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Ozel Egitim ve Rehabilitasyon Merkezlerinde Calisan Cocuk Gelisimcilerin
Karsilastiklar1 Sorunlar ve Coziimleri

Kevser Kilig'/ROR!1 Kezban Tepeli'~'ROR?

Oz
Giris: Cocuk gelisimcilerin 6zel egitim ve rehabilitasyon merkezlerinde sorunlar ile karsilastiklar1 bilinmekte ve
sorunlara ¢dziim Onerilerinin sunulmasia yonelik arastirma ihtiyact dikkat ¢cekmektedir. Bu arastirmada 6zel
egitim ve rehabilitasyon merkezlerinde calisan lisans mezunu c¢ocuk gelisimcilerin karsilastiklart sorunlarin
belirlenmesi ve bu sorunlarin ¢6ziimiine yonelik ¢6ziim Onerilerinin gelistirilmesi amaglanmistir. Bu amag
dogrultusunda Karaman, Konya ve Ankara illerinden 25 kadmn katiimci ile goriigmeler yapilarak sorunlar
belirlenmis ve sorunlara ¢6ziim Onerileri sunulmustur.

Yontem: Arastirma nitel aragtirma yontemi igerisinde yer alan durum ¢aligmasi ile yiiriitilmiistiir. Aragtirmanin
katilimcilarin1 Karaman, Konya ve Ankara illerindeki 6zel egitim ve rehabilitasyon merkezlerinde ¢alisan lisans
mezunu 25 ¢ocuk gelisimci olusturmaktadir. Arastirmada demografik bilgi formu ile gériisme formu veri toplama
aract olarak kullanilmigtir. Veriler gériisme yolu ile elde edilmis ve igerik analizi ile analiz edilmistir.

Bulgular: Bulgular incelendiginde, katilimcilarin 6zel egitim ve rehabilitasyon merkezlerinde kurum, aile, maas,
egitim ve mesleki yeterlilik konularinda sorunlar ile karsilastiklari; ayni zamanda katilimcilarin materyal
yetersizligi, ¢calisma kosullari, maas ve egitim konularinda cesitli 6nerileri oldugu goriilmiistiir.

Tartisma: Bu kapsamda katilimcilarin karsilastiklart sorunlar belirlenmis, katilimcilarin olasi ¢6ziim Onerileri ile
aragtirmacilarin da ¢6ziim Onerileri alanyazin ¢ergevesinde ele alinmstir.

Sonu¢ ve Oneriler: Arastirma sonucunda ozel egitim ve rehabilitasyon merkezlerinde calisan lisans mezunu
gocuk gelisimcilerin kurum, aile, maas, egitim ve mesleki yeterlilik konusunda sorunlar ile karsilastigi,
katilimcilarin sorunlarin ¢6ziimiine yonelik onerilerinin oldugu ve gesitli egitimleri almak istedikleri bilgisine
ulagilmistir. Arastirmada bulgulara yonelik olarak gesitli oneriler sunulmustur.

Anahtar sozciikler: Cocuk gelisimci, 6zel egitim, rehabilitasyon merkezi, sorun, ¢6ziim onerileri.

Anficin: Kihg, K., & Tepeli, K. (2025). Ozel egitim ve rehabilitasyon merkezlerinde ¢alisan ¢ocuk gelisimeilerin
karsilastiklar1 sorunlar ve ¢oziimleri. Ankara Universitesi Egitim Bilimleri Fakiiltesi Ozel Egitim Dergisi,
Erken Goriiniim. https://doi.org/10.21565/0zelegitimdergisi. 1575969

1Sorumlu Yazar: Ogr. Gor., Karamanoglu Mehmetbey Universitesi, E-posta: kevserkilicx@gmail.com, https://orcid.org/0000-
0002-4479-2463
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Giris

Ozel egitim gereksinimi olan birey Ozel Egitim Hizmetleri Yonetmeligi’'nde (OEHY) (2018) verilen
tanima gore; “Bireysel ve gelisim ozellikleri ile egitim yeterlilikleri agisindan akranlarindan anlamli diizeyde
farklilik gosteren birey”dir. Ozel egitim gereksinimi olan bireyler yasamlari boyunca gesitli alanlarda tam
alabilmekte ve cesitli 6zellikler sergileyebilmektedir. Ornegin; otizm spektrum bozuklugu (OSB) olan bireylerde
ofke krizleri (Norris vd., 2019), diisiik uyum ve iletisim becerileri (Charman vd., 2011), kafasina vurma, esyalara
zarar verme gibi davranislar (Kocak, 2020); zihinsel engeli olan bireylerde diisiikk sosyal uyum yetenegi
(Luckasson vd., 2002), sinirlilik hali (Hashino vd., 1997), ellerini, ayaklarmni sallama gibi tekrarlayan hareketler
(Rojahn, 2001); gérme engeli olan bireylerde duygulari tanimada sinirlilik (Picard vd., 2011) ve denge kaybi ile
stk diisme gibi durumlar goriilebilmektedir (Chuvarayan, 2019). Fiziksel engeli olan bireylerde fiziki
goriiniimlerindeki farkliligin farkindaligi neticesinde yiiksek kaygi (Oaten vd., 2011; Park vd., 2003); isitme engeli
olan bireylerde ise engelin dogustan ya da sonradan olmasi ile az duyma ya da hi¢c duymama durumuna gore
degisen akademik bilgiyi edinmede (Kritzer, 2009; Pagliaro & Kritzer, 2010) ve ifade edici dil becerilerinde
stirlilik (Dogru vd., 2020) goriilebilmektedir. Ozgiil 6grenme giicliigii olan bireylerde ise okuma-yazma-hesap
islemleri gibi akademik becerilerde simirlilik, dikkati odaklamada giicliik, bilgilerin bellekte uzun siireli
tutulamamasi (Crouch, 2019; Lewandowski vd., 2013; Wray vd., 2013) gibi gelisimsel ve davranigsal &zellikler
goriilebilmektedir. Bu bilgilerden anlasildig: iizere bu bireylerin bir¢ok alanda ek destege ve 6zel bir egitime
ihtiyaci bulunmaktadir.

(1P

Ozel egitim gereksinimi olan bireylerin ihtiyag duyduklari 6zel egitim OEHY (2018) tarafindan, “egitim
ve sosyal ihtiyaclarini karsilamak iizere gelistirilmis egitim programlar1 ve 6zel olarak yetistirilmis personel ile
uygun ortamlarda siirdiiriilen egitim” olarak tanimlanmaktadir. Bu 6zel egitim hizmetleri gesitli kurumlarda
verilmektedir. Bu kurumlardan birisi 6zel egitim ve rehabilitasyon merkezleridir. Ozel egitim ve rehabilitasyon
merkezleri Milli Egitim Bakanlig1 Ozel Egitim Kurumlar1 Yénetmeligi’ne (2012) gore “ozel egitim degerlendirme
kurullart tarafindan yapilan egitsel degerlendirme ve tanilama sonucunda destek egitimine ihtiyact oldugu
belirlenen (Degisik ibare: RG-24/5/2013-28656) engelli bireylere destek egitimi hizmeti veren &zel dgretim
kurumu” seklinde ifade edilmektedir. Milli Egitim Bakanlig1 Ozel Egitim Kurumlar1 Yonetmeligi’nde (2012) dzel
egitim ve rehabilitasyon merkezlerinde 6zel egitim hizmetlerinin ¢ocuk gelisimci de dahil ¢esitli meslek
alanlarindan personel tarafindan verildigi belirtilmektedir.

Cocuk gelisimciler temelde formal ve informal degerlendirme araglarini kullanarak tipik gelisim
gosteren/gostermeyen ¢ocuklar hakkinda veriler toplayip, bu dogrultuda ¢ocuklarin gelisimsel degerlendirmelerini
yapmakla sorumlu olan ve ¢ocugun gereksinimine yonelik programlart hazirlayip uygulayan meslek elemanlaridir
(Tercan & Bigakei, 2017). Bu tanim dogrultusunda ¢ocuk gelisimcilerin ¢esitli ¢alisma alanlari bulunmakta ve
alanlara gore gorev siireglerinde degisiklikler olmaktadir. Ornegin dzel egitim ve rehabilitasyon merkezlerinde
calisan cocuk gelisimcilerin gorevlerinden bazilari Milli Egitim Bakanligi Ozel Egitim Kurumlari
Yonetmeligi’nde (2012) “(Degisik ibare: RG-24/5/2013-28656) engelli bireylerin egitim performanslarini ve
yetersizlik tliriinlii dikkate alarak egitimleri sirasinda kullanilmak {izere alanmiyla ilgili gerekli materyalleri
hazirlamak, (Degisik ibare:RG-24/5/2013-28656) engelli bireyleri fiziki, zihinsel ve sosyal gelisim bakimindan
incelemek ve yas diizeylerine uygun gelisimlerini degerlendirmek” seklinde agikg¢a belirtilmistir. Bu bilgiler
dikkate alindiginda 6zel egitim ve rehabilitasyon merkezlerinde ¢alisan gocuk gelisimcilerin yetkin ve dnemli
meslek grubundan kisiler oldugu anlasilmaktadir. Sagiroglu (2006) da bu diisiinceyi desteklemektedir. Benzer
sekilde Dogan-Keskin ve Bayhan (2020) da ¢ocuklarin her yonden saglikli bir gelisim gosterebilmeleri i¢in ¢ocuk
gelisimcilerin 6nemli birer meslek elemani oldugunu vurgulamaktadir.

Tastepe ve Koksal-Akyol (2014) tarafindan g¢ocuk gelisimcilerin g¢alisma ortamlari ile calisma
memnuniyet diizeylerinin, verdikleri hizmet kalitesini etkiledigi belirtilmektedir. Ozellikle 6zel egitim gereksinimi
olan ¢ocuklar gibi hassas ¢alisma siireci gerektiren bir alanda bu konunun iizerinde 6nemle durulmasi gerekliligine
inanilmaktadir. Arucan (2008) 6zel egitimde ¢alisan cocuk gelisimcilerin duygusal olarak titkenmigliklerinin fazla
oldugunu belirtmistir. Alanyazinda konu ile ilgili baz1 arastirmalara ulasilmis; ancak bu aragtirmalarin sorunlari
genel olarak belirledigi ve bu yonleri ile sinirh kaldig1 goriilmiistiir (Arucan, 2008; Yavuz & Kahraman, 2022).
Ek olarak alanyazinda konuya yonelik farkli sehirlerdeki katilimcilara ulasilip sorunlarin ayrintili tespiti ve
katilimcilar tarafindan sunulan olasi ¢6ziim Onerilerinin incelendigi giincel arastirma ihtiyact goriilmiistiir. Bu
arastirma ile bu ihtiya¢ durumu giderilmek istenmistir. Bu kapsamda arastirma Karaman, Konya ve Ankara
illerindeki 6zel egitim ve rehabilitasyon merkezlerinde ¢aligsan lisans mezunu ¢ocuk gelisimcilerin karsilastiklari
sorunlarin belirlenmesi ve sorunlara ¢dziim Onerilerinin sunulmasi amaci ile ylriitiilmiistiir. Arastirma sorulari
asagida verilmigtir.

Kili¢ & Tepeli ERKEN GORUNUM



OZEL EGITIM VE REHABILITASYON MERKEZLERINDE CALISAN COCUK GELISIMCILERIN KARSILASTIKLARI 3
SORUNLAR VE COZUMLERI

1. Ozel egitim ve rehabilitasyon merkezlerinde calisan lisans mezunu ¢ocuk gelisimcilerin karsilastiklar:
sorunlara iligkin goriisleri nelerdir?

2. Ozel egitim ve rehabilitasyon merkezlerinde ¢alisan lisans mezunu ¢ocuk gelisimcilerin karsilastiklar:
sorunlarin ¢éziimiine yonelik olasi ¢6ziim Onerileri nelerdir?

Yontem
Arastirma Modeli

Bu arastirma 2023-2024 egitim dgretim yilinda Konya, Karaman ve Ankara illerinde 6zel egitim ve
rehabilitasyon merkezlerinde ¢alisan lisans mezunu 25 ¢ocuk gelisimci ile nitel aragtirma yontemleri igerisinde
yer alan durum calismasi seklinde yiiriitilmiigtiir. Durum ¢alismasi, belirli bir zaman igerisinde arastirilmak
istenen durumu ortaya koymak amaci ile katilimcilar ile goriigme, gozlem, raporlar vb. kullanimi ile ayrintilh
incelemelere dayanan bir yaklasimdir (Christensen vd., 2015; Yildirim & Simsek, 2018).

Katilimcilar

Aragtirmanin katilimcilarini 2023-2024 egitim 6gretim yili Konya, Karaman ve Ankara illerinde yer alan
ozel egitim ve rehabilitasyon merkezlerinde galisan lisans mezunu 25 c¢ocuk gelisimci olusturmaktadir.
Katilimcilar, nitel aragtirmalarda kullanilan amaclh 6rnekleme igerisinde yer alan dlgiit drnekleme yontemi ile
secilmigtir. Amacl drneklemede bilgili ve deneyimli kisiler segilmekte, bilgi yoniinden zengin olduguna inanilan
durumlar ayrmtili olarak incelenmektedir (Palinkas vd., 2015). Olgiit 6rnekleme ise; katilimcilarin arastirmacilar
tarafindan belirlenen 6n kosul 6zelliklere sahip bireylerden secilmesi seklinde kullanilan bir dérneklem tiirtidiir
(Biiyilikoztiirk vd., 2009; Patton, 2002). Bu arastirmada da bazi 6n kosul 6zellikler aranmistir. Bu 6n kosul
ozellikler ¢ocuk gelisimcilerin lisans mezunu olmasi ve dgrenci ile seansa girmesi seklindedir. Arastirma bu
ozellikleri saglayan 25 katilimer ile yiiriitiilmiistiir. Arastirma etigi kapsaminda, katilimcilarin gizliligine dikkat
edilerek K1 vb. seklinde kodlamalar yapilmistir. Katilimcilarmn tiimii kadindir.

Tablo 1
Katilimcilarin Demografik Bilgileri

Ozel e.g.1t1m ve Calistigit  Lisans mezunu Mezun olunan Otgvun/.a sk
Katilimcilar Yas rehabilitasyon . . P Ogretim
. il olma siiresi iniversite
merkezlerinde calisma yil1 mezunu
K1 27 0-2 yil Konya 2-4 y1l KTO Karatay Orgiin
K2 26 2-4 y1l Konya 2-4 y1l KTO Karatay Orgiin
K3 27 0-2 yil Karaman 0-2 y1l Istanbul Aydin Orgiin
K4 24 0-2 yil Karaman 0-2 y1l Istanbul Medipol Orgiin
K5 29 4-6 y1l Konya 4-6 y1l Karabiik Orgiin
K6 28 4-6 y1l Ankara 4-6 y1l Selguk Orgiin
K7 28 0-2 y1l Ankara 2-4 yil Istanbul Acik
K8 33 0-2 y1l Ankara 2-4 yil Istanbul Acik
K9 42 2-4 vyl Karaman 2-4 y1l Istanbul Acik
K10 26 0-2 y1l Ankara 0-2 y1l Selguk Orgiin
K11 25 0-2 y1l Ankara 0-2 yil Selguk Orgiin
K12 24 0-2 yil Konya 0-2 y1l Karabiik Orgiin
K13 39 0-2 y1l Karaman 0-2 yil Istanbul Acik
K14 27 2-4 y1l Karaman 2-4 y1l Atatiirk Acik
K15 33 4-6 y1l Karaman 0-2 y1l Istanbul Acik
K16 34 0-2 y1l Karaman 2-4 yil Istanbul Acik
K17 27 0-2 y1l Ankara 2-4 y1l Anadolu Acik
K18 25 0-2yil Konya 2-4 y1l KTO Karatay Orgiin
K19 23 0-2yil Konya 0-2 y1l KTO Karatay Orgiin
K20 31 0-2 yil Konya 2-4 y1l Istanbul Acik
K21 34 2-4 y1l Konya 6 yil > Anadolu Acik
K22 25 0-2 yil Konya 0-2 yil KTO Karatay Orgiin
K23 28 4-6 y1l Konya 4-6 yil Selguk Orgiin
K24 23 0-2 y1l Ankara 0-2 yil Ankara Orgiin
K25 34 2-4 yil Karaman 2-4 yil Istanbul Acik

Tablo 1 incelendiginde katilimcilarin yas araligi 23 ile 42 arasinda olup aritmetik ortalamas1 28.88 + 4.94
olarak bulunmustur. Katilimeilarin %64’i (n = 16) 0-2 yil, %20°si (n = 5) 2-4 yil ve %16’s1 (n = 4) 4-6 yildir 6zel
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egitim ve rehabilitasyon merkezlerinde ¢aligmaktadir. Katilimcilarin %32’si (n = 8) Karaman’da, %401 (n = 10)
Konya’da, %28’i (n = 7) Ankara’da ¢aligsmaktadir. Katilimcilarin %40°1 (n = 10) 0-2 y1l, %44°t4 (n = 11) 2-4 y1l,
%12’si (n=3) 4-6 y1l ve %4l (n = 1) 6 y1ldan daha fazla siiredir lisans dgretiminden mezun durumundadir ve 10
farkli iiniversiteden mezun olmuslardir. Katilimceilarin %56°s1 (n = 14) 6rgiin 6gretim mezunu ve %44’i (n = 11)
ise agik dgretim mezunudur.

Veri Toplama Araclari
Demografik Bilgi Formu

Aragtirmacilar tarafindan demografik bilgi formu hazirlanmistir. Formda katilimcilari yasi, cinsiyeti,
ozel egitim ve rehabilitasyon merkezinde kag yildir ¢alismakta olduklari, hangi ilde ¢alistiklari, mezuniyetleri
tizerinden kag y1l gectigi ve hangi iiniversiteden mezun olduklaria yo6nelik sorular yer almaktadir (bk. Ek A).

Yari Yapuandirilmis Goriisme Formu

Aragtirmada arastirmacilar tarafindan hazirlanarak bes ayri alan uzmanindan uzman goriisii alinmast ile
son sekli verilen yar1 yapilandirilmig goériisme formu ile veriler toplanmistir. Form igin (bk. Ek B).

Veri Toplama Siireci

Aragtirma etik ilkelere dikkat edilerek yiiriitiilmiistiir. Aragtirma dncesinde katilimcilara katilimin géniillii
oldugu ve istedikleri zaman arastirmadan ayrilabilecekleri aktarilmistir. Arastirmada goriismeleri birinci yazar
gerceklestirmistir. Ikinci yazar siirece rehberlik etmistir. Birinci yazar Karaman ilindeki katilimecilar ile
goriigmelerini kurumlarini ziyaret ederek yiiz yiize ger¢eklestirmistir. Konya ve Ankara ilindeki katilimcilar ile ise
telefon vasitas: ile WhatsApp uygulamasi iizerinden gergeklestirmistir. Burada formlar goriisme Oncesinde
katilimcilara Word formatinda iletilmistir. Sonrasinda sirasi ile katilimcilar ile goriismeler yapilmistir. Her bir
goriisme sirasinda katilimcilara ilgili sorunun cevabini 6nce ifade etmeleri sonra ifadelerini formda yer alan ilgili
sorunun altindaki cevaplama alanina yazmalari istenmistir. Burada dogrudan alinti ig¢in kolaylik saglanmasi
amaglanmistir. Katilimcilarin agiklanmasini istedigi sorular agiklanmistir. Katilimcilarin cevaplamak istemedigi
sorular1 bos birakabilecekleri sdylenmistir. Sonrasinda her bir katilimcr formu yazara iletmistir. Goriismeler
sonucunda cevaplanmig formlar Word dosyasina metin olarak aktarilmis ve dosyalar K1, K2 seklinde kodlamalar
ile kaydedilmistir. Her bir katilimci ile gegen siire ortalama 25-30 dakika olmustur.

Verilerin Analizi

Veriler igerik analizi teknigi ile analiz edilmistir. Bu arastirmada oncelikle elde edilen veriler Word
iizerinden metne ¢evrilmis ve sonrasinda metinler tekrar tekrar okunmustur. Verilerin birkag¢ kez okunmasinin veri
kodlama siirecinde kolaylik sagladigi ve alt kodlarin olugmasini kolaylastirdigi vurgulanmaktadir (Kiral, 2021).
Bu kapsamda veriler toplamda 3 kez okunmus ve sonrasinda arastirma kodlari sekillenmeye baslamustir.
Katilimcilarin goriislerindeki ortak noktalardan olusan kod ve kategoriler, temalari ortaya ¢ikarmaktadir (Merriam,
2014). Bu aragtirmada da Karaman, Konya ve Ankara illerindeki 6zel egitim ve rehabilitasyon merkezlerinde
¢alisan ¢ocuk gelisimcilerin karsilastiklart sorunlara iliskin deneyimlerinden olusan kodlar olusturulmustur. Elde
edilen kodlardan daha sonra alt kategoriler ve temalar olusturulmustur. Daha sonra temalar, alt kategoriler ile
iligkili olarak ilgili alanyazin dogrultusunda yorumlanmis ve raporlama siirecine gecilmistir.

Gecerlik ve Giivenirlik

Bilimsel arastirmalarda arastirmanin gecerlik ve gilivenirlik 6zelliklerinin ortaya konmasi gerekliligi
bilinmektedir. Bu kapsamda Konya, Karaman ve Ankara olmak iizere ii¢ ayr ilde, farkli kurumlarda g¢aligan
toplamda 25 katilimer ile goriismeler gerceklestirilmistir. Karaman ilindeki goriigmeler sirasinda arastirmaci
goriigmeyi yiiz yiize gergeklestirmistir. Bu kapsamda goriismenin yapildigi ortamda olmak arastirmacinin
onyargilarini kontrol etmesine yardimci olmustur. Arastirma bu yonii ile yiiksek diizeyde gecerli olmaktadir. Diger
yandan Konya ve Ankara illerindeki katilimcilar ile WhatsApp {izerinden yapilan goriigmelerde internetin
yavaglamasi ve iletilerin karsiya ulagmasi i¢in beklenmesi gibi durumlardan kaynakli olarak siirecin uzayabildigi
goriilmiistiir. Ayn1 zamanda nitel arastirmalarda gegerliligin yiiksek olmasi i¢in Yildirnm ve Simgek’in (2018)
belirttigi lizere; arastirmada kullanilacak olan veri toplama araglarinin hazirlanma siirecinde alan uzmanlarindan
goriis almak gerekliligi bulunmaktadir. Bu aragtirmada da bes ayr1 uzmandan uzman goriisii alinmis ve sonrasinda
formlarin son sekli olusturulmustur.

Aragtirmanin aktarilabilirligini (dis gegerlik) saglamak ig¢in, katilimecilarin demografik &zellikler
acisindan farkli 6zelliklere sahip olmasina ve arastirmada belirlenen 6n kosul 6zellikleri saglamasina 6zen
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gosterilmistir. Ayn1 zamanda ayrintili betimleme yapabilmek amaciyla goriismeler, dogrudan alintilar seklinde
alinarak analize dahil edilmistir. Arastirmanin tutarliligini (i¢ giivenirlik) saglamak i¢in ise tiim katilimcilara ayni
sorular sorulmustur. Katilimcilarin sorulara verdikleri cevaplardan temalar elde edebilmek i¢in cevaplar tekrar
tekrar okunmustur. Goriisme sonucunda elde edilen veriler degerlendirilerek analiz edilmistir.

Nitel aragtirmalarda farkli kodlayicilar tarafindan ayni veri setine iligkin kodlama yapilmasi 6nemli
goriilmektedir. Farkli kodlayicilar tarafindan kodlanan veri setinin, benzerlik orant da 6énemli olmaktadir (Fidan
& Oztiirk, 2015). Bu benzerlik orani nitel arastirmanin giivenirligi ile ilgilidir (Baltac1, 2017). Bu arastirmada
Miles ve Huberman’in (1994) 6nerdigi formiil olan; “(Goriis Birligi / Gortis Birligi + Goriis Ayriligr) x 100”
formiili kullanilarak hesaplanmistir. Hesaplama sonucunda goriis birliginin %80 ve {izeri olmasi beklenmektedir
(Miles & Huberman, 1994; Patton, 2002). Bu aragtirma i¢in bu oran %95 olarak hesaplanmistir. Ayn1 zamanda
aragtirmanin yazim kisminda yurt i¢i ve yurt disi ¢esitli kaynaklardan elde edilen bilgiler aragtirmacilarin yorumu
ile birlikte verilmistir. Bu durumlar arastirmada giivenirligin yiiksek olmasini desteklemektedir.

Bulgular

Ozel Egitim ve Rehabilitasyon Merkezlerinde Calisan Lisans Mezunu Cocuk Gelisimcilerin Karsilastiklar:
Sorunlara Iliskin Goriisleri

Sekil 1

Ozel Egitim ve Reﬁabilitasyon Merkezlerinde Calisan Lisans Mezunu Cocuk Gelisimcilerin Karsilastiklar:
Sorunlar Temasina lliskin Kategoriler

é )

Ozel egitim ve rehabilitasyon
merkezlerinde ¢alisan lisans ¢ocuk
gelisimcilerin karsilastiklar

sorunlar
g J
L1 | |
. o Mesleki
Kurum Aile l Maas | Egitim yeterlilik
1 I
Idareciler ve Olanaklar Izin/tatil Tiskiler
yoneticiler (materyal) stirecleri _ Destek Ogretmenler ile is
gbrme/uzmana birlisi
danigabilme g
Sekil 1 incelendiginde ‘karsilagilan sorunlar” temasi altinda “Kurum”, “Aile”, “Maas”, “Egitim” ve

“Mesleki yeterlilik ” kategorileri olustugu goriilmektedir. Asagida bu temalara iligkin bulgular sirasiyla yer almaktadir.
Kurumda Karsilasilan Sorunlar

Arastirmaya katilan g¢ocuk gelisimcilerinin ¢aligmakta oldugu kurumda idare ve ydneticiler agisindan
karsilagilan sorunlara iligkin goriigleri Tablo 2’de verilmistir.

Tablo 2

Idare ve Yoneticiler Acisindan Karsilasilan Sorunlara Iliskin Goriigler

Goriisler f %
Cok fazla ise karsilik yetersiz maas 7 28
Idare ve yonetimle iletisimde yetersizlik 6 24
Idare ve yonetimle gatismalarin varlig 5 20
Sorun yasamiyorum 7 28

Tablo 2 incelendiginde ¢ocuk gelisimcilerin idare ve yoneticilerle karsilagtiklari sorunlara iliskin yedi kisi
cok fazla ise karsilik yetersiz maas sorunlari oldugunu belirtmislerdir. Ornegin; K2: “Dosya islerinin 6gretmene
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yaptirtlmasi ve her zaman %100 performans beklenilmesi.”, K11: “Diisiik maag ve yiiksek performans beklentisi
ve siirekli degisen dgretmen diizeni.” ifadesi ile belirtmistir.

Cocuk gelisimcilerin idare ve yoneticilerle karsilastiklar1 sorunlara iligkin alt1 kisi idare ve yonetimle
iletisimde yetersizlik seklinde belirtmislerdir. Ornegin; K7: “Yeterli olmayan iletisim” K24: “Y®&neticiler biz
ogretmenler ile goriigmiiyor. Yonetimle 0gretmenler arasindaki iletisim idarecilerin ydneticilere bilgi aktarimi
seklinde yapiliyor.” ifadesi ile belirtmistir.

Cocuk gelisimcilerin idare ve yoneticilerle karsilagtiklar: sorunlara iliskin bes kisi idare ve yonetimle
catismalarin varligi seklinde belirtmislerdir. Ornegin; K 12: “Kurum sahibinin yapis1 ve yaklasimu ile ilgili sorun.”
K22: “idareciler ile ortak kararlar alma konusunda sorunlar yastyorum.” ifadesi ile belirtmistir. Cocuk
gelisimcilerden yedi kisi idare ve yoneticilerle herhangi bir sorun yasamadiklarini belirtmiglerdir. Arastirmaya
katilan gocuk gelisimcilerinin ¢aligmakta oldugu kurumun olanaklari agisindan karsilagtigi sorunlara iligkin
goriigleri Tablo 3’te verilmistir.

Tablo 3
Kurumun Olanaklart (Materyal) A¢isindan Karsilasilan Sorunlara Iliskin Gériisler
Goriisler f %
Materyaller yok veya yetersiz 17 68
Sorun yagamiyorum 7 28
Goriis belirtmeyen 1 4

Tablo 3 incelendiginde ¢ocuk gelisimcilerin kurumun olanaklar agisindan karsilastiklart sorunlara iligkin
17 kisi materyallerin olmadigin1 veya yetersiz oldugunu belirtmislerdir. Ornegin; K7: “Cok eski materyaller hala
kullaniliyor, yeni materyal yok.”, Kl14: “Uygun materyal bulamiyoruz.” ifadesi ile belirtmistir. Cocuk
gelisimcilerden yedi kisi materyal konusunda sorun yasamadigini belirtmistir. Arastirmaya katilan ¢ocuk
gelisimcilerinin ¢alismakta oldugu kurumda izin/tatil siirecleri agisindan karsilasilan sorunlara iliskin goriisleri
Tablo 4’te verilmistir.

Tablo 4
Kurumda Izin/Tatil Siirecleri Acisindan Karsilasilan Sorunlara Iliskin Goriisler

Goriigler f %
Izin/tatil giinlerinde seanslarin telafisini yapmak zorunda olma 13 52
Izin alma siireglerinde sorun yasanmasi 6 24
Sorun yagamiyorum 6 24

Tablo 4 incelendiginde ¢ocuk gelisimcilerin kurumda izin/tatil siiregleri agisindan karsilastiklart sorunlara
iliskin sekiz kisi izin/tatil giinlerinde seanslarmn telafisini yaptiklarim1 belirtmislerdir. Ornegin; K3: “Telafi
derslerini kendi tatil giinlerimizde yapiyoruz.”, K10: “Bazen izin aldigimiz giin ve saat kadar hafta sonu telafi
yapmamiz bekleniyor.” ifadesi ile belirtmistir.

Cocuk gelisimcilerin izin/tatil siirecleri agisindan karsilagtiklari sorunlara iligkin alt1 kisi izin alma siireglerinde
sorun yasadiklarii belirtmislerdir. Ornegin; K7: “Izin almak istenildigi zaman miimkiin degilmis gibi bir algi var.” K14:
“Izin siireglerinde bazen sikintilar olabiliyor. Diger ¢alisanlarla ayn1 zamanda izin alacagimizda kurum bunu kabul
etmiyor.” ifadesi ile belirtmistir. Cocuk gelisimcilerden alt1 kisi izin/tatil siiregleri konusunda sorun yasamadigini
belirtmistir.

Aile

Arastirmaya katilan ¢ocuk gelisimcilerinin ¢alismakta oldugu kurumda ailelerle iligkiler agisindan kargilagilan
sorunlara iligkin goriigleri Tablo 5’te verilmistir.
Tablo 5

Kurumda Ailelerle Iliskiler Acisindan Karsilasilan Sorunlara Iliskin Goriisler

Goriigler f %
Ailelerin 6gretmenlere/egitim siireglerine miidahalesi 10 40
Ailelerin ¢ocuklarina ilgisiz olmalari/egitimine destek olmamalari 9 36
Ailelerin ¢ocuklarinm durumunu kabullenememeleri 8 32
Ailelerin hizli ilerleme beklentileri 2 8
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Tablo 5 incelendiginde ¢ocuk gelisimcilerin ailelerle iligkiler agisindan karsilagilan sorunlara iliskin 10
kisi ailelerin 6gretmenlere/egitim siireclerine miidahalesi oldugunu belirtmislerdir. Ornegin; K2: “Ailelerin egitimi
bizden daha iyi bildigini diisiinmesi ve &grencinin programlarma karigmasi.”, K22: “Ogrencinin bulundugu
durumu kabul etmeyen ailelerin Ogrencinin seviyesine uygun olmayan Ogretimleri istemeleri.” ifadesi ile
belirtmistir.

Cocuk gelisimcilerin cahismakta oldugu kurumda ailelerle iligkiler agisindan karsilasilan sorunlara iliskin
dokuz kisi ailelerin ¢cocuklarina ilgisiz olduklarini belirtmislerdir. Ornegin; K2: “Ailelerin evde gocuguna hicbir
yardimda bulunmamasi.”, K22: “Ailelerin ¢ogunun egitimi evde devam ettirmemesi.” ifadesi ile belirtmistir.

Cocuk gelisimcilerin ¢aligmakta oldugu kurumda ailelerle iliskiler agisindan karsilagilan sorunlara iliskin
sekiz kisi ailelerin ¢ocuklarin durumunu kabullenmediklerini belirtmislerdir. Ornegin; K5: “Cocuklarmin 6zel
durumlarim1 kabul etmemeleri.”, K21: “Ogrenciye uygun olmayan beklenti icerisinde olmalar1.” ifadesi ile
belirtmistir.

Cocuk gelisimcilerin cahismakta oldugu kurumda ailelerle iligkiler agisindan karsilasilan sorunlara iliskin
iki kisi ailelerin hizl1 ilerleme beklentileri oldugunu belirtmislerdir. Ornegin; K1: “Aileler cocuklarmin hizl bir
sekilde ilerleme gostermesini bekliyorlar.”, K4: “Ailelerin sabirsiz olmasi.” ifadesi ile belirtmistir.

Maag

Aragtirmaya katilan ¢ocuk gelisimcilerinin ¢alismakta oldugu kurumda maas acisindan karsilasilan
sorunlara iligkin goriisleri Tablo 6’da verilmistir.

Tablo 6
Kurumda Maas Agisindan Karsilasilan Sorunlara Iliskin Goriisler
Gorisler f %
Diisiik/yetersiz maas 22 88
Goriis belirtmeyen 3 12

Tablo 6 incelendiginde ¢ocuk gelisimeilerin ¢alismakta oldugu kurumda maas agisindan karsilasilan
sorunlara iligkin 22 kisi maaglarin diisiik/yetersiz oldugunu belirtmistir. Ornegin; K3: “Caligma saatlerimize goére
maasin diisiik olmasi.”, K10: “Emegimizin karsiligini aldigimiz bir maas olmuyor.” ifadesi ile belirtmistir.
Egitim

Arastirmaya katilan ¢ocuk gelisimcilerinin ¢alismakta oldugu kurumda destek gdérme/bir uzmana
danisabilme imkani agisindan karsilasilan sorunlara iliskin goriisleri Tablo 7°de verilmistir.

Tablo 7

Kurumda Destek Gorme/Bir Uzmana Danisabilme Imkéani Acisindan Karsilasilan Sorunlara Iiskin Goriisler

Goriigler f %
Uzmana danigabilmek/ulagabilmek gii¢ ve sinirli 8 32
Sorun yagamiyorum 17 68

Tablo 7 incelendiginde ¢ocuk gelisimcilerin ¢alismakta oldugu kurumda destek goérme/bir uzmana
danisabilme imkéni agisindan karsilagilan sorunlara iligkin sekiz kisi bir uzmana danisabilmek/ulasabilmek gii¢ ve
simirlt oldugunu belirtmistir. Ornegin; K2: “Uzman yardima geldiginde 5 dakika durup geri gitmesi.”, K20:
“Uzman var; ancak fazla ig ve yogunlugu oldugu i¢in kendisine ulasmada sorun yasiyoruz.” ifadesi ile belirtmistir.

Cocuk gelisimcilerden 17 kisi calistiklari kurumda destek gérme/bir uzmana danmigabilme imkani
acisindan sorun yasamadigini belirtmistir. Aragtirmaya katilan ¢ocuk gelisimcilerinin ¢caligmakta oldugu kurumda
diger Ogretmenlerle i birligi igerisinde olma siirecinde karsilagilan sorunlara iliskin goriisleri Tablo 8’de
verilmigtir.

Tablo 8
Kurumda Diger Ogretmenlerle Is Birligi Icerisinde Olma Siirecinde Karsilasilan Sorunlara Iliskin Gériisler
Goriisler f %
Ogretmenler arasinda is birligi yok/cok az 8 32
Sorun yasamiyorum 17 68
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Tablo 8 incelendiginde ¢ocuk gelisimcilerin ¢alismakta oldugu kurumda diger 6gretmenlerle is birligi
icerisinde olma siirecinde karsilasilan sorunlara iliskin sekiz kisi 6gretmenler arasinda is birligi yok/¢ok az seklinde
oldugunu belirtmistir. Ornegin; K2: “Ortak 6grenci oldugu zaman materyalleri kim yapacak, dosyay1 kim
diizenleyecek gibi problemler.”, K22: “Ogretmenler arasinda is birligi yok” ifadesi ile belirtmistir. Cocuk
gelisimcilerden 17 kisi diger 6gretmenlerle is birligi igerisinde olma agisindan sorun yagamadigini belirtmistir.

Mesleki Yeterlilik

Aragtirmaya katilan ¢ocuk geligimcilerinin caligmakta oldugu kurumda kendini yetkin gérme/yeterli
hissetme durumlarina iligkin goériigleri Tablo 9°da verilmistir.

Tablo 9
Kurumda Kendini Yetkin Gorme/Yeterli Hissetme Durumlarina Iliskin Goriigler
Goriigler f %
Kendimi yeterli gérmiiyorum 17 68
Kendimi yeterli gdriiyorum 8 32

Tablo 9 incelendiginde ¢ocuk gelisimcilerin g¢aligmakta oldugu kurumda kendini yetkin gérme/yeterli
hissetme durumlarina iliskin 17 kisi kendimi yeterli gormiiyorum seklinde belirtmistir. Ornegin; K1: “Materyal
konusunda yasadigim eksiklik, yetersizlik, {iretememe ve kendini tekrar etme.”, K22: “ileri diizeyde isitme engeli
olan Ogrenciler ile c¢alismakta zorlaniyorum.”, K24: “Daha fazla uygulama goérmeye ihtiyacim oldugunu
diigiiniiyorum.” ifadesi ile belirtmistir. Arastirmaya katilan ¢ocuk gelisimcilerden sekiz kisi kendimi yeterli
gordiiklerini belirtmigtir. Arastirmaya katilan ¢ocuk gelisimcilerinin ¢aligmakta oldugu kurumda egitim verilecek
olsa hangi konuda egitim almak istedigine iliskin goriisleri Tablo 10°da verilmistir.

Tablo 10
Kurumda Egitim Verilecek Olsa Hangi Konuda Egitim Almak Istedigine Iliskin Gériisler

Goriigler f %
Otizmli bireylerin egitimi 6 24
Oyun terapisi 5 20
Davranig problemleri 3 12
Ozel egitim alam 3 12
Standart testler uygulayici egitimi 2 8
Montessori 2 8
Diger egitimler (Tuvalet egitimi, Braille alfabesi, aileler ile iletisim ve lisansiistii) 4 16

Tablo 10 incelendiginde ¢ocuk gelisimcilerin ¢alismakta oldugu kurumda, kurumda egitim verilecek olsa
hangi konuda egitim almak istedigine durumlarmna iliskin alt1 kisi (K1, K6, K11, K14, K16, K17) otizmli bireylerin
egitimi konusunda egitim almak istedigini; bes kisi (K1, K14, K15, K18, K22) oyun terapisi konusunda egitim
almak istedigini; ¢ kisi (K1, K2, K21) davranig problemleri konusunda egitim almak istedigini; ti¢ kisi (K4, K8,
K13) 6zel egitim alaniyla ilgili egitim almak istedigini; iki kisi (K10, K12) standart testlerle ilgili egitim almak
istedigini; iki kisi ise (K14, K15) montessori ilgili egitim almak istedigini belirtmistir. Dort kisi ise diger egitimleri
almak istediklerini (K3 tuvalet aligkanlig1 kazandirma ile ilgili, K5 Braille alfabesi 6grenme, K20 ailelerle iletisim
ve K23 lisansiistii egitim) belirtmistir. Aragtirmanin ikinci sorusu i¢in kategoriler Sekil 2’de gorsellestirilmistir.

Ozel Egitim ve Rehabilitasyon Merkezlerinde Calisan Lisans Mezunu Cocuk Gelisimcilerin Karsilastiklar:
Sorunlarin Coziimiine Yonelik Olas1 Coziim Onerileri

Sekil 2 incelendiginde “sorunlarin ¢dziimiine yonelik olast ¢6ziim Onerileri” temasi altinda “Kurum
olanaklar1 (materyal yetersizligi)”, “Kurum olanaklar1 (¢aligma kosullar1)”, “Maas” ve “Egitim” kategorilerinin
oldugu goriilmektedir.
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Sekil 2

Ozel Egitim ve Rehabilitasyon Merkezlerin"de Caligan Lisans Mezunu Cocuk Geligimcilerin Karsilastiklar
Sorunlarin Céziimiine Yonelik Olasi Coziim Onerileri Temasina Iliskin Kategoriler

Cocuk gelisimcilerin karsilagtiklar: sorunlarin ¢6ziimiine
yonelik olas1 ¢dziim Onerileri

T —

Kurum olanaklar1 Maas Egitim

(Materyal Kurum olanaklar1

(Calisma kosullarr)

yetersizligi)

Kurum Olanaklari (Materyal Yetersizligi)

Aragtirmaya katilan c¢ocuk gelisimcilerin ¢aligmakta oldugu kurumda karsilagilan kurumun
olanaklarindan materyal yetersizligi sorununun ¢éziimiine iliskin 6nerileri Tablo 11°de verilmistir.
Tablo 11

Cocuk Gelisimcilerin C_’almma!cta Oldugu Kurumda Karsilasilan Kurum Olanaklarindan Materyal Yetersizligi
Sorununun Céziimiine Iliskin Oneriler

Goriisler

Materyalleri biz saglamaliyiz

Materyalleri devlet saglamali

Materyal sayisi arttirilmali

Ozel egitim gereksinimi olan ¢ocuklara uygun olmali
Materyaller birimlere esit verilmeli

Coziim Onerisi sunmayan 20

e S

Db bs®

Tablo 11 incelendiginde c¢ocuk gelisimcilerin g¢alismakta oldugu kurumda karsilagilan materyal
yetersizligi sorunun ¢dzlimiinde bir kisi materyalleri biz saglamaliyiz, bir kisi materyalleri devlet saglamali,
materyal sayilar1 artirilmali, bir kisi materyaller birimlere esit verilmeli seklinde belirtmistir. Ornegin; K6: “Devlet
destekli bolca materyal destegi vermeli.”, K14: “Piyasadaki hazir materyallerin 6zel egitim ihtiyaci olan ¢ocuklara
yonelik olanlarmin sayisi arttirtlmali ve materyaller daha ¢ok &zel egitim gereksinimi olan ¢ocuklara uygun
olmali.” ifadesi ile belirtmistir.

Kurum Olanaklart (Calisma Kosullary)

Aragtirmaya katilan ¢ocuk gelisimcilerin genel olarak ¢alisma kosullarina yonelik ¢éziim onerileri Tablo
12°de verilmistir. Tablo 12 incelendiginde ¢ocuk gelisimcilerin galismakta oldugu kurumda karsilasilan ¢aligma
kosullar1 sorunun ¢dziimiinde dort kisi ogretmene de@er verilmesi gerektigini belirtmislerdir. Ornegin; K2:
“Ogretmene deger vermek gerekir.”, K8: “Veli 6gretmenden 6ncelikli olmamali.” ifadesi ile belirtmistir.

Cocuk gelisimcilerin ¢aligmakta oldugu kurumda karsilasilan ¢alisma kosullart sorunun ¢éziimiinde dort
kisi calisma kosullarnin iyilestirilmesi gerektigini belirtmislerdir. Ornegin; K10: “Calisma sartlarinin
hafifletilmesi.”, K5: “Yillik izin kullanma zamani kisiye gore esneklik.” ifadesi ile belirtmistir.

Tablo 12

Cocuk Gelisimcilerin Calismakta Oldugu Kurumda Calisma Kosullart Sorununun Coziimiine Iliskin Oneriler

Goriisler f %
Ogretmene deger vermek 4 16
Caligma kosullarinin iyilestirilmesi 4 16
Kurumsal is birligi 3 22
Anketler yapmak 1 4
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Cocuk gelisimcilerin galismakta oldugu kurumda karsilasilan ¢alisma kosullari sorunun ¢6ziimiinde ii¢
kisi kurumsal is birligi gerektigini belirtmislerdir. Ornegin; K24: “Gorev takibi konusunda denetimler yapilabilir.
Biriminde gorev aksatmasi yapan kisilerde pozisyon degisiklikleri yapilabilir, isini aksatmadan yapan kisiler i¢in
destekleyici etkinlikler, hediyeler yapilabilir.” ifadesi ile belirtmistir.

Cocuk gelisimcilerin ¢alismakta oldugu kurumda karsilasilan ¢alisma kosullari sorunun ¢éziimiinde bir
kisi geri bildirim alinmas1 gerektigini belirtmislerdir. Ornegin; K23: “Kurum igerisinde diizenli araliklar ile
memnuniyet 6lcen anketler yapilabilir.” ifadesi ile belirtmistir.

Maag

Arastirmaya katilan cocuk gelisimcilerin ¢alismakta oldugu kurumda karsilasilan maas sorunun
¢oztimiine iliskin Onerileri Tablo 13’te verilmistir.

Tablo 13
Cocuk Gelisimcilerin Calismakta Oldugu Kurumda Karsilasilan Maas Sorununun Coziimiine Iliskin Oneriler
Gorisler f %
Maaglar arttirilmali 4 16
Maaglar1 MEB denetlemeli 1 4
Taban maas uygulanmali 1 4
(Coziim Onerisi sunmayan 19 76

Tablo 13 incelendiginde, ¢cocuk gelisimcilerin ¢aligmakta oldugu kurumda kargilasilan maas sorununun
¢Oziimiinde dort kisi maaglarin arttiritlmasi gerektigini, bir kisi maaslarin MEB tarafindan denetlenmesi gerektigini,
bir kisi taban maas uygulanmas: gerektigini belirmistir. Ornegin; K5: “Maas arttirilabilir.”, K10: “Ozel sektor
Ogretmenleri i¢in bir taban maas uygulanmali.” ifadesi ile belirtmistir.

Egitim
Aragtirmaya katilan ¢cocuk gelisimcilerin ¢alismakta oldugu kurumda karsilasilan sorunlarin ¢6ziimii i¢in
egitim verilmesi gerektigine iliskin dnerileri Tablo 14’te verilmistir. Tablo 14 incelendiginde ¢ocuk gelisimcilerin

¢alismakta oldugu kurumda karsilasilan sorunlarin ¢ziimiinde dort kisi 6gretmenlere yonelik egitimler verilmesini
belirtmislerdir. Ornegin; K18: “Siirekli olacak sekilde hizmet i¢i egitimlerin diizenlenmeli.” ifadesi ile belirtmistir.

Tablo 14

Cocuk Geli§{mciler{_n Calismakta Oldugu Kurumda Karsilasilan Sorunlarin Coziimii Igin Egitim Verilmesi
Gerektigine Iliskin Oneriler

Goriisler f %
Ogretmenlere yonelik egitimler verilmeli 4 16
Ailelerin bilinglendirilmesi igin egitimler verilmeli 3 12
Genel egitim okullarindaki 6gretmenlere egitim verilmeli 1 4
CoOziim Onerisi sunmayan 17 68

Cocuk gelisimcilerin galismakta oldugu kurumda karsilagilan sorunlarin ¢éziimiinde i¢ kisi ailelerin
bilinglendirilmesi igin egitimler verilmesi gerektigini belirtmislerdir. Ornegin; K6: “Aile egitimleri verilmeli.”
ifadesi ile belirtmistir.

Cocuk geligimcilerin ¢alismakta oldugu kurumda karsilagilan sorunlarin ¢6ziimiinde bir kisi genel egitim
okullarindaki égretmenlere egitimler verilmesi gerektigini belirtmistir. Ornegin; K6: “Cocuklarin gittikleri genel
egitim okullarindaki 6gretmenlere egitim verilmeli.” ifadesi ile belirtmistir.

Tartisma

Bu aragtirmada 6zel egitim ve rehabilitasyon merkezlerinde ¢aligsan lisans mezunu g¢ocuk gelisimcilerin
karsilagtiklar1 sorunlarin belirlenmesi ve bu sorunlara ¢dziim onerilerinin sunulmasi amaglanmistir. Bu kapsamda
Konya, Karaman ve Ankara illerindeki 6zel egitim ve rehabilitasyon merkezlerinde ¢alisan lisans mezunu 25 gocuk
gelisimci ile goriismeler yapilarak karsilagtiklart sorunlar belirlenmis ve elde edilen veriler igerik analizi ile analiz
edilerek bulgularda sunulmustur. Bulgularda sunulan veriler arastirmanin bu kisminda alanyazin ¢ergevesinde
tartisilmistir.

Aragtirmanin bulgularina bakildiginda ¢ocuk gelisimcilerin karsilagtiklar1 sorunlarin kurum, aile, maas,
egitim ve mesleki yeterlilik konularina yonelik oldugu goriilmektedir. Arastirmada kurum kapsamindaki
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sorunlarin idareciler, olanaklar ve izin siirecleri ile ilgili oldugu; aile kapsamindaki sorunlarin aileler ile iliskilere
yonelik oldugu; maas ile ilgili sorunlarin maas yetersizligi ile ilgili oldugu, egitim kapsamindaki sorunlarin ise
gerektiginde destek gorme/bir uzmana danisabilme ve 6gretmenler ile is birliginde bulunma ile ilgili oldugu
anlagilmaktadir.

Aragtirma kapsaminda bulgularda birinci tema olarak kurumda karsilasilan sorunlarin idare ve yoneticiler
ile ilgili sorunlar oldugu ve bu sorunlarin ¢ogunlukla ¢ok fazla ise karsilik yetersiz maag, idare ve yonetimle
iletisimde yetersizlik ve catisma seklinde ifade edildigi goriilmektedir. Kurum ile ilgili sorunlardan kurum
olanaklar ilgili karsilagilan en fazla sorunun materyal eksikligi oldugu goriilmektedir. Bu konuda katilimcilarin
goriiglerini idareye dile getirmelerinin gerekli olduguna inanilmaktadir. Ciinkii 6zel egitim alanindaki
ogretmenlerin materyal eksikligini idarecilere sdylemeleri ve bu konuda iyilesmeye destek olmalari kendilerinden
beklenen bir davranistir (Council for Exceptional Children, 2009). Katilimeilarin bu konuya yonelik ¢6ziim onerisi
ise materyallerin kendileri ve devlet tarafindan saglanarak sayilarinin arttirilmasi seklinde olmustur. Diger yandan
kurumda izin/tatil siiregleri ile ilgili karsilagilan en fazla sorunun izin/tatil giinlerinde derslerin telafisini yapmak
zorunda olmalar1 goriilmektedir. Bu sorunun siirekli devam etmesi halinde c¢alisanlarin motivasyonunu
diigiirebilecek bir etkisi olduguna inanilmaktadir. Cesur ve Koksal-Akyol (2018) calisanlarin memnuniyet
diizeyleri ile mesleki doyumlarinin ¢aligtiklar1 kurumun basarisi iizerinde etkili oldugunu belirtmislerdir. Ayni
zamanda Tastepe ve Koksal-Akyol (2014) ¢ocuk gelisimcilerin yaptiklar: igin kalitesinde calisma ortaminin
etkisine deginmis, Oriicii ve Kanbur (2008) da calisanlarm kurumlarda karsilastiklar1 fiziki unsurlarin
memnuniyetleri iizerindeki etkisinden bahsetmistir. Bu durumlardan dolay1 bu sorunlarin ¢oziilmesi gerekliligine
inanilmakta olup, ancak bu sayede idarecilerin personelleri daha kolay anlayabilmesi ve personellerin de
motivasyonunun artmast beklenmektedir. Postholm (2012) de bu diisiinceyi destekler nitelikte olarak olumlu ve
anlayisli idareci yaklagimlarinin egitimcilerin gelisimini olumlu etkiledigini belirtmistir. Arastirmada diger yandan
katilimcilardan bazilarinin  kurum olanaklar1 ile ilgili sorunlara yonelik ¢6ziim Onerisi sunmadiklar
gozlemlenmistir. Bu durumun bdyle olmasinda bir kisim katilimcinin kurum olanaklart ile ilgili sorun yasamadigi
icin Oneri sunmadig1 diisliniilebilir, bir kisim i¢in ise sorun yasamalarina ragmen bildikleri bir ¢dziim Onerisi
olmadig1 i¢in dneri sunmadiklar: diisiiniilebilir. Bu baglamda sorun yasayip ¢6ziim onerisi sunmakta yetersiz kalan
calisanlara problem ¢dzmeyi tesvik edici, segenek iiretebilecek yaraticilifn destekleyici egitimlerin verilip bu
konuda da gelisimin desteklenmesi uygulamalarinin gerekliligine inanilmaktadir.

Aragtirmanin bulgularindan ikinci tema olarak aileler ile ilgili sorunlardan ailelerle iliskilere yonelik
sorunlar incelendiginde en fazla sorunun ailelerin 6gretmenlere/egitim siire¢lerine miidahalesi ile ¢ocuklarina
ilgisiz olmalar1 seklinde ifade edildigi goriilmektedir. Giizel (2014) tarafindan yapilan aragtirmada da 6zel egitim
stireglerinde aileler ile yeterli iletisim siireglerinde bulunulmadigi ve ailelerin ¢ocuklarini yeterince tanimadiklari
ifade edilmistir. Bu arastirmanin alanyazindaki diger arastirmalardan farkli olarak aileler ile iletisim siirecleri
yaninda ailelerin egitime miidahalede bulunduklarinin belirtilmesi olmustur. Bu soruna ¢6ziim onerisi olarak aile
egitimlerinin diizenlenmesi diislincesi getirilmistir. Siit¢ii (2007) de ailelerin 6zel egitim siirecince daha fazla aktif
katilimmin olmas1 gerekliligini belirtmistir. Aile egitim siire¢lerinde aktif personellerden birisi olarak ¢ocuk
gelisimciler ihtiyag dogrultusunda aile egitim programlarini hazirlayip, uygulayarak ve zaman zaman
degerlendirmelerde bulunarak aileleri bu konuda destekleyebilirler (Tercan & Yildiz-Bigaket, 2017). Arastirmanin
bu bulgusundan ve alanyazindaki bilgilerden yola ¢ikilarak ¢ocuk gelisimcilerin 6zel egitim ve rehabilitasyon
stireclerinde aile egitimi ve katilimini arttirmaya yonelik daha fazla ¢alismalarin igerisinde yer almasinin 6nemine
de vurgu yapilmaktadir.

Arastirmanin bulgularindan {giincii tema olarak maas ile ilgili sorun igin katilimcilarin neredeyse
tamaminin maast yetersiz gordiigii ifade edilmistir. Yavuz ve Kahraman (2022) de bu arastirma bulgusunu
destekler nitelikte bilgilere ulasmis olup ayn1 zamanda yetersiz maasin 6zel egitim ve rehabilitasyon merkezinde
caligan ¢ocuk gelisimcilerin motivasyonlarini diisiirdiiglinii belirtmislerdir. Tiiziin (2024) bazi cocuk gelisimcilerin
maddi yetersizlik yasamalarinin istedikleri egitimlere katilmalar1 6niinde de bir engel oldugunu belirtmistir.
Katilimeilarin bu konuya yonelik ¢éziim dnerileri maaglarin arttirilmasi, maaslarin MEB tarafindan denetlenmesi
ve taban maas uygulanmasi seklinde olmustur. Sadan ve Cikili (2021) da 6zel egitim alaninda ¢alisan meslek
elemanlariin performanslarina uygun maas almalar1 gerekliligini ifade ederek konunun dnemini vurgulamistir.
Arastirmada diger yandan katilimcilardan bazilarinin maas konusunda ¢dziim Onerisi sunmadiklart
gbzlemlenmistir. Bu durumun boyle olmasinda bir kisim katilimcinin maag konusundan memnun olmasa da baska
kurumda ve sektdrde ¢alisma imké&ni olmadigr igin sessiz kaldigi diisliniilebilir. Bu durum iizerinde bazi
katilimcilarin orta ya da ileri yasta olmalarinin etkisi olabilir.
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Aragtirmanin bulgularindan dordiincii tema olarak egitim ile ilgili sorunlardan kurumda destek gérme/bir
uzmana danigabilme imkéan1 konusu ile ilgili sorunlar ele alinmigtir. Baz1 katilimcilarin alandan ve bilgili insana
ulasma ile ilgili sorunla karsilagtiklar1 goriillmektedir. Alanyazinda da 6zel egitim alaninda ¢alisan 6gretmenlerin
bekledikleri destegi goremedikleri ile ilgili aragtirma bilgileri mevcuttur (Akalin, 2015; Bilen, 2007; Giizel, 2014).
Bu sorunun ¢6ziimii i¢in idare tarafindan personele iicretsiz olarak destek ve danigmanlik hizmetlerinin saglanmasi
onerilmektedir. Egitim ile ilgili olarak karsilagilan sorunlardan &gretmenler ile is birligi i¢inde olma konusunda
ise baz1 katilimcilarin sorun yasadig goriilmektedir. Cocuk gelisimcilerin ¢ocuklar ile ilgili siireclerde 6nemli bir
meslek eleman1 olduklar1 bilinse de (Dogan-Keskin & Bayhan, 2020), ¢ocuklarin gereksinimlerinin vaktinde
giderilmesi ve gelisimlerinin desteklenmesinde ¢ocuk ile ilgilenen tiim personelin is birligi igerisinde ¢aligmasinin
faydali ve gerekli oldugu bilinmektedir (Huri vd., 2020; Reeves vd., 2017; Yavuz & Kahraman, 2022).

Aragtirmanin bulgularindan besinci olarak mesleki yeterlilik ile ilgili sorunlarda katilimcilarin
¢ogunlugunun kendini yeterli gérmedigi belirtilmektedir. Bu durum alanyazinda farkli alanlarda kendini
gosterebilmektedir. Ornegin Sisman ve Ar1 (2009) 6zel egitim gereksinimi olan ¢ocuklar ile calisan kisilerden
bazilarmin ¢ocuk ile etkili iletisim kurmakta yetersiz kaldigini ifade etmistir. Katilimcilarin konu ile ilgili ¢6ziim
Onerisi ise 0gretmenlere egitimler verilmesi seklinde olmustur. Bayr1 (2022) da 6gretmenlerin mesleklerinde
basarili olabilmeleri icin belirli yetkinliklerinin olmas1 gerektigini belirtmektedir. Ozel egitim alaninda ¢alisan
kisilerin mesleki yeterliliklerinin yiiksek olmas1 bu acilardan 6nemli goriilmektedir.

Ayni zamanda arastirma kapsaminda arastirmacilarin hangi konuda egitim almak istedigine iliskin
goriisleri alinmistir. Bunun sonucunda katilimcilar otizm spektrum bozuklugu olan bireylerin egitimine yonelik,
davranis problemleri ile ilgili, oyun terapisi, tuvalet aliskanligi, Montessori, ailelerle iletisim gibi ¢esitli konularda
egitim alma istediklerini belirtmiglerdir. Aragtirmacilarin bu kadar fazla sayida ek egitime ihtiyag duymasinin baz
katilimcilarin uzaktan egitim alarak mezun olmalari, bazi katilimceilarin ise 6rgiin mezunu olsalar da iiniversite
miifredatlart geregi 6zel egitim alan ve g¢aligma bilgisine yonelik yeterli sayida ders almamalart gerekge
gosterilebilir. Alanyazin incelendiginde Dogan ve Tatik (2014) da egitim alaninda ¢alisan kisilerin alana yonelik
egitimler alma konusunda destek istedigini ifade etmistir. Arastirmada diger yandan katilimcilardan bazilarinin
kendilerini gelistirmek i¢in bir egitim almaya yonelik taleplerinin olmadigi konuda bir ¢6ziim 6nerisi sunmadiklart
gbzlemlenmistir. Bu durumun bdyle olmasinda ilgili cevabi veren katilimeilarin ileri yastaki katilimcilar olmasinin
etkili olduguna inanilmaktadir. Baz1 katilimcilar ile goriisme siireci yliz yiize yiriitiilememistir bu durumun bir
siirlig1 olarak ilgili sorun i¢in bir ¢6ziim dnerisi sunmak istememis olabilecekleri de diisiiniilmektedir.

Alanyazinda ¢ocuk gelisimcilerin g¢alistiklart gesitli kurumlara yonelik arastirmalar 6rnegin hastanede
¢alisan gocuk gelisimciler (Tastepe & Koksal-Akyol, 2014) ile aile ve sosyal politikalar bakanliginda ¢alisan ¢ocuk
gelisimciler (Cesur & Koksal-Akyol, 2018) mevcuttur. Bunun yaninda ¢ocuk gelisimcilerin bir diger ¢aligma alant
olarak 6zel egitim ve rehabilitasyon merkezlerine yonelik yapilmig arastirmalarin sinirlilign dikkat cekmektedir.
Konu ile ilgili olarak Yavuz ve Kahraman (2022) tarafindan yapilan arastirma bulgusuna ulasilmaktadir. Ancak
bu arastirmada gocuk gelisimcilerin rehabilitasyon merkezlerinde kendilerini yetkin hissedememe ve ek egitimlere
ihtiya¢ duyma gibi yasadiklar1 bazi sorunlara yer verilmis olup, bu sorunlar i¢in katilimcilardan ¢6ziim Onerileri
alinmadig1 goriilmiistiir. Bu arastirmanin alanyazindaki benzer arastirmalardan farkli yonleri olarak {i¢ ayr ilde
toplam 25 katilimer ile yiiriitilmesi ve katilimcilardan da alinan gesitli ¢6ziim Onerilerine yer verilmesi
gosterilmektedir. Arastirma bu yonleri ile ve sinirli bir konuyu ele almasi agisindan 6nemli olmakta bunun yaninda
yenilik¢i ve giincel yonii ile alanyazina olumlu katkilar saglamaktadir.

Yukarida yer verilen aragtirma bulgulari ve bilgilerinin yaninda arastirma, aragtirmada kullanilan goriisme
formunda yer alan sorularin Slgtiigii 6zellikler, goriismelerin yapildig1 kisiler, yapilan goriismelerin siiresi,
gorligmeyi yapan yazarin gorigsmeyi yonetme becerileri, Konya, Karaman ve Ankara olmak iizere ii¢ ilden
ulasilabilen katilimcilar ile yiiriitiilmesi yonleri ile siirli olmaktadir. Ayn1 zamanda Konya ve Ankara illerindeki
katilimcilar ile yapilan goriismelerin WhatsApp iizerinden yiiriitiilmesi de aragtirmanm smirli bir diger yoni
olmaktadr.

Sonuc¢
Aragtirmanin sonucunda;

1. Ozel egitim ve rehabilitasyon merkezinde caligan lisans mezunu g¢ocuk gelisimcilerin temelde kurum,
aile, maas, egitim ve mesleki yeterlilik ile ilgili sorunlar yasadigi,

2. Cocuk gelisimcilerin kendilerini gelistirmek amaci ile kurumda egitim verilecek olsa egitim almak
istedikleri bilgisine ulagilmistir.
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3. Ayni zamanda 6zel egitim ve rehabilitasyon merkezinde calisan lisans mezunu ¢ocuk gelisimcilerin
karsilagtiklar1 bazi sorunlarin ¢dziimiine yonelik dnerileri oldugu sonucuna ulasilmistir.
Oneriler

Tleriki Arastirmalara Yinelik Oneriler

1.

Bu arastirma Konya, Karaman ve Ankara illerindeki 6zel egitim ve rehabilitasyon merkezlerinde ¢aligan
ve ulasilabilen 25 katilimer ile yiiriitiilmiistiir. i¢ Anadolu Bolgesi’nde yer alan diger sehirlerden daha
fazla katilimei ile yiiriitiilebilir. Aragtirma benzer sekilde farkli bolgelerden de katilimcilar ile yiiriitiilerek
bolgeler arasi sonuglari incelenebilir ve sonuglari etkileyen olasi sebepler lizerine c¢alistaylar
diizenlenebilir.

Egitim Miifredatina Yonelik Oneriler

1.

Cocuk gelisimi lisans dgrencilerine liniversite egitim miifredatlart igerisinde verilen ders igeriklerinde
Ozel egitim ve rehabilitasyon merkezlerinde yasayabilecekleri muhtemel sorunlar senaryolar seklinde
yaratict drama gibi yontemlerin de kullanilmasi ile verilerek bilgi ve farkindalik diizeyleri arttirilabilir.

Cocuk gelisimi lisans 6grencilerine ders icerikleri kapsaminda senaryolar seklinde aktarilan muhtemel
sorunlar karsisinda beyin firtinasi gibi teknikler ile olasi ¢dziim yollart olusturmalar: saglanarak kavram
haritas1 seklinde sorunlara yonelik ¢6ziim segenekleri arttirilabilir.

Ogrencilerin ¢aligmalar1 sonucunda olusturulan kavram haritalar1 bir PDF seklinde déniistiiriilerek
kaydedilebilir ve daha ¢ok kisinin faydalanmasi i¢in kullanilabilir.

Ders igeriklerinin aile egitimi ve iletisimi, engeli olan ¢ocuga sahip ailelerin genel 6zelliklerini tanimaya
yonelik seklinde hem teorik hem uygulama olarak zenginlestirilerek yiiriitiilmesi 6nerilebilir.

Lisans ¢ocuk gelisimcilerin alanda kendilerini daha yetkin gérmeleri igin lisans dénemindeyken ozel
egitim ve rehabilitasyon merkezlerine yonelik uygulama ve staj imkanlarinda arttirilmaya gidilebilir.

Kurumlara Yonelik Oneriler

1.

Bu arastirmada 6zel egitim ve rehabilitasyon merkezlerinde ¢alisgan ¢ocuk gelisimcilerin kurumda
idareciler ve yoneticiler ile ilgili sorunlar yasadiklari goriilmiistiir. Bu sorunlarin ¢6ziimii igin
kurumlardaki idareci ve yoneticilerin alan icerisindeki kisilerden se¢ilmesi ve zaman zaman ¢aliganlardan
memnuniyet anketi ile degerlendirme yapmalarinin istenmesi onerilebilir.

Bu arastirmada g¢ocuk gelisimcilerin kurum olanaklar1 (materyal) ile ilgili sorunlar yasadiklari
goriilmiistiir. Bu sorunlarin ¢6ziimii i¢in atik materyal kullanimi tesviki ile her ay kurum tarafindan belirli
bir biit¢enin kaynaklara ayrilmasi 6nerilebilir.

Bu arastirmada g¢ocuk gelisimcilerin izin/tatil siiregleri ilgili sorunlar yasadiklari goriilmiistir. Bu
sorunlarin ¢dziimii i¢in kurumlarin personel odakli ¢alismalarinin arttirtlmasi 6nemli gériilmektedir. Bu
kapsamda idarecilerin alandan se¢ilmesi bir ¢6ziim Onerisi olarak sunulabilir. Mevzuat ve yonetmelik
incelemesi yapilarak uygulamada her kurum igin birlige varilmasi Onerisi verilebilir. Ek olarak her
kurumda 2-3 kisi egitilerek telafileri verecek sekilde yetistirilip telafi 6gretmeni seklinde gérev almasi
saglanabilir.

Bu arastirmada ¢ocuk gelisimcilerin aileler ile iligkiler konusunda sorunlar yasadiklari goriilmiistiir. Bu
sorunlarin ¢oziimii i¢in kurumlarda ailelere ve 6gretmenlere etkili iletisim teknikleri konulu seminerler
ile konferanslar diizenlenmesi Onerilebilir. Ayni zamanda ailelerin bireysellestirilmis egitim programi
hazirlanmasi ve egitim siirecine aktif katiliminin saglanmasi da onerilebilir. Ek olarak ailelerin ¢ocuklar1
ile birlikte kuruma ik geldigi andan itibaren durumu kabullenme, siire¢ hakkinda bilgilendirilme,
¢ocugunu dogru tanmima ve yetkinliklerini bilme ile {izerine diisen sorumluluklar yerine getirme
konusunda ¢ocuk gelisimcilerin aktif ve psikologlar, psikolojik danigma ve rehberlik birimleri ile siirekli
olarak ig birligi igerisinde ¢aligmasi onerilebilir.

Bu aragtirmada 6zel egitim ve rehabilitasyon merkezlerinde ¢alisan ¢ocuk gelisimcilerin maas konusunda
sorunlar yasadiklari goriilmiistiir. Bu sorunlarin ¢6zliimii i¢in kurumlara yapilan 6denek ve destek
taleplerinin arttirilmasi onerilebilir. Ayni1 zamanda ek biitce destekleri icin adimlar atilarak idareciler
tarafindan personele daha yiiksek maas verilmesinin etkili olacagina inanilmaktadir.
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6. Bu arastirmada g¢ocuk gelisimcilerin destek gorme ve is birligi konusunda sorunlar yasadiklar
goriilmiistiir. Bu sorunlarin ¢6ziimii i¢in kurum igerisindeki personelin destek gdrme ihtiyacina yonelik
kurum i¢in damigsmanlik sistemleri kurulabilir. Ayn1 zamanda kurum igerisinde is birligi calismalari
yapabilecekleri sosyal faaliyetler ile proje tiretme vb. kiiciik grup ¢alismalari, eglenceli ekip yarismalari
diizenlenebilir. Kurum aidiyetine yonelik etkinlikler, yemekleri eglenceler ve cekilisler diizenlenebilir,
etkili iletisim tekniklerine yonelik siirekli olarak uygulamalar yiiriitiilebilir.

7. Bu arastirmada ¢ocuk gelisimcilerin mesleki yeterlilik konusunda sorunlar yasadiklar1 gériilmiistiir. Bu
sorunun bir ¢dzilimii olarak i hayatindan dnce lisans doneminde iken dgrencilere alan ile ilgili daha fazla
sayida derslerin sunulmasi ve ihtiya¢ duyulan bu egitim desteklerinin yiiz yiize verilmesi Onerisi
sunulabilir. Boylelikle kisilerin mesleki yeterliliklerinin arttirilacagina inamlmaktadir. Is hayatinda ise
personele ihtiya¢ duydugu konularda hizmet oncesi ve hizmet igi egitimler alan uzmanlar tarafindan
diizenli araliklar ile modiil seklinde verilebilir ve diizeyinin her modiil sonrasinda degerlendirmeler ve
geri doniitler yapilarak arttirilmasina destek olunmasi onerilebilir. Bu siiregte yetismis personellerden
stipervizyon destegi alinarak ayda birkag kere vaka tartisma toplantilar1 diizenlenebilir.
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Ek A
Demografik Bilgi Formu
1. Yasmiz: ( )
2. Cinsiyetiniz: Kadin () Erkek ()
3. Ozel egitim ve rehabilitasyon merkezlerinde toplam kag yildir calismaktasiniz?
0-2yil ()
2-4yi1l ()
4-6 yil ()
6 yildan daha fazla ( )
4. Hangi ilde ¢aligmaktasiniz?
Karaman ()
Konya ()
Ankara ()
5. Lisans ¢ocuk gelisiminden mezun olali kag y1l oldu?
0-2yil ()
2-4yil ()
4-6 yil ()
6 yildan daha fazla ( )

6. Hangi iiniversiteden mezun oldunuz liitfen yaziniz:
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Ek B

Ozel Egitim ve Rehabilitasyon Merkezlerinde Calisan Lisans Cocuk Gelisimcilerin Karsilastiklar:
Sorunlarin Belirlenmesine Yonelik Goriisme Formu

S1. Calismakta oldugunuz kurumda kurum/idare/yoneticiler agisindan karsilasti§iniz sorunlar nelerdir? Liitfen
aciklayiniz.

-Eklemek istedikleriniz/baska karsilastiginiz sorunlar var midir? Liitfen agiklayiniz.

S2. Calismakta oldugunuz kurumda aileler agisindan karsilasti§iniz sorunlar nelerdir? Liitfen aciklayiniz.
-Eklemek istedikleriniz/bagka karsilastiginiz sorunlar var midir? Liitfen agiklaymiz.

S3. Caligmakta oldugunuz kurumda maddi/maas agisindan karsilastiginiz sorunlar nelerdir? Liitfen agiklayiniz.
-Eklemek istedikleriniz/bagka karsilastiginiz sorunlar var midir? Liitfen agiklaymiz.

S4. Calismakta oldugunuz kurumda izin/tatil siiregleri agisindan karsilastiginiz sorunlar nelerdir? Liitfen
aciklayiniz.

-Eklemek istedikleriniz/baska karsilastiginiz sorunlar var midir? Liitfen agiklayiniz.

S5. Calismakta oldugunuz kurumda materyal/kaynak agisindan karsilastiginiz sorunlar nelerdir? Liitfen
aciklayiniz.

-Eklemek istedikleriniz/baska karsilastiginiz sorunlar var midir? Liitfen agiklayiniz.

S6. Calismakta oldugunuz kurumda destek gérme/bir uzmana danmigabilme imkdn: agisindan karsilagtiginiz
sorunlar nelerdir? Liitfen agiklayiniz.

-Eklemek istedikleriniz/bagka karsilastiginiz sorunlar var midir? Liitfen agiklaymiz.

S7. Calismakta oldugunuz kurumda diger egitimcilerle/6gretmenlerle is birligi icerisinde olma siirecinde
karsilastiginiz sorunlar nelerdir? Liitfen agiklayiniz.

-Eklemek istedikleriniz/bagka karsilastiginiz sorunlar var midir? Liitfen agiklaymiz.

S8. Calismakta oldugunuz kurumda kendinizi yetkin gérme/yeterli hissetme konusunda karsilagtiginiz sorunlar
nelerdir? Liitfen agiklaymniz.

-Eklemek istedikleriniz/baska karsilastiginiz sorunlar var midir? Liitfen agiklayiniz.

S9. Kendinizi yetistirmek icin size bir egitim verilecek olsa hangi konuda egitim almak istersiniz? Liitfen
aciklayiniz.

-Eklemek istedikleriniz/baska karsilastiginiz sorunlar var midir? Liitfen agiklayiniz.
S10. Belirttiginiz sorunlara yonelik sizin ¢dziim onerileriniz nelerdir? Liitfen ayrintili agiklayimiz.

-Eklemek istedikleriniz/baska karsilastiginiz sorunlar var midir? Liitfen agiklaymiz.
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Abstract

Introduction: It is well-documented that child development specialists face various problems while working in
special education and rehabilitation centers, highlighting the need for research aimed at generating effective
solutions. The present study aims to identify the problems experienced by child development specialists with
bachelor's degrees working in special education and rehabilitation centers and to propose viable solutions to these
problems. In line with this objective, interviews were conducted with 25 female participants from Karaman,
Konya, and Ankara. Through these interviews, the specific issues faced by specialists were identified, and
corresponding solution suggestions were offered.

Method: The study was conducted with a case study within the scope of qualitative research. The participants of
the study consisted of 25 child development specialists with bachelor's degrees working in special education and
rehabilitation centers in Karaman, Konya and Ankara. Demographic information form and interview form were
used as data collection tools in the study. Data were obtained through interviews and analyzed with content
analysis.

Findings: The findings of the study indicated that participants face various problems in special education and
rehabilitation centers, particularly concerning institution, family, salary, education and professional competence,
and that participants proposed a range of suggestions aimed at addressing issues such as insufficient materials,
working conditions, salary and education.

Discussion: In this context, the problems faced by the participants were determined, and both the participants’
proposed solutions and the researchers’ suggestions were discussed within the framework of the literature.

Conclusion and Suggestions: The findings of the study revealed that child development specialists with
bachelor’s degrees working in special education and rehabilitation centers face problems related to institution,
family, salary, education and professional competence. It was also found that participants had suggestions for
addressing these problems and expressed a desire to receive further training in relevant areas. Based on the
findings, various suggestions were proposed within the scope of the study.

Keywords: Child development specialist, special education, rehabilitation center, problem, solution suggestions.
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PROBLEMS FACED BY CHILD DEVELOPMENT SPECIALISTS WORKING IN SPECIAL EDUCATION AND 2
REHABILITATION CENTERS AND THEIR SOLUTIONS

Introduction

According to the definition given in the Regulation on Special Education Services (RSES) (2018), an
individual with special education needs is; “An individual who differs significantly from his/her peers in terms of
individual and developmental characteristics and educational competencies”. Individuals with special education
needs can be diagnosed in various areas throughout their lives and exhibit various characteristics. For example,
individuals with Autism Spectrum Disorder (ASD) exhibit anger crises (Norris et al., 2019), low adaptation and
communication skills (Charman et al., 2011), behaviors such as hitting the head and damaging objects (Kogak,
2020). Individuals with intellectual disabilities exhibit low social adaptation ability (Luckasson et al., 2002),
irritability (Hashino et al., 1997), repetitive movements such as shaking hands and feet (Rojahn, 2001). Individuals
with visual impairment exhibit limited ability to recognize emotions (Picard et al., 2011), loss of balance and
frequent falls (Chuvarayan, 2019). Individuals with physical disabilities may experience high anxiety as a result
of awareness of the difference in their physical appearance (Oaten et al., 2011; Park et al., 2003). Individuals with
hearing impairment may have limitations in acquiring academic knowledge (Kritzer, 2009; Pagliaro & Kritzer,
2010) and expressive language skills (Dogru et al., 2020), depending on whether the disability is congenital or
acquired and whether they have little or no hearing. Individuals with specific learning disabilities may exhibit
developmental and behavioral characteristics such as limitations in academic skills such as reading-writing-
calculation, difficulty in focusing attention, and inability to retain information in memory for long periods of time
(Crouch, 2019; Lewandowski et al., 2013; Wray et al., 2013). As can be understood from this information, these
individuals need additional support and special education in many areas.

The special education needed by individuals with special education needs is defined by the RSES (2018)
as “Education provided in appropriate settings through specially designed educational programs and specially
trained personnel to meet educational and social needs”. These special education services are provided in various
institutions. One of these institutions is “special education and rehabilitation centers”. According to the Ministry
of National Education Regulation on Special Education Institutions (2012), special education and rehabilitation
centers are defined as “private education institutions that provide support education services to individuals with
disabilities who are determined to be in need of support education as a result of educational evaluation and
diagnosis made by special education evaluation boards (Amended phrase: RG-24/5/2013-28656)”. The Ministry
of National Education Regulation on Special Education Institutions (2012) states that special education services
in special education and rehabilitation centers are provided by personnel from various professional fields,
including child development specialists.

Child development specialists are basically professionals who collect data on children who show/do not
show typical development using formal and informal assessment tools, and make developmental assessments of
children accordingly, and who prepare and implement programs that meet the needs of these children (Tercan &
Bigake1, 2017). In line with this definition, child development specialists have various fields of work, and their job
processes vary depending on the field. For example, some of the duties of child development specialists working
in special education and rehabilitation centers are clearly stated in the Ministry of National Education Regulation
on Special Education Institutions (2012) as “(Amended phrase: RG-24/5/2013-28656) to prepare the necessary
materials related to their field to be used during the education of individuals with disabilities by taking into account
their educational performance and type of disability, (Amended phrase: RG-24/5/2013-28656) to examine
individuals with disabilities in terms of physical, mental and social development and to evaluate their development
in accordance with their age levels”. Considering this information, it is understood that child development
specialists working in special education and rehabilitation centers are competent and important professionals.
Sagiroglu (2006) also supports this idea. Similarly, Dogan-Keskin and Bayhan (2020) emphasize that child
development specialists are important professionals for children to have a healthy development in every aspect.

Tastepe and Koksal-Akyol (2014) stated that the work environment and work satisfaction levels of child
development specialists affect the quality of service they provide. It is believed that this issue should be
emphasized especially in a field that requires a sensitive work process such as children with special education
needs. Arucan (2008) stated that the emotional exhaustion levels of child development specialists working in
special education are high. Although several studies addressing the topic have been found in the literature, it has
been observed that these studies tend to identify problems only at a general level and are thus limited in scope.
(Arucan, 2008; Yavuz & Kahraman, 2022). In addition, the literature indicates a current need for research that
involves participants from different cities to identify the problems in detail and to examine the possible solutions
proposed by these participants. This study aimed to meet this need. In this context, the study was conducted to
determine the problems faced by child development specialists with bachelor’s degrees working in special
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education and rehabilitation centers in Karaman, Konya and Ankara and to present solution suggestions to the
problems. The research questions are given below.

1.  What are the views of child development specialists with bachelor’s degrees working in special education
and rehabilitation centers regarding the problems they face?

2. What are the possible solution suggestions to the problems faced by child development specialists with
bachelor’s degrees working in special education and rehabilitation centers?

Method
Model of the Study

This study was conducted as a case study within the qualitative research methods with 25 child
development specialists with bachelor’s degrees working in special education and rehabilitation centers in Konya,
Karaman and Ankara in the 2023-2024 academic year. Case study is an approach based on detailed examinations
using interviews, observations, reports, etc. with participants in order to reveal the situation to be investigated
within a certain period of time (Christensen et al., 2015; Yildirnm & Simsek, 2018).

Participant

The participants of the study consisted of 25 child development specialists with bachelor’s degrees
working in special education and rehabilitation centers in Konya, Karaman and Ankara in the 2023-2024 academic
year. The participants were selected using the criterion sampling method, which is included in the purposive
sampling used in qualitative research. In purposive sampling, knowledgeable and experienced individuals are
selected, and situations believed to be rich in terms of information are examined in detail (Palinkas et al., 2015).
Criterion sampling is a type of sampling used in which participants are selected from individuals with prerequisite
characteristics determined by the researchers (Biiyiikoztirk et al., 2009; Patton, 2002). Some prerequisite
characteristics were also sought in this study. These prerequisite characteristics were that child development
specialists have a bachelor's degree and have session with students. The study was conducted with 25 participants
who met these criteria. Within the scope of research ethics, the confidentiality of the participants was taken into
consideration and the participants were coded as P1 etc. All participants were female.

Table 1

Demographic Information of Participants

Years of experience in . Years since o Formal/open
.. . . City of \ University .
Participants Age special education and mplovment bachelor's degree raduated from education
rehabilitation centers cemployme graduation graduated fro graduate
P1 27 0-2 years Konya 2-4 years KTO Karatay Formal
P2 26 2-4 years Konya 2-4 years KTO Karatay Formal
P3 27 0-2 years Karaman 0-2 years Istanbul Aydin Formal
P4 24 0-2 years Karaman 0-2 years Istanbul Medipol Formal
P5 29 4-6 years Konya 4-6 years Karabiik Formal
P6 28 4-6 years Ankara 4-6 years Selcuk Formal
P7 28 0-2 years Ankara 2-4 years Istanbul Open
P8 33 0-2 years Ankara 2-4 years Istanbul Open
P9 42 2-4 years Karaman 2-4 years Istanbul Open
P10 26 0-2 years Ankara 0-2 years Selcuk Formal
P11 25 0-2 years Ankara 0-2 years Selguk Formal
P12 24 0-2 years Konya 0-2 years Karabiik Formal
P13 39 0-2 years Karaman 0-2 years Istanbul Open
P14 27 2-4 years Karaman 2-4 years Atatiirk Open
P15 33 4-6 years Karaman 0-2 years Istanbul Open
P16 34 0-2 years Karaman 2-4 years Istanbul Open
P17 27 0-2 years Ankara 2-4 years Anadolu Open
P18 25 0-2 years Konya 2-4 years KTO Karatay Formal
P19 23 0-2 years Konya 0-2 years KTO Karatay Formal
P20 31 0-2 years Konya 2-4 years Istanbul Open
P21 34 2-4 years Konya 6 years > Anadolu Open
P22 25 0-2 years Konya 0-2 years KTO Karatay Formal
P23 28 4-6 years Konya 4-6 years Selguk Formal
P24 23 0-2 years Ankara 0-2 years Ankara Formal
P25 34 2-4 years Karaman 2-4 years Istanbul Open
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When Table 1 is examined, the age range of the participants is between 23 and 42 and the arithmetic mean
is found to be 28.88 + 4.94. 64% (n = 16) of the participants have been working in special education and
rehabilitation centers for 0-2 years, 20% (n = 5) for 2-4 years and 16% (n = 4) for 4-6 years. 32% (n = 8) of the
participants work in Karaman, 40% (» = 10) in Konya and 28% (n = 7) in Ankara. 40% of the participants (n =
10) have been graduates of undergraduate programs for 02 years, 44% (n = 11) for 2—4 years, 12% (n = 3) for
4-6 years, and 4% (n = 1) for more than 6 years and they have graduated from 10 different universities. 56% (n =
14) of the participants are formal education graduates and 44% (n = 11) are open education graduates.

Data Collection Tools
Demographic Information Form

A demographic information form was prepared by the researchers. The form included questions regarding
the participants' age, gender, years of experience in the special education and rehabilitation center, the city of
employment, years since bachelor's degree graduation, and the university they graduated from (see Appendix A).

Semi-Structured Interview Form

In the study, the data were collected with a semi-structured interview form prepared by the researchers
and finalized by obtaining expert opinions from five different field experts. For the form (see Appendix B).

Data Collection Process

The study was conducted in accordance with ethical principles. Before the study, participants were
informed that participation was voluntary and that they could withdraw from the study at any time. The first author
conducted the interviews in the study. The second author guided the process. The first author conducted face-to-
face interviews with participants in Karaman by visiting their institutions. The interviews with the participants in
Konya and Ankara were conducted through WhatsApp application via phone. The forms were sent to the
participants in Word format before the interview. Then, interviews were conducted with the participants in turn.
During each interview, the participants were asked to state the answer to the relevant question first and then write
their statements in the answer field below the relevant question on the form. The aim here was to provide
convenience for direct quotation. Clarifications were provided for the questions raised by the participants. The
participants were informed that they could leave the questions they did not want to answer blank. Then, each
participant submitted the form to the author. The forms were transferred to a Word file as text and the files were
saved with codes as P1, P2 etc. The average time spent with each participant was 25-30 minutes.

Data Analysis

The data were analyzed using the content analysis technique. The obtained data were first converted to
text via Word and then the texts were read repeatedly. It is emphasized that reading the data several times facilitates
the data coding process and the formation of subcodes (Kiral, 2021). In this context, the data were read 3 times in
total and then the research codes began to take shape. The codes and categories formed by the common points in
the participants' views form the basis of the emerging themes (Merriam, 2014). In this study, the codes were created
based on the experiences of child development specialists working in special education and rehabilitation centers
in Karaman, Konya and Ankara regarding the problems they faced. Subcategories and themes were then created
from the obtained codes. Then, the themes were interpreted in accordance with the relevant literature in relation
to the subcategories, and the reporting process started.

Validity and Reliability

In scientific research, it is known that the validity and reliability features should be revealed. In this
context, interviews were conducted with a total of 25 participants working in different institutions in three different
cities, Konya, Karaman and Ankara. During the interviews in Karaman, the researcher conducted the interview
face-to-face. In this context, being in the interview environment helped the researcher to control her prejudices.
The study is highly valid in this aspect. On the other hand, it was observed that the process prolonged due to
situations such as slowing down the internet and waiting for the messages to reach the other side during the
WhatsApp interviews with the participants in Konya and Ankara. As stated by Yildirim and Simsek (2018), in
order to ensure high validity in qualitative research, it is necessary to get opinions from field experts during the
preparation process of the data collection tools to be used in the study. In this study, expert opinions were obtained
from five different experts and then the final forms were created.
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In order to ensure the transferability (external validity) of the study, care was taken to ensure that the
participants had different demographic characteristics and met the prerequisite characteristics determined in the
study. The interviews were also included in the analysis by taking direct quotations to make detailed descriptions.
The same questions were asked to all participants to ensure the consistency (internal reliability) of the study. The
answers were read repeatedly to obtain themes from the participants' answers to the questions. The data obtained
as a result of the interviews were evaluated and analyzed.

In qualitative research, coding of the same data set by different coders is considered important. The
similarity rate of the data set coded by different coders is also important (Fidan & Oztiirk, 2015). This similarity
rate is related to the reliability of qualitative research (Baltaci, 2017). In this study, it was calculated using the
formula “(Agreement / Agreement + Disagreement) x 100” suggested by Miles and Huberman (1994). As a result
of the calculation, agreement is expected to be 80% and above (Miles & Huberman, 1994; Patton, 2002). For this
study, this rate was calculated as 95%. During the writing phase of the study, information obtained from various
domestic and international sources was presented along with the researchers' interpretations, which supported the
high reliability of the study.

Findings
Views of Child Development Specialists with Bachelor's Degrees Working in Special Education and
Rehabilitation Centers on the Problems They Face
Figure 1

Categories Regarding the Theme of Problems Faced by Child Development Specialists with Bachelor's Degrees
Working in Special Education and Rehabilitation Centers

@ )

Problems faced by child development specialists with
bachelor's degrees working in special education and
rehabilitation centers
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When Figure 1 is examined, it is seen that the categories “Institution”, “Family”, “Salary”, “Education”
and “Professional Competence” are formed under the theme of “problems faced”. The findings related to these
themes are given below in order.

Problems Faced in the Institution

The views of the child development specialists who participated in the study on the problems faced with
the administrators and managers in their institution are given in Table 2.

When Table 2 was examined, seven people stated that there are problems of low salary despite excessive
workload. For example, -2 expressed this as “having the teacher do the file work and always expecting 100%
performance.”, P11 stated this as “Low salary and high performance expectations and constantly changing teacher
order.”.
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Table 2
Views on the Problems Faced with the Administrators and Managers
Views f %
Low salary despite excessive workload 7 28
Insufficient communication with administrators and managers 6 24
Presence of conflicts with administrators and managers 5 20
I do not experience any problems 7 28

Six people stated that there are problems of insufficient communication with the administrators and
managers. For example, P7 expressed this as “insufficient communication”, P24 stated that “the managers do not
meet with teachers. The communication between the management and the teachers is done by the administrators
transferring information to the managers”.

Regarding the problems faced by child development specialists with the administration and managers,
five people stated that there are conflicts with the administration and management. For example, participant P12
expressed this as “a problem related to the structure and approach of the institution's owner,' while participant P22
stated, ' experience problems in making joint decisions with administrators.”. Seven of the child development
specialists stated that they do not have any problems with the administrators and managers. The views of the child
development specialists participating in the study regarding the problems they face in terms of the resources of
their institution are given in Table 3.

Table 3
Views on the Problems Faced in Terms of the Resources (Materials) of the Institution
Views f %
Materials are unavailable or insufficient 17 68
I do not experience any problems 7 28
No view stated 1 4

When Table 3 was examined, 17 people stated that the materials are not available or are insufficient. For
example, P7 stated that "very old materials are still being used, there are no new materials.", P14 stated that "we
cannot find suitable materials." Seven of the child development specialists stated that they did not have any
problems with materials. The views of the child development specialists participating in the study regarding the
problems faced in terms of leave/holiday processes in their institution are given in Table 4.

Table 4

Views on the Problems Faced in Terms of Leave/Holiday Processes in the Institution

Views f %
Having to make up sessions on leave/holiday 13 52
Having problems with the leave process 6 24
I do not experience any problems 6 24

When Table 4 was examined, eight people stated that they make up sessions on their leave/holidays
regarding the problems that child development specialists face in terms of leave/holiday processes in the
institution. For example, P3 stated that “we make-up sessions on our leave/holiday days.” P10 stated that
“sometimes we are expected to make up on the weekend as much as the day and time we take leave”.

Six people stated that they have problems in taking leave processes. For example, P7 stated that “there is
a perception that it is not possible to take leave when desired.” P14 stated that “sometimes there can be problems
in leave processes. When we take leave at the same time as other employees, the institution does not accept it.”
Six of the child development specialists stated that they did not experience any problems regarding leave/holiday
processes.

Family

The views of the child development specialists who participated in the study regarding the problems faced
in terms of relationships with families in their institution are given in Table 5. When Table 5 was examined, 10
people stated that families interfere with teachers/education processes regarding the problems faced by child
development specialists in terms of relationships with families. For example, P2 stated that “families think they
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know education better than us and interfere with the student’s programs.” P22 stated that “families who do not
accept the student's current situation demand teaching that is not appropriate for the student’s level.”

Table 5
Views Regarding the Problems faced in Terms of Relationships with Families in the Institution

Views f %
Families' intervention in teachers/education processes 0 40
Families' lack of interest in their children/not supporting their education 9 36
Families' inability to accept their children's situation 8 32
Families' expectations of rapid progress 2 8

—_

Nine people stated that families are indifferent to their children regarding the problems faced in terms of
relationships with families in the institution where child development specialists work. For example, P2 stated that
“families do not provide any help to their children at home.”. P22 stated that “most families do not continue
education at home.”

Regarding the problems faced in terms of relationships with families in the institution work, eight people
stated that families do not accept the situation of their children. For example, P5 stated that “they do not accept
the special condition of their children.”, P21 stated that “they have expectations that are not appropriate for the
student.”.

Regarding the problems faced in terms of relationships with families in the institution where child
development specialists work, two people stated that families expect rapid progress. For example, P1 stated that
“families expect their children to progress quickly.”, P4 stated that “families are impatient”.

Salary

The views of the child development specialists who participated in the study on the problems faced in
terms of salary in their institution are given in Table 6. When Table 6 was examined, 22 people stated that the
salaries are low/insufficient in the institution where child development specialists work. For example, P3 stated,
“The salary is low according to our working hours.” P10 stated, “We do not receive a salary that is worth our
labor.”

Table 6
Views on the Problems faced in Terms of Salary in the Institution
Views f %
Low/insufficient salary 22 88
No view stated 3 12
Education

The views of the child development specialists participating in the study on the problems faced in terms
of receiving support/being able to consult an expert in the institution where they work are given in Table 7.

Table 7
Views on the Problems faced in Terms of Receiving Support/Being Able to Consult an Expert in the Institution

Views f %
Being able to consult/reach an expert is difficult and limited 8 32
I do not experience any problems 17 68

When Table 7 was examined, eight people stated that it is difficult and limited to consult/reach an expert
in the institution where child development specialists work. For example, P2 stated that “when the specialist comes
to help, s/he stops for 5 minutes and goes back.” P20 stated that “there is a specialist; however, we have difficulty
reaching him/her because of his/her busy schedule.”. Seventeen of the child development specialists stated that
they did not have any problems in terms of receiving support/ being able to consult an expert in the institution
where they work. The views of the child development specialists participating in the study regarding the problems
faced in the process of collaborating with other teachers in the institution where they work are given in Table 8.

When Table 8 was examined, eight people stated that there is no/very little collaboration between teachers
regarding the problems faced in the process of collaborating with other teachers in the institution where child
development specialists work. “For example, participant P2 stated, "When there is a shared student, problems arise
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such as who will prepare the materials and who will organize the file,while participant P22 expressed, “There is
no collaboration among the teachers.”. Seventeen of the child development specialists stated that they did not have
any problems in terms of collaborating with other teachers.

Table 8
Views on the Problems faced in the Process of Collaborating with Other Teachers in the Institution
Views f %
There is little/no collaboration between teachers 8 32
I do not experience any problems 17 68

Professional Competence

The views of the child development specialists participating in the study regarding considering
themselves competent/feeling competent in the institution where they work are given in Table 9.
Table 9

Views Regarding Considering oneself Competent/Feeling Competent in the Institution

Views f %
I do not consider myself competent 17 68
I consider myself competent. 8 32

When Table 9 was examined, 17 people stated that they do not consider themselves competent/feel
competent in the institution where child development specialists work. For example, P1 stated that “I do not
consider myself competent due to the deficiency, inadequacy, inability to prepare material and repeat myself,” P22
stated that “I have difficulty in working with students with severe hearing impairment.” P24 stated that “I think I
need to gain more hands-on experience.” Eight of the child development specialists participating in the study stated
that they considered themselves competent. The views of the child development specialists participating in the
study regarding the type of training they would prefer to receive if training were to be provided in their institution
are given in Table 10.

Table 10

Views on the type of training they would prefer to receive if training were to be provided in the Institution

Views f %
Education of individuals with autism 6 24
Play therapy 5 20
Behavior problems 3 12
Special education field 3 12
Standardized tests practitioner training 2 8
Montessori 2 8
Other trainings (Toilet training, Braille alphabet, communication with families and postgraduate) 4 16

When Table 10 was examined, six people (P1, P6, P11, P14, P16, P17) stated that they wanted to receive
training on the education of individuals with autism; five people (P1, P14, P15, P18, P22) stated that they wanted
to receive training on play therapy; three people (P1, P2, P21) stated that they wanted to receive training on
behavior problems; three people (P4, P8, P13) stated that they wanted to receive training on the field of special
education; two people (P10, P12) stated that they wanted to receive training on standardized tests; and two people
(P14, P15) stated that they wanted to receive training on Montessori. Four people stated that they wanted to receive
other trainings (P3 about gaining toilet habits, P5 learning Braille alphabet, P20 communication with families and
P23 postgraduate education). The categories for the second question of the study are presented in Figure 2.

Possible Solution Suggestions for Solving the Problems Faced by Child Development Specialists with
Bachelor’s Degrees Working in Special Education and Rehabilitation Centers

When Figure 2 was examined, it was seen that under the theme of “possible solution suggestions for
solving the problems” there are the categories of “Institutional resources (material insufficiency)”, “Institutional
conditions (working conditions)”, “Salary” and “Training”.
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Figure 2

Categories Related to the Theme of Possible Solution Suggestions for Solving the Problems Faced by Child
Development Specialists with Bachelor’s Degrees Working in Special Education and Rehabilitation Centers

Possible solution suggestions for solving the problems
faced by child development specialists

Institutional Institutional
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The suggestions of the child development specialists participating in the study regarding the solution of
the problem of material insufficiency in their institution are given in Table 11.
Table 11

Suggestions for Solving the Problem of Material Insufficiency Faced by Child Development Specialists in their
Institution

Views

We should provide the materials

The state should provide the materials

The number of materials should be increased

Materials should be suitable for children with special education needs
Materials should be given equally to the units

No solution offered 20

_—— e
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When Table 11 was examined, one person stated that they should provide the materials, one person stated
that the state should provide the materials, one person stated that the number of materials should be increased, and
one person stated that the materials should be given equally to the units. For example, P6 stated that “the state
should provide a lot of material support” and P14 stated that “the number of ready-made materials in the market
should be increased and the materials should be more suitable for children with special education needs”.

Institutional Conditions (Working Conditions)

The solution suggestions for the working conditions of the child development specialists participating in
the study are given in Table 12.
Table 12

Suggestions for Solving the the Problem of Working Conditions Faced by Child Development Specialists in their
Institution

Views f %
Valuing teachers 4 16
Improving working conditions 4 16
Institutional collaboration 3 22
Conducting surveys 1 4

When Table 12 was examined, four people stated that teachers should be valued in solving the problem
of working conditions faced by child development specialists in their institution. For example, P2 stated that
“teachers should be valued.” P8 stated that “parents should not be prioritized over teachers.”

In solving the problem of working conditions faced by child development specialists in their institution,
four people stated that working conditions should be improved. For example, P10 stated that “Working conditions
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should be alleviated.” P5 stated that “There should be flexibility in the timing of annual leave according to
individual needs.”

Three people stated that institutional cooperation is needed to solve the problem of working conditions
faced by child development specialists in their institution. For instance, participant P24 suggested that “task follow-
up could be monitored; staff members who fail to fulfill their responsibilities might be reassigned; those who
consistently complete their duties could be rewarded with supportive activities or small gifts.”

One person stated that feedback should be received in solving the problem of working conditions faced
by child development specialists in their institution. For example, P23 stated that “Surveys measuring satisfaction
can be conducted at regular intervals within the institution.”

Salary

The suggestions of the child development specialists participating in the study regarding the solution of
the salary problem encountered in the institution where they work are given in Table 13. An examination of Table
13 revealed that, regarding the issue of salaries faced by child development specialists in their institutions, four
participants stated that salaries should be increased, one participant suggested that salaries should be monitored by
the Ministry of National Education, and one participant emphasized the need for a minimum base salary. For
example, participant P5 stated, 'Salaries can be increased,’ while participant P10 expressed, 'A minimum base
salary should be implemented for private sector teachers.

Table 13

Suggestions Regarding the Solution of the Salary Problem Faced by Child Development Specialists in their
Institution

Views

Salaries should be increased

Ministry of National Education should monitor salaries
Base salary should be implemented

No solution offered

G.—.—A\
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Training

The suggestions of the child development specialists participating in the study regarding the need for
training to solve the problems faced in their institution are given in Table 14.
Table 14

Suggestions Regarding the Need for Trainings to Solve the Problems Faced by Child Development Specialists in
their Institution.

Views f %
Trainings for teachers should be provided 4 16
Trainings should be provided to raise awareness of families 3 12
Teachers in general education schools should be trained 1 4
No solution offered 17 68

When Table 14 was examined, four people stated that training should be provided for teachers in solving
the problems faced by child development specialists in their institution. For example, P18 stated that “In-service
trainings should be organized continuously.”.

Three people stated that trainings should be provided to raise awareness of families in solving the
problems faced by child development specialists in their institution. For example, P6 stated that “Family trainings
should be provided.”.

One person stated that trainings should be provided for teachers in general education schools in solving
the problems faced by child development specialists in their institution. For example, P6 stated that “Trainings
should be provided for teachers in general education schools.”.

Discussion

This study aims to determine the problems faced by child development specialists with bachelor’s degrees
working in special education and rehabilitation centers and to present solution suggestions for these problems. In
this context, interviews were conducted with 25 child development specialists with bachelor’s degrees working in
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special education and rehabilitation centers in Konya, Karaman and Ankara, and the problems they faced were
determined. The obtained data were analyzed with content analysis and presented in the findings. The data
presented in the findings were discussed within the framework of the literature in this part of the study.

Based on the findings of the study, it is observed that the problems faced by child development specialists
are related to institution, family, salary, education, and professional competence. The issues within the scope of
institution are related to administrators, available resources, and leave processes; the issues related to family
concern relationships with them; the salary-related issues are about the insufficient salary; and the education-
related issues involve receiving support or consulting an expert when needed, and collaborating with teachers.

Within the scope of the study, the first theme in the findings is seen as problems faced in the institution
related to the administrators and managers, and these problems are mostly expressed as insufficient salary for
excessive workload, inadequate communication and having conflict with the administrators and managers. It is
seen that the most common problem faced regarding the institution's resources is the insufficient materials. It is
believed that the participants should express their opinions to the administration on this issue as it is an expected
behavior from teachers in the field of special education to tell the administrators about the insufficient materials
and to support the improvement in this regard (Council for Exceptional Children, 2009). The participants' solution
suggestion for this issue was to increase the number of materials by providing them both personally and through
the support of state. On the other hand, it is seen that the most common problem encountered regarding the
leave/holiday processes in the institution is that they have to make up for the courses on their leave/holiday days.
It is believed that this problem can have an effect that can reduce the motivation of the employees if it continues.
Cesur and Koksal-Akyol (2018) stated that the satisfaction levels of the employees and their professional
satisfaction are effective on the success of their institution. Tastepe and Koksal-Akyol (2014) also indicated the
effect of the work environment on the quality of the work done by child development specialists, and Oriicii and
Kanbur (2008) mentioned the effect of the physical elements that employees encounter in institutions on their
satisfaction. Given these circumstances, it is believed that resolving these issues is necessary, as this would enable
administrators to better understand their personnel and, in turn, enhance staff motivation. Postholm (2012) also
supported this idea, stating that positive and understanding administrator approaches affect educators' professional
development positively. On the other hand, it was observed that some participants did not offer any solution
suggestions regarding problems related to institutional resources. This may be due to the fact that some participants
did not experience any problems concerning institutional resources, while others, despite encountering such
problems, may not have had any solution suggestions to offer. In this context, it is believed that it is necessary to
provide training that encourages problem solving and supports creativity that can produce options for employees
who experience problems and is inadequate in offering solution suggestions, and to support development in this
regard.

When the second theme of the research findings is examined, it is seen that the most common problem is
expressed as the intervention of families in teachers/education processes and their indifference to their children.
In the study conducted by Giizel (2014), it was stated that there is not enough communication with families in
special education processes and that families do not know their children well enough. What distinguishes this study
from other studies in the literature is that in addition to communication processes with families, it is stated that
families intervene in education. The idea of organizing family trainings has been proposed as a solution to this
problem. Siit¢ii (2007) also stated that families should have more active participation in the special education
process. Child development specialists, as key actors in family education processes, can support families by
preparing and implementing need-based family education programs and conducting periodic evaluations (Tercan
& Yildiz-Bigakei, 2017). Based on this finding of the study and the relevant literature, the importance of involving
child development specialists more actively in efforts to enhance family education and participation in special
education and rehabilitation processes is emphasized.

As the third theme of the research findings, it was stated that almost all of the participants considered the
salary insufficient for the problem related to salary. Yavuz and Kahraman (2022) also reached information that
supports this research finding and also stated that insufficient salary decreases the motivation of child development
specialists working in special education and rehabilitation centers. Tiiziin (2024) stated that the financial
inadequacy of some development specialists is an obstacle for them to participate in the trainings they want. The
participants' solution suggestions for this issue included increasing salaries, supervision of salaries by the Ministry
of National Education, and the implementation of a base salary. Sadan and Cikili (2021) also emphasized the
importance of the issue by stating that professionals working in the field of special education should receive
salaries appropriate to their performance. On the other hand, it was observed in the study that some of the
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participants did not offer a solution for salaries. This may be attributed to the fact that, although some participants
were dissatisfied with their salaries, they chose to remain silent due to limited employment opportunities in other
institutions or sectors. The age of some participants,being in middle or later adulthood, may have played a role in
this tendency.

The fourth theme of the research findings was about problems related to receiving support in the
institution/being able to consult an expert regarding education-related problems. It was observed that some
participants encountered problems in reaching knowledgeable people in the field. There is research information in
the literature that teachers working in the field of special education cannot receive the support they expect (Akalin,
2015; Bilen, 2007; Giizel, 2014). In order to solve this problem, it is suggested that the administration provide free
support and consultancy services to the personnel. It was observed that some participants had problems in
cooperating with teachers regarding education-related problems. Although it is known that child development
specialists are important professionals in processes related to children (Dogan-Keskin & Bayhan, 2020), it is
known that it is beneficial and necessary for all personnel dealing with children to work in cooperation in meeting
the needs of children on time and supporting their development (Huri et al., 2020; Reeves et al., 2017; Yavuz &
Kahraman, 2022).

As the fifth finding of the study, it was stated that the majority of the participants do not consider
themselves competent in problems related to professional competence. This can manifest itself in different fields
in the literature. For example, Sigsman and Ar1 (2009) stated that some of the people working with children with
special education needs were insufficient in establishing effective communication with the child. The participants'
solution suggestion on the subject was to provide trainings to teachers. Bayri (2022) also stated that teachers should
have certain competencies in order to be successful in their profession. It is considered important for people
working in the field of special education to have high professional competencies in this respect.

Within the scope of the study, participants were asked to express their views on the specific areas in which
they would like to receive further training. As a result, the participants stated that they wanted to receive training
on various subjects such as education of individuals with autism spectrum disorder, behavioral problems, play
therapy, toilet habits, Montessori, communication with families. The reason for the researchers' needs for so many
additional trainings may be that some of the participants graduated from open education and some of the
participants, although they were formal graduates, did not take enough courses in their university curriculum
regarding special education and working knowledge. When the literature was examined, Dogan and Tatik (2014)
also stated that people working in the field of education want support in receiving field-specific trainings. On the
other hand, it was observed in the study that some of the participants did not request training to improve themselves
and did not offer a solution proposal on the subject. It is believed that this may be due to the fact that the participants
who gave the relevant responses were older individuals, and since interviews with some participants could not be
conducted face-to-face, this limitation may have led them to refrain from offering solution suggestions for the
issue in question.

The literature includes studies on child development specialists employed in different institutions, for
instance, those working in hospitals (Tastepe & Koksal-Akyol, 2014) and those serving within the Ministry of
Family and Social Policies (Cesur & Koksal-Akyol, 2018). In addition, it is noteworthy that there is a limited
number of studies on special education and rehabilitation centers as another field of study for child development
specialists. A related finding is presented in the study by Yavuz and Kahraman (2022), which addresses issues
such as child development specialists in rehabilitation centers feeling competent and needing additional training,
although it does not include any solution suggestions from the participants. The different aspects of this study from
similar studies in the literature are that it was conducted with a total of 25 participants in three different cities and
that it included various solution suggestions from the participants. The study is important in terms of addressing a
limited topic and also makes positive contributions to the literature with its innovative and up-to-date aspects.

In addition to the research findings and information given above, the study is limited by the characteristics
measured by the questions in the interview form used in the study, the people interviewed, the duration of the
interviews, the interview management skills of the author who conducted the interview, and the fact that the
interviews were conducted with participants who could be reached from three cities, Konya-Karaman and Ankara.
The fact that the interviews with the participants in Konya and Ankara were conducted via WhatsApp is another
limited aspect of the study.
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Conclusion

As a result of the study, it was found that:

1. Child development specialists with bachelor's degrees working in a special education and rehabilitation
centers basically experience problems related to the institution, family, salary, education and professional
competence.

2. Child development specialists would be willing to receive training if such opportunities were provided
within their institutions as a means of professional development.

3. Child development specialists with bachelor's degrees working in a special education and rehabilitation
centers have suggestions for solving some of the problems they face.

Suggestions

Suggestions for Future Studies

This study was conducted with 25 participants working in special education and rehabilitation centers in

Konya, Karaman and Ankara. It can be conducted with more participants from other cities in Central Anatolia
Region. Similarly, the study can be conducted with participants from different regions and the results between
regions can be examined and workshops can be organized on the possible reasons affecting the results.

Suggestions for the Curriculum

1.

In the course contents given to child development undergraduate students within the university education
curriculum, possible problems that they may experience in special education and rehabilitation centers
can be given in the form of scenarios with the use of methods such as creative drama to increase their
knowledge and awareness levels.

Possible problems can be presented to child development undergraduate students in the form of scenarios
within course content, and techniques such as brainstorming can be used to help them generate potential
solutions. This approach can expand the range of solution options, which can then be organized as concept
maps to address the identified problems.

The concept maps created as a result of the students' work can be saved as a PDF and can be used for the
benefit of more people.

It can be suggested that course content be enriched and delivered both theoretically and practically,
focusing on family education and communication, as well as understanding the general characteristics of
families with children who have disabilities.

In order for undergraduate child development students to consider themselves more competent in the
field, practice and internship opportunities for special education and rehabilitation centers can be
increased during their undergraduate period.

Suggestions for Institutions

1.

In this study, it was observed that child development specialists working in special education and
rehabilitation centers have problems with administrators and managers in the institution. To address these
issues, it is suggested that administrators and managers in institutions be selected from among
professionals within the field, and that periodic evaluations through employee satisfaction surveys be
conducted.

In this study, it was observed that child development specialists have problems with institutional resources
(materials). In order to solve these problems, encouraging the use of waste materials and allocating a
certain budget for resources by the institution every month can be suggested.

In this study, it was observed that child development specialists have problems with leave/holiday
processes. It is important for institutions to increase their personnel-focused work to solve these problems.
In this context, selecting administrators from the field can be presented as a solution suggestion. It can be
suggested that a unity be reached for each institution by examining the legislation and regulations. In
addition, 2-3 people can be trained in each institution to provide compensations and be assigned as
compensation teachers.
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4. In this study, it was observed that child development specialists have problems in their relationships with
families. In order to solve these problems, it is suggested that seminars and conferences on effective
communication techniques be organized for families and teachers in institutions. It is also suggested to
prepare an individualized education program for families and ensure their active participation in the
education process. In addition, it is suggested that child development specialists should work actively and
continuously in cooperation with psychologists, psychological counseling and guidance units to ensure
that families accept the situation from the moment they come to the institution with their children, are
informed about the process, know their child correctly, know their competencies and fulfill their
responsibilities.

5. In this study, it was observed that child development specialists working in special education and
rehabilitation centers have problems regarding salaries. It is suggested that the requests for funds and
support made to institutions be increased in order to solve these problems. It is also believed that taking
steps for additional budget support and giving higher salaries to the personnel by the administrators will
be effective.

6. In this study, it was observed that child development specialists have problems in terms of receiving
support and cooperation. In order to solve these problems, consultancy systems can be established for the
institution for the support of the personnel within the institution. Social activities where they can carry
out cooperation activities within the institution, small group studies such as project production, etc., and
fun team competitions can also be organized. Events, dinners, entertainments and raffles can be organized
for institutional belonging, and practices for effective communication techniques can be carried out
continuously.

7. In this study, it was observed that child development specialists have problems in terms of professional
competence. As a solution to this problem, it can be suggested that more courses related to the field should
be offered to students during the undergraduate period before professional life and that the needed
educational support should be provided face-to-face. It is believed that this will increase the professional
competence of individuals. In business life, pre-service and in-service trainings can be provided by field
experts in the form of modules at regular intervals and it can be suggested to support the increase of the
level by making evaluations and feedbacks after each module. In this process, case discussion meetings
can be organized several times a month by receiving supervision support from trained personnel.
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Appendix A

Demographic Information Form
1. Age: ()
2. Gender: Female () Male ()
3. How many years have you been working in special education and rehabilitation centers in total?
0-2 years ()
2-4 years ()
4-6 years ()
More than 6 years ()
4. In which city do you work?
Karaman ()
Konya ()
Ankara ()
5. How many years have passed since you graduated with a bachelor's degree in child development department?
0-2 years ()
2-4 years ()
4-6 years ()
More than 6 years ()

6. Please write the name of the university you graduated from.
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Appendix b

Interview Form For Identifying the Problems Faced by Child Development Specialists with Bachelor's
Degrees Working in Special Education and Rehabilitation Centers

Q1. What problems do you face in your institution related to the institution /administration/management? Please
explain.

Do you have anything to add or any other problems you have experienced? Please explain.

Q2. What problems do you face in your institution in relation to the families? Please explain.

Do you have anything to add or any other problems you have experienced? Please explain.

Q3. What problems do you face in your institution regarding financial matters/salary? Please explain.

Do you have anything to add or any other problems you have experienced? Please explain.

Q4. What problems do you experience in your institution regarding leave or holiday processes? Please explain.
Do you have anything to add or any other problems you have experienced? Please explain.

Q5. What problems do you face in your institution regarding materials/resources? Please explain.

Do you have anything to add or any other problems you have experienced? Please explain.

Q6. What problems do you face in your institution regarding receiving support or being able to consult an expert?
Please explain.

Do you have anything to add or any other problems you have experienced? Please explain.

Q7. What problems do you face in the process of collaborating with other educators/teachers in your institution?
Please explain.

Do you have anything to add or any other problems you have experienced? Please explain.

Q8. What problems do you face regarding considering yourself competent/feeling competent in your institution?
Please explain.

Do you have anything to add or any other problems you have experienced? Please explain.

QY. If you were to receive training to improve yourself, in which area(s) would you prefer to receive it? Please
explain.

Do you have anything to add or any other problems you have experienced? Please explain.
Q10. What are your solution suggestions for the problems you have mentioned? Please explain in detail.

Do you have anything to add or any other problems you have experienced? Please explain.
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