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Özet

Akademik başarı ile mükemmeliyetçilik arasındaki ilişkiye dair mevcut 
literatür, büyük oranda genel not ortalaması (GNO) ile ölçülen bireysel 
performansa odaklanmakla birlikte, mükemmeliyetçiliğin bireysele 
kıyasla grup tabanlı akademik performans üzerindeki etkisi hala 
bilinmemektedir. Bu çalışmada amacımız mükemmeliyetçiliğin her 
iki tabandaki akademik performans üzerindeki etkisini test etmektir. 
2020-2021 akademik yılı Bahar döneminde bir psikoloji dersine kayıtlı 
18-38 yaşları arasındaki (Ort. = 21,4, SS = 2,73) 167 öğrenciden (%54 
kadın) dönem başında demografik form ve mükemmeliyetçilik ölçeğini 
tamamlamaları istenmiş; akademik performanslarını değerlendirmek 
için final, ara sınav ve grup sunum puanları kullanılmıştır. 
Öğrencilerin bireysel tabanlı gerçek performansları korelasyonel 
yöntemle, grup tabanlı gerçek performansları deneysel yöntemle 
değerlendirilmiştir. Bulgularda mükemmeliyetçi eğilimlerin ortak 
etkisi, mükemmeliyetçi kişiler ve olmayanlar arasında yüksek değerli 
bireysel değerlendirmelerde (final sınavı) önemli bir fark olduğunu 
ortaya koymuştur. Dahası, mükemmeliyetçi çabalar kontrol edildikten 
sonra bile, mükemmeliyetçi kaygılar grup sunumlarındaki performansla 
pozitif bir ilişki göstermiştir. Sonuç olarak, sadece değerlendirme türü 
değil, aynı zamanda değerlendirmenin değeri de mükemmeliyetçilik ve 
akademik performans arasındaki ilişkiyi öngörmektedir.

Anahtar Kelimeler: Mükemmeliyetçilik, Akademik Başarı, 
Öğrenme Süreçleri, Sınav Puanları, Grup Tabanlı Performans

Abstract

Existent literature on the relationship between academic success 
and perfectionism mainly focuses on individual academic 
performance measured by grade point average (GPA), and the 
impact of perfectionism on individual vs. group-based academic 
performance is still not known. In this study, we aimed to test the 
effect of perfectionism on both individual and group-based real 
life academic assessments. Participants were 167 students (54% 
female) aged between 18-38 (M = 21.4, SD = 2.73) registered for a 
psychology course in Spring 2021. At the beginning of the semester, 
they completed a demographic form and perfectionism scale. We 
used their final, midterm, and group presentation scores to assess 
their academic performance via correlational (i.e., individual-based 
assessments) and experimental designs (i.e., group-based assessment). 
The joint effect of perfectionistic tendencies revealed a significant 
difference between perfectionists and non-perfectionists on high-
value individual assessments (i.e., the final exam). Furthermore, 
even after controlling for perfectionistic strivings, perfectionistic 
concerns showed a positive association with performance in group 
presentations. In conclusion, not only the assessment type but 
also the value of the assessment predicts the relationship between 
perfectionism and academic performance.

Keywords: Perfectionism, Academic Achievement, Learning 
Processes, Exam Scores, Group-Based Performance

The Impact of Perfectionism on Individual vs. 
Group-Based Academic Success
Mükemmeliyetçiliğin Bireysel ve Grup Tabanlı Akademik Başarı Üzerindeki Etkisi

Melike Eğer-Aydoğmuş      , 

Hacettepe Unıversity, Faculty of Letters, Department of Psychology, Ankara, Türkiye

L earner-centered education (LCE) integrates an 
understanding of learners’ characteristics (e.g., 
skills, prior experiences, and goals) with a focus 

on the learning process, encompassing teaching practices 
and the school environment (Henson, 2003; Ecker, 2023). 
This approach requires mutual commitment and genuine 
collaboration among various educational components to 
maximize learner motivation and achievement (Aslan & 

Reigeluth, 2015). According to Alexander and Murphy 
(1998), these components can be grouped into five 
principles: the knowledge base, strategic processing or executive 
control, motivation and affect, situation or context, development 
and individual differences. The last category emphasizes that 
each individual is unique in terms of abilities, capacity, 
and background; therefore, both teaching and assessment 
processes should consider these differences. Instructors 
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should set appropriately high and challenging standards 
while taking into account learners’ characteristics. When 
students perceive that their unique abilities, backgrounds, 
cultures, and experiences are acknowledged, respected, 
and integrated into learning activities, their intrinsic 
motivation, academic engagement, and performance 
improve, along with the quality of classroom relationships 
(e.g. Debiec, 2017; Meece, 2003). This study aims to 
explore how the characteristics of learners may influence 
success rates in diverse academic assessments. Our specific 
goal is to evaluate the effectiveness and suitability of various 
assessment methods concerning learners’ personalities, 
thereby prompting a critical examination to advance a more 
effective LCE system. 

Personality and Academic Performance

Personality refers to individual differences shaped by 
biological, social, and cultural factors (John & Srivastava, 
1999; McAdams, 1995). Since the 1990s, extensive research 
has underscored the critical role of primary personality traits 
(i.e., Big Five) in academic success and job performance (e.g., 
Paunonen & Ashton, 2001; Soric et al., 2017). However, 
Hough and Oswald (2008) argued that human behavior 
and performance are too complex to be predicted by solely 
these traits. This challenge is further compounded by the 
inherent challenges in defining and measuring psychological 
constructs, which are often abstract and context-dependent 
(De Boeck et al., 2023). Thus, this study aims to examine 
the effects of other personality characteristics on academic 
success to determine whether previous findings with Big 
Five traits generalize to other personality traits.

While the Big Five traits have been widely studied, other 
personality characteristics may also significantly influence 
academic achievement. One such trait is perfectionism, 
which has drawn growing interest in educational psychology 
for its profound effects on students’ motivation, learning 
strategies, and overall well-being (Bong et al., 2014; Kurtovic 
et al., 2019; Wan et al., 2023). Perfectionism is characterized 
by the setting of exceptionally high standards and a tendency 
to be overly critical in response to subpar performance 
(Frost et al., 1990; Hewitt & Flett, 1991; Stoeber & Childs, 
2011). Various researchers have proposed different domains 
within perfectionism and, as a result, have developed various 
perfectionism measurement tools (Frost et al., 1990; Hewitt 
et al., 1991). Further categorization by Frost et al. (1993) 
divided these domains into two overarching categories: 
positive achievement strivings, defined primarily by high 
standards, and maladaptive evaluation concerns, marked by 
an intense fear of making mistakes. Stoeber and Otto (2006) 
argued that these factors distinguish between three types of 
perfectionists: nonperfectionists, adaptive perfectionists, and 
maladaptive perfectionists. Both adaptive and maladaptive 
perfectionists share high levels of perfectionistic strivings. 
However, whereas maladaptive perfectionists experience 
significant distress due to evaluation concerns; adaptive 
perfectionists view their goals as motivators, and challenges as 

opportunities for growth rather than stressors. Consequently, 
maladaptive perfectionism is closely linked to psychological 
problems (Limburg et al., 2017; Stan et al., 2024) and 
low productivity including procrastination and imposter 
syndrome (Holden et al., 2021). On the other hand, adaptive 
perfectionism is associated with positive psychological and 
performance-related outcomes (Wigert et al., 2012).

Perfectionism and 
Individual-Based Academic Assessments

Previous findings show that adaptive perfectionism is positively 
correlated with academic performance, whereas maladaptive 
perfectionism is negatively correlated (e.g., Loscalzo et al., 
2019; Shin et al,. 2023; Stoeber & Rambow, 2007). In 2019, 
Madigan completed a meta-analysis of 37 studies published 
between 1999 and 2017. Results revealed that perfectionistic 
strivings show a small to moderate positive relationship with 
academic performance when controlling for perfectionistic 
concerns, whereas perfectionistic concerns show a small 
negative relationship when controlling for perfectionistic 
strivings. Neither academic level nor gender moderates the 
relationship between the two domains of perfectionism and 
academic performance. Most of this literature is based on 
grade point average (GPA) therefore, conducting additional 
studies using various academic assessments, including both 
structured and time-constrained ones (e.g., final and midterm 
exams) as well as open-ended assessments emphasizing critical 
thinking (e.g., oral presentations and group research projects) 
will enhance the external validity of research in this field.

Perfectionism and 
Group-Based Academic Assessments

Research on the relationship between perfectionism and 
group performance has shown varying outcomes, depending 
on the type of perfectionism and the context. While 
perfectionism has been extensively studied in the context 
of group performance in sports, research on its relationship 
with academic group performance remains limited. Studies 
in sports have generally indicated that adaptive perfectionists 
tend to enhance group performance, whereas maladaptive 
perfectionists often hinder it (Cacho, 2017; Grugan, 2018; 
Hill et al., 2014; Nascimento Junior et al., 2020; Stoeber, 
2011). In terms of academic group performance, DaRos-
Voseles, Onwuegbuzie, and Collins (2003) suggested that 
higher group homogeneity based on adaptive perfectionism 
is associated with improved group performance, whereas 
the opposite is true for maladaptive perfectionism. 
Furthermore, the level of students’ procrastination, which 
is strongly correlated with maladaptive perfectionism, was 
found to be a predictor of lower group performance in a 
graduate-level course, according to Jiao et al. (2011).

This research aims to provide new insights into the impact 
of perfectionism on academic performance by investigating 
its influence on both individual and group-based academic 
achievements. Unlike much of the existing literature, which 
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predominantly focuses on GPA (e.g., Endleman et al., 2022; 
Nounopoulos et al., 2006), this study will emphasize course-
specific evaluations aligning with the limited research that 
examines exam performance (e.g., Bong et al., 2014; Fong & 
Yuen, 2009). Building on the literature that emphasizes the 
positive effects of adaptive perfectionism and the negative 
effects of maladaptive perfectionism, as summarized above, 
we aim to test the following hypotheses on the relationship 
between perfectionism and academic performance in 
individual-based academic settings:

H1: Perfectionistic strivings, when controlling for 
perfectionistic concerns, will predict higher academic 
performance levels.
H2: Perfectionistic concerns, when controlling for 
perfectionistic strivings, will predict lower academic 
performance levels.
H3: In terms of the joint effect of perfectionistic strivings 
or concerns, individuals with adaptive perfectionism will 
outperform those with maladaptive perfectionism.

Literature on the relationship between perfectionism and 
group academic performance is scarce. Therefore, we 
conducted exploratory analyses to test this relationship, as we 
did not have specific hypotheses regarding these comparisons.

Notably, this study plays a pioneering role by employing 
a more diverse set of objectives, various course-specific 
assessments, which marks a departure from previous 
research. These unique features of the study will enable 
us to uncover assessment-specific outcomes related to 
perfectionism in an academic context. In conclusion, this 
study not only contributes to testing the external validity of 
previous findings but also addresses research questions that 
have not been explored before.

Research Method

A collaboration with an instructor teaching an elective 
psychology course to a large class and incorporating multiple 
assessment techniques as part of the course led us to employ 
both convenience and purposive sampling methods. We 
used a correlational design for individual-based assessments, 
as we directly analyzed students’ midterm and final exam 
scores. In contrast, because students’ group assignments and 
presentation topics were randomly assigned, we employed 
an experimental design for the group-based assessments.

The research assistants attended to the class at the beginning 
of the semester and introduced the study as a survey study 
on the relationship between personality and wellbeing. 
Data collection was completed in two parts. For the first, 
students were expected to complete an online survey 
including questions on demographics and perfectionism 
within the first two weeks of the semester. The second part 
was composed of academic assessments along the semester. 
We used both individual- (i.e., midterm and final scores) 
and group-based measures (i.e., observer ratings of group 

presentations). One midterm exam which took place in 
the middle of the semester constituted 30% and the non-
cumulative final exam represented 50% of the final grade. 
Both exams were multiple choice. Group presentations 
took place in between midterm and final exams, and they 
constituted 20% of the final grade. All assessments were 
scored on a 100-point scale.

At the beginning of the semester, the instructor randomly 
assigned students to groups of four. Each group was tasked 
with collecting examples of a social psychology topic (e.g., 
attitudes, aggression) from the media and explaining them 
based on theories covered in class through a 10-minute 
PowerPoint presentation. Three research assistants, 
senior students majoring in psychology, who were blind to 
the study’s objectives, observed the group presentations. 
They independently rated the presentations using the 
scoring rubric. Inter-rater reliability was acceptable with 
an average intra-class correlation coefficient of .83: 95% 
CI [.75, .90]. Before rating the presentations, the observers 
attended a training session where the instructor shared her 
lecture notes and addressed any questions they had.

Participants were notified that their group performances 
would be assessed as part of the study, but this information 
was withheld until after the study was concluded. This 
precaution was taken to ensure that participants did not alter 
their behavior due to the knowledge of being evaluated. 
In other words, while participants were aware that their 
presentations were being evaluated by the instructor for 
course grades, they were unaware that researchers were 
also assessing their performance for the study. At the end 
of the semester, during the debriefing session, participants 
were informed about the study’s objectives and procedures. 
It is worth noting that all participants willingly provided 
their information during the debriefing.

Participants

A total of 210 students from a large public university, 
which has a student body of over 53,000 across 16 
faculties, participated voluntarily in this study. These 
faculties offer a diverse range of rigorous academic 
programs in fields such as medicine, engineering, social 
sciences, and the arts. The participants were all enrolled 
in an elective social psychology course, accessible 
exclusively to second-year social sciences students. 
However, 43 students were excluded from the analysis 
due to incomplete responses on either the online survey 
or the group presentation, resulting in a final sample 
of 167 students (54% females), with an average age of 
21.4 years (SD = 2.73). Although participants were from 
various fields of social sciences outside of psychology, 
all participants had previously taken at least one other 
psychology course. The demographic characteristics of 
the sample are shown in zzz Table 1. The university’s 
academic ethics board approved this research.
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Measures

The online survey included questions on demographics and 
perfectionism. For demographics, participants were asked 
to report their gender, age, and major. 

To identify the participant’s perfectionistic tendencies, we 
used the revised version of The Almost Perfect Scale (APS-R) 
developed by Slaney et al. (2001). This 23-item scale is 
composed of three domains: high standards (7 items), order 
(4 items), and discrepancy (12 items), with items rated on 
a 7-point Likert scale (1= strongly disagree, 7 = strongly 
agree). As an example of each domain, the item “I have high 
expectations for myself” represents the high standards domain, 
“I am an orderly person” represents the order domain, and 
“My performance rarely measures up to my standards” 
represents the discrepancy domain. Sapmaz (2006) adapted the 
scale into Turkish and reported that each domain has good 
psychometric features. Cronbach’s alpha is .92. 

The scoring rubric for group presentations was developed 
based on the study by Liang and Kelsen (2018). The rubric 
allocated 80% of the total score to the content of the 
presentation, focusing on elements such as organization, 
illustration/visualization, and the explanation of the topic 
and related theories, with the explanation received the 
highest weight in scoring. The remaining 20% of the score 
was reserved for evaluating the delivery of the message, 
which encompassed aspects like time management, clarity, 
and enthusiasm. During the evaluation process, observers 
did not share their scores with the instructor to ensure 
impartiality in the grading process. Instead, the instructor 
employed her own rubric to assess the presentations. Only 
the observers’ scores were used in this study. 

Data Analysis

As preliminary analyses, the frequency and correlation 
analyses were completed to assess general characteristics 
of the sample and broad statistical relationships between 
variables. Subsequently, Partial Correlation analyses 

were performed to test H1 and H2, and to explore the 
relationship between perfectionism and group-based 
academic performance. Specifically, unique correlations 
between each aspect of perfectionism and the scores on 
three assessments were examined. The “high standards” 
domain of the scale represented perfectionistic strivings, 
while the “discrepancy” domain represented perfectionistic 
concerns (Slaney et al., 2001).

Later, we examined differences in individual-based academic 
performance among three groups: adaptive perfectionists, 
maladaptive perfectionists, and nonperfectionists to test H3. 
Participants were assigned to each group based on the criteria 
established by Ashby et al. (1999). Initially, the sample was 
divided into two groups based on their scores on APS-R high 
standards. Those who scored above the 50th percentile were 
identified as perfectionists, while the rest were labeled as 
nonperfectionists. Subsequently, we used a similar procedure 
to distinguish adaptive perfectionists from maladaptive 
ones within the perfectionist group. Those at the top of the 
perfectionist group in terms of discrepancy were identified as 
maladaptive, and the rest were classified as adaptive. Following 
this classification, we conducted Welch’s Analysis of Variance 
(ANOVA) to test the validity of group assignment and a 
Multivariate Analysis of Variance (MANOVA) to compare the 
performance of these groups on the midterm and final exams. 

Results

Preliminary Analyses

The findings from the descriptive and correlation analyses 
are presented in zzz Table 2. The mean scores for group 
presentations were higher than those for the final exam 
and midterm. Additionally, Pearson correlation analysis 
revealed a significant correlation between individual-based 
assessments (i.e., final exams and midterms) (r = .65, p < .00) 
however group performance was not related to these two 
scores. In addition, high standards were positively correlated 
with discrepancy domain of perfectionism.

Main Analyses

As shown in zzz Table 2, no significant correlation was found 
between high standards and scores on three assessments. 
However, discrepancy was positively correlated with group 
performance. These correlations remained consistent 
after controlling for the other domain of perfectionism 
in Partial Correlation analyses, as demonstrated in zzz 
Table 3. However, this adjustment led to a general 
reduction in correlation coefficients, indicating the 
covariance between the domains and their joint effect on 
academic performance. In summary, our findings do not 
support H1 and H2, suggesting a nonsignificant effect 
of perfectionism on course-specific, individual-based 
assessments. However, we did find that students with high 
levels of perfectionistic concerns scored better than their 
counterparts on group-based assessments.

Demographics Subcategories n (%)

Gender
Female 90 (54)

Male 77 (46)

Age (year)

18-20 67 (40)

21-30 98 (59) 

31-38   2 (1)

Major

Economics 74 (44)

Sociology 51 (31)

Philosophy 42 (25)

zzz Table 1 
Demographic Characteristics of the Sample.
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Before conducting MANOVA analysis to compare three 
groups of perfectionism on individual-based assessments, 
we compared their mean scores on standards and 
discrepancy to ensure the validity of group assignment. 
Due to unequal sample sizes and significant Levene’s 
test of homogeneity results (p ≤  .001) for both domains 
of perfectionism, we utilized Welch’s ANOVA analysis. 
Results indicated significant differences in mean scores 
across the three groups for both domains: F(2, 164) = 
33.42, p < .001 for discrepancy, F(2, 164) = 23.06, p < .001 
for high standards. zzz Table 4 displays the analysis results 
and detailed information for each group regarding the two 
domains of perfectionism.

We confirmed that the assumptions required for MANOVA 
analysis were met (Field, 2024). There was a moderate 
correlation between the dependent variables as seen in zzz 
Table 2. Additionally, Levene’s test for equality of variances 
confirmed homogeneity of variances for the midterm (p 

= .27) and final exam scores (p = .47) across three groups. 
The MANOVA analysis revealed a significant main effect 
for the perfectionism category, F(4, 326) = 2.50, p = .04; 
Wilk’s λ = .94, partial η2 = .03. As shown in zzz Table 5, 
both adaptive and maladaptive perfectionists outperformed 
nonperfectionists on two measures, with a significant 
difference observed only in their final scores. LSD post-hoc 
analysis indicated that nonperfectionists scored significantly 
lower than both maladaptive and adaptive perfectionists on 
the final exam, with p-values of .01 and .03, respectively. 
In conclusion, H3 was partially supported. As predicted, 
adaptive perfectionists performed better than maladaptive 
perfectionists, but this was only observed in midterm 
scores and the difference was not statistically significant. 
Nonetheless, students identified as perfectionists, whether 
maladaptive or adaptive, significantly outperformed their 
non-perfectionist counterparts in the final exam.

Min-Max M (SD) 1 2 3 4

1.Final 0-100 61.75 (14.84)

2.MT 0-100 65.39 (15.56) .65**

3.Group 0-100 76.53 (11.34) .05 .09

4. Discrep 7-49 45.53 (15.18) .05 .07 .19*

5. Stand 12-84 34.86(8.81) .11 .04 .11 .44**

Note: * p < .05, ** p < .01; Min: possible minimum score, Max: Possible maximum score. MT: Midterm; Group: Group presentation; 
Discrep: Discrepancy; Stand: Standards.

zzz Table 2
Bivariate Correlation Between Perfectionism Domains and Academic Performance, N = 167

Measures Final MT Group

Discrepancy .05 .07 .19*

Discrepancy, Controlling 
for Standards .05 .00 .16*

Standards .11 .04 .11

Standards, Controlling 
for Discrepancy .01 .10 .03

Note: * p < .05; MT: Midterm; Group: Group presentation.

zzz Table 3 
Correlations (and Partial Correlations) Between the Domains of 
Perfectionism and Scores at Three Assessments, N = 167

Measures Welch’s F Categories of Perfectionism
M (SD)

Nonperfectionists
n=77

Adaptive perfectionists 
n=36

Maladaptive perfectionists
n=54

Discrepancy 33.42***
40.51

a
(13.24)

34.69
a

(7.07)
59.92

b
(10.50)

High Standards 23.06***
27.47

c
(7.20)

40.42
d

(3.11)
41.71

d
(3.81)

Note: *** p < .001; the values with different superscript letters in a row are significantly different based on Games-Howell Post Hoc 
analyses (p < .001).

zzz Table 4 
Welch ANOVA results comparing three groups on two domains of perfectionism, N = 167

Measures F
Categories of Perfectionism

M (SD)

Nonperfectionists 
n=77

Adaptive 
perfectionists 

n=36

Maladaptive 
perfectionists

n=54

Final 4.35** 58.16
a
 (14.66) 64.75

b
 

(13.32)
64.87

b
 

(15.15)

Midterm 1.25 63.57
c
 (14.54) 68.42

c
 

(15.78)
65.96

c
 

(16.72)

Note: ** p = .01; the values with different superscript letters in a 
row are significantly different (p < .05).

zzz Table 5
Results of MANOVA Analysis Testing the Effect of Perfectionism on 
Individual-Based Academic Assessments, N = 167
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Discussion

The aim of this study was to examine the impact of 
perfectionism on real-life, course-specific academic 
performance among college students. We analyzed the 
final exams, midterm exams, and group presentation scores 
of students enrolled in an elective psychology course. The 
results indicated that neither perfectionistic strivings nor 
perfectionistic concerns significantly correlated with success 
in individual-based assessments even after controlling for 
the unique effects of each domain. On the other hand, 
perfectionistic concerns were significantly correlated with 
better performance in group-based assessments when we 
controlled for perfectionistic strivings. Furthermore, when 
both domains were considered together, their joint effect was 
significant in high-value individual assessments. Specifically, 
group comparisons based on categories of perfectionism 
revealed that both adaptive and maladaptive perfectionists 
outperformed non-perfectionists in the final exam. 

Descriptive and correlation analyses showed that group 
presentation scores were higher than exam scores and 
these two categories of assessment were not related to 
each other. Exam type, assessment requirements, and 
teamwork dynamics might be related to these results. 
Final and midterm exams were multiple-choice tests 
in this study. In terms of content and requirements, 
exams were based on several course topics while group 
presentations were on specific psychology topics. Lastly, 
previous findings emphasize the advantages of group 
work in terms of performance and learning (Gaudet et 
al., 2010; Vrioni, 2011).

The findings revealed that perfectionistic strivings and 
perfectionistic concerns did not significantly correlate 
with success in individual-based assessments, even after 
controlling for the overlap between the two dimensions 
of perfectionism. However, when controlling for 
perfectionistic strivings, perfectionistic concerns were 
significantly associated with improved performance in 
group-based assessments. Previous research has shown 
that test anxiety is related to perfectionistic concerns 
(Burcas & Cretu, 2021; Eum & Rice, 2011), and avoidant 
coping mediates this relationship (Weiner & Carton, 
2012). This suggests that students with a high fear of 
success cannot procrastinate as much during group-
based assessments as they do during individual-based 
assessments. Alternatively, the group atmosphere might 
help students cope better with their perfectionistic 
concerns because, in the case of anxiety, students tend 
to rely more on others (Aldridge-Gibbons, 2022), or 
their insufficient contribution to the group work can be 
compensated for by the efforts of others, paralleling the 
findings of Lavy in 2017, where participants with anxious 
attachment scored high on group tasks. This similarity 
between anxious attachment and perfectionistic concerns 
may result from their shared correlation with a high 
fear of negative evaluation, a strong need for external 

validation, and an over-focus on mistakes and others’ 
opinions (Başkurt & Zeren, 2024; Pishva & Besharat, 
2011). Therefore, group tasks may help vulnerable 
students enhance their academic performance through 
support mechanisms embedded in collective work.

It is not the unique effects of each domain but rather their 
combined impact that is crucial for understanding the 
relationship between perfectionism and academic success. 
Therefore, we further assessed the joint effect of two 
domains of perfectionism on academic success. Analyses 
revealed that even though both adaptive and maladaptive 
perfectionists scored higher than nonperfectionists on 
individual-based academic assessments, this difference was 
significant only for the final exam. In other words, both high 
standards and concerns over mistakes increased academic 
performance, however, the impact of perfectionism was 
the highest for individual assessments that influenced the 
final grade the most, at 50%. Perfectionist people might 
spend less time and energy on the midterm exam and the 
group presentation that constituted 30% and 20% of the 
final grade, respectively. However, both groups showed 
a better performance than nonperfectionists and their 
scores were very close to each other. From the perspective 
of motivation, Stoeber and his colleagues (2017) proposed 
that both adaptive and maladaptive perfectionism are 
characterized by performance-approach goals (e.g., 
striving to do better than others), but not performance-
avoidance goals (e.g., striving to avoid doing worse than 
others). Perfectionistic people in this study might benefit 
from this similarity in motivation at academic tasks 
independent of their category of perfectionism, however, 
we need more research to test this suggestion. 

This research was conducted with students enrolled in an 
elective psychology course within a specific educational 
system and culture. Ertugruloğlu and her colleagues (2024) 
illustrate the reciprocal relationship between culture 
and education, highlighting how historical changes in 
the Turkish education system have paralleled political 
and cultural developments. Further research involving 
diverse populations across various educational fields, 
and employing real-life, course-specific, and objective 
academic assessments, is needed to validate and generalize 
our findings. 

Conclusion and Implications

Our findings indicate that the combined effect of two 
dimensions of perfectionism becomes especially significant 
in individual-based assessments at higher levels. Additionally, 
perfectionistic concerns are associated with enhanced group 
performance in academic settings. In conclusion, not only 
the assessment type but also the value of the assessment 
predicts the relationship between perfectionism and 
academic performance. 
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These findings underscore that healthy perfectionism 
should not be regarded as an oxymoron, contrary to earlier 
arguments (Greenspon, 2000). Accordingly, we recommend 
that educators and counselors avoid pathologizing 
perfectionism entirely. Instead, they can identify adaptive 
elements within traits typically viewed as maladaptive and 
help students learn to manage, rather than suppress, them. 
This perspective aligns with the principles of LCE, which 
emphasize treating students as whole, complex individuals. 
Recognizing the nuanced ways in which personality traits 
influence learning and performance allows instructors to 
provide more tailored and effective support. For instance, 
the positive correlation between perfectionistic concerns 
and group success suggests that motivation in such settings 
may arise not only from intrinsic interest but also from 
stress and pressure. Therefore, group activities can be 
designed to harness these motivation patterns productively, 
while also providing emotional support to reduce anxiety 
and prevent burnout. 

In conclusion, each student brings a unique combination 
of abilities, motivations, and psychological tendencies 
to the classroom. Teaching and assessment strategies 
should reflect these differences. Our findings suggest 
employing various course-specific assessment methods 
that use diverse formats and assign different weightings 
toward the final grade. 

This study is pioneering in its use of diverse objectives and 
course-specific assessments, marking a shift from previous 
research. These features allowed us to examine assessment-
specific outcomes of perfectionism in academic settings, 
while also testing the external validity of past findings and 
addressing previously unexplored questions.
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