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Aragtirma Makalesi

Okul Oncesi Déonem Cocuklarin Ozbakim Ebeveyn Destek Diizeyleriyle Sosyal Becerileri
Arasindaki iliskinin incelenmesi

Senay Bulut Pediik!™ Ozet: Bu arastirmanin amact, okul 6ncesi egitime devam eden cocuklarin 6z bakim becerileri
ile sosyal becerileri arasindaki iliskiyi incelemektir. Caligma nicel arastirma yontemlerinden
iligkisel aragtirma modelinde tasarlanmistir. Caligma grubu, Edirne ilinde bulunan anaokuluna
devam eden 4-6 yas arasi gocuklarin 6gretmenleri ve ebeveynlerinden olugmaktadir. Verilerin

ipek Bakar?
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GIRIS

Erken cocukluk doneminde edinilen 6zbakim becerileri, ¢ocuklarin bagimsiz olma siirecindeki en
onemli adimlarindandir. Bu bagimsizlik, ¢ocuklarin ilerleyen yillarda saglikli ve olumlu sosyal iligkiler
kurabilmelerine zemin hazirlar. Bu baglamda gelisimsel olarak tipik seyreden her ¢ocugun 6zbakim
becerilerini kazanmasi hem bireysel hem de toplumsal diizeyde saglikli bir gelisim i¢in kritik bir gerekliliktir
(Organ, Kacan, Ata, Kimzan & Karayol, 2019).

Ozbakim becerisi, bireyin yasamimni siirdiirebilmek igin gerekli olan temel bakim faaliyetlerini bagimsiz
olarak yerine getirebilme yetenegidir. Bu beceriler; kisisel bakim, hijyen, giyinme becerisi, beslenme, bos
zaman ve dinlenme olarak siralanabilir. Bu becerileri kazanmak bireylerin kendi kendine yeterek yasamlarini
daha kaliteli ve bagimsiz bir sekilde siirdiirmelerini saglar (Friend, 2008). Ancak 6zbakim becerileri sadece
giinliik ihtiyaglarini kargilayabilme yetenegi olarak sinirlandirilmamalidir. Bu temel beceriyi kazanmak diger
gelisim alanlarin da da basar1 saglar, cocugun hem fiziksel (ince ve kaba motor beceriler) hem de zihinsel
(problem ¢dzme, karar verme) gelisimini desteklerken ayn1 zamanda sosyal (arkadaslik iligkileri) ve duygusal
(6zgiiven) gelisimine de olumlu katkilar saglar (Onder, 2003; Kandir & Alpan 2008). Cocuklar biiyiidiikce bu
becerileri gelistirirler. Cocuklar 2 yagina kadar yeterli olgunluga erismediklerinden kendilerine bakabilmeleri
i¢in bir yetiskinin yardimma ihtiya¢ duyarlar (Hegazy & Baraka, 2021). Ug yasindan sonra, yetiskinlerin
yardimlari kademeli olarak azaltmalar1 ve ¢gocugun kisisel bakim becerilerini fark etmeleri beklenmelidir. Bes-
alt1 yas arasi1 ¢ocuklarda ise mekanik olarak verimli, uyumlu, kontrolli ve ileri hareketler goriiliir ve bu
yaglarda yemek yeme, temizlik, giyinme ve soyunma vb. becerileri “temel aligkanliklara” doniistiirmek
onemlidir. Cocuklarm bagimsizlasmasinda ebeveyn desteginin énemi yadsmamaz bir gergektir. Ozellikle
0zbakim becerilerinin kazanilmasinda ebeveynlerin rolii oldukga biiyiiktiir. Ancak, ebeveynlerin ¢ocuklaria
asirt destek olmasi, beklenenin aksine, gocuklarin 6z bakim becerilerini gelistirmelerini engelleyebilir.
Cocuklarin her adiminda onlara yardim etmek yerine, onlara sorumluluk vererek ve kendi baglarma
yapabilecekleri isleri yapmalarina izin vermek, ¢ocuklarin daha bagimsiz bireyler olarak yetismelerine katki
sagyabilir (MEB, 2013).
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Giinliik yasamin rutin aktivitelerini ger¢eklestirmek, ¢ocugun refahi ve benlik saygisi i¢in kritik 6neme
sahiptir (Hegazy & Baraka, 2021). Rutin aktiviteler olan 6zbakim becerilerini kazanmak ¢ocugun bedensel
saglhigina olumlu katki sagladigi gibi ¢ocugun kisilik gelisimine de katkida bulunarak ¢ocugun toplumdaki
diger insanlarla uygun bir sekilde etkilesime girmesini saglayan sosyal kurallara uygun davranmalarini yani
sosyal gelisimlerini de etkilemektedir. Oz bakim becerileri sosyal gelisimle birlikte ilerleyen, birbirini besleyen
ve tamamlayan bir siirectir (Takahashi, Okada, Hoshino & Anme, 2015). Bu baglamda ¢ocuklarin topluma
uygun davraniglar gelistirmeleri amaciyla sosyal becerilerin 6gretimine ve pekistirilmesine, sosyal beceri
diizeyleri hakkinda bilgi sahibi olmaya, eksiklerini tamamlamaya ve bagimsiz, kendine gilivenen birey
olabilmeleri i¢in de sosyal becerilerin yaninda 6zbakim becerilerini desteklemeye, 6zbakim becerisine ihtiyac
duyan ¢ocuklara bu becerileri 6gretmeye 6nem verilmelidir (Paz, Mosqueira & Ugarte, 2021).

Dort- bes yas arasi, sosyal becerilerin gelisimi igin kritik bir donemdir. Bu siiregte cocuklar, duygusal
anlama ve ifade etme, baskalariyla iligkiler kurma ve 6z-diizenleme becerilerini 6nemli dlciide gelistirirler.
Gegis donemi olarak nitelendirilen bu dénem g¢ocuklarin temel sosyal-duygusal yetkinliklerini gelistirilmesi
i¢in temel olusturur. Ozellikle, dort-bes yas arasindaki ¢ocuklar duygusal tanima, empati ve 6z-diizenlemede
hizli bir biiyiime yasarken, ayn1 zamanda sosyal kurallar1 ve bagkalarinin bakis agilarini anlamaya baslarlar.
Bu beceriler, daha sonraki akademik basari, kisilerarast iliskiler ve psikolojik uyumda 6nemli bir rol oynar
(Hosokawa, Matsumoto, Nishida, Funato & Mitani, 2024). Insanlarim, sosyal ¢evrelerinde ¢esitli durumlarla
nasil yiizleseceklerini, her bir durumla nasil basa ¢ikacagini, iligkilerinde dogru karar vermeyi 6grenmeleri
gerekmektedir. Bu 6grenme sosyal beceri ile iliskilidir. Paylasilan durumlar, ¢ocuklarin toplumlarda
uygulanacak diisiinme becerilerini ve tutumlarini gelistirmelerine ve bunu kisisel bir nitelik haline
getirmelerine yardimcr olmakta (Sa’diyah, 2017) ve zihinsel olarak kendi baslarina diisiinmeye hazir hale
getirmektedir (Covey, 1997). Cocuklarin bagimsizligi, ¢evresel talepleri anlama yeteneklerini etkileyen ve
davranislarint bunlara uyarlayan tutumlari, kendine giiveni, sosyal becerisi ve kisilerarasi becerileri ile
iligkilidir. Cocuklarin sosyal becerilerinin daha erken yasta gelistirilmesi, onlarin rasyonel diisiinmelerini,
geleceklerine karar vermelerini, kendilerini ve baskalarini anlamalarini destekler (Suud, 2017). Daha iyi sosyal
becerilere sahip cocuklar, cevresel taleplere dayali olarak uygun tutumlar1 secip uygulayabildikleri icin
hayatlarini daha etkili bir sekilde yoneteceklerdir. Cocuklar toplumlarin bekledigi standartlara uyum
saglayabilecek, uygun iletisim yollarmi segebilecek, baskalariyla iligki kurabilecek ve onlari takdir
edebileceklerdir (Bakhtiar, 2015).

"Sosyal beceriler” terim olarak davranigsaldir ve bireylerin gesitli sosyal durumlara basarili bir sekilde
katilabilmesi i¢in gelistirmesi gereken davranis tiirlerini ifade eder. Sosyal beceriler (ayn1 zamanda biligsel
olmayan beceriler olarak da adlandirilir), duygular kontrol etme, baskalariyla is birligi yapma ve hedeflere
ulasma yetenegini icerir (Martinez-Yarza, Santibafiez & Solabarrieta, 2023). Cocuklarin toplumun
beklentilerini karsilayacak uygun diisiincelere, davraniglara ve tutumlara sahip olan, kendini kolay ifade
edebilen, 6z kontrole sahip bagimsiz, akademik a¢idan daha basarili, girisimei, baskalar1 ile uyumla ¢alisabilen
ve uyum i¢inde yasayabilen birey olmalarinda sosyal beceri kazandirilmasi gereklidir (Basal, 1998). Sosyal
becerilerin erken gelisimi psikolojik refahi, dayanikliligi ve zihinsel sagligi desteklemektedir (Kolb, Hanley &
Maxwell, 2003).

Bu aragtirmanin amaci, okul dncesi egitime devam eden ¢ocuklarin 6z bakim becerileri ile sosyal
becerileri arasindaki iligkiyi incelemektir. Cocuklarin 6zbakim becerilerinin gelisimini kazanabilmeleri icin
hem destekleyici hem de bagimsizligi tesvik eden bir ortam gereklidir. Bakim veren kisilerin ¢ocuklara asirt
miidahalede bulunmadan nasil bir destek verecekleri, bu becerilerin kazanilmasinda kritik bir rol oynar. Bu
destegin gerekenden fazla olmasi beklenenin aksine, ¢ocuklarin &zbakim becerilerini gelistirmelerini
engellemektedir. Bu nedenle ¢ocuklara bakim veren kisilerin sahip olduklari bazi kosullarin ¢ocuklarin 6z
bakim becerilerini nasil etkiledigi sorusu bu aragtirmanin birinci ¢ikis noktasit olmustur. Sosyal becerilerin
yasam boyu etkilerini anlamak, okul dncesi ¢cocuklara bu tiir becerileri 6gretmenin degerini artirir. Normal
gelisim gosteren ¢ocuklar igin erken ¢ocukluk yillarinda dogal olarak gelisen ¢ok sayida sosyal beceri vardir.
Ortak dikkat, sosyal karsiliklilik ve sosyal iletisim becerileri gibi bu sosyal beceriler siklikla goz ardi edilir
veya hafife alinir. Bununla birlikte, ¢ocuklar ve 6grenciler, baskalari icin dogal olarak gelisiyor gibi goriinen
bu tiir becerileri sergilemekte giigliik ¢ektiklerinde bakicilar, aile liyeleri ve egitimciler i¢in dikkat gekicidir.
Sosyal iletisim becerilerinin, tanimlariin, ydnlerini ve dnemini anlamak, aile {iyelerine, egitimcilere ve ¢ocuga
uygun destek saglamak i¢in izlenecek yolu anlamaya yardimci olabilir (Jimerson, 2022). Alan yazini
incelendiginde sosyal beceriler ile ilgili ¢alismalar genellikle 6zel egitime ihtiyag duyan cocuklar igin
yapilmistir. Bu ¢alismanin ikinci ¢ikis noktasidir.

Literatiire bakildiginda okul 6ncesi donem g¢ocuklarin sosyal beceriler ve 6zbakim becerileri ile ilgili
aragtirmalar ise son yillarda artig gostermektedir ancak sosyal beceri ile 6zbakim becerileri arasindaki iligkinin
incelendigi c¢alismalar oldukc¢a azdir. Literatiirde 6zbakim becerileri genellikle 6zel egitim ile iligkisi
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incelenmistir ayn1 sekilde sosyal beceriler ile de problem davranislar lizerine durulmustur. Sosyal beceri ile
0zbakim becerilerini konu alan ¢alismalar yerine okul dncesinde sosyal gelisim, sosyal beceri ve d6zbakim
becerilerinin tek basina ele alindig1 ¢alismalar bulunmaktadir (Dinger, Demiriz 2001; Turan, Kartal, Kuzu
Kurban, Zencir & Acun Kapikiran, 2010). Bu nedenle 6zbakim becerileri ile sosyal becerilerin iligkisinin
incelenmesinin 6nemli oldugu diistiniilmektedir. Arastirma kapsamda su sorulara cevap aranmistir.

1.Ebeveyn, cocuk ve dgretmenlere ait genel 6zellikler nelerdir?, 2. Ozbakim becerilerinde ebeveyn
destegi ne diizeydedir?, 3. Cocuklarin sosyal becerileri ne diizeydedir?, 4. Ozbakim becerilerinde ebeveyn
destegi ile gocuklarin sosyal becerileri arasinda iliski var midir?, 5.0zbakim becerilerinde ebeveyn destegi
ebeveyne ait genel Ozelliklerine ¢cocuklarin genel 6zelliklerine (¢ocugun yasi, cinsiyeti, 6nceki okul 6ncesi
egitim deneyimi ve ebeveynin gelir durumu, yasi, birliktelik durumu, egitim durumu, ¢ocugun kardes sayisi,
dogum siras1 ve gocuk bakiminda destek alinan kisiye) gore farklilasmakta midir?, 6. Cocugun sosyal becerileri
ebeveyne ait genel 6zelliklerine, cocugun genel 6zelliklerine, 6gretmenin genel 6zelliklerine (¢ocugun yas,
cinsiyeti, 6nceki okul 6ncesi egitim deneyimi, ebeveynin gelir durumuna ve gretmenin sosyal beceri egitimi
deneyimine) gore farklilagmakta midir?

YONTEM

Arastirmanin Modeli

Bu arastirma nicel aragtirma yontemlerinden iliskisel arastirma modelinde gerceklestirilmistir. Genel
tarama modellerinden iliskisel arastirma modeli; iki ya da daha fazla degiskenin arasinda, birlikte degisim
varlig1 veya derecesini belirlemeyi amaglar (Fraenkel & Wallen,2009; Karasar, 2005). Arastirmada genel
amag, okul oncesi egitime devam eden c¢ocuklarin 6zbakim ebeveyn destek diizeyleri ile cocuklarin sosyal
becerileri arasindaki iliskinin incelenmesidir.

Calisma Grubu

Arastirmada 2021-2022 6gretim yilinda Edirne ili Merkez ilcedeki 4-6 yas okul Oncesi 0grenim
gormekte olan ¢ocuklarin dgretmenleri ve ebeveynleri ile ¢aligilmistir. Arastirmaya goniillii olarak katilmayi
kabul eden dort-alti yas 131 okul Oncesi donem cocugun ebeveyn ve Ogretmenleri c¢alisma grubunu
olusturmustur.

Okul oncesi egitim kurumuna devam eden cocuklarm 6zbakim ebeveyn destek diizeyleri ile sosyal
becerileri arasindaki iligkinin incelenmesini amaglayan ¢alismada ebeveyn, ¢ocuk ve Ogretmenlere ait elde
edilen genel bilgiler incelendiginde katilimc1 ebeveynlerin %42,7’si 32-38 yasinda, %93,1°1 cocugun annesi,
%93,9 ¢ocugun anne-babasi birlikte yasamaktadir. Ebeveynlerin %39,7’si lise mezunu, %81,7’si orta gelir
diizeyinde, %71,0’1 6zbakim becerileri konusunda bilgili oldugunu diisiinmekte, %49,6 ¢ocugun bakiminda
destek alinan hi¢ kimse bulunmamaktadir. Katilimci ¢ocuklarin %55,0°1 erkek, %53,4’linlin yas1 66-72 ay,
%62,6’s1 2 kardesli, %46,6’s1 ailede ilk cocuk, %57,3’1i ebeveynine gore orta sosyal beceri diizeyinde, %50,4’1
daha once okul 6ncesi egitim kurumuna gitmistir. Katilimer 6gretmenlerin %73,3’ lisans mezunu, %70,2’si
daha dnce okul 6ncesi egitimde sosyal beceri konulu bir egitime katilmigtir.

Tablo 1’ de Ozbakim becerileri ebeveyn destek diizeyine, Tablo 2’de Cocuklarin sosyal beceri
puanlarina iligkin betimsel analiz sonuglarina yer verilmistir.

Tablo 1

Ebeveynlerin Cocuklarin Ozbakim Becerilerini Destekleyen Uygulamalarina Iliskin Betimsel Analiz Sonuclart
Ozbakim Becerileri Ebeveyn Destegi N X SS
Kisisel Glivenlik 131 3,371 0,853
Dinlenme 131 2,912 1,061
Temizlik ve Diizen 131 2,836 0,614
Giyinme 131 2,439 0,864
Beslenme 131 2,352 0,845
Ozbakim Becerilerinde Ebeveyn Destegi 131 2,782 0,659

Tablo 1°de aragtirmaya katilan ebeveynlerin orta (X=2,782) diizeyde Ozbakim destegi verdigi goriilmektedir.
Cocuklar en ¢ok Kisisel Giivenlik ( ¥=3,371) boyutunda en az ise Beslenme ( X=2,352) boyutunda ebeveyn
destegi almaktadir.
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Tablo 2
Cocuklarin Sosyal Beceri Olgegi Puanlarina Iliskin Betimsel Analiz Sonuglar
Sosyal Beceriler N x SS
Baslangi¢ Becerileri 131 4,087 0,728
Arkadaglik Becerileri 131 4,042 0,752
Akademik Destek Becerileri 131 4,038 0,736
Duygularin1 Yonetme Becerileri 131 3,814 0,849
Sosyal Beceriler 131 3,995 0,707

Tablo 2’de goriildiigli iizere ¢ocuklarin, sosyal becerileri ile iligkili olarak gorece daha yiiksek puan
aldiklar1 boyutun baslangic becerileri ( X=4,087), gorece daha diisiik puan aldiklar1 boyutun ise duygularimi
yonetme becerileri (X =3,814) boyutu oldugu goriilmektedir. Cocuklarin sosyal becerileri yiiksek (X =3,995)
diizeydedir.

Veri Toplama Araci

Aragtirmada veriler cocuklarmn 6z bakim becerileri ebeveynleri tarafindan doldurulan ‘Ozbakim
Becerilerinde Ebeveyn Destegi Envanteri’, ¢cocuklarin sosyal becerileri 6gretmenler tarafindan doldurulan
‘Sosyal Beceriler Olgegi’ ile, ebeveynlere iliskin demografik bilgiler ‘Ebeveyn Genel Bilgi Formu’ ve
ogretmenlere iliskin bilgiler ‘Ogretmen Genel Bilgi Formu’ ile toplanmustir. Oz bakim becerilerinde ebeveynin
degerlendirmesi ile daha gercekei sonuclar elde edilecegi diisiincesi ile ebevynlere 6lcek uygulamasinin
gergeklestirildigi dlgek tercih edilmistir. Sosyal beceri 6lgeginin ise dgretmne tarafindan doldurulmasi, sosyal
bir ortamda ¢ocugu goézlemleyebilmesi ve ebeveynin ikinci bir 6lgek ile daha ¢ok zaman harcamayarak,
dikkatinin dagilmamas1 agisindan tercih edilmistir. Olgeklerin kullanim izni alinmigtir.

Kiliggiin Yurtsever, (2013) tarafindan gelistirilen Ozbakim Becerilerinde Ebeveyn Destegi Envanteri
(OBEDE), 36-72 aylik ¢ocuklarin 6zbakim becerilerinin anne-babalari tarafindan ne diizeyde desteklendigini
belirlemek amaciyla kullanilan 5°li Likert tipi 62 sorudan olusan bir 6l¢gme aracidir. Envanter “Temizlik ve
Diizen”, “Beslenme”, “Giyinme”, “Kisisel Glivenlik” ve “Dinlenme” olmak iizere bes alt boyuttan olugmakta,
her alt boyuttan elde edilen puanlarin toplami, 6zbakim becerilerinde gocuga verilen ebeveyn desteginin hangi
diizeyde oldugunu gostermektedir. Ebeveynin ¢ocugun 6zbakim becerilerine yardim diizeyi “Her zaman
yardim ederim (Spuan)”, “Sik sik yardim ederim (4 puan)”, “Bazen yardim ederim( 3 puan)”, “Nadiren yardim
ederim( 2puan)” ve “Hi¢ yardim etmem(l Puan)” seklinde derecelendirilerek belirlenmektedir. Her alt
boyuttan elde edilen puanlarin toplami, d6zbakim becerilerinde ¢ocuga verilen ebeveyn desteginin hangi
diizeyde oldugunu gostermektedir.

Omeroglu vd. (2014) tarafindan gelistirilen 6gretmenlerin yanitladigi Okul Oncesi Sosyal Beceri
Degerlendirme Olgegi-Osbed (Ogretmen Formu) 5°li Likert tipi 49 sorudan olusmaktadir. Olgek sorulari
Baslangic Becerileri, Akademik Destek Becerileri, Arkadaslik Becerileri, Duygularin1 Yonetme Becerileri
olmak tizere 4 boyut altinda toplanmustir.

Arastirmacilar tarafindan literatlir taranarak ve benzer ¢alima degiskenleri incelenerek gelistirilen
ebeveyn ve 6gretmen genel bilgi formu ebeveyne yonelik bilgiler iceren sorulardan ve dgretmene ait egitim
durumu, daha 6nce okul dncesi egitimde sosyal beceri konulu bir egitime katilma durumuna iligkin sorulardan
olusmaktadir.

Verilerin Toplanmasi ve Analizi

Veriler Google form araciligiyla olusturulan formun okul ydnetimine iletilmesi ve Ogretmenlerin
ebeveynlere baglanti linki ulagtirmasi ile velilerin online formu doldurulmasiyla toplanmistir. Veriler bir ay
igerisinde toplanmistir. Verilerin analizinde veri setleri olusturularak verilerin normallikleri test edilmis ve
verilerin normal dagilim gosterdigi belirlenmistir. Veri analizinde ortalama, standart sapma, ylizde ve frekans
gibi tanimlayici istatistikler, bagimli degisken ile bagimsiz degisken arasindaki iliskinin analizinde t-testi,
varyans analizi ve LSD istatistik teknikleri kullanilmistir. Ozbakim ebeveyn destegi ile sosyal beceriler
arasindaki iliskiler Pearson korelasyon katsayisi ile belirlenmistir.

2.5 Arastirmanin Etik Izinleri

Yapilan bu ¢aligmada arastirma etigi ilkeleri gozetilmis olup gerekli etik kurul izinleri alimmustir. Etik
kurul izni Trakya Universitesi Rektorliigii Sosyal ve Beseri Bilimler Arastirmalar1 Etik Kurulu’ndan
24/02/2021 tarihli karar ve 2021/02 say1 numarasi ile alinmistir. Aragtirma siirecinde verilerin elde edilmesi
sirasinda goniillii katilim igin onam alinarak etik ilkelere uyulmustur.
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BULGULAR
Ozbakim becerilerinde ebeveyn destegi ile sosyal beceriler arasindaki iliskiyi belirlemeye yonelik
Pearson Korelasyon testi sonuglar1 Tablo 3’te verilmistir.

Tablo 3
Ozbakim Becerilerinde Ebeveyn Destegi Ile Sosyal Beceriler Arasindaki Iliskin Istatistikleri

Akademik Duygularini
Baslal.'glg Destek Arkad.ash.k Yonetme  Sosyal Beceriler
Becerileri A Becerileri o
Becerileri Becerileri
Temizlik ve
Diizen -0,141 -0,039 -0,101 10,050 -0,089
Beslenme r -0,043 0,044 -0,041 0,058 0,007
Giyinme r -0,137 -0,091 -0,134 -0,054 -0,111
Dinlenme r 0,055 ,214* ,200* ,261** ,201*
Kigisel r 20,116 0,014 0,011 0,065 -0,004
Giivenlik
Ozbakim
Becerilerinde
Ebeveyn -0,086 0,052 0,003 0,092 0,020
Destegi

** p<0.01 *p<0.05 n=131

Tablo 3’te goriildiigii gibi, dinlenme boyutunda dzbakim becerilerinde ebeveyn destegi ile akademik
destek becerileri (r=0,214 p=0,014), arkadaglik becerileri (r=0,200 p=0,022), duygularim1 yénetme becerileri
(r=0,261 p=0,003) ve sosyal beceriler (r=0,201 p=0,021) arasinda pozitif iliski vardir. Diger bir ifadeyle
cocugun akademik destek becerileri, arkadaslik becerileri, duygularini yonetme becerileri ve sosyal becerileri
yliksek olan ebeveynin dinlenme boyutunda 6zbakim becerilerinde ebeveyn desteginin de yiiksek oldugu
goriilmektedir. Diger boyutlar bakimindan 6zbakim becerilerinde ebeveyn destegi ile sosyal beceriler arasinda
iliski bulunmamaktadir. Tablo 4’te Ozbakim becerilerinde ebeveyn desteginin gocugun sosyal beceri diizeyine
gore farklilagmasina iliskin ANOVA istatistiklerine yer verilmistir.

Tablo 4

Ozbakim Becerilerinde Ebeveyn Desteginin Cocugun Sosyal Beceri Diizeyine Géore Farklilasmasina Iliskin ANOVA
Istatistikleri

KT Sd KC F p Farkin Kaynagi
Gruplar arast 1,06° 2 0,53 1,42 0,244
Temizlik ve Diizen Gruplar igi 47,87 128 0,37
Toplam 48,93 130
Gruplar arast 6,67: 2 3,33 4,95 0,008* Diisiik> Orta
Beslenme Gruplar i¢i 86,25 128 0,67 Diisiik> Yiiksek
Toplam 92,93 130
Gruplar arast 5,86¢ 2 2,93 411 0,018 Diisiik> Yiiksek
Giyinme Gruplar ici 91,22 128 0,71
Toplam 97,09 130
Gruplar arast 0,16: 2 0,08 0,07 0,931
Dinlenme Gruplar ici 146,0° 128 1,14
Toplam 146,2: 130
Gruplar arasi 4,01¢ 2 2,00 2,84 0,062
Kisisel Glivenlik Gruplar igi 90,51 128 0,70
Toplam 94,53 130
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. o Gruplar arasi 1,97: 2 0,98 2,32 0,102
Ozbakim Becervl!erlnde Gruplar igi 54,42 128 0,42
Ebeveyn Destegi

Toplam 56,40 130

**p<0.01  *p<0.05 1=Diisiik, 2=Orta, 3=Yiiksek

Tablo 4 incelendiginde Ozbakim becerilerinde ebeveyn desteginin cocugun sosyal beceri diizeyine gore
farklilasma beslenme (F=4,951 p=0,008), giyinme (F=4,118 p=0,018) boyutlarinda vardir. Temizlik ve diizen
(F=1,426 p=0,244), dinlenme (f=0,072 p=0,931), kisisel giivenlik (F=2,841 p=0,062) boyutlarinda ve 6zbakim
becerilerinde ebeveyn destegi 6l¢ek toplaminda (F=2,320 p=0,102) farklilagsma yoktur. Farklilagmanin hangi
gruptan kaynaklandigina iligkin farkin kaynagina bakildiginda ebeveynin goriisiine gore diisiik sosyal becerili
cocuklarin beslenme ve giyinme boyutlarindaki ebeveyn destegi, orta ve yiiksek sosyal becerili gocuklara gore
daha fazladir. Tablo 5’te cocugun yasina gore 6zbakim ebeveyn destegine iliskin anova istatistikleri yer
almaktadir.

Tablo 5
Ozbakim Becerilerinde Ebeveyn Desteginin Cocugun Yasina Gore Farklilasmasina Iliskin ANOVA Istatistikleri
KT Sd KO F p Farkin Kaynagi
- Gruplar arasi 6,072 3 2,024 5997 0,001** 55-60 ay > 48-54 ay

EZTG'IZI"" Ve Gruplar ici 42,865 127 0,338 55-60 ay > 61-65 ay
Toplam 48,938 130 55-60 ay > 66-72 ay
Gruplar arasi 12,727 3 4,242 6,718 0,000** 55-60 ay > 48-54 ay

Beslenme Gruplar i¢i 80,203 127 0,632 55-60 ay > 61-65 ay
Toplam 92,931 130 55-60 ay > 66-72 ay
Gruplar arasi 16,785 3 5595 8,848 0,000** 55-60 ay >48-54 ay

Giyinme Gruplar i¢i 80,308 127 0,632 55-60 ay > 61-65 ay
Toplam 97,093 130 55-60 ay > 66-72 ay
Gruplar arast 1,716 3 0,572 0,503 0,681 -

Dinlenme Gruplar i¢i 144,524 127 1,138
Toplam 146,240 130

Kisisel Gruplar arasi 1,979 3 0,660 0,905 0,441 -

. . Gruplar i¢i 92,554 127 0,729

Giivenlik
Toplam 94,534 130

Ozbakim Gruplar arasi 6,163 3 2,054 5,194 0,002** 55-60 ay > 48-54 ay

Becerilerinde  Gruplar ici 50,238 127 0,396 55-60 ay > 61-65 ay

Ebeveyn Toplam 56,401 130 55-60 ay > 66-72 ay

Destegi

**p<0.01

Tablo 5’ e gore, temizlik ve diizen (F=5,997 p=0,001), beslenme (F=6,718 p=0,000), giyinme (F=8,848
p=0,000), boyutlarinda ve 6zbakim becerilerinde ebeveyn destegi Olcek toplaminda (F=5,194 p=0,002)
farklilasma vardir. Dinlenme (F=0,503p=0,681), kisisel giivenlik (F=0,905 p=0,441) boyutlarinda farklilagma
yoktur. Farklilasmanin hangi gruptan kaynaklandig goriildiigii gibi ebeveynler yast 55-60 ay olan ¢ocuklarina
temizlik ve diizen boyutu ile genel olarak 6zbakim becerilerinde ebeveyn destegi dlgek toplaminda 61-65 ay
ve 66-72 ay yaslarindaki ¢ocuklara gore daha fazla destek vermektedirler. Ebeveynler yas1 55-60 ay olan
cocuklarina beslenme ve giyinme boyutlarinda 48-54 ay, 61-65 ay ve 66-72 ay yaslarindaki ¢cocuklara gore
daha fazla destek vermektedirler. Tablo 6’da 6zbakim ebeveyn desteginin cinsiyete gore farklilagmasina ilikin
t testi istatistikleri yer almaktadir.
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Tablo 6
Ozbakim Becerilerinde Ebeveyn Desteginin Cocugun Cinsiyetine Gore Farklilasmasina Iliskin T Testi Istatistikleri
N X SS t sd P

Temizlik ve Diizen Kiz 59 2,839 0,612 0,050 129 0,961
Erkek 72 2,834 0,619

Beslenme Kiz 59 2,234 0,743 -1,459 129 0,147
Erkek 72 2,449 0,915

Giyinme Kiz 59 2,376 0,691 -0,758 129 0,450
Erkek 72 2,491 0,986

Dinlenme Kiz 59 3,157 1,072 2,434 129 0,016*
Erkek 72 2,712 1,015

Kisisel Giivenlik Kiz 59 3,480 0,866 1,335 129 0,184
Erkek 72 3,281 0,837

Ozbakim Becerilerinde Kiz 59 2,817 0,613 0,550 129 0,584

Ebeveyn Destegi Erkek 12 2,753 0,697

*  p<0.05

Tablo 6 incelendiginde 6zbakim becerilerinde ebeveyn desteginin ¢ocugun cinsiyetine gore dinlenme
(t=2,434 p=0, 016) boyutunda farklilagsma vardir. Ebeveynler, kiz ¢ocuklara erkek ¢ocuklara gore dinlenme
boyutunda daha fazla destek olmaktadir. Ozbakim becerilerinde ebeveyn desteginin cocugun daha dnce okul
oncesi egitim kurumuna gitmesine gore farklilasmasina iligkin t testi istatistikleri Tabo 7’de yer almaktadir.

Tablo 7
Ozbakim Becerilerinde Ebeveyn Desteginin Cocugun Daha Once Okul Oncesi Egitim Kurumuna Gitmesine Gére
Farkhlasmasina Iliskin T Testi Istatistikleri

N X SS t sd P

Temizlik ve Diizen Evet 66 2,782 0,518 -1,019 129 0,310
Hayir 65 2,891 0,697

Beslenme Evet 66 2,154 0,751 -2,778 129 0,006**
Hayir 65 2,554 0,893

.. Evet 66 2,329 0,737 -1,486 129 0,140

Giyinme
Hayir 65 2,552 0,970

Dinlenme Evet 66 2,913 0,975 0,007 129 0,994
Hayir 65 2,912 1,149

Kisisel Giivenlik Evet 66 3,306 0,848 -0,868 129 0,387
Hayir 65 3,436 0,859

Ozbakim Becerilerinde Evet 66 2,697 0,556 -1,503 129 0,135

Ebeveyn Destegi Hayir 65 2,869 0,743

**p<0.01

Tablo 7°da goriildiigii lizere 6zbakim becerilerinde ebeveyn desteginin cocugun daha dnce okul dncesi
egitim kurumuna gitmesine gore farklilasmasina iliskin t testi sonuglarinda beslenme (t=-2,778 p=0,006),
boyutunda farklilasma vardir. Daha dnce okul 6ncesi egitim kurumuna gitmeyen ¢ocuga beslenme boyutunda
ebeveyn destegi daha fazladir. Diger tiim boyutlarla 6zbakim becerilerinde ebeveyn destegi dlgek toplaminda
(t=-1,503 p=0,135) farklilasma yoktur. Tablo 8’de 6zbakim ebeveyn desteginin gelir durumuna gore
farklilasmasina iligskin anova istatistikleri yer almaktadir.

Tablo 8
Ozbakim Becerilerinde Ebeveyn Desteginin Ebeveynin Gelir Durumuna Gére Farklilasmasina Iliskin ANOVA
Istatistikleri

KT Sd KO F P Farkin Kaynag
Gruplar arast 1,224 2 0,612 1,641 0,198
Temizlik ve Diizen Gruplar igi 47,714 128 0,373
Toplam 48,938 130
Beslenme Gruplar arast 5,669 2 2,835 4,158 0,018* Orta>Diistik
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Gruplar ici 87,261 128 0,682 Orta>Yiiksek
Toplam 92,931 130
Gruplar arast 4,796 2 2,398 3,326 0,039* Orta>Yiiksek
Giyinme Gruplar i¢i 92,297 128 0,721
Toplam 97,093 130
Gruplar arast 4,279 2 2,140 1,929 0,149
Dinlenme Gruplar ici 141,961 128 1,109
Toplam 146,240 130
Gruplar arast 1,604 2 0,802 1,105 0,334
Kisisel Giivenlik Gruplar ici 92,929 128 0,726
Toplam 94,534 130
Ozbakim Gruplar arast 2,369 2 1,185 2,806 0,064
Becerilerinde Gruplar ici 54,032 128 0,422
Ebeveyn Destegi Toplam 56,401 130

*p<0.05

Tablo 8’e gore Ozbakim becerilerinde ebeveyn desteginin ebeveynin gelir durumuna gore
farklilasmasina iliskin ANOVA sonuclarinda beslenme (f=4,158p=0, 018), giyinme (F=3,326 p=0, 039),
boyutlarinda farklilagsma vardir. Temizlik ve diizen (F=1,641 p=0, 198), dinlenme (f=1,929 2 p=0, 149), kisisel
giivenlik (f=1,105 p=0, 334) boyutlarinda ve Ozbakim becerilerinde ebeveyn destegi olgek toplaminda
(F=2,806 p=0,064) farklilasma yoktur. Farkin hangi gruptan farklilastig1 incelendiginde orta gelir diizeyindeki
ebeveynler diisiik gelir diizeyindeki ve yliksek gelir diizeyindeki ebeveynlere gore beslenme diizeyinde daha
diisik diizeyde, giyinme boyutunda daha yiiksek diizeyde oOzbakim becerilerinde ebeveyn destegi
gostermektedir. Ozbakim ebeveyn desteginin ebeveynin yasi, birliktelik durumu, egitim durumu, ¢ocugun
kardes sayi1s1, dogum sirasi ve cocuk bakiminda destek alinan kisiye gore farklilasma olmadigi tespit edilmistir.
Tablo 9’da cocuklarin sosyal becerilerinin yasina gore farklilagsmasina iligkin anova istatistikleri yer
almaktadir.

Tablo 9
Sosyal Becerilerin Cocugun Yasina Gére Farklilasmasina Iliskin ANOVA Istatistikleri
KT sd KO F 3] Farkin Kaynag
Gruplar arast 1,264 3 0,421 0,791 0,501
Baslangi Gruplar igi 67,651 127 0,533
Becerileri
Toplam 68,915 130
Akademik Gruplar arast 4,730 3 1,577 3,045 0,031* 66-72 ay > 48-54 ay
Destek Gruplar ici 65,759 127 0,518 66-72 ay > 55-60 ay
Becerileri Toplam 70489 130 66-72 2y > 61-65 ay
Gruplar arasi 4,046 3 1,349 2,463 0,065
Arkadaslik Gruplar ici 69,531 127 0,547
Becerileri
Toplam 73,576 130
Gruplar arasi 5,262 3 1,754 2,521 0,061
Duygularini
Yonetme Gruplar i¢i 88,384 127 0,696
Becerileri Toplam 93,647 130
Gruplar arasi 3,313 3 1,104 2,272 0,083
Sosya| Beceriler Gruplar ici 61,727 127 0,486
Toplam 65,040 130
*p<0.05

Tablo 9’a gére ANOVA sonucunda sosyal becerilerin, akademik destek becerileri (F=3,045 p=0,031)
boyutunda farklilasma vardir. Baslangig becerileri (F=0,791 p=0,501), arkadaslik becerileri (F=2,463
p=0,064), duygularin1 yonetme becerileri (F=2,521 p=0,061) boyutlarinda ve sosyal beceriler 6l¢ek toplaminda
(F=2,272 p=0,083) farklilagsma yoktur. Farklilasmanin hangi yas grubundan kaynaklandigi incelendiginde
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Ogretmenlere gore, yasi 66-72 ay olan ¢ocuklarin akademik destek becerileri 61-65 aylik ¢cocuklardan daha
yiiksektir. Tablo 10°da cinsiyete iligkin t testi sonuglar1 vardr.

Tablo 10
Sosyal Becerilerin Cocugun Cinsiyetine Gore Farklilasmasina lligkin T Testi Istatistikleri
N Avrit. Std. t sd P
Ort. Sapma

Kiz 59 4,280 0,616 2,811 129 0,006**
Baglangic Becerileri

Erkek 72 3,929 0,778
Akademik Destek Kiz 59 4,230 0,587 2,781 129 0,006**
Becerileri Erkek 72 3,880 0,809

Kiz 59 4,256 0,578 3,028 129 0,003**
Arkadaglik Becerileri

Erkek 72 3,868 0,833
Duygularini Yénetme Kiz 59 3,997 0,782 2,268 129 0,025*
Becerileri Erkek 72 3,664 0,877

Kiz 59 4,191 0,592 2,945 129 0,004**
Sosyal Beceriler

Erkek 72 3,835 0,756

**p<0.01 *p<0,05

Tablo 10.’da ¢ocugun sosyal becerileri hakkindaki goriislerin ¢ocugun cinsiyetine gore farklilasmasina iligkin t-testi
sonuglarinda baslangi¢ becerileri (t=2,811 p=0,006), akademik destek becerileri (t=2,781 p=0,006), arkadaslik
becerileri (t=3,028 p=0,003), duygularin1 yonetme becerileri (t=2,268 p=0,025) boyutlarinda ve sosyal beceriler
6lgek toplaminda (t=2,945 p=0,004) farklilagsma vardir. Kiz ¢ocuklarin tiim bu boyutlardaki sosyal becerileri erkek
cocuklara gore daha yiiksektir. Cocugun sosyal becerileri hakkindaki goriislerin ¢ocugun daha 6nce okul oncesi
egitim kurumuna gitmesine gore farklilasmasina iligkin t testi sonuglar1 Tablo 11°dedir.

Tablo 11
Sosyal Becerilerin Cocugun Daha Once Okul Oncesi Egitim Kurumuna Gitmesine Gore Farklilasmasina Iliskin T
Testi Istatistikleri

Arit. Std.
N Ort. Sapma t sd P

Evet 66 4,052 0,801 -0,559 129 0,577
Baglangic Becerileri

Hayir 65 4,123 0,651
Becerileri Hayir 65 4,041 0,709

Evet 66 4,023 0,804 -0,290 129 0,772
Arkadaglik Becerileri

Hayir 65 4,062 0,701
Duygularini Ydnetme Evet 66 3,779 0,874 -0,477 129 0,634
Becerileri Hayir 65 3,850 0,828

Evet 66 3,972 0,752 -0,378 129 0,706
Sosyal Beceriler

Hayir 65 4,019 0,663

*p<0.05

Tablo 11°de goriildugii tizere cocugun sosyal becerileri hakkindaki goriislerin ¢ocugun daha 6nce okul
oncesi egitim kurumuna gitmesine gore farklilasmasina iliskin baslangi¢ becerileri (t=-0,559 p=0,577),
akademik destek becerileri (t=-0,054 p=0,957), arkadaslik becerileri (t=-0,290 p=0,772), duygularin1 yonetme
becerileri (t=-0,477 p=0,634) boyutlarinda ve sosyal beceriler 6lgek toplaminda (t=-0,378 p=0,706) farklilasma
yoktur.
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Tablo 12
Cocuklarin Sosyal Becerilerinin Ogretmenin Daha Once Okul Oncesi Egitimde Sosyal Beceri Konulu Bir Egitime
Katilma Durumuna Gére Farklilasmasina Iliskin T Testi Istatistikleri

N X SS T sd P
Baslangig Evet 92 4,133 0,746 1,112 129 0,268
Becerileri Hayir 39 3,979 0,681
Akademik Destek  Evet 92 4,119 0,781 1,958 129 0,052
Becerileri Hayir 39 3,846 0,583
Arkadaglik Evet 92 4,109 0,809 1,561 129 0,121
Becerileri Hay1ir 39 3,886 0,576
Duygularini Evet 92 3,946 0,882 2,792 129 0,006**
Yonetme Becerileri Hayir 39 3,504 0,680
. Evet 92 4,077 0,761 2,044 129 0,043*
Sosyal Beceriler
Hayir 39 3,804 0,519
**p<0.01
*p<0.05

Tablo 12’ de goriildiigii izere ¢ocugun sosyal becerileri hakkindaki goriislerin 6gretmenin daha dnce
okul oncesi egitimde sosyal beceri konulu bir egitime katilma durumuna gore farklilagmasina iligkin t testi
sonuclarinda duygularint yonetme becerileri (t=2,792 p=0,006) boyutunda ve sosyal beceriler oOlcek
toplaminda (t=2,044 p=0,043) farklilasma vardir. Daha 6nce okul 6ncesi egitimde sosyal beceri konulu bir
egitime katilan Ogretmenlerin ¢ocuklarin duygularini yonetme becerileri ve Olgek toplamindaki sosyal
becerilerine iliskin goriisleri egitime katilmayan Ogretmenlere gore daha olumludur. Baslangi¢ becerileri
(t=1,112 p=0,268), akademik destek becerileri (t=1,958 p=0,052), arkadaslik becerileri (t=1,561 p=0,121)
boyutlarinda farklilagma yoktur. Benzer sekilde kardes sayisi, dogum sirasi, Oonceki okul Oncesi egitim
deneyimi, anne babanin yasi, birliktelik durumu ve gelir durumuna gore farklilasma géstermemistir.

TARTISMA, SONUC ve ONERILER

Aragtirmada ¢ocuklarin 6zbakim becerilerini destekleyen ebeveyn uygulamalari g¢esitli demografik
ozellikler agisindan incelenmis ve 6zbakim becerilerini destekleyen ebeveyn uygulamalarmin gocuklarin
sosyal becerisi tizerinde etkili olup olmadig arastirilmigtir.

Arastirmaya katilan ebeveynlerin ¢ocuklarin 6zbakim becerilerini desteklemede ortalama puanlarina
gore orta diizeyde 6zbakim destegi verdigi, en ¢ok Kisisel Giivenlik boyutunda en az ise Beslenme boyutunda
ebeveyn destegi aldigi belirlenmistir. Or¢an Kacan, Ata, Kimzan & Karayol (2019) tarafindan yapilan
calismada da orta diizeyde ebeveyn destegi verdikleri, en ¢ok temizlik diizen ve en az kisisel giivenlik
boyutunda ebeveyn destegi aldiklar1 belirlenmistir. Bu durum ebeveyn desteginin pandemi kosullarinda ayni
diizeyde vermelerine karsin dl¢cegin boyutlarinda farklilagsmaya neden oldugu seklinde yorumlanabilir. Zhu et
al. (2022) 6z bakim becerileri ve sosyal becerilerinin, okul 6ncesi donemdeki ¢ocuklar igin potansiyel zorluk
alanlar1 oldugunu belirtmekte ve kiigiik cocuklarin 6z bakim becerileri hakkindaki degerlerin diinya genelinde
farklilik gosterdigini ifade etmektedir. Bu durum tiim diinyay: etkileyen salgin siirecinde 6zbakim beceri
diizeyleri boyutlarinda farklilik gdriilmesi durumunu olasi kilmaktadir. Son zamanlarda yapilan arastirmalar
cocuklarin temel 6z bakim becerilerinin gelistirilmesini desteklemek i¢in egitimciler ve ebeveynler arasinda is
birliginin gerekliligini vurgulamaktadir ( Zhu el al.2022, Baylon et al., 2024). Bu durmda ¢alisma siirecinde
cocuklarmm sadece ebeveynlerinden destek almalarinin da o6zbakim beceri boyutlarinda farklilasmay:
aciklayabilir.

Caligmaya katilim saglayan ¢ocuklarin, Sosyal becerileri diizeylerinin yiiksek oldugu goérece daha
yliksek puan aldiklar1 boyutun Baslangic Becerileri, gorece daha diisiik puan aldiklar1 boyutun ise Duygularini
Yénetme Becerileri boyutu oldugu belirlenmistir. Ozyiirek (2015) ¢alismasinda 6gretmenlerin ¢ocuklarin
sosyal beceri goriislerinin annelerin ¢ocuklarin sosyal beceri diizeyleri goriislerinin daha yiiksek oldugunu
belirtmistir. Bu durum ¢alismanin 6gretmenlerin ¢ocuklarin sosyal beceri diizeylerini yiiksek olarak gérmesini
aciklamaktadir. Okulda ¢ocuklarin evdeki davranislarindan farkli davranislar sergilemesi 6gretmenlerinden ve
arkadaslarindan etkilenerek davranis degistirmesi muhtemeldir. Ev ve okul ortaminin ve bu ortamlardaki farkl
etkilesimlerin ¢ocuk davraniglar iizerinde etkili oldugu diisiiniilmektedir. Giirgen (2019)’de benzer sekilde
calismasinda katilimci ¢ocuklarin sosyal beceri diizeylerinin yiiksek oldugunu bulmustur. Cocuklarin
akranlariyla birlikte okulda kaldiklart siire diisliniildiigiinde okullarin ¢ocuklarin en 6nemli sosyallesme
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ortamlari oldugu goriilmektedir Pandemi siirecinde gocuklar yiizyiize egitimden yoksun kalarak uzaktan egitim
siirecine dahil olmustur. Bu durum c¢ocuklarin okuldan uzaklagsmasina, evden bile c¢ikamamalar1 ise
sosyallesme ihtiyaglarinin tam olarak karsilanmamasina neden olarak deneyim azligina ve sosyal becerilerde
duygu yonetme gibi farkli sosyal beceri boyutlarini etkiledigi diisiiniilebilir (Emin, 2020). Arslan (2021)
pandemi siirecinde uzaktan ve yiiz yiize okul 6ncesi egitimi alan ¢ocuklarin sosyal becerilerinin karsilastirdig:
caligmasinda yiiz ylize egitim alan ¢ocuklarin sosyal beceri kapsaminda incelenen becerilerinin gelistigini
belirlerken uzak egitim alan ¢ocuklar i¢in bu becerilerin gelismedigi belirlenmistir. Bu sonug arastirmada
cocuklarin sosyal beceri boyutlarindan duygulart yonetme beceri puanlarinin diisiikliigiinii agiklamaktadir.

Okul 6ncesi donem cocuklarin 6zbakim ebeveyn destek diizeyleri ile sosyal becerileri arasindaki
iligkisinin incelenmesine iligkin bulgulara gore; Dinlenme boyutunda 6zbakim becerilerinde ebeveyn destegi
ile Akademik Destek Becerileri, Arkadaslik Becerileri, Duygularin1 Y6netme Becerileri ve Sosyal Beceriler
arasinda pozitif iliski oldugu gozlemlenmistir. Diger bir ifadeyle cocugun Akademik Destek Becerileri,
Arkadaglik Becerileri, Duygularin1 Y6netme Becerileri ve Sosyal Becerileri arttikca 6zbakim becerilerinde
ebeveyn desteginde dinlenme boyutunda artis goriilmektedir. Diger boyutlar bakimindan 6zbakim
becerilerinde ebeveyn destegi ile sosyal beceriler arasinda iliski bulunmamaktadir. Dinlenme boyutu;
Yataginda uyumasi gerektigini anlama, bitap hissettiginde kendini dinlendirici bir aktiviteye yonlendirebilme,
yoruldugunu fark edebilmesinde ve yorgun oldugunu sozlii ifade edebilme becerilerinden olusmaktadir
(Kiliggiin Yurtsever, 2013). Bu beceriler iizerinde bireysel farklilarin daha etkili oldugu diisiiniilmekle birlikte,
cocuklarin evde uzun zaman gegirmesi ve ebeveynlerinin tiim ihtiyaclarini karsilamasi nedeniyle ¢ocugun
dinlenme boyutuna ait becerileri ger¢eklestirmelerinde de onlar1 kontrol altina aldiklar1 diisiiniilebilir ( Arslan,
2021). Ayrica Covid-19 salgini sirasinda uzun siireli evde kalma okul 6ncesi ¢ocuklarin uyku diizenlerini
bozmus, daha ge¢ yatis ve uyanis saatleri, daha uzun gece uykusu ve daha kisa giindiiz uykular1 uyku
bozukluklari olarak ortaya ¢ikmistir. (Liu et al. 2020; Orgilés et al, 2020 ). Bu durumda ebeveynlerin dinlenme
destegi vermesi muhtemel bir sonugtur. Cocuklarin 6zbakim ebeveyn destek diizeyleri ile sosyal becerileri
arasindaki iligkinin 6l¢ek toplaminda farklilagsma goéstermemesinin nedenleri ise bu ¢alismanin Covid-19
salgini siirecinde gerceklesmesi ile ¢ocuklarin uzaktan egitim aldig1 donemde olmasi, yiiz yiize egitimin ¢ok
kisa slire devam etmesi ile birlikte cocuklarin okul dncesi egitim alamamasi, egitim zamaninin sinirli olmasi
ve akranlari ile etkilesimlerin sinirli olmasi ( Giiven, 2021), ebeveynlerin ¢ogunlugunun ¢cocugun fizyolojik
ihtiyaclarini karsilama konusunda kendilerini yeterli hissetmeleri ile (Battal, Banko, Eroglu & Akman, 2023;
Duran & Omeroglu, 2021) hijyene, temizlige dnem verdikleri bu siiregte ebeveynlerin 6zellikle temizlik
alaninda daha fazla destek vermek istemesi ( Arslan, Yidiz Cicekler & Temel 2021) gibi sebeplerden
kaynaklandig1 diistintilmektedir.

Ozbakim becerilerinde ebeveyn desteginin ¢ocugun sosyal beceri diizeyine gore farklilasmasina iliskin
sonuglara gore; beslenme ve giyinme boyutunda farklilagsma saptanmistir. Ebeveynin goriisiine gore; diigiik
sosyal becerili ¢cocuklarin beslenme ve giyinme boyutlarindaki ebeveyn destegi orta ve yiiksek sosyal becerili
cocuklara gore daha fazla oldugu goriilmektedir. Cocuklarin sosyal beceri diizeyi arttikca 6zbakim
becerilerinde ebeveyn desteginin azaldig1 sdylenebilir. Altas (2022) ebeveyn ve dgretmenlerin ¢ocuklarin yasi
ilerledikce 6zbakim davraniglarimin gelisti§ine inandiklarini belirlemistir. Turan ve arkadaslarinin (2010)
ylriittigli calismada annelerin ebeveyn davranislar ile okul 6ncesine devam eden 5-6 ¢ocuklarinin 6zbakim
ve sosyal beceri diizeyleri arasinda zayif ama anlamli diizeyde bir iliski oldugu belirlenmistir. Tagdemir,
Yigitoglu, Vural & Koriik¢ii (2018), ¢alismalart sonucunda; ¢ocugun sosyal iliski ve isbirligi seviyesi ile
yemek yeme ve giyinme becerileri arasinda anlaml bir iliski oldugunu saptamislardir. Ozbakim becerileri
kazanmak g¢ocuklarin bagimsizlik diizeyini arttirmaktadir. Hem erken ¢ocukluk déneminde hem de ileriki
yasam doneminde bagimsizlik 6zbakimda ve karar vermede bagimsizlikla miimkiindiir(Ograjsek & Laure,
2023). Bagimsizlik diizeyini arttirmis ¢ocuklar sosyal ortamlarda bakim veren kisiye daha az ihtiya¢ duyacak,
dolayisiyla akranlariyla daha fazla vakit gegirmeye firsat bulacaktir. Ozbakim becerileri ile sosyal becerilerin
birbirini etkiledigi disiiniildiiglinde; sosyal becerileri artan ¢ocuklarin 6zbakim becerilerinde ebeveyn
desteginin azalmasinin beklenen bir sonug oldugu soylenebilir.

Ozbakim becerilerinde ebeveyn desteginin ¢ocugun yasma gore farklilik gosterip gostermedigine
bakilmis olup; Temizlik ve diizen, beslenme, giyinme boyutunda ¢ocugun yasinin degigsmesine bagli olarak
Ozbakim becerilerini destekleyen uygulamalarin degistigi fakat dinlenme ve kisisel giivenlik boyutlarinda
¢ocugun yasinin Ozbakim becerisini destekleme uygulamalarinin iizerinde etkisi olmadigi sonucuna
ulagilmistir. Ebeveynler yaslar1 55-60 ay olan ¢ocuklari, yaslar1 61-65 ay ve 66-72 ay olan ¢cocuklara gére daha
fazla 6zbakim becerilerini destekledigi goriilmektedir. Ebeveynlerin kiiciik yastaki g¢ocuklarina 6zbakim
becerilerini destekleme uygulamalariin daha fazla oldugunu yaslarinin arttik¢a bu desteklemenin azaldigi
gorilmektedir. Higbir ¢cocuk digeriyle ayni gelisim hizin1 géstermemekle birlikte, her ¢ocugun kendine haz
0zel bir gelisim hiz1 vardir. Bununla birlikte, ¢ocuklarin ¢ogunun belirli beceri ve davraniglara ulastigi,
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belirlenmis gelisim araliklar1 bulunmaktadir. Gelisim araliklarinda c¢ocuklarin gelisimsel 6zellikleri
artmaktadir (Ismen Gazioglu, 2019). Bu durum ¢ocuklarin yaslarinin ilerlemesiyle gelisimlerinin de
gelistiginin ve bakim veren kisiye daha az muhta¢ olmalarindan kaynaklanabilir. Dinger, Demiriz ve Ergiil
(2017), Organ Kagan vd.’nin (2019), yiriittiikleri ¢aligma sonuglari da yas arttik¢a, 6zbakim beceri diizeyinin
arttigin gostermektedir.

Ozbakim becerilerinde ebeveyn desteginin cocugun cinsiyetine gore farklilasmasina iliskin sonuglara
gore dinlenme boyutunda farklilasma oldugu sonucuna varilmistir. Ebeveynler, kiz ¢ocuklara erkek gocuklara
gore dinlenme boyutunda daha fazla destek olmaktadir. Tasdemir Yigitoglu, Vural & Koriikcii (2018)
calismalarinda kiz ¢ocuklarinin erkek cocuklara gére giyinme ve yemek yeme becerisinde daha basarili oldugu
sonucuna ulasmis dolayisiyla mevcut aragtirma sonucu bu bulgusuyla farklilik gostermektedir. Literatiirde
cinsiyet faktoriiniin 6zbakima etkisi olmadig1 sonucuna ulagan galigmalar mevcuttur. (Cetin Dogan & Koger,
2020, Demiriz & Dinger, 2001; Or¢an, Kacan, Ata, Kimzan & Karayol, 2019). Oz bakim becerilerinin edinimi
ve 6z bakim aligkanliklariin kazaniminda cinsiyet roliiniin biyolojik yonii, geleneksel toplumsal cinsiyet
rolleri, ¢ocuklarin ailedeki ayni cinsiyetteki bireyleri gézlem yoluyla model almalar1 gibi bir cok etmen etkili
olabilir (Cetin Dogan & Koger, 2020). Ayrica ebeveynlerin pandemic siirecinde ¢ocuklara sagladigi egitim ve
rehberlik, cinsiyete bagli farkliliklarin etkisini degistirebilir. Kiz ¢ocuklarinin annelerini daha ¢ok model
aldig, aile i¢inde ¢ocuk ile etkilesimde bulunan ebeveynlerin ¢ocuklar ile ilgilendikleri alanlarin farkliliklar
gosterebildigi ve ¢ocuklarin giinlik ve rutin bakimlarinin genellikle anneler tarafindan gergeklestirildigi
diisiiniildiiglinde annelerin ve babalarin pandemi siirecinde giinliik rutinlerinin degismesinin kiz ¢ocuklar
tarafindan bu degisimin model alinmasiyla da agiklanabilir (Ozgider, 2013). Caligma bulgusunun literatiirdeki
caligmalardan farklilagmasinin sebebi olarak pandemi siirecinde ¢ocuklarin evde gegirdikleri siire igerisinde
bu becerilerini gelistiremedeki ebeveyn destegine baglanabilir.

Ozbakim becerilerinde ebeveyn desteginin ¢ocugun okul 6ncesi egitim deneyiminin olmasma gore
farklilasmasina iligkin sonuglarda sadece beslenme boyutunda farklilasma olup, temizlik diizen, giyinme ve
kisisel giivenlik boyutunda bir farklilagsma tespit edilememistir. Daha 6nce okul dncesi egitim kurumuna
gitmeyen cocuga beslenme boyutunda ebeveyn destegi daha fazladir. Okul Oncesi egitimin amaglari
kapsaminda olan; ¢ocugu bir iist egitime hazirlamak, onlarin bedensel, zihinsel ve duygu gelisimini
desteklemek ve ¢ocuklara 6zbakim becerilerini kazandirmak (MEB; 2013) ilkeleri goz 6niine alindiginda daha
once okul oncesi egitim alan ¢ocuklarin ebeveyn desteginin azalmasi beklendik bir sonugtur. Bierman,
Domitrovich & Welsh (2008) Okul 6ncesi egitime katilan ¢ocuklarin 6zbakim becerilerinde daha bagimsiz
olduklar1 ve sosyal becerilerin erken yaslarda daha iyi gelistigini bulmustur. Calismayla paralellik gdsteren
Dinger, Demiriz & Ergiil’iin (2017) ve Org¢an vd., (2019)’nin ¢alismalarinda daha ¢ok y1l okul 6ncesine devam
eden ¢ocuklarin daha az y1l okul 6ncesinde egitim alan ¢ocuklara gore; 6zbakim becerilerinin daha yiiksek
diizeyde oldugu sonucuna ulagilmistir.

Ozbakim becerilerinde ebeveyn desteginin ebeveynin gelir durumuna gére farklilagsmasina iliskin
sonuclara gore; orta gelir gurubundaki ebeveynler diisiik ve {ist gelir diizeyindeki ebeveynlere gore beslenme
diizeyinde daha diisiik diizeyde, giyinme boyutunda daha yiiksek diizeyde 6zbakim destegi saglamaktadir.
Cocuklarin beslenme aligkanliklar {izerinde ailelerin sosyoekonomik diizeyi etkili olmaktadir. Doganay
(2022) galismasinda ailenin aylik gelirinin ¢ocuklarin 6zbakim becerileri {izerine etkisini analiz etmis ve
ailenin aylik geliri bakimindan ¢ocugun O6zbakim becerilerinden yemek yeme ve giyinme-soyunma
becerilerine etki ettigini bulmustur. Yemek yeme becerisi bakimindan gelir diizeyi diisiik olan ebeveynlerin,
geliri orta ve yliksek olan ebeveynlere gore oOlgekte yer alan maddelere daha az katildiklarini; giyinme-
soyunma becerisi bakimindan tam tersi bir durum oldugu sonucuna ulasmistir. Her ebeveyn ¢ocugu icin en
iyisini ister. Ancak beslenme ¢ocuk i¢in yasama ve saglikli olmasi igin gerekli goriilirken kendileri de
cocuklar1 ile ayni imkanlara sahip olduklarindan ebeveynler yapabilecekleri bir sey olmadigi seklinde
algilayabilirler. Bu duygusal yetersizligi cocugun giyimine soyunmasina destek olarak ¢ocuklarini duygusal
olarak destekleyerek gidermeye calisabilirler. Ayrica Organ, Kacan, Ata, Kimzan & Karayol, (2019)
sosyoekonomik durumun ¢ocuklarin 6z bakim becerilerini dogrudan etkileyen bir faktér olmadigini ifade
etmistir. Ancak pandemi siirecinde bu dolayli etkinin ¢ocuklarla ebeveynlerin daha ¢ok vakit gecirme ve
yakindan ilgilenme firsati oldugu diisiiniiliirse ¢ocuklarin giyinmesine destek vermelerine sebep oldugu
diistiniilebilir.

Cocugun sosyal becerileri hakkindaki goriislerin ¢ocugun yas diizeylerine gore sosyal becerilerinin
farklilagmasina iliskin sonuglara gore; yas1 66-72 ay olan ¢ocuklarin akademik destek becerileri 61-65 aylik
cocuklardan daha ileri oldugu fakat baslangi¢, arkadaslik, duygularini yonetme becerileri boyutlarinda yas
degiskeninde anlamli bir farklilik gostermedigi belirlemistir. Zihinsel ve biligsel gelisimin yasin artmasiyla
arttig1 bilinmektedir. Dolayisiyla yaglar1 daha biiyiik olan ¢ocuklarin akademik becerilerde daha basarili
olmasinin beklenen bir sonu¢ oldugu disiiniilmektedir. Literatiire bakildiginda Deniz (2019) yasi ileri
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cocuklarin akademik destek becerileri boyutunda daha basarili oldugunu ancak duygularini ydnetme
becerilerinin yasa gore bir etki gostermedigi bulgusunu saptamistir. Santos et al. (2020), Santos et al. (2014)
ve Sar1 (2007) ise aragtirmasinda yas ilerledikce sosyal becerilerin gelistigini ortaya koymustur.

Cocugun cinsiyetine gore sosyal becerilerinin farklilagmasina iligkin sonuglara gore; kizlarin sosyal
becerileri, erkeklere oranla daha yiiksektir. Kiz ¢ocuklarinin sosyal becerilerinin erkeklere oranla daha iyi
diizeyde belirlenmesinin birgok nedeni olabilir. Bunlardan biri kiz gocuklarinin dil gelisiminin erkek
cocuklardan daha erken gelismesidir (Denham et al, 2003). Von, Grunigen, Perren, Nagele & Alsaker (2010),
dil becerileri zayif olan cocuklarin daha az iletisim kurabildiklerini ve bu ¢ocuklarin akranlari tarafindan daha
az kabul goérmelerine neden oldugunu bildirmistir. Buna gore dil gelisimi sosyal becerileri dogrudan
etkilemektedir. Dil geligimi yliksek olan ¢ocuklar; kendilerini daha rahat ifade edebilir, duygularini karsi tarafa
dogru aktarabilir. Diger bir neden kiz ¢ocuklarinin erkek ¢ocuklara gore daha erken olgunlasmasi, toplumsal
cinsiyet rolleri a¢isindan, toplumun kiz ¢ocuklarina daha ¢ok sorumluluk yiiklemesi ve kiz ¢ocuklarindan daha
beklenti iginde olmalar1 olabilir. Abdi (2010), anaokuluna giden Iranli cocuklarin sosyal becerilerinde,
akademik yeterliliklerinde ve davranis problemlerinde ebeveyn ve Ogretmen derecelendirmelerine gore
cinsiyet farkliliklarini inceledigi ¢alismasinda kiz gocuklarinin daha yiiksek sosyal beceriye sahip oldugunu ve
bunun nedeninin toplumsal cinsiyet rolleri oldugu sonucuna ulagsmistir. Bir diger calismada Zhu, Tanaka,
Tomisaki, Watanabe, Sawada, Li & Anme (2022) Japon okul dncesi ortamlarinda sosyal becerilerde erken 6z
bakim yeteneginin roliinii belirlemek amaciyla yiiriittiikleri ¢aligmalarinda cinsiyet degiskeninin sosyal
beceriler iizerinde etkisi oldugunu, kizlarin erkeklere oranla daha gelismis sosyal becerilere sahip oldugunu
saptamiglardir. Kiling (2016) kizlarin sosyal beceri diizeylerini daha yiiksek oldugunu belirlerken, Bierhoff
(2002)’de, sosyal beceri davranislarindan yardimlagsma, sira bekleme, yonergelere uyma vb. davranislari
kizlarda daha ¢ok goriildiigiinii ifade etmistir.

Cocugun daha once okul Oncesi egitim kurumuna gitmesine gore sosyal becerilerinde farklilasma
yaratmadigi sonucuna ulasilmigtir. Durumun ebeveynlerin ¢ocuklarina evde sosyal becerilerini
gelistirebilecekleri ortamlar saglayabildikleri ve sosyal becerilerini gelistirebilecekleri uygulamalar yapmis
olmalarindan kaynaklandig1 diisiiniilmektedir. Ozbey (2009) ve Ekici (2015) calismalarinda okula devam
stiresinin sosyal beceriler iizerine etkisi olmadigini savunmaktadir. Ancak literatiirde sosyal beceri diizeyi okul
Oncesi egitim deneyimi olanlarin olmayanlara gore daha yiiksek oldugunu belirten arastirmalarda mevcuttur.
Atilgan (2001) ve Kegecioglu (2015) ¢ocuklarin okul 6ncesi egitim alma ve egitime devam siirelerinin sosyal
becerilerini etkiledigini tespit etmislerdir. Tiim bu bilgiler 1518inda okul 6ncesi egitimin sosyal beceri
gelisimine tek basina yeterli olmadigi, bilingli ebeveyn davraniglarinin ve ¢ocuklarin sosyal becerilerini
gelistirebilecekleri ortamlar saglamanin da sosyal beceri gelisimi {izerinde katki sagladigi seklinde
yorumlanabilir.

Ogretmenlerin sosyal beceri egitimi almasmn dlgek toplaminda ve gocuklarin duygulari ydnetme
becerileri boyutunda anlamli bir fark yarattig1 belirlenmistir. Buna ilaveten 6gretmenin egitim diizeyine gore
cocuklarin sosyal becerilerinin etkilenmedigi bulgusuna ulagilmistir. Durumun &gretmenlerin deneyim
stirelerine bagli olabilecegi ve 6gretmenlerin spesifik olarak sosyal beceri egitimi almasinin egitim diizeyinden
daha etkili olabilecegi sonucunu diisiindiirmektedir. Tanriogen, (2014), Okul oncesi ¢ocuklarn iginde
bulunduklari sosyokiiltiirel ortamlarin sosyal beceri ile olan iliskisini inceledigi calismasinda dgretmenlerin
sosyal beceri egitimi almasinin ¢ocuklarin Iehine etkisi oldugu sonucuna ulagsmigtir. Hennessey (2007) Agik
Grup Programi (OCP) olarak isimlendirdigi sosyal yeterligi gelistirici programini okula giden gocuklara
uygulayarak programin etkililigini inceledigi ¢aligmasi sonucunda sosyal beceri egitimi alan cocuklarin sosyal
becerilerinin arttigini gézlemlemistir. Cocuklarin sosyal ve duygusal yeterlilik sergileyebilmek i¢in ihtiyag
duydugu karmasik becerilerin anlasilmasi, Ogretmenlerin gocuklara destek olmalarma yardimci olacak
stratejileri kullanmalar1 ile ilgilidir. Bu stratejileri gelistirici egitim almalar1 onlarm uygulamalarim
etkilemektedir (Morkel & McLaughlin, 2015, Van der Koot et al. (2017). Giirgen (2019), okul 6ncesi
cocuklarin 6gretmenleriyle kurduklar iligki ile sosyal becerileri arasindaki iliskiyi arastirdigi ¢alismasinda,
Ogretmenleri sosyal beceri egitimine katilmis 6grencilerin sosyal beceri diizeylerinde artig gézlemlemistir. Bu
arastirmalar mevcut arastirma bulgularini desteklemektedir.

Arastirma bulgular1 dogrultusunda arastirmacilara, 6gretmen ve ailelere asagidaki oneriler verilmistir.

Sosyal beceriler ve 6zbakim ebeveyn destegi iliskisi incelenmis uygulanan 6lme araglarinin toplam puan
genelinde anlamli bir farklilik bulunamamustir. Ozbakim becerileri ile sosyal beceriler arasindaki iliskiyi
inceleyen bagka calismalarin yapilmast Onerilmektedir. Ciinkii pandemi siireci hayatimizda birgok
degisiklikler yasamamiza sebep olmustur. Bu degisimlerin etkisini uzun vadede gozlemlenebilecegi
diistiniilmektedir. Buna ek olarak ailelerin Covid-19 viriisiiniin bulas yolunu engellemek amactyla ¢ocuklarm
hijyenine ekstra 6zen gosterdigi, kendi baslarina temizlik yapmalarina izin vermekten c¢ekindigi ve ekstra
cocuklara destek verdigi bu donem disinda arastirma yapilarak sonucun farklilasip farklilagsmadigina

971



Trakya Egitim Dergisi, 15(2) 2025, 959-991

bakilmasimnin 6nemli oldugu diistiniilmektedir. Ayrica ¢alisma hem ailenin hem O6gretmenlerin ayr1 ayri
cevaplayacagi sekilde planlanarak tekrar uygulanabilir. Buna ek olarak aragtirmacinin ¢ocuklarin 6z bakim ve
sosyal becerini kendi gozlemleyebilecegi sekilde planlanabilir. Ebeveynlere, okul dncesi yillarda ¢gocugun
yagina uygun Ozbakim becerisini ve sosyal becerilerini gelistirmek igin ¢ocuklara uygun modelleme ve
uygulama firsatlar1 saglamasi onerilmektedir. Ozbakim konusunda ebeveyn destegine cocuklarin yas
ilerledikce 6zbakim becerilerinin artti§1 icin daha az ihtiyag duyduklar1 gozlemlenmistir. Ebeveyn ve
ogretmenlerin ¢ocuklarin yas diizeyini dikkate alarak ¢ocugun yasina uygun 6zbakim desteginde bulunmalar
onerilmektedir. Cinsiyet ve bireysel farkliliklar g6z oniine alinarak, toplumsal cinsiyetle uyumlu 6zbakim ve
sosyal beceri egitimleri diizenlenmesi ve 6gretmenlerin cocuklarin sosyal beceri ve 6zbakim becerini gelistirici
stratejilerinin arttirilmasi saglanabilir.
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INTRODUCTION

Self-care skills acquired during early childhood are among the most important steps in children's journey
toward independence. This independence lays the foundation for children to establish healthy and positive
social relationships in later years. In this context, it is a critical requirement for healthy development at both
individual and societal levels that every developmentally typical child acquires self-care skills (Or¢an, Kagan,
Ata, Kimzan & Karayol, 2019).

Self-care skill is the ability of an individual to independently carry out the basic care activities necessary
for sustaining life. These skills include personal care, hygiene, dressing, feeding, leisure, and rest. Acquiring
these skills enables individuals to live more independently and with a higher quality of life (Friend, 2008).
However, self-care skills should not be limited to the ability to meet daily needs. Acquiring these fundamental
skills also contributes to success in other developmental domains; while supporting children’s physical (fine
and gross motor skills) and mental (problem-solving, decision-making) development, it also contributes
positively to their social (friendship relations) and emotional (self-confidence) growth (Onder, 2003; Kandir
& Alpan, 2008). As children grow, they develop these skills. Until the age of two, children lack the maturity
to care for themselves and therefore need the assistance of an adult (Hegazy & Baraka, 2021). After age three,
it is expected that adults gradually reduce their assistance and help children recognize their personal care skills.
In children aged five to six, efficient, coordinated, controlled, and advanced movements are observed, and at
these ages, it is important to turn skills such as eating, hygiene, dressing, and undressing into “basic habits.”
The importance of parental support in children's independence cannot be denied. Especially in acquiring self-
care skills, the role of parents is significant. However, excessive support from parents may hinder children
from developing these skills. Instead of helping them at every step, allowing children to take on responsibilities
and do what they are capable of on their own can contribute to raising more independent individuals (MEB,
2013).

Performing routine activities of daily life is critically important for a child’s well-being and self-esteem
(Hegazy & Baraka, 2021). Acquiring self-care skills, which are part of daily routines, positively contributes
not only to the child's physical health but also to their personality development, influencing social behaviors
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that help the child interact appropriately with others in society. Self-care skills are a process that progresses
alongside social development—both nourishing and completing one another (Takahashi, Okada, Hoshino &
Anme, 2015). In this regard, teaching and reinforcing social skills, being informed about children’s levels of
social skills, addressing deficiencies, and supporting self-care skills alongside social skills are important in
helping children develop socially appropriate behaviors and become independent, confident individuals.
Teaching self-care skills to children who need them should also be prioritized (Paz, Mosqueira & Ugarte,
2021).

Ages four to five are a critical period for the development of social skills. During this time, children
significantly develop emotional understanding and expression, relationship-building, and self-regulation skills.
This period, described as a transitional phase, forms the basis for developing essential social-emotional
competencies. Especially between the ages of four and five, children experience rapid growth in emotional
recognition, empathy, and self-regulation, while also beginning to understand social rules and others’
perspectives. These skills play a key role in later academic success, interpersonal relationships, and
psychological adjustment (Hosokawa, Matsumoto, Nishida, Funato & Mitani, 2024). People need to learn how
to face various situations in their social environments, how to deal with each situation, and how to make the
right decisions in relationships. This learning is related to social skills. Shared situations help children develop
thinking skills and attitudes applicable in social contexts and turn them into personal traits (Sa’diyah, 2017),
preparing them to think independently (Covey, 1997). Children’s independence is associated with their
attitudes that influence how they understand environmental demands and adapt their behavior accordingly, as
well as their self-confidence, social and interpersonal skills. Developing children’s social skills at an early age
supports their rational thinking, decision-making for their future, and understanding of themselves and others
(Suud, 2017). Children with better social skills will be able to manage their lives more effectively by choosing
and implementing appropriate attitudes based on environmental demands. They will adapt to societal
standards, select appropriate communication methods, build relationships with others, and show appreciation
(Bakhtiar, 2015).

The term "social skills" is behavioral and refers to types of behaviors individuals need to develop to
successfully participate in various social situations. Social skills (also referred to as non-cognitive skills)
include the ability to regulate emotions, cooperate with others, and achieve goals (Martinez-Yarza, Santibafez
& Solabarrieta, 2023). It is necessary to develop social skills in children so that they become individuals who
possess appropriate thoughts, behaviors, and attitudes aligned with societal expectations, can express
themselves easily, have self-control, are independent, academically successful, entrepreneurial, and able to
work and live in harmony with others (Basal, 1998). The early development of social skills supports
psychological well-being, resilience, and mental health (Kolb, Hanley & Maxwell, 2003).

The aim of this study is to examine the relationship between self-care skills and social skills in
preschool children. For children to develop self-care skills, a supportive environment that also encourages
independence is necessary. How caregivers support children without being overly involved plays a critical role
in acquiring these skills. Excessive support, contrary to expectations, hinders the development of self-care
skills. Thus, the first motivation of this study is the question of how certain conditions of caregivers affect
children’s self-care skills. Understanding the lifelong impact of social skills increases the value of teaching
such skills to preschool children. There are many social skills that typically develop naturally during early
childhood in normally developing children. These skills, such as joint attention, social reciprocity, and social
communication, are often overlooked or underestimated. However, when children and students struggle to
exhibit these skills—skills that seem to develop naturally for others—it becomes a point of concern for
caregivers, family members, and educators. Understanding the definitions, aspects, and importance of social
communication skills can help family members, educators, and children to understand the path to providing
appropriate support (Jimerson, 2022). A review of the literature shows that studies on social skills often focus
on children with special educational needs. This forms the second motivation of this study.

Although research on preschool children's social and self-care skills has increased in recent years,
studies specifically examining the relationship between the two are still quite limited. In the literature, self-
care skills are typically studied in relation to special education, and social skills are often examined in the
context of problem behaviors. Instead of studies addressing both social and self-care skills together, there are
separate studies focusing solely on social development, social skills, or self-care skills in early childhood
(Dinger & Demiriz, 2001; Turan, Kartal, Kuzu Kurban, Zencir & Acun Kapikiran, 2010). Therefore,
examining the relationship between self-care and social skills is considered important. Within the scope of this
research, the following questions were addressed:

1. What are the general characteristics of parents, children, and teachers?
2. What is the level of parental support in self-care skills?
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3. What is the level of children's social skills?

4. Is there a relationship between parental support in self-care skills and children's social skills?

5. Does parental support in self-care skills vary according to parental characteristics and children’s general
characteristics (child’s age, gender, previous preschool experience, parental income, age, marital status,
education level, number of siblings, birth order, and caregiver support)?

6. Do children’s social skills vary according to parental characteristics, children's general characteristics, and
teacher characteristics (child’s age, gender, previous preschool experience, parental income, and teacher’s
social skills training experience)?

METHOD

Research Model

This research was conducted using the relational research model, which is one of the quantitative
research methods. The relational research model, a type of general survey model, aims to determine the
presence or degree of change together between two or more variables (Fraenkel & Wallen, 2009; Karasar,
2005). The general aim of the study is to examine the relationship between the level of parental support for
self-care skills and the social skills of childrenattending preschool education.

Study Group

In this research, the study was conducted with the teachers and parents of 4-6-year-old children
attending preschool education in the central district of Edirne during the 2021-2022 academic year. The study
group consisted of the parents and teachers of 131 preschool children aged four to six, who agreed to participate
voluntarily.

In the study aiming to examine the relationship between the level of parental support for self-care skills
and children's social skills in children attending preschool education institutions, general information obtained
from parents, children, and teachers was examined. Among the participating parents, 42.7% were aged 32—
38, 93.1% were the child’s mother, and 93.9% of the children lived with both parents. 39.7% of the parents
were high school graduates, 81.7% had middle income levels, 71.0% considered themselves knowledgeable
about self-care skills, and 49.6% had no one assisting them in childcare. Among the participating
children, 55.0% were male, 53.4% were 66—72 months old, 62.6%had two siblings, 46.6% were the first child
in the family, 57.3% were evaluated by their parents to have amoderate level of social skills,
and 50.4% had previous experience attending a preschool institution. Among the participating
teachers, 73.3% were bachelor’s degree graduates, and 70.2% had previously attended a training on social
skills in preschool education.

Descriptive analysis results related to parental support for self-care skills are presented in Table 1, and
the results related to children's social skill scores are presented in Table 2.

Table 1

Descriptive Statistics for Parental Support in Children’s Self-Care Skills
Self-Care Skills — Parental Support N X SS
Personal Safety 131 3,371 0,853
Rest 131 2,912 1,061
Hygiene and Order 131 2,836 0,614
Dressing 131 2,439 0,864
Feeding 131 2,352 0,845
Total Parental Support 131 2,782 0,659

As shown in Table 1, parents provided a moderate level of support for their children's self-care skills (X =
2.782). The highest level of support was in the personal safety domain (X = 3.371), while the lowest was in
feeding (X = 2.352).

Table 2
Descriptive Statistics for Children’s Social Skill Scores

Social Skills N

SS

L]l
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Initial Skills 131 4,087 0,728
Friendship Skills 131 4,042 0,752
Academic Support Skills 131 4,038 0,736
Emotion Regulation Skills 131 3,814 0,849
Social Skills 131 3,995 0,707

As seen in Table 2, children scored the highest in the initial skills dimension (X = 4.087) and the
lowest in emotion regulation skills (X = 3.814). Overall, the children’s social skill level was considered high
(X =3.99)5).

Data Collection Tools

In the study, data were collected using the Parental Support Inventory in Self-Care Skills”, filled out by
parents to assess children’s self-care skills; the “Social Skills Scale”, filled out by teachers to evaluate
children’s social skills; the “Parental General Information Form” for demographic information about the
parents; and the “Teacher General Information Form” for teacher-related data. The scale was applied to parents
based on the belief that a more realistic assessment of self-care skills could be obtained through parental
evaluation. The social skills scale was completed by teachers because they can observe the child in a social
environment, and to avoid distracting the parents by having them complete a second scale. Permission to use
the scales was obtained.

The Parental Support Inventory in Self-Care Skills (OBEDE), developed by Kiliggiin Yurtsever (2013),
is a 62-item, 5-point Likert-type measurement tool designed to determine the level of parental support for the
self-care skills of children aged 36—72 months. The inventory consists of five subdimensions: **“Hygiene and
Order,” “Feeding,” “Dressing,” “Personal Safety,” and “Rest.” The total scores obtained from each
subdimension indicate the level of parental support provided to the child in self-care skills. The level of
assistance provided by parents is rated as follows: “Always help (5 points),” “Frequently help (4 points),”
“Sometimes help (3 points),” “Rarely help (2 points),” and “Never help (1 point).” The total score from each
subdimension reflects the level of parental support given to the child in self-care skills.

The Preschool Social Skills Assessment Scale — Teacher Form (Osbed), developed by Omeroglu et al.
(2014) and completed by teachers, consists of 49 items rated on a 5-point Likert scale. The items are
categorized into four dimensions: Initial Skills, Academic Support Skills, Friendship Skills, and Emotion
Regulation Skills.

The general information forms for parents and teachers were developed by the researchers through
literature review and analysis of variables in similar studies. The parent form includes questions about parental
characteristics, while the teacher form includes questions about the teacher’s educational background and
previous training on social skills in early childhood education.

Data Collection and Analysis

Data were collected via an online form created using Google Forms. The link was shared with the
school administration, who then ensured that teachers delivered it to parents. Parents completed the form
online, and data were collected within one month. During the analysis, data sets were created and tested for
normality, confirming that the data followed a normal distribution. For data analysis, descriptive statistics such
as mean, standard deviation, percentage, and frequency were used. To analyze the relationship between
dependent and independent variables, t-tests, variance analysis (ANOVA), and LSD statistical techniques were
applied. The relationships between parental support for self-care and social skills were determined using the
Pearson correlation coefficient.

Ethical Permissions of the Research

In this study, research ethics principles were observed, and the necessary ethical approvals were
obtained. Ethical approval was granted by the Ethics Committee for Social and Human Sciences Research of
Trakya University Rectorate with decision number 2021/02, dated 24/02/2021. During the research process,
informed consent was obtained from participants for voluntary participation, in compliance with ethical
principles.

FINDINGS

The results of the Pearson Correlation test conducted to determine the relationship between parental
support in self-care skills and social skills are presented in Table 3.
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Table 3
Correlation Between Parental Support in Self-Care Skills and Social Skills

. . Academic Friendship Emotio_n . .
Initial SkKills : . Regulation Social Skills
Support Skills Skills .
Skills

Hygieneand 0,141 0,039 0,101 -0,089
Order ' ! ! -0,050 '
Feeding r -0,043 0,044 -0,041 0,058 0,007
Dressing r -0,137 -0,091 -0,134 -0,054 -0,111
Rest r 0,055 214% 200% 261%* 201*
Personal -0,116 0,014 0,011 0,065 -0,004
Safety
Total Parental -0,086 0,052 0,003 0,092 0,020

Support

** n<0.01 *p<0.05 n=131

As shown in Table 3, there is a positive relationship between parental support in the rest dimension
of self-care skills and academic support skills (r =.214, p = .014), friendship skills (r =.200, p =.022), emotion
regulation skills (r=.261, p=.003), and overall social skills (r =.201, p=.021). In other words, children with
higher academic support, friendship, emotion regulation, and overall social skills also receive more parental
support in the rest dimension. No significant relationship was found between other self-care dimensions and
social skills. Table 4 presents the ANOVA statistics regarding the differentiation of parental support in self-
care skills according to the child's level of social skills."

Table 4
ANOVA Statistics on Parental Support in Self-Care Skills Based on Social Skill Level
Source of
KT Sd KC F p the difference
Between groups 1,067 2 0,53 1,42 0,244
Hygiene and Order Within groups 47,871 128 0,37
Total 48,938 130
Between groups 6,673 2 3,33 4,95 0,008** Low> Medium
Feeding Within groups 86,258 128 0,67 Low> High
Total 92,931 130
Between groups 5,869 2 2,93 4,11 0,018* Low> High
Dressing Within groups 91,224 128 0,71
Total 97,093 130
Between groups 0,163 2 0,08 0,07 0,931
Rest Within groups 146,077 128 1,14
Total 146,240 130
Between groups 4,018 2 2,00 2,84 0,062
Personal Safety Within groups 90,516 128 0,70
Total 94,534 130
Between groups 1,973 2 0,98 2,32 0,102
!Darental Suppor_t Within groups 54,428 128 0,42
in Self-Care Skills
Total 56,401 130

**p<0.01 *p<0.05 1=Low, 2=Medium, 3=High
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When Table 4 is examined, it is seen that parental support in self-care skills differs according to the
child's social skill level in the feeding (F = 4.951, p = .008) and dressing (F = 4.118, p = .018) dimensions.
There is no significant difference in the cleanliness and order (F = 1.426, p = .244), rest (F = 0.072, p = .931),
and personal safety (F = 2.841, p = .062) dimensions, as well as in the overall self-care parental support score
(F = 2.320, p =.102). When the source of the difference is analyzed, it is observed that, according to parents,
children with low social skills receive more parental support in the feeding and dressing dimensions compared
to children with medium and high social skills. ANOVA statistics on parental support in self-care skills
according to the child’s age are presented in Table 5.

Table 5
ANOVA Statistics on the Differentiation of Parental Support in Self-Care Skills Based on the Child's Age
KT Sd KO F p Source of the
difference
. Between groups 6,072 3 2,024 5997 0,001** 55-60mo.> 48-54mo
(H)i’g;f”e and  \wjithin groups 42,865 127 0,338 55-60mo.> 61-65mo
Total 48,938 130 55-60mo > 66-72mo
Between groups 12,727 3 4,242 6,718 0,000**  55-60mo.> 48-54mo
Feeding Within groups 80,203 127 0,632 55-60mo.> 61-65mo
Total 92,931 130 55-60mo.> 66-72mo
Between groups 16,785 3 5595 8,848 0,000** 55-60mo.> 48-54mo
Dressing Within groups 80,308 127 0,632 55-60mo.> 61-65mo
Total 97,093 130 55-60mo.> 66-72mo
Between groups 1,716 3 0,572 0,503 0,681 -
Rest Within groups 144,524 127 1,138
Total 146,240 130
Between groups 1,979 3 0,660 0,905 0,441 -
Personal I
Safety Within groups 92,554 127 0,729
Total 94,534 130
Parental Between groups 6,163 3 2,064 5,194 0,002** 55-60mo.> 48-54mo
Support in Within groups 50,238 127 0,396 55-60mo.> 61-65mo
Self-Care Total 56,401 130 55-60mo > 66-72mo
Skills
**p<0.01

According to Table 5, there are significant differences in the cleanliness and order (F = 5.997, p =
.001), feeding (F = 6.718, p = .000), and dressing (F = 8.848, p = .000) dimensions, as well as in the overall
parental support for self-care skills (F = 5.194, p = .002). No significant differences were found in the rest (F
=0.503, p = .681) and personal safety (F = 0.905, p = .441) dimensions. When the source of the difference is
examined, it is observed that parents provide more support in the cleanliness and order dimension and in
the overall self-care skills to children aged 55-60 monthscompared to children aged 61-65 months and 66—72
months. Similarly, parents provide more support in the feeding and dressing dimensions to children aged 55—
60 months compared to those aged 48-54 months, 61-65 months, and 66—72 months. Table 6 presents the t-
test statistics regarding the differentiation of parental support in self-care skills based on the child’s gender.

Table 6
T-Test Statistics on the Differentiation of Parental Support in Self-Care Skills Based on the Child's Gender
N X SS t sd P

Hygiene and Order Girl 59 2,839 0,612 0,050 129 0,961
Boy 72 2,834 0,619

Feeding Girl 59 2,234 0,743 -1,459 129 0,147
Boy 72 2,449 0,915

Dressing Girl 59 2,376 0,691 -0,758 129 0,450
Boy 72 2,491 0,986

Rest Girl 59 3,157 1,072 2,434 129 0,016*
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Boy 72 2,712 1,015
Personal Safety Girl 59 3,480 0,866 1,335 129 0,184
Boy 72 3,281 0,837
Parental Support Girl 59 2,817 0,613 0,550 129 0,584
in Self-Care Skills Boy 72 2,753 0,697

* p<0.05

When Table 6 is examined, there is a significant difference in parental support in self-care skills based
on the child's gender in the rest dimension (t = 2.434, p = .016). Parents provide more support to girls than
boys in the rest dimension. T-test statistics regarding the differentiation of parental support in self-care skills
based on whether the child has previously attended a preschool institution are presented in Table 7.

Table 7

T-Test Statistics on the Differentiation of Parental Support in Self-Care Skills Based on the Child's Previous
Preschool Attendance

N X SS t sd P

Hygiene and Order Yes 66 2,782 0,518 -1,019 129 0,310
No 65 2,891 0,697

Feeding Yes 66 2,154 0,751 -2,778 129 0,006**
No 65 2,554 0,893

Dressing Yes 66 2,329 0,737 -1,486 129 0,140
No 65 2,552 0,970

Rest Yes 66 2,913 0,975 0,007 129 0,994
No 65 2,912 1,149

Personal Safety Yes 66 3,306 0,848 -0,868 129 0,387
No 65 3,436 0,859

Parental Support Yes 66 2,697 0,556 -1,503 129 0,135

in Self-Care Skills No 65 2,869 0,743

**p<0.01

As shown in Table 7, the t-test results indicate that parental support in self-care skills differs based on
whether the child has previously attended a preschool institution in the feeding dimension (t = -2.778, p =
.006). Children who have not attended preschool receive more parental support in the feeding dimension. No
significant differences were found in the other dimensions or in the overall self-care parental support score (t
=-1.503, p=.135). Table 8 presents the ANOVA statistics regarding the differentiation of parental support in
self-care skills based on parental income level.

Table 8
ANOVA Statistics on the Differentiation of Parental Support in Self-Care Skills Based on Parental Income Level
KT Sd KO F P Source of the
difference
Betweengroups 1,224 2 0,612 1,641 0,198
Hygiene and Order  Within groups 47,714 128 0,373
Total 48,938 130
Betweengroups 5,669 2 2,835 4,158 0,018* Medium>Low
Feeding Within groups 87,261 128 0,682 Medium>High
Total 92,931 130
Betweengroups 4,796 2 2,398 3,326 0,039* Medium>High
Dressing Within groups 92,297 128 0,721
Total 97,093 130
Betweengroups 2 2,140 1,929 0,149
Rest Within groups 141,961 128 1,109
Total 146,240 130
Personal Safety Betweengroups 1,604 2 0,802 1,105 0,334
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Within groups 92,929 128 0,726

Total 94534 130
. Betweengroups 2,369 2 1,185 2,806 0,064
Eiffrgi'reséﬁﬂ?s” N \within groups 54,032 128 0,422
Total 56,401 130

*p<0.05

According to Table 8, the ANOVA results indicate that parental support in self-care skills differs based
on parental income level in the feeding (F = 4.158, p = .018) and dressing (F = 3.326, p = .039) dimensions.
There are no significant differences in the cleanliness and order (F = 1.641, p = .198), rest (F = 1.929, p =
.149), and personal safety (F = 1.105, p = .334) dimensions, nor in the overall self-care parental support score
(F = 2.806, p = .064). When the source of difference is examined, it is observed that parents with a middle
income level provide lower support in feeding but higher support in dressing compared to parents with low
and high income levels. It was also found that parental support in self-care skills does not significantly differ
according to the parent’s age, marital status, educational background, number of the child’s siblings, birth
order, or the presence of a caregiver. Table 9 presents the ANOVA statistics on the differentiation of children’s
social skills based on age.

Table 9
ANOVA Statistics on the Differentiation of Children's Social Skills Based on Age
KT sd KO E p Source of the difference
Between groups 1,264 3 0,421 0,791 0,501
Initial Skills Within groups 67,6561 127 0,533
Total 68,915 130
Between groups 4,730 3 1,577 3,045 0,031* 66-72 mo. > 48-54 mo.
'S“Ssggfr"t“sckms Within groups 65,759 127 0,518 22;2 mg : Zigg 28
Total 70,489 130 ' '
Between groups 4,046 3 1,349 2,463 0,065
Friendship Skills Within groups 69,531 127 0,547
Total 73,576 130
Between groups 5,262 3 1,754 2,521 0,061
Ez;‘:}:;’tri‘on il Vithingroups 88384 127 0,696
Total 93,647 130
Between groups 3,313 3 1,104 2,272 0,083
Social Skills Within groups 61,727 127 0,486
Total 65,040 130
*p<0.05

According to Table 9, the ANOVA results indicate a significant difference in the academic support
skills dimension of social skills (F = 3.045, p = .031). No significant differences were found in the initial skills
(F = 0.791, p = .501), friendship skills (F = 2.463, p = .064), emotion regulation skills (F = 2.521, p =
.061) dimensions, or in the overall social skills score (F = 2.272, p = .083). When the source of the difference
is examined, it is observed that, according to teachers, children aged 6672 months have higher academic
support skills compared to those aged 61-65 months. Table 10 presents the t-test results related to gender.

Table 10
T-Test Analysis of Gender-Based Variations in Children's Social Skills
N AM SD t sd P
Girl 59 4,280 0,616 2,811 129 0,006**
Initial Skills
Boy 72 3,929 0,778
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Academic Support Girl 59 4,230 0,587 2,781 129 0,006%*
Skills Boy 72 3,880 0,809
_ o Girl 59 4,256 0,578 3,028 129 0,003**
Friendship Skills

Boy 72 3,868 0,833
Emotional Regulation  Gil 59 3,997 0,782 2,268 129 0,025%
Skills Boy 72 3,664 0,877
o Girl 59 4,191 0,592 2,945 129 0,004%*
Social Skills

Boy 72 3,835 0,756

**p<0.01 *p<0,05

According to Table 10, the t-test results regarding the differentiation of opinions about children’s
social skills based on gender show significant differences in the dimensions of initial skills (t = 2.811, p =
.006), academic support skills (t = 2.781, p = .006), friendship skills (t = 3.028, p = .003), emotion
regulation skills (t = 2.268, p = .025), and in the overall social skills score (t =2.945, p =.004). Girls scored
higher than boys in all these social skill dimensions. The t-test results regarding the differentiation of
opinions about children’s social skills based on whether the child has previously attended a preschool
institution are presented in Table 11.

Table 11
T-Test Statistics on the Differentiation of Children's Social Skills Based on Previous Preschool Attendance
N AM SD t sd P
Yes 66 4,052 0,801 -0,559 129 0,577
Initial Skills
No 65 4,123 0,651
Skills No 65 4,041 0,709
) ) ) Yes 66 4,023 0,804 -0,290 129 0,772
Friendship Skills
No 65 4,062 0,701
Skills No 65 3,850 0,828
Yes 66 3,972 0,752 -0,378 129 0,706
Social Skills
No 65 4,019 0,663
*p<0.05

As shown in Table 11, there are no significant differences in opinions about children’s social skills
based on whether the child has previously attended a preschool institution. This applies to the dimensions
of initial skills (t = -0.559, p = .577), academic support skills (t = -0.054, p = .957), friendship skills (t = -
0.290, p = .772), emotion regulation skills (t = -0.477, p = .634), and the overall social skills score (t = -0.378,
p =.706).

Table 12

T-Test Statistics on the Differentiation of Children's Social Skills Based on Whether the Teacher Has Attended
Social Skills Training in Preschool Education

N X SS T sd P

Initial Skills Yes 92 4,133 0,746 1,112 129 0,268
No 39 3,979 0,681

Academic Support Yes 92 4,119 0,781 1,958 129 0,052
Skills No 39 3,846 0,583

Friendship Skills Yes 92 4,109 0,809 1,561 129 0,121
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No 39 3,886 0,576
Emotion Regulation Yes 92 3,946 0,882 2,792 129 0,006**
Skills No 39 3,504 0,680
. . Yes 92 4,077 0,761 2,044 129 0,043*
Social Skills
No 39 3,804 0,519

**p<0.01 *p<0.05

As shown in Table 12, the t-test results indicate that opinions about children’s social skills differ based
on whether the teacher has previously attended a training on social skills in preschool education, specifically
in the emotion regulation skills dimension (t = 2.792, p = .006) and in the overall social skills score (t = 2.044,
p = .043). Teachers who have participated in such training have more positive opinions about children’s
emotion regulation skills and overall social skills compared to teachers who have not attended the training.
There are no significant differences in initial skills (t = 1.112, p = .268), academic support skills (t = 1.958, p
=.052), and friendship skills (t = 1.561, p = .121). Similarly, no differentiation was found based on number of
siblings, birth order, previous preschool experience, parental age, marital status, or income level.

DISCUSSION, CONCLUSION AND RECOMMENDATIONS

In the study, parental practices that support children's self-care skills were examined in terms of various
demographic characteristics, and it was investigated whether these practices that support self-care skills had
an impact on children's social skills.

According to the average scores of the parents who participated in the study, it was determined that they
provided a moderate level of support in developing children's self-care skills, with the highest level of parental
support observed in the Personal Safety dimension and the lowest in the Feeding dimension. Similarly, in the
study conducted by Organ Kacan, Ata, Kimzan & Karayol (2019), it was found that parents also provided
moderate support, with the highest support given in the cleanliness and order dimension and the lowest in the
personal safety dimension. This situation can be interpreted as the result of providing the same level of parental
support under pandemic conditions, yet causing variations in the sub-dimensions of the scale. Zhu et al. (2022)
stated that self-care skills and social skills are potential areas of difficulty for preschool children and
emphasized that values related to self-care skills in young children vary globally. This makes the occurrence
of differences in the dimensions of self-care skill levels during the pandemic, which affected the entire world,
quite likely. Recent research emphasizes the necessity of cooperation between educators and parents to support
the development of children's basic self-care skills (Zhu et al., 2022; Baylon et al., 2024). In this context, the
fact that children received support only from their parents during the study process may also explain the
variation observed in the dimensions of self-care skills.

It was determined that the children who participated in the study had high levels of social skills, with
the dimension in which they received relatively higher scores being Initial Skills, and the dimension in which
they received relatively lower scores being Emotion Regulation Skills. In Ozyiirek's (2015) study, it was noted
that teachers' views on children's social skills were higher than those of mothers regarding the same children.
This explains why, in this study, teachers perceived children's social skill levels as high. It is likely that children
exhibit different behaviors at school compared to home, and that they may change their behavior under the
influence of their teachers and peers. It is considered that the home and school environments, along with the
different types of interactions within these environments, have an effect on children's behaviors. Similarly, in
Giirgen’s (2019) study, it was found that the participating children had high levels of social skills. Considering
the amount of time children spend at school with their peers, it is evident that schools are the most significant
environments for socialization. During the pandemic period, children were deprived of face-to-face education
and became part of the remote learning process. This led to their distancing from school, and their inability to
even go outside may have prevented their socialization needs from being fully met, resulting in limited
experiences and potentially affecting certain social skill dimensions such as emotion regulation (Emin, 2020).
In Arslan's (2021) study, which compared the social skills of children who received preschool education both
remotely and face-to-face during the pandemic, it was found that the skills examined within the scope of social
skills improved in children who received face-to-face education, whereas these skills did not improve in
children who received remote education. This finding explains the low scores in the emotion regulation skill
dimension observed in this study.

According to the findings on the relationship between the level of parental support for self-care and
social skills of preschool children, a positive relationship was observed between parental support in the rest
dimension of self-care skills and Academic Support Skills, Friendship Skills, Emotion Regulation Skills, and
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Social Skills. In other words, as a child’s Academic Support Skills, Friendship Skills, Emotion Regulation
Skills, and Social Skills increase, the level of parental support in the rest dimension of self-care also increases.
In terms of other dimensions, no relationship was found between parental support in self-care skills and social
skills. The rest dimension consists of the skills of understanding the need to sleep in their own bed, directing
themselves toward a relaxing activity when feeling exhausted, being able to notice when they are tired, and
verbally expressing their fatigue (Kilicgiin Yurtsever, 2013). While it is thought that individual differences are
more influential on these skills, it is also believed that since children spent a long time at home and their parents
met all their needs, parents might have taken control over the execution of rest-related skills by the child
(Arslan, 2021). Additionally, during the COVID-19 pandemic, prolonged stays at home disrupted the sleep
patterns of preschool children, resulting in later bedtimes and wake-up times, longer night sleep, and shorter
daytime naps, all of which emerged as sleep disorders (Liu et al., 2020; Orgilés et al., 2020). In this case, it is
a probable outcome that parents provided more support in the rest dimension. The lack of differentiation in the
overall scale between parental support for self-care and children's social skills may be attributed to the study
being conducted during the COVID-19 pandemic, when children were engaged in remote learning, face-to-
face education continued for a very short time, preschool education could not be fully received, and the time
allocated for education and peer interactions was limited (Giiven, 2021). It may also be due to the fact that
most parents felt sufficient in meeting the physiological needs of their children (Battal, Banko, Eroglu &
Akman, 2023; Duran & Omeroglu, 2021) and because they placed great importance on hygiene and cleanliness
during this period, they wanted to provide more support specifically in the area of cleanliness (Arslan, Yidiz
Cigekler & Temel, 2021).

According to the results regarding the differentiation of parental support in self-care skills based on the
child’s level of social skills, differentiation was observed in the feeding and dressing dimensions. From the
parents' perspective, children with low levels of social skills receive more parental support in the feeding and
dressing dimensions compared to children with medium and high levels of social skills. It can be said that as
children's level of social skills increases, parental support in self-care skills decreases. Altas (2022) stated that
both parents and teachers believe that children's self-care behaviors develop as their age increases. In the study
conducted by Turan and colleagues (2010), it was found that there is a weak but significant relationship
between mothers' parental behaviors and the self-care and social skill levels of their 5—6-year-old preschool
children. As a result of their research, Tagdemir, Yigitoglu, Vural & Kériik¢ii (2018) identified a significant
relationship between a child's level of social interaction and cooperation and their eating and dressing skills.
Gaining self-care skills increases children's level of independence. In both early childhood and later stages of
life, independence is possible through autonomy in self-care and decision-making (Ograjsek & Laure, 2023).
Children who have increased levels of independence will need less support from caregivers in social settings
and therefore will have more opportunities to spend time with their peers. Considering that self-care skills and
social skills influence one another; it can be said that it is an expected result that children with increased social
skills receive less parental support in self-care skills.

Whether parental support in self-care skills differs according to the child’s age was examined; it was
concluded that in the dimensions of cleanliness and order, feeding, and dressing, the practices that support
self-care skills vary depending on the child's age, whereas in the dimensions of rest and personal safety, the
child’s age does not have an impact on the practices supporting self-care skills. It was observed that parents
provide more support for self-care skills to children aged 55—60 months compared to children aged 61-65
months and 66—72 months. It is seen that parents support self-care practices more for their younger children,
and this support decreases as the children grow older. Although no child develops at the same pace as another,
each child has a unique developmental rate. However, there are defined developmental intervals in which most
children reach certain skills and behaviors. In these developmental intervals, the developmental characteristics
of children increase (Ismen Gazioglu, 2019). This may be due to the fact that as children age, their development
progresses, and they become less dependent on the caregiver. The study results conducted by Dinger, Demiriz
& Ergil (2017), and Orcan Kagan et al. (2019), also show that as age increases, the level of self-care skills
increases.

According to the results regarding the differentiation of parental support in self-care skills based on the
child’s gender, it was concluded that there is a difference in the rest dimension. Parents provide more support
in the rest dimension to girls compared to boys. In their study, Tagdemir Yigitoglu, Vural & Koriikeii (2018)
found that girls were more successful than boys in dressing and eating skills; therefore, the findings of the
current study differ from this result. There are also studies in the literature that have concluded that the gender
factor has no effect on self-care (Cetin Dogan & Koger, 2020; Demiriz & Dinger, 2001; Orcan, Kacan, Ata,
Kimzan & Karayol, 2019). Many factors such as the biological aspect of the gender role, traditional gender
roles, and children's modeling of same-gender individuals in the family through observation can influence the
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acquisition of self-care skills and self-care habits (Cetin Dogan & Koger, 2020). In addition, the education and
guidance that parents provided to children during the pandemic may have altered the effect of gender-based
differences. Considering that girls are more likely to model their mothers, that the areas in which parents
interact with children within the family can differ, and that daily and routine care of children is generally
carried out by mothers, it can be suggested that the changes in the daily routines of mothers and fathers during
the pandemic were modeled by girls, which may explain this finding (Ozgider, 2013). The difference between
the study finding and those in the literature can be attributed to the parental support in developing these skills
during the time children spent at home throughout the pandemic.

According to the results regarding whether parental support in self-care skills differs based on the child’s
preschool education experience, a difference was found only in the feeding dimension, while no differences
were identified in the cleanliness and order, dressing, and personal safety dimensions. Children who had not
previously attended a preschool education institution received more parental support in the Feeding dimension.
Considering the aims of preschool education, which include preparing children for higher education,
supporting their physical, mental, and emotional development, and helping them acquire self-care skills (MEB,
2013), it is an expected result that children who had received preschool education required less parental
support. Bierman, Domitrovich & Welsh (2008) found that children who attended preschool education were
more independent in their self-care skills and that social skills developed better at early ages. The findings of
the studies conducted by Dinger, Demiriz & Ergiil (2017) and Organ et al. (2019), which are in parallel with
the present study, concluded that children who attended preschool education for more years had higher levels
of self-care skills compared to those who had fewer years of preschool education.

According to the results regarding whether parental support in self-care skills differs based on the
parent's income level, it was found that parents in the middle-income group provided lower levels of self-care
support in the Feeding dimension but higher levels of support in the dressing dimension compared to parents
in low and high-income groups. The socioeconomic status of families affects children's eating habits. In a
study by Doganay (2022), the effect of a family's monthly income on children's self-care skills was analyzed,
and it was found that monthly income influenced children's self-care skills in terms of eating and dressing-
undressing abilities. In terms of eating skills, parents with low income were less likely to agree with the items
on the scale compared to those with middle and high incomes; whereas, in terms of dressing-undressing skills,
the opposite was found. Every parent wants the best for their child. However, since Feeding is considered
essential for survival and health, and because they themselves may share similar circumstances with their
children, parents may perceive that there is nothing they can do. They may try to compensate for this emotional
inadequacy by supporting their children's dressing and undressing, thus providing emotional support.
Additionally, Or¢an, Kacan, Ata, Kimzan & Karayol (2019) stated that socioeconomic status is not a factor
that directly affects children's self-care skills. However, considering that during the pandemic period, parents
and children had more time to spend together and opportunities for close interaction increased, it is thought
that this may have led parents to provide more support for their children's dressing skills.

According to the results regarding whether the opinions about children's social skills vary depending on
the child's age level, it was determined that children aged 66—72 months were more advanced in academic
support skills compared to children aged 61-65 months; however, there was no significant difference in the
dimensions of initial skills, friendship skills, and emotion management skills in terms of age variable. It is
known that mental and cognitive development increases with age. Therefore, it is considered an expected result
that older children are more successful in academic skills. Looking at the literature, Deniz (2019) found that
older children were more successful in the academic support skills dimension, but emotion management skills
did not show an effect depending on age. Santos et al. (2020), Santos et al. (2014), and Sar1 (2007), on the
other hand, revealed in their research that social skills develop as age increases.

According to the results regarding the differentiation of children's social skills by gender, girls' social
skills are higher compared to boys. There may be several reasons why girls' social skills are found to be at a
better level than those of boys. One of these reasons is that girls’ language development occurs earlier than
that of boys (Denham et al., 2003). Von, Grunigen, Perren, Nagele & Alsaker (2010) reported that children
with weak language skills are able to communicate less and are less accepted by their peers. Accordingly,
language development directly affects social skills. Children with higher language development can express
themselves more comfortably and convey their emotions correctly to others. Another reason might be that girls
mature earlier than boys, and in terms of gender roles, society places more responsibility on girls and has
higher expectations from them. In a study by Abdi (2010), which examined gender differences based on parent
and teacher ratings of the social skills, academic competence, and behavioral problems of Iranian preschool
children, it was found that girls had higher social skills, and the reason was attributed to gender roles. In another

987



Trakya Journal of Education, 15(2) 2025, 959-991

study conducted by Zhu, Tanaka, Tomisaki, Watanabe, Sawada, Li & Anme (2022) to determine the role of
carly self-care skills in social skills in Japanese preschool settings, it was found that gender has an effect on
social skills and girls had more developed social skills compared to boys. While Kiling (2016) stated that girls
had higher levels of social skills, Bierhoff (2002) also noted that social skill behaviors such as helping, waiting
for their turn, and following instructions were observed more frequently in girls.

It has been concluded that whether the child has previously attended a preschool institution does not
create a difference in their social skills. This situation is thought to be due to the fact that parents were able to
provide environments at home where children could develop their social skills and engaged in practices that
supported such development. Ozbey (2009) and Ekici (2015) argued in their studies that the length of school
attendance does not affect social skills. However, there are also studies in the literature indicating that the level
of social skills is higher in children with preschool education experience compared to those without. Atilgan
(2001) and Kegecioglu (2015) found that receiving preschool education and the duration of attending preschool
education influence children’s social skills. In light of all this information, it can be interpreted that preschool
education alone is not sufficient for the development of social skills, and that conscious parental behavior and
providing environments where children can develop their social skills also contribute to the development of
social skills.

It has been determined that teachers receiving social skills training creates a significant difference in the
overall scale score and in the emotional regulation skills dimension of children. In addition, it was found that
the educational level of the teacher did not affect the social skills of children. This suggests that the situation
may be related to the duration of teachers’ experience and that receiving specific social skills training may be
more effective than general educational level. Tanriogen (2014), in a study examining the relationship between
the socio-cultural environments of preschool children and social skills, concluded that social skills training for
teachers had a favorable effect on children. Hennessey (2007), in a study examining the effectiveness of the
Open Circle Program (OCP), a program aimed at developing social competence, applied the program to school
children and observed an increase in the social skills of those who received the training. Understanding the
complex skills children need to demonstrate social and emotional competence is related to teachers' use of
strategies to support children. Receiving training to develop these strategies affects their implementation
(Morkel & McLaughlin, 2015; Van der Koot et al., 2017). Giirgen (2019), in a study investigating the
relationship between preschool children’s relationships with their teachers and their social skills, observed an
increase in the social skill levels of students whose teachers had received social skills training. These studies
support the findings of the current research.

In line with the research findings, the following recommendations have been provided to researchers,
teachers, and families.

Although the relationship between social skills and parental support in self-care has been examined, no
significant difference was found in the overall scores of the applied measurement tools. It is recommended that
further studies be conducted to investigate the relationship between self-care skills and social skills. This is
because the pandemic process has caused many changes in our lives. It is thought that the effects of these
changes can be observed in the long term. In addition, it is considered important to conduct further research
outside this period when families took extra care of their children's hygiene to prevent the transmission of the
COVID-19 virus, hesitated to allow them to perform cleaning tasks on their own, and provided them with
additional support, to see whether the results differ. Moreover, the study can be planned and reapplied in a way
that both families and teachers answer separately. Additionally, the research can be planned in a way that
allows the researcher to directly observe the children's self-care and social skills. It is recommended that
parents provide modeling and application opportunities suitable for the development of age-appropriate self-
care and social skills for children in the preschool years. It has been observed that as children grow older, they
need less parental support in self-care because their self-care skills improve. It is suggested that parents and
teachers provide self-care support appropriate to the child’s age, taking the child's age level into consideration.
Taking gender and individual differences into account, self-care and social skills training aligned with gender
equality can be arranged, and teachers can be supported to enhance their strategies for developing children's
social and self-care skills.
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