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ABSTRACT

In many countries, securing admission to a prestigious university requires
passing various competitive examinations. In Tiirkiye, the Higher Education
Institutions Exam (HEIE) is taken annually by approximately 2-3 million
students and is the primary pathway to university admission. Despite an
extensive body of literature on exam preparation, research on the characteristics
of students who achieve top scores remains limited. Existing studies often lack
comprehensive insights into the personal attributes, preparation methods, and
overall strategies employed by these high-achieving individuals. This multiple
case study aims to fill this gap by examining the experiences of five students who
attained top ranks in the HEIE. Through in-depth interviews, we explore four
key themes that contribute to their success: personality traits, study strategies,
educational background, and sources of support. Our findings offer a nuanced
understanding of the factors driving exceptional performance in high-stakes
exams, providing valuable implications for educators, policymakers, and
students seeking to optimize their preparation for similar competitive
assessments.

Article Type
Research

Article Background
Received:
30.10.2024
Accepted:
08.04.2025

Keywords

University Entrance Exam,
Exam Champions, Exam
Success

To cite this article: Atli, A., Canpolat, M., & Yazic1 Demir, Y. (2025). Becoming a champion in exams: A case
study of top performers in Tiirkiye’s HEIE. International Journal of Turkish Education Sciences, 13 (2), 1009-1038.

https://doi.org/10.46778/goputeb.1576102

Corresponding Author: Yeliz Yazici Demir, e-mail: yaziciyeliz@gmail.com

1009


https://doi.org/10.46778/goputeb.1576102
mailto:yaziciyeliz@gmail.com
https://orcid.org/0000-0001-7504-484X
https://orcid.org/0000-0003-2106-6474
https://orcid.org/0000-0001-8277-9246

Becoming a Champion in Exams: A Case Study of Top Performers in Tiirkiye’s HEIE

Introduction

In Tiirkiye, approximately three million students registered for the 2021 university entrance test
(OSYM, 2021). Many students enroll in private lessons or private courses in addition to their
academic/school studies to stand out among the millions of other students by receiving support for
their test preparation. An excellent university education is often equated with "saving the future"
for many families; nevertheless, this comes with a financial and moral cost to both the parents and
the children (Ergin Ekinci, 2011). Many studies have made an effort to pinpoint the qualities of
students who efficiently manage their test preparation process and perform well. These studies,
which are mostly quantitative, concentrate on the variables that determine test achievement, such
as anxiety (Turegun & Alev, 2021; Verissimo et al.,2022), IQ (Aydin & Erdem, 2022), and family
support (Luo et al., 2020). So, who are the students scoring the highest on these examinations? What
characterizes them in general? We have tried to understand how these students, whom we also call
"exam champions", who come first in the HEIE exam that millions of students take every year in
Tiirkiye, become exam champions.

Many students may feel test anxiety during the university entrance exam (Baranskaya, 2021;
Giannopoulou et al., 2022; Turegun & Alev, 2021); this anxiety can lead to depression and suicidal
thoughts (Mamun, 2021). However, many students who can manage their anxiety successfully and
achieve great success catch the attention of researchers. One of these studies was a qualitative study
carried out in Finland, one of the world's top educational nations (Salmela & Uusiautti, 2015). Ten
major themes were used in this study to organize the traits of high achievers who consistently
obtained grades of "A" in their academic careers. These ten basic features are validated by similar
studies on the subject and they are listed as: being attentive (Linley et al., 2010) having curiosity
(Tough, 2012), love of learning (Bosch et al., 2021; Colling et al., 2022), cognitive flexibility (Toraman
et al., 2020), persistency in success (Wright et al., 2012), academic resiliency (Aydin & Erdem, 2022),
defining high academic goals (Ben-Avie & Darrow, 2018), having close relationships (Toraman et
al., 2020), grit (Chen et al.,, 2022) and self-awareness (Steiner, 2014). Other studies on the personal
features of successful students have shown that these students typically have high emotional
intelligence (Petrides et al., 2004), stress management abilities (Parker et al., 2004), openness and
responsible personality traits (Malykh, 2017; Verbree et al., 2021), and that they are happy (Holzer
et al., 2022).

Another feature that characterizes high-achieving students is their excellent adoption of study
strategies (Verissimo et al., 2022). According to studies, high-achieving students put in a lot of effort
to understand a topic (Salmela & Uusiautti, 2015), and they can use metacognitive techniques like
linking and organizing critical thinking, analyzing, and memorization together (Vanthournout et al.,
2012). Simultaneously, the fact that these students construct a study schedule and systematics that
are appropriate for them by adopting self-regulated study procedures is cited as one of the
explanations explaining their great academic success (Broadbent & Poon, 2015; Neroni et al., 2019).
Other factors affecting students' exam success can be defined as environmental factors, including
tamily, teachers, and school. According to Hassinger and Plourde (2005), the first source of support
for children's academic performance is their family, followed by their professors. Academic
performance is favorably influenced by parents who are supportive and role models for their
children (Luo et al., 2020; Roosa et al., 2012). The qualities of the teachers at the school (Ma et al.,
2022), as well as whether the school offers courses that prepare students for university examinations,
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are among the environmental elements that contribute to exam achievement (Gordon & Hart, 2022;
Lee & Burkam, 2003).

Despite the numerous studies in the literature that investigate the factors influencing performance
on university admissions, no qualitative research that examines the preparation process, individual
traits, and study strategies of the students who scored highest on these exams has been identified.
Using the in-depth exploratory power of qualitative research, we intended to analyze in detail the
personality traits, study strategies, and connections of the students who scored the highest in the
university admission exam in this study (Merriam, 1998). Despite the exam’s widespread impact,
little is known about the individual pathways that lead to top-level success. Understanding what
distinguishes high-achieving students is essential for informing evidence-based educational
practices and support systems. Given the intense competition and high stakes of the HEIE,
identifying the factors that contribute to outstanding performance can help educators and
policymakers design more effective guidance strategies for future candidates. With this aim, we set
out to design a guidance book to help students, instructors, and families prepare for similar tests
used at the national level. The following are the fundamental questions that govern our work within
the context of this primary objective:

a. What are the variables that affect the exam results of the students who are ranked in the 2020
HEIE?

b. How do these variables reveal similarities and differences amongst the students who are
ranked?

Method

Multiple Case Study Approach

In this research, we used the multiple case study design from qualitative research, which allows us
to examine the similarities and differences between the cases (Creswell & Miller, 2000; Creswell &
Poth, 2018; Yin, 2003). In the HEIE exam administered in Tiirkiye in 2020, we considered five
students and their parents who placed first in various categories (such as Math-Science, Social
Sciences, Turkish Language, and Foreign Language). Creswell & Miller (2000) suggest that between
three and five cases can be used for case studies. Each case in this research featured a champion as
well as one or two parents.

Participants

The participants were five male students who were the winners in Tiirkiye for the HEIE test in 2020.
Instead of their names, pseudonyms were used throughout the study, and their pseudonyms are as
follows: Ali, Murat, Demir, Sinan, and Hakan. The participants” background information is shown
in Table 1.
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Table 1
Participants Background Information
Participant ~ Pseudonym Graduated High School Age Department  Average study
studied at time during
university exam
preparation
(hours/ per day)
1 Ali State 18 Engineering 7-8
2 Murat State 18 Engineering 8-9
3 Demir State 18 Engineering 12-13
4 Sinan Private 18 Medicine 5-6
5 Hakan Private 18 Psychology 11

Case Selection

In 2020, 2,424.718 students took the TYT test, the first stage of the HEIE exam, while 1,916.767
students took the AYT exam, the second step. 15 students scored 500 points on all of these exams,
making them the champions of the exams in Tiirkiye (OSYM, 2021). Our inclusion criteria were to
volunteer for the study and receive the highest score in any category on the university admission
exam. We learned the names of the top students through local and national news websites when
OSYM posted the test results on its website. The headlines listed the winners' names, scores, high
schools they attended, and cities in which they resided. We connected with these students via email,
social media, or by getting in touch with the administrators of the high schools they attended. We
were able to contact 13 of the 15 champions. Five of the exam champions said they would be willing
to take part in the research together with their families. We conducted interviews with five
champions and their five parents who we willing to participate in this study. All the winners took
the HEIE test for the first time.

Data Collection

The researchers’ university ethics review board and ethics committee granted ethical clearance. Prior
to the research, ethics committee approval was obtained by Inonii University Social and Human
Sciences Ethics Committee on 27.04.2020 with decision number 6. All champions and their parents
who participated in the study gave their written consent. Because of the COVID-19 pandemic, all
interviews were conducted using Google Meet, which allows remote voice and video chats. The first
and third authors of the study conducted the interviews. While the first author conducted the
interviews, the third author took notes and added to the conversation by raising issues that the first
author had missed. Semi-structured interviews were used to explore the personality traits of the
champions (i.e.,, "Can you tell me a little bit about yourself?" "What kind of person are you?");
learning strategies (i.e.,, "Can you tell me about a routine week during exam preparation?");
questions aimed at identifying school life (i.e., "What kind of student were you in primary school,
secondary school, and high school?"), relationships with family, teachers, and friends (e.g., "How do
you evaluate the role of your school and teachers in this success?"). In addition, follow-up questions
were asked as needed to elaborate on the individual questions. With the oral and written agreement
of the participants, the taped interviews, which lasted between 30 and 60 minutes, were recorded;
the verbatim transcription of the tapes was done. The participants' names and other information that
would have revealed their identity were modified throughout the transcript. None of the
participants received any compensation for taking part in the study.
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Data Analysis

The QSR NVIVO-11 qualitative data analysis application was used to upload the transcripts, and
Clarke and Braun's (2013) inductive thematic analysis method was performed to uncover recurring
themes in the dataset and conduct a comprehensive, rich, and detailed assessment of it.

In the first phase of data processing, the authors of the study read through each of the transcripts to
familiarize themselves with the data. In the second phase, the authors created the initial code with
a participating student. Two student transcripts were coded simultaneously by two external coders,
each with a PhD in education and experience in qualitative research. For each transcript, there was
both an anonymized and an uncoded version. In the third phase, a codebook was created by going
through the codes of the authors and the external coders individually. When there were
disagreements between the coders in the definition of the codes, the definitions of the codes were
clarified. For example, which question the participating students got wrong in solving the test
question belonged to which subject, and the review and assessment of these subjects was coded as
‘making progress analysis’. Once the codebook was created, the actual coding process began with a
total of 96 codes and 7 potential themes. In the fourth phase, when different codes emerged in the
actual coding process, they were merged again, and the codebook was revised. The themes were
reviewed, and their compatibility with each other was checked. A "thematic map" was created to
guide the coding process. In the fifth phase, after all the coding for analysis was completed, they
were gathered again, and the main themes were simplified and clarified. The final analysis process
of the research continued by identifying 23 codes and 4 main themes. In the final phase, specific,
striking, and compelling examples of direct quotations were selected for each theme and presented
in the findings.

Validation Strategies

In this study, validity strategies such as member checking, expert review, and providing a thick, rich
description (Creswell & Miller, 2000), which are often used by qualitative researchers, were
employed to increase the validity of the findings. As part of the member checking, the final report
was sent back to the participants for them to view and approve their feedback. While four of the
participants gave the feedback "Yes, what is written here is exactly what I say," one participant
changed the phone number, and it was not possible to further the communication for member
checking. In the expert review, the data analyses and findings were presented to two experts, and
their feedback was sought. In the findings section, the details of the situation were enriched by
directly presenting the participants' own statements describing the five cases.

Miles et al. (2018) suggest that it would be more accurate to go through uncoded documents and
make comparisons to check consistency between coders. In line with this recommendation, each
author's inter-rater reliability was calculated by coding on uncoded transcripts. The authors came
together to exchange ideas not only at the end of the analysis but also throughout the analysis
process for inter-coder compatibility. The inter-rater reliability was calculated using Cohen's kappa
with the following inter-rater reliability results: the Kappa value for coder 1 and coder 2 was .82,
and for coder 1 and coder 3 was .84. Bakeman and Gottman (1997) suggest that a kappa value of .70
or higher reflects good reliability.
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Results

Each winner and their parents were referred to as a case in the results section. Our research was
therefore focused on five case studies: personal traits, educational background, study techniques,
and source of support. There were striking parallels and variations between the examples given in
these themes.

Case Descriptions
Ali: “I was questioning the subjects until I understood them.”

Ali is 18 years old and is now studying in Switzerland. In 2020, he was a champion in the foreign
language exam in the AYT part of the HEIE. This championship by Ali did not surprise him and his
family, because it was the success they had expected. Since his enrolment in primary school, Ali had
made a name for himself among his teachers and family as a successful student. Ali explained that
although he had to change schools several times due to his father's profession, who was a soldier,
he quickly got used to his new school and friends. In his secondary school years, he won admission
to one of the best high schools in Tiirkiye, which admits students through exams and, as he put it,
"by studying a lot". Ali, who wants to study abroad and get a scholarship by placing in the top 100
in the university exams, said he often studied a lot in high school. Ali said that he "listened to the
lessons very carefully," that he "never gave up" when he did not understand something, and that he
explained the path to the championship with "preparation”. "There was no need for anyone to
monitor him, he determined when he studied himself," his mother said of Ali, describing him as
"responsible.” Her remarks confirmed what Ali had claimed. Ali claimed that attending a boarding
school helped him become more sociable and that going to a school where everyone learns motivates
him more. Ali, who plays guitar and does sports in his spare time, said he did not give up his hobbies
while preparing for the exam; on the contrary, these hobbies turned into activities that alleviated his
fatigue during study breaks. "I never felt pressure from my family. My family supported me by
providing a peaceful environment." He emphasized that his family has played an important role in
his success.

Murat: “All I needed to do was to study hard.”

At the age of 18, Murat won a scholarship in Turkish Language and Expression at the 2020 university
entrance exam in Tiirkiye and is currently studying computer engineering in Germany. Murat, who
describes himself as "happy", "confident", and "social", wanted to study abroad on a scholarship by
entering the top 100 in the exam. His mother said, "Happy children grow up in happy families," and
that Murat's teachers also noticed this happiness: "His teachers used to say to me, 'Murat is happy,
he is always smiling." "Ever since I was little, I have always been successful, a top student," Murat
said, explaining that he has had great success in exams since Grade 5. Murat was also very successful
in the high school entrance exam, winning admission to one of the best high schools in Tiirkiye that
admits students by exam. Murat stated that he sometimes "works in the library" with his friends,
"solves tests constantly”, and prepares for the exam by "simulating the real exam" while solving the
tests. He continued his hobbies by playing a musical instrument or reading his favorite books. He
emphasized that he did not give up his hobbies while preparing for the exam. On the contrary, this
situation had a positive impact on his success in the exam. He is confident of getting into the top
100, but when his motivation wanes, he asks, "If you cannot do it, who will?" He says he motivates
himself. "Thanks to my mother, who always supports me," said Murat, stressing that his family has
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played an important role in his success.
Demir: “It was a strange thing, but I loved to study, I was doing what I loved.”

Demir is 18 years old and is currently studying computer engineering at a good university in
Tiirkiye. In 2020, he scored full points in the university entrance exam, making him the champion in
TYT in Tiirkiye to do so. He describes himself as rather "social", "goal-oriented", and "responsible".
Demir explained that he has been a successful student since childhood and scored top on the high
school entrance exam. He said that he would like to be in the top 2000 on the university entrance
exam. Explaining the path to the championship, Demir said he "focused on his goal". He said that
he was particularly interested in subjects such as mathematics and physics, that he enjoyed learning,
and that he made the process even more enjoyable by treating the questions as "puzzles". He stated
that he did not have a rigid schedule during exam preparation, that he acted "flexibly" but "planned"
and that he had organized in his mind what he would do during the day. He added that he had
"solved a lot of tests", that his motivation had not diminished because of his mistakes, on the
contrary, he had "made a progress analysis" based on his mistakes, he had not gone over the
mistakes, and he had "not given up", which had increased his success in the exam. Demir expressed
that he never felt the family pressure on him because he attended a boarding high school on his way
to becoming a champion, and stated that the school he attended was more effective for his
socialization than for his success.

Sinan: “I solved at least 300 multiple-choice questions in a day.”

Sinan is 18 years old. He became one of the champions in Tiirkiye in the 2020 university entrance
exam and chose a medical school at a good university in Tiirkiye. Sinan, who describes himself as
rather "inquiring" and "goal-oriented,” explained that he had been successful since his primary
school days and had previously won the high school entrance exam. He was not surprised when he
learned that he was one of the champions in the exam, and he was happy about the many
congratulatory calls that reached him: "I learned to read and write when I was three. I was reading
a book even before I started school. " He also explained that his childhood was different from his
peers'. Sinan explained his success with "planned learning" and "self-confidence" and stated that he
always does sports during the day, and that this has a positive effect on his exam preparation. Sinan
stated that he "listened to the lecture very well", "took many tests," and "repeated the topic" for
questions he could not solve. Sinan's parents are teachers. He differed from the other champions
when he described the role of family in his success, saying, "It would be a lie to say that they did not
put pressure on me.” He added that: “Sometimes my parents would get angry when they saw me
not studying or coming in late from outside. ". He told the family pressure he felt from time to time.
His mother, who is a teacher, said, "When I compared it with my own students, I saw that Sinan
studied less, and both his father and I admonished him." In addition, Sinan said that he received
help from his teachers by asking questions that he could not solve while preparing for the exam and
that his teachers were important supporters for his success in the exam.

Hakan: “If I have a goal, I say 1 will do it, and I do it.”

Hakan is 18 years old and is currently studying psychology at a university in Tiirkiye. He became
the first in Tiirkiye by getting full points in 2020. He describes himself as rather "social" and "happy".
Hakan associates the path to the championship with "knowing yourself" and being "goal-oriented":
"When I have a goal, I say I will do it and I doit." To those who will take the exam, he said, "Sit down
for a week, think about it, and do nothing." "Study, study, just sit down and think about why you

1015



Becoming a Champion in Exams: A Case Study of Top Performers in Tiirkiye’s HEIE

like what you do, what you are passionate about, why you enjoy it," he advised. Her mother said,
"Since kindergarten, we have never told him to ‘study’ or 'do your homework.' He knows and does
what he has to do. " His words confirmed that Hakan was setting goals for himself and working on
that path. Hakan, who acted in a "planned" manner during exam preparation, stated that he started
studying early in the morning, "solving the test" in the process, and repeating the topic for the
questions he could not solve by "doing developmental analysis." Although his motivation dropped
from time to time, he tried to maintain his motivation by learning about the university and the
subject he was aiming for. "I can say that my family trusted me more than I trusted myself." He
emphasized that his family is with him in this process. Hakan underlined that his teachers, who
contributed to his decision to choose the psychology department and to plan his career, played a
part in this success.

Cross-Case Analysis

As a result of the thematic analysis, a total of four cross-case themes emerged that define the path to
the championship. The themes covering these five cases include situations that are distinct and/or
different.

Table 2
Table of Themes and Codes

Themes Codes Ali Murat Demir Sinan Hakan

Personal Happy v v v v v

Traits Goal-oriented v v v v v

Self-confident v v v v v

Persistency in Success v v v v v

Social v v v v v

Researcher v v

Responsible v v v v v

Educational Recognized Student v v v v v

Background Attending a Good High School v v v v v

Study Continuous Study v v v v v

Strategies Solving Test v v v v v

Solving Practice Exam v v v v v

Making Progress Analysis v v v v v

Absorbing the Knowledge v v v v v

A Flexible Program Instead of a Rigid ¥ v v v v

Program
Attention in Class v v v v v
Engaging Hobbies between Study- v v v
breaks
To Make Studying Pleasant v v
Studying with Study-Buddies v v

To Study by Lecturing Others v

Sources of  Having a Peaceful Family Environment ¥’ v v v v

Support Having Family Support v v v v

v v v

Having Teacher Support
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Personal Traits

This theme was given to the students who became champions in the exam: "Can you tell me about
yourself?" What kind of person do you think you are? " It contains the answers they gave to the
questions (parallel questions were addressed to parents). In the interviews, the champions and their
parents used similar terms to describe the personalities of the champions. The champions were
generally happy. The good results they achieved in the exams reinforced this happiness. Another
personal characteristic noted in the interviews was their high self-confidence. The champions knew
what they could achieve and believed in themselves. They had participated in similar exams many
times before and had been successful in them. All the champions had the thought, "If I study hard
enough for an exam, I can surely pass it." Each of the champions was goal-oriented. Before the exam,
they had set goals for their future lives. They knew they had to put in a serious effort to achieve their
goals. When we asked them about their goals for the university entrance exam, most of them said
they wanted to "get in the top 100". Although they may have been a little surprised to learn that they
had won first place, this surprise was certainly not that of unexpected success. One of the most
important things we learned from them was that you should have realistic goals that make you who
you are, not what others tell you to be. The champions did not give up. They had persistency in
success. Many said the road to success was winding and full of unexpected setbacks. Sometimes,
when things went wrong, when they lost motivation, when they faced failure, they rested, saved
energy, and recommitted to their goals. When they were hit, they had a more combative streak.

Educational Background

This theme details what kinds of students the champions were in their childhood. In all five cases,
we found that the champions were "recognized students" because of their academic achievements.
In our interviews, parents acknowledged the champions by expressing the words of praise they
heard from their children's teachers at parents' meetings. Ali, who changed schools several times
due to his father's job, said that he had been a successful student since childhood and that teachers
noticed him. "I was a successful child. I wouldn't study much, but I was interested in the lessons, I
listened, and I was good at the lessons," he said. Murat had brought it to his family's attention that
he was different from his peers, even in his choice of toys at a young age. He read a lot of books and
acted older than his age. Murat, who caught the attention of his teachers when he started school
because of his success, finished primary and secondary school first and won many scholarships.
Sinan's first place in the university entrance exam, like other champions, was not his first success.
Previously, he had also won first place in the high school entrance examination. Each of the
champions we interviewed had been educated at a "good high school." Consequently, the
championship was the product of an educational history of saying "success's a-brewin" from
childhood rather than an effort in the final year of high school, preparing intensively for the exam.

Study Strategies

This theme includes how champions study. We saw that all our participants had a disciplined
system of studying. The champions all studied every day. The champions reported that they studied
between 5 and 13 hours per day (approximately 9 hours). Studying had become a daily necessity for
them, like eating, drinking, and sleeping. Ali said, "I did not pass the exam just by studying last year.
I studied systematically every day throughout my entire educational life," which was the common
feature of all the other champions. Constant learning was a boring routine for the champions because
their study plans were not written down, and they worked with a dynamic and flexible program
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that suited them. The champions often preferred to prepare intellectually for what they were going
to do that week rather than follow a strict and written syllabus. Deniz said, "I did not have a study
plan, and I studied when it was appropriate.” The champions decided how much time they would
devote to which subject and how much time they would devote to spending on their own progress
analysis. After each subject they studied, they assessed themselves and analyzed which subjects they
should pay more attention to. For them, there was no subject that one could pass by pretending to
know. His work, absorbing the knowledge on the subject, was one of his key strategies. If there was
a subject they did not understand, they evaluated various alternatives, such as YouTube videos in
addition to books. When the preparation process was boring and challenging, he could consider the
subject as a puzzle and make studying pleasant. Deniz said, "I enjoyed learning. When I was
struggling, I tried to pretend I was solving a fun puzzle." The champions were constantly solving
tests to improve their problem-solving skills. For them, the tests were like teachers giving them
feedback on how much of a topic they had understood. After the tests, it was time to simulate the
exam. For the past few months, they had been practicing exams every day. As the exam approached,
Hakan explained his practice exam routine as follows: "In the last month and a half to two months,
I have started solving two practice tests a day. I get up early in the morning, repeat the subject, take
the test, look at my mistakes, and solve questions on those mistakes. " It was also a learning strategy
of the champions to conserve energy by engaging in hobbies during study breaks. In this way, they
pursued the activities they enjoyed during study breaks throughout the intense work process to
relax, refocus their energy, and get going again. The activities they did most often were: reading a
book, playing a musical instrument, spending time with their friends, playing sports, watching
movies, or playing on the computer. For example, Deniz said, "If I worked properly that day, as I
had planned to do. I would read for an hour. I would exercise for an hour. " Similarly, Hakan said,
"If I studied too much six days a week, I would go out to cafés with my friends all day on Sunday.”

Source of Support

This theme includes relationships with people who provide opportunities for champions and
motivate them during exam preparation. The champions' sources of support were found to be family
support and teacher support. They had parents who helped them prepare for the difficult exam,
prepared a peaceful working environment, did not put pressure on them, and trusted them. The
champions' educational background was full of successes; they planned for themselves and studied
daily. For this reason, situations that would lead to conflicts with their parents about their studies
were very rare. One of the most important points we noticed during the interviews was that all the
champions had a peaceful and regular family life. There was a great sense of cohesion in all the
families, both among the champions and their parents, as we found in our interviews. This harmony
was particularly evident in the relationship between the parents and the quality of the relationship
they built with their children. The parents spoke of how there were very few family conflicts, that
they loved their children, and that their children felt this. When I asked Hakan how we helped you
prepare for the exams, he replied, "Your major contribution is that you listen to me," Hakan's mother
said. All the parents described their home as "pleasing" and "quiet". Murat's mother remarked, "I
have three children at the moment, and they always smile when I go somewhere." Champions who
already had the necessary work discipline tended to benefit emotionally from a happy and calm
workplace. Some of the winners credited their professors with helping them succeed, but we found
that this support lacked strength and direction. Considering these data, we conclude that pandemic
constraints may have a detrimental effect on the relationship between teachers and students.
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Discussion

In many countries, students are required to prepare for long and challenging exams to study at the
university of their choice. In this study, we wanted to explore the factors that influence the success
of students who are champions in the National University Entrance Exam (HEIE), which millions of
students take every year in Tirkiye. After our research, we grouped the factors that influence
champions under four main themes: personal characteristics, study strategies, educational
background, and sources of support.

The first theme for champions was personality. This theme included descriptions of the champions
and both their own and their parents' personal characteristics. Previous studies have found that
students with high academic achievement are generally happy (Holzer et al., 2022), set high but
achievable goals (Ben-Avie & Darrow, 2018), and are social (Petrides et al., 2004; Salmela & Uusiautti,
2015; Toraman et al., 2020), emphasizing that they strive without giving up (Aydin & Erdem, 2022;
Wright et al., 2012). Similarly, the champions in our study expressed that they were generally happy.
Our participants had set their goals long before the university entrance exam. They explained that
the champions wanted to be in the top 100 in an exam that millions of students sit. Although they
encountered various difficulties on the way to achieving their goals, they did not give up. The
participants characterized themselves as sociable persons who were skilled at forming friendships
and expressed confidence in their ability to succeed. In addition to these personal traits, other
individuals identified them as being curious and empathetic.

Study strategies were the second main theme of the study, and for this theme, all participants
indicated that they had an appropriate, systematic study program rather than working within a rigid
program. Consistent with existing literature on students with high academic success using self-
regulated study strategies (Broadbent & Poon, 2015; Neroni et al., 2019), students in our study
developed their own study system and used flexible and self-regulated study strategies they had
followed. The literature also reports that working without giving up, diligence (Salmela & Uusiautti,
2015), using metacognitive strategies such as making connections and analyzing (Vanthournout et
al.,, 2012), and learning by absorbing the knowledge on the subject are effective factors in being
successful (Verissimo et al., 2022). We found that all these strategies were actively used by the
students in our study. In addition, the champions in our study used the strategies "solving exams

non "non non

and practice tests", "conducting developmental analyses", "listening to lessons", "engaging hobbies

during study breaks", "making learning enjoyable", and "studying with study-buddies".

The third theme of the research was the educational background of the champions. The champions
were the students who were "recognized" by their teachers because they achieved high success in
many examinations (e.g., high school entrance examinations, mock examinations, practice exams)
before going on to university. While their success in primary school carries them into a better high
school, studying in a good high school also gets them into a better university. The findings of
previous studies that attending a good school is a significant predictor of better performance in the
university entrance examination and similar examinations (Gordon & Hart, 2022; Lee & Burkam,
2003) support our research findings. This finding shows us again that exam success takes time and
is an extension of a successful academic history. Our participating students were also academically
successful in primary and secondary school; their previous success was the most important
foundation for their future success.

The last theme of our research was the sources of support that prepared and guided champions
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during exam preparation. As Hassinger & Plourde (2005) noted, the first and most important source
of support for academic success is the student's family; the second is teachers. The champions and
all their parents indicated that there was little conflict in their families and that they had a
harmonious family structure. It is well known that exam preparation is a challenging process that
creates stress for both students and families (Luo et al., 2020). High academic performance
expectations can have a negative impact on many students' exam performance. However, most of
the champions stated that their families did not put pressure on them during exam preparation; this
situation relieved them, and they experienced less exam stress. Here, we think that the successful
educational background of our participating students buffered the conflicts that would require
family intervention. Another important source of support for the champions on their way to success
was their teachers, who cared deeply for them and provided support when they lost motivation. It
is well known that teacher guidance is an important factor on the path to success and increases
student motivation (Fujihara, 2022; Ma et al., 2022). In our research, it appears that some of the
champions are supported by their teachers, even if this is not obvious, and this support is an
environmental factor that increases their motivation.

Previous research on this topic has mostly been quantitative studies aimed at identifying the factors
that influence students' success in examinations. Although these studies have made an important
contribution to the literature, they do not directly provide detailed information about the exam
preparation process of high-achieving (i.e., champion) students. As far as we know, no research has
yet been conducted that has examined the preparation process of these students in detail. Many
factors that influence success in these exams can be predicted, as they are an important source of
stress in many ways. In this research, we have attempted to describe in detail the personal
characteristics, educational backgrounds, study strategies, and support resources of students who
came first in a national selection examination, using the power of qualitative research. In this regard,
we hope that the research findings will help students prepare for national-level examinations, which
are held in different formats in many countries. The knowledge we have gained from the champions
and their parents may provide an alternative model for many students who will be taking similar
exams. According to Bandura (1969), many behaviors are acquired through modelling. These
modelling behaviors are also effective in helping individuals acquire specific skills (Rakestraw &
Weiss, 1981) and in establishing their achievements and goals (Earley & Erez, 1991). Bandura (1969)
emphasizes that the status of the model is important in modelling. If the status of the model is high,
i.e. if the perception of the model has some prestige, power and sufficient skill (we predict that the
status of students who get high scores in the exam may be perceived as high by other students when
preparing for the exam), the model will be taken without regard to the outcome of their behavior
(positive or negative) and the status of the model will be the same (we assume that some students
perceive the winners as equal to themselves) and if the outcome of their behavior is
positive/desirable, it is stated that the model is taken. In this case, we assume that the behavior of
the exam winners can be modelled by the majority of students preparing for the exam. There are
many individual and environmental factors that influence each student's success in the university
entrance examinations. It is not possible to equalize all these factors for every student. Although the
descriptions of the successful processes of students who are champions in the university entrance
examinations provide a strong alternative, it would not be realistic to expect them to be replicated
one-to-one by other students. Nevertheless, we believe that these champion students' stories of their
preparation for the exam provide valuable and practical models for other students, along with the
psychological counselors, educators, and researchers.
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Limitations

As with any qualitative study, this research must be interpreted within the framework of its
limitations. One significant constraint arose from the travel restrictions imposed during the COVID-
19 pandemic, which prevented in-person meetings with the participants. Consequently, we were
unable to observe the physical learning environments of the top-ranking students or directly
examine the educational resources they utilized during their preparation process —factors that could
have offered valuable contextual data to enrich our analysis. Initially, the research design also
included interviews with teachers who were closely involved in the academic development of these
students and who could offer additional insight into their learning journeys. However, due to the
shift to fully remote education during the pandemic, participants reported a substantial decline in
teacher-student interaction, with many relationships becoming distant or entirely disrupted. As a
result, we were unable to conduct interviews with the teachers, which limited our ability to
triangulate the students' narratives with the educators” perspectives and thereby provide a more
holistic view of the participants” academic behaviors.

Furthermore, the study employed a qualitative, cross-sectional case study design. While this
approach allowed for in-depth exploration of the students” experiences at a single point in time, it
did not permit the longitudinal observation required to fully assess the causal impact of their
learning strategies on exam success. Given that preparation for high-stakes exams such as the HEIE
unfolds over an extended period, a longitudinal design involving repeated measurements and
continuous observation would have been more suitable to establish cause-effect relationships with
greater clarity. The absence of such a design constitutes a methodological limitation of the present
study. In terms of sample size, although our study reached an acceptable number of participants for
a multiple-case study format (Creswell & Miller, 2000), it did not include all potential candidates.
Out of 15 top-ranking students, only 5 champions and their parents agreed to participate. The
experiences and reflections shared in this study are, therefore, limited to a subset of the population
and are shaped by the subjective interpretations and perceptions of those who participated. It is
possible that the inclusion of additional high-achieving students, particularly those with different
educational or personal contexts, could have contributed new perspectives and altered the thematic
structure of our findings.

Suggestions

Many countries implement national-level university entrance examinations, although these
assessments vary significantly in structure, content, and degree of obligation. Such variations can
influence the strategies that students adopt during the preparation process. The learning strategies
identified in our study, which reflect the experiences of high-achieving students in Tiirkiye's
university entrance system, may differ in other national contexts due to the unique structure and
cultural significance of their respective examinations. Therefore, future studies should consider
conducting comparative research involving top-performing students in different countries. This
approach would not only test the transferability of our findings but also allow for the identification
of context-specific and universal factors that contribute to exam success. In Tiirkiye, the university
entrance examination holds a central place in the educational journey of students and is often
perceived as a decisive factor in shaping their future by both students and parents. However, the
sociocultural meanings and emotional weight attributed to such exams are likely to vary across
countries. We suggest that future research should take into account the perceived significance of
these exams in different educational cultures and how such perceptions influence students’
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motivation, preparation strategies, and psychological well-being.

Finally, although our study provides rich qualitative insights, it does not include objective measures
of participants’ cognitive abilities. Intelligence has long been recognized in the literature as a
significant predictor of academic performance and standardized test success (Cavojova &
Mikuskova, 2015). In this regard, future research could benefit from integrating cognitive
assessments alongside qualitative data in order to explore the interplay between intelligence,
motivation, study habits, and other personal attributes in achieving high exam performance. Doing
so would contribute to a more comprehensive understanding of the multifaceted nature of academic
success in high-stakes examinations.

Ethics Committee Approval: Inonu University Social and Human Sciences Scientific Research and Publication
Ethics Committee has approved the compliance with the ethics committee principles with the 6th decision
number in the 8th session dated 27.04.2020.

Author Contributions: Prof. Dr. Abdullah Atl1 took part in the design, execution, initial and final checks of
the research and writing; Assoc. Prof. Dr. Murat Canpolat took part in the execution of the research,
implementation of the project and initial writing; Lecturer Yeliz Yazicit Demir took part in the execution of the
research, analysis, initial writing and final checks.

Funding and Acknowledgements: This study is supported by TUBITAK 1002 Program under the title number
121K042.

Conflict of Interest: The authors declare that they have no conflict of interest.

1022



Uluslararas: Tiirk Egitim Bilimleri Dergisi,
2025, 13 (2), 1009-1038
https://doi.org/10.46778/goputeb.1576102

F Y
A Y

ISSN: 2148-2314

Sinavlarda Sampiyon Olmak: Yiiksekogretim Kurumlar1 Sinavinda En Tyi

Performans Gosterenler Uzerine Bir Vaka Calismasi

Abdullah Atli@ ® Murat Canpolatb ® Yeliz Yazict Demir© ®

a Prof. Dr., Indnii Universitesi, Malatya, Tiirkiye, abdullahatlil@gmail.com
b Dog. Dr., Inénii Universitesi, Malatya, Tiirkiye, murat.canpolat@inonu.edu.tr

€ Ogr. Gor., Sinop Universitesi, Sinop, Tiirkiye, yaziciyeliz@gmail.com

OZET

MAKALE BILGISi

Bircok {ilkede, prestijli bir iiniversiteye kabul edilmek igin gesitli rekabetci
sinavlar1 ge¢mek gerekmektedir. Tiirkiye'de Yiiksekdgretim Kurumlari Sinavi
(YKS) her yil yaklasik 2-3 milyon 6grenci tarafindan iiniversiteye giriste birincil
yol olarak kullanilmaktadir. Smava hazirlik konusunda genis bir literatiir
olmasina ragmen, en yiiksek puanlar1 alan 6grencilerin 6zelliklerine iliskin
arastirmalar sinurli kalmaktadir. Mevcut ¢alismalar genellikle bu yiiksek basarili
bireylerin kisisel 6zellikleri, hazirlik yontemleri ve kullandiklar1 genel stratejilere
iliskin kapsaml bilgilerden yoksundur. Bu ¢oklu vaka calismasi, YKS'de {ist
siralarda yer alan bes ogrencinin deneyimlerini inceleyerek bu boslugu
doldurmay1 amaglamaktadir. Derinlemesine goriismeler yoluyla, basarilarina
katkida bulunan dort temel temayi arastiriyoruz: kisilik o6zellikleri, ¢alisma
stratejileri, egitim ge¢misleri ve destek kaynaklari. Bulgularimiz, yiiksek riskli
sinavlarda istisnai performansa yol acan faktorler hakkinda incelikli bir anlayis
sunmakta ve benzer rekabetci degerlendirmelere hazirliklarini optimize etmek
isteyen egitimciler, politika yapicilar ve Ogrenciler icin degerli c¢ikarimlar
saglamaktadir.
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Sinavlarda Sampiyon Olmak: Yiiksekdgretim Kurumlari Sinavinda En Tyi Performans Gosterenler
Uzerine Bir Vaka Calismast

Giris

Tiirkiye'de 2021 iiniversite giris sinavina yaklasik ii¢ milyon 6grenci kayit yaptirmigtir (OSYM, 2021)
Bircok 6grenci, sinava hazirlanirken destek alarak milyonlarca 6grenci arasinda 6ne ¢ikmak igin
akademik/okul calismalarinin yami sira o6zel derslere veya oOzel kurslara kaydolmaktadir.
Miikemmel bir tiniversite egitimi pek ¢ok aile igin "gelecegi kurtarmak" ile esdeger tutulmaktadir;
ancak bunun hem ebeveynler hem de cocuklar i¢cin maddi ve manevi bir maliyeti vardir (Ergin
Ekinci, 2011). Sinava hazirlik siirecini etkin bir sekilde yoneten ve iyi performans gosteren
ogrencilerin niteliklerini belirlemeye yonelik pek ¢ok ¢alisma yapilmistir. Cogunlukla nicel olan bu
calismalar, sinav basarisini belirleyen kaygi (Turegun ve Alev, 2021; Verissimo ve digerleri.,2022),
IQ (Aydin ve Erdem, 2022) ve aile destegi Luo ve digerleri., 2020) gibi degiskenlere
odaklanmaktadir. Peki, bu smavlarda en yiiksek puanlar1 alan 6grenciler kimlerdir? Onlar1 genel
olarak karakterize eden nedir? Tiirkiye'de her yil milyonlarca 6grencinin girdigi HEIE smavinda
birinci olan ve "smav sampiyonlar1’" olarak da adlandirdigimiz bu 6grencilerin nasil sinav
sampiyonu olduklarii anlamaya calistik.

Bircok oOgrenci liniversiteye giris smavi sirasinda smav kaygisi yasayabilir (Baranskaya, 2021;
Giannopoulou ve digerleri., 2022; Turegun ve Alev, 2021); bu kaygi depresyona ve intihar
diistincelerine yol agabilir (Mamun, 2021). Bununla birlikte, kaygilarim1 basarili bir sekilde
yonetebilen ve biiyiik basarilar elde eden birgok 6grenci arastirmacilarin dikkatini ¢gekmektedir. Bu
arastirmalardan biri, diinyanin en iyi egitim tilkelerinden biri olan Finlandiya'da ytiriitiilen nitel bir
calismadir (Salmela ve Uusiautti, 2015). Bu calismada, akademik kariyerlerinde siirekli olarak "A"
notu alan ytiiksek basarili 6grencilerin 6zelliklerini diizenlemek i¢in on ana tema kullanilmistir. Bu
on temel Ozellik, konuyla ilgili benzer ¢alismalar tarafindan da dogrulanmis olup su sekilde
siralanmaktadir: Dikkatli olmak (Linley ve digerleri 2010), merak sahibi olmak (Tough, 2012),
ogrenme sevgisi (Bosch ve digerleri 2021; Colling ve digerleri 2022), bilissel esneklik (Toraman ve
digerleri, 2020), basarida sebat (Wright ve digerleri 2012), akademik dayaniklilik (Aydin ve Erdem,
2022), yliksek akademik hedefler belirleme (Ben-Avie ve Darrow, 2018), yakin iligkilere sahip olma
(Toraman ve digerleri 2020), cesaret (Chen ve digerleri 2022) ve 6z farkindalik (Steiner, 2014).
Basarili 6grencilerinin kisisel Ozellikleri {izerine yapilan diger calismalar, bu 6grencilerin tipik
olarak yiiksek duygusal zekaya (Petrides ve digerleri 2004), stres yonetimi becerilerine (Parker ve
digerleri 2004), agiklik ve sorumluluk sahibi kisilik 6zelliklerine (Malykh, 2017; Verbree ve digerleri
2021) sahip olduklarmni ve mutlu olduklarini (Holzer ve digerleri 2022) gostermistir.

Yiiksek basarili 6grencileri karakterize eden bir diger 6zellik de galisma stratejilerini miikemmel bir
sekilde benimsemeleridir (Verissimo ve digerleri 2022). Arastirmalara gore, yiiksek basarili
ogrenciler bir konuyu anlamak igin ¢ok ¢aba sarf etmekte (Salmela ve Uusiautti, 2015) ve elestirel
diistinme, analiz etme ve ezberlemeyi birbirine baglama ve organize etme gibi tistbiligsel teknikleri
kullanabilmektedir (Vanthournout ve digerleri 2012). Ayni1 zamanda, bu G&grencilerin 06z-
diizenlemeli ¢alisma prosediirlerini benimseyerek kendilerine uygun bir ¢alisma programi ve
sistematigi olusturmalari, yiiksek akademik basarilarmi agiklayan agiklamalardan biri olarak
gosterilmektedir (Broadbent ve Poon, 2015; Neroni ve digerleri 2019). Ogrencilerin sinav basarisini
etkileyen diger faktorler aile, 6gretmenler ve okulu igeren gevresel faktorler olarak tanimlanabilir.
Hassinger ve Plourde'a (2005) gore, cocuklarin akademik performanst igin ilk destek kaynagz aileleri,
ardindan da ogretmenleridir. Akademik performans, ¢ocuklari i¢in destekleyici ve rol model olan
ebeveynlerden olumlu yonde etkilenmektedir (Luo ve digerleri 2020, Roosa ve digerleri 2012.).
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Okuldaki ogretmenlerin nitelikleri (Ma ve digerleri 2022) ve okulun Ogrencileri iiniversite
smavlarmna hazirlayan dersler sunup sunmadigl da sinav basarisina katkida bulunan gevresel
unsurlar arasindadir (Gordon ve Hart, 2022; Lee ve Burkam, 2003).

Literatiirde tiniversiteye giris sinavlarinda performans: etkileyen faktorleri arastiran ¢ok sayida
calisma olmasina ragmen, bu sinavlarda en yiiksek puani alan 6grencilerin hazirlik siireglerini,
bireysel 6zelliklerini ve ¢alisma stratejilerini inceleyen nitel bir aragtirmaya rastlanmamuistir. Nitel
arastirmanin derinlemesine kesfedici giiclinii kullanarak, bu ¢alismada iiniversiteye giris stnavinda
en yiiksek puani alan 6grencilerin kisilik 6zelliklerini, calisma stratejilerini ve baglantilarini ayrmtili
olarak analiz etmeyi amagladik (Merriam, 1998). Sinavin yaygin etkisine ragmen, iist diizey basariya
gotiiren bireysel yollar hakkinda ¢ok az sey bilinmektedir. Yiiksek basar1 gosteren ogrencileri
birbirinden ayiran Ozelliklerin anlasilmasi, kanita dayali egitim uygulamalar1 ve destek
sistemlerinin bilgilendirilmesi igin elzemdir. HEIE'nin yogun rekabeti ve yiiksek riskleri goz oniine
alindiginda, iistiin performansa katkida bulunan faktorlerin belirlenmesi, egitimcilerin ve politika
yapicilarin gelecekteki adaylar i¢in daha etkili rehberlik stratejileri tasarlamalarina yardimci olabilir.
Bu amagla, 6grencilerin, egitmenlerin ve ailelerin ulusal diizeyde kullanilan benzer sinavlara
hazirlanmalarina yardimci olacak bir rehber kitap tasarlamak tizere yola ¢iktik. Asagida, bu birincil
hedef baglaminda calismalarimiz1 yonlendiren temel sorular yer almaktadir:

a. 2020 HEIE'de dereceye giren 6grencilerin simnav sonuglarini etkileyen degiskenler nelerdir?

b. Bu degiskenler siralamaya giren 6grenciler arasindaki benzerlik ve farkliliklar1 nasil ortaya
¢ikarmaktadir

Yontem

Coklu Vaka Calismasi

Bu arastirmada, vakalar arasindaki benzerlik ve farkliliklari incelemeye olanak taniyan nitel
arastirmalardan ¢oklu durum calismasi deseni kullanilmistir (Creswell ve Miller, 2000; Creswell ve
Poth, 2018; Yin, 2003). Tiirkiye'de 2020 yilinda uygulanan HEIE sinavinda gesitli kategorilerde
(Matematik-Fen, Sosyal Bilimler, Tiirkge ve Yabanci Dil gibi) birinci olan bes 6grenciyi ve velilerini
ele aldik. Creswell ve Miller (2000) vaka ¢alismalari igin tig ila bes arasinda vaka kullanilabilecegini
onermektedir. Bu arastirmadaki her vakada bir sampiyonun yani sira bir ya da iki veli yer almistir.

Katilimcilar

Arastirmanin katilimcilar: 2020 yilinda YKS smavi igin Tiirkiye birincisi olan bes erkek 6grencidir.
Calisma boyunca isimleri yerine takma isimler kullanilmistir ve takma isimleri asagidaki gibidir:
Ali, Murat, Demir, Sinan ve Hakan. Katihimailarin 6zge¢mis bilgileri Tablo 1'de gosterilmistir.

Tablo 1
Katilimeilarin Gegmis Bilgileri
Katilima Takma ad Lise Mezunu Yas Universitede ~ Sinav hazirhig
okudugunuz sirasinda
boliim ortalama calisma
sliresi (saat/giin)
1 Ali Eyalet 18 Miihendislik 7-8
2 Murat Eyalet 18 Miihendislik 8-9
3 Demir Eyalet 18 Miihendislik 12-13
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Sinan Ozel 18 Tip 5-6
Hakan Ozel 18 Psikoloji 11

SIS

Vaka

2020 yilinda 2.424.718 dgrenci IYS'nin ilk agamasi olan TYT smavina, 1.916.767 6grenci ise ikinci
asamasi olan AYT smavina girmistir. Toplamda 15 6grenci bu sinavlarin hepsinden 500 puan alarak
Tiirkiye'deki smavlarm sampiyonu olmustur (OSYM, 2021). Calismaya dahil edilme kriterlerimiz,
¢alisma igin goniillii olmak ve tiniversiteye giris stnavinda herhangi bir kategoride en yiiksek puani
almakti. Dereceye giren Ogrencilerin isimlerini, OSYM smav sonuglarini web sitesinde
yayinladiginda yerel ve ulusal haber siteleri aracilifiyla dgrendik. Mansetlerde kazananlarin
isimleri, puanlari, okuduklari liseler ve ikamet ettikleri sehirler yer aliyordu. Bu 6grencilerle e-posta,
sosyal medya veya devam ettikleri liselerin yoneticileriyle temasa gegerek baglanti kurduk. Toplam
15 sampiyondan 13ine ulasmayi basardik. Smav sampiyonlarindan besi aileleriyle birlikte
arastirmada yer almak istediklerini sdyledi. Bu ¢alismaya katilmaya istekli bes sampiyon ve beg
ailesiyle goriismeler gerceklestirdik. Kazananlarin tiimii HEIE sinavina ilk kez girmistir.

Verilerin Toplanmasi

Arastirmacilarin tiniversite etik inceleme kurulu ve etik kurulu etik izni vermistir. Aragtirma
oncesinde Indnii Universitesi Sosyal ve Begeri Bilimler Etik Kurulu tarafindan 27.04.2020 tarihinde
6 karar numarasi ile etik kurul onay1 alinmistir. Calismaya katilan tiim sampiyonlar ve ebeveynleri
yazili onamlarini vermistir. COVID-19 salgini nedeniyle tiim goriismeler, uzaktan sesli ve goriintiilii
sohbetlere olanak taniyan "Google Meet" kullanilarak gerceklestirilmistir. Gortismeleri ¢alismanin
birinci ve tiglincili yazarlar1 gerceklestirmistir. Birinci yazar goriismeleri ytirttiirken, {iglincti yazar
notlar almis ve birinci yazarin gézden kacirdig1 konular1 giindeme getirerek goriismeye katkida
bulunmustur. Sampiyonlarin kisilik 6zelliklerini kesfetmek icin yar1 yapilandirilmis goriismeler
kullanilmistir (6rnegin, "Bana biraz kendinizden bahseder misiniz?" "Nasil bir insansiiz?");
Ogrenme stratejileri (0rnegin, "Smava hazirlanirken rutin bir haftamizi anlatir mismiz?"); okul
hayatini tanimlamaya yonelik sorular (6rnegin, "Ilkokul, ortaokul ve lisede nasil bir
ogrenciydiniz?"), aile, 6gretmenler ve arkadaslarla iligkiler (6rnegin, "Bu basarida okulunuzun ve
ogretmenlerinizin roliinii nasil degerlendiriyorsunuz?"). Ayrica, bireysel sorular1 detaylandirmak
icin gerektiginde takip sorular1 sorulmustur. Katihimailarin sozlii ve yazili onayi ile 30 ila 60 dakika
arasinda siiren gorlismeler kayda alinmis; kayitlarin kelimesi kelimesine desifresi yapilmistir.
Katilmcilarin isimleri ve kimliklerini ortaya cikarabilecek diger bilgiler transkript boyunca
degistirilmistir. Katihmailarin higbiri ¢alismaya katildiklar: i¢in herhangi bir {icret almamigtir

Verilerin Analizi

Transkriptleri ytliklemek icin QSR NVIVO-11 nitel veri analizi uygulamasi kullanilmis, veri setinde
yinelenen temalar1 ortaya ¢ikarmak ve kapsamli, zengin ve ayrintili bir degerlendirme yapmak igin
Clarke ve Braun'un (2013) tiimevarimsal tematik analiz yontemi uygulanmisgtir.

Veri islemenin ilk asamasinda, ¢alismanin yazarlar: verilere asina olmak igin her bir transkripti
okumustur. Ikinci asamada yazarlar, katilimer bir 8grenciyle birlikte ilk kodu olusturmustur. Tki
ogrenci transkripti, her biri egitim alaninda doktora derecesine ve nitel arastirma deneyimine sahip
iki dis kodlayici tarafindan es zamanl olarak kodlanmistir. Her bir transkript i¢in hem
anonimlestirilmis hem de kodlanmamuis bir versiyon vardi. Uciincii asamada, yazarlarin ve harici
kodlayicilarin kodlarimi ayr1 ayri gozden gegirerek bir kod kitabr olusturulmustur. Kodlayicilar
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arasinda kodlarin tanimlanmasinda anlasmazliklar oldugunda, kodlarin tanimlari netlestirilmistir.
Ornegin, katilimer dgrencilerin test sorusunu ¢dzerken hangi soruyu yanlis yaptiklart hangi konuya
aitti ve bu konularin incelenmesi ve degerlendirilmesi 'ilerleme analizi yapma' olarak kodland1. Kod
kitab1 olusturulduktan sonra toplam 96 kod ve 7 potansiyel tema ile asil kodlama siirecine
gecilmistir. Dordiincli asamada, gercek kodlama siirecinde farkli kodlar ortaya ¢iktiginda, bunlar
tekrar birlestirildi ve kod kitab1 revize edildi. Temalar gozden gecirilmis ve birbirleriyle
uyumluluklar: kontrol edilmistir. Kodlama siirecine rehberlik etmesi icin bir "tematik harita"
olusturulmustur. Besinci asamada, analiz i¢in tim kodlamalar tamamlandiktan sonra tekrar bir
araya getirilmis ve ana temalar sadelestirilerek netlestirilmistir. Arastirmanin nihai analiz siireci 23
kod ve 4 ana tema belirlenerek devam etmistir. Son asamada ise her tema i¢in spesifik, ¢arpici ve ilgi
¢ekici dogrudan alint1 6rnekleri segilerek bulgularda sunulmustur

Dogrulama

Bu ¢alismada, bulgularin gegerliligini artirmak i¢in nitel arastirmacilar tarafindan siklikla kullanilan
iiye kontrolii, uzman incelemesi ve kalin, zengin bir tanimlama (Creswell & Miller, 2000) gibi
gecerlilik stratejileri kullanilmistir. ije kontroliiniin bir pargast olarak nihai rapor, geri
bildirimlerini gormeleri ve onaylamalar icin katihmcilara geri gonderilmistir. Katilmcilardan
dordi "Evet, burada yazilanlar tam olarak benim soylediklerim" geri bildirimini verirken, bir
katilimar telefon numarasini degistirmis ve iiye kontrolii igin iletisimi ilerletememistir. Uzman
incelemesinde, veri analizleri ve bulgular iki uzmana sunulmus ve geri bildirimleri alinmistir.
Bulgular boliimiinde, katilimcilarin bes vakay: anlatan kendi ifadeleri dogrudan sunularak
durumun detaylar1 zenginlestirilmistir.

Miles ve digerleri (2018) kodlayicilar arasindaki tutarlilign kontrol etmek icin kodlanmamis
belgelerin {izerinden ge¢menin ve karsilastirmalar yapmanin daha dogru olacagini énermektedir.
Bu 6neri dogrultusunda, her bir yazarin kodlayicilar arasi glivenilirligi, kodlanmamuisg transkriptler
tizerinde kodlama yapilarak hesaplanmistir. Yazarlar sadece analizin sonunda degil, kodlayicilar
aras1 uyumluluk i¢in analiz siireci boyunca fikir alisverisinde bulunmak iizere bir araya gelmistir.
Kodlayicilar arasi giivenirlik Cohen's kappa kullanilarak hesaplanmis ve su sonugclar elde edilmistir:
Kappa degeri kodlayic1 1 ve kodlayici 2 igin .82, kodlayici 1 ve kodlayic 3 igin .84'tiir. Bakeman ve
Gottman (1997) .70 veya daha yiiksek bir kappa degerinin iyi bir giivenirligi yansitti§in1 6ne
siirmektedir.

Bulgular

Sonuglar boliimiinde her bir kazanan ve ebeveynleri birer vaka olarak anilmistir. Bu nedenle
arastirmamiz bes vaka calismasina odaklanmustir: kisisel ozellikler, egitim ge¢misi, ¢alisma
teknikleri ve destek kaynagi. Bu temalarda verilen 6rnekler arasinda carpici paralellikler ve
tarkliliklar vardi.

Vaka Agklamalar1
Ali: "Konular1 anlayana kadar sorguluyordum.”

Ali 18 yaginda ve su anda Isvigre'de egitim goriiyor. 2020 yilinda HEIEnin AYT béliimiindeki
yabanc dil sinavinda sampiyon oldu. Alinin bu sampiyonlugu onu ve ailesini sasirtmad, ¢linkii
bekledikleri bir basariydi. Ali, ilkokula basladigindan beri basarili bir 6grenci olarak 6gretmenleri
ve ailesi arasinda adindan soz ettirmisti. Ali, asker olan babasinin meslegi nedeniyle birkag kez okul
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degistirmek zorunda kalmasina ragmen, yeni okuluna ve arkadaslarina ¢abucak alistigini anlatti.
Ortaokul yillarinda, sinavla ve kendi deyimiyle "¢ok ¢alisarak” 6grenci kabul eden Tiirkiye'nin en
iyi liselerinden birini kazand1. Universite sinavlarinda ilk 100'e girerek yurtdisinda okumak ve burs
almak isteyen Alj, lisede sik sik ders calistigini sdyledi. Ali, "dersleri ¢ok dikkatli dinledigini", bir
seyi anlamadiginda "asla pes etmedigini" ve sampiyonluga giden yolu "hazirlikla" anlattigin
sOyledi. Annesi Ali i¢in "Kimsenin onu izlemesine gerek yoktu, kendi calisti§inda karar verirdi" dedi
ve onu "sorumluluk sahibi" olarak tamimladi. Annesinin sozleri Ali'nin iddialarini dogrular
nitelikteydi. Ali, yatilh okula gitmenin daha sosyal olmasma yardimc oldugunu ve herkesin
o0grendigi bir okula gitmenin kendisini daha fazla motive ettigini iddia etti. Bos zamanlarinda gitar
calan ve spor yapan Ali sinava hazirlanirken hobilerinden vazge¢medigini; aksine bu hobilerin ders
¢alisma aralarinda yorgunlugunu hafifleten aktivitelere doniistiiglinti soyledi. "Ailemden higbir
zaman baski gormedim. Ailem huzurlu bir ortam saglayarak bana destek oldu." Basarisinda
ailesinin 6nemli bir rol oynadigini vurguladi

Murat: "Tek yapmam gereken ¢cok calismakti.”

18 yasinda Tiirkiye'de 2020 tiniversite giris stnavinda Tiirk Dili ve Anlatim1 alaninda burs kazanan
Murat, su anda Almanya'da bilgisayar miithendisligi okuyor. Kendisini "mutlu", "6zgiivenli" ve
"sosyal" olarak tanimlayan Murat, smavda ilk 100'e girerek yurtdisinda burslu okumak istiyordu.
"Mutlu ¢ocuklar mutlu ailelerde yetisir" diyen annesi, Murat'in 6gretmenlerinin de bu mutlulugu
fark ettigini soyledi: "Ogretmenleri bana 'Murat ¢ok mutlu, hep giiliimsiiyor' derlerdi."
"Kiigiikliigiimden beri hep basariliyimdir, en iyi 6grenciyimdir." Murat, 5. siniftan beri smavlarda
biiyiik basar1 gosterdigini anlatiyor. Murat lise giris stnavinda da ¢ok basarili olmus ve Tiirkiye'nin
smavla 6grenci alan en iyi liselerinden birini kazanmis. Murat, bazen arkadaslariyla "kiitiiphanede
calistigini”, "siirekli test ¢ozdiigini" ve test ¢ozerken "gergek sinavi simiile ederek” smava
hazirlandigimi belirtti. Hobilerini ise bir miizik aleti calarak ya da sevdigi kitaplar1 okuyarak
strdiirdii. Smava hazirlanirken hobilerinden vazge¢medigini vurgulamistir. Aksine bu durum
sinavdaki basaristm1 olumlu yonde etkiledi. Ilk 100'e gireceginden emin ama motivasyonu
diistiiglinde "Sen yapamazsan kim yapacak?" diye soruyor. Kendi kendini motive ettigini soyliiyor.
"Beni her zaman destekleyen anneme tesekkiir ederim" diyen Murat, ailesinin basarisinda énemli
bir rol oynadigini vurguluyor

Demir: "Garip bir seydi ama okumay seviyordum, sevdigim seyi yapiyordum.”

Demir 18 yasinda ve su anda Tiirkiye'de iyi bir {iniversitede bilgisayar mithendisligi okuyor. 2020
yilinda tiniversite giris sinavinda tam puan alarak TYT'de Tiirkiye sampiyonu olmus. Kendisini
oldukga "sosyal", "hedef odakli" ve "sorumluluk sahibi" olarak tanimliyor. Cocuklugundan beri
basarili bir 6grenci oldugunu ve liseye giris sinavinda birinci oldugunu anlatan Demir, {iniversiteye
giris sinavinda da ilk 2000'e girmek istedigini soyledi. Sampiyonluga giden yolu anlatan Demir,
"hedefine odaklandigini" sdyledi. Ozellikle matematik ve fizik gibi konulara ilgi duydugunu,
ogrenmekten keyif aldigini ve sorular: "bulmaca” gibi gorerek siireci daha da keyifli hale getirdigini
sOyledi. Smava hazirlanirken kat1 bir programinin olmadigini, "esnek" ama "planli" hareket ettigini
ve gilin icinde neler yapacagimi zihninde organize ettigini belirtti. "Cok test ¢ozdiiglini",
hatalarindan dolayr motivasyonunun diismedigini, aksine hatalarindan yola cikarak "ilerleme
analizi" yaptigini, hatalarin tizerine gitmedigini ve "pes etmedigini", bunun da sinavdaki basarisini
artirdigini sozlerine ekledi. Sampiyonluk yolunda yatili bir lisede okudugu icin aile baskisini
tizerinde hig hissetmedigini ifade eden Demir, okudugu okulun basarisindan ¢ok sosyallesmesinde
etkili oldugunu belirtti
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Sinan: "Bir giinde en az 300 ¢coktan se¢meli soru ¢6zdiim.”

Sinan 18 yaginda. Universite giris sinavi 2020'de Tiirkiye birincilerinden biri oldu ve Tiirkiye'de iyi
bir tiniversitede tip fakiiltesini tercih etti. Kendisini oldukga "sorgulayici" ve "hedef odakli" olarak
tanimlayan Sinan, ilkokul giinlerinden beri basarili oldugunu ve daha 6nce de lise giris smavini
kazandigini anlatti. Stnavda birincilerden biri oldugunu adresinden 6grendiginde hi¢ sasirmamuis
ve kendisine ulagan ¢ok sayida tebrik telefonundan mutluluk duymus: "Okuma yazmayz ii¢ yasinda
ogrendim. Okula baslamadan 6nce bile kitap okuyordum. " Cocuklugunun yasitlarindan farkl
gectigini de anlatti. Basarisini "planli 6grenme" ve "6zgiiven" ile agiklayan Sinan, giin icinde siirekli
spor yaptigini ve bunun sinava hazirlanmasinda olumlu etkisi oldugunu belirtti. Sinan, "dersi ¢ok
iyi dinledigini", "¢ok sayida test ¢ozdiiglinii" ve ¢ozemedigi sorular i¢in "konu tekrar1 yaptigini"
belirtti. Sinan'm anne ve babasi 6gretmen. Sinan, basarisinda ailesinin roliinii anlatirken diger
sampiyonlardan farkli olarak "Bana baski yapmadilar desem yalan olur" dedi. Sunu da ekledi:

n

"Bazen ailem ders ¢alismadigimi ya da disaridan geg geldigimi gordiiglinde kizardi. " . Zaman
zaman hissettigi aile baskisini anlatti. Ogretmen olan annesi, "Kendi o6grencilerimle
kargilastirdig§imda Sinan'mn daha az calistigini gérdiim ve hem babas1 hem de ben onu uyardik" dedi.
Ayrica Sinan, sinava hazirlanirken ¢6zemedigi sorular1 sorarak ogretmenlerinden yardim aldigini

ve smnavda bagarili olmasinda 6gretmenlerinin 6nemli destekgileri oldugunu soyledi.
Hakan: "Bir hedefim varsa, yapacagim derim ve yaparim.”

Hakan 18 yaginda ve su anda Tiirkiye'de bir tiniversitede psikoloji okuyor. 2020'de tam puan alarak

Tiirkiye birincisi oldu. Kendisini daha ¢ok "sosyal" ve "mutlu" olarak tanimliyor. Hakan
sampiyonluga giden yolu "kendini tanimak" ve "hedef odakli" olmakla iliskilendiriyor: "Bir hedefim
oldugu zaman yapacagim derim ve yaparim." Sinava gireceklere ise "Bir hafta oturun, diistiniin ve
hi¢bir sey yapmayin" diyor. "Calisin, ¢alisin, sadece oturun ve yaptiginiz isi neden sevdiginizi, neye
tutkuyla bagli oldugunuzu, neden zevk aldigimizi diisiiniin" tavsiyesinde bulundu. Annesi,
"Anaokulundan beri ona hig 'ders calis' ya da '6devini yap' demedik. O ne yapmas: gerektigini
biliyor ve yapiyor. " sozleri Hakan'in kendisine hedefler koydugunu ve bu yolda calistigini
dogruluyordu. Smnav hazirhig: sirasinda "planl” hareket eden Hakan, sabah erken saatlerde
calismaya basladigimi, siire¢ iginde "test ¢ozdiiglinii", ¢6zemedigi sorular igin "gelisim analizi
yaparak" konu tekrari yaptigini belirtti. Zaman zaman motivasyonu diisse de {iniversite ve
hedefledigi boliim hakkinda bilgi edinerek motivasyonunu korumaya calist1. "Ailemin bana, benim
kendime giivendigimden daha ¢ok giivendigini sdyleyebilirim." Ailesinin bu siiregte yaninda
oldugunu vurguladi. Hakan, psikoloji boliimiinii tercih etmesinde ve kariyerini planlamasimnda
katkis1 olan hocalarmin da bu basarida pay1 oldugunun altini ¢izdi.

Capraz Vaka Analizi

Tematik analiz sonucunda, sampiyonaya giden yolu tanimlayan toplam dort capraz vaka temasi
ortaya cikmistir. Bu bes vakay1 kapsayan temalar, birbirinden farkli ve/veya farkli durumlar
icermektedir.
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Tablo 2
Tema ve Kodlara Iliskin Tablo
Temalar Kodlar Ali  Murat Demir Sinan Hakan
Kigisel Mutlu v v v v v
Ozellikler Hedef odakli v v v v v
Kendine giivenen v v v v v
Basarida Siireklilik v v v v v
Sosyal v v v v v
Arastirmaci v v
Sorumlu v v v v v
Egitim Taninan Ogrenci v v v v v
Gegmisi Iyi Bir Liseye Gitmek v v v v v
Calisma Stirekli Calisma v v v v v
Stratejileri Test Cozme v v v v v
Uygulama Sinavi C6zme v v v v v
flerleme Analizi Yapmak v v v v v
Bilgiyi Oziimsemek v v v v v
Kat1 Bir Program Yerine Esnek Bir v v v v v
Program
Sinifta Dikkat v v v v v
Calisma Aralar1 Arasinda Ilgi Cekici v v v
Hobiler
Ders Calismay1 Keyifli Hale Getirmek v v
Calisma Arkadaslari ile Ders Calismak v v
Bagkalarina Ders Vererek Calismak v
Destek Huzurlu Bir Aile Ortamina Sahip Olmak ¥ v v v v
Kaynaklar: Aile Destegine Sahip Olmak v v v v
Ogretmen Destegine Sahip Olmak v v v
Kisisel Ozellikler

Bu tema sinavda sampiyon olan dgrencilere verildi: "Bana kendinizden bahseder misiniz?" Sizce
nasil bir insansmiz? " sorularina verdikleri cevaplar1 icermektedir (paralel sorular velilere de
yoneltilmistir). Goriismelerde sampiyonlar ve ebeveynleri, sampiyonlarin kisiliklerini tanimlamak
i¢in benzer terimler kullandilar. Sampiyonlar genel olarak mutluydu. Smavlarda elde ettikleri iyi
sonuglar da bu mutlulugu pekistiriyordu. Gortismelerde dikkat geken bir baska kisisel 6zellik de
yliksek 0zgiivenleriydi. Sampiyonlar neyi basarabileceklerini biliyor ve kendilerine inaniyorlardi.
Daha 6nce bir¢ok kez benzer simavlara katilmis ve basarili olmuslardi. Tiim sampiyonlar, "Bir sinava
yeterince calisirsam, kesinlikle gecebilirim" diisiincesine sahipti. Sampiyonlarin her biri hedef
odakliydi. Sinavdan 6nce gelecek yasamlari i¢in hedefler belirlemislerdi. Hedeflerine ulasmak igin
ciddi bir ¢aba sarf etmeleri gerektigini biliyorlardi. Onlara iiniversite giris siavi icin hedeflerini
sordugumuzda, ¢ogu "ilk 100'e girmek" istediklerini sdyledi. Birinci olduklarin1 6grendiklerinde
biraz sasirmis olsalar da, bu saskinlik kesinlikle beklenmedik bir basar1 degildi. Onlardan
0grendigimiz en onemli seylerden biri, bagkalarinin size ne olacaginizi sdyledigi degil, sizi siz yapan
gercekei hedefleriniz olmasi gerektigiydi. Sampiyonlar pes etmedi. Bagarida israrci oldular. Bircogu
basariya giden yolun dolambacli ve beklenmedik aksiliklerle dolu oldugunu séyledi. Bazen isler ters
gittiginde, motivasyonlarin1 kaybettiklerinde, basarisizlikla karsilastiklarinda dinlendiler, enerji
depoladilar ve hedeflerine yeniden yoneldiler. Darbe aldiklarinda ise daha miicadeleci bir tavir
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sergilediler.
Egitim Ge¢misi

Bu tema sampiyonlarin ¢ocukluklarinda ne tiir 6grenciler olduklarini detaylandirmaktadir. Bes
vakada da sampiyonlarin akademik basarilar1 nedeniyle "taninan 6grenciler" oldugunu tespit ettik.
Gortismelerimizde veliler, veli toplantilarinda ¢ocuklarmin ogretmenlerinden duyduklar: oévgi
dolu sozleri dile getirerek sampiyonlar1 takdir ettiler. Babasmin isi nedeniyle birka¢ kez okul
degistiren Ali, cocuklugundan beri basarili bir 6grenci oldugunu ve 6gretmenlerinin onu fark
ettigini soyledi. "Basarili bir gocuktum. Cok ders ¢alismazdim ama derslerle ilgilenirdim, dinlerdim
ve derslerde iyiydim" dedi. Murat kiigiik yasta oyuncak se¢iminde bile yasitlarindan farklh
oldugunu ailesinin dikkatine sunmus. Cok kitap okuyor ve yasindan biiyiik davraniyordu. Okula
bagladiginda basarisiyla 6gretmenlerinin dikkatini ¢eken Murat, ilkokul ve ortaokulu birincilikle
bitirdi ve bir¢ok burs kazandi. Sinan'in tiniversite sinavindaki birinciligi, diger sampiyonlar gibi ilk
basaris1 degildi. Daha Once lise giris sinavinda da birincilik kazanmisti. Goriistiigiimiiz
sampiyonlarin her biri "iyi bir lisede" egitim gormiistii. Dolayisiyla sampiyonluk, lise son smifta
smnava yogun bir sekilde hazirlanma ¢abasindan ziyade, ¢ocukluktan itibaren "basar1 geliyorum"
diyen bir egitim ge¢gmisinin tirtiniiyddi.

Calisma Stratejileri

Bu tema sampiyonlarin nasil ders calisti§ini icermektedir. Tiim katiimailarimizin disiplinli bir
calisma sistemine sahip oldugunu gordiik. Sampiyonlarin hepsi her giin ¢calistyordu. Sampiyonlar
glinde 5 ila 13 saat arasinda (yaklasik 9 saat) ders ¢alistiklarini bildirmislerdir. Ders ¢alismak onlar
icin yemek, igmek ve uyumak gibi giinliik bir ihtiyag¢ haline gelmisti. Ali, "Gegen yil sinavi sadece
calisarak gegmedim. Tiim egitim hayatim boyunca her giin sistematik olarak galisttm" s6zleri diger
tiim sampiyonlarin ortak ozelligiydi. Siirekli 6grenme sampiyonlar icin sikici bir rutindi ¢linkii
calisma planlar1 yazili degildi ve kendilerine uygun dinamik ve esnek bir programla ¢alisiyorlarda.
Sampiyonlar genellikle kat1 ve yazili bir miifredat: takip etmek yerine o hafta ne yapacaklarina
zihinsel olarak hazirlanmay1 tercih ediyorlardi. Deniz, "Bir calisma planim yoktu ve uygun
oldugunda calisttm" dedi. Sampiyonlar hangi konuya ne kadar zaman ayiracaklarina ve kendi
ilerleme analizlerine ne kadar zaman ayiracaklarina karar verdiler. Calistiklar1 her konudan sonra
kendilerini degerlendirdiler ve hangi konulara daha fazla 6nem vermeleri gerektigini analiz ettiler.
Onlar icin biliyormus gibi yaparak gegilebilecek higbir konu yoktu. Konuyla ilgili bilgileri
oztimseyerek calismalar1 temel stratejilerinden biriydi. Anlamadiklar1 bir konu oldugunda
kitaplarin yani sira YouTube videolar: gibi gesitli alternatifleri de degerlendiriyorlardi. Hazirhik
stireci sikic1 ve zorlayicr oldugunda konuyu bir bulmaca gibi ele alip galismay1 keyifli hale
getirebiliyordu. Deniz, "Ogrenmekten keyif aldim. Zorlandigim zamanlarda eglenceli bir bulmaca
¢ozliyormusum gibi davranmaya calistyordum. " Sampiyonlar problem ¢6zme becerilerini
gelistirmek igin stirekli test ¢oziiyorlardi. Onlar igin testler, bir konuyu ne kadar anladiklarina dair
geri bildirim veren 6gretmenler gibiydi. Testlerden sonra sira sinav simiilasyonuna geliyordu. Son
birkag aydir her giin simnav provasi yapiyorlardi. Sinav yaklastikca Hakan smav rutinini su sekilde
acikladi: "Son bir buguk-iki aydir giinde iki deneme sinavi ¢dzmeye bagsladim. Sabah erken
kalkiyorum, konu tekrar1 yapiyorum, test ¢oziiyorum, yanlislarima bakiyorum ve o yanlslar
tizerinden soru ¢oziiyorum. " Calisma aralarinda hobilerle ugrasarak enerji tasarrufu yapmak da
sampiyonlarin bir 6grenme stratejisiydi. Bu sekilde, yogun calisma siireci boyunca rahatlamak,
enerjilerini yeniden odaklamak ve yeniden c¢alismaya baslamak i¢in ¢alisma molalarinda keyif
aldiklar: aktivitelerin pesinden gittiler. En sik yaptiklar1 aktiviteler: kitap okumak, bir miizik aleti
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calmak, arkadaslariyla vakit gecirmek, spor yapmak, film izlemek veya bilgisayarda oyun
oynamakti. Ornegin Deniz, "Eger o giin planladigim gibi diizgiin cahstiysam. Bir saat kitap
okurdum. Bir saat egzersiz yapardim. " Benzer sekilde Hakan da "Haftanin alt1 giinii ok calistrysam
Pazar giinii biitiin giin arkadaslarimla kafelere giderdim" ded.i.

Destek Kaynag

Bu tema, simnav hazirlig sirasinda sampiyonlara firsatlar saglayan ve onlar1 motive eden kisilerle
iligkileri icermektedir. Sampiyonlarin destek kaynaklar1 aile destegi ve 6gretmen destegi olarak
bulunmustur. Zorlu sinava hazirlanmalarina yardimai olan, huzurlu bir ¢alisma ortami hazirlayan,
tizerlerinde baski kurmayan ve onlara giivenen ebeveynleri vardi. Sampiyonlarin egitim gegmisleri
basarilarla doluydu, kendileri icin plan yapmuislar ve giinliik calismislardi. Bu nedenle aileleri ile
calismalar1 konusunda gatisma yasayacaklari durumlar ¢ok nadirdi. Goriismeler sirasinda fark
ettiimiz en onemli noktalardan biri de tiim sampiyonlarin huzurlu ve diizenli bir aile yasamina
sahip olmalariydi. Goriismelerimizde de tespit ettigimiz gibi, tiim ailelerde, hem sampiyonlar hem
de ebeveynleri arasinda biiyiik bir uyum duygusu vardi. Bu uyum 6zellikle ebeveynler arasindaki
iliskide ve ¢ocuklariyla kurduklari iliskinin kalitesinde belirgindi. Ebeveynler aile ici ¢atismalarin
¢ok az oldugundan, ¢ocuklarini sevdiklerinden ve ¢ocuklarinin da bunu hissettiginden bahsettiler.
Hakan'a smavlara hazirlanmana nasil yardima olduk diye sordugumda, "En biiyiik katkiniz beni
dinlemeniz," dedi Hakan'in annesi. Tiim ebeveynler evlerini "hos" ve "sessiz" olarak tamimladi.
Murat'mn annesi "Su anda {i¢ gocugum var ve ben bir yere gittigimde hep giiliimsiiyorlar” dedi. Zaten
gerekli is disiplinine sahip olan sampiyonlar, mutlu ve sakin bir isyerinden duygusal olarak
yararlanma egilimindeydi. Kazananlardan bazilar1 basarili olmalarma yardimc olduklar: igin
profesorlerine tesekkiir etti, ancak bu destegin gii¢ ve yonden yoksun oldugunu gordiik. Bu veriler
goz oniinde bulunduruldugunda, pandemi kisitlamalarmin 6gretmenler ve 6grenciler arasindaki
iligki tizerinde zararh bir etkisi olabilecegi sonucuna variyoruz.

Tartisma

Bircok {ilkede Ogrenciler istedikleri iiniversitede okuyabilmek igin uzun ve zorlu sinavlara
hazirlanmak zorundadir. Bu ¢alismada, Tiirkiye'de her yil milyonlarca 6grencinin girdigi Ulusal
Universite Giris Smnavinda (UGS) sampiyon olan 6grencilerin basarisini etkileyen faktorleri
aragtirmak istedik. Aragtirmamiz sonucunda sampiyonlari etkileyen faktorleri dort ana tema altinda
topladik: kisisel 6zellikler, calisma stratejileri, egitim gecmisi ve destek kaynaklari.

Sampiyonlar i¢in ilk tema kisilikti. Bu tema, sampiyonlarin hem kendilerinin hem de ebeveynlerinin
kisisel ozelliklerine iliskin agiklamalar1 igeriyordu. Onceki calismalar, akademik basarisi yliksek
ogrencilerin genellikle mutlu olduklarini (Holzer ve digerleri 2022), yiliksek ama ulasilabilir hedefler
koyduklarini (Ben-Avie ve Darrow, 2018) ve sosyal olduklarini (Petrides ve digerleri 2004; Salmela
ve Uusiautti, 2015, Toraman ve digerleri 2020) ortaya koymus, pes etmeden cabaladiklarini
vurgulamistir (Aydin ve Erdem, 2022; Wright ve digerleri 2012). Benzer sekilde, ¢calismamizdaki
sampiyonlar da genel olarak mutlu olduklarini ifade etmislerdir. Katilimcilarimiz hedeflerini
iiniversite giris stnavindan ¢ok 6nce belirlemislerdi. Sampiyonlar, milyonlarca 6grencinin girdigi bir
simavda ilk 100'e girmek istediklerini agiklamislardir. Hedeflerine ulasma yolunda gesitli zorluklarla
karsilagsalar da pes etmediler. Katilimcilar kendilerini arkadashk kurma becerisine sahip, sosyal
kisiler olarak nitelendirmis ve basarili olma yeteneklerine giivendiklerini ifade etmislerdir. Bu
kisisel ozelliklere ek olarak, diger bireyler kendilerini merakli ve empatik olarak tanimlamaistir.
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Calisma stratejileri galismanin ikinci ana temasidir ve bu tema igin tiim katilimcilar kat1 bir program
dahilinde ¢alismak yerine uygun, sistematik bir ¢alisma programina sahip olduklarini belirtmistir.
Oz-diizenleyici caligma stratejileri kullanan yiiksek akademik basariya sahip dgrencilerle ilgili
mevcut literatiirle tutarli olarak (Broadbent ve Poon, 2015; Neroni ve digerleri 2019), calismamizdaki
ogrenciler kendi calisma sistemlerini gelistirmis ve esnek ve 6z-diizenleyici calisma stratejilerini
kullanmiglardir. Literatiirde pes etmeden ¢alismanin, ¢aliskanligin (Salmela ve Uusiautti, 2015),
baglanti kurma ve analiz etme gibi {istbilissel stratejileri kullanmanin (Vanthournout ve digerleri
2012) ve konuyla ilgili bilgiyi 6ziimseyerek 6grenmenin basarili olmada etkili faktorler oldugu
bildirilmektedir (Verissimo ve digerleri 2022), Calismamizda tiim bu stratejilerin 6grenciler
tarafindan aktif olarak kullanildigini gordiik. Ayrica calismamizdaki sampiyonlar "sinav ve deneme
testleri ¢ozme", "gelisim analizleri yapma", "ders dinleme", "calisma aralarinda hobilerle ilgilenme",
"0grenmeyi zevkli hale getirme" ve "calisma arkadaslariyla ders calisma" stratejilerini
kullandiklarini belirtmislerdir.

Arastirmanin {igiinci temas1 sampiyonlarin egitim ge¢misleriydi. Sampiyonlar, iiniversiteye
gitmeden once girdikleri pek ¢ok sinavda (6rnegin liseye giris sinavlari, deneme sinavlari, deneme
siavlar1) yiliksek basari gosterdikleri icin Ogretmenleri tarafindan "fark edilen" 6grencilerdir.
[lkokuldaki basarilar1 onlar1 daha iyi bir liseye tasirken, iyi bir lisede okumak da daha iyi bir
{iniversiteye girmelerini sagliyor. Iyi bir okula gitmenin iiniversite giris sinavi ve benzeri sinavlarda
daha iyi performans gostermenin Onemli bir yordayicist olduguna dair Onceki arastirmalarin
bulgular1 (Gordon & Hart, 2022; Lee & Burkam, 2003) arastirma bulgularimizi desteklemektedir. Bu
bulgu bize sinav bagarisinin zaman aldigin ve bagarili bir akademik ge¢misin uzantis1 oldugunu bir
kez daha gostermektedir. Katilma o6grencilerimiz ilkokul ve ortaokulda da akademik olarak
basariliydi; onceki basarilar1 gelecekteki basarilar: i¢in en 6nemli temeli olusturuyordu.

Arastirmamizin son temasi, sinava hazirlik siirecinde sampiyonlar1 hazirlayan ve onlara rehberlik
eden destek kaynaklariydi. Hassinger ve Plourde'un (2005) belirttigi gibi, akademik basari igin ilk
ve en onemli destek kaynag1 6grencinin ailesidir; ikincisi ise 6gretmenlerdir. Sampiyonlar ve tiim
ebeveynleri ailelerinde ¢ok az catisma oldugunu ve uyumlu bir aile yapisina sahip olduklarmni
belirtmiglerdir. Sinav hazirhiginin hem 6grenciler hem de aileler icin stres yaratan zorlu bir siireg
oldugu iyi bilinmektedir (Luo ve digerleri 2020). Yiiksek akademik performans beklentileri, birgcok
Ogrencinin smav performans: iizerinde olumsuz bir etki yaratabilir. Ancak sampiyonlarin ¢ogu,
smav hazirhig1 sirasinda ailelerinin kendilerine baski yapmadigmni, bu durumun kendilerini
rahatlattigini ve daha az sinav stresi yasadiklarini belirtmistir. Burada katilimer 6grencilerimizin
basarili egitim geg¢mislerinin aile miidahalesini gerektirecek c¢atismalar1 tamponladiginm
diistintiyoruz. Sampiyonlarin basariya giden yolda bir diger onemli destek kaynagi da onlar1 ¢ok
onemseyen ve motivasyonlarini kaybettiklerinde destek veren &gretmenleriydi. Ogretmen
rehberliginin basariya giden yolda 6nemli bir faktdr oldugu ve 6grenci motivasyonunu artirdig; iyi
bilinmektedir (Fujihara, 2022; Ma ve digerleri 2022). Arastirmamizda, sampiyonlarin bir kisminin
belirgin olmasa da 6gretmenleri tarafindan desteklendigi ve bu destegin motivasyonlarini artiran
cevresel bir faktor oldugu goriilmektedir.

Bu konuda daha 6nce yapilan arastirmalar cogunlukla 6grencilerin sinavlardaki basarisini etkileyen
taktorleri belirlemeye yonelik nicel ¢alismalar olmustur. Bu ¢alismalar literatiire 6nemli bir katk:
saglamis olsa da, yiiksek basarili (yani sampiyon) Ogrencilerin smava hazirlik siireci hakkinda
dogrudan ayrintili bilgi vermemektedir. Bildigimiz kadariyla bu 6grencilerin hazirlik siirecini
detayli olarak inceleyen bir aragtirma hentiz yapilmamistir. Bircok yonden 6nemli bir stres kaynagi
olan bu smavlarda basariy1 etkileyen bir¢ok faktor tahmin edilebilir. Bu arastirmada, nitel
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arastirmanin giiciinii kullanarak ulusal bir se¢me smavinda birinci olan Ogrencilerin kisisel
ozelliklerini, egitim gec¢mislerini, calisma stratejilerini ve destek kaynaklarimi ayrintili olarak
betimlemeye calistik. Bu baglamda, arastirma bulgularinin 6grencilerin birgok tilkede farkh
formatlarda diizenlenen wulusal diizeydeki smavlara hazirlanmalarina yardimc olacagini
umuyoruz. Sampiyonlardan ve ailelerinden edindigimiz bilgiler, benzer sinavlara girecek bir¢ok
Ogrenci igin alternatif bir model saglayabilir. Bandura'ya (1969) gore bir¢ok davranis model alma
yoluyla kazanilir. Bu model alma davramislari, bireylerin belirli becerileri kazanmalarinda
(Rakestraw ve Weiss, 1981), basarilarini ve hedeflerini olusturmalarinda da etkilidir (Earley ve Erez,
1991). Bandura (1969) modellemede modelin statiisiiniin 6nemli oldugunu vurgulamaktadir.
Modelin statiisii yiiksekse, yani modelin algis1 belli bir prestije, giice ve yeterli beceriye sahipse
(sinavda yiiksek puan alan 6grencilerin statiisliniin sinava hazirlanirken diger 6grenciler tarafindan
da yiiksek olarak algilanabilecegini Ongoriiyoruz), davraniglarinin sonucuna (olumlu ya da
olumsuz) bakilmaksizin modelin alinacagi ve modelin statiistiniin ayn1 olacag (baz1 6grencilerin
kazananlar1 kendileriyle esit olarak algiladiklarimi varsayiyoruz) ve davranislarmin sonucunun
olumlu/istenen olmasi durumunda modelin alindig1 belirtilmektedir. Bu durumda, smawv
kazananlarin  davraniglarinin  sinava  hazirlanan  Ogrencilerin  ¢ogunlugu  tarafindan
modellenebilecegini varsayryoruz. Her ogrencinin {iniversite giris sinavlarindaki basarisin
etkileyen bir¢ok bireysel ve gevresel faktor vardir. Tiim bu faktorleri her 6grenci igin esitlemek
miimkiin degildir. Universite giris sinavlarinda sampiyon olan 6grencilerin basarili stireglerine
iliskin tanimlamalar giiclii bir alternatif sunsa da, bunlarin diger 6grenciler tarafindan birebir
tekrarlanmasini beklemek gergekgi olmayacaktir. Yine de bu sampiyon 6grencilerin smava hazirlhik
hikayelerinin diger 6grencilerle birlikte psikolojik danismanlar, egitimciler ve arastirmacilar icin de
degerli ve pratik modeller sunduguna inaniyoruz.

Sinirliliklar

Her nitel calismada oldugu gibi, bu arastirma da smirliliklar1 gergevesinde yorumlanmalidir.
Onemli kisitlardan biri, COVID-19 salgini sirasinda uygulanan seyahat kisitlamalarindan
kaynakland1 ve bu durum katilimcilarla yiiz ytlize goriismeyi engelledi. Sonug olarak, iist diizey
ogrencilerin fiziksel 0grenme ortamlarini goézlemleyemedik veya hazirlik siirecleri sirasinda
kullandiklar1 egitim kaynaklarimi dogrudan inceleyemedik - analizimizi zenginlestirmek icin degerli
baglamsal veriler sunabilecek faktorler. Baslangicta arastirma tasarimi, bu 6grencilerin akademik
gelisimleriyle yakindan ilgili olan ve 6grenme yolculuklar1 hakkinda ek bilgiler sunabilecek
ogretmenlerle goriismeleri de igeriyordu. Ancak pandemi sirasinda tamamen uzaktan egitime
gecilmesi nedeniyle katilimcilar, 6gretmen-6grenci etkilesiminde 6nemli bir diistis oldugunu, bir¢ok
iliskinin mesafeli hale geldigini veya tamamen kesintiye ugradigimi bildirdi. Sonug¢ olarak,
ogretmenlerle goriisme yapamadik; bu da ogrencilerin anlatilarini egitimcilerin bakis acilariyla
birlestirme ve boylece katilimcilarin akademik davranislarina dair daha biitiinciil bir bakis agisi
saglama becerimizi sinirladi.

Ayrica, ¢alismada nitel, kesitsel bir vaka ¢alismasi tasarimi kullanilmistir. Bu yaklasim, 6grencilerin
deneyimlerinin zaman iginde tek bir noktada derinlemesine incelenmesine olanak tanirken,
Ogrenme stratejilerinin sinav basarisi {izerindeki nedensel etkisini tam olarak degerlendirmek igin
gereken boylamsal gozleme izin vermemistir. HEIE gibi ytiksek riskli sinavlara hazirligin uzun bir
doneme yayildig1 goz oniine alindiginda, tekrarlanan 6lgiimler ve stirekli gézlem igeren boylamsal
bir tasarim, neden-sonug iliskilerini daha net bir sekilde kurmak i¢in daha uygun olurdu. Boyle bir
tasarimin olmamasi, mevcut ¢alismanin metodolojik bir sinirlamasini olusturmaktadir. Orneklem
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blytikligii agisindan, ¢alismamiz ¢oklu vaka galismasi formati igin kabul edilebilir bir katilimci
sayisina ulagsmasma ragmen (Creswell & Miller, 2000), tiim potansiyel adaylar1 icermemistir.
Dereceye giren 15 6grenciden sadece 5 sampiyon ve ebeveynleri ¢alismaya katilmay1 kabul etmistir.
Dolayisiyla bu calismada paylasilan deneyimler ve diisiinceler, popiilasyonun bir alt kiimesiyle
stnirlidir ve katilanlarin 6znel yorum ve algilariyla sekillenmistir. Ozellikle farkl egitim veya kisisel
baglamlara sahip baska yiiksek basarii Ogrencilerin dahil edilmesinin yeni perspektifler
kazandirmasi ve bulgularimizin tematik yapisini degistirmesi miimkiindyir.

Oneriler

Bir¢ok tilke ulusal diizeyde tiniversiteye giris sinavlar1 uygulamaktadir, ancak bu degerlendirmeler
yapi, igerik ve zorunluluk derecesi bakimindan oOnemli farkhiliklar gostermektedir. Bu tiir
farkliliklar, 6grencilerin hazirlik siirecinde benimsedikleri stratejileri etkileyebilir. Calismamizda
tespit edilen ve Tiirkiyenin {iniversiteye giris sistemindeki yiiksek basarili Ogrencilerin
deneyimlerini yansitan Ogrenme stratejileri, ilgili sinavlarm 6zgiin yapis1 ve kiiltiirel onemi
nedeniyle diger ulusal baglamlarda farklilik gosterebilir. Bu nedenle, gelecekte yapilacak
calismalarda farkli iilkelerdeki en basarili Ogrencileri kapsayan karsilastirmali arastirmalar
yapilmasi diisiiniilmelidir. Bu yaklagim sadece bulgularimizin aktarilabilirligini test etmekle
kalmayacak, ayn1 zamanda simav basarisina katkida bulunan baglama 6zgii ve evrensel faktorlerin
belirlenmesine de olanak saglayacaktir. Tiirkiye'de {iniversiteye giris smavi, 6grencilerin egitim
yolculugunda merkezi bir yer tutmakta ve hem Ogrenciler hem de ebeveynler tarafindan
geleceklerini sekillendirmede belirleyici bir faktor olarak algilanmaktadir. Bununla birlikte, bu tiir
smavlara atfedilen sosyokiiltiirel anlamlar ve duygusal agirhik muhtemelen {ilkeler arasinda
farklilik gostermektedir. Gelecekteki arastirmalarin, farkli egitim kiiltiirlerinde bu sinavlarin
algilanan 6nemini ve bu algilarin 6grencilerin motivasyonunu, hazirlik stratejilerini ve psikolojik
refahini nasil etkiledigini dikkate almasini 6neriyoruz.

Son olarak, calismamiz zengin niteliksel bilgiler sunmasina ragmen, katilimcilarin bilissel
yeteneklerinin nesnel olgtimlerini icermemektedir. Zeka, literatiiriinde uzun zamandir akademik
performansin ve standartlastirilmis test basarisinin 6nemli bir belirleyicisi olarak kabul edilmektedir
(Cavojova & Mikuskova, 2015). Bu baglamda, gelecekteki arastirmalar, yiiksek smav performansi
elde etmede zeka, motivasyon, ¢alisma aliskanliklar: ve diger kisisel 6zellikler arasindaki etkilesimi
kesfetmek icin bilissel degerlendirmeleri nitel verilerle biitiinlestirmekten fayda saglayabilir. Bunu
yapmalk, ytiksek riskli stnavlarda akademik basarinin ¢ok yonlii dogasmin daha kapsamli bir sekilde
anlasilmasina katkida bulunacaktir.

Etik Kurul Onayt: Inénii Universitesi Sosyal ve Beseri Bilimler Bilimsel Arastirma ve Yayimn Etik Kuruluy,
27.04.2020 tarihli 8. Oturumda 6. Karar sayzisi ile etik kurul ilkelerine uygun oldugu onaylanmustir.

Arastirmacilarin Katki Orani: Prof. Dr. Abdullah Ath arastirmanin tasarlanmasi, yiiriitiilmesi, aragtirmanin
ilk ve son kontrollerinin yapilmas: ve yaziminda rol almistir; Do¢. Dr. Murat Canpolat arastirmanin
yliriitiilmesi, projenin uygulanmast ve ilk yaziminda rol almistir; Ogr. Gor. Yeliz Yazici Demir aragtirmanin
ylriitiilmesi, analizlerin yapilmasi, ilk yazim ve son kontrollerin yapilmasinda rol almistir.

Destek ve Tesekkiir: Calisma TUBITAK 1002 Programi kapsaminda 121K042 desteklenmistir

Catisma Beyani: Yazarlar potansiyel bir ¢ikar catismasi olmadigini beyan ederler.
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