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Abstract: The global history approach emerged as a method for
understanding the interactions and connections that have shaped the
modern world, preventing fragmentation and providing a specific
perspective on world-building. In this study, the global history approach,
which has rapidly developed within the discipline of history and has
become widespread not only in the United States but also in Europe and e ol
Asia, was examined and its effect on the academic achievementofhigh S/
school students was analysed. This research, in which a quasi-
experimental design was used, was limited to a total of 6 lesson hours
for 3 weeks, taking into account the acquisitions of the unit. While the
unit reflecting the global history perspective was applied to the students
in the experimental group, the unit in the current history curriculum was
presented to the students in the control group. High school 12th grade global history, teaching global
students, who were thought to be suitable for the subject and purpose  hjstory, Eurocentrism, history
of the study, were determined as the study group. In this context, the 5th  eqycation, national history
unit of the Turkish Revolution History and Kemalism textbook, ‘Turkiye

and the World in the World War Il Process’ unit, and three different public

schools, namely vocational and technical Anatolian High School,

Anatolian High School and Anatolian Imam Hatip High School in Received: 4.11.2024

Ipekyolu district of Van province, were selected as schools. In the study,

achievement test was applied to the students in both experimental and Accepted: 29.12.2024

control groups as pre-test and post-test. The achievement test,
consisting of 30 questions in total, was selected from the questions
related to the research topic between 1998 and 2022 by OSYM. As a
result of the research, it was determined that the history unit prepared
with the global history approach had a significant and positive effect on
the academic achievement of high school students.
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Introduction

Given the increase in globally interconnected situations, students are exposed to more
diversity today. Therefore, students must have a broad perspective by studying different
societies and cultures.

19th-century narratives of national history influenced by nationalism and Eurocentric
approaches to history that emphasized Eurocentric developments failed to answer the
questions of a networked, globalized world (Conrad, 2021; Hunt, 2021). Nationalism, an
overarching ideology that has profoundly influenced historians' approaches, has long been
influential in historiography. Nationalist tendencies have often coincided with conceptions of
history that aim to create national consciousness, which has been evident in the work of
historians. Over time, some historians have developed a critical perspective on the role of
history in creating national consciousness by expressing their discomfort with the lack of a
sufficiently scientific approach to national myths (Myrdal, 2016). These criticisms have
become particularly pronounced with the loosening of traditional alliances between the
nation-state and history. However, in some regions, national understandings of history have
persisted despite these criticisms (Kocka, 2017).

These narratives of national history in historiography also overlap with another
ideological framework, the Eurocentric understanding of history. The Eurocentric historical
perspective traces the origins of civilization to Ancient Greece and claims that it spread to
Europe through the Roman Empire and reached America with Christopher Columbus (Singer,
2011; Simsek, 2013). This perspective, however, leaves the rest of the world either only
tangential to this narrative or completely irrelevant and unimportant (Singer, 2011). According
to this approach, the Western world offers the best model of the world. Other societies have
nothing to offer. Non-European peoples can only develop by imitating the West (Amin, 2007).
Safran and Simsek (2017) argue that this understanding, which puts the geography of Europe
and Western European nations at the center and sees the nations that make history and
determine historical processes as Christian/Catholic, White/Angolo-Saxon and Western
European, is a result of the idea of ‘de-historicizing’ the nations and regions outside Europe.

Against both Eurocentric approaches and narratives of nation history, historians have
soughtto find alternative efforts. Considering the increasingly interconnected nature of today's
world, inclusive historical research has come to the fore. In addition to world history and
universal history, which have a long history, new historical approaches such as transnational
history and global history have become popular (Atcil, 2020; Conrad, 2021; Kuruppath, 2019;
Thomas, Anne-Isabelle, & Pierre, 2023).

As a result of the widespread use in the public sphere of the concept of globalization
(Cowen, 2004), the nature and significance of which is a matter of debate (Bayly, 2021; Lang,
2021; Sivig, 2016), a global history approach has emerged to understand the interactions and
connections that shape the modern world, to prevent fragmentation, and to offer a particular
perspective on world-building (Conrad, 2021; Hunt, 2021). These perspectives and
interpretations have kept the science of history active and dynamic, resulting in new historical
approaches, different theories, and modes of presentation (Woolf, 2024).

We can analyze the concepts that define global history under three headings: The firstis
‘disengagement’. This is the story of humanity that diverges and diversifies from a single origin
depending on time and space. The second is ‘meeting’. Itis the process of different and distant
communities becoming similar over time. The third is the concept of ‘contamination’ or
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contact. This concept tells the story of interactions that not only cross borders but also change
the dynamics of communities (Crossley, 2018).

Regarding the critical role of contact, the American historian W.H. McNeill states: ‘The
primary cause of social changes of historical significance is interaction with strangers with new
and unfamiliar skills.” According to this understanding, when a society comes into contact with
another society, that society is subjected to a serious impact. This is because this contact
provides the opportunity for cultural exchange and to learn more about the other society
(Christian, 2021). Finally, another concept that defines global history is the concept of
‘systems,” which refers to structures that affect and change each other (Crossley, 2018).

Conrad (2021) mentions three approaches to global history: First, global history is the
history of everything. Regarding this approach, Felipe Fernandez-Armesto and Benjamin Sacks
state: “Global history is precisely the history of what happens all over the world, covering the
entire planet from one end to the other, as if viewed from a cosmic vantage point, with the
advantage of a view that covers vast distances in all directions.” According to this perspective,
everything that happens in the world falls within the scope of global history. For example, labor
movements in a region can contribute to the global history of labor.

The second global approach proposed by Conrad is the one popularised in recent years,
which focuses on exchanges and connections. This approach argues that no society, nation, or
civilization has ever lived in complete isolation and that people have been in constant
interaction throughout history. Long-term interconnections such as migrations, the spread of
ideas, and long-distance trade are among the topics of study in global history. Both of these
approaches can be applied to all places and times.

The third approach is the most popular in recent years. This model concentrates on
patterns of cross-border exchange that significantly affect societies. In this approach, specific
issues are considered in their global context, and local events are shaped by a global context.
As the world becomes a single political, economic, and cultural entity, global connections are
strengthened.

While global history is not superior to other approaches to history, it is more favorable in
addressing some issues. Global historians draw on the work of other historians to make
comparisons, emphasize broad patterns, and suggest alternatives for understanding change
(Crossley, 2018).

The global history approach does not necessarily cover the whole world as it usually
emphasizes contact zones. This approach focuses on geographies such as seas, oceans,
rivers, and trade routes where people interact intensively. However, it also analyses regions
with a narrow scope. It focuses on the circulation of people, ideas, objects, and institutions,
such as migration, travel, trade, missionary work, and pilgrimage. In this respect, mobility plays
an important role in global history (Kirmizi, 2021). Turk et al. (2014) also emphasize the
dynamism of global history, stating that issues such as trade, culture, technology, ideology,
revolution, and war involve interaction, cooperation, and conflict that transcend the nation-
state, and therefore the world should be considered as international, continental, and global.
This does not mean that the local, regional, or national is not important because global trends
manifest themselves in specific ways at more local levels. For example, a secondary school
unit on comparative 20th-century revolutions could be prepared instead of a detailed national
historiography focusing on global trends and global historical themes.

Global historians argue that there is no difference between history, which focuses only
on the nation, and chemistry, which focuses on a single element. They raise awareness among
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people by addressing issues such as environmental and climatic problems, labor conditions,
and cultural exchange. Their ultimate goal is to promote a sense of world citizenship (Conrad,
2021). Woolf (2024) argues a similar view, stating that global history encourages all people to
unite in the face of political instability and environmental disasters by emphasizing
commonalities rather than bringing them together. In this respect, globally oriented histories
that support world citizenship stand out as a mobilizing force (Hunt, 2021).

Connecting, an important argument of global history, provides a new framework of
understanding created and developed by thousands of people from various countries. In this
context, it helps us to see what we cannot see within the boundaries of a particular discipline
and allows us to look at the world from the top of a mountain rather than from the ground
(Christian, 2020).

Turk et al. (2014) stated that global history teachers adopt a thematic approach to focus
on larger global forces and trends but are aware that the building blocks of this macro history
require more detailed consideration of each region of the world. To better understand the
history of large regions of the world, they examined the grand themes of recent global history in
a variety of contexts. In this vein, they explored the following themes in their studies consisting
of academic interviews and teaching units: The end of European colonialism and the processes
of independence in Africa were emphasized; The Chinese Cultural Revolution was examined in
detail, evaluating its meaning and costs; The social democratic reform struggles in Latin
America alongside the enemies of the United States during the Cold War were examined;
Religious loyalties and conflicts in the Middle East were examined; Consumer culture and its
consequences were depicted in the unequal economic competition between the Soviet Union
and the West; In light of newly emerging stories of U.S. forces carrying out a My-Lai-style
massacre at No Gun Ri in the Korean War, a comparative history of war crimes is presented and
debates about American power in the post-Cold War years are examined as the world
transitioned from a bipolar to a unipolar order.

In this study, the global history approach, which is rapidly growing within the science of
history and is popular in Europe and Asia as well as the United States, was examined, and its
impact on the academic success of secondary school students was examined. This research,
which was conducted using the unit titled “Turkiye and the World During World War 117, aimed
to reveal how a unit prepared with the global history approach affected students’ ability to
address historical events in a broader and multidimensional framework. To achieve this aim,
the following questions were sought to be answered:

e Dothehistory course achievementtest scores of the students in the experimental group
differ according to the measurements (pretest-post-test)?

e Do the history course achievement test scores of the students in the control group differ
according to the measurements (pretest-post-test)?

e |s there a significant difference in the history course achievement test scores of the
students according to the groups according to the measurements (pretest-post-test)?

e |s there a significant difference in the history course achievement test scores of the
students studying in different schools according to the measurements (pretest-post-
test)?
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Method

Research Method and Design

In this study, a pre-test-post-test matched control group quasi-experimental design was
used. In experimental designs, the cause and effect between variables are tested (Blyukozturk,
Kilig Cakmak, Akgln, Karadeniz, & Demirel, 2020; Yildirrm & Simsek, 2021). The researcher
intervenes in the experimental group and evaluates the scores of both the experimental and
control groups after the procedure (Creswell, 2017).

In the study, a type of experimental design, the “quasi-experimental design”, was used
in order to test the effect of the history unit written with the world history and global history
approach on the academic success of the students. Quasi-experimental designs, also called
quasi-experimental models, are preferred because they are practical and convenient in cases
where the controls required by real experimental models cannot be provided or when these
models are inadequate (Karasar, 2023).

In this model, two groups are created with unbiased assignment as experimental and
control groups. Pre- and post-experimental measurements are applied to these groups under
equal conditions. Pre-tests allow the extent to which the groups were similar before the
experiment and the post-test results to be evaluated in the context of this information (Karasar,
2023).

Study Group

The 12th-grade secondary school students who were considered to be suitable for the
subject and purpose of the study were determined as the study group. In this context, the 5th
Unit of the Republic of Turkiye Revolution History and Kemalism textbook, "Turkiye and the
World During World War II", was selected as a school from three different state schools in the
ipekyolu district of Van province, namely, vocational and technical Anatolian high school,
Anatolian high school and Anatolian imam hatip high school.

To maintain the representativeness of the data, three different school types were
selected Anatolian high school, imam hatip Anatolian high school, and vocational and
technical Anatolian high school, which were considered to be suitable for the study group.
These schools were determined in accordance with the impartiality (random, coincidental,
unselected) rule, considering the cost and benefit balance, control difficulties, and ethical
(moral) obligations (Karasar, 2023).

The study group of our research consists of 12th-grade students of three state schools
in the ipekyolu district of Van province in the 2023-2024 academic year. Since 12th-grade
students are divided into sections according to the courses they choose students who chose
elective history courses were included in the study to conduct the research practically and
conveniently. In cases where this was not possible, classes were randomly selected.

A total of 121 students participated in the study voluntarily. 66 of these students were
in the experimental group and 55 in the control group. The statistical information about the
participants is as follows:
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Table 1

Frequency and Percentage Values of Participants

Frequency Percentage

Group
Experimental Group 66 54,5
Control Group 55 45,5
Gender
Female 109 90,1
Male 12 9,9
School
Anatolian High School 30 24,8
Vocational and Technical Anatolian High School 58 47,9
Imam Hatip Anatolian High School 33 27,3

As seen in Table 1, when the frequency and percentage values of the participants are
examined, the rate of the experimental group is 54.5%, and the rate of the control group is
45.5%. The rate of female students is 90.1%, and the rate of male students is 9.9%. The rate of
those studying in an Anatolian high school is 24.8%, the rate of those studying in a vocational
and technical Anatolian high school is 47.9%, and the rate of those studying in an imam hatip
Anatolian high school is 27.3%. This study was carried out with human participants and the
necessary legal permissions were obtained from the Gazi University Ethics Commission dated
13.11.2023 and numbered 799749.

Data Collection Tools

In the study, achievement tests were applied to students in both experimental and
control groups as pre-test and post-test. The achievement test, consisting of a total of 30
questions, was selected from questions related to the research topic by OSYM between 1998-
2022. Since the questions were prepared by OSYM, they were not subjected to a separate
validity and reliability test.

Analysis of Data

The data obtained to determine the students' success in the unit "Turkiye and the World
During World War II" was analyzed using the IBM SPSS V23 program. Compliance with normal
distribution was examined with the Kolmogorov-Smirnov and Shapiro-Wilk tests. The
Independent Samples T-test was used to compare the normally distributed scale scores
between the groups, and the Mann-Whitney U test was used to compare the non-normally
distributed scale scores. The Paired Group T-test was used to compare the pre-and post-test
scores of the normally distributed scale scores in each group, and the Wilcoxon test was used
to compare the non-normally distributed scale scores. One-way analysis of Variance (ANOVA)
was used to compare the normally distributed scale scores according to schools, and the
Duncan test was used for pairwise comparisons. The Kruskal-Wallis test was used to compare
the non-normally distributed scale scores, and the Dunn test was used for pairwise
comparisons. Pearson Correlation Coefficient was used to examine the relationship between
scale scores that conform to normal distribution, and Spearman's rho Correlation Coefficient
was used to examine the relationship between scale scores that do not conform to normal
distribution. Analysis results are presented as mean * standard deviation and median
(minimum-maximum). The significance level was taken as p<0.05.
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Data Collection Process

The dimensions of the research conducted in the ipekyolu district of Van province in the
second semester of the 2023-2024 academic year and the information about the procedures
performed are given in Table 2.

Table 2

Research Dimensions and Procedures

Dimensions Procedures
Experimental Group
History unit written with a global history approach Achievement test (pretest-posttest)
Control Group
Current date unit Achievement test (pretest-posttest)

Detailed information about the phases of the research is presented below:
First Stage.

o Before starting the application part of the research, a literature review was conducted
in order to create the conceptual framework.

e Since the research included an application, an application was made to the Gaazi
University Ethics Commission.

o After the Ethics Commission approved that the research was ethically appropriate, an
application was made to the Ministry of National Education via the ayse.meb.gov.tr
website. After obtaining the printouts of the necessary documents, an application was
made to the Gazi University Institute of Educational Sciences for the research.

e The studies were started after the Institute received the necessary permissions for
research from the Ministry of National Education.

e The achievement test used in the research was prepared.

e The students' first-term grade point averages regarding the Turkish Republic History of
Revolution and Kemalism course were accessed through the administrators of the
relevant schools via the e-school system of the Ministry of National Education.
Experimental and control groups were created in line with this data.

e A new unit reflecting the approach to global history was designed for the experimental
group of students. In this unit, three new headings reflecting the global history approach
were added to the current World War |l subject in the Turkish Republic History of
Revolution and Kemalism textbook. These headings were determined as energy and
industry, ecology, and networks. The new unit desigh was planned to be covered in 6
lesson hours.

The following points were taken into consideration when designing the unit:
e Three supporting themes suitable for the selected unit were determined.
e Alistwas created regarding content, skills, and attitudes.
e Five-unit goals were determined.
e Thetools and equipment to be used in the course were selected.

e Seventoten activities were planned.
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e Criteriawere developed to evaluate what students learned from the unit (SSEC cited
by Ata, 2009).

Second Stage.

¢ Anacademic achievement test was administered to students in both the experimental
and control groups in the first lesson hour in the week before the application.

e The subject of “Turkiye and the World During World War II” in the 5th unit of the History
of Turkish Revolution and Kemalism course, redesignhed with a global history approach,
was applied to the experimental groups for 3 weeks and 6 lesson hours, taking into
account the achievements in the MEB History Curriculum. The normal history
curriculum was also applied to the control groups within the same time frame and
lesson hours.

Third Stage. An achievement test was administered to students in the experimental
and control groups at the end of the study.

Results

The number of 12th graders in Anatolian High School is 5. The 12th graders' first-
semester history course success averages were close to each other. In the Turkish Republic
History of Revolution and Kemalism course, the first-semester grade point average was 98.24
for 12-A class students, 99.47 for 12-B class students, 99.96 for 12-C class students, 99.86 for
12-D class students and 99.86 for 12-E class students. In this school, the 12-B class, which
chose the elective Contemporary Turkish and World History course, was selected as the
experimental group class, and the 12-C class was selected as the control group class. No
significant difference was found between the history course averages of these two classes.

The number of 12th-grade classes in vocational and technical Anatolian high school is
5. The first-semester grade point average in the Turkish Republic History of Revolution and
Kemalism course was 63.75 for 12th-A class students studying in the field of Child
Development, 62.13 for 12th-B class students studyingin the field of Information Technologies,
73.50 for 12th-C class students studying in the field of Family and Consumer Services; 57.32
for 12th-D class students studying in the field of Fashion Design Technologies; and 67.92 for
12th-E class students studying in the field of Beauty Services. In this school, the 12-A class,
whose grade point averages were close to each other, was selected as the experimental group
class, and the 12-B class was selected as the control group class.

The number of 12th-grade classes in Anatolian Imam Hatip High School is 6. It was
determined that the 12th-grade students' success averages in the first semester of the Turkish
Republic History of Revolution and Kemalism course were close to each other. The first term
grade average in the Turkish Republic History of Revolution and Kemalism course was 96.19 for
12-A class students, 95.13 for 12-B class students, 96.90 for 12-C class students, 93.82 for 12-
D class students, 91.17 for 12-E class students; 95.63 for 12-F class students. In this school,
the 12-C class, which chose the elective Contemporary Turkish and World History course and
whose grade point averages were not significantly different from the 12-B class, was selected
as the experimental group class, and the 12-B class was selected as the control group class.

The 1st question of the research was expressed as follows: Do the history course
achievement test scores of the students in the experimental group differ according to the
measurements (pre-test-post-test)? The values related to the pre-test and post-test
achievement levels of the experimental group are presented in Table 3.
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Table 3

Comparison of Scale Scores Within and Between Groups

Experimental Group

Median Test
Mean £ ss (min-max) Statistic P
Achievement Test Pre-Test Score 9,41 + 3,91 9(3-17) 1731,5 0,66
Achievement Test Post-test Score 11,79 5,54 10 (1 - 25) 1079,0 <0,001°
Test Statistic -4,27
p <0,001°

Note: 2Mann Whitney U Test; "Wilcoxon Test

As seen in Table 3, a statistically significant difference was found between the median
values of the achievement test pre and post-test scores in the experimental group (p<0.001).
While the median value of the achievement test pre-test score was 9, the median value of the
achievement test post-test score was 10.

The 2nd question of the research was expressed as follows: Do the history course
achievement test scores of the students in the control group differ according to the
measurements (pre-test-post-test)? The values related to the pre-test and post-test
achievement levels of the control group are presented in Table 4.

Table 4

Comparison of Scale Scores Within and Between Groups

Control Group
Median Test
Mean £ ss (min-max) Statistic P
Achievement Test Pre-Test Score 9,04 = 3,23 8(4-21) 1731,5 0,662
Achievement Test Post-test Score 7,98 £ 3,62 8(2-18) 1079,0 <0,0012
Test Statistic -1,78
p <0,08°

Note: 2Mann Whitney U Test; "Wilcoxon Test

When Table 4 is analyzed, no statistically significant difference was found between the
median values of achievement test pre-test and post-test scores in the control group (p=0,075).
While the median value of the achievement test pre-test score was 8, the median value of the
achievement test post-test score was 8.

The third question of the research was expressed as follows: Is there a significant
difference in the history course achievement test scores of the students according to the
groups according to the measurements (pre-test - post-test)? The values related to pre-test and
post-test achievement levels according to the groups are presented in Table 5.

Table 5

Comparison of In-Group and Between-Group Scale Scores for Achievement Test

Experimental Group Control Group
Median Median -
Average £ ss . Average £ ss . Test Statistic P
(min-max) (min-max)
Achievement Test
9,41 £3,91 9(3-17) 9,04 £3,23 8(4-21) 1731,5 ,66°
Pre-Test Score
Achi t Test
chievement 18t 44 79454 10(1-25)  7,98+3,62 8(2-18) 1079 <,001°
Post-test Score
Test Statistic -4,27 -1,78
p <0,001° 0,08°
Note: 2Mann Whitney U Test; "Wilcoxon Test
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As seen in Table 5, there was no statistically significant difference between the median
values of the achievement test pre-test score according to the groups (p=0,66). While the
median score in the experimental group was 9, the median score in the control group was 8. A
statistically significant difference was found between the median values of the achievement
test post-test score according to the groups (p<0,001). While the median score in the
experimental group was 10, the median score in the control group was 8.

The 4th question of the research was expressed as follows: Is there a significant
difference in the history course achievement test scores of students studying in different
schools according to the measurements (pre-test - post-test)? The pre-test and post-test
achievement levels of students from different schools are presented in Table 6.

Table 6

Comparison of Post-test Scores According to Schools in the Experimental Group

School Test
Test AHS VTAH IHAHS ~ Statistics
Achievement Test 14,17 £ 6,28 8,72+ 3,72 16,33 + 4,21 25,39 <0,001*
Post-test 14,5 (2 - 21)° 9(1-16)° 18 (10 - 25)°

Note: *Kruskal Wallis Test; a-b: No difference between schools with the same letter; Mean + standard
deviation; Median (minimum-maximum).

As seen in Table 6, a statistically significant difference was found between the median
values of the achievement test post-test score according to the schools (p<0,001). While the
median score of those in Anatolian high schools (AHS) was 14,5, the median score of those in
vocational and technical Anatolian high school (VTAH) was 9, and the median score of those in
imam hatip Anatolian high school (IHAHS) was 18. Here, the scores of those in vocational and
technical Anatolian high schools differed from other high schools.

Conclusion

In this study, the effect of a history unit prepared with a global history approach on the
academic achievement of secondary school students was analyzed. In this direction, the unit
‘Turkiye and the World in the World War |l Process’, which is the 5th unit of the MoNE Secondary
Education 12th Grade Revolution History and Kemalism textbook, was prepared with a global
history approach and applied in three different school types in ipekyolu district of Van province.

The research was limited to a total of 6 lesson hours for 3 weeks, taking into account the
achievements of the unit. While the unit reflecting the global history perspective was applied
to the students in the experimental group, the unit in the current history curriculum was
presented to the students in the control group. The results of the study showed that the history
unit prepared with the global history approach had a significant and positive effect on the
academic achievement of secondary school students.

In this context, the impact of the global history approach in history education also raises
the limitations of national history and Eurocentric historical narratives. Under the influence of
19th-century nationalism, nation history narratives and Eurocentric approaches to history, in
which Europe is seen at the center of world history and world history is identified with the
history of Western civilizations, could not answer the questions of the networked globalized
world (such as global warming, climate change, environmental disasters, and large-scale
migrations).
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In the post-Cold War era, world order has become increasingly multipolar and complex,
which has triggered new theoretical and methodological debates in the social sciences in an
effort to understand and explain the international system. Towards the end of the 20th century,
this new approach, which emerged in the field of history as ‘global history’, offered a broad
perspective that aimed to understand the interactions and connections that shaped the
modern world, to prevent fragmentation, and to develop solutions to global problems.

Aktas (2014, pp.12-13), in his study conducted with history department students,
revealed that students chose the category of global problems the most after wars in terms of
historical importance. This result shows that awareness of global problems has increased and
that students consider their effects on today's world while evaluating historical events.

Turk et al. (2014) also reached important findings in their research on global history
teaching that focused on key global history themes, questions, debates, and active student
learning (such as drama, role-play as investigative journalists, mock UN hearings, creation of
video narratives, historical debates, and gallery-style exhibitions). For example, they found that
teachers and students often equate Islam with terrorism and autocracy, but an interview with
Middle East historian Zachary Lockman provided evidence to refute such misconceptions
(including his view that Indonesia, the world's most populous Muslim country, is a democracy).
For teachers who know little about the collapse of the Soviet Union, apart from the popular
notion that the Cold War was ‘won’ by US military might, Sovietologist Stephen Kotkin provided
important information that the Soviet era ended due to economic, not military, factors.
Students who thought the My Lai Massacre was an aberration in US military history learned in
interviews with historian Marilyn Young and AP reporter Charles Hanley that years earlier, US
military forces had committed a similar atrocity in the Korean War, massacring hundreds of
civilians at No Gun Ri. Through their research on teaching global history, the authors provide
historical insights that teachers and students have used and can use to break down
preconceptions about 20th and even 21st-century global history.

It is known that the use of similar innovative approaches in history education has a
positive effect on students' achievement. For example, Yigitoglu (2020), in his doctoral study
titted The Effect of Simulation Technique in History Education on Students‘ Academic
Achievement, revealed that lectures with simulation techniques in different classes and
subject areas increased students’ academic achievement. Sahin (2014), in his doctoral study
titled The Effect of Using Analogy Method in History Teaching on Attitudes, Achievements and
Historical Thinking Skills of Secondary School Students, found that trying different methods in
lessons had a positive effect on students' attitudes towards history lessons.

Considering the increasingly interconnected nature of today's world, students today are
exposed to more diversity than ever before. Therefore, it is important for students to have a
comprehensive perspective by analyzing different societies and cultures in order to broaden
their intellectual horizons. With the integration of the global history approach into curricula, it
will be possible for students to make a much broader and multidimensional evaluation of
historical events. In addition, the emergence of the need to address unnecessary or ignored
processes will further increase the importance of global history.

Global history faces two seemingly opposite challenges for an interdependent and
overheating planet. If meaningful narratives are to be produced about the coexistence of
strangers near and far, they must be more global and more serious about using other languages
and other ways of telling history. Interdependence is no more complicated than drawing a
wiring diagram. It means coming to terms with the dimensions of networks and circuits that
global historians - and probably all cosmopolitan narratives of convergence - leave out of the
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story: Illuminating corners of the world leaves others in the dark. The story of the globalists
illuminates those who are left behind, those who cannot move, and those who remain
immobilized because no light is shone on them (Adelman, 2017).

Rivera (n.d.) argued that historians' narratives have been influential in carrying out
different processes of nation and identity-building around the world, but that this role has
largely been intertwined with imperial, Eurocentric narratives. According to Rivera, when these
narratives are questioned, the need to re-evaluate the role of historians in society becomes a
necessity, especially in former colonial or peripheral countries. In this context, global history
with its specific research agenda can generate relevant knowledge to analyze increasing
multipolarity and contribute to the challenges of global governance. Moreover, global history
can be made accessible not only to highly specialized academics but also to a wider public,
which often means integrating global history and world history into high school and university
curricula. As a dynamic and innovative approach to understanding the past, global history can
and should be critically engaged with by historians worldwide. This is because the study of
global history in a global way requires a high level of international and interregional academic
cooperation.
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Giris

Klresel olarak birbirine bagli durumlardaki artis g6z 6ntine alindiginda, bugutin 6grenciler
her zamankinden ¢ok daha fazla gesitlilige maruz kalmaktadir. Bu nedenle 6grencilerin farkli
toplumlari ve kiltarleri inceleyerek genis bir perspektife sahip olmalari gerekmektedir.

19. yuzyilin milliyetgilik anlayisinin etkisi altinda kalan ulus tarih anlatilari ve Avrupa
merkezli gelismeleri 6ne c¢ikaran Avrupamerkezci tarih yaklasimlari, aglarla birbirine bagl
kiresellesmis dlnyanin sorularina cevap veremedi (Conrad, 2021; Hunt, 2021). Milliyetgilik,
tarihgilerin yaklagsimlarini derinden etkileyen kapsaml bir ideoloji olarak, tarih yaziminda uzun
sure etkili olmustur. Milliyetci egilimler, genellikle ulusal biling olusturmayl amaclayan tarih
anlayiglariyla ortismus ve bu durum, tarihgilerin ¢calismalarinda belirgin sekilde kendini
gostermistir. Zamanla bazi tarihgiler, ulusal mitlerin yeterince bilimsel bir yontemle ele
alinmamasindan duyduklari rahatsizligi dile getirerek tarihin ulusal biling olusturmadaki roliine
elestirel bir bakis acisi gelistirdiler (Myrdal, 2016). Bu elestiriler, 6zellikle ulus devlet ile tarih
arasindaki geleneksel ittifaklarin gevsemesiyle daha da belirgin hale gelmistir. Ancak, bazi
bolgelerde ulusal tarih anlayislari bu elestirilere ragmen etkisini stirdirmeye devam etmektedir
(Kocka, 2017).

Tarih yazimindaki bu wulus tarih anlatilar, bir baska ideolojik cerceve olan
Avrupamerkezci tarih anlayisiyla da oOrtismektedir. Avrupamerkezci tarih perspektifi,
medeniyetin kokenlerini Antik Yunan’a dayandirmakta, Roma imparatorlugu aracilifiyla
Avrupa’ya yayildigini ve Kristof Kolomb ile birlikte Amerika’ya ulastigini iddia etmektedir (Singer,
2011; Simsek, 2013). Ancak bu perspektif, dinyanin geri kalanini, ya bu anlatiya yalnizca teget
gecen bir konumda birakmakta ya da tamamen alakasiz ve 6nemsiz olarak gérmektedir (Singer,
2011). Bu yaklagima gore Bati dinyasi, en iyi dinya modelini sunar. Diger toplumlarin ortaya
koyabilecekleri hicbir sey yoktur. Avrupali olmayan halklar ancak Bati’yl taklit ederek
gelisebilirler (Amin, 2007). Safran ve Simsek (2017), Avrupa cografyasini ve Bati Avrupali
milletleri merkeze alan, tarih yapan ve tarihi surecgleri belirleyen milletleri Hristiyan/Katolik,
Beyaz/Angolo-Sakson ve Bati Avrupali olarak goren bu anlayisin, Avrupalilarin kendi disindaki
milletleri ve bolgeleri “tarihsizlestirilmesi” dusuncesinin bir sonucu oldugunu savunur.

Gerek Avrupamerkezci yaklasimlara gerekse ulus tarih anlatilarina kargi tarihgiler
alternatif cabalar bulma arayisina girdiler. Gunimuz dunyasinin artan baglantili yapisi goz
onunde bulunduruldugunda kapsayici tarih arastirmalarinin 6n plana ¢iktigl gorultr. Uzun bir
gecmisi olan dunya tarihi ve evrensel tarihin yani sira 6zellikle ulusotesi tarih, kiresel tarih gibi
yeni tarihsel yaklasimlar populer bir hale geldi (Atcil, 2020; Conrad, 2021; Kuruppath, 2019;
Thomas vd., 2023).

Yapisi ve 6nemi tartisma konusu olan klresellesme (Cowen, 2004) kavraminin kamusal
alanda yaygin bir sekilde kullanilmasi sonucunda (Bayly, 2021; Lang, 2021; Sivig, 2016) modern
dinyay! sekillendiren etkilesim ve baglantilan anlamak, bolinmusligu 6nlemek ve dinya
insasina dair belirli bir bakis acisi sunmak amaciyla kiresel tarih yaklasimi ortaya cikti (Conrad,
2021; Hunt, 2021). Bu bakis acilari ve yorumlamalar, tarih bilimini aktif ve dinamik tutarak yeni
tarihsel yaklasimlar, farkli kuramlar ve sunum tarzlari ortaya cikardi (Woolf, 2024).

Klresel tarihi tanimlayan kavramlari ¢ baslikta inceleyebiliriz: Birincisi “ayrilma”dir. Bu,
zaman ve mekana bagli olarak tek bir kokenden ayrilan ve gesitlenen insanligin hikayesidir.
ikincisi, “bulusma”lardir. Farkli ve uzak topluluklarin zamanla benzesmesi siirecidir. Ugiinciis,
“bulagsma” ya da temas kavramidir. Bu kavram, sinirlari agsmanin yani sira topluluklarin
dinamiklerini degistiren etkilesimlerin hikayesini anlatir (Crossley, 2018).
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Temasin kritik rolu ile ilgili olarak Amerikali tarihgi W.H. McNeill, soyle ifade etmektedir:
“Tarihsel 6neme sahip sosyal degisimlerin baslica nedeni, yeni ve alisilmadik becerilere sahip
yabancilarla etkilesimdir.” Bu anlayisa gore bir toplum, diger bir toplumla temas kurdugunda o
toplum ciddi bir etkiye maruz kalir. Cinkl bu temas, kilturel degisim ve diger toplum hakkinda
daha fazla bilgi edinme imkani saglar (Christian, 2021). Son olarak kiiresel tarihi tanimlayan bir
diger kavram ise birbirini etkileyen ve degistiren yapilar ifade eden “sistemler” kavramidir
(Crossley, 2018).

Conrad (2021) kuresel tarih ile ilgili G¢ yaklasimdan bahseder: Birincisi, her seyin tarihi
olarak kuresel tarih. Bu yaklasimla ilgili Felipe Fernandez-Armesto ve Benjamin Sacks soyle
ifade eder: “Kuresel tarih tam olarak duinyanin dort bir yaninda olan seylerin tarihidir, sanki
kozmik bir gozetleme noktasindan bakiliyormus gibi ve her yéne dogru cok genis uzakliklar
kapsayan bir bakisin avantajiyla bir ugtan 6bur uca butin gezegeni kapsar.” Bu bakis acisina
gore dinyada gerceklesen her sey kiiresel tarihin kapsamina girer. Ornegin bir bolgede
gerceklesen isci hareketleri, isciligin kuresel tarihine katkida bulunabilir.

Conrad’in 6ne surdugu ikinci ktiresel yaklasim, son yillarda populerlesen ve aligverisler
ile baglantilara odaklanan yaklasimdir. Bu yaklasim hicbir toplum, ulus veya uygarligin
tamamen izole yasamadigini, insanlarin tarih boyunca surekli bir etkilesim igcinde oldugunu
savunur. Gogler, fikirlerin yayilmasi ve uzak mesafeli ticaret gibi uzun sureli baglantisalliklar
kireseltarihin calisma konulari arasinda yer alir. Bu iki tir yaklasim da tum mekéan ve zamanlara
uygulanabilir.

Uglinciisl, son yillarda en fazla ragbet géren yaklasimdir. Bu model, toplumlari 6nemli
derecede etkileyen sinir 6tesi aligsveris modellerine yogunlasir. Bu yaklasimda belirli konular,
kendi klresel baglamlari icinde ele alinir ve yerel olaylar kiresel bir baglam tarafindan
sekillendirilir. Dlnya tek bir siyasi, ekonomik ve kultlrel bir yapi haline geldikgce kuresel
baglantilar da guglenir.

Kuresel tarih, diger tarih yaklasimlarindan Ustin olmamakla birlikte bazi konulari ele
almakta daha elverislidir. Kiresel tarihgiler, diger tarihgilerin ¢calismalarindan yararlanarak,
karsilastirmalar yapar, genis oruntuleri vurgular ve degisimi anlamak icin alternatifler dnerirler
(Crossley, 2018).

Kiresel tarih yaklasimi genellikle temas bolgeleri Gzerinde durdugu icin tim dlnyayi
kapsamak zorunda degildir. Bu yaklasim 6zellikle insanlarin yogun olarak etkilesime girdigi
denizler, okyanuslar, nehirler ve ticaret yollari gibi cografyalara odaklanir. Ancak kapsami dar
olan boélgeleri de inceler. Gog, seyahat, ticaret, misyonerlik, hac ibadeti gibi insanlarin,
dudsuncelerin, nesnelerin ve kurumlarin dolasimlarini merkezine alir. Bu yonuyle kiresel tarihte
hareketlilik d6nemli rol oynar (Kirmizi, 2021). Turk vd. (2014) de kiresel tarihin dinamizmine
vurgu yaparak ticaret, kultur, teknoloji, ideoloji, devrim, savas gibi konularin ulus devleti asan
etkilesim, is birligi ve catisma icerdigini ve bu nedenle diinyanin uluslararasi, kitasal ve klresel
olarak ele alinmasi gerektigini belirtir. Bu, yerel, bolgesel veya ulusal olanin 6nemli olmadigi
anlamina gelmez cunkl klresel egilimler daha yerel dlizeylerde belirli sekillerde kendisini
gosterir. Ornegin kiiresel egilimlere ve kiiresel tarih temalarina yogunlasarak ayrintili bir ulusal
tarih yazimi yerine karsilastirmali 20. ylzyil devrimleri hakkinda bir ortadgretim ders Unitesi
hazirlanabilir.

Kiresel tarihgiler, sadece ulusa odaklanan tarih ile tek bir elementi gosteren kimya
bolumu arasinda herhangi bir fark olmadigini ifade ederler. Cevresel ve iklimsel sorunlar,
calisma kosullari, kulturel aligveris gibi konularn ele alarak insanlar arasinda bir farkindalik
yaratirlar. Nihai hedefleri, bir dunya vatandasligi anlayisini tesvik etmektir (Conrad, 2021).
Woolf (2024) da kuresel tarihin, siyasi istikrarsizlik ve ¢cevre felaketleri karsisinda tim insanlari
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bir araya getirmektense ortak noktalar vurgulayarak birlestirmeye tesvik ettigini belirterek
benzer bir gorlist savunur. Dunya vatandasligini destekleyen kuresel egilimli tarihler, bu
yonuyle harekete gecirici bir glic olarak 6ne ¢ikar (Hunt, 2021).

Kiresel tarihin onemli bir argimani olan bag kurmak, ¢esitli Ulkelerden binlerce insan
tarafindan olusturulan ve gelistirilen yeni bir anlayis cergevesi saglar. Bu baglamda belirli bir
disiplinin sinirlar icinde géremedigimiz seyleri gormemize yardimci olur ve dinyaya yerden
degil de bir dagin tepesinden bakmamiza olanak saglar (Christian, 2020).

Turk vd. (2014), kuresel tarih 6gretmenlerinin tematik bir yaklasimi benimseyerek daha
buyutk kiresel guclere ve egilimlere odaklandiklarini, ancak bu makro tarihin yapi taslarinin,
dunyanin her bir bolgesinin daha ayrintili bir sekilde ele alinmasini gerektirdiginin farkinda
olduklariniifade etmislerdir. DUnyanin genis bolgelerinin tarihini dahaiyi anlamayi tesvik etmek
amaciyla, yakin kuresel tarihin buyuk temalarini gesitli baglamlarda incelemislerdir. Bu
dogrultuda, akademik roportajlar ve 6gretim unitelerinden olusan ¢alismalarinda asagidaki
temalar ele alinmistir: Avrupa sémurgeciliginin sona ermesi ve Afrika’daki bagimsizlik stirecleri
vurgulanmis; Cin Kultdr Devrimi’nin anlami ve maliyetleri degerlendirilerek devrim ayrintili bir
sekilde incelenmis; Soguk Savas Donemi’nde ABD’nin dusmanlariyla birlikte Latin
Amerika’daki sosyal demokrat reform mucadeleleri ele alinmig; Orta Dogu’daki dini bagliliklar
ve catismalar incelenmis; Sovyetler Birligi ile Bati arasindaki esitsiz ekonomik rekabette,
tuketici kaltard ve bunun sonugclari tasvir edilmig; Kore Savasi’nda No Gun Ri’de ABD guclerinin
My-Lai tarzi bir katliam gerceklestirdigine dair yeni ortaya ¢ikan hikayeler 1siginda, savas
suglarinin karsilastirmali bir tarihi sunulmus; dunya iki kutuplu bir dizenden tek kutuplu bir
duzene gecerken Soguk Savas sonrasi yillarda Amerikan glcuyle ilgili tartismalar incelenmisgtir.

Bu calismamizda, tarih bilimiicinde hizla blylyen ve Amerika Birlesik Devletleri’nin yani
sira Avrupa ve Asya’da da ragbet goren kuresel tarih yaklasimi ele alinarak bu yaklasimin
ortadgretim 6grencilerinin akademik basarilari Gzerindeki etkisi incelenmistir. “Il. Dinya Savasi
Surecinde Turkiye ve Dunya” baslikli Gnite 6rnegi Uzerinden yapilan bu arastirma, kiresel tarih
yaklasimiyla hazirlanan bir Unitenin 6grencilerin tarihsel olaylari daha genis ve ¢ok boyutlu bir
cercevede ele alabilme becerilerini nasil etkiledigini ortaya koymayi amaclamigtir. Bu amaca
ulasmak icin asagidaki sorulara cevap aranmaya calisilmigtir:

e Deneygrubundayer alan 6grencilerin tarih dersi basari testi puanlari 6lgtimlere (6n test-
son test) gore farklilasmakta midir?

e Kontrol grubunda yer alan 68rencilerin tarih dersi basari testi puanlarn 6lglimlere (6n
test-son test) gore farklilasmakta midir?

e Gruplara gore 6grencilerin tarih dersi basari testi puanlarinda 6lgimlere (6n test- son
test) gore anlamu farkulik var midir?

e Farkli okullarda egitim goren 68rencilerin tarih dersi basari testi puanlarinda 6lgcimlere
(6n test- son test) gore anlamu farkllik var midir?

Yontem

Arastirma Deseni

Bu arastirmada oOn test-son test eslestirilmis kontrol gruplu yari deneysel desen
kullanildi. Deneysel desenlerde degiskenler arasindaki neden-sonug test edilir (Buytkoztirk,
Kiligc Cakmak, Akguln, Karadeniz ve Demirel, 2020; Yildirm & Simsek, 2021). Arastirmaci deney
grubuna mudahale eder, hem deney hem de kontrol grubunun islem sonrasi aldiklar puanlari
degerlendirir (Creswell, 2017).
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Arastirmada, duinya tarihi ve klresel tarih yaklasimiyla yazilmis tarih Unitesinin
Ogrencilerin akademik basarilarina etkisini test edebilmek amaciyla deneysel desenin bir tiru
olan “yari deneysel desen” kullanildi. Yari deneme modelleri olarak da adlandirilan yari
deneysel desenler, gercek deneme modellerinin gerektirdigi kontrollerin saglanamadigi
durumlarda veya bu modellerin yetersizliginde pratik ve elverisli olmasi nedeniyle tercih
edilmektedir (Karasar, 2023).

Bu modelde deney ve kontrol gruplari olmak Uzere yansiz atama ile iki grup olusturulur.
Bu gruplara deney 6ncesi ve sonrasi esit sartlarda 6lgmeler uygulanir. On testler, gruplarin
deney 6ncesi benzerliklerinin ne dlgude oldugu ve son test sonuglarinin bu bilgiler baglaminda
degerlendirilmesine olanak saglar (Karasar, 2023).

Calisma Grubu

Calismanin konusuna ve amacina uygun oldugu dusuUnulen ortadgretim 12. Sinif
ogrencileri calisma grubu olarak belirlenmistir. Bu baglamda, T.C. inkilap Tarihi ve Atatiirkciliik
ders kitabinin 5. Unitesi olan “Il. Dlinya Savasi Stirecinde Turkiye ve Dunya” Unitesi, okul olarak
Van ili ipekyolu ilgesinde yer alan mesleki ve teknik Anadolu lisesi, Anadolu lisesi ve Anadolu
imam hatip lisesi olmak lGzere tg farkli devlet okulu secilmigtir.

Verilerin temsil yeterliligini korumak amaciyla calisma grubuna uygun oldugu disunulen
Anadolu lisesi, imam-hatip lisesi ile mesleki ve teknik Anadolu lisesi olmak Uzere ug farkli okul
tlrd secildi. Bu okullar maliyet ve fayda dengesi, kontrol gliclukleri ve etik (moral) zorunluluklar
g6z onunde bulundurularak yansizlik (random, tesadufi, seckisiz) kuralina uygun bir sekilde
belirlenmistir (Karasar, 2023).

Arastirmamizin calisma grubu, 2023-2024 egitim-6gretim yilinda Van ili ipekyolu
ilcesindeki U¢ devlet okulunun 12. sinif 6grencilerinden olugsmaktadir. 12. sinif 6grencileri,
sectikleri derslere gore subelere ayrildigindan, arastirmanin pratik ve elverisli bir sekilde
yurutulmesi amaciyla segmeli tarih derslerini tercih eden 6grenciler calismaya dahil edilmisgtir.
Bunun mumkin olmadigl durumlarda siniflar rastgele segilmistir.

Arastirmaya, gonullulik esasina dayali olarak toplam 121 6grenci katilmistir. Bu
Ogrencilerden 66’sI deney grubunda, 55’i ise kontrol grubunda yer almistir. Katilimcilara ait
istatistiki bilgiler Tablo 1’de sunulmustur.

Tablo 1

Katilimcilara Ait Frekans ve Ylzde Degerleri

Frekans Yiizde

Grup

Deney Grubu 66 54,5

Kontrol Grubu 55 45,5
Cinsiyet

Kiz 109 90,1

Erkek 12 9,9
Okul

Anadolu Lisesi 30 24,8

Mesleki ve Teknik Anadolu Lisesi 58 479

Imam Hatip Anadolu Lisesi 33 27,3

Tablo 1’de goruldugiu gibi katilimcilara ait frekans ve yuzde degerleri incelendiginde
deney grubunun orani %54,5, kontrol grubunun oraniise %45,5’tir. Kiz 6grencilerin orani %90,1,
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erkek 6grencilerin orani %9,9°’dur. Anadolu lisesinde egitim gorenlerin orani %24,8, meslekive
teknik Anadolu lisesinde egitim gorenlerin orani %47,9 ve imam hatip Anadolu lisesinde egitim
gorenlerin orani %27,3 olarak saptanmistir. insan katilimcilarla gergeklestirilen bu galisma igin
Gazi Universitesi Etik Komisyonunun 13.11.2023 tarih ve 799749 sayili izin onayi alinmistir.

Veri Toplama Araclari

Arastirmada hem deney hem de kontrol gruplarinda yer alan 6grencilere on test ve son
test olarak basari testi uygulanmistir. Toplam 30 sorudan olusan basari testi, OSYM tarafindan
1998-2022 yillar arasinda arastirma konusuyla ilgili cikmis sorulardan secilmistir. Sorular
OSYM tarafindan hazirlandigi icin ayrica bir gegerlik ve giivenirlik testine tabi tutulmamustir.

Verilerin Analizi

Ogrencilerin “Il. Diinya Savasi Siirecinde Tiirkiye ve Diinya” Unitesindeki basarilarini
tespit etmek amaciyla elde edilen veriler IBM SPSS V23 programi kullanilarak analiz edilmistir.
Normal dagilima uygunluk Kolmogorov-Smirnov ve Shapiro-Wilk testi ile incelendi. Gruplar
arasindaki normal dagilima uyan élgek puanlarinin karsilastirilmasinda Bagimsiz Ornekler T
testi, normal dagilima uymayan olcek puanlarinin karsilastirllmasinda Mann Whitney U testi
kullanilmistir.

Her bir gruptaki normal dagilima uyan o6lgek puanlarinin édn ve son test puanlarinin
karsilastirilmasinda Eglestirilmis Grup T testi, normal dagilima uymayan 6l¢gek puanlarinin
karsilastirilmasinda Wilcoxon testi kullanilmistir. Okullara gore normal dagilima uyan 6lgek
puanlarinin karsilastirilmasinda Tek YOnlu Varyans Analizi (ANOVA) kullanilmis ve ikili
karsilastirmalar Duncan testi ile yapilmistir. Normal dagilima uymayan olgcek puanlarinin
karsilastirilmasinda ise Kruskal Wallis testi kullanilmis ve ikili kargilastirmalar Dunn testi ile
yapilmistir.

Normal dagilima uyan 6lgcek puanlarn arasindaki iliskinin incelenmesinde Pearson
Korelasyon Katsayisi, normal dagilma uymayan 0&lgcek puanlari arasindaki iligkinin
incelenmesinde Spearman’s rho Korelasyon Katsayisi kullanilmigtir. Analiz sonuglari ortalama
+ standart sapma ve ortanca (minimum — maksimum) seklinde sunulmus, 6nem duzeyi p<0,05
olarak alinmigtir.

Veri Toplama Siireci

2023-2024 egitim-6gretim yiinin ikinci déneminde Van ili ipekyolu ilgesinde yiiritilen
arastirmanin boyutlari ve yapilan islemler ile ilgili bilgiler Tablo 2’de belirtilmistir.

Tablo 2

Arastirma Boyutlari ve islemleri

Boyutlar islemler
Deney Grubu
Kiiresel tarih yaklagimiyla yazilmais tarih tinitesi Basar testi (On test-son test)
Kontrol Grubu
Mevcut tarih tinitesi Basari testi (On test-son test)

Arastirmanin safhalar hakkinda detayli bilgiler asagida sunulmustur:
Birinci Asama.

e Arastirmanin uygulama kismina baslamadan 6nce kavramsal gerceveyi olusturmak
amaciyla literatur taramasi yapildi.

e Arastirma, uygulama icerdigi icin Gazi Universitesi Etik Komisyonuna basvuruldu.
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e Etik Komisyonunun arastirmanin etik agidan uygun oldugunu onaylamasinin ardindan
Milli Egitim Bakanligina ayse.meb.gov.tr web adresi lUzerinden bagvuru yapildi. Gerekli
evraklarin ¢iktilari alinarak arastirma igin Gazi Universitesi Egitim Bilimleri Enstitiisiine
basvuruldu.

e Enstitd, Milli Egitim Bakanlgindan arastirma igin gerekli izinleri aldiktan sonra
calismalara baslanildi.

e Arastirmada kullanilan basari testi hazirlandi.

e Ogrencilerin T.C. inkildp Tarihi ve Atatiirkculik dersi ile ilgili birinci dénem not
ortalamalarina, Milli Egitim Bakanlginin e okul sistemi Uzerinden ilgili okullarin
idarecileri araciligiyla erigildi. Bu veriler dogrultusunda deney ve kontrol gruplari
olusturuldu.

¢ Deney grubu 6grencileri i¢cin klresel tarih yaklasimini yansitan yeni bir Unite tasarlandi.
Bu Unitede, mevcut T.C. inkilap Tarihi ve Atatirkgiliik ders kitabinda yer alan Il. Diinya
Savasgl konusunun yani sira kiresel tarih yaklasimini yansitan t¢ yeni baslik eklendi. Bu
basliklar; enerji ve endustri, ekoloji ve aglar olarak belirlendi. Yeni Unite tasarimi, 6 ders
saatinde islenebilecek sekilde planlandi.

Unite tasarlanirken su hususlar géz éniinde bulunduruldu:
e Secilen Uniteye uygun U¢ destekleyici tema belirlendi.
 icerik, becerive tutumlailgili bir liste olusturuldu.
e Bes Unite hedefi belirlendi.
e Derste kullanilacak arag-geregler segildi.
e Yedive on arasi etkinlik planlandi.

e Ogrencilerin Uniteden neler 6grendigini degerlendirebilmek icin 6lgitler gelistirildi
(SSEC’ten aktaran Ata, 2009).

ikinci Asama.

¢ Uygulamadan 6nceki hafta hem deney hem de kontrol grubundaki 6grencilere ilk ders
saatinde akademik basari testi uygulandi.

* 3 hafta ve 6 ders saati siiresince deney gruplarina T. C. inkilap Tarihi ve Atatiirkgilik
dersinin 5. Unitesinde yer alan “ll. Dinya Savasi Surecinde Turkiye ve Dlinya” konusu,
kiiresel tarih yaklasimiyla yeniden tasarlanan yeni tinite, MEB Tarih Ogretim Programinda
yer alan kazanimlar da dikkate alinarak uygulandi. Kontrol gruplarina da yine ayni sure
ve ders saati cergevesinde normal tarih 6gretim programi iglendi.

Ugiincii Asama. Deney ve kontrol grubundaki 6grencilere galismanin sonunda basari
testi uygulandi.

Bulgular

Anadolu lisesinde mevcut 12. sinif sayisi 5’tir. 12.siniflarin birinci dénem tarih dersi
basari ortalamalari birbirine yakin olarak gorildi. T.C. inkilap Tarihi ve Atatiirkgiiliik dersinde
birinci donem not ortalamasi 12-A sinifi 6grencilerinde 98,24; 12-B sinifi 68rencilerinde 99,47;
12-C sinifi 6grencilerinde 99,96; 12-D sinifi 68rencilerinde 99,86; 12-E sinifi 6grencilerinde
99,86 olarak tespit edildi. Bu okulda Se¢cmeli Cagdas Turk ve Dunya Tarihi dersini secen 12-B
sinifi deney grubu sinifi, 12-C sinifi ise kontrol grubu sinifi olarak segildi. Bu iki sinifin tarih ders
ortalamalari arasinda 6nemli bir fark bulunmadi.
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Mesleki ve teknik Anadolu lisesinde mevcut 12. sinif sayisi 5°tir. T.C. inkilap Tarihi ve
Ataturkculuk dersinde birinci donem not ortalamasi Cocuk Gelisimi alaninda egitim goren 12-
A sinifi 6grencilerinde 63,75; Bilisim Teknolojileri alaninda egitim goéren 12-B sinifi
O0grencilerinde 62,13; Aile ve Tuketici Hizmetleri alaninda egitim géren 12-C sinifi 6grencilerinde
73,50; Moda Tasarim Teknolojileri alaninda egitim goren 12-D sinifi 6grencilerinde 57,32;
Gulzellik Hizmetleri alaninda egitim goren 12-E sinifi 6grencilerinde 67,92 olarak goruldi. Bu
okulda not ortalamasi birbirine yakin olan 12-A sinifi deney grubu sinifi, 12-B sinifi ise kontrol
grubu sinifi olarak secildi.

Anadolu imam hatip lisesinde mevcut 12. sinif sayisi 6’dir. 12.sinif 6grencilerinin birinci
dénem T.C. inkilap Tarihi ve Atatiirkgiilik dersinde basari ortalamalarinin birbirine yakin oldugu
tespit edildi. T.C. inkilap Tarihi ve Atatirkgiliik dersinde birinci dénem not ortalamasi 12-A sinifi
O0grencilerinde 96,19; 12-B sinifi 6grencilerinde 95,13; 12-C sinifi 68rencilerinde 96,90; 12-D
sinifi 6grencilerinde 93,82; 12-E sinifi 68rencilerinde 91,17; 12-F sinifi 68rencilerinde 95,63
olarak goruldu. Bu okulda Secmeli Cagdas Turk ve Dlunya Tarihi dersini secen ve 12-B sinifiile
not ortalamalari arasinda bariz bir fark gérilmeyen 12-C sinifi deney grubu sinifi, 12-B sinifi ise
kontrol grubu sinifi olarak secildi.

Arastirmanin 1. sorusu su sekilde ifade edilmistir: Deney grubunda yer alan dgrencilerin
tarih dersi bagari testi puanlari dlgumlere (6n test-son test) gore farklilagsmakta midir? Deney
grubunun on test ve son test bagari dlzeyleri ile ilgili degerler Tablo 3’te sunulmustur.

Tablo 3

Grup igi ve Gruplar Arasi Olgek Puanlarinin Karsilastirilmasi

Deney Grubu
Ortanca Test
Ortalama * ss (min - max) istatistigi p
Basari Testi On Test Puani 9,41 = 3,91 9(3-17) 1731,5 0,66°
Basari Testi Son Test Puani 11,79+ 5,54 10 (1-25) 1079,0 <0,001°
Test istatistigi -4,27
p <0,001°

Not: 2Mann Whitney U Testi; "Wilcoxon Testi

Tablo 3’te goruldlugu gibi deney grubunda basarn testi 6n ve son test puani ortanca
degerleri arasinda istatistiksel olarak anlaml bir fark bulunmustur (p<0,001). Basari testi 6n
test puani ortanca degeri 9 iken basar testi son test puani ortanca degeri 10 olarak elde
edilmigtir.

Arastirmanin 2. sorusu su sekilde ifade edildi: Kontrol grubunda yer alan dgrencilerin
tarih dersi basari testi puanlar dlgumlere (6n test-son test) gore farklilasmakta midir? Kontrol
grubunun 6n test ve son test basari duzeyleri ile ilgili degerler Tablo 4’te sunulmustur.

Tablo 4

Grup igive Gruplar Arasi Olgek Puanlarinin Karsilastirilmasi

Kontrol Grubu
Ortanca Test
Ortalama * ss (min - max) isatistigi p
Basari Testi On Test Puani 9,04 = 3,23 8(4-21) 1731,5 0,662
Basari Testi Son Test Puani 7,98 £ 3,62 8(2-18) 1079,0 <0,001°
Test istatistigi -1,78
p <0,08°

Not: ®Mann Whitney U Testi; "Wilcoxon Testi
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Tablo 4 incelendiginde, kontrol grubunda basar testi 6n test ve son test puani ortanca
degerleri arasinda istatistiksel olarak anlaml bir fark bulunmamistir (p=0,08). Basari testi 6n
test puani ortanca degeri 8 iken basari testi son test puani ortanca degeri 8 olarak elde
edilmistir.

Arastirmanin 3. sorusu su sekilde ifade edildi: Gruplara gore dgrencilerin tarih dersi
basari testi puanlarinda élgtuimlere (6n test- son test) gore anlamu farklilik var midir? Gruplara
gore On test ve son test basari duzeyleri ile ilgili degerler Tablo 5’te sunulmustur.

Tablo 5

Basari Testi icin Grup Ici ve Gruplar Arasi Olcek Puanlarinin Karsilastirilmasi

Deney Grubu Kontrol Grubu
Ortalama £ ss Ortanca Ortalama £ ss O!'tanca Test istatistigi Je)
(min-max) (min-max)
AchievementTest o )\ .291  9(3-17) 9,04%323  8(4-21) 1731,5 ,66°
Pre-Test Score
Achievement Test
11,79+5,4 10 (1 -25) 7,98 £3,62 8(2-18) 1079 <,001°
Post-test Score
Test Statistic -4,27 -1,78
p <0,001° 0,08°

Not: ®Mann Whitney U Testi; "Wilcoxon Testi

Tablo 5’te goruldugu gibi gruplara gore basari testi 6n test puani ortanca degerleri
arasinda istatistiksel olarak anlamu bir fark bulunmamistir (p=0,66). Deney grubunda puan
ortancasi 9 iken kontrol grubunda puan ortancasi 8 olarak elde edilmistir. Gruplara gore basari
testi son test puani ortanca degerleri arasinda istatistiksel olarak anlaml bir fark bulunmustur
(p<0,001). Deney grubunda puan ortancasi 10 iken kontrol grubunda puan ortancasi 8 olarak
elde edilmistir.

Arastirmanin 4. sorusu su sekilde ifade edildi: Farkli okullarda egitim géren 68rencilerin
tarih dersi basari testi puanlarinda élgumlere (On test- son test) gore anlamu farkliik var midir?
Farkli okullarda 68renim goren 6g8rencilerin 6n test ve son test basari dlizeyleri ile ilgili degerler
Tablo 6’da sunulmustur.

Tablo 6

Deney Grubunda Okullara Gére Son Test Puanlarinin Kargilastirilmasi

Okul Test
Test AL MTAL iHAL Istatistigi p
Basari Testi 14,17 £ 6,28 872+372 16,33 +4,21

25,39 <0,001*
Post-test 14,5 (2 -21)? 9(1-16)° 18 (10 - 25)°

Not: *Kruskal Wallis Testi’ ®®: Ayni harfe sahip okullar arasinda bir fark yoktur. Ortalama * standart

sapma; Ortanca (minimum -maksimum).

Tablo 6’da goruldugu gibi okullara gére basari testi son test puani ortanca degerleri
arasinda istatistiksel olarak anlamul bir fark bulunmustur (p<0,001). Anadolu lisesinde (AL)
olanlarda puan ortancasi 14,5, mesleki ve teknik Anadolu lisesinde (MTAL) olanlarda puan
ortancasi 9 iken imam hatip Anadolu lisesinde (IHAL) olanlarda puan ortancasi 18 olarak elde
edilmistir. Burada mesleki ve teknik Anadolu lisesinde olanlarin puani diger liselerden farklilik
gostermistir.
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Sonug

Bu arastirmada, kuresel tarih yaklasimiyla hazirlanan bir tarih Unitesinin ortadgretim
O0grencilerinin akademik basarilari Uzerine etkisiincelendi. Bu dogrultuda, MEB Ortadgretim 12.
Sinif inkilap Tarihi ve Atatirkguliik ders kitabinin 5. Ginitesi olan “Il. Diinya Savasi Siirecinde
Tirkiye ve Diinya” Uinitesi kiiresel tarih yaklasimiyla hazirlandi ve Van ili ipekyolu ilgesinde yer
alan ug¢ farkl okul tarinde uygulandi.

Arastirma, Unitenin kazanimlar da dikkate alinarak 3 hafta boyunca toplam 6 ders
saatiyle sinirlandirildi. Deney grubundaki 6grencilere kuresel tarih perspektifini yansitan Unite
uygulanirken, kontrol grubundaki 68rencilere mevcut tarih 68retim programinda yer alan unite
sunuldu. Arastirma sonuglari, kiresel tarih yaklagsimiyla hazirlanan tarih (nitesinin,
ortadgretim 6grencilerinin akademik basarilarinda anlaml ve olumlu bir etki olusturdugunu
gosterdi.

Bu baglamda, kuresel tarih yaklasiminin tarih egitimindeki etkisi, ulus tarih ve
Avrupamerkezci tarih anlatilarinin siniriliklarint da gundeme getirmektedir. 19. ylzyilin
milliyetgilik anlayisinin etkisi altinda kalan ulus tarih anlatilari ve Avrupamerkezli gelismelerin
One surdldtgu, dunya tarihinin merkezinde Avrupa’nin géruldigu ve dunya tarihinin Bati
uygarliklarinin tarihi ile Ozdeslestigi Avrupamerkezci tarih yaklasimlari, aglarla bagl
kiresellesmis dunyanin sorularina (kuresel 1sinma, iklim degisikligi, cevresel felaketler ve
buyuk olcekli gocler gibi) cevap veremedi.

Soguk Savas sonrasi ddnemde dunya duzeni giderek daha ¢ok kutuplu ve karmasik hale
gelmis, bu da uluslararasi sistemi anlama ve acgiklama ¢abalarinda sosyal bilimler alaninda
yeni teorik ve metodolojik tartismalar tetiklemistir. 20. yuzyilin sonlarina dogru tarih alaninda
“kuresel tarih” olarak ortaya ¢ikan bu yeni yaklagim, modern dlnyayi sekillendiren etkilesimleri
ve baglantilari anlamayi, bolunmusliglu 6nlemeyi ve kilresel sorunlara ¢ézum Onerileri
gelistirmeyi amaclayan genis bir perspektif sunmustur.

Aktas (2014, s. 12-13), tarih bolumu 6grencileriyle yaptigl ¢alismasinda, dgrencilerin
tarihsel 6nem agisindan savaslardan sonra en ¢ok kiiresel sorunlar kategorisini sec¢tigini ortaya
koymustur. Bu sonug, klresel sorunlara yonelik farkindaligin arttigini ve dgrencilerin tarihsel
olaylarn degerlendirirken gunumuz dunyasina etkilerini géz o6nunde bulundurduklarini
gostermektedir.

Turk vd. (2014) de temel kuresel tarih temalari, sorulari, tartismalari ve aktif 6grenci
O0grenimine (drama, arastirmaci gazeteciler olarak rol yapma oyunlari, sahte BM durusmalari,
video anlatilarinin olusturulmasi, tarihsel tartismalar ve galeri tarzi sergiler gibi) odaklanan
kiiresel tarih 6gretimi ile ilgili yaptiklari arastirmada énemli bulgulara ulasti. Ornegin 68retmen
ve ogrencilerin, islam’l, terérizm ve otokrasi ile es tuttuklarini ancak arastirmada yer alan
Ortadogu tarihgisi Zachary Lockman’in roportaji ile (dinyanin en kalabalik Musliman ulkesi
olan Endonezya’nin bir demokrasi tlkesi oldugu yontndeki gortist de dahil olmak tzere) bu tlr
yanlis anlamalar curutecek kanitlar sunuldu. Soguk Savas’in ABD askeri gucu tarafindan
“kazanildigl” yonundeki populer distincenin disinda Sovyetler Birligi’nin ¢oktsu hakkinda ¢cok
az sey bilen 6gretmenler icin arastirmada yer alan Sovyetolog Stephen Kotkin tarafindan,
Sovyet doneminin askeri degil ekonomik faktorlerle sona erdigine dair onemli bilgiler verildi. My
Lai Katliami’ni ABD askeri tarihinde bir sapma olarak dustinen 6grenciler, yillar 6nce ABD askeri
glclerinin Kore Savasi’nda benzer bir vahset gergeklestirdigini ve No Gun Ri’de ylzlerce sivili
katlettigini arastirmada yer alan tarih¢i Marilyn Young ve AP muhabiri Charles Hanley’in
roportajlarinda 6grendiler. Yazarlar, kuresel tarih O0gretimi Uzerine yaptiklarn arastirmayla
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O0gretmenlerin ve 6g8rencilerin 20. ve hatta 21. ylzyil kiresel tarihi ile ilgili dnyargilarini kirmak
icin kullandiklari ve kullanabilecekleri tarihi i¢ goruler ortaya koydular.

Tarih egitiminde benzer vyenilikgci yaklagsimlarin kullanilmasinin, &grencilerin
basarilarinda olumlu bir etki olusturdugu bilinmektedir. Ornegin, Yigitoglu (2020), Tarih
Egitiminde Similasyon Tekniginin Ogrencilerin Akademik Basarilarina Etkisi adli doktora
calismasinda, farkli siniflarda ve konu alanlarinda simulasyon teknigi ile yapilan ders
anlatimlarinin 6grencilerin akademik basarisini arttirdigini ortaya koymustur. Yine Sahin de
(2014), Tarih Ogretiminde Analoji Yonteminin Kullanilmasinin Ortadgretim Ogrencilerinin
Tutumlarina, Basarilarina ve Tarihsel DUstinme Becerilerine Etkisi adli doktora ¢calismasinda
derslerde farkli yontemler denenmesinin 6grencilerin tarih dersine karsi tutumlarinda olumlu
bir etki olusturdugunu tespit etmistir.

Gunumuz dunyasinin artan baglantili yapisi goz 6nunde bulunduruldugunda, bugtn
O0grenciler her zamankinden c¢ok daha fazla cesitliliSe maruz kalmaktadir. Bu nedenle
ogrencilerin farkli toplumlari ve kultlrleri inceleyerek kapsamli bir perspektife sahip olmalari,
entelektlel ufuklarini genisletmeleri agisindan dnem arz etmektedir. Kiresel tarih yaklasiminin
Ogretim programlarina entegrasyonu ile 6grencilerin tarihsel olaylar hakkinda ¢ok daha genis
ve ¢ok boyutlu degerlendirme yapabilmeleri mimkuin olabilecektir. Ayrica gereksiz veya goz
ardi edilen sureclerin de ele alinma ihtiyacinin ortaya ¢ikmasi, kiiresel tarihin 6nemini daha da
arttiracaktir.

Karesel tarih, birbirine bagimli ve asiri 1sinan bir gezegen i¢in gorinuste zit iki zorlukla
karsi karsiyadir. Yakin ve uzaktaki yabancilarin birlikteligi hakkinda anlaml anlatilar
uretilecekse, daha kuresel olmali ve diger dilleri ve tarihi anlatmanin diger yollarini kullanma
konusunda daha ciddi olunmalidir. Birbirine bagimli olmak, bir kablo semasi ¢izmekten daha
karmasik degildir. Kuaresel tarihgilerin -ve muhtemelen tum kozmopolit yakinlasma
anlatilarinin-hikdyenin diginda biraktigl aglarin ve devrelerin boyutlariyla hesaplasmak
anlamina gelir: Dunyanin kdselerini aydinlatmak, digerlerini karanlikta birakir. Kireselcilerin
hikayesi, geride kalanlari, hareket edemeyenleri ve Uzerlerine 11k tutulmadigl icin hareketsiz
kalanlari aydinlatiyor (Adelman, 2017).

Rivera (t.y.), dinya ¢apinda farkli ulus ve kimlik ingasi stregleri yurttultrken tarihgilerin
anlatilarinin etkili oldugunu ancak bu rolun buyuk olgide emperyal, Avrupamerkezli anlatilarla
ic ice gectigini savunmustur. Rivera’ya gore bu anlatilar sorgulanmaya baslandiginda,
tarihcilerin toplumdaki rolinin yeniden degerlendirme gerekliligi, 6zellikle eski somirge
ulkelerde veya periferideki Ulkelerde bir zorunluluk haline gelmistir. Bu baglamda kendine 6zgu
arastirma gundemiyle klresel tarih, artan cok kutuplulugu analiz etmek ve kiresel yonetisimin
zorluklarina katkida bulunmak igin ilgili bilgiyi Uretebilir. Dahasi, kiresel tarih yalnizca son
derece uzmanlasmis akademisyenler icin degil, daha genis bir halk kitlesi icin erisilebilir hale
getirilebilir ki bu genellikle klresel tarih ve dunya tarihinin lise ve Universite mufredatlarina
entegre etmek anlamina gelir. Ge¢gmisi anlamak i¢cin dinamik ve yenilik¢i bir yaklasim olan
kiresel tarih, dunya capindaki tarihgiler tarafindan elestirel olarak ele alinabilir ve ele
alinmalidir. Clnkul kuUresel tarihi kiiresel bir sekilde incelemek icin yuksek dizeyde uluslararasi
ve bolgeler arasi akademik is birligi gerekmektedir.
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