landmine (PM24)
Dandelion (PF62)

Luck

Tide (PF83) 1

Achieving dreams

Dream (PF35) 1

Total

40

Table 3 shows the distribution of negative metaphors. When the data were examined,
it was determined that the metaphors were in total. In total, the participants produced 40

negative metaphors. When the data were analyzed, it was determined that the metaphors were

included in 8 categories. The most common categories were metaphors indicating difficulty
levels and worthless categories. The metaphors that comprise the table and their related

categories are as follows;
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Degree of Difficulty

This category includes metaphors that emphasize the 800 thousand threshold as a
restrictive, burdensome, and demotivating challenge. Participants often see the threshold as
an arbitrary barrier that impedes progress, especially for students in the arts and talent-based
disciplines. It is associated with frustration, inequality, and emotional fatigue.

PM13 “800 thousand threshold applications are like a dam. Because it prevents the
water from flowing comfortably, it interferes with the life inside”,

PM21 “The 800 thousand threshold is like a road without traffic lights.” Because it
causes confusion”;

PM30 “The 800 thousand threshold application is like a barrier in front of students.”
It is difficult to pass for fine arts students™;

PM33 “is like a turtle because it slows things down”;

PM44 “800 thousand threshold applications are like a load carried on the back.”
Because no matter how much we try to straighten up and move forward, you will remain
under that burden; you will not be able to move forward”,

PF45 “The application of 800 thousand threshold is similar to the limitation in the
field of education. Because it limits talent”,

PF46 “The 800 thousand threshold is like a slope. Because it is a difficult exam process
for those who have not completed Anatolian high school and have not taken many courses,
and there has been a decrease in students with music knowledge in the teaching
departments”;

PF47 “The 800 thousand threshold application is similar to conditioning. Because
students who study fine arts or field courses must do extra work for university exams.
Students who study the courses that are in the university exam instead of field courses do not
have as much difficulty as we do. We, those on the arts etc. side, are subjected to this
conditioning.”

PF50 “The application of 800 thousand threshold is similar to military training.

Because the ability to constantly prove is an effort to get to a certain rank”;

PF54 “800 thousand threshold applications are like my life. Because there is always a
difficulty”;
PF63 “The 800 thousand threshold is like a set placed in front of the water, as it

prevents reaching the destination”,

PF66 “The 800 thousand threshold is like hell, because students' futures should not be
messed with just by looking at the 800 thousand threshold”;

PF7 “The 800 thousand threshold application is like a school playground. Because
boundaries are set and it is forbidden to go outside the garden according to the rules.
Although this situation _favours those who receive education, it is a kind of limitation”,
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PM78 “The 800 thousand threshold is similar to an economic crisis, because as
inflation rises, purchasing power decreases”;

PM81 “The 800 thousand threshold application is like a wall. Because it is an
obstacle”.

Making Worthless

This category reflects the perception that the threshold devalues students’ existing
talents and efforts. Participants interpret the threshold as meaningless, exclusionary, and
unconnected to the real competencies needed for teaching. They liken it to superficial or
irrelevant concepts.

PM6 “800 thousand threshold application looks like a wooden bridge. Because it is a
criterion made only to say that there is a threshold that is unrelated to teaching™;

PF9 “The 800 thousand threshold application is similar to a person who thinks that
the correct knowledge is only in him.” Because in practice, it makes it mandatory for students
who want to become teachers to have only one difference from other students’ academic
achievements”;

PF18 “The 800 thousand threshold application is like an unwanted person who
appears to you at any moment”;

P28 “The 800 thousand threshold application is like a preposition, it has no meaning
by itself”;
PF40 “It’s like putting people in a cluster and stressing them out. Because it is

unnecessary’;

PF57 “800 thousand threshold application is like a band-aid glued to a severed arm.”
Because it is an unreasonable, deceptive measure taken by ignoring the actual emergency.”;

PF58 “800 thousand threshold applications are like garbage. Because TYT is about
music, fine arts, etc. It is related to. It is not an exam that requires talent or is weighted by
talent. Instead of TYT, a TYT-style exam should be conducted for the ability scale. Then to sift
again, to hear, to write, to solfege, etc. it could be another test for skills”.

Food and Beverage

These metaphors express strong personal dislike, discomfort, or dissatisfaction, often
using imagery related to food that looks appealing but tastes unpleasant. The threshold is
described as something externally attractive but internally unpalatable.

PM7 “800 thousand threshold application is like fruit. Because when you collect a lot
of income, you eat less™;

PF51 “800 thousand threshold applications are like rotten fruit.” Because it spoils and
rots other fruits as well as it is rotten”;

PM53 “800 thousand threshold applications are like hot pepper.” Because you have
difficulty eating, you suffer; it's like persecution, just like trying to cross a threshold”,

PM56 “The 800 thousand threshold application is like okra. Because I don't like it”;
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PM65 “it's like a big/small tomato.” Because the big one passes, the small one stays”,

PF75 “800 thousand threshold applications are like kiwi.” Because kiwi is beautiful
from the outside, but when it is eaten, it has a sour taste, and you cannot eat it. The 800
thousand threshold makes a lot of sense when you look at it, but people who are prepared for
school of physical education and sports cannot get high scores as a result of the exam, and it
gives a bad taste-feeling like kiwi”.

Distinctiveness
Although “distinctiveness” was also used for positive metaphors, in this context, it

carries a negative connotation. The threshold is an abstract, confusing, or alienating
mechanism—difficult to understand and poorly suited to identify true potential.

PM1o “It is like a foreign language.” Because the one who can understand it speaks™;

PF14 “The 800 thousand threshold application is like a stone in a pile of rice.” It’s very
difficult to select talented students from it”;

PF42 “The 800 thousand threshold application is like a written exam because without
proper training, education cannot be given.” To become a teacher, it is not enough to be good;
you also need to have the language skills, general knowledge, and historical awareness to
convey it to others”;

PF6 “The 800 thousand threshold application is like a purgatory. Because if you spit
up, it is like a moustache; if you spit down, it is like a beard”;

PF73 “The 800 thousand threshold is like a strainer. Because big stones do not fall
through it”.

Injustice

Metaphors in this category highlight participants’ perceptions of unfairness and lack of
meritocracy in the implementation of the threshold. They suggest that success under this
system depends more on external factors than on individual competence. PM8 “The 800
thousand threshold application is like a fight. Because those who have the power win and
those who don'’t lose™;

PF29 “The 800 thousand threshold application is like Tiirkiye.” Because it has nothing
to do with merit”;

PM37 “It is like an interview because conditions are stipulated, merit is not sought”.
The Labour that Remains Unrequited

This category includes metaphors that reflect deep discouragement because
participants feel that their efforts and potential are not rewarded under the current system.

PM24: “800 thousand threshold applications are like landmines.” When you think
there is no problem, you suddenly explode”;

PF62: “800 thousand threshold applications are like dandelions.” Because actually
being able to enter the 800 thousandth ranking cannot be an indicator of success. Even if they

223



Tiirk Akademik Yaywnlar Dergisi (TAY Journal), 2025, 9(2), 206-249

can enter the 800 thousandth ranking, students without teaching qualifications and cannot
demonstrate proficiency will disperse in leaps and bounds just like dandelion feathers”.

Luck

The metaphor in this category highlights the arbitrary or uncontrollable nature of
threshold applications.

PF83“The 800 thousand threshold is like a tide.” It comes and goes during certain
periods. When I took the university entrance exam, the 800 thousand threshold was in effect,
so I couldn't apply for the music teaching program".

Achieving Dreams
The metaphor here presents the threshold as an unreachable aspiration.

PF35 “The 800 thousand threshold feels like a dream because it's very difficult for
graduates of fine arts high schools”.

Table 4.
Distribution of Positive Metaphors for Pedagogical Formation According to Their Categories

Category Metaphor f
Need To get a driver’s license (PF15)
Bread (PM31)
Glasses (PM44)
Vegetable (PM48)
Water (PF57) 9
Whole apple (PF60)
The seed planted in the ground (PF62)
Vitamina D (PM74)
The watermelon at the greengrocer's (PM76)
Experience The candle on the cake (PM5)
The preface to teaching (PF18)
A newborn baby (PF39)
Driver's license (PM43) 7
Medicine (PF45)
Drinking water after a steep uphill climb (PF54)
Training (PM56)
Achieving dreams The freedom to color in the unfinished areas of a painting (PF28)
The teaching of Mevlana (PM33)
The flower that blooms in spring (PF47)
Flower (PM64)
Honey (PM77)
Light (PM82)
Luck Four-leaf clover (PF9)
Honey (PM77)
Degree of difficulty Marathon run (PM53) 1
Total 24

2

Table 4 presents the distribution of positive metaphors by category. Upon examination
of the data, it was determined that the metaphors fall into a total of 5 distinct categories. A total
of 24 positive metaphors were produced by the participants. The metaphors constituting these
categories and their corresponding classifications are presented below;

Need

This category includes metaphors that reflect pedagogical formation as a basic and
indispensable requirement for becoming a teacher. Participants likened it to essential life
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elements such as water, bread, and vitamins, emphasizing that while teaching might be
possible without it, true effectiveness and completeness come through formal pedagogical
preparation.

PF15 “Pedagogical formation is like getting a driver's licence because it is necessary
to know the rules before going on the road”;

PM31 “Pedagogical formation is like bread because you can make it yourself at home,
but you can also buy it easily from the market”;

PM44 “Pedagogical formation is like glasses because it helps you see more clearly
ahead”;

PM48 “Pedagogical formation is like vegetables because they are different. For
example, conservatory music teaching involves different courses, but formation courses are
the same. Both are music schools. Those who do not pass the 800 thousand threshold cannot
be considered unsuccessful’;

PF57 “Pedagogical formation is like water. Because it is necessary for everyone”;

PF60 “Pedagogical formation is like a whole apple because it cannot be considered
complete without all its parts. When it is like a half apple, it eventually decays over time;
however, when it is whole, the desired outcome can be achieved”;

PF62 “Pedagogical formation is like a seed sown in the soil because if the individual is
suitable for teaching and manages to improve themselves under the necessary conditions,
their contribution to the students they will raise will be significant”,

PM74 “Pedagogical formation is like vitamin D because even when we go outside, it
can be absorbed from the sun unintentionally™;

PM76 “Pedagogical formation is like the watermelon at the greengrocer's because the
greengrocer gives you the right to taste the watermelon you like and choose”.

Experience

In this category, pedagogical formation is portrayed as a process that enhances one’s
teaching abilities through experience and development. Participants emphasize its formative
role in preparing individuals for real-life classroom settings.

PM5 “The candle in the cake increases the experience increases as the candle
increases™;

PF18 “It is the preface to teaching because it contains the key expressions that will
serve as a guide when practicing the profession”;

PF39 “Pedagogical formation is like a newborn baby because life is just beginning”;

PM43 “Pedagogical formation is like a license because it means knowing how to
transfer knowledge to education and teaching with certain rules and order”;

PF45 “Pedagogical formation is like medicine because it helps you reach the same level
as healthy (successful) people”;
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PF54 “Pedagogical formation is like the water drunk after a steep uphill because it is
the ease that comes after difficulties™;

PM56 “Pedagogical formation is like training because both focus on the development
of individual skills”.

Achieving Dreams

This category includes metaphors that associate pedagogical formation with hope,

opportunity, and the realization of professional dreams. It is often described as a second
chance or a means of self-fulfillment.

PM33 “Pedagogical formation is similar to Mevlana's teaching because it accepts all
parts and is similar to the teaching of come as you are, whoever you are”;

PF47 “Pedagogical formation is like a flower blooming in spring. Pedagogical
formation gives a new chance and brings happiness to those who did not study music
teaching but want to become music teachers™;

PM64 “Pedagogical formation is like a flower because a flower that does not bloom
on time can bloom with Pedagogical formation. Teaching is reinforced by the subjects taught,
but teaching is a feeling that comes from within”;

PM77 “Pedagogical formation is like honey because it increases the possibility of
becoming a teacher”,

PM82 “Pedagogical formation is like light because it illuminates the path to teaching”.
Degree of Difficulty
This single metaphor reflects pedagogical formation as a long and demanding journey.

PM53 “Pedagogical formation is like a marathon run because both are journeys that
require a long preparation process and continuous effort”.

Luck

Metaphors in this category reflect the view that access to pedagogical formation
sometimes depends on external circumstances or chance rather than solely on effort or merit

PF9 “The formation application is like finding a four-leaf clover among three-leaf
clovers. Because a teacher cannot be made only by the scores received and the exams passed.
Maybe it is a changing door of luck”.
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Distribution of Negative Metaphors Towards Pedagogical Formation According to Their Categories

Category

Metaphor

Injustice

A rich person eating meat while a poor person eats dry bread (PM2)
Contradicting one's own words (PM4)

Favoritism (PM6)

Mine (PM8)

Theft (PM10)

Overtaking on the wrong lane (PF11)

Financial trap (PF12)

A public space (PF19)

Writing in a notebook with an empty pen (PF22)

Teaching in a private school in a field other than the one we studied
(PF23

Evening market (PM24)

Roken sieve (PF27)

Someone cutting ahead of you and stealing your turn (PF29)
Injustice (PF35)

Favoritism (PF42)

A student who does not contribute in a group project (PF49)
An athlete who uses performance-enhancing drugs (PF50)
Spider-Man having oil on his feet (PM59)

Counterfeit teaching (PM65)

Theft (PF70)

Paradox (PF72)

21

Degree of difficulty

Nonsensical (PF16)

Modified vehicle (PF25)

Tiirkiye (PM30)

Racing a horse and a donkey under identical conditions (PM34)

Broken glass (PM37)

Movie (PF52)

Reminds me of friends who try to limit me (PF55)

Partially disabled (PF58)

Smoking (PF67) )
Purgator (PF68) 7
Child (PM69)

The Great Wall of China (PF75)

NAS economy system (PM78)

Bitter food (PM79)

Downbhill road (PM80)

Sledgehammer (PM81)

Tide (PF83)

Worthless

Appetizer (PF1)

Garbage (PF14)

Money falling from the sky (PF26)

Murky water (PF36)

Money laundering scheme (PM38) 9
Stepchild (PF40)

Weed (PF51)

A garden with a gate but no fence (PF63)

Weed (PF71)

Achieving dreams

Rainbow (PF3)

A fake happiness bought with money (PM13)
Interest (PF17)

National Lottery (PF32)

Hopelessness PF41)

Rose (PF73)

Luck

Dice in a backgammon game (PM20)
Gambling (PM21) 3
Your luck in Tiirkiye (PF46)

Lack

A dessert without sugar (PF61)
Seedless olive (PF66)

Experience

Advice (PM7) 1

Total

59
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Table 5 presents the distribution of negative metaphors. As observed from the data, the
highest number of metaphors produced in the study were negative. Participants generated a
total of 59 negative metaphors. Upon examining the data, it was determined that the
metaphors fall into 7 distinct categories. The most frequently preferred category was injustice,
followed by the difficulty level category. The metaphors and their associated categories
presented in the table are as follows:

Justice

This category contains metaphors that portray pedagogical formation as a mechanism
of unfairness, inequality, and injustice, particularly in relation to access, effort, and outcomes.
Participants express frustration that those who have not met official thresholds or who have
not undergone a full teaching degree are still granted access to the profession—undermining
the value of formal education and hard work.

PM2 “Pedagogical formation is like a rich person eating meat while a poor person
eats dry bread, because it represents an unfair practice and a wrong decision”,

PM4 “Pedagogical formation is like someone who contradicts their own words. While
admission criteria are set for students entering the faculty of education, these criteria are
neither applied to those receiving pedagogical formation nor is there any significant effort
required to become a teacher through this route. In fact, those who complete pedagogical
formation take almost the same courses as students enrolled in the faculty of education. It's
similar to the example I gave earlier: while I can only enter the country after obtaining a
visa, those who issue visas knowingly allow visa-free entry for others. Therefore, either the
pedagogical formation system should be abolished, or the ranking requirement of 800
thousand should be enforced”;

PM6 “Pedagogical formation is like favoritism in an interview because a student who
studies and works hard for four years is equated with a student who completes just one year
of formation, and the one-year formation student gains access to a profession that typically
requires a four-year degree",

PM8 “Pedagogical formation is like a mine because it contains both valuable and
worthless materials™;

PMi1o “Pedagogical formation is like theft because our efforts are being stolen”; PF11
“Pedagogical formation is like overtaking on the wrong lane because it involves taking a path
that is not rightfully deserved";

PF12 “Pedagogical formation is like a financial trap because it dims the emotions and
futures of young people. It undermines the importance of passing the teaching program
entrance exams and causes difficulties during the transition to the profession. Furthermore,
students participating in the formation program have often failed to meet the threshold of
the teaching faculty and, due to limited capacity, will face challenges in their professional
careers, leading to hopelessness about their future. Whether students who pay for the
formation program become teachers or not has never truly mattered to anyone",
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PF19 “Pedagogical formation is like a public space where no one knows who comes in
or goes out”; PF22 “It is like writing in a notebook with an empty pen because it disregards
the efforts of those who struggled to rank within 8oo thousand”;

PF23 “Pedagogical formation is like teaching in a private school outside of the branch
we studied. Given its current conditions, it is the very embodiment of injustice. The quality of
education provided cannot even be compared to that of someone who studied teaching for
four years”;

PF24 “Pedagogical formation is like an evening market, where anyone can buy
whatever they want”;

PF27 “Pedagogical formation is like a broken sieve because it provides an open and
unfair gateway for those who cannot achieve a rank within the top 800 thousand in the
university entrance exam’;

PF29 “Pedagogical formation is like someone cutting in front of you while you're
waiting in line, taking away what is rightfully yours™;

PF35 “Pedagogical formation is like injustice itself. While students who enter faculties
of education demonstrate talent and pass difficult exams, taking heavy coursework to
graduate, those who take formation often have no knowledge of the subjects we study.”
However, by attending only a few of the same classes, students earn two diplomas. In a
system in which individuals who have barely presented a proper project receive two
diplomas, those of us who have worked under far more demanding conditions are not even
considered equally qualified. If this is not injustice, what is”;

PF42 “Pedagogical formation is like favoritism. Some fight tooth and nail to become
teachers, while others treat it as a backup profession to fall back on”;

PF49 “Pedagogical formation can be compared to a student who does not contribute
in a group project. In both cases, while some individuals work hard, strive, and invest
significant effort, others receive the same reward without making any contribution
pedagogical formation can be compared to a student who does not contribute in a group
project. In both cases, while some individuals work hard, strive, and invest significant effort,
others receive the same reward without making any contribution”,

PF50 “Pedagogical formation is analogous to an athlete who uses performance-
enhancing drugs. Among two individuals at the same professional level, one attains their
position through genuine personal effort, while the other benefits from an artificially
enhanced path”;

PM59 “Pedagogical formation is like Spider-Man having oil on his feet, preventing
him from sticking to buildings.” You set high standards to ensure only quality students
become teachers, yet you end up placing those who fail to meet the standards on equal footing
with others”;

PF70 “Pedagogical formation is like theft, because no matter how attractive it seems,
it infringes upon others' rights”;
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PF72 “Pedagogical formation is like a paradox, because on one hand it sets
boundaries, while on the other hand it is completely open to everyone”.

Degree of Difficulty

This category frames pedagogical formation as a confusing, burdensome, and
emotionally draining experience, full of contradictions and inefficiencies. Participants report
struggling with a system that feels incomplete, misaligned, or overly demanding—especially
when added to their existing workload.

PF16 “Pedagogical formation is nonsensical. It places obstacles in front of students
who have already been admitted to teaching programs”,

PF25 “Pedagogical formation can be likened to a modified vehicle, as it diverges from
the intended original path™;

PM3o0 “Pedagogical formation resembles Tiirkiye in that there is always a loophole in
the law, allowing one to find a way around the obstacles placed before the intended actions™;

PM34 “Pedagogical formation is like racing a horse and a donkey under the same
conditions (in colloquial terms, roughly) because it allows those who receive mostly practical
training without the same theoretical education and effort to take the same exam and qualify
for the same profession”,

PM37 “It is like trying to fix a broken glass. I believe pedagogical formation is not
being delivered properly”;

PF52 “Pedagogical formation is like a movie trailer because no matter how many
trailers you watch you can never truly understand the full film or grasp its content™;

PF55 “Pedagogical formation is like my friends who try to hold me back because there
is always a sense of hope even within that struggle”;

PF67 “Pedagogical formation is like smoking, because you want to quit, but you can’t
since you have to think about your future”,

PF68 “Pedagogical formation is like purgatory because whatever you choose to do
you are stuck in a no win situation”;

PM69 “Pedagogical formation is like a child because you cannot just throw it away
nor easily give it up”;

PF75 “Pedagogical formation is like the Great Wall of China. From the outside, it looks
magnificent and makes you want to visit, but the path is so long that you cannot finish it all
at once. Receiving pedagogical formation is valuable, yet being given too much at once causes
difficulties both in other courses and the formation classes”;

PM78 “Pedagogical formation is like the NAS economy system because you try to save
an economic crisis with one last effort but it doesn't help”;

PM79 “Pedagogical formation is like a bitter dish because despite being unfair, its
taste is good”; PM80 “Pedagogical formation is like a downhill road because the faster you
go into teaching, the more tired you become”™;
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PM81 “Pedagogical formation is like a sledgehammer because it destroys the system
it does not approve of”;

PF83 “Pedagogical formation is like a tide because it comes and goes in certain
periods. When the formation program is available, courses are often not opened to us,
causing delays in my semester and postponing my graduation”.

Worthless

Metaphors in this category reflect perceptions that pedagogical formation lacks
substance, meaning, or educational value. Participants describe it as “garbage,” “murky water,”
or “a stepchild”, indicating that it is neglected, superficial, or seen as an afterthought in the

broader education system.

PF1 “Pedagogical formation is like an appetiser because whatever your meal is, it
comes with it”;

PF14 “Pedagogical formation is likened to garbage, as it is perceived to be
unnecessary’;

PF26 “Pedagogical formation is likened to money falling from the sky, as it is granted
to anyone who asks for it, without requiring any significant effort”,

PF36 “Pedagogical formation is like murky water, as the suspended particles within
the water spoil its taste. It is also comparable to potted plants at home, which, without
receiving the nutrients from their natural environment, share the same name as other plants
but lack their full potential”,

PM38 “Pedagogical formation is like a money laundering scheme designed with
reduced quality accelerated education, primarily focused on the financial returns”;

PF40 “Pedagogical formation is likened to a stepchild, as it lacks the necessary care
and sensitivity”,

PF51 “Pedagogical formation is likened to a weed growing in a garden, as no one
appreciates it”;

PF63 “Pedagogical formation is like a garden with a gate but no fence, because both
paths lead to the same entrance”

PF71 “Pedagogical formation is like weed because no one wanted to consume it”.

Achieving Dreams

This category is marked by disillusionment. While pedagogical formation might
promise career fulfillment, the metaphors reflect how this promise often fails to materialize.
Participants suggest that formation creates false hope or unattainable dreams, much like a

rainbow or a lottery ticket. These metaphors imply that formation often sells an ideal that does
not match reality.

PF3 “Pedagogical formation is like a rainbow because you think you will become rich
if you pass under it, but neither can you pass under it nor does passing under it guarantee
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wealth, just like how everyone who completes the formation thinks they can become a true
teacher”;

PM13 “Pedagogical formation resembles a fake happiness bought with money,
because someone who takes a shortcut and obtains formation may see themselves as superior
to those who have studied and worked hard for years in that field”;

PF17 “Pedagogical formation is like interest because you consider it forbidden but still
cannot give it up”;

PF32 “Pedagogical formation is like a national lottery because you become a teacher
without putting in any effort™;

PF73 “Pedagogical formation is like a rose because it looks beautiful and appealing
from a distance, but when you hold it, its thorns prick you”.

Luck

These metaphors highlight the random, unpredictable, and arbitrary nature of
pedagogical formation opportunities. Access to teaching through formation is perceived as
depending more on chance than merit. The process is likened to gambling or rolling the dice,
suggesting a lack of clear, fair criteria.

PM20 “Pedagogical formation is like dice in backgammon. Because the Decrement of
good teachers depends on luck”,

PM21 “Pedagogical formation is like gambling because the teaching qualifications of
people who can become teachers without a full education depend on luck”,

PF46 “Pedagogical formation is like your luck in Tiirkiye because you never know
when or how it will happen”.

Lack

This category conveys that pedagogical formation lacks essential qualities needed for
quality teaching. The metaphors suggest incompleteness or deficiency.

PF61 “Pedagogical formation is like a dessert without sugar because it lacks the
essential element that gives it its true taste. Without pedagogical formation, effective
learning cannot occur. Just like a sugarless dessert, education without formation lacks flavor
and impact";

PF66 “Pedagogical formation is like a seedless olive, because without it, effective
teaching methods cannot exist”.

Experience

Only one metaphor falls into this category, but it still carries a negative connotation. It

is concern that not all students receiving formation are ready or capable of understanding its
content or applying it effectively, questioning its universal applicability.

PM7 “Pedagogical formation is like advice because you have to be careful about who
you give it to and who will understand it”.

232



Metaphorical perceptions of students placed... Bek, B., Kaba, E., & Din¢ Altun, Z.

Discussion and Conclusion

This study aimed to explore the metaphorical perceptions of students from institutions
admitting students through special talent examinations concerning the implementation of the
800 thousand threshold and pedagogical formation education. The findings reveal that
metaphorical expressions vary significantly depending on participants’ academic backgrounds,
program types, and professional trajectories.

Regarding the 800 thousand thresholds, it was observed that the majority of positive
metaphors were produced by pre-service teachers enrolled in faculties of education. These
students generally perceived the threshold as a mechanism for ensuring quality and merit in
the teaching profession. They conceptualized it as a legitimate filtering tool—contributing to
educational standards and societal welfare. On the other hand, negative metaphors were
predominantly produced by students from other disciplines, such as fine arts faculties,
conservatories, and sports sciences faculties. These students frequently framed the threshold
as a restrictive, exclusionary, and unjust system that undermines talent and creates
unnecessary barriers to entry.

This distribution suggests that students engaged in formal teacher education tend to
regard the threshold positively—as a step toward professional development and an assurance
of educational qualification. Conversely, students outside of education faculties—particularly
those in performance- and skill-based programs—often interpret it as a structural impediment
that fails to account for diverse forms of intelligence and ability.

Similarly, metaphorical perceptions regarding pedagogical formation differed based on
institutional affiliation and context. Students who gained teaching qualifications through the
pedagogical formation program produced more positive metaphors, often conceptualizing
formation as a necessity, a foundational element, or a transformative journey toward becoming
a teacher. These metaphors emphasized personal development, opportunity, and readiness for
professional life. However, despite these positive perspectives, participants from practice-
oriented disciplines (e.g., conservatories and sports sciences) frequently expressed negative
views, emphasizing the insufficiency, structural inconsistency, and temporary nature of the
formation process.

The analysis revealed that metaphors regarding the 800 thousand threshold were
grouped under six positive and nine negative categories. Among the positive metaphors, the
most frequently recurring themes were “distinctiveness,” “degree of difficulty,” and “food and
beverage.” These metaphor categories reflect perceptions of the threshold as a meaningful
distinction mechanism, a challenge worth overcoming, and an enriching supplement to the
educational system. Notably, these themes resonate with the findings of Demirel and Sozer
(2023), who emphasized that the development of qualified teachers relies not only on talent
and subject knowledge but also on general cultural competence. Similarly, Yetim (2004)
highlighted that well-trained teachers play a critical role in the advancement of societal
welfare—lending theoretical support to the prominence of the “distinctiveness” metaphor
category in the present study.
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When analyzing negative metaphors concerning the threshold, the most frequently

”

preferred categories were “degree of difficulty,” “worthlessness,” and “food and beverage.”
These categories indicate a perception of the threshold as overly burdensome, meaningless, or
unpleasant. In line with these findings, Ucer et al., (2023) emphasized that the 800 thousand
threshold posed a barrier for highly talented students, while Bagsbug and Kaya (2022) observed
a decline in the number of applicants, successful candidates, and registered students in talent-
based programs following the implementation of the TYT threshold. Similarly, Atar and Yilmaz
(2012) noted that students with high talent scores were unable to enroll in relevant programs
due to threshold restrictions. These findings align with the frequent recurrence of the "degree

of difficulty” category in this study’s metaphor data.

Based on these results, it may be concluded that the negative metaphors concerning the
800 thousand threshold point to its function as a barrier that hinders access for talented
students, while at the same time enabling the admission of students from unrelated fields,
thereby creating a paradox. Nonetheless, the larger number of positive metaphors overall
suggests that participants held a generally favorable view of the threshold application. This
suggests that many students believe the individual who becomes a teacher should not be an
ordinary person, but someone who is well-equipped, intellectually capable, and professionally
competent.

In terms of pedagogical formation, the data revealed that positive metaphors were
categorized into five groups, while negative metaphors were classified under thirteen
categories. Importantly, participants produced a higher number of negative metaphors,
suggesting that their overall perception of formation education was largely negative. These
negative views focused on themes such as “worthlessness,” “injustice,” and “fraud,” indicating
that students frequently questioned the legitimacy, effectiveness, and fairness of the formation

process.

This contrasts with the findings of Koybas1 and Ugurlu (2018) in their study titled
“Metaphors Developed by Undergraduate Students for Pedagogical Formation Courses,”
where the majority of metaphors were positive. This difference may be attributed to the sample
characteristics of the present study, which included a higher proportion of students from
faculties other than education. These students likely have a more external, critical perspective
on the formation process. Additionally, Yapici1 and Yapic1 (2013) found that the dominant

» <«

negative metaphors among pre-service teachers were categorized under “obligation,” “wasted
time,” and “torture,” which aligns with this study's negative metaphor categories, particularly

those highlighting structural contradictions and perceived inefficacy.

In conclusion, the metaphorical perceptions revealed in this study highlight how
institutional affiliation, academic discipline, and educational pathway significantly influence
students' attitudes toward both the 800 thousand threshold and pedagogical formation. While
students in teacher education programs tend to view the threshold as a necessary and
meaningful qualification process, students in talent-based fields express concern about
exclusion, inequality, and the misalignment between policy and potential. Furthermore,
although pedagogical formation is perceived positively by some as a vital tool for professional
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preparation, many students from non-education faculties consider it to be an ineffective or
superficial measure that lacks depth, consistency, and fairness.

These insights underscore the importance of re-evaluating teacher qualification
policies, including threshold criteria and pedagogical formation practices, with greater
sensitivity to disciplinary diversity, equity in access, and the unique needs of students across
educational contexts.

Recommendations

High schools in fine arts and sports should present culture courses with content and
resources that will support students’ success in the TYT exam.

Guidance and support programs should be created to ensure that students who will take
the talent exam understand the importance of the TYT threshold and prepare for this exam
appropriately.

In order for the 800-threshold application to be more effective and fair, it should be
applied to candidates who have graduated from different departments and received formation
education, and equality should be ensured among the candidates.

It is recommended that the research be expanded to include more teacher candidates
and repeated with participants from different regions or groups.

The research should be applied to different education faculties and departments that
can receive pedagogical formation education, thus diversifying the results and increasing their
scope.

235



Tiirk Akademik Yaywnlar Dergisi (TAY Journal), 2025, 9(2), 206-249

References

Atar, H. Y., & Yilmaz, M. (2012). Ogretmenlik programlarina 6zel yetenek sinavlari ile 6grenci seciminde
karsilagilan sorunlar ve ¢oziim onerileri [Problems with the special aptitude tests that are used
in the selection of students into fine arts teaching programs and proposed solutions].
Kastamonu Education Journal, 20(2), 531-542.

Balcy, S. K. (2024). Sanat egitimi alan bireylerde estetik alg1 olusturmak i¢in gorsel kiiltiir egitiminin
gerekliligi [The necessity of visual culture education to create aesthetic perception in individuals
receiving art education]. The Journal of Academic Social Science Studies, 6(36), 465-477.
https://doi.org/10.9761/JASSS2872

Bagbug, C., & Kaya, A. (2022). Temel yeterlilik testi basar1 siras1 barajinin miizik 6gretmenligi
programlar 0zel yetenek secme sinavina etkileri [The effects of basic proficiency test success
order threshold on music teaching programs special talent selection exam]. Trakya Education
Journal, 12(3), 1356-1371. https://doi.org/10.24315/tred.979210

Bilirdonmez, K., & Karabulut, N. (2016). Sanat egitimi siire¢ ve kuramlar1 [Art education processes and
theories]. Ekev Academic Journal, (65), 343-356.

Boduroglu, S. K. (2010). Tiirk sanat egitiminin tarthsel gelisimi ve Bauhaus ekoliiniin Tiirk sanat
egitimine yansimalar: [The historical development of Turkish art education and the reflections
of bauhaus school on turkish art education]. (Publication No. 262638) [Master thesis, Anadolu
University]. National Thesis Center.

Bolzan, D. P. V., Isaia, S. M. A., & Maciel, A. M. R. (2013). Formacao de professores: A construcao da
docéncia e da atividade pedagbgica na educacao superior [Teacher training: The construction of
teaching and pedagogical activity in higher education]. Revista Didlogo Educacional, 13(38),
49-68. https://doi.org/10.7213/dialogo.educ.71

Biiyiikoztiirk, S., Kilic Cakmak, E., Akgiin, O. E., Karadeniz, S., & Demirel, F. (2019). Bilimsel arastirma
yontemleri [Scientific research methods] (27th. ed.). Pegem.

Council of Higher Education (CoHE) (2023). Pedagojik formasyona yonelik bilgilendirme
[Information for pedagogical formation]. (No.9). Official Gazette. Retrieved January 24, 2023,
from https://www.yok.gov.tr/Sayfalar/Haberler/2023/pedagojik-formasyon-egitimine-
iliskin-detaylar-belirlendi.aspx

Demirel, 1. N., & Sozer, S. A. (2023). Resim-is 6gretmenligi 6zel yetenek siavlarinda TYT baraji [TYT
threshold in art teaching special talent exams]. Recep Tayyip Erdogan University Faculty of
Education Journal, 3(1), 28-44.

Devecioglu, S., Coban, B., & Karakaya, Y. E. (2011). Tiirkiye’'de spor egitimi sektoriiniin gériiniimii [View
of the sports training sector in Turkey]. Turkish Journal of Educational Sciences, 9(3), 627-654.

Duncum, P. (2009). Visual culture in art education, circa 2009. Visual Arts Research, 35(1), 64-75.
Eisner, E. W. (2003). The arts and the creation of mind. Language Arts, 80(5), 340-344.
Ekiz, D. (2020). Bilimsel arastirma yontemleri [Scientific research methods]. (6th ed.). Ani.

Eldemir, C. (2011). Miizik ve resim-ig egitimi anabilim dali 6grencilerinin 6gretmenlik meslek bilgisi
derslerine iligkin goriisleri: Gazi Universitesi 6rnegi [The opinions of students of the department
of music and fine arts education about teaching vocational knowledge courses: The case of Gazi
University]. Journal of the Institute of Social Sciences of Erciyes University, 1(30), 47-59.

Ergiin, M. (2021). Egitim felsefesi [Philosophy of education]. (6t ed.). Pegem.

Fainsilber, L., & Ortony, A. (1987). Metaphorical uses of language in the expression of emotions.
Metaphor and Symbol, 2, 239-250. https://doi.org/10.1207/S15327868MS0204_ 2.

Giiler, G., Akgiin, L., Ocal, M. F., & Doruk, M. (2012). Matematik 6gretmeni adaylarinin matematik
kavramina iligkin sahip olduklar1 metaforlar [Metaphors that mathematics teacher candidates
have about the concept of mathematics]. Journal of Research in Education and Teaching, 1(2),
25.

Kandemir, O. (2007). Anadolu giizel sanatlar lisesi resim béliimii 6grencilerinin iiniversitelerin ézel
yetenek sinavlarindaki basar diizeyleri [The success levels of the students of the painting
department of anatolian fine arts high school in university special talent exams]. (Publication
No. 205380) [Master thesis, Ondokuzmayis University]. National Thesis Center

236


http://dx.doi.org/10.9761/JASSS2872
https://doi.org/10.24315/tred.979210
https://doi.org/10.7213/dialogo.educ.71
https://www.yok.gov.tr/Sayfalar/Haberler/2023/pedagojik-formasyon-egitimine-iliskin-detaylar-belirlendi.aspx
https://www.yok.gov.tr/Sayfalar/Haberler/2023/pedagojik-formasyon-egitimine-iliskin-detaylar-belirlendi.aspx
https://doi.org/10.1207/S15327868MS0204_2

Metaphorical perceptions of students placed... Bek, B., Kaba, E., & Din¢ Altun, Z.

Kartal, T., & Afacan, O. (2011). Pedagojik formasyon egitimi alan 6gretmen adaylarinin meslege iliskin
tutumlarinin incelenmesi [An investigation of the attitudes of prospective teachers receiving
pedagogical formation education about the profession]. Journal of the Faculty of Education of
Mehmet Akif Ersoy University, 1(24), 76-96.

Kasap, S., Balsiizen, F., & Din¢ Altun, G. (2024). Analyzing the opinions of fine arts high school teachers
and final year students of the painting department about TYT 800.000 threshold. In E. Uysal
(Ed.), Research and evaluation in the field of visual arts (pp. 1—17). Gece Kitapligi. Retrieved
January 24, 2023, from https://124.im/P851JVF

Korkmaz, O., & Karkin, A. M. (2023). Giizel sanatlar fakiiltesi miizik boliimleri 6zel yetenek sinavlarinin
incelenmesi ve degerlendirilmesi [Examination and evaluation of special aptitude exams of
music departments of the faculty of fine arts]. Insanat Art Design and Architecture Research,
3(1), 80-106.

Koybasi, F., Ugurlu, C. T. (2018). Lisans 6grencilerinin pedagojik formasyon derslerine yonelik
gelistirdikleri metaforlar [Metaphors developed by undergraduate students for pedagogical
formation course]. Mehmet Akif Ersoy University Journal of Education Faculty, (46), 198-222.
https://doi.org/10.21764/maeuefd.333778

Miles, M. B. (1994). Qualitative data analysis: An expanded sourcebook. Thousand Oaks.

Miizik Egitimcileri Dernegi (MUZED). (2023, September 14). Miizik Egitimcileri Dernegi basin
acitklamasi [Music Educators Association press release]. MUZED. Retrieved January 24, 2023,
from https://muzed.org.tr/muzik-egitimcileri-dernegi-muzed-basin-aciklamasi/

Nalbantoglu, F. (2012). Performans sanati, teknoloji ile iligkisi ve sahne sanatlar1 egitimindeki rolii
[Performance art, its relationship with technology and its role in performing arts education].
Art-E Art Journal, 5(10), 199-207.

Ozgul, I. (2023). Vocational music education institutions and music teacher training in Turkey in the
215t century (EJ1410503). ERIC.
https://eric.ed.gov/?q=Music+AND+education&pg=5&id=EJ1410503

Oztuna-Kaplan, A. (2013) Durum calismasi [Situation study]. In S. Bastiirk (Ed.), Bilimsel arastirma
yontemleri [Scientific research methods] (pp.197-217). Vize.

Oztiirk, E., Keles, B., & Altun, Z. (2025). Teacher candidate opinions regarding the threshold score and
formation education applied to the department of fine arts education. Educational Academic
Research. https://doi.org/10.33418/education.1487599.

Saban, A. (2008). Okula iligkin metaforlar [Metaphors about school]. Kuram ve Uygulamada Egitim
Yonetimi, 55(55), 459-496.

Sager, T. (2007). Anadolu giizel sanatlar liseleri miizik boliimii ile diger liselerden mezun 6grencilerin
miizik 6gretmenligi programi 6zel yetenek giris sinavindaki basar1 durumlarinin incelenmesi
[Assessment of success of students who graduate from music departments at Anatolian fine arts
high schools in entrance exams of university music departments and comparison with
candidates from regular high schools]. The Journal of Social Sciences Research, 2(2), 212-221.

Ucer, O., Giirer, M. Yilmaz, G., & Sonsel, O. (2023). OSYM nin miizik 6gretmenligi programlariyla ilgili
on kosuluna yonelik 6gretim elemani goriisleri [Instructor opinions on measurement, selection
and placement center (MSPC)’s prerequisite for music teaching programs]. e-International
Journal of Educational Research, 14(3), 283-297.

Unver, E. (2016). Neden ve nasil sanat egitimi [Why and how art education]. Idil Art and Dil Journal,
5(23), 865-878.

Winner, E., Goldstein, T. R., & Vincent-Lancrin, S. (2013). Art for art's sake?: The impact of arts
education. OECD.

Yalcin, H. (2017). Tiirkiye’de mesleki miizik egitimi veren kurumlarin mevcut durumlar: [The current
situation of the institutions providing vocational music education in Turkey]. Online Journal of
Music Sciences, 2(3), 37-66.

Yapicl, M., & Yapicy, S. (2013). Ogretmen adaylarinin pedagojik formasyona iliskin metaforlar: [Teacher
candidates’ metaphors related to pedagogical formation]. Electronic Turkish Studies, 8(8),
1421-1429.

Yetim, A. A., & Goktas, Z. (2004). Ogretmenin mesleki ve kisisel nitelikleri [Professional and personal
qualities of the teacher]. Kastamonu Journal of Education, 12(2), 541-550.

237


https://l24.im/P85lJVF
https://doi.org/10.21764/maeuefd.333778
https://muzed.org.tr/muzik-egitimcileri-dernegi-muzed-basin-aciklamasi/
https://eric.ed.gov/?q=Music+AND+education&pg=5&id=EJ1410503
https://doi.org/10.33418/education.1487599

Tiirk Akademik Yaywnlar Dergisi (TAY Journal), 2025, 9(2), 206-249

Yildirim, A., & Simsek, H. (2018). Sosyal bilimlerde nitel arastirma yontemleri [Qualitative research
methods in social sciences]. Seckin.

Zepke, N. (2013). Threshold concepts and student engagement: Revisiting pedagogical content
knowledge. Active Learning in Higher Education, 14, 107-97.

https://doi.org/10.1177/1469787413481127.

238


https://doi.org/10.1177/1469787413481127

Metaphorical perceptions of students placed... Bek, B., Kaba, E., & Din¢ Altun, Z.

BIOGRAPHICAL NOTES

Contribution Rate of Researchers
Author 1: 35%

Author 2: 30%

Author 3: 35%

Conflict Statement

The authors declare that there is no conflict of interest or any material or individual
organic link with any person or institution involved in the research.

Notice of Use of Artificial Intelligence

The authors utilised artificial intelligence tools for the purposes of literature review,
translation of the written text into English, and refinement of paragraph structures to ensure
clarity and academic tone in the authorship and publication of this article.

239



Tiirk Akademik Yaywnlar Dergisi (TAY Journal), 2025, 9(2), 206-249

Yetenek Siawi ile Universiteye Yerlesen
Ogrencilerin 800 Bin Baraji ve
Formasyon Egitimine Yonelik Metaforik
Algilar

Ozet

Bu calisma, 6zel yetenek sinavlariyla 6grenci kabul eden yiiksek6gretim programlarinda 6grenim goren
ogrencilerin 800 bin basar1 siralamasi baraji ve pedagojik formasyon egitimine iligkin metaforik
algilarimi incelemeyi amaclamaktadir. Nitel arastirma desenine sahip bu durum calismasina Giizel
Sanatlar Egitimi, Giizel Sanatlar Fakiiltesi, Konservatuvar ve Spor Bilimleri Fakiiltesi'nden toplam 83
ogrenci katilmigtir. Her katilime, her iki konuya iligkin birer metafor iiretmis ve toplamda 166 metafor
toplanmistir. Veriler igerik analizi yontemiyle degerlendirilmis, metaforlar olumlu ve olumsuz olarak
siniflandirilmistir. 800 bin barajina iliskin 43 olumlu, 40 olumsuz metafor belirlenmis; olumlu
metaforlar 6zellikle “ayirt edicilik” ve “zorluk diizeyi” temalar etrafinda toplanmig ve barajin 6gretmen
kalitesini artirmaya yonelik bir filtre olarak goriildiigii anlasilmistir. Ote yandan, olumsuz metaforlar
“adaletsizlik”, “degersizlik” ve “engelleyicilik” temalarinda yogunlasmis; o6zellikle yetenek temelli
boliimlerdeki 6grencilerin merkezi sinav sisteminden olumsuz etkilendigi goriilmiistiir. Pedagojik
formasyonla ilgili 24 olumlu ve 59 olumsuz metafor iiretilmigtir. Olumlu metaforlar formasyonu bir
“gereklilik”, “deneyim kazanma” ve “hayallere ulagsma araci” olarak degerlendirmistir. Olumsuz
metaforlar ise formasyonu “yetersiz”, “gecici”, “hakkaniyetsiz” ve 6gretmenlik mesleginin niteligini
zayiflatan bir uygulama olarak tanimlamistir. Genel olarak 6grenciler, 800 bin barajini 6gretmen
secimi acisindan daha olumlu karsilarken, pedagojik formasyon egitimine dair algilar daha cok
olumsuzdur. Arastirma sonunda, barajin 6gretmen yetistirme programlariyla uyumlu héle getirilmesi,
Temel Yeterlilik Testi [TYT] hazirhiginin desteklenmesi ve formasyon siirecinin daha adil ve nitelikli
bi¢cimde yeniden yapilandirilmasi 6nerilmektedir.

Anahtar Kelimeler: Ozel yetenek sinavi, 800 bin basar1 siralamasi, pedagojik formasyon egitimi,
metafor.

Giris

Egitim, insanligin varolusundan bu yana bireylerin yeteneklerini kesfetmeleri,
gelistirmeleri ve kendilerini ifade etmeleri icin temel bir ara¢ olmustur. Toplumlarin
yeniliklere uyum saglamasi ve cagdas medeniyet seviyesine ulagsmasi agisindan da biiyiik 6nem
tasir. Bu nedenle, egitimin planlanmas1 ve amagclarinin belirlenmesi dikkatle yapilmalidir
(Boduroglu, 2010). Egitim kadar sanat da insanlik tarihi boyunca 6nemli bir yer tutmus;
bireysel ve toplumsal kimlikleri yansitan, sekillendiren ve doniistiiren temel bir insan etkinligi
olmustur. Sanat sadece estetik degil, ruhsal ve ahlaki gelisim acisindan da Onemlidir.
Bilirdonmez ve Karabulut (2016), sanat1 6grenmenin 0zgiin bir yolu olarak tanimlar. Sanat,
egitimin bireysel gelisimi destekleme siirecinde yaraticilig, elestirel diisiinmeyi ve duygusal
zekdyl besleyen Onemli bir unsurdur. Aymi1 zamanda bireylerin anlam insa etmelerine,
cevrelerini kavramalarina ve dil ya da kiiltiir farklarini asarak iletisim kurmalarina yardimci
olur (Eisner, 2002; Winner vd., 2013).

Egitim bircok alanda verilmektedir ve bunlar arasinda en etkili olanlardan biri sanat
egitimidir. Bilirdonmez ve Karabulut'un (2016) insan ve sanat iligkisine dair bulgulari, sanatin
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insan yasaminin dogal ve vazgecilmez bir parcasi oldugunu ortaya koymaktadir. Sanat, tarih
oncesi magara resimlerinden giiniimiiz dijital medyasina kadar hem iletisim hem de doniistim
araci olarak hizmet etmistir. Bu nedenle insan ile sanat arasinda giiclii bir bag bulunmaktadir.

Sanat egitimi, geleneksel egitimden farkh olarak dinamik ve biitiinciil bir 6grenme
yaklasimi sunar. Yaratici, 6zgiin diisiinebilen ve ¢oziim odakli bireyler yetistirir. Balci’ya
(2024) gore sanat egitimi, kat1 gelenekcilikten uzaklasarak egitime canlilik ve esneklik
kazandirir; 6grencilerin kendilerini 6zgiirce ifade etmelerini ve sorunlara farkh acilardan
yaklagmalarin saglar. Sanat egitimi alan bireyler, toplumsal sorunlara yaratici ve etkili
cozlimler iiretebilen, hedef odakli calismalar yapabilen ve degerleri dogrultusunda tutarh
davranabilen kisiler olarak bilinmektedir. Eisner’a (2002) gore sanat egitimi, bireylerin
elestirel diisiinme, problem ¢ozme ve kendini ifade etme becerilerini gelistirir; bu beceriler
modern toplumda aktif katiim i¢in oldukca 6nemlidir. Sanat egitimi, kisilik gelisimiyle de
yakindan iligkilidir; bireyin kimlik olusumuna, duygusal zekasina ve ahlaki degerlerine katki
saglar (Winner, vd., 2013).

Tiirkiye baglaminda, sistemli sanat egitimi alan 6grencilerin estetik algilarinin daha
yiiksek oldugu ve sosyal-kiiltiirel degerlere karsi daha duyarh olduklar1 vurgulanmaktadir. Bu
bireyler sanata ve sanatciya deger verir, estetik deneyimleri takdir eder ve cevreleriyle daha
bilincli ve diisiinceli bir etkilesim kurarlar. Duncum’un (2009) belirttigi gibi, sanat egitimi
gorsel okuryazarhig: ve diinyay elestirel bir bakisla yorumlayabilme yetisini gelistirir; boylece
bireylerin toplumsal sOylemlere aktif katilimini destekler. Bu anlamda sanat egitimi almis
bireyler sadece daha yaratic1 degil, ayn1 zamanda toplumsal sorunlara karsi daha duyarh ve
¢oziim odakhdur.

Eldemir’e (2011) gore giizel sanatlar boliimii, sanat: tanitan ve yayginlastiran, zamanla
sanatc¢i-ogretmen profili olusturan bireyler yetistirmeyi amaclamaktadir. Egitim fakiilteleri
ogretmen, giizel sanatlar fakiilteleri ve konservatuvarlar ise sanatg: yetistirir (Yal¢in, 2017).
Giizel sanatlar fakiilteleri, sanat egitimi vererek toplumun sanatsal gelisimine yon verebilecek
bireyler yetistirir. Konservatuvarlar ise miizik bilimcisi, arastirmaci ve sanat teknolojistleri
yetistirerek hem ulusal hem de kiiresel sanatsal ve kiiltiirel anlayisi olan sanatgilar yetistirmeyi
hedefler (Korkmaz & Karkin, 2023). Egitim fakiiltelerinde giizel sanatlar ve miizik
ogretmenleri yetistirilirken, giizel sanatlar fakiiltesi 6grencileri de lisans sirasinda veya
sonrasinda formasyon egitimi alabilmektedir. Spor egitimi veren kurumlar, bireylerin fiziksel
gelisimini destekleyerek topluma spor bilinci kazandirmayr amaclar. Bu alanda egitim
fakiilteleri, spor akademileri ve spor bilimleri fakiilteleri 6nemli rol oynar (Devecioglu vd.,
2011). Glizel sanatlar, konservatuvar ve spor bilimleri fakiiltelerinden mezun olup 6gretmen
olmak isteyen bireylerin formasyon egitimi almalar gereklidir. Bu egitim, 6gretim
yeterliklerini kazandirarak mesleki gelisim ve sinif i¢i hazirbulunuslugu destekler (Bolzan, vd.,
2013).

Pedagojik formasyon egitimi, Ogretmenlik meslegine kaynaklik eden lisans
programlarindan mezun olanlara verilen bir sertifika programidir (Yiiksekogretim Kurulu
[YOK], =2023). Tiirkiye'deki formasyon programlari, giizel sanatlar fakiilteleri,
konservatuvarlar ve spor bilimleri fakiiltelerinden mezun olanlara 6gretmenlige alternatif bir
gecis imkani sunar. Bu durum ozellikle egitim fakiiltelerine dogrudan yerlesmek icin gerekli
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olan 800 bin basar1 siralamasim karsilayamayan 6grenciler icin énemlidir. YOK tarafindan
uygulanan bu baraj, 6gretmen niteligini artirmay1 hedeflese de miizik, gorsel sanatlar ve beden
egitimi gibi alanlardaki 6grencilerin 6gretmenlige erisimini zorlagtirmigtir. Ancak formasyon
egitimi sayesinde bu ogrenciler 6gretmenlik yeterliligi kazanarak egitim sistemine katkida
bulunabilmektedir.

2020 yilinda yapilan diizenlemeyle, 6zel yetenek sinavlarina basvuruda Temel
Yeterlilik Testi'nden [TYT] 150 puan alma sart1 yerine “en diisiik 800 bin basari siras1” sart1
getirilmistir (Demirel & Sozer, 2023). Bu degisiklik, sayisal-sozel basariy1 6n plana c¢ikararak
sanatsal ve sportif yetenekleri geri planda birakmistir. Giizel Sanatlar ve Spor Liseleri
mezunlar1 icin bagvuru siireci zorlasmig, bazilari sinava girme hakkini kaybetmis ve
kontenjanlar bos kalmistir. Bu durum, yetenekli ancak TYT de basarili olamayan 6grencilerin
sistem disina itilmesine, sanat, miizik ve beden egitimi gibi alanlarda nitelikli 6gretmen
yetistirilmesinde sorunlara ve motivasyon kaybina yol agmaktadir (Atar & Yilmaz, 2012; Sager,
2007). TYT miifredati, sanat egitimi almig bireyler icin dezavantaj yaratmakta ve yetenek
kaybina neden olmaktadir (Demirel & S6zer, 2023).

Ogretmen atamalarindan Milli Egitim Bakanhg [MEB] sorumlu olsa da, pedagojik
formasyon egitimi YOK denetimindeki iiniversiteler tarafindan verilmektedir (YOK, 2023). Bu
program, merkezi sinav kosullarindan dolayr 6gretmenlik fakiiltelerine giremeyen 6grenciler
icin esnek bir alternatif sunmaktadir. Ancak arastirmalar, bu yolun etkili 6gretmenlik icin
gereken yeterlikleri tam olarak karsilamadigim gostermektedir. Ornegin Ozgiil'iin (2023)
calismasi, formasyon siirecinin miizik 6gretmenligi icin yeterli olmadigini ortaya koymus ve
Ogretmen yetistirme yapilarinin yeniden degerlendirilmesi gerektigini vurgulamistir. Kasap,
Balsiizen ve Din¢ Altun’un (2024) arastirmasi ise, basar: siras1 barajinin kiiltiirel derslerde
olumlu, alan derslerinde ise olumsuz etkiler yarattigim gostermistir. Ogrenciler smavlara
odaklandiklar1 i¢in uygulamal egitime ve 6gretmenlik meslegine olan ilgileri azalmaktadir.
Ayrica MUZED gibi meslek orgiitleri, 800 bin basari sirasimmn giizel sanatlar ve spor
liselerinden mezun olan ogrencilerin 0gretmenlik yapmalarini engelledigini belirtmekte ve
daha kapsayici bir yaklasimin gerekliligini vurgulamaktadar.

Egitim fakiiltelerinin miizik, gorsel sanatlar ve beden egitimi 6gretmenligi boliimlerine
yerlestirmede uygulanan 800 bin basar1 sirasi baraji, bu alanlardaki 6grenci sayisinda
azalmaya neden olmustur. Ozellikle Giizel Sanatlar ve Spor Liseleri mezunlar1 bu baraj
nedeniyle egitim fakiiltelerine bagvuramams; kontenjanlar bos kalmigtir. Bunun sonucunda
ogrenciler alternatif olarak konservatuvarlara, giizel sanatlar ve spor bilimleri fakiiltelerine
yonelmistir (Basbug & Kaya, 2022).

Egitim fakiiltelerinde 6gretmen adaylar1 dort y1l boyunca pedagojik formasyon alirken,
diger fakiiltelerden mezun olanlar genellikle bu egitimi bir yillik yogun programlarla
tamamlamaktadir. Bu durum, mesleki yeterlilik ve uygulama becerilerinde farklilik
yaratmaktadir. 800 bin baraji ve formasyonun alternatif bir 6gretmenlik yolu olmasi, bu
yapisal simirlamalar altinda 6gretmen adaylarimin egitim ve mesleki gelecek algilarinin
anlagilmasmi 6nemli kilmaktadir (Oztiirk vd., 2025). Kaliteyi artirma amaci tasiyan bu
uygulama, pedagojik formasyonu tek secenek olarak goren adaylarin motivasyonunu, kariyer
planlamasinmi ve mesleki kimlik gelisimini olumsuz etkileyebilmektedir (Zepke, 2013).
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Bu baglamda, 6gretmen adaylarinin 800 bin basari siras1 baraji ve formasyon egitimine
dair algilarini incelemek, onlarin egitim deneyimlerini ve duygusal diinyalarini anlamak
acisindan onemlidir. Bu ¢alisma, adaylarin bu uygulamalara yonelik metaforik algilarim ortaya
koymay1 amaclamaktadir. Metafor analizi, bireylerin soyut ve karmasik kavramlari simgesel
ifadelerle nasil anlamlandirdiklarini gosteren giicli  bir nitel yontemdir. Egitim
aragtirmalarinda metaforlar, geleneksel 6l¢gme araglarinin 6tesine gegerek katilimeilarin duygu
ve deneyimlerini daha derinlemesine ortaya cikarir (Saban, 2008). Ogretmen kimligi, duygusal
ve bilissel siireclerle sekillenir; metaforlar bu siireci goriiniir kilar. Ornegin formasyonun “can
simidi” ya da “son sans” gibi goriilmesi, farkli duygusal yaklasimlar1 yansitir ve egitim
politikalarina yon verebilir. Metafor analizi yalnizca betimleyici degil, ayni zamanda
degerlendirme ve ¢Oziim iiretme araci olarak da islev goriir. Bu tiir bir ¢calisma, 6grencilerin
uygulamalar1 nasil algiladigim ve bunun egitim siireclerine etkisini ortaya koyar. Boylece
egitim uygulamalarinin 6grenci deneyimleri tizerindeki etkileri daha iyi anlasilabilir.

Metaforlar, bireylerin duygu, diisiince ve deneyimlerini ifade ederken kullandiklar:
giiclii bir iletisim aracidir ve bu yoniiyle arastirmacilara katihmecilarin i¢ diinyasina daha
derinlemesine ulasma imkani sunar (Fainsilber & Ortony, 1987). Metafor analizi, katilimcilarin
duygusal tepkilerini, diisiincelerini ve deneyimlerini anlamay1 kolaylastirarak arastirma
sonuclarinin daha kapsamli degerlendirilmesine yardimci olur. Pedagojik formasyon ve 800
bin basari siras1 baraji, farkl paydaslar tarafindan kimi zaman bir engel, kimi zaman bir firsat
olarak algilandigindan, Ogretmen adaylarinin bu kavramlara yiikledigi 6znel anlamlarin
anlasilmasi 6nemlidir.

Bu calisma, 6zel yetenek smawi ile 6grenci alan kurumlardaki 6grencilerin 800 bin
baraji ve formasyon egitimine yonelik metaforik algilarini belirlemeye yonelik planlanan ilk
aragtirma olmasi agisindan 6zgiin bir nitelik tasimaktadir. Arastirmaya miizik egitimi, resim-
is egitimi, devlet konservatuvarlar, giizel sanatlar fakiilteleri ve beden egitimi 6gretmenligi
boliimlerinden birgok 6grenci katilmistir. Miizik, giizel sanatlar ve beden egitimi alanlarindaki
ogrencilerden metafor toplanmis olmasi, calismay1 alanyazinda nadir goriilen ve 6zgiin kilan
onemli bir katk: saglamaktadir.

Bu amacla su sorulara cevap aranmigtir:

1. Ogretmen adaylarinin 800 bin baraj uygulamasina iliskin metaforik algilar: nedir?
2. Ogretmen adaylarimin formasyon egitimine iliskin metaforik algilar1 nedir?
Yontem

Arastirma Modeli

Bu calisma nitel arastirma yaklasimlarindan durum ¢alismasi modelinde yonetilmistir.
“Durum calismasi, bir ya da birka¢ durumun derinlemesine arastirilmasini iceren holistik
(biitiinciil) bir nitel arastirma modelidir (Oztuna-Kaplan, 2013).

Calisma Grubu

Aragtirmanin calisma grubunu farkh {iniversitelerden giizel sanatlar egitimi boliimi
miizik egitimi programi, giizel sanatlar egitimi boliimi resim-is 6gretmenligi programi, giizel
sanatlar fakiiltesi resim boliimii, konservatuvar sahne sanatlar1 boliimii, spor bilimleri
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fakiiltesi spor yoneticiligi boliimii 6grencileri olusturmaktadir. Calismaya toplam 114 6grenci
katilmistir. Ancak gecerli metafor climleleri iireten 49’si kadin, 34’li erkek toplamda 83 6grenci
calismaya dahil edilmistir.

Ogrencilerin 800 bin baraji ve formasyon egitimine yonelik algillarimi belirlemek
amaciyla metafor formu dagitilmis ve asagidaki ctimlelerdeki bosluklar1 kendilerine gore
doldurmalari istenmistir:

“800 bin baraj ... gibidir, ¢linkii ...”
“Formasyon egitimi ... gibidir, ¢iinkii ...”

Saban'a (2004) gore metaforlar, bireylerin olaylarin olusumu ve igleyisine dair
diisiincelerini yapilandirma, yonlendirme ve kontrol etmede etkili zihinsel araclar arasinda yer
almaktadir. Ayrica veri toplama formunda 6grencilerin cinsiyet ve boliim gibi demografik
bilgilere iligkin sorulara da yer verilmistir.

Verilerin Analizi

Aragtirmanin verileri, icerik analizi yontemiyle ¢oziimlenmis ve bulgular tablolar
halinde sunulmustur. Icerik analizi, insan davranislarim ve dogasim dogrudan olmayan
yollarla anlamaya imkan taniyan bir tekniktir. Bu teknik, belirli kurallara dayal kodlamalarla
metindeki baz1 sozciikleri daha kiiclik igerik kategorileriyle oOzetleyen sistematik ve
yinelenebilir bir yontem olarak tammmlamr (Biiyiikdztiirk vd., 2019). Ogretmen adaylarindan
elde edilen veriler, Miles ve Huberman (1994) ile Yildirnm ve Simsek’in (2018) 6nerdigi
sistematik yaklasima uygun olarak icerik analizi asamalar1 dogrultusunda analiz edilmistir.

a) Kodlama Asamast

Veriler, KK1 (Katilimer Kadin 1), KE1 (Katihmel Erkek 1), KK2... seklinde kodlanmistir.
Aragtirmaci tarafindan tiim metaforlar detaylh bir sekilde okunmus ve kodlanmigtir.

b) Eleme Asamast

Ogrenciler tarafindan doldurulan toplam 114 form incelenmistir. Metaforik bir ifade

icermeyen ya da aciklamalari metaforik bir anlam tasimayan cilimleler calismaya dahil
edilmemistir. Bu dogrultuda, 83 gecerli form ve 166 metafor elde edilmistir.

c) Tasnif Etme Asamasi

166 metafor yeniden degerlendirilmis ve olumlu ile olumsuz olmak tizere iki ana bashk
altinda siniflandirilmistir.

d) Kategori Gelistirme Asamast

Onceki asamada olumlu ya da olumsuz olarak belirlenen metaforlar, belirli temalar
altinda gruplanarak ayr1 kategoriler olusturulmustur. 800 bin baraju ile ilgili metaforlar icin 5
olumlu ve 8 olumsuz kategori belirlenmistir. Pedagojik formasyonla ilgili metaforlar a¢isindan
ise olumlu goriislerden 5, olumsuz goriislerden ise 7 kategori tiiretilmistir.

Metaforik ifadelerin analiz siirecinde, her bir metafor ciimlesinin de (6rnegin, “800 bin
baraji ... gibidir ¢ilinkii ...” gibi) eksiksiz dolduran katilimcilarin yanitlar1 calismaya dahil
edilmistir. Sadece bir kism1 doldurulan ya da bos birakilan yanitlar analiz diginda birakilmigtir.
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Ayrica, metafor icermeyen, kisisel goriis ya da elestiri niteligindeki ifadeler de
degerlendirme dis1 tutulmustur. Ornegin “Formasyon oldugu icin bir 6gretmenlik kazanmanin
pek bir 6nemi kalmiyor.” ya da “Bu dalga gegmekten baska bir sey degildir KPSS y1g1lmasi
yasanacak ayni zamanda kisisel goriisiim ki umarim oOyle degildir. Sanki oturup nasil daha da
berbat hale getiririz diye konusuyorlar herhalde” gibi yanitlar, benzetme icermedigi ve
dogrudan metafor olusturmadig icin ¢calisma kapsamina alimmamaistir.

Aragtirmanin verileri, icerik analizi yontemiyle degerlendirilmis ve bulgular tablolar
halinde sunulmustur. Tablolar, katilimcilarin dogrudan ifadeleriyle desteklenmistir.
Aragtirmaya iligkin sonug ve onerilere de yer verilmistir.

Metaforlarla kategoriler arasindaki iligskiyi giivenilir hale getirmek amaciyla,
aragtirmaci ve nitel arastirma alaninda uzman bir kisi tarafindan bagimsiz olarak yapilan
kodlamalar karsilastirllmis; Miles ve Huberman (1994) tarafindan oOnerilen [Goriis
birligi/(Goriis birligi+Goriis ayriigi)x100] formiiliiyle kodlayicilar arasi giivenirlik oram
hesaplanmigtir. Elde edilen %86’nin iizerindeki uyum orani, nitel arastirmalarda kabul
edilebilir diizeyde goriilmiistiir. Veriler tablolar halinde, dogrudan alintilarla desteklenerek
sunulmus; arastirmanin sonug ve onerilerine yer verilmistir.

Arastirmanin Etik izinleri:

Bu calismada “Yiiksekogretim Kurumlar: Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda uyulmasi gerektigi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii
olan “Bilimsel Arastirma ve Yayin Etigine Aykir1 Eylemler” baghg: altinda belirtilen eylemlerin
higbiri gerceklestirilmemistir.

Etik Kurul izin Bilgileri:

Etik degerlendirmeyi yapan kurulun adi = Recep Tayyip Erdogan Universitesi, Sosyal
ve Beseri Bilimler Etik Kurulu

Etik Kurul Etik inceleme karar tarihi= 10/01/2024
Etik degerlendirme belgesi konu numarasi= 2024/003
Bulgular

Bu aragtirmada, o0zel yetenek smawviyla yiiksekogretim kurumlarina yerlesen
ogrencilerin 800 bin basar1 siralamasi baraji ve pedagojik formasyon uygulamasina yonelik
metaforik algilar incelenmistir. Elde edilen veriler, olumlu ve olumsuz metaforlar olmak tizere
iki ana tema altinda toplanmis, her bir tema altinda ise icerik analizi yoluyla cesitli alt
kategoriler belirlenmistir. Metaforlarin iceriksel benzerlikleri goz oniinde bulundurularak
yapilan siiflamalarda hem baraj uygulamasina hem de formasyon egitimine dair algilar cok
boyutlu ve anlam yiiklii bir sekilde ortaya konmustur. Arastirma kapsaminda ogrenciler
tarafindan 800 bin baraj uygulamasina yonelik toplam 43 olumlu ve 40 olumsuz olmak tizere
83 metafor iiretilmistir. Olumlu metaforlar bes tematik kategori altinda toplanirken; olumsuz
metaforlar dokuz farkl kategoriye ayrilmistir.
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Olumlu Metaforlar

Katilmeilar 800 bin baraj uygulamasimi genellikle 6gretmen adaylarinin niteligini
artiran bir filtreleme mekanizmasi olarak degerlendirmistir. En sik tekrar eden kategoriler
“ayirt edicilik” ve “zorluk derecesi” olarak one ¢ikmaktadir. “Ayirt edicilik” kategorisindeki
metaforlar (Ornegin: siizge¢, mercek, vize, kapi) ogrenciler tarafindan bu uygulamanin
ogretmenlik meslegi icin gerekli temel yeterlikleri belirleme ve uygun adaylar1 se¢cme islevini
yerine getirdigine isaret etmektedir. “Zorluk derecesi” kategorisi ise barajin, belirli bir
akademik ve zihinsel yeterliligi temsil eden, ancak asilmasi zorlayici olan bir esik oldugunu
ortaya koymaktadir.

Diger yandan “deneyim”, “yiyecek-icecek” ve “hayallere ulasma” kategorileri de
ogrencilerin baraji1 6gretmenlige hazirlik siirecinin bir parcasi, ¢caba ve disiplin gerektiren bir
gelisim asamasi, ya da mesleki ideallerine ulasma yolunda bir kilometre tasi olarak
degerlendirdigini gostermektedir.

Olumsuz Metaforlar

Baraj uygulamasina yonelik olumsuz metaforlar ise 6grencilerin bu sistemin 6zellikle
yetenek odakl alanlarda faaliyet gosteren bireyler i¢in adaletsiz, diglayic1 ve motivasyon kirica
oldugu yoniindeki goriislerini yansitmaktadir. “Zorluk derecesi” ve “degersizlestirme” en ¢ok
tekrar edilen kategoriler olup, barajin 6grencilerin bireysel potansiyelini goz ardi eden, yapisal
engeller olusturan bir sistem olarak algilandigin1 gostermektedir. “Adaletsizlik”
kategorisindeki metaforlar ise barajin, farkh disiplinlerde egitim goren 6grenciler agisindan
esitlik ilkesine aykir1 oldugunu ortaya koymustur.

“Emegin karsiliksiz kalmasi1” kategorisinde 6grenciler, yillarca yetenek gelistirmek icin
harcadiklar1 emegin bir genel yetenek sinavi sonucu ile goz ardi edildigini ifade etmislerdir.
“Sans” ve “hayallere ulasma” gibi daha duygusal temalarda ise baraj, 6grencilerin gelecek
planlarini engelleyen ya da basariy1 rastlantisal hale getiren bir sistem olarak goriilmiistiir.
Ozellikle giizel sanatlar liseleri ve spor liselerinden gelen dgrenciler barajin kendi alanlarinin
dogasina uygun olmadigini ve bu nedenle sistemin disinda birakildiklarinm dile getirmistir.

Formasyon egitimine yonelik olarak katilimcilar toplam 24 olumlu ve 59 olumsuz
olmak iizere 83 metafor iiretmislerdir. Olumlu metaforlar bes, olumsuz metaforlar ise on {ic
farkh tematik kategori altinda toplanmuistir.

Olumlu Metaforlar

Ogrenciler formasyon egitimini genel olarak 6gretmenlige hazirlik siirecinin bir parcas:
ve 0gretmenlik meslegine giden yolda tamamlayici bir adim olarak gormektedir. En yogun
metafor liretimi “ihtiyac”, “deneyim” ve “hayallere ulasma” kategorilerinde toplanmistir.
“Thtiyac” kategorisindeki metaforlar (6rnegin: su, ekmek, gozliik) formasyonu 6gretmenlik icin
vazgecilmez bir gereklilik olarak tammlar. “Deneyim” kategorisi, formasyonun bireylerin
mesleki donanimini artiran bir siire¢ oldugunu; “hayallere ulasma” kategorisi ise bu egitimin
ogrenciler icin bir umut ve gelecek insas1 anlamina geldigini ortaya koymustur. “Sans” ve
“zorluk derecesi” temalar1 da daha az siklikla dile getirilmis ancak 6grencilerin bazilar: i¢in bu
egitimin ulasilmasi zor ama degerli bir firsat olduguna isaret etmistir.
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Olumsuz Metaforlar

Formasyon egitimine iliskin olumsuz metaforlar ise cogunlukla “degersizlestirme” ve
“adaletsizlik” temalar1 etrafinda sekillenmistir. Bu kategorilerde yer alan metaforlar,
formasyonun 6gretmenlik meslegini siradanlastirdigi, niteligi diistirdiigii ve egitim fakiiltesi
ogrencilerinin emeklerini goz ardi ettigi yoniindeki elestirileri icermektedir.

“Sahtecilik” kategorisinde 6grenciler, bu egitimi 6gretmenlik meslegine iliskin gercek
bir hazirhk siireci olarak gormemekte, sahte bir kimlik ve diploma iiretimi olarak
degerlendirmektedir. “Emegin karsiliksiz kalmas1” kategorisi ise ozellikle egitim fakiiltesinde
dort y1l boyunca yogun akademik ve mesleki egitim alan 6grencilerin, kisa siireli formasyon
alan bireylerle ayn statiide goriilmesinin yarattig1 memnuniyetsizligi yansitmaktadir.

Ayrica “sans”, “zorluk derecesi”, “deneyim” ve “doga” temalariyla da metaforlar
iretilmis; formasyonun sistemde rastlantisal, zorlu, kontrolsiiz ve bazen anlamsiz bir siirec
olarak algillandign ortaya cikmistir. Ozellikle “formasyon bir zorunluluktur” seklindeki
metaforlar, bu egitimin goniilliiliikten ¢ok mecburiyetle stirdiiriildiigiinii diistindiirmektedir.

Elde edilen bulgular, 6grencilerin 800 bin baraj uygulamasina daha cok anlam
yiikledigini ve onu 6gretmenlik meslegi icin bir ayiklama siireci olarak degerlendirdiklerini,
ancak uygulamada cesitli sorunlar ve adaletsizlikler gordiiklerini gostermektedir. Buna karsin,
formasyon egitiminin ise olumlu islevlerine ragmen 6grenciler nezdinde mesruiyet ve yeterlilik
acisindan daha cok elestiriye maruz kaldig1 anlasilmaktadir. Bu durum, formasyonun yeniden
yapilandirilmasi, standartlarimin belirginlestirilmesi ve Ogretmenlik mesleginin niteligini
diisiirmeyecek bicimde planlanmasi gerektigini ortaya koymaktadir.

Tartisma ve Sonuc¢

Bu calisma, 6zel yetenek sinavlariyla 6grenci kabul eden kurumlarda 6grenim goren
ogrencilerin 800 bin basar1 siralamasi baraji uygulamasi ve pedagojik formasyon egitimine
yonelik metaforik algilarini incelemeyi amaclamigtir. Elde edilen bulgular, metaforik ifadelerin
katilimcilarin akademik gecmislerine, program tiirlerine ve mesleki yonelimlerine bagh olarak
onemli Olciide farklilik gosterdigini ortaya koymustur.

800 bin barajma iligkin olarak, olumlu metaforlarin biiyiik ¢ogunlugunun egitim
fakiiltelerinde O0grenim goren 6gretmen adaylarn tarafindan iiretildigi gozlemlenmistir. Bu
ogrenciler baraji, Ogretmenlik mesleginde kaliteyi ve liyakati gilivence altina alan bir
mekanizma olarak algilamaktadir. Baraj uygulamasini mesru bir eleme araci olarak gormiisler;
bu aracin egitim standartlarina ve toplumsal refaha katki sundugunu belirtmiglerdir. Buna
karsilik, olumsuz metaforlar ¢cogunlukla giizel sanatlar fakiilteleri, konservatuvarlar ve spor
bilimleri fakiilteleri gibi diger disiplinlerden gelen 6grenciler tarafindan iiretilmistir. Bu grup,
baraj1 ¢cogunlukla sinirlayici, dislayici ve adaletsiz bir sistem olarak tanimlamis; yetenegi goz
ardi eden ve girise gereksiz engeller koyan bir uygulama olarak degerlendirmistir.

Bu dagilim, 0gretmen egitimi siirecine dahil olan 6grencilerin baraj uygulamasini
genellikle mesleki gelisime yonelik olumlu bir adim ve akademik yeterlilik giivencesi olarak
degerlendirdigini gostermektedir. Buna karsilik, 6gretmenlik disindaki alanlarda (6zellikle

247



Tiirk Akademik Yaywnlar Dergisi (TAY Journal), 2025, 9(2), 206-249

performans ve beceri temelli programlarda) 6grenim goren ogrenciler, baraji cesitlenen zeka
ve yetenek tiirlerini dikkate almayan yapisal bir engel olarak gormektedir.

Pedagojik formasyona yonelik metaforik algilar da kurumsal baghhk ve baglam
temelinde farklilik gostermektedir. Pedagojik formasyon yoluyla oOgretmenlik yeterligi
kazanmis olan 6grenciler genellikle formasyonu bir gereklilik, temel unsur ya da 6gretmenlige
doniisen doniistiiriicii bir yolculuk olarak kavramsallagtirmistir. Bu metaforlar kisisel gelisim,
firsat ve mesleki yasama hazirhik gibi temalar1 6ne ¢ikarmistir. Ancak, olumlu goriislere
ragmen, konservatuvar ve spor bilimleri gibi uygulama temelli disiplinlerden gelen katilimeilar
cogunlukla olumsuz goriisler bildirmis; formasyonun yetersizligi, yapisal tutarsizliklar1 ve
gecici niteligine vurgu yapmislardir.

Yapilan analizde, 800 bin barajina iliskin metaforlarin alt1 olumlu ve dokuz olumsuz
kategoriye ayrildig goriilmiistiir. Olumlu metaforlar arasinda en sik tekrar eden temalar “ayirt
edicilik,” “zorluk derecesi” ve “yiyecek-icecek” olmustur. Bu kategoriler, barajin anlamh bir
ayiklama mekanizmasi, asilmasi gereken degerli bir zorluk ve egitime katki sunan bir unsur
olarak algilandigin1 ortaya koymustur. Ozellikle Demirel ve Sozer’in (2023) calismalari,
nitelikli 6gretmen gelisiminin yalnizca yetenek ve alan bilgisinden degil, ayni1 zamanda genel
kiiltiirel yeterlilikten de beslendigini vurgulamaktadir. Benzer sekilde Yetim (2004), iyi
yetismis 6gretmenlerin toplumsal refahin gelisiminde kritik rol oynadigini belirtmis ve bu da
bu calismadaki “ayirt edicilik” temasiyla kuramsal olarak ortiismektedir.

Baraj uygulamasina dair olumsuz metaforlar incelendiginde, en sik karsilagilan
kategorilerin “zorluk derecesi,” “degersizlestirme” ve “yiyecek-icecek” oldugu goriilmektedir.
Bu temalar, barajin asir1 yiik bindiren, anlamini yitirmis veya nahos bir deneyim oldugu
yoniindeki algilara isaret etmektedir. Ucer, Giirer, Yilmaz ve Sonsel'in (2023) bulgular1 da
baraj uygulamasinin yiiksek yetenekli 6grenciler icin bir engel tegkil ettigini vurgularken,
Basbug ve Kaya (2022) barajin yiiriirliige girmesiyle birlikte yetenek temelli programlara
bagvuran, basarili olan ve kayit yaptiran 6grenci sayisinda ciddi diisiisler oldugunu
belirtmistir. Benzer sekilde, Atar ve Yilmaz (2012), yliksek yetenek puani almis 6grencilerin
baraj nedeniyle alanlarina yerlesemedigini ortaya koymustur. Bu bulgular, calismadaki “zorluk
derecesi” temasinin sik tekrar edilmesiyle ortiismektedir.

Bu veriler 1s5181nda, baraj uygulamasina yonelik olumsuz metaforlarin biiyiik olciide,
sistemin yetenekli 6grencilerin erisimini kisitladig1 ve 6gretmenlikle ilgisi olmayan alanlardan
gelen bireylerin girisine imkan sagladigi icin bir celigki yarattig1 sonucuna varilabilir. Bununla
birlikte, genel olarak olumlu metaforlarin sayica daha fazla olmasi, katihmecilarin baraj
uygulamasina yonelik genel goriislerinin olumlu oldugunu gostermektedir. Bu durum,
ogretmen olacak bireyin siradan degil, donanimli, entelektiiel kapasitesi yiiksek ve mesleki
yeterlilige sahip biri olmasi gerektigi yoniinde yaygin bir kanaatin varhigin gostermektedir.

Pedagojik formasyon baglaminda ise veriler, olumlu metaforlarin bes kategoride;
olumsuz metaforlarin ise on ii¢ farkh kategoride toplandigimi gostermektedir. Katihmeilar,
formasyon egitimine yonelik daha fazla sayida olumsuz metafor iiretmis; bu da formasyon
siirecine iligkin genel alginin olumsuz oldugunu ortaya koymustur. Olumsuz goriislerin en ¢ok

2«

“degersizlestirme,” “adaletsizlik” ve “sahtecilik” temalar1 etrafinda yogunlastig goriilmektedir.

248



Metaphorical perceptions of students placed... Bek, B., Kaba, E., & Din¢ Altun, Z.

Bu metaforlar, 6grencilerin formasyon siirecinin mesruiyetini, etkililigini ve adilligini siklikla
sorguladiklarini gostermektedir.

Bu bulgular, Koéybasi ve Ugurlunun (2018) “Lisans Ogrencilerinin Pedagojik
Formasyon Derslerine Yonelik Gelistirdikleri Metaforlar” baghkli ¢calismasindaki bulgularla
celismektedir. S6z konusu calismada, metaforlarin ¢ogu olumlu iken, bu farkhihigin mevcut
calismanin ornekleminin biiyiik kisminin egitim fakiiltesi disindaki boliimlerden olusmasina
bagh oldugu diisliniilmektedir. Bu 6grenciler, formasyon siirecine daha dissal ve elestirel bir
bakis agisiyla yaklagsmaktadir. Ayrica Yapict ve Yapicrnin (2013) calismasinda, 6gretmen
adaylar1 arasinda baskin olumsuz metaforlarin “zorunluluk,” “bosa gecen zaman” ve “igkence”
temalar1 etrafinda yogunlastigl, bu ¢calismada da yapisal celiskiler ve yetersizlik algisina dair
metaforlarla benzerlik tasidig1 goriilmektedir.

Sonu¢ olarak, bu calismada ortaya konan metaforik algilar, kurumsal bagliligin,
akademik disiplinin ve egitim yolunun, 6grencilerin 800 bin baraji ve pedagojik formasyon
hakkindaki tutumlarim énemli 6lciide etkiledigini ortaya koymaktadir. Ogretmen yetistirme
programlarinda yer alan 6grenciler baraj uygulamasini anlamli ve gerekli bir yeterlilik siireci
olarak degerlendirirken; yetenek temelli alanlarda okuyan 6grenciler daha cok dislayicilik,
esitsizlik ve politika ile potansiyel arasinda uyumsuzluk gibi sorunlara odaklanmistir. Benzer
sekilde, formasyon egitimi baz1 6grenciler tarafindan mesleki hazirhik i¢cin 6nemli bir arag
olarak goriilse de egitim fakiiltesi disindaki bir¢ok 0grenci tarafindan yetersiz, yiizeysel ve
adaletsiz bir uygulama olarak degerlendirilmistir. Bu bulgular, Ogretmen yeterlilik
politikalarinin—ozellikle baraj kriterlerinin ve formasyon uygulamalarimin—alanlar arasi
farkliliklara, erisim egitligine ve 6grencilerin 6zgiin ihtiyaclarina daha duyarh olacak sekilde
yeniden degerlendirilmesi gerektigini ortaya koymaktadir.

Oneriler

Tiim bu degerlendirmelerin sonugclari, yapilan calismalarla bulgular arasinda ortiisme
oldugunu gostermektedir. Elde edilen bulgular 1s1g1nda;

Giizel sanatlar ve spor liselerinin kiiltiir dersleri ogrencilerin TYT smavda basaril
olmalarinm destekleyecek icerik ve kaynaklarla sunulmalidir.

Yetenek smavina girecek 6grencilerin, TYT barajinin 6nemini kavrayarak, bu sinava
uygun bir sekilde hazirlanmalarini saglayacak rehberlik ve destek programlar:
olusturulmalidir.

800 bin baraj uygulamasi daha etkili ve adil olabilmesi icin farkli béliimlerden mezun
olarak formasyon egitimi alan adaylar icin de uygulanmali ve adaylar arasinda esitlik
saglanmalidir.

Aragtirmanin, daha fazla 6gretmen adayim kapsayacak sekilde genisletilmesi ve farkh
bolge ya da gruplardan katihmeilarla tekrarlanmasi 6nerilmektedir.

Aragtirmanin, farkh egitim fakiilteleri ve pedagojik formasyon egitimi alabilen
boliimlerle yiiriitiilerek sonuclarin cesitlendirilmesi ve kapsaminin artirilmasi 6nerilmektedir.
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