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The aim of this research is detect teachers’ opinions on primary-secondary school
students’ reading comprehension levels. This study was employed with interview
method, which is one of qualitative research methods. Working group consist of 22
teachers, who work in a primary school in Kocaeli at second term of 2016-2017
academic year. The conclusion of the study is as below: 1. Almost all of the teachers
have the opinion that students’ reading comprehension levels are insufficient. 2. All
of the teachers express that students have difficulty in comprehending and answering
questions from long texts according to their observations as an indicator of reading
comprehension levels. 3. Most of the teachers express that students’ insufficient
reading habit and families’ lack of interest are the reasons of students’ insufficient
reading comprehension levels. 4. It is detected that almost all of the teachers do
activities to improve students reading comprehension levels and the most popular
activity of them is reading time in their own lessons. 5. Most of the teachers suggest
that discussion method should be used in teaching-learning process, attractive and
enjoyable reading activities suitable for all lessons should be done to improve
students’ reading comprehension levels and encourage students to read.

Ilkokul ve Ortaokul Ogrencilerinin Okudugunu Anlama Diizeylerine

Yonelik Ogretmen Goriisleri

MakaleBilgisi

Oz

DOI: 10.14686/buefad.357691

MakaleGegmisgi:

Gelis 25.11.2017
Dizeltme 22.01.2018
Kabul 31.01.2018

AnahtarKelimeler:
Okudugunu anlama,
flkokul,

Ortaokul.

MakaleTuru:
Arastirma Makalesi

Bu arastirmanin amaci, ilkokul-ortaokul 6grencilerinin okudugunu anlama
diizeylerine yonelik 6gretmen goriiglerinin belirlemektir. Aragtirma, nitel arastirma
yontemlerinden goriisme teknigi ile gergeklestirilmistir. Arasgtirmanin c¢aligma
grubunu, 2016-2017 egitim-6gretim yili ikinci yariyilinda Kocaeli ili merkez ilgesinde
bulunan bir ilkokul ve ortaokulda da godrev yapan 22 6gretmen olusturmaktadir.
Arastirmada ulasilan sonuglar sdyledir: 1. Ogretmenlerin neredeyse tamami
ogrencilerin okuduklarini anlama diizeylerinin yetersiz oldugu goriisindedir. 2.
Ogretmenlerin tamam dgrencilerin okudugunu anlama diizeylerinin gostergesi olarak
Ogrencilerin uzun metinlerden olugan sorulart anlama ve cevaplamada zorluk
yasadiklarini gézlemlediklerini belirtmistir. 3. Ogretmenlerin gogunlugu, dgrencilerin
yeterli diizeyde kitap okuma aligkanligi olmadig1 igin ve ailelerin ilgisizliginden
ogrencilerin okudugunu anlamada giicliik cektiklerini ifade etmistir. 4. Ogretmenlerin
neredeyse tamaminin dgrencilerin okudugunu anlama diizeylerini gelistirmek igin
etkinlikler yaptiklar1 ve bu etkinliklerin daha ¢ok okuma saati diizenleme seklinde
oldugu belirlenmistir. 5. Ogretmenlerin biiyiik bir kismi tarafindan Sgrencilerde
okudugunu anlama diizeylerinin gelistirilmesi i¢in, her derse uygun ilgi ¢ekici
konularda okuma etkinliklerinin yapilmasi ve Ogrencilerin kitap okumaya
6zendirilmeleri 6nerilmistir.
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Student’s Reading Comprehension Levels

Introduction

Language is an instrument that reveals national and cultural identity, serve as a bridge between the past
and the present and give chance people to contact and communicate with each other. Language has 4
dimensions as reading, writing, listening and speaking (MEB, 2015).

Reading is verbalized as finding a read text’s meaning and interpreting this meaning (Grabe and Stoller,
2002). Comprehension is getting and apprehending the desired opinion of the text. Explication is the ability
of restating the desired opinion of the text with the individual’s own opinions and knowledge separately
from the sentences in the text. Reading provides students meet with new data, events and experiences. For
this reason, reading can be thought as a process that includes cognitive skills like learning, researching,
explication and discussion (MEB, 2017). Reader should actualize behaviors of analyzing context,
understanding and explicating the expressions in the text and having the ability of criticizing thoughts in
the text in reading process (Temizkan, 2007).

Reading is one of the comprehension and getting knowledge ways. There are important contributions
of reading, which can be explained as understanding what you see, to individuals’ self-improvement.
Individuals should improve reading to improve reading comprehension levels. Individuals who have high
reading comprehension level; thought systems and explication abilities improves, gain positive affective
attitudes, perceive both national and universal cultural background, probe the present and past and future
and this connection they have an opportunity to develop identity (Sever, 2011). Therefore, reading and
reading comprehension are important tools for self-improvement. With reading, people start to improve
themselves in terms of comprehension and thinking. This provides people to strengthen learning strategies
and wit these improve explication and making judgment. Comprehension is the basis and goal of reading,
too. Therefore, reading and reading comprehension is a dependent process. Individuals aim comprehend
what they read and product new things by using the knowledge in education and training process (Ozbay,
2009).

Individuals form a meaning from symbols that represent letters. This interpretation base on personal
interpretation that differentiate according to individuals’ past life experiences, knowledge and readiness
level (Carter, Bishop and Kravits, 2002). Reading is more than an action that is done with eyes and voice.
Reading is a complex activity that composes of eye motions, sound path and sense-making effort of mind
and it should be run together with comprehension (Oz, 2001). The messages written appropriately to
language rules are perceived by way of sense organs and then they are enlightened and interpreted and at
the end of these, individuals make judgments with the gotten opinions (Ozyilmaz, 2010). Reading activity
is composed of improving individuals’ reading comprehension, explication and assessment abilities and
acquiring reading habit (Belet and Yasar, 2007). Individuals, who know his/her language well, have rich
vocabulary and reading habit, are at high reading comprehension level.

It can be expressed that the two different process reading and comprehension complement each other
with cause and effect relation while discussing reading comprehension level. Because a reading activity
that not have a meaning cannot be qualified as a perfect reading activity. Reading process can be assessed
as worthwhile if it ends with comprehension (Kanmaz, 2012). How do individuals interpret the text they
read, how do they respond the ideas in the text, stages of development in the language learning and using
process and how do they realize learning are explained by theories (Kaya, 2014). There are different
theories and models related with reading comprehension in literature. It is stated in cognitive theory (Piaget)
that children interpret the environment they live in the direction of their own needs, interests and capacities
by discovery. Because children have an active role for get the knowledge from world and thinking
(Senemoglu, 2013). In sociocultural theory (Vygotsky), which supports the cognitive theory, it is expressed
that children interpret and interiorize their personal opinions by structuring in relation of their own culture
and social environment. The importance of social support that the children get from their environment for
thinking and improving problem solving abilities is emphasized here (Yesilyaprak, 2003). Some theories
and models developed in the frame of these approaches can be classified as; text based and situational
models, reader-approach theory, schema theory, supplemental, analyst and transactional reading models.
According to Snowling and Hulme (2005), reading comprehension involves two approaches as text based
and situation based. While interpreting word structure in letters, analyzing sentence and evaluating the
whole paragraph is a cognitive process, explaining and interpreting the text with logical operations by a
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reader’s text based and cognitive stimulation directed to the text is expressed as situation based (Snowling
and Hulme, 2005). According to reader approach theory, there is a strong relationship between the reader,
the text and the writer of the text, in reading comprehension process. If there is no reader, text writers have
no function. Factors like a reader’s own personality characteristics, experiences, knowledge and interest
levels directed to the issue and text structure play role together in the relation that the reader establish with
the text, the meaning that the reader infer, the reader’s comment and the process of internalization of these
(Kaya,2014). According to schema theory, interpreting the read text depends on the established relation
between the text and the reader’s schemas that represent the knowledge that the person has previously.
Individuals’ previous knowledge about the subject of the text provides a basis for understanding the
opinions in the text (Cakici, 2011). In reading process, knowing the schemas related to the text make easier
to comprehend the text for the student (Driscoll, 2017). Integrative reading model emphasizes the
individuals’ process of identification of the words in the text they read. In analyst reading model, the
inferred meaning from the text is correlated with the readers’ experiences that affect the readers’ reading
process and their preliminary information. In transactional reading model, it is asserted that the two
structures in the both two models are effective for reading comprehension (Koklu and Demirel, 2017). In
transactional model, which bases on cognitive processes in reading comprehension and interpretation,
brain’s data processing function comes to the forefront to get the meaning. In this model, the interaction
between intertextual structures (word, sentence) and non-text structures (preliminary information and
experiences) is emphasized (Kuzu,2004). In general, in theories and models like these, it can be said that
two dimensions come into prominence. The first dimension is the materials, which was used by the writer
of the text, and the second dimension is the readers’ experiences that functionalize the materials. In this
context, reading comprehension is comprehending a text integrally. Comprehension is interpreting the
information in a text by appropriation. Explication is deducing from the text in the direction of reader’s
own perspective without losing the text’s essence (Cift¢i, 2007). Actualization of desired qualification of
reading comprehension is possible only with a well reading education.

Researches on students’ reading comprehension differ from each other in literature. Assessing reading
comprehension skills (Yildirim, 2012; Ulper, Cetinkaya and Bayat, 2017), the effect of reading
comprehension skills on different lessons’ academic achievement (Donmez and Yazici, 2006; Goktas and
Giirbiiztiirk, 2012; Bayat, Sekercioglu and Bakir, 2014), the effect of learning and reading strategies on
reading comprehension skills (Belet and Yasar, 2007; Ozyilmaz and Alci, 2011; Erdem, 2012),
investigating reading comprehension skills in terms of some factors (Sert, 2010; Ceran, Oguzgiray-Yildiz
and Ozdemir, 2015), the relation between reading comprehension attitude and reading comprehension skills
(Sallabas, 2008; Baki, 2017), dyslexic students (Sidekli, 2010; Besgiil, 2015) and directed to relation
between reading skills and questions in PISA (Programmefor International StudentAssessment) (Batur and
Ulutas, 2013; Batur and Alevli, 2014) studies were done. Studies on teachers’ opinions on reading
comprehension are limited and also they were performed with only classroom teachers (Kocaarslan, 2013;
Besgiil, 2015).

In this study, differently from the other researches, it is aimed to detect both classroom teachers’ and
branch teachers’ opinions on students’ reading comprehension. Because of the fact that this study involves
teachers’ opinions on how do affect the structures of the texts (intertextual context), which are performed
within different lessons, and students’ intramural practices and extrascholistic practices (non-text context)
this process, this study stands on transactional reading model. Education’s essential point is reading
comprehension and most part of all the lessons can be achieved by reading comprehension. Reading is a
formative and improvable proficiency (Ozbay, 2009). In this context, it can be said that one of the most
important factors of students’ ability to improve this proficiency is teacher. Teachers are expected to detect
the students’ reading comprehension levels, detecting the reasons of difficulties in reading comprehension
process that students have and do practices directed to improve students’ reading comprehension to help
students to be more successful and support their reading habits. It is thought that students are generally in
tendency to text centered reading in teaching-learning processes and they get in contact with the texts
passively. Students’ ability of explaining the texts they read with their own opinions by interiorizing and
interpreting is more important rather than making superficial reading, reading many pages and reading
many words in a short time. In other words, it is necessary to establish both an internal and an external
connection with the text they read and they should maintain the transaction. Within this period, in terms of
studies on improving students’ reading comprehension levels, it is thought that the study’s findings
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contribute primary and secondary school teachers and students, their parents, researchers, who will make
studies on this issue and policymakers.

Aim of this Study

This study’s aim is to detect teachers’ opinions on primary and secondary school students’ reading
comprehension levels. In this regard, searched for an answer to the questions below:

1. What are the students’ reading comprehension levels?
2. How the students reading comprehension levels?
3. Why do students have difficulty in reading comprehension?

4. What are your practices and suggestions towards improving your students’ reading comprehension
levels?

Method

In this study, case study, which is one of the qualitative research methods, was used. Case study is
analyzing one or more cases in its entirety. In case studies, how and why questions are basic questions and
a current issue is studied in its entirety (Yildirim and Simsek, 2013: 85, 313).

Study Group

This paper’s study group was determined with purposeful sampling method and it is composed of 22
teachers from Kocaeli. In this study, maximum variation sampling method, which is one of the purposeful
sampling methods, was used. In this direction, it is tried to interview with teachers from different branches.
8 teachers of working group are classroom teachers, 14 of them are branch teachers. The branches of branch
teachers in working group are, Turkish, social sciences, life sciences, mathematics, English, religious
culture and moral knowledge, music, visual arts and technology design course.

Table 1. Demographic Characteristics of the Working Group

f %
Gender Female 16 72.7
Male 6 27.3
Duty Classroom teacher 8 36.4
Branch teacher 14 63.6
Period of office 4-9 years 6 27.3
10-19 years 7 31.8
20-29 years 4 18.2
30 years and more 5 22.7

According to table 1, there are 22 teachers in working group and 16 of them are female,6 of them are
male teachers. Because of the fact that there is no teacher, who have period of service fewer than 4 years,
teachers’ service period is shown in table one starting from between 4-9 years . 6 teachers of interviewed
teachers have 4-9 years, 7 teachers have 10-19 years, 4 teachers have 20-29 years and 5 teachers have 30
and more years of service period.

Data Collection Tools and Data Collection

In this study, the data was gotten by interview technique from qualitative research methods. A semi-
structured interview form was formed with open-ended questions in accordance with the study’s aim and
sub-goals. Expert opinion (n=3) was taken for interview form. The interview form was put into final form
according to expert opinions. Interviews were had in 2016-2017 academic year when teachers had time for
interview. There is no tape recording because of the teachers’ wishes. Teachers’ opinions were scripted by
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researcher while interviewing by noting down. Each of the transcription was submitted for the teachers’
approval at the end of each question. In this regard, data loss errors were prevented.

Data Analysis

The obtained datum was analyzed with descriptive analysis. Descriptive analysis is actualized as (1)
forming a frame, (2) encoding the research datum according to the frame, (3) defining the findings, (4)
interpreting the findings. The frame formed for analysis composed of themes defined with research
questions or interview questions (Y1ildirim and Simsek, 2013: 256)

Encoding the findings has two stages. Firstly, researchers coded findings by analyzing independent of
each other. At the second stage, researchers collected the coded findings together, analyze them together,
similar coded findings remained the same, and different coded findings analyzed again and put them into
final form with agreement. Teachers were shown as T1, T2, .... T22. Findings Frequency and percentage
values are available in tables. In addition to this, one-to-one expressions of the teachers were presented
below the related table.

Findings

According to teachers’ opinions, being sufficient/insufficient of students’ reading compression levels
and demonstrations of this situations are showed in table 2.

Table 2. Being Sufficient/Insufficient of Students’ Reading Comprehension Levels and Teachers’ Opinions
on Demonstrations of This Situation
Theme Codes f %
Sufficient (T6) 1 4.5
Comprehension Insufficient (T1, T2, T3, T4, T5, T7, T8, T9, T10, T11, T12, T13, 21 955
T14,T15,T16,T17, T18, T19, T20, T21, T22) '
Having difficulty in understanding long question texts (T1, T2,
T3, T4,T5,T6, T7, T8, T9, T10, T11, T12, T13, T14, T15, T16, 22 100
T17,T18, T19, T20, T21, T22)
Inability to explain the text sufficiently (T1, T3, T4, T5, T6, T9,
T18, T19, T20, T22)
Inability to answer truly the questions about text (T2, T5, T8, T9,
T11,T12,T14,T18, T19)
Inability to express thoughts about the text verbally or written 6 273
(T4, T6, T8, T12, T18, T22) '
Inability to discuss (T13, T14, T16, T21) 4 18.2
Inability to find the main theme (T4, T6, T8) 3 13.6
3
3
2

10 45.4

9 40.9
Indicators

Inability to express themselves sufficiently (T7, T12, T14) 13.6
Inability to give logical answers about any theme (T13, T16, T20) 13.6
Inability to understand problems on Math and Science (T10, T15) 9.1

According to table 2, 21 of the teachers have the opinion that students’ reading comprehension levels
are insufficient but 1 of the teachers has the opinion that students’ reading comprehension levels are
sufficient. When investigated the indicators related students’ insufficient reading comprehension levels, all
of the teachers express that they observe students have difficulty in understanding long questions.

Other opinions are as below respectively, inability to demonstrate the read text (10), inability to give
correct answer the questions related to the text (9), inability to express opinions about the text verbally or
written, (6), inability to participate to discussions (4), inability to find the text’s main point (3), inability to
express themselves sufficiently (3), inability to give logical answers the questions about any theme (3), and
inability to understand questions about Math and Science. Some of the teacher opinions are showed below
with one-to-one quotation.

“I think my students’ reading comprehension levels are absolutely insufficient. Generally, I ask
questions students about the texts they read and | determine if they understand or not according to their
answers. Having regard to their answers it comes to exist that they do not understand. They do not want to
read long questions and do not concentrate on the text, so they do not understand the text” (T2)
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“In my opinion, students’ reading comprehension levels are insufficient. I try to test their
comprehension level by using question-answer technique. I feel sad when | see that they cannot give logical
answers not only questions about lesson but also current issues. | feel, | waste time and effort. Besides, |
want them to demonstrate the texts they read. Unfortunately they cannot demonstrate the texts they have
read just now. One more thing is that if long questions are not written clearly, they may read incorrect and
have difficulty in understanding.” (T20)

Teachers’ opinions on reasons of difficulties that students have in reading comprehension are presented
in table 3.

Table 3. Teachers’ Opinions on Reasons of Students’ Having Difficulty in Reading Comprehension
Theme Codes f %
Inability to gain reading habit (T2, T3, T5, T8, T9, T10, T16, T17,T18,T19) 10 455

Indifference of the families (T7, T8, T12, T13, T14, T18, T19) 7 318
Reading book insufficiently (T1, T8, T11, T13, T15, T22) 6 273
Socio-economic reasons (T7, T8, T13, T14, T21) 5 227
Spending much time with mobile phones, TV and on the net (T3, T11, T18, 5 997
T21, T22) '
Reading-Writing teaching technique (T5, T9, T10, T14, T18) 5 227
Reasons  Not reading book out of school (T4, T5, T10, T13) 4 182
Insufficiency of vocabulary (T6, T15, T16, T22) 4 182
Not giving importance to reading book(T7, T12, T14) 3 13.6
Being reluctant about reading book (T1, T14, T19) 3 13.6
Inability to pay attention to the read text (T1, T12, T21) 3 13.6
Not reworking their lessons (T5, T13) 2 91
Lack of listening skills (T6) 1 45
Reading texts’ higher level than students’level (T17) 1 45

According to table 3, inability to gain reading habit (10) comes first among the reasons of students’
having difficulty in reading comprehension. Other opinions are as below respectively, indifference of
families (7), reading limited number of book (6), socio-economic reasons (6), spending much time with
television, mobile phone and on the net (5), reading-writing teaching method (5), not reading book out of
the school (4), insufficiency of vocabulary (4), not giving importance to reading book (3), being reluctant
about reading book (3), inability to pay attention to the read text (2), lack of listening skill (1) and higher
level of reading texts than students’levels.Some expressions from the teacher opinions are showed below
with one-to-one quotation.

“The most important reason of having difficulty in reading comprehension is reading no book or few
books. According to me, parents cannot attend to their children’s reading habit because of socio-economic
level is another reason.” (TS)

“Students read few book. They do not repeat their lessons at home. Rate of literacy is low and socio-
economic level is low around them. Also, their parents do not support them to read and there is no
encouragement. When all the reasons come together, low reading comprehension level is inevitable.” (T13)

Studies for improving students’ reading comprehension levels according to teachers’ opinions are
presented in table 4.
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Table 4. Teachers’ opinions on Studies for Improving Students’ Reading Comprehension Levels
Theme Codes f %
Make time for reading together (Reading time) (T1, T3, T4, T6, T7, T8,

T11,T12,T13,T14, T16, T17, T18, T19, T21, T22) s
Give students opportunity to demonstrate the text they read verbally (T1, 7 318
T3, T4, T5,T8, T19, T22) ’
Encourage students to explain their opinions about the read text (T8, T9, 5 997
T12, T20, T22) ’
Give opportunity to express themselves (T20, T21, T22) 3 136
] Brainstorming and making discussions on current issues (T13, T17,T21) 3  13.6
Applied Writing composition by students (T12, T18, T22) 3 136
practices Using drama technique(T10, T14, T20) 3 136
Give reading book homework (T5, T9) 2 91
Using question-answer technique (T11, T21) 2 91
To want students to depicture the read text (T9) 1 45
Giving support to reading time with visual materials and music (T20) 1 45
Organizing poem performance (T14) 1 45
Organizing reading book competition (T16) 1 45
Giving students speed reading texts (T9) 1 45
| do not do any activity (T15) 1 45

According to teacher opinions in table 4, making time for reading book together (reading time activity)
(17) comes into prominence among the activities done to improve students’ reading comprehension levels.
Teachers’ other activities are as below respectively, giving students opportunity to demonstrate the text
they read verbally (7), encouraging students to explain their opinions about the read text (5), giving
opportunity to express themselves (3), brainstorming and making discussions on current issues (3), writing
composition by students (3), using drama technique (3), giving reading book homework (2), using question-
answer technique (2), to want students to depicture the read text (1), giving support to reading time with
visual materials and music (1), organizing poem performance (1), organizing reading book competition (1),
and giving students speed reading texts. One of the teachers expressed that he/she do not do any activity.
Some expressions from the teacher opinions are showed below with one-to-one quotation.

“20 minutes reading time activity is done in class every day. Free reading and reading comprehension
activities are done at Turkish Lessons. Students have opportunity to demonstrate the text they read by this
way.” (T4)

“I want students to express not written but verbally their homework, projects and activities. 1 find text
appropriate the subjects and read them with students in class. After that, | want students to demonstrate
verbally and write on their notebooks as a summary what the text about, how they comment the text’s theme
and what is the result they deduce from the text.” (T22)

Teachers’ opinions on suggestions that can be done for improving students’ reading comprehension
levels are presented in table 5.
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Table 5. Teachers’ Opinions on Suggestions Directed Improving Students’ Reading Comprehension
Levels.

Theme Codes f %
Discussion method should be preferred in lessons (T5, T7, T8, T13, T16, 7 318
T20, T22) '
Students should be encouraged to read book by teachers (T1, T9, T11, 6 273
T16, T19, T22) '
Question-answer technique should be used effectively (T4, T5, T9, T11, 5 997
T18) '
Course books should include interesting texts appropriate for learning 5 997
outcomes (T14, T17, T18, T19, T22) '

Suggestions Activities directed students’ metacognitive thinking skills should be done 5 227
(T7,7T8,T12,T16, T21) '
Summary of the read book should be written by students (T3, T4, T11) 3 136
Drama technique should be used predominantly (T9, T10, T20) 3 136
Reading bookwith parents should be given as homework (T2, T12) 2 91
Hermeneutical questions should be asked in exams (T3) 1 45
Brainstorming technique should be used (T6) 1 45
Students should be encouraged to use dictionary (T15) 1 45
Puzzle solving activities should be done (T18) 1 45
Reading activities appropriate for punctuation should be done (T20) 1 45

According to teacher opinions in table 5, preferring discussion method in lessons frequently (7) comes
into prominence among the suggestions directed improving students reading comprehension levels. Other
suggestions are as below respectively, students should be encouraged to read book by teachers (6), question-
answer technique should be used effectively (5), course books should include interesting texts appropriate
for learning outcomes (5), activities directed students’ metacognitive thinking skills should be done (5),
Summary of the read book should be written by students (3), drama technique should be used predominantly
(3), reading bookwith parents should be given as homework (2), brainstorming technique should be used
(2), students should be encouraged to use dictionary (1), puzzle solving activities should be done (1),
reading activities appropriate for punctuation should be done (1) and hermeneutical questions should be
asked in exams (1). Some expressions from the teacher opinions are showed below with one-to-one
quotation.

“Effective questions should be asked in lessons to provide students to their opinions and feedback
should be given to their answers. Also, | think discussion method should be used frequently. As students
can not only organize their own opinions but also learn analyzing different opinions by this way. This helps
students to understand better what they hear and read.” (T5)

“I think, teachers should encourage students to read book with various activities. Reading texts should
be given students abundantly and some activities should be done with the texts, with which students explain
their opinions and support their metacognitive thinking skills. I can say discussion method as an example
of these activities.” (T16)

Discussion and Conclusion

The attained results of this study, which aims to detect teachers’ opinions on primary and secondary
school students reading comprehension, are as below.

In this study, it is detected that almost all of the teachers share the opinion that students’reading
comprehension levels are insufficient. In Anilan’s study (2004), it is detected that according to the applied
reading comprehension test results to Sth degree students, students’ reading comprehension levels are at
middle level. It was emphasized in the Yilmaz’ theoretical study (2008) that most of the primary school
students have trouble in reading comprehension. According to Nation (2005), despite rapid and true reading
activities appropriate for their age, students’ reading comprehension levels are usually insufficient.
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According to another result of this study, all of the students express that they observe students have
difficulty in understanding and answering questions composed of long texts as students’ reading
comprehension levels’ indicators. In addition to this, most of the teachers expressed that students cannot
demonstrate the texts they read sufficiently and they cannot give true answers to the questions about the
text. In the study done by Kutlu, Yildirim and Savasan (2009) to evaluate primary school 3™ grade students’
reading comprehension skills, it is detected that students can answer the clear questions about the read text
but they have difficulty in answering the questions that measures complicated thoughts. Like this, it was
detected in Basaran’s study (2013) according to teachers’ and students’ opinions, students usually answer
the multiple-choice questions without understanding the text and in this regard, it is detected that students
do not concentrate on reading comprehension.

In this study, most of the teachers expressed that students have difficulty in reading comprehension
because of lack of reading habit and indifference of the families. It is detected in Kaldan-Sabak’s (2007)
and Sert’s (2010) studies, students, who have regular reading habit, are at higher reading comprehension
level than the students who do not have this habit. According to Besgiil’s (2015) study, it came in to
prominence that according to teachers’ opinions, students should read more for better reading
comprehension level. In a similar way, it came to light in Kocaarslan’s (2013) study, according to classroom
teachers; the prior reason of low reading comprehension level is lack of reading habit. In addition to this, it
was emphasized that families' insufficient support to their children for reading book is another reason of
low reading comprehension level. In Senechal’s (2006) study, parent participation effect to improve
students reading comprehension level is investigated. It is detected that families contribute positively their
children’s reading comprehension skills by reading activities like teaching reading skills, listening their
readings and reading book to their children. In a similar way, Ayral et all. (2014) detected that if there are
wealthy reading materials at home and parents support children to read at home, children will have better
reading and reading comprehension levels.

Another attained result in this study is that almost all of the teachers do activities to improve students’
reading comprehension levels and the most favorite activity is organizing reading time with students in
lesson time. It is detected in Kocaarslan’s (2013) study that classroom teachers do different activities to
encourage the students to concentrate on the texts.

In this study, it is suggested by most of the teachers that students should be encouraged to read by using
discussion technique, doing reading activities appropriate for each lesson and attracted topics. It is detected
in Glingor’s (2005) study that with teacher centered methods, using different strategies is impossible for
students reading comprehension process and it is suggested that it is possible to improve students reading
comprehension skills with active learning techniques.

According to inal (2007), to gain reading habit to students, students should choose reading materials
themselves and with this, student-centered techniques should be used to improve students’ reading
comprehension skills. It is detected by Yildiz and Akyol (2011) that internal motivation with choosing
reading materials themselves affected positively reading comprehension and reading habits for 5 grade
students. In Celik, Demirgiines and Fidan’s (2015) study directed effect of reader-friendly texts appropriate
to students’ cognitive level and interests and non-reader-friendly texts on students’ reading comprehension
successes, it is detected that readability of reader-friendly texts is higher. In this regard, it is emphasized
that reading materials at lessons should be chosen appropriate for students carefully for students’
improvement of reading comprehension level and gaining reading habit. According to European
Commission report (EACEA, 2011), one of the results of researchers done in Europe about reading
education is participating learning processes, choosing their own reading materials, discussing and sharing
their inferences with their teachers and friends increases students’ reading motivations and their reading
skills improve.

Recommendations

Reading exercises with books and activities, which determined by students-teacher and parents together,
can be done to gain students reading habit. These exercises should be done in a certain period determined
together and students’ studies should be awarded by teachers and parents. Reading awareness can be gained
to students with planned and continuous exercises with teachers’ support at school and parents’ support at
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home. In this regard, seminars can be organized for parents and students about interesting contents and
activities.

Studies on reading comprehension levels of students at different academic levels can be made in which
students’ and parents’ opinions are assessed. Also, these studies can be made in schools that have different
demographic features and can be compared with each other.
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Ilkokul ve Ortaokul Ogrencilerinin Okudugunu Anlama Diizeylerine
Yonelik Ogretmen Goriisleri

Giris
Dil ulusal ve kiiltiirel benligi ortaya koyan, gegmisle bugiin arasinda bir koprii gérevi géren ve insanlarin

birbirleriyle anlagmasini, iletisim kurmasini saglayan bir aractir. Dilin okuma, yazma, dinleme ve konusma
olmak tizere dort boyutu vardir (MEB, 2015).

Okuma, okunulan bir metnin anlamini bulma ve bu anlami yorumlama olarak ifade edilmektedir (Grabe
ve Stoller, 2002). Anlama, okunan metnin iletmek istedigi diisiinceyi almak, kavrayabilmektir. Yorumlama
ise okunan metnin iletmek istedigi diistinceyi okunulan metindeki ciimlelere bagli kalmadan, bireylerin
kendi diisiince ve birikimlerine bagli olarak yeniden ifade edebilme yetenegidir. Okuma, farkli kaynaklara
ulagsmasini saglayarak 6grencinin yeni bilgiler, olaylar ve deneyimlerle yiizyiize gelmesini saglar. Bu
nedenle okuma; 6grenme, arastirma, yorumlama, tartigma gibi biligsel becerileri de igine alan bir siireg
olarak diistiniilebilir (MEB, 2017). Okuma siirecinde okuyucu, metnin igerigini analiz etme, metindeki
ifadeleri anlama ve yorumlama ile metinde yer alan diisiincelerin elestirisini yapabilme davranislarin
gergeklestirebilmelidir (Temizkan, 2007).

Okuma, insanlarin anlama ve bilgi edinme yollarindan biridir. Gordiigiinii anlama etkinligi olarak
aciklanabilecek olan okumanin, bireylerin kisisel gelisimine 6nemli katkilari s6z konusudur. Okudugunu
anlama diizeyinin gelisebilmesi igin bireylerin okumalarini gelistirmeleri gerekmektedir. Okumasi gelisen
bireylerin; diisiinme sistemleri ve yorumlayabilme diizeyleri gelismekte, duyussal agidan olumlu tutumlar
kazanmakta, hem ulusal hem de evrensel diizeyde kiiltiirel ge¢cmisi algilamakta, bugiin ile gecmis ve
gelecegi irdeleyebilmekte ve bu baglamda kimliklerini olusturma siirecine katki saglamaktadir (Sever,
2011). Bu nedenle okuma ve okudugunu anlama insanlarin kendilerini gelistirmesinde 6nemli bir aragtir.
Okuma ile birlikte insan, kendini kavrama ve diisiinme yoniinden gelistirmeye baglar. Bu da beraberinde
kisinin 6grenme kavrayisinin giiclenmesini ve boylelikle yorumlama ve yargida bulunma yeteneginin
gelismesini getirir. Anlama da okumanin temeli ve amacidir. Dolayisiyla okuma ve okudugunu anlama i¢
ice gegmis bir siirectir. Egitim 6gretim siirecinde bireyler okuyup anlamlandirmak ve bundan da yeni
bilgiler iiretmek amac1 giiderler (Ozbay, 2009).

Okuma siirecinde bireyler harfleri temsil eden sembollerden bir anlam olusturmaktadir. Bu
anlamlandirma, bireylerin 6nceki yasam deneyimlerine, bilgilerine, hazirbulunusluk diizeylerine gore
farklilik gdsteren kisisel yorumlara dayanmaktadir (Carter, Bishop ve Kravits, 2002). Okuma, sadece g6z
ve ses yolu ile yapilan bir eylem olmaktan daha fazlasidir. Okuma g6z hareketleri, ses yolu ve zihnin anlam
iiretme ¢abasindan olusan karmasik bir etkinliktir ve anlama ile birlikte yiiriitiilmesi gerekmektedir (Oz,
2001). Okuma ile birlikte kullanilan dilin kurallarina uygun bi¢imde yazilan iletiler/mesajlar duyu organlari
araciligy ile algilanir, anlamlandirilir, yorumlanir ve bunlarin sonucunda kiside olusan diigiince ile bir
yargtya varilir (Ozyillmaz, 2010). Okuma eylemi, bireylerin okudugunu anlama, yorumlama ve
degerlendirme yetisinin gelistirilmesi ile okuma aligkanlifinin kazanilmasi boyutlarindan olugmaktadir
(Belet ve Yasar, 2007). Dilini iyi bilen sozciik dagarcigi gelismis, kitap okuma aliskanligi kazanmis
bireylerin okudugunu anlama diizeyleri de geligsmistir.

Okudugunu anlama diizeyi ele alinirken iki farkli siire¢ olan okuma ve anlamanin aslinda bir neden
sonug iliskisiyle birbirini tamamladig: ifade edilebilir. Ciinkii anlam kazanmamis bir okuma tam olarak
gergeklestirilmig bir okuma eylemi olarak nitelendirilemez. Okuma siireci anlama ile sonuglandiginda
gercek bir deger tagir (Kanmaz, 2012). Bireylerin okuduklar: bir metni nasil anlamlandirdiklari, metindeki
diistincelere nasil karsilik verdikleri, dili 6grenme ve kullanma siirecindeki gelisim agsamalar1 ve 6grenmeyi
nasil gergeklestirdikleri kuramlar ile agiklanmaktadir (Kaya, 2014). Alan yazinda okudugunu anlama siireci
ile ilgili degisik kuram ve modeller yer almaktadir. Biligsel kuramda (Piaget) ¢cocuklarin iginde yasadiklari
cevreyi kendi ihtiyag, ilgi ve kapasiteleri dogrultusunda bireysel kesif yoluyla yorumladiklari ifade
edilmektedir. Cunkii cocuklar diinyadan bilgiyi elde etmede ve diisiinme siirecinde aktif bir role sahiptir
(Senemoglu, 2013). Biligsel kurami destekleyen sosyo-kiiltiirel kuram (Vygotsky) ise ¢ocuklarin kendi
kiiltiirii ve sosyal ¢evresi ile etkilesim yoluyla bireysel diigiincelerini yapilandirarak, anlamlandirdiklar: ve
icsellestirdikleri belirtilmektedir. Burada ¢ocuklarin diisiinme ve problem ¢dzme becerilerini gelistirmek
icin ¢evrelerinden gordiikleri sosyal destegin dnemi vurgulanmaktadir (Yesilyaprak, 2003). Bu yaklagimlar
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cergevesinde gelistirilen bazi kuram ve modeller; metin odakli ve durumsal modeller, okur-yaklasimi
kurami, sema kuramu, biitiinlestirici, ¢dzlimleyici ve etkilesimsel okuma modelleri olarak siniflandirilabilir.
Snowling ve Hulme’e (2005) gore okudugunu anlama, metin odakli ve durum odakli olmak tizere iki
yaklagimi igermektedir. Harflerdeki sézciik yapisini anlamlandirma, ciimleyi analiz etme ve paragrafin
biitiiniinii degerlendirme seklinde biligsel bir siire¢, metin odakli ve metne yonelik okuyucunun zihinsel bir
uyarilma yasamasi ile metni mantiksal islemlerle agiklama ve yorumlama siireci ise durum odakl seklinde
ifade edilmektedir (Snowling ve Hulme, 2005). Okudugunu anlama siirecinde okur-yaklagimi kuramina
gore okuyan kisi, okudugu metin ve metnin yazar arasinda giiglii bir iligki vardir. Okuyanlar olmazsa metin
yazarlarinin da bir islevi kalmaz. Okuyucunun metinle kurdugu iletisimde, yazilanlardan ¢ikardig1 anlamda,
yaptig1 yorumda ve bunlari i¢sellestirme siirecinde kendi kisilik 6zellikleri, yasantilari, konuya yonelik bilgi
ve ilgi dlzeyleri ile metnin yapist gibi faktorler birlikte rol oynamaktadir (Kaya, 2014). Sema kuramina
gdre okunulan metni anlamlandirmak, kisinin 6nceden sahip oldugu bilgileri temsil eden semalarla, metin
arasindaki kurulan iligskiye baglhdir. Bireylerin metnin konusuyla ilgili 6nceki bilgileri, metinde gecen
diisiinceleri anlamasia temel olusturmaktadir (Cakici, 2011). Okuma siirecinde 6grencinin okudugu
metinle ilgili semalar1 bilmesi, okudugunu kavramasini kolaylastirmaktadir (Tutkun, Okay ve Sahin, 2017).
Biitlinlestirici okuma modeli, bireylerin okuduklar1 metinde gegen kelimeleri tanima siirecini
vurgulamaktadir. Céziimleyici okuma modelinde, metinden ¢ikarilan anlam, okuyucularin okuma siirecine
etki eden yasantilar ve 6n bilgiler ile iligkilendirilmektedir. Etkilesimsel okuma modelinde ise her iki
modelde vurgulanan yapimin okudugunu anlamada etkili oldugu savunulmaktadir (Kokli ve Demirel,
2017). Okudugunu anlama ve yorumlamada biligsel siiregleri temel alan etkilesimsel modelde, anlama
ulasmada, beynin bilgiyi isleme fonksiyonu 6ne ¢ikmaktadir. Bu modelde metin icindeki yapilarla (kelime,
climle) metnin disindaki yapilarin (6n bilgi ve deneyimler) etkilesimi vurgulanmaktadir (Kuzu, 2004).
Genel olarak bu kuram ve modellerde, iki boyutun 6n plana ¢iktig1 sdylenebilir. Birinci boyut, metnin yazari
tarafindan metni olusturan malzemeler ve ikinci boyut, okuyucular tarafindan malzemeleri islevsel kilan
yasanmisliklardir. Bu baglamda okudugunu anlama, bir metni biitlinciil olarak kavramaktir. Kavrama,
metinde gecen bilgileri kendine mal ederek yorumlamadir. Yorumlama ise metnin 6ziinii degistirmeden
okuyucunun kendi bakis a¢is1 dogrultusunda metinden ¢ikarimlar yapmaktir (Cift¢i, 2007). Okudugunu
anlama ile ilgili yeterliklerin istenilen diizeyde gerceklesmesi ise ancak iyi bir okuma egitimi ile miimkiin
olabilir.

Alan yazinda 6grencilerin okudugunu anlamasi ile ilgili yapilan ¢alismalar farklilik gostermektedir.
Okudugunu anlama becerilerinin degerlendirilmesi (Yildirim, 2012; Ulper, Cetinkaya ve Bayat, 2017;),
okudugunu anlama becerilerinin farkli derslerde akademik basariya etkisi (Dénmez ve Yazici, 2006;
Goktas ve Giirbliztirk, 2012; Bayat, Sekercioglu ve Bakir, 2014), 6grenme ve okuma stratejilerinin
okudugunu anlama becerilerine etkisi (Belet ve Yasar, 2007; Ozyilmaz ve Alci, 2011; Erdem, 2012),
okudugunu anlama becerilerinin bazi degiskenler agisindan incelenmesi (Sert, 2010; Ceran, Oguzgiray-
Yildiz ve Ozdemir, 2015), okumaya yonelik tutum ile okudugunu anlama becerisi arasindaki iligki
(Sallabas, 2008; Baki, 2017), okuma gii¢liigii ¢eken 6grenciler (Sidekli, 2010; Besgiil, 2015) ve okuma
becerileri ile PISA (uluslararast 6grenci degerlendirme programi)’da ¢ikan sorular arasindaki iliskiye
yonelik (Batur ve Ulutas, 2013; Batur ve Alevli, 2014) ¢aligmalar yapilmistir. Okudugunu anlama ile ilgili
Ogretmenlerin goriislerinin belirlendigi ¢aligmalar sinirli sayida olmakla birlikte yapilan ¢aligmalar da
sadece smif 6gretmenleri ile gergeklestirilmistir (Kocaarslan, 2013; Besgiil, 2015).

Bu c¢alismada, yapilan aragtirmalardan farkli olarak hem sinif 6gretmenleri hem de ortaokul brang
Ogretmenlerinin, 6grencilerin okudugunu anlamaya yonelik goriislerinin belirlenmesi amaglanmustir.
Okuma-anlama siirecinde farkli dersler kapsaminda iglenen metinlerin yapisi (metin i¢i baglam) ile
ogrencilerin okul i¢i ve okul disinda yaptiklart uygulamalarin (metin disi baglam) bu siireci nasil
etkiledigine yonelik 6gretmenlerin goriiglerine yer verildiginden dolay1 calisma, etkilesimsel okuma
modeline dayanmaktadir. Egitimin temel noktasi okudugunu anlamaktir ve biitiin derslerin 6nemli bir kismi
da okudugunu anlamakla basarilabilmektedir. Okuma gelisebilen ve gelistirilebilen bir yeterliliktir (Ozbay,
2009). Bu baglamda o6grencilerin bu yeterliligi gelistirebilmesindeki en &nemli etkenlerden birinin
ogretmenler oldugu sdylenebilir. Ogretmenlerden, derslerde 6grencilerin daha basarili olmalarmi saglamak
ve okuma aligkanliklarini desteklemek adma onlarin okudugunu anlama diizeylerini belirlemesi,
ogrencilerin bu siiregte yasadiklart zorluklarin nedenlerini tespit etmesi ve gelistirmeye yonelik
uygulamalar yapmas1 beklenmektedir. Ogrenme-6gretme siireclerinde &grencilerin cogunlukla metin
merkezli okuma egiliminde olduklar1 ve metinlerle pasif bir iliski kurduklar diisiiniilmektedir. Ogrencilerin
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yiizeysel okuma yapmalari, cok sayfa kitap okumalar ve az siirede ¢ok sayida kelime okumalarindan ziyade
okuduklarini anlamlandirarak, i¢sellestirerek, kendi diisiinceleriyle agiklayabilmeleri dnemlidir. Bir bagka
ifadeyle okuduklar1 metinle hem i¢ hem de disg baglantilar1 kurmalar1 ve bu etkilesimi siirdiirebilmeleri
gerekmektedir. Bu siiregte calisma bulgularinin grencilerin okudugunu anlama diizeylerinin gelistirilmesi
adina yapilacak uygulamalar agisindan ilkokul ve ortaokul dgretmenlerine, 6grencilerine, ebeveynlerine,
konu ile ilgili ¢aligma yapacaklara ve politika tireteceklere katki saglayacagi diistiniilmektedir.

Arastirmanin Amaci

Bu arastirmanin amaci, ilkokul ve ortaokul 6grencilerinin okudugunu anlama diizeyleri ile ilgili
Ogretmen goriislerini incelemektir. Bu baglamda asagidaki sorulara yanit aranmustir:

1. Ogrencilerinizin okudugunu anlama diizeyleri nasildir?
2. Ogrencilerinizin okudugunu anlama diizeyleri nasil belirlenmektedir?
3. Ogrenciler okudugunu anlamada neden zorlanmaktadir?

4. Ogrencilerinizin okudugunu anlama diizeylerini gelistirmeye yonelik uygulamalarimiz ve dnerileriniz
nelerdir?

Yontem

Aragstirmada, nitel arastirma desenlerinden durum ¢aligmasi deseni kullanilmistir. Durum g¢alismasi, bir
veya birka¢ durumun kendi sinirlari dahilinde bitiincil bir sekilde analiz edilmesidir. Durum ¢aligmasinda
nasil ve ni¢in sorular1 temel alinarak, giincel bir olgu, kendi gercek yasam gercevesi i¢inde caligilir
(Yildirim ve Simgek, 2013: 85, 313).

Calisma Grubu

Aragtirmanin ¢aligma grubu, amagh 6rneklem yontemi ile belirlenen Kocaeli ili merkez ilgesindeki bir
devlet okulunda gorevli olan 22 6gretmenden olugmaktadir. Aragtirmada amacl 6rnekleme yontemlerinden
maksimum ¢esitlilik 6rneklemesi kullanilmigtir. Bu dogrultuda goriisme yapilan 6gretmenlerde brans
cesitliligi saglanmaya g¢alisilmistir. Calisma grubundaki 6gretmenlerin 8’1 siif 6gretmeni, 14’4 brans
6gretmenidir. Calisma grubundaki brans 6gretmenlerinin alanlari, Tiirkge, sosyal bilgiler, fen bilimleri,
matematik, Ingilizce, din kiiltiirii ve ahlak bilgisi, miizik, gérsel sanatlar ve teknoloji tasarim seklindedir.

Tablo 1. Calisma Grubunun Demografik Ozellikleri

f %
Cinsiyet Kadn 16 72.7
Erkek 6 27.3
Gorev Sinif Ogretmeni 8 36.4
Brang Ogretmeni 14 63.6
Hizmet y1il1 4-9 yil aras1 6 27.3
10-19 yil aras1 7 31.8
20-29 y1l arasi 4 18.2
30 yil ve Gstii 5 22.7

Tablo 1’e gore calisma grubunda yer alan 22 6gretmenden 16’s1 kadin, 6’s1 erkek 6gretmendir. Caligma
grubunda 4 yildan daha az hizmet y1l1 olan gretmen olmadigi i¢in 6gretmenlerin hizmet yili tablo 1°de 4-
9 y1l arasindan baslayarak gosterilmistir. Gorlisme yapilan 6gretmenlerden 6 6gretmen 4-9 yil arasinda, 7
ogretmen 10-19 y1l arasinda, 4 6gretmen 20-29 yil arasinda ve 5 6gretmende 30 yil ve {istiinde goérev yapan
ogretmenlerdir.

Veri Toplama Araclari ve Verilerin Toplanmasi

Arastirmada veriler, nitel veri toplama yontemlerinden goriisme yontemi ile elde edilmistir.
Arastirmanin amaci ve alt amaglar1 dogrultusunda hazirlanan agik uglu sorularla yari-yapilandirilmisg
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goriisme formu olusturulmustur. Goériisgme formu igin ii¢ uzmanin degerlendirmesine basvurulmustur.
Uzmanlarin 6nerileri dogrultusunda goriisme formuna son sekli verilmistir. 2016-2017 6gretim yilinda
nisan aymnda yapilan uygulamada &gretmenlerin uygun olduklart zaman dilimlerinde goriismeler
gerceklestirilmistir. Ogretmenlerin istegi dogrultusunda goriismelerde ses kaydi yapilmamustir.
Ogretmenlerin goriisleri, goriisme esnasinda goriismeyi yapan aragtirmaci tarafindan not alinarak yazili
kayit edilmistir. Her bir soru i¢in alinan notlar yeni bir soruya gegmeden 6nce goriisme yapilan 6gretmene
gosterilerek katilimemin onayina sunulmustur. Bu baglamda veri kaybini engellemek icin eksikliklerin
tamamlanmasi saglanmistir.

Verilerin Analizi

Arastirmada elde edilen veriler betimsel analiz yontemiyle analiz edilmistir. Betimsel analiz, (1) bir
cergevenin olusturulmasi, (2) aragtirma verilerinin bu cerceveye gore kodlanmasi, (3) bulgularin
tanimlanmasi ve (4) bulgularin yorumlanmasi seklinde dort basamakta gerceklesmektedir. Burada analiz
i¢in ¢izilen gergeve, arastirma dncesinde olusturulan arastirma sorular1 veya goriisme sorulariyla belirlenen
temalardan olusmaktadir (Yildirnrm ve Simsek, 2013: 256). Verilerin kodlanmasi iki asamada
gerceklestirilmistir. I1k olarak arastirmacilar verileri birbirlerinden bagimsiz olarak inceleyerek kodlamalar
yapmustir. Ikinci asamada arastirmacilar kodladiklar1 verileri bir araya getirmis, birlikte inceleme yapmus,
benzer olan kodlamalar ayn1 sekilde alinmis, farkli olan kodlamalarda veriler tekrar incelenmis ve goriis
birligi ile kodlamalara son sekli verilmistir. Ogretmenler O1, 02, ..., 022 seklinde gosterilmistir. Tablolar
seklinde sunulan bulgularda frekans ve yilizde degerlerine yer verilmistir. Bununla birlikte 6gretmenlerin
goriislerinden alinan birebir ifadeler ilgili tablonun altinda sunulmustur.

Bulgular

Ogretmenlerin goriislerine gére dgrencilerin okudugunu anlama diizeylerinin yeterli/yetersiz olma
durumu ile bu durumun géstergeleri Tablo 2’de sunulmustur.

Tablo 2. Ogrencilerin Okudugunu Anlama Diizeylerinin Yeterli/Yetersiz Olma Durumu ile Bu Durumun
Gostergelerine Iliskin Ogretmenlerin Gériisleri

Tema Kodlar f %
Yeterli (O6) 1 45
Anlama Yetersiz (01, 02, 03, 04, 05, 07, 08, 09, 010, 011, 012, 013, 21 955

014, 015, 016, 017, 018, 019, 020, 021, 022)

Uzun soru metinlerini anlamada zorluk yasama (01, 02, 03, 04,
05, 06, 07, 08, 09, 010, 011, 012, 013, 014, 015, 016, 017, 22 100
018, 019, 620, 621, 022)

Okunulan metni yeterli diizeyde anlatamama (01, 03, 04, 05,

06, 09, 018, 019, 20, H22) 10 454
Metinle ilgili sorulara dogru cevap verememe (02, 05, 08, 09, 9 40.9
011, 012, 014, 18, O19) :
Gostergeler Metinle ilgili diigtincelerini sozlii ve yazili ifade edememe (04, 6 273
06, 08, 012, 018, 022) '
Yapilan tartismalara katilamama (013, 014, 016, 021) 4 18.2
Metnin ana fikrini bulamama (04, 06, 08) 3 13.6
Kendilerini yeterli diizeyde ifade edememe (07, 012, 014) 3 13.6
Herhangi bir konuyla ilgili sorulan sorulara mantikli cevaplar 3 136
verememe (013, 016, 020) '
Matematik ve fen problemlerini anlayamama (010, O15) 2 9.1

Tablo 2’ye gore Ogretmenlerin 21’1 ogrencilerin okudugunu anlama diizeylerinin yetersiz oldugu
goriisiindeyken, 1 dgretmen yeterli oldugu seklinde gériis bildirmistir. Ogrencilerin okudugunu anlama
diizeylerinin yetersizligine iliskin gostergeler incelendiginde, 6gretmenlerin tamami 6grencilerin uzun soru
metinlerini anlamada zorluk yasadiklarini gézlemledikleri belirlenmistir. Diger goriisler ise sirasiyla,
ogrencilerin okuduklart metni yeterli diizeyde anlatamama (f=10), metinle ilgili sorulara dogru cevap
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verememe (f=9), metinle ilgili diigiincelerini sozlii ve yazili ifade edememe (f=6), yapilan tartismalara
katilamama (f=4), metnin ana fikrini bulamama (f=3), kendilerini yeterli diizeyde ifade edememe (f=3),
herhangi bir konuyla ilgili sorulan sorulara mantikli cevaplar verememe (f=3) ve matematik ve fen
problemlerini anlayamama (f=2) seklindedir. Ogretmenlerin gériislerinden bazi ifadeler birebir
alintilanarak asagida sunulmustur.

“Ogrencilerimin okudugunu anlama diizeylerinin kesinlikle yeterli olmadigim diisiiniiyorum. Genelde
ogrencilere okuduklart metinle ilgili sorular soruyorum ve onlarin cevaplari dogrultusunda anlayp
anlamadiklarmi belirliyorum. Verdikleri yaniis cevaplardan anlamadiklar: ortaya ¢ikiyor zaten. Uzun olan
sorulart da hi¢ okumak istemiyorlar, bu nedenle kendilerini metne veremedikleri i¢in anlamiyorlar.” (02)

“Ogrencilerin okudugunu anlama diizeyleri yeterli degil bence. Derste soru-cevap yontemini
kullanarak onlarin anlama diizeylerini olgmeye calisiyorum. Hem dersle ilgili konularda hem de giincel
konularla ilgili sorulara mantikli cevaplar veremediklerini gériince iiziiliiyorum. Cabalarumin bosa
gittigini diistiniiyorum o zaman. Ayrica, okuduklar: parcalart anlatmalarini istiyorum. Heniiz okumusg
olduklart parcayt bile anlatamiyorlar ne yazik ki. Bir de uzun soru metinleri eger akici bir gekilde
yazilmadiysa yanls okuyabiliyorlar ve anlamada zorluk yasiyorlar.” (020)

Ogrencilerin okudugunu anlamada zorlanmalarmin nedenlerine iliskin 6gretmen goriisleri tablo 3’te
sunulmustur.

Tablo 3. Ogrencilerin Okudugunu Anlamada Zorlanmalarinin Nedenlerine Iliskin Ogretmenlerin Gériisleri
Tema Kodlar f %
Kitap okuma aliskanlig1 kazanamamalar1 (02, O3, 05, 08, 09, 010, 016,

017, 018, O19) 10455
Ailelerin ilgisizligi (07, 08, 012, 013, 014, 018, O19) 7 31.8
Az sayida kitap okumalar1 (01, 08, 011, 013, 015, 022) 6 273
Sosyo-ekonomik nedenler (07, 08, 013, 014, 021) 5 227
Internet, televizyon ve cep telefonlariyla fazla zaman gegirmeleri (O3, O11, 5 227
018, 021, 022) '
Nedenler Okuma-yazma 8gretim yontemi (05, 09, 010, 014, O18) 5 227
Okul disinda kitap okumamalari (O4, OS5, 010, O13) 4 18.2
Kelime dagarciginin yetersizligi (06, 015, 016, 022) 4 18.2
Kitap okumaya onem vermemeleri (07, 012, 014) 3 136
Kitap okumada isteksiz olmalar1 (01, 014, 019) 3 13.6
Okudugu metne dikkatini verememe (O1, 012, 021) 3 13.6
Konu tekrar1 yapmamalari (05, O13) 2 9.1
Dinleme becerilerinin eksikligi (O6) 1 45
Okuma metinlerinin 6grenci seviyesinin iistiinde olmasi (017) 1 4.5

Tablo 3’te dgretmenlere gore dgrencilerin okudugunu anlamada zorluk ¢ekme nedenleri igerisinde ilk
sirada kitap okuma aligkanligi kazanamamalari (10) goriisii gelmektedir. Diger goriisler sirasiyla; ailelerin
ilgisizligi (7), az sayida kitap okumalar1 (6), sosyo-ekonomik nedenler (6), internet, televizyon ve cep
telefonlartyla fazla zaman gegirmeleri (5), okuma-yazma o6gretim yontemi (5), okul diginda kitap
okumamalart (4), kelime dagarcigmnin yetersizligi (4), kitap okumaya 6nem vermemeleri (3), kitap
okumada isteksiz olmalari (3), okudugu metne dikkatini verememe (2), dinleme becerilerinin eksikligi (1)
ve okuma metinlerinin &grenci seviyesinin {istiinde olmasi (1) seklinde belirtilmistir. Ogretmenlerin
goriislerinden bazi ifadeler birebir alintilanarak agagida sunulmustur.

“Ogrencilerin okudugunu anlamada zorlanmalarinin en énemli nedeni hi¢ kitap okumamalart ya da
cok az okumalaridir. Ogrenci ailelerinin de bence diisiik sosyo-ekonomik diizeylerinden dolay: cocuklariyla
bu konuda hig ilgilenmemeleri bir baska nedendir.” (O8)

“Ogrenciler az sayida kitap okuyorlar. Evde derslerdeki konular: tekrarlamiyorlar. Cevrelerindeki
okuma-yazma oram diisiik, sosyo-ekonomik diizey diisiik ve evde aile tarafindan destek gérmiiyoriar,
okumaya tesvik edilmiyorlar. Biitiin bu nedenler bir araya gelince de ogrencilerin okumada ve okudugunu
anlamada zorluk yasamalart kaginilmaz oluyor.” (O13)
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Ogretmenlerin goriislerine gore 6grencilerin okudugunu anlama diizeylerini gelistirmek igin yapilanlar
tablo 4’te sunulmustur.

Tablo 4. Ogrencilerin Okudugunu Anlama Diizeylerini Gelistirmek icin Yapilanlara iliskin Ogretmenlerin

Goriisleri

Tema Kodlar f %
Birlikte kitap okumaya zaman ayirma (kitap okuma saati) (01, 03, 04, 06, 17 773
07, 08, 011, 012, 013, 014, 016, O17, 018, 019, 021, 022) '
Ogrencill'erin" okuduklarimni sozlii ifade etmelerine (anlatmalarina) firsat 7 318
verme (O1, O3, 04, 05, 08, 019, 022) '
Okunulan metinle ilgili diisiincelerini agiklamalarini tegvik etme (08, 09, 5 227
012, 020, 022) '
Kendilerini ifade etmelerine firsat verme (020, 021, 022) 3 13.6
Giincel konularla ilgili beyin firtinasi/tartisma yapma (013, 017, 021) 3 13.6

Yapilan Kompozisyon yazdirma (012, 018, 022) 3 136

uygulamalar Drama-oyun teknigini kullanma (010, 014, 020) 3 136
Evde kitap okuma 6¢devi verme (05, O9) 2 91
Soru-cevap yontemini kullanma (011, 021) 2 91
Okunulan metni resmetmelerini isteme (O9) 1 45
Okuma saatini gorsellerle ve miizikle destekleme (020) 1 45
Siir dinletileri yapma (014) 1 45
Kitap okuma yarismasi yapma (016) 1 45
Hizli okuma metinleri verme (09) 1 45
Herhangi bir uygulama yapmiyorum (O15) 1 45

Tablo 4’te 6gretmenlere gore dgrencilerin okudugunu anlama diizeylerini gelistirmek igin yaptiklari
uygulamalarin basinda birlikte kitap okumaya zaman ayirma (kitap okuma saati) (17) etkinligi gelmektedir.
Ogretmenler tarafindan yapilan diger uygulamalar sirasiyla, dgrencilerin okuduklarni sozlii ifade
etmelerine (anlatmalarina) firsat verme (7), okunulan metinle ilgili diisiincelerini agiklamalarini tesvik etme
(5), kendilerini ifade etmelerine firsat verme (3), giincel konularla ilgili beyin firtinasi/tartigma yapma (3),
kompozisyon yazdirma (3), drama-oyun teknigini kullanma (3), evde kitap okuma 6devi verme (2), soru-
cevap yontemini kullanma (2), okunulan metni resmetmelerini isteme (1), okuma saatini gorsellerle ve
miizikle destekleme (1), siir dinletileri yapma (1), kitap okuma yarigmast yapma (1) ve hizli okuma
metinleri verme (1) seklinde ifade edilmistir. Bir 0gretmen ise herhangi bir uygulama yapmadigin
belirtmistir. Ogretmenlerin goriislerinden baz1 ifadeler birebir alintilanarak asagida sunulmustur.

“Swifta her giin 20 dakikalik okuma c¢alismast yapiulyor. Tiirkce derslerinde de serbest okuma,
okudugunu anlama ve anlatma ¢alismalarina yer verilmektedir. Bu sekilde ogrencilerin okuduklarina
anlatmasina firsat veriliyor” (O4)

“Ogrencilerin yaptiklar: édevlerini, projelerini ve etkinliklerini kagit iizerinde yazili olarak degil sozel
dil becerisi kullanarak anlatmalarim istiyorum. Konunun kazammlarina uygun olan metinler bularak
ogrencilerle birlikte sinifta okuyup, metnin ne anlattigini, onlarin metni nasil yorumladiklarini ve en son
metinden ¢ikardiklart sonucu hem anlatmalarini hem de ozet olarak defterlerine yazmalarini istiyorum.”

(©22)

Ogrencilerin okudugunu anlama diizeylerini gelistirmek igin yapilabilecek onerilere iliskin
Ogretmenlerin goriisleri tablo 5’te sunulmustur.

Tablo 5. Ogrencilerin Okudugunu Anlama Diizeylerini Gelistirmek i¢in Yapilabilecek Onerilere iliskin
Ogretmenlerin Goriisleri

Tema Kodlar f %
Derslerde gogunlukla tartisma ydntemi tercih edilmeli (05, 07, 08, 013, 7 318
016, 020, 022) )

Oneriler
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Ogretmenler tarafindan 6grenciler kitap okumaya 6zendirilmeli (O1, 09, 6 273
011, 016, 019, 022) '

Soru-cevap yontemi etkili kullanilmali (04, 05, 09, 011, 018) 5 227
Ders kitaplarinda kazanimlara uygun ilgi cekici metinlere yer verilmeli (014,

617, 018, 019, H22) 5 227
Qgrer}.cile{in list diizey diisiinme becerilerine yonelik etkinlikler yapilmali 5 997
(07, 08, 012, 016, O21) '
Okunulan kitabin 6zeti yazdirilmali (03, 04, O11) 3 136
Drama (okudugunu canlandirma) teknigine agirlik verilmeli (09, 010, 020) 3 13.6
Aile ile birlikte kitap okuma 6devi verilmeli (02, 012) 2 91
Sinavlarda yoruma dayali sorular sorulmali (03) 1 45
Beyin firtinasi teknigi kullanilmali (O6) 1 45
Ogrencilerin sozliik kullanmalar1 saglanmali (O15) 1 45
Bulmaca ¢dzme etkinligi yapilmali (O18) 1 45
Noktalama isaretlerine uygun okuma ¢alismalar1 yapilmali (020) 1 4.5

Tablo 5°te 6gretmenler, 6grencilerin okudugunu anlama diizeylerini gelistirmek i¢in yapilabilecek
onerilere iliskin ilk sirada, derslerde ¢ogunlukla tartigma yontemi tercih edilmeli (7) goriisiinii belirtmistir.
Diger Oneriler sirasiyla, 6gretmenler tarafindan 6grenciler Kitap okumaya ézendirilmeli (6), soru-cevap
yontemi etkili kullanilmali (5), ders kitaplarinda kazanimlara uygun ilgi ¢ekici metinlere yer verilmeli (5),
ogrencilerin iist diizey diisiinme becerilerine yonelik etkinlikler yapilmali (5), okunulan kitabin 6zeti
yazdirilmali (3), drama (okudugunu canlandirma) teknigine agirlik verilmeli (3), aile ile birlikte kitap
okuma o6devi verilmeli (2), sinavlarda yoruma dayali sorular sorulmali (1), beyin firtinasi teknigi
kullanilmali (1), 6grencilerin sézliik kullanmalart saglanmali (1), bulmaca ¢ézme etkinligi yapilmali (1) ve
noktalama isaretlerine uygun okuma g¢alismalart yapilmali seklinde ifade edilmistir. Ogretmenlerin
goriislerinden bazi ifadeler birebir alintilanarak asagida sunulmustur.

“Derslerde 6grencilerin diigtincelerini agiklamalarin saglayacak sekilde etkili sorular sorulmali ve
mutlaka verdikleri cevaplara déniit verilmeli. Ayrica sik stk tartisma yontemine de yer verilmesi gerektigini
diistiniiyorum. Ciinkii 6grenciler bu sekilde bir konu hakkinda hem kendi diisiincelerini organize edebilir
hem de farkl diistinceleri analiz etmeyi égrenebilir. Bu da dgrencilerin okuduklarint ve duyduklarini daha
iyi anlamalarina yardimet olur” (05)

“Ogretmenlerin cesitli etkinlik ve uygulamalarla, égrencileri kitap okumaya dzendirmeleri gerektigini
diisiiniiyorum. Ogrencilere bol bol okuma parcalart verilerek bu parcalar iizerinde diisiincelerini
agiklayabilecekleri ve hatta iist diizeyde diisiinmelerini destekleyen etkinlikler yaptirilmalidir. Bu
uygulamalara ornek olarak tartisma yontemini soyleyebilirim.” (O16)

Tartisma ve Sonu¢

Ogretmenlerin ilkokul ve ortaokul &grencilerinin okudugunu anlamalarina yonelik goriislerini
belirlemeyi amaglayan bu arastirmada ulagilan sonuglar su sekildedir.

Arastirmada, Ogretmenlerin neredeyse tamaminin &grencilerin okuduklarini anlama diizeylerinin
yetersiz oldugu goriisiinde oldugu belirlenmistir. Anilan (2004) tarafindan yapilan g¢alismada ise 5. simf
Ogrencilerine uygulanan okudugunu anlama testi sonuglarina gore dgrencilerin okudugunu anlama
diizeylerinin orta seviyede oldugu belirlenmistir. Yilmaz’in (2008) yapmis oldugu kuramsal ¢alismada da
ilkokul 6grencilerinin ¢ogunun okudugunu anlama konusunda sikintilar yasadigi vurgulanmistir. Nation’a
(2005) gore ise ogrencilerin kendi yaslarina uygun bir sekilde dogru ve hizli okuma yaptiklar1 halde
genellikle okuduklarint anlama diizeyleri yetersiz olmaktadir.

Arasgtirmanin bir diger sonucuna goére Ogretmenlerin tamami, Ogrencilerin okudugunu anlama
dizeylerinin gostergesi olarak 6grencilerin uzun metinlerden olusan sorulari anlama ve cevaplamada zorluk
yasadiklarim1 gozlemlediklerini belirtmislerdir. Bununla birlikte 6gretmenlerin ¢ogunlugu, 6grencilerin
okuduklar1 metni yeterli diizeyde anlatamadiklar1 ve metinle ilgili sorulara dogru cevap veremediklerini
ifade etmistir. Kutlu, Yildirnm ve Savasan (2009) tarafindan ilkokul 3. sinif 6grencilerinin okudugunu
anlama becerilerini 6lgmek i¢in yapilan ¢alismada da 6grencilerin okuduklari metinle ilgili agik¢a ifade
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edilen diistinceleri 6lgen sorular1 yanitlayabildikleri ancak karmasik yapidaki diistinceleri dlgen sorulart
dogru yanitlamakta zorluk yasadiklari belirlenmistir. Benzer sekilde Basaran’in (2013) caligmasinda
O6gretmen ve Ogrenci gorlislerine gore paragraftaki metinden anlam ¢ikarmaya dayali ¢oktan segmeli
sorular1 genellikle 6grencilerin metni anlamadan yaptiklar: bu baglamda 6grencilerin okudugunu anlamaya
yogunlagmadiklart belirlenmistir.

Arastirmada, 6gretmenlerin ¢ogunlugu, 6grencilerin yeterli diizeyde kitap okuma aligkanlig1 olmadig:
i¢in ve ailelerin ilgisizligi nedeniyle 6grencilerin okudugunu anlamada giiglitk ¢ektiklerini ifade etmistir.
Kaldan-Sabak (2007) ve Sert (2010) tarafindan yapilan ¢aligmalarda da diizenli bir sekilde kitap okuma
aliskanlig1 kazanmis 6grencilerin okudugunu anlama basarilarinin, bu aligkanligi kazanamamig 6grencilere
gore daha yiiksek diizeyde oldugu tespit edilmistir. Besgiil’tin (2015), c¢alismasinda da, O0gretmen
goriislerine gore Ogrencilerin okuduklarini daha iyi anlamalar1 icin daha ¢ok kitap okumalar1 gerektigi
goriisii 0n plana ¢ikmistir. Benzer sekilde Kocaarslan’in (2013) ¢alismasinda, sinif 6gretmenlerine gore
6grencilerin okudugunu anlamada giigliik yasamalarinin nedenlerinin basinda kitap okuma aligkanliginin
olmamasi gelmektedir. Bununla birlikte c¢evresel faktorlerde ailenin g¢ocuklarinin kitap okumalarini
desteklememesi 6grencilerin okudugunu anlamada sikintilar yasamalarina neden oldugu vurgulanmistir.
Senechal (2006) tarafindan yapilan ¢alismada da, 6grencilerin okudugunu anlama becerilerinin gelisiminde
aile katiliminin etkisi incelenmistir. Aileler, ¢ocuklarina okuma becerilerini 6gretmek, cocuklarinin
okumalarmi dinlemek ve kendilerinin ¢ocuklarina kitap okumalari seklinde birlikte yapilan okuma
etkinlikleriyle, onlarin okuduklarini anlama becerilerine olumlu katkilar sagladiklar1 belirlenmistir. Benzer
sekilde Ayral ve arkadaslar1 (2014) tarafindan yapilan ¢aligmada da ev ortaminda okuma materyallerinin
zengin olmasi ve dgrencilerin evde okuma yapmalari i¢in desteklenmelerinin onlarin okuma ve okudugunu
anlama becerilerini gelistiren bir faktor oldugu belirlenmistir.

Arastirmada ulasilan bir diger sonug ise dgretmenlerin neredeyse tamaminin 6grencilerin okudugunu
anlama diizeylerini gelistirmek igin etkinlikler yaptiklari ve yapilan etkinlikler arasinda en ¢ok, ders
saatinde 6grencilerle birlikte kitap okuma saati diizenledikleri belirlenmistir. Kocaarslan (2013) tarafindan
yapilan ¢aligmada da siif 6gretmenlerinin 6grencilerin okuduklar1 metin iizerinde ¢alismalarini saglayan
farkli uygulamalar yaptiklari belirlenmistir.

Arastirmada, Ogretmenlerin ¢ogunlugu tarafindan o6grencilerde okudugunu anlama diizeylerinin
gelistirilmesi i¢in, 6grenme-dgretme siirecinde tartisma ydnteminin kullanilmasi ve okumaktan zevk
aldiklar1 ve her derse uygun ilgi ¢ekici konularda okuma etkinliklerinin yapilmasi ile &grencilerin kitap
okumaya Ozendirilmeleri onerilmistir. Glingdr (2005) tarafindan yapilan ¢alismada, dgrenme-6gretme
stirecinde 6gretmenin etkin oldugu yontemlerle 6grencilerin okudugunu anlama siirecinde farkl stratejileri
kullanamadig1 belirlenmis ve aktif 6grenmenin temel alindifi, 6grencinin etkin oldugu yontemlerin
kullanilmasi ile grencilerde okudugunu anlama becerilerinin gelistirilebilecegi dnerilmistir. inal’a (2007)
gore Ogrencilerde okuma aligkanhiginin kazandirilmasi i¢in 6grencilerin bizzat kendilerinin okuma
materyallerini segmeleri gerektigi ve bununla birlikte 6grenci merkezli yontemlerin 6gretim siirecinde
kullanilmasi ile 6grencilerin okuma becerilerinin gelistirilecegi vurgulanmaktadir. Yildiz ve Akyol (2011)
tarafindan yapilan caligmada da 5. simif O&grencilerinin kendi tercihlerine dayali okumalarda igsel
motivasyonun, Ogrencilerde okudugunu anlamayi ve okuma aligkanligini dogrudan anlamli diizeyde
etkiledigi tespit edilmistir. Celik, Demirgiines ve Fidan’in (2015), 6grencilerin biligsel diizeylerine ve
ilgilerine uygun olan okur dostu metinler ile okur dostu olmayan metinlerin 6grencilerin okudugunu anlama
basarilarina etkisine yonelik yaptiklar ¢alismada, 6grenciler tarafindan okur dostu metinlerin anlasiima
diizeylerinin daha yiiksek diizeyde oldugu belirlenmistir. Bu baglamda 6grencilerin okudugunu anlama
becerilerinin gelisiminde ve okuma aligkanlig1 kazanmalarinda, derslerde yer alan okuma metinlerinin
ogrencilere uygun olacak sekilde 6zenle secilmesi gerektigi vurgulanmistir. Avrupa komisyonun raporuna
gore (EACEA, 2011) Avrupa iilkelerinde okuma egitimiyle ilgili yapilan aragtirmalarin incelenmesi sonucu
ortaya ¢ikan sonuglardan biri de, 6grencilerin 6grenme siirecine katilmalari, kendi okuma materyallerini
secmeleri, okuduklari metinle ilgili kendi ¢ikarimlarini 6gretmen ve arkadaslariyla paylasarak tartigmasi ile
ogrencilerin okuma motivasyonlari artmakta ve okuma becerileri gelismektedir.

Oneriler

Ogrencilerin kitap okuma aliskanligi kazanmalari i¢in Ogrenci-ogretmen ve ailenin isbirligiyle
belirlenen kitaplar ve etkinliklerle okuma ¢aligmalari yapilabilir. Bu ¢alismalar yine birlikte olusturulan bir
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okuma takvimi kapsaminda gergeklestirilmeli ve Ogrencilerin yaptiklari ¢alismalar 6gretmen ve aile
tarafindan édiillendirilmelidir. Ogrencilere, bu sekilde okulda 6gretmenin, evde ailenin destegi ile planli ve
stirekli yapilan uygulamalarla okuma bilinci kazandirilabilir. Bu baglamda ailelere ve 6grencilere ilgi ve
dikkat cekici icerik ve uygulamalarin yer aldigi seminerler diizenlenebilir.

Farkli okul kademelerinde 6grenim goren ogrencilerin okudugunu anlama diizeyleri ile ilgili
Ogrencilerin ve ailelerin de goriislerinin degerlendirildigi ¢alismalar yapilabilir. Bu ¢alismalar farkli
demografik ozelliklere sahip okullarda da gergeklestirilerek karsilagtirmalar yapilabilir.

Tesekkiir ve Bilgilendirme

Bu galisma, 26-28 Ekim 2017 tarihinde diizenlenen V. Uluslararasi Egitim Programlar1 ve Ogretim
Kongresinde sozlii bildiri olarak sunulmus ve 6zet bildiri olarak bildiri kitabinda yer almustir.
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