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Tiirkce Ders Kitaplarindaki Kelimelerin Morfolojik Ozellikleri, Sayilari, Sikliklart
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Calismada farkli yaymevleri tarafindan hazirlanmis {i¢ 4. sif Tiirkce ders kitabindaki
DOI: 10.29299/kefad.1581405 kelimelerin sayilari, morfolojik Ozellikleri, sikliklar1 ve hece sayilarinin incelenmesi
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1. Giris

Insanlarin s6z1ii ya da yazili iletisim kurarken kullandiklar
en temel iletisim araci kelimelerdir (Cobanli Erdénmez,
2019). anlamsal diinyanin disavurumunu
saglamaktadirlar (Karadag ve Kurudayioglu, 2010).
Yalnizca duygu ve diisiinceleri ifade edebilmek icin degil
bagkalarini anlayabilmek i¢in de dilin en anlamli birimleri
olan kelimelere ihtiya¢ duyulmaktadir. Hatta insanlarm
anlama ve anlatma yetenekleri bilip kullandiklar:
kelimelerle olciilebilmektedir (Maden, 2020). Anlama ve
anlatim giicinii zenginlestirmeye yarayan kelimeler,
konusulan ve yazilan dile ait s6z varlig1 unsurlarindan
biridir (Bas, 2011). S6z varligi kelimelere ek olarak
deyimler, atasozleri, ikilemeler, iliski kelimeleri, birlesik,
yabanci dillerden almmis, jargon ve kaliplasmis
kelimelerden olusmaktadir (Aksan, 2015; Batur ve Unal,
2023; Giirler ve Yildiz, 2024). Kisaca sz varlig: dile dair
tim so6z unsurlarini kapsamaktadir. Bunlarin yaninda
herhangi bir yas diizeyinde ve egitim-6gretim déneminde
sahip olunmasi gereken kelimelerin biitiinii s6z varlig
olarak betimlenmektedir 2016).
unsurlari igerisindeki en biiyiik pay kelimelere aittir. Hatta
kelimeler
(Karadag, 2019). Alan yazindan erisilen bilgiler 15181nda,
insanlarin erken donemlerden itibaren diisiince ve ifade
diinyalarmi genisletebilmeleri icin daha fazla kelime
ogrenmeleri bir gereksinimdir.

Kelimeler

(Demir, S6z varhig:

s6z varliginin temelini olusturmaktadirlar

Cocuklar giinliik yasamlarinda kullanacaklar1 kelimelerin
¢ogunu okuma ve yazma Ogrendikten sonraki ilkokul
caginda kazanirlar (Kavcar vd., 2016; Kurudayioglu ve
Soysal, 2016). Okul c¢agindaki cocuklar artik yalnizca
aileleri tarafindan oOgretilen kelimeleri 6grenmekle
yetinmezler, yaptiklar1 okumalar araciligiyla yeni kelimeler
de oOgrenmeye baslarlar. flkokulun sonuna dogru
yaklastikca somut kavramlara ek olarak soyut kavramlara
yonelik kelime dagarciklar1 da genisler (Yavuzer, 2001). Bu
gerekgeyle ilkokul oOgrencilerine Tiirk dilinin gelisimi
ginliikk yasamda
kelimeler degil dinleme/izleme, konusma, okuma ve
yazma seklindeki dort temel dil becerisini etkili sekilde
saglayacak
(Kurudayioglu ve Karadag,

sirasinda  yalnizca kullanacaklar:

hazinesi  de
2005).
Kelimelerin anlama ve anlatmaya bagli dil becerilerinin
temel Ogesi olmalarmin sebebi, insanlarin bildikleri
kelimeler olgiisiinde dili daha etkili kullanabilecek
olmalaridir (Adigiizel, 2004; Gogen ve Okur, 2015). Temel
dil becerilerinin yasa uygun diizeye getirilebilmesi igin
oncelikle bu becerilerle arasinda siki bir bag bulunan s6z
varlig1 kelime dagarciginin
zenginlestirilmesi gerekmektedir (Goger, 2010; Omeroglu
ve Hakkoymaz, 2022; Tiirkben, 2019). Anlamak igin
gerceklestirilen dinleme/izleme ve okuma becerileri
sirasinda  pasif  kelime anlatmak  icin
gerceklestirilen konusma ve yazma becerileri sirasinda
aktif kelime hazinesi kullanilmaktadir. Insanlarin aktif ve
pasif kelime hazineleri arasinda ise fark bulunmaktadir

kullanmalarini kelime

kazandirilmalidir

unsurlarindan

hazinesi,

(Kurudayioglu, 2011). Bu farkin nedeni anlami 6grenilen
kimi kelimelerin giinliik yasamda kullanilamamasidir
(Karadag ve Maden, 2014). Bu bilgilerden yola ¢ikarak
anlama ve anlatma becerilerinde
hazineleri arasindaki farki azaltmak igin ¢ocuklarin erken
yaslardan itibaren dinlerken ve okurken Ogrendikleri
kelimeleri konusmalarinda ve yazilarinda kullanmalarini
destekleyecek etkinlikler yaptirilmasiyla hem pasif hem de
aktif kelime hazinelerinin gelisimi desteklenerek dili etkili
sekilde kullanan bireyler yetistirilebilir.

kullanilan kelime

Sozciik dagarcigl olarak da betimlenen kelime hazinesi,
kelime niteligi tasiyan dilin tiim birimlerini kapsayan
kavramdir (Bas, 2011). Kelime de bir ya da daha fazla
heceden olusan anlaml ses birligi, s6z veya sozciik olarak
ifade edilmektedir (Giincel Tiirk¢e Sozliikk [TDK], 2024).
Kelimenin ne olduguna dair islevsel (anlami esas alan),
bicimsel (sekli esas alan) ve hem islevsel hem bigimsel (hem
sekli hem anlami esas alan) olmak tizere tig tiir bakis acisi
bulunmaktadir (Kurudayioglu ve Karadag, 2005; Onan,
2016). Kelimeye bigimsel bakis agisina gore miistakil halde
yazilan fonetik ve grafiksel bir yapiya sahip tiim birimler
kelimedir. Anlami temel alan bakis agisina gore kelime,
bagimsiz halde yazilan anlamli tiim birimlerdir. Sekille
anlami beraber ise kosan bakis agisina gore kelime anlami
veya gorevi bulunan ve tek basma kullanilan ses ya da
sesler toplulugu seklinde betimlenir (Ergin, 2013). Baska bir
bakis acisina gore de kelimeler anlamli ve gorevli olmak
iizere ikiye ayrilmaktadirlar. Anlaml kelimeler somut bir
gercegi, nesneyi veya hareketi karsilarken gorevli kelimeler
somut bir gercegi karsilamamakta; anlamli kelimeleri
birbirine baglamakta ara¢ gorevi gormektedirler (Giines,
2013). Kelimenin ne olduguna dair bakis agilarma gore,
¢ocuklarin dil gelisim siireclerinde tam ve dogru bir gelisim
saglamak i¢in hem anlamli hem de gorevli kelimeleri
bilmeleri gerekir.

Bir kavramin anlaminmi karsilayan kelime, farkli kelime
ogretim tekniklerinden faydalanilarak dogrudan kelime
hazinesine kazandirilabilirken (Karadag ve Kurudayioglu,
2010) Tiirkce gibi sondan eklemeli dillerde daha islek
kullanimi olan bir kavramin anlamini karsilayan kelime
kokiine ekler getirilerek bagka kavramlarin anlaminm
karsilayacak yeni kelimeler tiiretilmesiyle de kelime
hazinesi genisletilebilir (Ergin, 2013; Kirby vd., 2012).
Tiirkgenin sondan eklemeli bir dil olmasindan dolay1 ekler
yalnizca  koklerden seklinde
getirilebilmektedir (Aksan, 2000). Bu durum yeni kelimeler
tlretilmesini desteklemektedir (Onan, 2005). Kisaca Tiirk
dilini konusan bir ¢ocuk i¢in kelime bilmek ya kelimeyi
dogrudan 6grenmekle ya da kelime tiiretmekle miimkiin
(Karadag ve Kurudayioglu, 2010).
tiiretmek, kelimenin kok veya govdesine yapim ekleri
eklenerek yapilabilmektedir. Kok, kelimedeki yapim veya
cekim ekleri cikarildiktan sonra ayrilamayan ve anlami
karsilayan esas kisma denmektedir. Govde ise koklere
yapim eki getirilerek olusturulan tiiremis kelimelerdir.
Govdelere tekrar yapim eki getirilmesiyle yeni kelimeler

sonra son ek

olabilir Kelime
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tiretilebilir. Bu durum yapim eklerinin kelimelerin
koklerine veya govdelerine getirilerek farkli kavramlarin
anlammi karsilamay1 ve yeni kelimeler tiiretilmesini
destekledigini gostermektedir (Korkmaz, 1992). Bu bilgiler,
kelime tiiretirken en 6nemli birimin dilin ilk evrelerinde
yaratilmis, hazir olarak verilen, insanlar tarafindan
tiretilemeyen ve anlaml birimler olan kokler oldugunu
(Korkmaz, 2007) isaret etmektedir.

Bir kelime kdokiine birden fazla yapim eki getirilebilmesi
Tiirkgenin kelime tiiretmekte oldukga zengin bir dil
gostermektedir. sundugu bu
morfolojik zenginlik sayesinde sinirli sayidaki kelime
kokiine yapim  ekleri
anlayabilmeyi ve anlatabilmeyi saglayacak ¢ok fazla kelime
tiretilebilir (Karadag ve Kurudayioglu, 2010). Dildeki en
kiiciik birimler olan koklerle eklerin birbiriyle olan iliskisini
anlamayi1 saglayan bilim morfoloji, dilin temelini olusturan
kelimelerin koklerine eklerin getirilmesiyle anlama uygun
sekilde kelime tiiretilmesini saglayan beceriyse morfolojik
farkindaliktir (Aksan, 2000; Kuo ve Anderson, 2006). Bir
baska ifadeyle, morfolojik farkindalik kelimelerdeki eklerle
kokleri ayirt edebilme ve ekleri baska koklerle kelime
tiiretme kurallarina uygun sekilde bir araya getirerek yeni
kelimeler iiretilebilmesine imkan taniyan dil bilgisel
farkindaliktir 2019). Morfolojik farkindaligi
kazanabilmek i¢in iig tiir morfolojik bilgi tiiriinii de bilmek
gerekmektedir. Bunlar ¢ekimsel, tiiretimsel ve birlesik sekil
bilgisidir. Cekimsel sekil bilgisi kelimelere getirildiginde
onlarin anlamlarin degistirmeyen ¢ekim eklerini tanimayz,
tiiretimsel sekil bilgisi kelimelere gelen yapim eklerini
tamimayi, bu kokiiniin
degistirdigini, baska koklere getirildiklerinde yeni ve farkl
anlamlara gelen kelimeler tiiretmeyi sagladiklarini (Erdem,
2014; Frost, 1998), birlesik sekil bilgisi aralarinda anlamsal
bag bulunmayan kelimelerin bir araya geldiginde kendi
birlesik bir
kapsamaktadir

oldugunu Tirkgenin

getirilerek yeni anlamlar1

(Memis,

eklerin  kelime anlamini

kelime
(Erdem,
2014). Bu bilgiler, morfolojik farkindaligin dil gelisimi
siirecindeki yap1 tas1 kazanimlardan biri oldugunu; yapim
eklerini kullanarak kelime koklerinden yeni ve farklh
anlamlara gelebilecek sozciikler
¢ocugun Tiirk dilinin isleyis sistemini 6grendigini; bunu

anlamlarindan siyriip anlamh

olusturabilecegini kavramay1

tiiretmeyi kavrayan
Ogrenirken de es zamanli olarak kelime hazinesini
zenginlestirebilecegini gostermektedir (Yapici, 2004).

Tiirk¢enin morfolojik yapisindan kaynakli ek kok iliskisine
bagli kelime tiiretme kelime
zenginlestirilmesinde (Aksan, 2000; Memis, 2019) ve
okunanlarin  anlagilmasinda  (Kargin  vd.,  2019;
Kurudayioglu, 2006) olduk¢a etkilidir. Morfolojik
farkindalik okunanlarin anlasilmasi boyutunda kelimelerin
anlaml1 yapisal birimlerine ayrilmasin saglayarak kelime
anlaminin daha kolay tahmin edilmesini desteklemektedir
(Muse, 2005; Stahl ve Nagy, 2006). Bunlara ek olarak,
morfolojik farkindalik kelimeleri tanima ve birimlerine
¢oziimleyebilmeyi de saglamaktadir (Memis, 2018).
Morfolojik farkindaligin sagladigi faydalardan dolay1, okul

ozelligi, hazinesinin

oncesi donemde edinilmeye baslanan becerinin ilkokuldan
itibaren Ogrencilere daha genis kapsamda kazandirilmasy;
boylece kelime
hazineleriyle hem anlama hem de anlatma becerilerini
etkili sekilde kullanabilmeleri desteklenmelidir (Karadag
ve Kurudayoglu, 2010; Onan, 2009). flkokul diizeyi igin
hazirlanan ders kitaplarindaki
kelimelerin ¢ok fazla ek almasi1 nedeniyle morfolojik olarak
karmasik bir yapiya sahip olmalari, kelime bilgisinin
icin kelimelerdeki parcalara
ayirmanin dolayisiyla morfolojik farkindalik becerisinin
Onemini ortaya koymaktadir (Tyler ve Nagy, 1989). Erisilen
bilgiler, ders
kimliginin belirlenmesinin 6nemli oldugunu (Cakmak,
2013) isaret etmektedir.

ogrencilerin zenginlestirdikleri

metinlerde bulunan

artirilabilmesi birimleri

kitaplarindaki kelimelerin morfolojik

Cocuklarin  kelime  hazinelerinin
amaciyla ilkokul birinci siniftan itibaren okullarda bir plan
ve program dahilinde kelime
yapilmalidir. Cocuklarin bildikleri kelimeleri kullanarak

diisiincelerini ifade edebilecekleri ve yeni kelimeler

zenginlestirilmesi

Ogretimi  galismalari

ogrenerek kelime hazinelerini artirabilecekleri en etkili
ders Tiirkge dersidir (Ozbay ve Melanlioglu, 2008). Bu
durum Tiirkce ders kitaplarindaki s6z varligin1 daha da
onemli kilmaktadir (Kan ve Karadavut, 2021). Egitim
ortamlarinda kelime hazinesini gelistirmek amaciyla en gok
kullanilan 6gretim materyali, her birinin kendine ait s6z
varlig1 bulunan Tiirkge ders kitaplaridir (Benzer, 2013). Bu
durumun gerekgesi olarak ¢ocuklarin sistematik bir kelime
o0gretimine ilk kez ders kitaplar: araciligiyla adim atmalar:
(Daharli, 2016), Ogretmenlerin Ogretim programindaki
kazanimlarm 6gretiminde ders kitaplarindaki metinlerden
ve etkinliklerden faydalanmalar1 (Kurtdede-Fidan ve
Gedik, 2019), ders kitaplarinda herhangi bir derse ait
konularin 6grencilerin diizeylerine uygun ele alinmasi,
Ogretim programlart dikkate alinarak hazirlanmalari,
Ogretmenlerin en fazla kullandi1 tipki basili &gretim
sekilde
dagitimlarinin yapilmasiyla her 6grenciye bilgiye erisim
konusunda firsat esitligi saglamalar1 (Milli Egitim
Bakanligt [MEB] Ders Kitaplar1 ve Egitim Araclari
Yonetmeligi, 2021) gosterilebilir. Erisilen bilgiler, 6zellikle
Tiirkge ders kitaplarinin 6grencilerin kelime hazinelerini

materyalleri olmalar1 ve okullara {ticretsiz

zenginlestirecek 06zellikleri tasimalarmnin beklendigini
(Karadag, 2019; Karatay, 2007) agiklar niteliktedir.

Ogrencilerin zengin bir kelime dagarcig1 kazanabilmeleri
igin basta Tiirk¢e ders kitaplar1 olmak {izere derse ait
Ogretim programi, Ogretim materyalleri, arag-geregler ve
Ogretmenlerin  kelime o6gretimindeki yeterlilikleri de
gozden  gecirilip  iyilestirilmelidir =~ (Karadag ve
Kurudayioglu, 2010). Milli Egitim Bakanlig: [MEB] Taslak
Ders Kitab1 ve Egitim Araglar ile Bunlara Ait Elektronik
Iceriklerin Incelenmesinde Degerlendirmeye Esas Olacak
Kriterler ve Agiklamalarinda (2022) ders kitaplarinin
“anayasa ve mevzuata uygun, bilimsel agidan yeterli,
egitim ve 6gretim programinin kapsamini ve kazanimlarin
karsilayacak nitelikte, gorsellerin ve igeriginin 6grenmeyi
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destekleyecek sekilde tasarlanmis, dgrencilerin gelisimine
uygun olmast” seklindeki Olgiitleri dikkate alarak
hazirlanmas1 gerektigi vurgulanmaktadir. Bu bilgileri
dogrular sekilde, Tlkokul Tiirkce Ogretim
Programi'ndaki (MEB, 2024) “6grencilerin akademik ve
sosyal nitelikte temel dil
becerilerini temel dil becerilerini

Dersi

yasamlarin
kazanmalarinin, 4
gelistirmelerinin, Tiirkgeyi dogru, etkili, iiretken ve bilingli
kullanmalarryla zenginlestirmelerinin
beklenmesi” seklindeki 6zel amaclarla ilkokul diizeyindeki
ogrencilerin kelime hazinelerinin zenginlestirilmesinin
Onemi acgikga ortaya konulmaktadir. Ayrica ilkokul Tiirkce
Dersi (MEB, 2024) kelime
hazinesinin zenginlestirilmesi kapsaminda Tiirk¢e ders
kitaplarindaki metinlerin se¢iminde de birtakim olciitlere

kolaylastirict

soz varliklarim

Ogretim Programi’'nda

uyulmas: gerektigi ifade edilmektedir.Ders kitaplarmdaki
metinlerin se¢ciminde dikkate alinacak Olciitler: Secilen
metnin yalnizca bir smif seviyesinde kullanilabilmesi,
ogrencilerin duygu ve diislince diinyalarmi genisletmek
amaciyla ayni yazarin ya da sairin en fazla {i¢ eserinin
kullanilmasi, eserlerin tamaminin 6grencilerin seviyesine
uygun olmasidir. Erisilen bilgilere ragmen ogretim
programinda, ders kitaplar1 ve egitim araclari hazirlama
yonetmeliginde ve kilavuzunda Ogrencilerin kelime
hazinelerinin nasil gelistirilecegine dair agik ve net bir
hedef sunulmamistir (Demir, 2016). Ayrica ayni smif
diizeyindeki Ogrenciler igin her
hazirlanan ders kitaplarinda ortak bir kelime hazinesi de
bulunmamaktadir (Karadag ve Kurudayioglu, 2010).
Tiirkge ders kitaplarindaki kelimelerde yalnizca anlamsal
ozelliklere odaklanilmakta morfolojik ©zellikleri dikkate
almmamaktadir (Aydin ve Aydin, 2020). Yine Talim ve
Terbiye ayni
okutulmak {izere kabul edilen farkli yaymevlerinin
hazirladig kitaplarda da ortak bir kelime siklik listesine ya
dikkate Olctitlerine
uyulmamakta, her yaymnevi kitaplari hazirlarken 6znel

derse 0Ozel olarak

Kurulu tarafindan smif seviyesinde

da kelime wuzunlugunu alma
fikirlerden ve stratejilerden faydalanmaktadir (Arslan ve
Bay, 2023). Buna ragmen Tiirkge derslerinde 6gretmenlerin
kelime &gretimi sirasinda ders kitaplar: haricindeki yazili
ya da gorsel-isitsel araglardan faydalanma diizeyinin
oldukga zayif olmasi (Ozbay ve Melanhoglu, 2008), kelime
ogretiminde dogru kaynak kullaniminin eksikligini ortaya
koymaktadir. Alan yazindaki bilgiler 1s1§inda ana dili ve
kiiltiirti aktarma gorevi bulunan Tiirkce ders kitaplarinin
genel gecer Olgiitlere gore ve giincel bir dille hazirlanmas:
(Cinar ve Ince, 2015), kitaplardaki kelimelerin de asagidaki
oOlciitlere uygun sekilde segilmesi gerekir:

* Kelime dagarciginin genisletilebilmesinde gerekli olan
kelime ogretimi igin oncelikle bir hedef kelime listesi
olusturulmasi gerekmektedir (Taga, 2016). Aymi siuf
diizeyindeki &grencilerin dil gelisimleri bakimindan
ortaklik saglanabilmesi igin Tiirkge ders kitaplarinin ortak
kelime hazinesiyle ve dgrencilerin yaslarma uygun kelime
dagarciklarinda  bulundugu  varsayilan
hazirlanmasi gerekmektedir (Arslan ve Bay, 2023; Benzer,
2013; Girler ve Yildiz, 2024).

kelimelerle

® Her dilin kelime dagarciginda bulunan kelime hazinesi
birbirinden farklidir. Bu kelimelerden bazilar1 digerlerine
gore konusma dilinde ya da yazi dilinde daha az veya daha
fazla kullanilabilmektedir. Bu kullanim kelime sikligiyla
agiklanir. Kelime siklii, kelimelerin diger kelimelere
kiyasla ne kadar siklikta kullanildigini ifade eder (Hirik,
2017). Bu yiizden ana dili ders kitaplarinda toplumda daha
stk kullanilan kelimelere yer vermek olduk¢a dnemlidir
(Kolag, 2003). Kelimelerin akilda kalicihig1 siklik oraniyla
dogru orantilidir (Esgin, 2016).

e Kisa ve basit yapidaki kelimelerin anlamayi
kolaylastirmasi nedeniyle Tiirk¢e ders Kkitaplarindaki
kelimelerin uzunlugunun smif seviyesine uygun sekilde
belirlenmesi gerekir (Zorbaz, 2007). Tlkokul diizeyindeki
ogrencilerin sinif seviyesine gore bir metinde karsilagmasi
gereken en fazla kelime uzunluklar su sekildedir (Yavuz,

2021): 1 ve 2. smifta 4 heceli, 3 ve 4. sinifta 5 heceli.

* Morfolojik yapis1 karmasik olmayan kelimeler iizerinden
kelime tiiretme mantigmin kavratilmasi daha kolay
oldugundan ve kelime tiiretebilen o6grencinin kelime
hazinesi geliseceginden dolay1 Tiirk¢e ders kitabindaki
sozciikler, morfolojik oOzellikleri agisindan karmasik
olmamalidir (Aydin ve Aydin, 2020; Parlak, 2018).

Alan yazindan erisilen bilgilere gore, ilkokul Tiirkge ders
kitaplarindaki kelimelerin 6grencilerin kelime dagarciginin
gelisiminde olumlu etkisi olmasini bekleyen uzmanlarin bu
kitaplara almacak kelimelerde birtakim olgiitler aradiklar:
goriilmektedir. Bu Olgiitler, kelimelerin morfolojik
sikliklarnin ~ ve
diizeylerinin dikkate alinmasiyla iliskilidir. Bu iliskiden
hareketle mevcut caligmada, 2023-2024 Egitim-Ogretim
yilinda ilkokul 4. smif Tiirkge derslerinde okutulan iig
yayinevi tarafindan hazirlanmis Tiirkge ders kitaplarindaki
kelimelerin morfolojik 6zellikleri,
sikliklart ve zorluk diizeyleri merak edilmistir. Bu
dogrultuda bu ¢alismanin amaci dérdiincii siniflar igin iig

yayinevi tarafindan hazirlanmis Tiirkge ders kitaplarindaki

ozelliklerinin,  sayilarmin, zorluk

sayilary, kullanim

kelimelerin morfolojik 6zelliklerini, sayilarini, kullanim
sikliklarini ve hece sayilarma gore zorluk diizeylerini

belirlemektir.
2. Yontem
2.1. Desen

Calismada ayni sinif diizeyi igin ii¢ yaymevi tarafindan
hazirlanmis Tiirkce ders kitaplarindaki kelimelerin
morfolojik o&zelliklerini, sayilarini, sikliklarmi ve hece
sayilarma gore zorluk diizeylerini tespit etmek amaciyla
nite] arastirma yontemlerinden dokiiman incelemesi
kullanilmigtir. Dokiiman dokiiman
niteligindeki basili ya da elektronik materyallere
erisildikten sonra gesitli acgilardan incelenip ulasilan
verilerin analiz edilmesiyle sonuglandirilan (Ozkan, 2021)
bagimsiz bir arastirma yontemidir (Sak vd. 2021).
Dokiiman incelenmeye  actk

incelemesi,

incelemesi  yontemi
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materyallerin  (Merriam, 2009) sistematik analizini

miimkiin kilmaktadir (Wach ve Ward, 2013)

Tablo 1.

2.2. Calisma Grubu

Dokiimanlarin incelenmesi yontemiyle verilerin elde
edildigi bu calisma kapsaminda Tablo 1’de sunulan ders
kitaplarindaki boliimler incelemeye dahil edilmistir.

4.smmif Tiirkge ders kitaplarindaki kelime hazinesini belirlemek amactyla incelenen dokiimanlar

Dokiimanlar

Dokiimanlar icerisinde Incelenen Boliimler

Milli Egitim Bakanligi Yayimnevi 4. siif Tiirkge ders kitab1
(Sayar vd., 2023)

Koza Yayinevi 4. siruf Tiirkge ders kitabi (Atasci, 2019)

Ozgﬁn Yayinevi 4. siuf Tiirkge ders kitabi (Yalgin, 2019)

Tema adlart

Tema baglarinda tekrar eden bolim bagliklar1 ve icerikleri
Temalar altinda verilen metin adlar:

Dinleme/izleme metinleri

Serbest okuma metinleri

Diger okuma metinleri

Yonergeler

Hazirlik ¢caligmalar:

Metne hazirlik boliimleri (Okunacak metne ve sonraki metne)
Metin alt1 etkinlikler (metne dair sorularin ve etkinliklerin igerikleri)
Tema sonu degerlendirme calismalari

Yazar ve sair adlari/soyadlar1 vb. 6zel adlar, yer adlari, kurum ve
kurulus adlar

Alint1 yapilan igerik bilgisi ad1
Kisaltilmigtir vb. metin alt1 ifadeler

Tiirkce ve Roma rakamlariyla verilen igeriklerin okunuslar
(Tarihler, sayilar vb.)

Calismanin veri kaynagr MEB Egitim Bilisim Agindan
(EBA) wulasilmis; arastirmacilarin miidahalesi olmadan
kaydedilmis; ti¢ yaymevi tarafindan hazirlanmis; 2023-
2024 Egitim-Ogretim yilinda ilkokul 4. smif diizeyinde
kullanilmis olan {i¢ Tiirkge ders kitabindaki incelemeye
dahil edilen igeriklerden (dokiimanlardan) olusmaktadir
(Labuschagne, 2003). Inang ve digerleri (2013) ile
Karadag ve Kurudayioglu'nun (2010) her yil ¢ocuklarin
bilgiyi isleme yeteneklerinin artmasi nedeniyle ders
kitaplarindaki kelimelerin de paralel olarak artmasi
gerekliligini vurgulamalary; ilkokuldaki en iist siuf
diizeyinde (4.smifta) okutulan Tiirkce ders kitaplarindaki
kelime hazinelerinin incelenmesinin bir ihtiya¢ oldugunu
agiga gikarmustir. Bu ihtiya¢ dogrultusunda, zengin veri
saglayacagr disiliniilen ti¢ kitap, amacli Ornekleme
yontemlerinden olgiit ornekleme kullanilarak
belirlenmistir (Patton, 2014). Ders kitaplar: tiizerinden
kelime hazinesinin belirlenmesine yo&nelik c¢alismalar
incelendiginde genellikle metinlerin (Apaydmn, 2010;
Arslan ve Bay, 2023; Arslan-Kutlu, 2006; Cmar ve Ince,
2015; ipek—EgiImez, 2010; Kan ve Karadavut, 2021;
Karadag, 2019; Karadag ve Kurudayioglu, 2010; Kat1 ve
Bas, 2023; Sayin ve Dogan, 2023; Turhan, 2010; Uludag,
2010) ve metin alt1 etkinliklerin (Benzer, 2013; Maden, 2020;
Omeroglu ve Hakkoymaz, 2022) incelendigi tespit
edilmistir. Oysa 0Ogrenciler Tiirkce ders kitaplarinda

yalnizca metinleri ve metne baglh etkinlikleri
okumamaktadir. Bu bilgiler 1s1ginda, mevcut ¢alismanin

veri toplama icerigi Tablo 1’deki gibi olusturulmustur.
2.3. Islem

Kitaplarda incelemeye dahil edilmeyen béliimler, kitabin
boliimiinde yer adi, Kkitap
yazarmin/yazarlarimin adi-soyadi, baski yili, kitabin kag y1l
okutulacagina dair bilgiler, ISBN numarasmin okunusu,
editor adi-soyadi, gorsel tasarimcisinin adi-soyadi, baski

kiinyesi alan kitabin

yeri bilgileri, baski yerinin ve telefon numaralarinin
okunusuna iligkin bilgiler, yaymevlerinin ismi, cilt bilgileri,
dil uzmaninin adi-soyadi, Istiklal Mars1 ve yazarma dair
bilgiler, Genglige Hitabe ve yazarina dair bilgiler, kiinye
boliimiinde yer alan Mustafa Kemal Atatiirk’e dair gorsel
altindaki ad-soyad bilgileri, tantyalim
boliimlerindeki kitap tanitim bilgileri, kitaptaki logolarin
tanitimina iligkin yazili igerikler, igindekiler kismindaki
yazili igerikler, organizasyon semalarindaki yazili igerikler,
sayfa numaralari, yabanci adlar (kisi ad-soyadlari, yazar-
sair ad-soyadlar bunlarin  yabanci  dillerdeki
okunuslaria iligkin verilen igerikler, yer adlar1), Tiirk Dil
Kurumu tarafindan olusturulan Yazim Kilavuzu'na gore
yanlis yazilan kelimeler, noktalama isaretleri, sozliik
boliimleri, yanit anahtarlari, kaynakgalar, erisim linkleri ve
kisaltmalardir. Bahsi gecen béliimlerin incelemeye dahil

kitabimizi

ve
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edilmeme gerekgeleri, bu boliimler iizerinden genellikle
okuma yaptirilmamasi (yanit anahtarlar: ve kaynakgalar);
Tiirk dilinin yapisina uygun olmamasi (yabanci adlar ve
okunuslar1);  sekilsel  bilgiler = sunmast  (logolar,
organizasyon semasi vb.); dogrudan kelime ogretimine
yonelik igerikler (sozliikler) bulunmasi ve kelime niteligi
tasimamasidir (erisim linkleri ve kisaltmalar).

2.3.1. Etik bildirim

Yapilan bu ¢alismada “Yiiksekogretim Kurumlar: Bilimsel
Arastirma ve Yayin Etigi Yonergesi” kapsaminda uyulmasi
belirtilen tiim kurallara uyulmustur. Yoénergenin ikinci
boliimii olan “Bilimsel Arastirma ve Yayin Etigine Aykiri
Eylemler” bashig1 altinda belirtilen eylemlerden higbiri
gerceklestirilmemistir. Calisma Hacettepe Universitesi
Egitim Bilimleri Enstitiisii Arastirma Etik Kurulunun 28
Mayis 2024 tarihli, E-51944218-050-00003559829 sayili
karar1 dogrultusunda gergeklestirilmistir.

2.4. Veri Toplama Araglar

2.4.1. MEB, Ozgiin ve Koza Yaymevine ait ilkokul 4.
smif Tiirkce ders kitaplar1

Calismada incelenen kitaplardaki kelimelerin sikliklarimi
belirlemek i¢in lisansli NviVo 11 nitel arastirma yazilim
programi kullanilmistir. Kitaplardaki dinleme metinlerinin
yazil1 hale getirilmesinde de Windows logo tusu + H (sesle
yazma) Kelimelerdeki
sayilariysa sorumlu arastirmaci tarafindan ¢iplak gozle
sayilarak  belirlenmistir. Ayn1  sekilde
morfolojik yapilari (cekim ya da yapim eki almayla birlesik

tuglart  kullanilmistir. hece

kelimelerin

yapida olma durumlari) da sorumlu arastirmaci tarafindan
alan yazindan erigilen bilgiler 1s1ginda el yordamiyla
degerlendirilmistir.

2.5. Veri Analizi

Verilerin analizi sirasinda kitaplardan erisilen kelimelerin
daha o©nceden belirlenen o&lgiitlere gore diizenlenip
yorumlanmasindan dolay1 betimsel analiz kullanilmigstir
(Yildirnm ve Simsgek, 2016). Calismanin  hedefi
dogrultusunda  kitaplardaki kelimelerin  morfolojik
ozellikleri diiz yazi seklinde raporlanmis; morfolojik
ozelliklerine gore siiflandirilan kelimelerin sayilar1 ylizde
(%) degerleriyle, sikliklari, hece sayilari frekans olarak
tanmimlanmis ve (n=...) isaretiyle olarak
sunulmustur. Calisma verilerinin analizi ¢ok asamali bir

sayisal

siireci kapsamaktadir. Bu asamalar su sekildedir:

Incelemeye dahil edilen {i¢ yaymnevine ait ilkokul 4. sinif
Tiirkge ders kitaplari tek tek Pdf formatindan Word
formatina ¢evrilmis; c¢evirmeler sirasinda ticretsiz ve
herkesin erisimine acitk TinyWow programmin “Pdf to
Word (Pdf'den Word’e)” segenegi kullanilmis; bu esnada
sekil ve igerik agisindan bozulmalar meydana gelen
kisimlar elle yazilmis; kitaplarda incelemeye dahil edilecek
boliimler baska bir Word belgesine kopyalanmis (1);
dinleme metinlerinin her biri i¢in ayr1 Word dosyast
agilmis; ardindan MEB Egitim Bilisim Ag1 (EBA) {izerinden

her kitaptaki dinleme metinleri bagka bir bilgisayardan
%100 ses yiiksekligiyle acilmis; Word dosyas: agik olan
bilgisayardan Windows logo tusu + H (sesle yazma)
tuglarima basilarak
yazdirilmig; metinler {i¢ defa dinlenerek yanlsliklar varsa
diizeltilmis ve nihai halleri metin adlarryla masaiistiine
kaydedilmis; her bir dinleme metni kitaplara ait ana Word
dosyasina kopyalanmus (2); daha sonra incelemeye dahil
edilen boliimlerin yer aldig1 her kitabin Word hali NviVo
11 programina eklenmistir. Program {izerinden eklenen

tim dinleme metinleri tek tek

kitap dosyas: secilmis; secgilen dosyadaki kelimelerin ne
siklikta tekrar ettigini belirlemek icin “Word Frequency
(Kelime Siklig1)” butonuna tiklanmis; elde edilen siklik
listeleri yayinevlerinin adlariyla
formatiyla masatistiine kaydedilmis; tarama sonucu her

kodlanarak Excel

kitaptan erisilen kelimeler Excel programindaki “Sirala ve
Filtre Uygula Sekmesinden A’dan Z'ye Sirala Segenegi”
kullanilarak alfabetik olarak siralanmis (3); bazi igerikler
listelerden c¢ikarilmigtir. Listelerden ¢ikarilan igerikler,
kelime niteligi tasimayan yapilardir (tek basmna kelime
olusturamayan iinlii ve tinsiiz harfler, kisaltmalar, yabanci
adlar ve bunlarin yabanci dillerdeki okunuslari, http ya da
www uzantili erisim linkleri) (4). Tirkge ve Roma
rakamlariyla yazilan sayilar ve tarihler silinip yerlerine
okunusglari
sikliklarina dahil edilmistir (Ornegin, 23 sayisinin okunusu
yirmi ii¢ seklindedir. Yirmi ve {i¢ ayr1 yazildigindan
miistakil kelimeler olarak degerlendirilmis; ayr1 ayr1 yirmi
ve {i¢ kelimelerinin sikliklarina dahil edilmiglerdir). Daha
Filtre Uygula
Sekmesinden A’dan Z'ye Sirala Segenegi” kullanilarak
alfabetik olarak siralanmis (5); listelerdeki kelimeler hem
anlam hem de sekli esas alan bakis acisiyla morfolojik
ozelliklerine gore analiz edilmis; analiz siirecinde asagidaki
Olctitler dikkate alinmistir (Korkmaz, 2007) (6):

yazilmig; okunuslarn ilgili  kelimelerin

sonra listeler tekrardan “Sirala ve

1. Isim ve fiil haldeki yaziliglar1 ve okunuslari ayni ancak
anlamlari farkli olan (es sesli) kelimeler tek bir kelime
olarak degerlendirilmistir.

2. Isim ve fiil kokenli kelimeler kok ve govde halinde
alinmis; ¢ekim ekleri kelimelerden silinmistir. Farkl
zaman ve gahis eklerini alan fiil kdkenli kelimelerin

1

sonuna “—mek/-mak” mastar ekleri getirilerek ayni
kelime altinda birlestirilmis; sikliklar ilgili kelimelerin
altinda belirlenmistir.

3. Kelimelere getirilen baz1 ¢ekim ekleri istisnai olarak
kaliplasmis  kelimeler olusturmuslardir. Cekim
eklerinin kaliplasmasiyla sozciiklerin bazilar1 isim,
sifat, zarf ya da zamir haline gelmistir. Bunlar miistakil
kelimeler olarak alinmustir.

4. “-idi, -imis, -ise, -dir’”” ekleri ismin sonuna geldiginde
yiiklem, fiilin sonuna geldiginde ise ek fiil eki olarak
fiili birlesik zamanl fiiller yapmaktadir. Alan yazinda
cekim eki olarak kabul edilen bu ekler kelimelerin kdk
veya govdelerinden silinmistir.

5. Olumsuzluk eki olarak bilinen “-ma” fiilden fiil yapim
ekidir. Bu ek ve ¢cekimlenmis halleri (-me, -m1, -mi, -
mu, -mii) bazi kelime kok ve govdelerine geldiklerinde
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kaliplasmis kelimeler olusturmaktadir. Bunlar da
miistakil kelimeler olarak alinmistir.

6. Bitisik yazilan birlesik kelimeler (isimler ve fiiller)
miistakil kelimeler olarak alinmustir. iki kelimeden
olusan birlesik kelimeler ise ayr1 kelimeler olarak

Kelimeler

meydana
sifat+isim,

alinmugtir. anlam
degisimleri

“isim+isim,

birlesirken ses ve
gelebilir.  Birlesik
isim+fiil, fiil+fiil, fiil+isim,
yansimat+yansima’” gibi  sekillerde
olusabilmektedir. Birlesik fiillerse yardima fiillerle,
kuralli (6zel) birlesik fiil seklinde ve anlamca
kaynasarak olusabilmektedir.
birlesik fiil olusumu “isim+ etmek, eylemek, olmak,
kilmak, buyurmak” seklinde olabilmektedir. Kurall
birlesik fiiller de “herhangi bir fiil+ 6zel fiillerin”
birlesimiyle olusmaktadir. Ozel fiiller bir isi yapmaya
glicii yetmek veya yetememek anlaminda kullanilan
bilmek;
olusturulan yeterlik fiilleri, ¢abucak veya bir anda
anlami katan “fiil+ -i vermek; fiil+ -me-y-iver-mek”

isimler

isim+fiilimsi,

Yardima fiillerle

ve “fiil+-e fiil+-eme -mek” seklinde

seklinde olusturulan tezlik fiilleri, eylemin devam
ettigini belirten ve “fiil+ -e/a kalmak; fiil+ -e/a durmak;
fiil+ -e gelmek” seklinde olusturulan siirerlik fiilleri,
eylemin gerceklesmesine az kaldigini ifade eden ve
“fiil+ -e yazmak” seklinde olusturulan yaklasma
fiilleridir. Anlamca kaynasmuis fiiller de birden fazla

kelimenin kendi anlamlar1 diginda kullanilarak
olusmaktadir. Bu fiillerden bazilar1 da deyim
seklindedir.

7. Fiilimsi ekleri fiil kok veya govdelerine gelerek fiilleri
isim, sifat ve zarf haline doéniistiirdiiklerinden yapim
eki olarak kabul edilirler. Bundan dolayi isim, sifat ve
zarf fiil ekleri alan kelimeler miistakil kelimeler olarak
alinmistir.

8. Baglaglar ve edatlar gorevli kelimeler grubunda yer
aldigindan bunlar da miistakil kelimeler olarak
alinmistir. Yazilisi ve okunusu ayni ancak kullanim
yerine gore edat veya bagla¢ olma durumu degisen
gorevli kelimelerin sikliklar1 tek bir kelime altinda
degerlendirilmistir. Ayrica “-da” baglact ve baglacin
¢ekimlenmesi sonucu ses degisimine ugramais hali olan
“-de” kelimeden ayri yazildigindan “-da” baglaci
altinda siklik listesine dahil edilmistir. Baglag olan “-
ki” kelimeden ayri yazilirken incelenen kitaplarda
kaliplagarak  bitisik  yazildigi = durumlara da
rastlanmistir.  Kaliplasarak gorevli hale gelen
kelimelerdeki “-ki”’; ilgi eki (sifat yapan) “-ki” ile ilgi
zamiri olan “-ki”” kelimeye bitisik halde yazildigindan
kelimelerin kok ve govdelerinden ayrilmamistir. Bu
kullanimlarda “-ki” c¢ekim eki olmaktan ¢ikip
kaliplasmastir.

9. “-m1” soru eki de edatlar grubunda

degerlendirildiginden miistakil gérevli yapilar olarak

alinmustir. Bu ekin ¢ekimlenmesiyle olusan “-mi/-mu/-
mii/-misin/-misin/-musun/-miisiin”’ soru ekleri de “—

m1” soru ekinin sikhigina dahil edilmistir. Soru
edatlarinin kelimeden ayr1 yazilmasi sebebiyle bu

edatlara gelen ¢ekim ekleri de edata dahil edilmemis;
edatla birlikte alinmamustir.

10. Atasozleri ve deyimler kelime grubu halinde degil
igerisindeki kelimeler ayr1 ayr1 alinmistir.

11. Ikileme seklindeki yansima kelimeler ayri olarak

alinmusgtir.
12. Tiirkge ya da roma rakamiyla yazilan sayilar ve
tarihlerin  okunuslar1 yazilip ilgili sézciiklerin

sikliklarina déhil edilmigtir. Sira, oran ve {iilestirme
bildirenler ise ayr1 kelimeler olarak alinmustir.

Yukaridaki olciitlere gore morfolojik 6zellikleri belirlenen
sozcliklerin siklar1 NviVo 11 programina her dosya ayr1
ayr1 yiiklenerek daha 6nce siklik hesaplamada faydalanilan
buton kullanularak hesaplanmuis; erisilen sonuglar Excel
dosyas1 seklinde masaiistiine kaydedilmis (7); her
dosyadaki sozciikler 6nce alfabetik siraya gore siralanmus;
sonra hece uzunluklari sorumlu arastirmact tarafindan
¢iplak gozle sayilarak bulunmus (8); son olarak her Excel
dosyasinda bulunan kelime, siklik ve hece sayis: seklindeki
basliklar segilerek Excel programindaki “Sirala ve Filtre
Uygula Sekmesinden Filtre Secenegi” kullanilarak &zel
filtre uygulanmis (9); bu filtre uygulamasinda her bashk
tiklanabilir hale getirilmis; ka¢ farkli hece grubu oldugu
belirlenmis; her grup farkli Excel dosyasma almarak
kaydedilmistir (10). Daha sonra kitaplardan hece sayilarma
gore olusturulan kelime gruplar1 ayn: dosyada toplanmais
(11); hece dosyalarinda ayni kelimelere rastlandigindan
kelimeler tekrar gruplanmis; her hece dosyasindaki
siklig1 Nvivo 11
belirlenmistir. Bu asamalarin takip edilmesiyle incelenen
kitaplardaki kelimelerin morfolojik o©zellikleri, sayilari,
sikliklar1 ve zorluk diizeyleri tespit edilmistir.

kelimelerin tekrar programiyla

Aragtirmanin incelenen  kitaplardaki
kelimelerin morfolojik 6zelliklerinin yeterli miktarda
referansa dayali
sayilarmin Excel programi, sikliklarmin NviVo 11 nitel

arastirma yazilim programiyla belirlenerek objektif sekilde

inandiriciligy,

olarak belirlenmesiyle kelimelerin

tespit edilmesiyle programlarla tespit edilen kelime
sayilarmin, sikliklarinin ve ciplak gozle belirlenen hece
sayilartyla morfolojik 6zelliklerin iki kez kontrol edilerek
erisilen bulgularin  dogrulugunun teyit edilmesiyle
saglanmustir (Lincoln ve Guba, 1985; Merriam, 2009). Alan
yazindan ve objektif sonuglar sunan programlardan

faydalanarak  bulgulara erisilmesi arastirmanin
inandiricihigmi  giiglendirmistir.  Ayrica  {i¢  farklh
yaymevinin  hazirladign  kitaplardaki  kelimelerin
incelenmesi, veri kaynagi c¢esitlemesi yapildigin

gostermektedir. Veri kaynag1 cesitlemesinin yapilmasiyla
da arastirmanin inandiricii§y artinlmigtir. Aragtirmanin
aktarilabilirligi arastirma siireci ayrintili betimlenerek
benzer veri kaynaklari {izerinden ayni uygulamalarin
yapilabilirliginin gosterilmesiyle ve amacli olarak segilen
bir veri kaynag1 iizerinde calisilmasiyla saglanmistir
(Braun ve Clarke, 2013).

Arastirmacilarin  kelimelerin  hece sayilarina  dair

incelemelerinin karsilagtirilmasi, Miles ve Huberman'in
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(1994) Giivenirlik = Goriis birligi/ Goriis ayrilign x 100
seklindeki giivenirlik formiilii kullanilarak yapilmustir.
Incelemelerin %96 oraninda uyustugu belirlenmistir.
Sonuca gore kelimelerin hece sayilarina dair yapilan
incelemelerin yiiksek inandiriciliga sahip oldugu tespit
edilmigtir.

Verilerin yalnizca ti¢ farkli yayinevine ait dordiincii sinf
Turkce ders
ozellikleri, sayilari, kullanim sikliklar1 ve hece sayilari
lizerinden

kitaplarindaki kelimelerin morfolojik

toplanmasi  arastirmanin  sirhiligidir.
Kelimelerin morfolojik degerlendirmesinde kullanilan

oOlctitler alan yazindan bu arastirma 6zelinde segilmislerdir.
3. Bulgular

Ug farkli yaymevine ait 4. smif Tiirkge ders kitaplarndaki
kelimelerin incelenmesiyle erisilen bulgular, arastirmanin
sorularma gore kelimelerin morfolojik 6zellikleri, sayilari,
kullanim sikliklar1 ve hece sayilarina gore zorluk diizeyleri
olarak dort baglik altinda sunulmustur.

3.1. 4. Sumif Tiirkce Ders Kitaplaridaki Kelimelerin
Morfolojik Ozelliklerine Dair Ornekler

Incelenen kitaplardaki kelimelerin ¢ekimsel, tiiretimsel ve
birlesik morfem yapilar1 gozetilerek yapilan analiz sonucu
erisilen bulgulara dair bazi 6rnekler asagidaki gibidir.
Kelime anlamlarina dair yapilan agiklamalarda Tiirk Dil
Kurumu'na ait sanal Giincel Tiirk¢e Sozliikk (TDK, 2024),
kelimelerin morfolojik yapilar igin yapilan agiklamalarda
Korkmaz'in (2007) “Tiirkiye Tiirkgesi Grameri S$ekil
Bilgisi’”” adl1 yayini referans alinmustir.

3.1.1. Es sesli kelimelere dair 6rnekler

1. Soylenisleri ve yaziliglar1 ayni olan seving ya da
mutluluk anlamina gelen “nege’”” ile kisi ismini ifade
eden “Nege” kelimelerinin anlamlar1 farkli olmasina
ragmen tek bir kelime olarak kabul edilmis; sikliklar1
ayni kelime altinda degerlendirilmistir. Benzer sekilde
yenilmek icin pisirilen ve kaliplasarak kalici isme
dontigen  “yemek” ile doyurmak igin
gergeklestirilen bir eylemi belirten “yemek”” kelimeleri

karin

de soOylenis ve yazilis benzerliginden dolay1r ayni
kelime olarak kabul edilmistir (Atasci, 2019).

2. Soylenisleri ve yaziliglar1 ayn1 olan ve yemek pisirmek
amaciyla “ocak”  kelimesiyle
aylarindan birini “Ocak”
anlamlari farkli olmasina ragmen tek bir kelime olarak
kabul edilmis; sikliklar1 ayni kelime altinda alinmistir.
Yine topraga bir sey serpmek ya da gommek
anlamindaki “ekmek” ile yiyecek olan ve kalic1 isme
dontisen “ekmek”’
yazilislar1 ayni oldugundan ayni kelime olarak
degerlendirilmistir (Sayar vd., 2023).

3. Karsiik beklemeden yapilan iyilik anlamindaki
“hayir”” kelimesiyle bir seyi kabul etmedigini ifade
etmek amaciyla kullanilan “hayir’” kelimelerinin
sOylenigleri ve yazilislar1 aynidir. Bu kelimelerin
anlamlarinin farkli olmasina bakilmaksizin tek bir

kullanilan yilin

belirten kelimelerinin

kelimelerinin sOylenigleri ve

kelime olarak degerlendirilmis; ayni kelime altinda
sikliklar1 verilmistir. Ayrica bir seyin kabugunu
¢ikarmak ya da derisini soymak anlaminda kullanilan
“ylizmek” kelimesiyle suyun ylizeyinde
gerceklestirilen bir eylem olan “yiizmek” kelimesi
sOylenis ve yazilis benzerliginden dolay1 ayn1 kelime
olarak alinmistir (Yalgin, 2019).

3.1.2. Cekim eklerinin kok veya govde halindeki
kelimelerden ¢ikarilmasina dair 6rnekler

1. Aciklama” kelimesi govde halindedir. “Aciklamalar
(govde+ cogul eki)”, “aciklamalarimizi (govde+ cogul
ekit+ 2. ¢ogul kisi iyelik eki+ belirtme hal eki)”,
“aciklamay1 (govdet+ kaynastirma {insiizii+ belirtme
hal eki)” ve “agiklamaya (govdet+ kaynastirma
iinsiizii+ yonelme hal eki)”” kelimeleri govde halindeki
“aciklama” kelimesine ¢ekim ekleri getirilerek farkl
anlam baglantilar1 kurulmustur. Tlgili kelimelerdeki
cekim ekleri ¢ikarilarak “acitklama” kelime govdesi
altinda sikliklar1 alinmistir (Atasci, 2019).

2. “Agq” kelimesi govde halindedir. Govde halindeki
“a¢” kelimesine c¢ekim ekleri getirilerek “Agilar
(govdet+ cogul eki)”, “acis1 (govde+ iyelik eki)”,
“agisma (govdet iyelik ekit+ yonelme hal eki)” ve
“agisin1 (govde+ iyelik ekit+ belirtme hal eki)”
kelimeleri boylece farkli
baglantilar1 kurulmustur. Kelimelerdeki ¢ekim ekleri
cikarilmig; “ac1” kelime govdesi altinda sikliklari
alinmistir (Sayar vd., 2023).

3. “Yildiz” govde halindedir. “Yildizlara
(govde+ ¢ogul ekit+ yonelme hal eki)” ve “yildizlari
(govde+ ¢ogul eki+ belirtme hal eki)” kelimeleri govde
halindeki “y1ldiz"” kelimesine ¢ekim ekleri getirilerek
farkli anlam baglantilar1 kurulmustur. Kelimelerdeki
cekim ekleri ¢ikarilarak “yildiz” kelime goévdesi
altinda sikliklar1 alinmigtir (Yalgin, 2019).

olusturulmus; anlam

kelimesi

3.1.3. Cekim eklerinin kaliplasmasina dair drnekler

Baz1 kelime koklerine veya govdelerine gelen ¢ekim ekleri
kaliplasarak geldikleri kelimeyi isim, sifat, zamir ya da zarf
haline doniistiirmektedir. Cekim eklerinin kaliplasmasina
dair kitaplar iizerinden erisilen 6rnekler asagidaki gibidir.

3.1.3.1.Isim Ornekleri

Cekim eklerinin kaliplagsmasiyla olusan isim 6rneklerinden
bazilar: Cikti (¢ik-+-t1; -t1 goriilen ge¢mis zaman ekinin
eksiltili kullanimiyla cekimli fiil olma Ozelligini yitirip
kaliplagarak yapim ekine doniismesi ve nesne adi
olusturmasi); ¢amlica (¢am-+li+-ca;-ca kiigliltme ekinin
kaliplasarak yer ad1 olusturmast); Fransizca (Fransiz+-ca; -
ca kiigiiltme ekinin kaliplagarak kalic1 dil ismi olusturmasi)
(Atasci, 2019); dagarcik (dagar (torba)-+-cik; -cik kiigiiltme
ekinin kaliplasarak ad tiiretme eki olmasi ve ad
olusturmast) (Atasgi, 2019; Sayar vd., 2023; Yal¢in, 2019)
gibidir.
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3.1.3.2. Sifat Ornekleri

Cekim eklerinin kaliplagsmasiyla olusan sifat 6rneklerinden
Ayse... (Han- (hiikkimdarin disil
karsiligi)+-1m; -im iyelik ekinin kaliplasarak unvan sifati
olusturmasi); alaca ... karanlikta (ala-+-ca;-ca kiigiiltme
ekinin renk bildiren
olusturmasti); anlamca ... birbirinin tersi (anla-+-m+-ca;-ca
kiiciiltme ekinin kaliplasarak yapim eki haline déniismesi
ve kii¢liltme sifati olusturmasi) (Atasci, 2019); tastandi...o
(Atasci, 2019), (Sayar vd. 2023),
tagtan...corba (Yalgin, 2019) ifadelerinde tastan (tas-+-tan;-
tan ayrilma hal ekinin kaliplasarak niteleme sifat:
olusturmasi) seklindedir..

bazilar:: Hanim

kaliplasarak niteleme sifati

tagtan...duvar

3.1.3.3. Zamir Ornekleri

Cekim  eklerinin zamir
orneklerinden bazilari: Bazilar1 (Bazi-+-lar+-1; -lar ¢ogul
ekiyle —1 belirtme hal ekinin kaliplasarak belirsizlik zamiri
olusturmasi); Hepsi (hep-+-si;-si iyelik ekinin kaliplasarak
belirsizlik zamiri olusturmasi); biiyiikler (biiyiik-+-ler; -ler
¢ogul ekinin kaliplasarak belirsizlik zamiri olusturmasi);
higbiri (hi¢-+bir-+-i; -i belirtme hal ekinin kaliplasarak
belirsizlik zamiri olusturmast); 6teki (6te-+-ki; -ki aitlik hal
ekinin kaliplasarak belirsizlik zamiri olusturmast); kendin,
kendim, kendisi kelimelerinde sirasiyla (kendi-+-n, -m, -si
iyelik
olusturmast); buraya (bura-+-(y)a, ora-+-(y)a; -a yonelme
hal ekinin kaliplasarak isaret zamirleri olusturmasi);
hangisi (hangi-+-(s)i; -i belirtme hal ekinin kaliplasarak
soru zamiri olusturmast); nereye (nere-+(y)e; -e yonelme
hal ekinin kaliplasarak soru zamiri olusturmasi); bizimki
(biz-+-im-+-ki; -ki ilgi ekinin kaliplasarak aitlik zamiri
olusturmast) (Atasci, 2019; Sayar vd., 2023; Yalgin 2019)
gibidir.

kaliplasmasiyla  olusan

eklerinin  kaliplasarak  doniigliiliitk  zamirleri

3.1.3.4. Zarf Ornekleri

Zarflar durum, zaman, miktar, yer-yén ve soru zarflari
olarak bes grupta ele alinmaktadir. Cekim eklerinin
kaliplagsmasiyla olusan zarf 6rneklerden bazilar1 asagidaki
gibidir.

3.1.3.4.1. Durum (hdl) zarfi 6rnekleri

Dogruca (dogru-+-ca) (Atasgi, 2019); dylesine (6yle-+-(s)i+-
(n)e); merakla (merak-+-la); bicimde (bicim-+-de) (Atasci,
2019; Sayar vd., 2023; Yalcin, 2019); caresizce (gare-+-siz+-
ce); sicacik (sicak-+-cik) (Sayar vd. 2023; Yalgin, 2019);
seklinde (sekil-+-in+-de); agliktan (ag-+-lik+-tan) (Atasgi,
2019; Yalgin, 2019) kelimeleri “(-ca, -ce, -cik; kiigliltme, -e;
yonelme, -la; vasita, -de; bulunma, -tan; ayrilma)” ¢ekim
eklerinin kaliplagarak durum zarf1 olusturmasina ornektir.

3.1.3.4.2. Zaman zarfi 6rnekleri

Aksama (aksam-+-a); anda aninda, arada, beste (an-+-da,
an-+-in+-da, ara-+-da, bes-+-te, son-+-unt+-da); boyunca,
boylece (boy-+-unt+-ca, bdyle-+-ce); aniden, birden, yeniden
(ani-+-den, bir-+-den, yeni-+-den); ¢ogunlukla, oncelikle,
zamanla (¢ok-+-un+-luk+-la, once-+-lik+-le, zaman-+-la) ;

neredeyse (nere-+-de+-(y)+-ise) (Atasci, 2019; Sayar vd.,
2023; Yalgin, 2019) kelimeleri “(-a; yonelme, -da, -te;
bulunma, -ca, -ce; kiigiiltme, -den; ayrilma, -la, -le; vasita, -
ise; ek fiil)”

olusturmasina ornektir.

¢ekim eklerinin kaliplagsarak zaman zarfi

3.1.3.4.3. Miktar zarfi 6rnekleri

Birazcik (biraz-+-cik); sadece (sade-+-ce) (Atasgi, 2019;
Sayar vd., Yal¢in, 2019); oranda (oran-+-da) (Sayar vd.,
2023) kelimeleri “(-cik; kicliltme, -ce; kiiciiltme, -da;
bulunma)” ¢ekim eklerinin kaliplasarak miktar zarfi
olusturmasina drnektir.

3.1.3.4.4. Yer-yon zarfi ornekleri

Yukar1 (yok-+-garu); ileri (il-+-gerii); 6niinde (6n-+-iin+-de)
(Atasci, 2019; Sayar vd., Yal¢in, 2019); iceriden (i¢-+-eri+-
den) (Sayar vd., 2023); dibinden (dip-+-int+-den) (Yalgin,
2019) kelimeleri “(-garu; yon gosterme, -gerii; yon
gOsterme, -eri; yon gosterme, -in; iyelik, -den; ayrilma, -iin;
iyelik ve —de; bulunma)” ¢ekim eklerinin kaliplasarak yer-
yon zarf1 olusturmasina ornektir.

3.1.3.4.5. Soru zarfi 6rnekleri

Nerede (ne-+-re-+-de); nereye (ne-+-ret+-(y)e) (Atasci, 2019;
Sayar vd., 2023; Yalcin, 2019); nereden (ne-t+-ret-den)
(Atasci, 2019; Yalgin, 2019) kelimeleri “(-re; yon gosterme, —
de; bulunma, -e; yonelme, -den; ayrilma)” ¢ekim eklerinin
kaliplasarak soru zarf1 olusturmasina 6rnektir.

3.1.4. -ma yapim ekinin kaliplagmis kelimeler
olusturmasina dair 6rnekler

1

Olumsuzluk eki olarak bilinen “-ma” fiilden fiil yapim

ekidir. Bazi kelime kok ve govdelerine geldiginde
kaliplasmis kelimeler olusturur. “-ma” ekiyle olusan
kaliplasmis sozciiklere “uygulama, kisaltma, ¢esme,

yazma, konusma, dinleme (Sayar vd., 2023; Yalgin, 2019),
dondurma (Sayar vd., 2023), ucurtma (Yalgin, 2019) 6rnek
olarak gosterilebilir.

3.1.5. Birlesik isim ve fiillere dair 6rnekler
3.1.5.1. Bitisik Yazilan Birlesik Isimlere Dair Ornekler

Nigin (ne+igin), neyse (netise), nasil (netasil), anneanne
(annet+anne), yerylizii (yert+yiizii), atasozii (ata+sozii),
Anadolu (ana+dolu), uluslararasi (ulus-+-lar+ara-+-si),
bilgisayar (bilgi+sayar) (Atasci, 2019; Sayar vd. 2023;
Yalgin, 2019); aydede (ay-+-dede) (Atasgi, 2019; Yalcin,
2019) kelimeleri isim+isim gseklinde olusan birlesik
kelimelerdir.

3.1.5.2. Kurall: Birlesik Fiillere Dair Ornekler
3.1.5.2.1. Yeterlilik fiillerine Grnekler

Verebilmek (ver+-e bilmek), bulabilmek (bul+-a bilmek),
gorebilmek (gor+-e bilmek), istememek (istet-e memek),
verememek (ver+-e memek), yememek (ye+-e memek)
(Atasci, 2019; Sayar vd., 2023; Yalgin, 2019) kelimeleri “fiil+-
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e bilmek ve fiil+-e memek”kaliplariyla olusan yeterlilik
birlesik fiillerine Grnektir.

3.1.5.2.2. Tezlik fiillerine 6rnekler

Ativermek (at+-1 vermek) (Sayar vd., 2023; Yal¢in, 2019);
buluvermek (bul+-u vermek), cekivermek (¢ek+-i vermek),
degistirivermek (degist+-tirt-i vermek) (Yalgin, 2019);
oluvermek (ol+-u vermek), uyanivermek (uyan+-1 vermek)
(Atasci, 2019) kelimeleri “fiil+ -i vermek” kaliplariyla
olusan tezlik birlesik fiillerine 6rnektir.

3.1.5.2.3. Yardimci fiille kurulan birlesik fiillere dair
ornekler

Kaybolmak (kayiptolmak), kaydetmek (kayit+etmek)
(Atasci, 2019; Yalcin, 2019), kaybetmek (kayip+etmek)
katkida ... bulunmak, zorunda ... kalmak, ilan ... etmek,
kabul ... etmek, hissetmek (his+s+etmek) (Atasci, 2019;
Sayar vd., 2023; Yalgin, 2019), ortak ... kilmak (Sayar vd.,
2023) kelimeleri “isim+ olmak, etmek, bulunmak, kalmak,
kilmak’ kaliplariyla olusan yardimei fiille kurulan birlesik
fiillere ornektir.

3.1.6. Fiilimsi eklerine Ornekler

Yapma (yap+-ma); gelis (gel+-is); cevaplamak (cevap+-la+-
mak) (Atas¢i, 2019; Sayar vd. 2023; Yalgn, 2019);
yetismeme (yet-+-igt-me+-me; kelimeye getirilen birinci —
me olumsuzluk ikinci —me eki isim fiil eki) (Sayar vd., 2023)
kelimeleri “-ma, -me, -1s, -is, -us, -lis, -mak, -mek’” isim fiil
ekleriyle olusan fiilimsilere 6rnektir.

Diigsen (diist-en); okuyacak (okut-(y)+-acak); inanilmaz
(inan+-1l+-maz); hazirladik (hazir+la+-dik) (Atasci, 2019;
Sayar vd., 2023; Yalgin, 2019); onar ... puan (on-+-ar)
(Atasci, 2019); olas1 (ol+-as1) (Atasgi, 2019; Sayar vd., 2023);
cilalanmis (cila+-la+-n+-mis) kelimeleri “-an, -en, -asi, -esi, -
maz, -mez, -ar, -er, -dik, -dik, -duk, -duk, -tik, -tik, -tuk, -
tiik, -acak, -ecek, -mis, -mis, -mus, -miis” sifat fiil ekleriyle
olusan fiilimsilere ornektir.

Bakip (bak+-1p); olunca (ol+-unca); dinlerken (dinle+-r+-
ken); olmadan (ol-+-madan); uyarak (uy-+-arak) (Atasci,
2019; Sayar vd., 2023; Yalgin, 2019); cagrildiginda (cagir-+-
1l+-diginda); doya doya (doy+-a); edileli (et+-il+-eli) (Yalgin,
2019); gozetmeksizin (gozet+-meksizin); hizlandikg¢a (hiz+-
lan+-dikga) (Sayar vd., 2023); uyanir uyanmaz (uyu-+-an+-ir
uyut-ant-maz) (Sayar vd., 2023; Yal¢in, 2019) kelimeleri
zarf fiil ekleriyle olusan fiilimsilere &rnektir.

Fiilimsi ekleri kaliplasarak kalici adlar olusturmaktadir.
Yilmaz (yil-+-maz) (Sayar vd., 2023); taudik (tani-+-dik);
cukur (<gok- “kazmak”’+-ur) (Yalgin, 2019); yiyecek (ye-+-
y+-ecek); ekmek (ek-+-mek) (Atasci, 2019; Sayar vd., 2023;
Yalgin, 2019) kelimelerinde “-maz, -dik, -ur, -ecek, -mek”
fiilimsi ekleri kaliplasarak kalic1 isimler olusturmustur.

3.1.7. Baglaglara 6rnekler

incelenen ti¢ kitapta “ve, veya, madem, halde, fakat,
sadece, -da, -ki, zaten, yani” seklindeki baglaglar ortak
olarak bulunmaktadir.

3.1.8. Edatlara ornekler

Incelenen ti¢ kitapta “icin, gibi, kadar, baska, dolayi,
sekilde, {izere, sonra, ragmen, birlikte”” seklindeki edatlar
ortak olarak bulunmaktadir.

3.1.9. “-ki” ekinin kaliplasmasina dair 6rnekler

Sifat yapan “-ki” ekine dair incelenen kitaplardan erisilen
ornekler: Asagidaki ... karikatiirii; gorseldeki ... cocuklar;
hakkindaki ... diisiinceleriniz (Atasgi, 2019); asagidaki ...
metni; gorseldeki ... 6grenciler; hakkindaki ... arastirmaniz
(Yalgin, 2019); asagidaki ... sayilary; gorseldeki ... spor dal;
hakkindaki ... duygu ve diisiinceleriniz (Sayar vd., 2023)
gibidir.

Hgi zamiri olan “-ki” ekine dair incelenen kitaplardan
erisilen Ornekler: Bizimki (Atasci, 2019; Sayar vd., 2023;
Yalcin, 2019); sizinki (Yalgin, 2019) gibidir.

“-ki” ekinin kaliplasarak bitisik yazilmasina dair
kitaplardan erisilen ornekler: Belki, sanki (Atasgi, 2019;

Sayar vd., 2023; Yal¢in, 2019) gibidir.

3.1.10. -mu soru ekinin edat olarak alinmasina dair
ornekler

1. Yesilyurt'u bize anlatmayacak misiniz? (Atasci, 2019).
Ciimlesinde “-mismiz” soru edatina gelen “-siniz”” sahis eki
silinmis; “-m1” eki altinda edatin siklig1 belirlenmistir.

2. Kitapgidan benim igin bir kitap alir misin? (Yalgin, 2019).

1 1

Ciimlesinde “-misin” soru edatina gelen “-sin” sahis eki

silinmis; “-m1” eki altinda edatin siklig1 belirlenmistir.

3. Calismalara destek olacak misin? (Sayar vd. 2023).

1 “

Ciimlesinde
silinmis; “-m1” eki altinda edatin siklig1 belirlenmistir.

‘-musin’’ soru edatina gelen “-sin”’ sahis eki

3.1.11. Atasdzlerinin ayr1 kelimeler olarak alinmasina
dair 6rnekler

1.Sakla samani gelir zamani (Atasci, 2019). Bu atasoziiniin
“sakla”

“samani1’’

icerisindeki emir kipi ile c¢ekimlendiginden
belirtme hal eki aldigindan
“saman”’; “gelir” genis zaman ekiyle cekimlendiginden
“gelmek”;

kelimeleri altinda sikliklar: alinmigtr.

“saklamak”’;

“

zamani” belirtme hal eki aldigindan “zaman”

2.Siitten agzi yanan yogurdu iifleyerek yer (Sayar vd.,
2023). Bu atasoziiniin igerisindeki “siitten”” —ten ayrilma hal
eki aldigindan “siit”; “agz1” belirtme hal eki aldigindan
“agiz’’; “yanan” -—an fiilden sifat yapim eki (fiilimsi)
aldigindan “yanan”; “yogurdu” belirtme hal eki
aldigindan “yogurt”; “iifleyerek”” —erek fiilden zarf yapim
eki (fiilimsi) aldigindan “iifleyerek”; “yer” genis zaman
ekiyle c¢ekimlendiginden “yemek”
sikliklar1 belirlenmistir.

kelimeleri altinda

3. Giines gormeyen eve doktor girer (Yalgmn, 2019). Bu
atasoziiniin igerisindeki “gilines” herhangi bir ¢ekim eki
almadigindan “giines”’;
en sifat fiil eklerini aldigindan “gérmeyen”’; “eve’” yonelme

hal eki aldigindan “ev”; “doktor” herhangi bir ek

gormeyen”” —me isim fiil eki ve —
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almadigindan “doktor’”; “girer” genis zaman ekiyle
¢ekimlendiginden “girmek” kelimeleri altinda sikliklar:
belirlenmistir.

3.1.12. ikilemelerin ayr1 kelimeler olarak alinmasia
dair 6rnekler

Incelenen kitaplarda “tak tak” (Atasgi, 2019); “bol bol”
(Yalgin, 2019); “tek tek” (Sayar vd. 2023) seklindeki
ikilemelere rastlanmigtir. Bu ikilemelerin sikhigi “tak”,
“bol” ve “tek” kelimeleri altinda tek bir kelime olarak
alinmgtir.

3.1.13. Tiirk¢e ve Roma rakamlariyla yazilan say1 ve
tarihlerin okunuslarinin alindigina dair
ornekler

Incelenen kitaplarda Tiirkce rakamlarla yazilan tarihlerin
okunuslarmin ¢oziimlenmesine ve bunlarin sikligmnin
alinmasina dair orneklerden bazilar1 su sekildedir: 23
Nisan 1920: 23 (yirmi+iic) Nisan 1920
(bintdokuz+ylizt+yirmi) (Atasgi, 2019; Sayar vd. 2023;
Yalgin, 2019); 29 Ekim 1923: 29 (yirmi+dokuz) Ekim 1923
(bin+dokuz+ylizt+yirmi+iig) (Atasci, 2019; Sayar vd., 2023).

Uc kitapta ortak verilen “I-II-III-IV”" roma rakamlar1 “I: bir;
II: iki; III: Gg IV: dort” seklinde ¢oziimlenerek sikliklar:
belirlenmistir.

3.1.14. ” idi, -imis, -ise, -dir” ek fiil ekinin ¢ekim eki
olarak alinmasina dair 6rnekler

“-idi, -imis, -ise, -dir”” ekleri isim ve fiil sonlarina gelebilen
¢cekim ekleridir. Mevcut ¢alismada ¢ekim eklerinin kelime
kok ve govdelerinden ¢ikarilmas: gerekgesiyle gibiydim
(gibit-(y)+-idi+-m) (Atasgi, 2019); lideriydi (lider+-i+(y)+-
idi) (Sayar vd., 2023); eskiydi (eski+-(y)+-idi) (Yal¢in, 2019)
kelimelerinden “ —idi”; “uydusudur (uydu-+-(s)ut+-dur),
verilmistir (ver-+-il+-mig+-tir) (Atasci, 2019); agacidir (agag-
+-1+-dir), kazanmaktadir (kazan-+-makta+-dir) (Sayar vd.,
2023); zamandir (zaman-+-dir), birakilmalidir (birak-+-1l+-
mali+-dir) (Yalgin, 2019)"” kelimelerinden “-dir” ¢ekim eki
¢ikarilmistir. Yine dogruysa (dogrut-ise) (Atasci, 2019);
konustuysa (konus+-tut+-ise) (Sayar vd., 2023); anlamliysa
(anlam+-Ii+-ise) (Yalgin, 2019) kelimelerindeki “-ise”” ¢ekim
eki cikarilmigtir. Ayrica kiristeymis (kirig+-te+-(y)+-mis)
(Atasci, 2019); neymis (ne+-(y)+-imig) (Sayar vd., 2023);
gerekliymis (gerekli+-(y)+-imis) (Yalgn, 2019)
kelimelerinden de “-imis” ¢ekim eki ¢ikarilmigtir.

Bulgulardan hareketle, kitaplardaki kelimelerin gekimsel,
tiiretimsel ve birlesik yapida olma bakimindan morfolojik
cesitlilik gosterdigi; ayn1 kok ya da govdeye sahip kelime
ile ¢ekim eki alan kelime sayisinin fazla oldugu ifade
edilebilir.

3.2. 4. Sinif Tiirkce Ders Kitaplarindaki Kelimelerin
Sayist

Incelenen kitaplarda analize dahil edilen béliimlerdeki

kelimelerin morfolojik ozelliklerine gore
degerlendirilmesinden sonra kelime sayisinin azaldigi
belirlenmistir.  Incelenen kitaplardaki  kelimelerin

morfolojik Ozelliklerine dair degerlendirme yapmadan
once ve yaptiktan sonraki kelime sayilarini incelemek igin
Tablo 2’ye bakiniz.

Tablo 2.
4. simif Tiirkee ders kitaplarindaki kelime sayis
Yaymevi Inceleme Inceleme Kelime
Oncesi Sonrasi Sayisinin
Kelime Sayis1 ~ Kelime Sayis1 Azalma Oran
(%)
MEB 9836 4801 % 51.2
Ozgiin 8990 4647 % 48.3
Koza 11.474 5542 % 51.7
Toplam 30300 14990 % 50.5

Tablo 2 incelendiginde, inceleme 6ncesinde {i¢ yaymevine
ait 4. siuf Tiirkce ders kitabindaki kelime sayilarmin
farkhlik gosterdigi; kitaplardaki kelimelerin morfolojik
ozelliklerine gore listelenmesinden sonra sayilarnin
azaldig1 goriilmektedir. MEB Yaymevine ait 4. sinif Tiirkge
ders kitabindaki kelime say1smin %51.2; Ozgiin Yayinevine
ait 4. smif Tiirkce ders kitabindaki kelime sayisinin %48.3;
Koza Yayinevine ait 4. smif Tiirkge ders kitabindaki kelime
sayisinin %>51.7; toplam kelime sayisinin ise %50.5 yani
yaridan fazlasinin azaldig: tespit edilmistir.

3.3. 4. Sunif Tiirkge Ders Kitaplarindaki Kelimelerin
Sikliklar

Analiz sonucunda erisilen kelimelerin ilgili kitaplarda
belirli ~ siklikta
kitaplardaki en sik gegen yirmi kelime icin Tablo 3’ii
inceleyiniz.

kullanimlari mevcuttur. Incelenen

Tablo 3 incelendiginde, kitaplarda en sik gegen yirmi
kelime sirasiyla su sekildedir: MEB Yayevine ait 4.smif
Tirkce ders kitabinda “bir, ve, da, metin, ne, bu, igin,
etkinlik, ctimle, o, olmak, kelime, iki, yazmak, anlam, ¢ok,
yer, verilen, yapmak, {i¢”’; Ozgiin Yaymevine ait 4.siuf
Tirkge ders kitabinda “bir, ve, metin, bu, etkinlik, da,
yazmak, olmak, asagidaki, kelime, ne, o, i¢in, iki, arkadas,
anlam, ¢ok, ben, giin, ciimle”’; Koza Yaymevine ait 4.smnif
Tiirk¢ce ders kitabinda “bir, ve, da, bu, metin, olmak,
kelime, ne, etkinlik, icin, yazmak, ¢ok, demek ve -my, yiiz,
cocuk, asagidaki, ben, climle, yer, anlam ". Tablo 3'te
verilen kelimeler degerlendirildiginde, sikliklar1 farkli olsa
bile {i¢ kitapta da “bir, ve, da, metin, bu, etkinlik, olmak,
kelime, yazmak, anlam, ¢ok” kelimelerinin en sik gegen
yirmi kelime arasinda yer aldig1 belirlenmistir. Ek olarak,
incelenen kitaplardaki kelimelerin neredeyse yarisinin bir
kez kullanildig: tespit edilmistir.
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Tablo 3.

4.smif Tiirkge ders kitaplarinda en sik kullanilan kelimeler

Kelime MEB Yayinevi Ozgiin Yaymnevi Koza Yayinevi
bir (n=766) bir (n=772) bir (n=949)
ve (n=552) ve (n=463) ve (n=634)
da (n=403) metin (n=363) da (n=463)
metin (n=306) bu (n=330) bu (n=444)
En fazla tekrar eden yirmi ne (n=298) etkinlik (n=297) metin (n=299)
kelime bu (n=294) da (n=242) olmak (n=294)

En az tekrar eden kelimeler

icin (n=285)
etkinlik (n=275)
climle (n=274)
o (n=229)
olmak (n=228)
kelime (n=211)
iki (n=203)
yazmak (n=201)
anlam (n=179)
¢ok (n=159)

yer (n=149)
verilen (n=147)
yapmak (n=139)
¢ (n=138)

2192 (n=1)

yazmak (n=221)
olmak (n=219)
asagidaki (n=218)
kelime (n=213)
ne (n=198)

o (n=197)

icin (n=169)

iki (n=156)
arkadas (n=154)
anlam (n=150)
¢ok (n=138)
ben (n=134)
giin (n=121)
ctimle (n=120)

2154 (n=1)

kelime (n=291)
ne (n=278)
etkinlik (n=248)
icin (n=226)
yazmak (n=208)
¢ok (n=186)
demek (n=178) + -m1 (n=178)
yiiz (n=173)
¢ocuk (n=168)
asagidaki (n=165)
ben (n=158)
ciimle (n=151)
yer (n=150)
anlam (n=149)

2616 kelime (n=1)

3.4. 4. Sumif Tiirkge Ders Kitaplarindaki Kelimelerin
Hece Sayilarina Gére Zorluk Diizeyleri

MEB, Ozgiin ve Koza Yaymevlerine ait 4.siruf Tiirkce ders
kitaplarindaki morfolojik 6zelliklerine gore sikliklar
belirlenen kelimelerin hece sayilar1 dikkate alinarak
hesaplanan zorluk diizeyleri Tablo 4’teki gibidir.

Tablo 4 incelendiginde, incelenen MEB, C)zgiin ve Koza
Yayinevlerine ait 4.sinif Tiirkge ders kitaplarinda en az 1 en
fazla 8 heceli kelimeler bulundugu goriilmektedir. Bu
dogrultuda, incelenen tiim kitaplarda smuf seviyesinde
kullanilmas: beklenen 5 heceli kelimelere ek olarak az da
olsa 6, 7 ve 8 heceli kelimelere de yer verildigi; 6, 7 ve 8
heceli kelimelerin okunabilirlik diizeyini diistirdiigii i¢in

Tablo 4.

4.smuf seviyesine ait Tiirkce ders kitaplarinda kullanimi1
uygun degildir. Yine MEB, Ozgijn ve Koza Yaymevlerine
ait 4.smif Tiirkge ders kitaplarmin tamaminda sozciik
uzunlugu olarak en fazla iki, {i¢ ve dort heceli sozciiklere
basvuruldugu da tespit edilmistir. iki, iic ve dort heceli
sozciik uzunlugu kullanimi 4.sinif diizeyi igin uygundur.
Ek olarak, 1’den 8’e kadar hece sayis1 igeren kelime sayilari
su sekildedir: 1 heceli 840; 2 heceli 5205; 3 heceli 5163; 4
heceli 2682; 5 heceli 845; 6 heceli 213; 7 heceli 38; 8 heceli 4
Kitaplardaki hece gruplan
birlestirilip sikliklar1 tekrar alindiktan sonra olusan kelime
sayilar1 su sekildedir: 1 heceli 402, 2 heceli 2860, 3 heceli
3238, 4 heceli 1923, 5 heceli 683, 6 heceli 191, 7 heceli 32, 8
heceli 4.

kelime bulunmaktadir.

4.suif Tiirkge ders kitaplarindaki kelimelerin zorluk diizeyine gore gruplandirilmas:

Yaymevi Kitaplar Birlestirilmeden Once Hece Sayilarina Gore Kelime Sayilar

1 Heceli 2 Heceli 3 Heceli 4 Heceli 5 Heceli 6 Heceli 7 Heceli 8 Heceli
MEB 276 1696 1628 837 286 61 16 1
Ozgiin 280 1645 1586 812 252 63 8 1
Koza 284 1864 1949 1033 307 89 14 2
Toplam 840 5205 5163 2682 845 213 38 4

Kitaplar Birlestirildikten Sonra Hece Sayilarina Gore Kelime Sayilar

1 Heceli 2 Heceli 3 Heceli 4 Heceli 5 Heceli 6 Heceli 7 Heceli 8 Heceli

Toplam 402 2860 3238 1923 683 191 32 4
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4. Tartisma

flkokul 4. siuf Tiirkce ders kitaplarindaki kelimelerin
morfolojik 6zelliklerini, sayilarini, kullanim sikliklarini ve
hece sayisina gore zorluk diizeylerini belirlemek amaciyla
ylriitiilen bu ¢alismanin sonucunda asagidaki sonuglara
ulasilmigtir:

Erisilen bulgular genel olarak degerlendirildiginde,
incelenen {i¢ kitaptaki kelimelerin morfolojik acidan
gesitlilik gosterdigi; kelimelerin bazilarmin ayni kok ya da
govdeye sahip oldugu ve cekim eki alan ¢ok fazla kelime
oldugu; bu gerekceyle kelimeler {izerinden yapilan
sayilarinin  azaldigi
belirlenmistir. Morfolojik ¢dziimleme sonrasi kelime sayis1
en fazla azalan kitabin Koza Yayimnevine ait olmasi bu
kitapta cekim eki alan kelime sayismin daha fazla

analizler sonucunda kelime

oldugunu gostermektedir. Ayrica morfolojik inceleme
sonrasi kitaplardaki kelimelerin yaklasik yarisinin varligini
korumasi bu kitaplarda tiiremis ve birlesik kelimelerin de
oldukga fazla oldugunu gostermektedir. Bu durum
kitaplardaki kelimelerin ¢ekim eki, hem ¢ekim hem yapim
eki, yapim eki (tiiremis) ve birlesik yapilar igeren
morfolojik gesitlilige sahip oldugunu isaret etmektedir. Ek
olarak, en sik tekrar eden kelimelerin ii¢ kitapta da benzer
oldugu tespit edilmistir. Bu bilgiler kitaplardaki kelime
hazinesinin niceliksel olarak benzer olduguna dikkat
¢ekmektedir. Ayrica incelenen ii¢ kitapta da en az 1 en fazla
8 heceli kelimelere yer verilmesi kelime uzunluklarinin
benzerligini isaret etmektedir. Bu durum sozciiklerin
benzer okunabilirlik diizeyine sahip oldugu seklinde
yorumlanabilir.

Calismada erisilen sozciiklerin morfolojik agidan gesitlilik
ve karmasiklik  gostermesi
Townsend’in (2012) ilkokulun iist yillarinda 6grencilerin
okuduklar1 metinlerdeki kelimelerin morfolojik acidan
karmasik oldugunu belirtmesi; Hiebert ve digerlerinin
(2018) metinlerdeki kelimelerin birden fazla anlam birimi
ve morfem

sonucuyla, Nagy ve

icerdigini belirtmesine dair
benzesmektedir. Metinlerdeki
morfolojik agidan karmagiklik 6grencilerin morfolojik
farkindalik becerilerinin gelismesini; morfemler {izerinde
diisiiniip bunlar1 kullanarak yeni kelimeler tiiretmesini;

boylece kelime okuma becerilerini gelistirebilecekleri

sOylemleri

kelimelerde  goriilen

seklinde yorumlanmaktadir (Carlisle, 2000). Bunlara ek
olarak, morfemlere yani dilin anlamh birimleri olan
kelimelere, bu kelimelerin koklerine ve aldigt eklere dair
farkindalik kazanmak, konusulan dile dair becerilerde de
zenginlik saglamaktadir (Apel vd. 2022). Morfolojik
farkindalik olarak degerlendirilen bu kazanimin fonemik
farkindaligin, kelimeleri ¢oziimleme ve tiiretme araciligiyla
kelime bilgisinin, dinleme/izleme, konusma, okuma ve
yazma seklindeki dort temel dil becerisindeki yetkinligin
ve boylece kelime diizeyinde dogru ve akici okumanin,
okudugunu anlamanin, yazmanm gelisimine katki
sagladig1 bilinmektedir (Goodwin vd., 2021; Metsala vd.,
2021). Kisaca morfolojik farkindalik okuyucularin yazili
metin baglaminda verilen kelimeleri ses bilgisel, ortografik

ve morfolojik bilgilerine dayali olarak c¢6ziimledikleri;
dagarciklart  ve bilgileriyle
iligkilendirerek anlamlandirdiklari okuma siirecinde de
etkilidir (Glildenoglu vd., 2015). Erisilen bilgiler, calisma
kapsaminda incelenen kitaplar {izerinden okuma yapacak

bunlar1  kelime Onceki

ogrencilerin farkli ve karmasik (¢ekim eki alan, yapim eki
alan, hem c¢ekim hem yapim eki alan ve birlesik yapida
Ozellikteki vd., 2017)
kelimelerle karsilasacaklarini;; bu karsilasma sirasinda

olan) morfolojik (Levesque
tiiremis kelimeleri gorerek kelime kok veya govdelerinden
yeni kelimeler tiiretebilme becerisini kazanabileceklerini;
boylece hem pasif hem de aktif kelime hazinelerini
zenginlestirebileceklerini (Karadag ve Kurudayioglu, 2010)

gostermektedir.

Kelime hazinesinin, kelimelerin en kii¢iik birimleri olan
morfemleri belirleme ve bunlar1 isleme yetenegi olarak
morfolojik farkindalik becerisiyle (Kuo ve Anderson, 2006)
arasinda dogal bir iliski bulundugu (Desrochers vd., 2018)
da oldukga aciktir. Kelime dagarcig1 semantik (anlamsal)
bilgisine olunan soOzciiklerden olugmaktadir.
Morfolojik farkindalik ise karmasik morfolojik yapiya
sahip soOzciiklerin anlamsal erigimini,
depolamay1 ve geri ¢cagirmay1 desteklemektedir (Nagy vd.,
2014). Yas diizeyi arttik¢a kelime dagarcigimin buna bagh
olarak da morfolojik farkindalik becerisinin arttig:
bilinmektedir. Kisaca kelime dagarcigi ile morfolojik
farkindalik arasindaki gelisimsel iligki karsiliklidir (Cheng
vd., 2015; Fejzo 2021). Morfemler kelimelerin anlamh
birimlere destekleyen bilgiyi
saglarken (Sparks ve Deacon, 2015); kelimelerin morfolojik
yapisiyla ilgili bu oOrtiik bilgi de kelime hazinesinin
gelisimini saglamaktadir (Berninger vd., 2010). Alan
yazindan erisilen bilgilerden hareketle, ana sinifindan
ilkokul {iclincii sinifa kadar yag diizeyinden beklenen dil ve
okuma basarisina erisebilmek i¢in &grencilerin morfolojik
farkindalik becerilerini gelistirmek gerekir. Bu durumun
nedeni, {iglincii simifa kadar kelime tabanli 6grenme

sahip

temsillerine

ayrilmasini anlamsal

gergeklestirilirken bu smif diizeyinden sonra metin tabanl
Ogrenmeye gecilmekte; morfolojik agidan
karmasgik ve zor kelimelerle karsilasmaya baslamaktadirlar
(Passaretti vd., 2023). Bu bilgiler 1s1ginda, {iilkemizde
ilkokulun son okuyan
ogrencilerin alt siniflardaki 6grencilerden daha gelismis bir
kelime hazinesine sahip olmalary; kelime hazinelerini
genigletirken de Tiirkge ders kitaplarindaki farkli ve
karmagik morfolojik 6zelliklere sahip kelimelerden yeni

ogrenciler

smif diizeyi olan 4.smifta

kelimeler tiiretebilmeleri beklenir.Ayrica 6grencilerin
farkli morfolojik 6zelliklere sahip kelimeler iceren iig farkli
yaymevine ait 4.smif Tiirkge ders kitaplarini okuyarak alici
kelime hazinelerini, mevcut kelimelerden yeni kelimeler
tiireterek aktif kelime hazinelerini gelistirebilecekleri de

bilinmektedir.

Calismada ii¢ yaymevine ait ders kitabindaki sozciikler
morfolojik ozelliklerine goére degerlendirildikten sonra,
sikliklar1  belirlenmis;
sayisinin yapilan analizler sonucunda azaldig1 tespit

inceleme Oncesindeki kelime
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edilmistir. Tlkokula yeni baslayan bir dgrencinin kelime
hazinesi bes bin ile yirmi bin arasinda olmasi beklenirken
(Demir, 2006; Go6z, 2003; Kurudayioglu ve Karadag, 2010)
incelenen kitaplarin 4. smif seviyesine uygun olmasina
ragmen analiz Oncesi ve sonrasi tespit edilen kelime
sayilarmin azhgr ilgili kitaplarin &grencilerin kelime
gelistirmekte yetersiz kalacagim
distindiirmektedir. Aksan’a (2006) gore, kelimelerin s6zlii
veya yazili dilde sik kullanilmalari onlarin kullanim
sahalarini genisletmelerine yol a¢maktadir. Tiirk dilinde

hazinelerini

kelimelerin kullanim sikligr su sekilde agiklanir: Yeni
kokler tiretilemeyeceginden kok ve govdelere gelen eklerle
kelimelerin kullanim alanlar: artar; fiiller de birden fazla
anlami karsilayacak sekilde ¢ok anlamli hale gelir. Yani
kelimelerin kullanim siklig1 arttikga bigim ve anlam
bakimindan daha fazla degisiklige ugrarlar (Hirik, 2017).
Alan yazindan erisilen bu bilgi mevcut ¢alismada incelenen
kitaplardaki kelimelerin morfolojik 6zelliklerine gore
degerlendirilip sikliklarinin alinmasindan sonra kelime
niteliktedir. Cunki
incelenen kitaplardaki kelimelerde de aldiklar1 ekler
kullannm alanlarinin  genisledigi tespit
edilmistir.  Kitaplardaki sikliklar1
alindiktan sonra diigsmesi, sik kullanilan kelimelerin aktif
kelime hazinesini olusturmasindan dolay1 istendik bir

sayilarmin  diismesiyle Ortiisiir
sonucunda

sozciik  sayisinin

durumdur. Sik kullanan kelimeler aktif kelime hazinesini
olustururken sik kullanilmayan kelimeler pasif kelime

hazinesinde yer almaktadir ve unutulmaya yiiz
tutmaktadir  (Gocer, 2010). incelenen kitaplardaki
kelimelerin neredeyse yariya yakinmin bir kez

kullanilmasz; ilgili kelimelerin aktif kelime hazinesinde yer
almas1 icin yeterli kullanima sahip degillerdir. Oysa
kitaplarda gegen kelimelerin aktif kelime hazinelerine dahil
edilebilmesi igin en az ikiden fazla tekrarlarma ihtiyag
duyulmaktadir. Bu dogrultuda, kitaplarda kullanilacak
siklik
faydalanilarak secilmeli; bir kez tekrar eden kelimelere ders

kelimeler yas diizeyine uygun listelerinden
kitaplarinda ¢ok fazla yer verilmemesi gerektigi (Karadag
ve Kurudayioglu, 2010) belirtilmelidir. Kitaplarda bir kez
tekrar eden sozciikleri eger Ogrenciler bilmiyorsa tekrar
sikliginin azligindan dolay1 bunlar1 6grenmeleri oldukga
zor olacaktir (Benzer, 2013). Kisaca, ders kitaplarinda
toplum tarafindan sik kullanilan kelimelerin tercih
edilmesi kelimelerin daha kolay akilda kalmasmn1 ve aktif
kelime hazinesinin gelismesini desteklemektedir (Goz,
2003). Bu nedenle ders kitaplar1 hazirlanirken kelime siklik
listelerinden faydalamilmasi gerektigi (Olker, 2011) oldukga
agiktir. Bu bilgiyi dogrular sekilde Aksan ve digerleri (2017)
Tiurkcede en sik kullanilan kelimelere iligkin listedeki ilk
bin  kelimeyle kitaplarindaki
anlasilabilecegini ifade etmektedirler. Yapilan analizler ve
alan yazindan erisilen bilgilerden hareketle, incelenen ders
kitaplarinda ortak bir kelime siklik listesinden
faydalamilmadig belirlenmistir. Bu da istendik bir durum
degildir.

ders metinlerin

Incelenen ders kitaplar1 herhangi ortak bir kelime siklik
listesi kullanilmadan hazirlanmalarina ragmen “bir, ve, da,

metin, bu, etkinlik, olmak, kelime, yazmak, anlam, ¢ok”
seklindeki on birinin en sik gecen yirmi kelime arasinda
olmasi beklenmedik bir sonugtur. Mevcut calismada
incelenen kitaplarda ortak ve en sik gegtigi belirlenen on bir
kelimeden “bir, bu, da, ve, cok” seklindeki besinin Giirler
ve Yildiz'in (2024) Dogan Kardes Dergisi'nin sdz varligi
iizerine yaptiklar1 incelemede dergideen sik gegen yirmi
kelime arasinda oldugu tespit edilmistir. Sen’in (2009)
cocuk tiyatrolar1 {izerinden yaptig1 ¢alismada ise “bir, ve,
da, bu, ¢ok”” seklindeki bes kelimenin benzer oldugu tespit
edilmistir. Yine Kargin’in (2019) 6, 7 ve 8.sif Tiirkce ders
kitaplar1 iizerinden yaptig1 incelemede de 6.smuf Tiirkge
ders kitabinda “bir, bu, olmak, ve’’; 7. simif Tiirkce ders
kitabinda “bir, olmak, ve, bu, ¢ok, var’”’; 8. smif Tiirkce ders
kitabinda “bir, olmak, bu, ve, cok” kelimelerinin ytiriitiilen
calismada incelenen kitaplarda ortak ve en sik gectigi
belirlenen on bir kelime arasinda yer aldig1 belirlenmistir.
Caligmalarda incelenen dokiimanlarin farkli olmasina
ragmen erisilen ilk yirmi kelimedeki benzerlik, Olker’in
(2011) diinyadaki biitiin dillerde kullanimiyla &ne ¢ikan
kelimeler oldugunu ve bu kelimelerin dildeki bagka
kelimelere nazaran daha sik kullanildigini belirtmesiyle
aciklanabilir.

Calismada incelenen kitaplarda en az 1 en fazla 8 heceli
sozcliklere erisilmis; bu kelimelerden olusturulan listelerde
bulunan kelime sayilar1 en ¢oktan en aza dogru sirasiyla su
sekildedir: 2 heceli, 3 heceli, 4 heceli, 5 heceli, 1 heceli, 6
heceli, 7 heceli Karsilayan'in  (2022)
kelimelerdeki hece sayisi arttikga okunabilirligin azaldigini
belirtmesiyle mevcut c¢alismada incelenen kelimelerden
¢ok azmin smif diizeyinin iistiinde hece sayisma sahip
olmasi (6, 7 ve 8 heceli) (Yavuz, 2021) sonucu, erisilen
kelimelerin okunabilirligin genel anlamda yiiksek oldugu
seklinde yorumlanabilir. Okunabilirlik formiillerinde de
kelimelerin hece sayis1 artttkga okunabilirlik puaninin
diismesi (Atesman, 1997; Cetinkaya, 2010) bu yorumu
dogrular niteliktedir.

ve 8 heceli.

Calismada erisilen bulgulardan hareketle G&neriler
sunulmustur.

Arastirma sonuglarina yonelik oneriler:

o Yaymevleri ders kitaplarin1 hazirlanmadan 6nce

siif diizeyinde kazanilmis ve kazandirilmasi hedeflenen
s0z varlig listelerinden faydalanmalidir.

. Alan yazinda Tiirkge ders kitaplarindaki
sozciiklerin morfolojik 6zelliklerine dair inceleme oldukga
azdir. Bu nedenle yalnizca mevcut calismada yapilan
incelemeyle yetinmeyip baska smif diizeylerine dair
kitaplardaki kelimeler i¢in de morfolojik incelemeler
yapilmalidir.

. Ders kitaplarina alman kelimelerin hece sayilar:
okunabilirlik agisindan smif diizeyine uygun sekilde
segilmelidir.

fleride yapilabilecek arastirmalara yonelik 6neriler:
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. Alan yazindaki s6z varlig1 calismalar1 yazili dil
tizerinde yogunlasmaktadir. S6zlii dil iizerinden de sz
varlig1 calismalar1 yapilarak Tiirk¢enin pasif ve aktif soz
varlig1 arasindaki fark belirlenebilir.

L Herhangi bir smif diizeyindeki 6grencilerin sozlii
ve vyazili dillerinde etkin olarak kullandiklar1 s6z
varliklartyla kazanmalar1 beklenen soz varliklar: tespit
edilmeli; tespitlerden hareketle kelime siklik listeleri
olusturulmalidir.

Yazar Notu: Bu calisma sorumlu yazarin doktora tezinden
uretilmistir.

Yazar Katkilari: Calismanin tim boliimlerinde yazarlar
esit diizeyde katkida bulunmuslardir.

Finansman: Calismada higbir finansal destek alinmamuistir.

Cikar Catismasr: Yazarlarin kendi aralarinda ve higbir
kurum ya da kurulusla ¢ikar catismasi yoktur.

Veri Erisilebilirligi: Calismanin verilerine erisim saglamak
i¢in yazarlardan izin alinmalidir.
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1. Introduction

Words are the most fundamental communication tools we
(GCobanl
Erdénmez, 2019). They allow us to express our semantic
world (Karadag & Kurudayioglu, 2010). We need words,
the most meaningful units of language, to express our
emotions and thoughts and understand others. In fact, we
can use words to measure people's ability to understand
and express themselves (Maden, 2020). Words that enhance
comprehension and expression skills are elements of the
vocabulary in both spoken and written language (Bas,
2011). Vocabulary also consists of idioms, proverbs,
reduplications, relational words, compound words, and

use in verbal or written communication

jargon or fixed expressions borrowed from foreign
languages (Aksan, 2015; Batur & Unal, 2023; Giirler &
Yildiz, 2024). In short, vocabulary encompasses all verbal
elements of a language. Additionally, it represents the
collection of words that should be acquired at any age level
and during any stage of education (Demir, 2016). Words
hold the largest share among the elements of vocabulary
and, in fact, form its foundation (Karadag, 2019). Research
shows that from an early age, people need to learn more
words to expand their world of thought and expression.

After acquiring reading and writing skills, children learn
most of the everyday-life words during primary school
(Kavecar et al., 2016; Kurudayioglu & Soysal, 2016). School-
age children learn words both from their parents and
textbooks. By the end of primary school, their vocabulary
expands to include both concrete and abstract concepts
(Yavuzer, 2001). Therefore, we should help primary school
students not only acquire daily-life vocabulary but also
expand their word knowledge to effectively use the four
fundamental language skills —listening/viewing, speaking,
reading, and writing (Kurudayioglu & Karadag, 2005).
Words are the foundational elements of language skills
related to comprehension and expression because the more
words people know, the more effectively they can
communicate (Adigiizel, 2004; Gogen & Okur, 2015). To
bring students” core language skills to an age-appropriate
level, we must first allow them to expand their vocabulary,
which is closely linked to these skills (Goger, 2010;
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Omeroglu & Hakkoymaz, 2022; Tiirkben, 2019). While
passive vocabulary is used during listening/viewing and
reading for comprehension, active vocabulary is applied in
speaking and writing for expression. There is a difference
between active and passive vocabulary (Kurudayioglu,
2011) because some words that are understood are not
necessarily used in daily life (Karadag & Maden, 2014).
Based on this information, to reduce the gap between the
vocabularies used in comprehension and expression,
activities should be designed to encourage children to use
words they learn through listening and reading in their
speech and writing. By supporting the development of both
passive and active vocabulary from an early age, we can
cultivate individuals who use language effectively.

Vocabulary encompasses all linguistic units that function as
words (Bas, 2011). A word is a meaningful unit of sound,
expression, or term consisting of one or more syllables
(Updated Turkish Dictionary [TDK], 2024). There are three
perspectives on defining a word: functional (meaning-
based), structural (form-based), and a combined approach
that considers both form and meaning (Kurudayioglu &
Karadag, 2005; Onan, 2016). According to the structural
perspective, any unit with an independent written form,

phonetic structure, and graphical representation is
considered a word. According to the functional
perspective, a word is any independently written

meaningful unit. From the third perspective, a word is a
collection of sounds that carry meaning or function and can
be used on their own (Ergin, 2013). According to another
perspective, words are classified into two categories:
meaningful words and functional words. A meaningful
word corresponds to a concrete reality, object, or action,
while a functional word does not represent a tangible
reality but serves an instrumental role, such as connecting
meaningful words (Giines, 2013). Based on different
perspectives on what constitutes a word, children must
learn both meaningful and functional words for the
complete and accurate development of language skills.

While children directly add words to their vocabulary
teaching techniques (Karadag &
Kurudayioglu, 2010), in agglutinative languages like

through various
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Turkish, they can also expand their vocabulary by attaching
suffixes to a root word, creating new words that represent
different concepts (Ergin, 2013; Kirby et al., 2012). Since
Turkish is an agglutinative language, suffixes are always
added to the root as final elements (Aksan, 2000), allowing
for the creation of new words (Onan, 2005). In short, a
Turkish-speaking child can learn a word either by learning
it directly or by deriving it through suffixation (Karadag &
Kurudayioglu, 2010). We create new words by adding
derivational suffixes to a word's root or stem. The root of a
word is the fundamental part that remains after removing
any derivational or inflectional suffixes and carries the core
meaning. The stem, on the other hand, is a derived word
formed by adding a derivational suffix to a root. By adding
derivational suffixes to a stem, we can create new words.
This demonstrates that derivational suffixes contribute to
word formation by attaching to either roots or stems,
allowing them to express different concepts and generate
new words (Korkmaz, 1992). These findings indicate that
the most fundamental unit in word formation is the root,
which was created in the early stages of language, exists as
a given structure, cannot be produced by individuals, and
carries meaning (Korkmaz, 2007).

The ability to add multiple derivational suffixes to a word
root demonstrates that Turkish is rich in terms of word
formation. This morphological richness allows Turkish
speakers to generate a vast number of new words by
adding derivational suffixes to a limited number of word
roots, enabling them to express a wide range of meanings
and concepts (Karadag & Kurudayioglu, 2010). The science
that studies the relationship between roots and affixes is
called morphology, while the skill of forming new words
by adding affixes to roots in a meaningful way is referred
to as morphological awareness (Aksan, 2000; Kuo &
Anderson, 2006). In other words, morphological awareness
is a type of grammatical awareness that enables individuals
to distinguish between affixes and roots in words and to
create new words by combining affixes with different roots
according to word formation rules (Memis, 2019). To
develop morphological awareness, we need to understand
the three types of morphological knowledge: inflectional
morphology, derivational morphology, and compound
morphology. Inflectional morphology involves recognizing
inflectional suffixes, which do not change the core meaning
of a word when added. Derivational morphology involves
recognizing derivational suffixes, which modify a word’s
meaning and often change its grammatical category. When
attached to different roots, they enable the formation of
new words with distinct meanings (Erdem, 2014; Frost,
1998). Compound morphology forming
meaningful compound words when two or more words,
which may not have a direct semantic connection
individually, come together and take on a new unified
meaning (Erdem, 2014). These three types of morphology
highlight three key points. First, morphological awareness
is a building block of language development. Second,
children who understand how to derive new words with

involves

different meanings by using derivational suffixes learn the
structural system of Turkish. Third, while acquiring this
knowledge, they simultaneously expand their vocabulary
(Yapicy, 2004).

The ability to derive words based on the affix-root
relationship helps Turkish speakers expand their
vocabulary (Aksan, 2000; Memis, 2019) and enhance their
reading comprehension (Kargin et al., 2019; Kuruday1ioglu,
2006). Morphological awareness helps us break words into
meaningful structural units, making it easier to infer their
meanings (Muse, 2005; Stahl & Nagy, 2006). Additionally,
it allows us to recognize words and analyze their
components (Memis, 2018). Due to the benefits provided by
morphological awareness, students continue to develop the
skills they begin acquiring in early childhood as they
progress through primary school. A rich vocabulary, in
turn, enables them to use both comprehension and
expression skills effectively (Karadag & Kurudayioglu,
2010; Onan, 2009). The words found in primary school
textbooks are morphologically complex because they
contain multiple affixes. Therefore, to expand their
students develop morphological
awareness, allowing them to break words into their
meaningful units (Tyler & Nagy, 1989). Research indicates
that identifying the morphological structure of words in
textbooks is highly important (Cakmak, 2013).

vocabulary, must

To help children expand their vocabulary, all schools
should implement planned and structured vocabulary
teaching activities starting from the first grade of primary
school. The Turkish language course is the most effective
course that allows children to express their thoughts using
words and learn new vocabulary (Ozbay & Melanhogly,
2008). This makes the vocabulary in Turkish language
textbooks even more significant (Kan & Karadavut, 2021).
In classrooms, the most popular teaching materials for
developing vocabulary are Turkish language textbooks,
each of which has its own unique vocabulary (Benzer,
2013). This has several reasons. First, children take their
first step into systematic vocabulary instruction through
textbooks (Daharli, 2016). Second, teachers utilize texts and
activities in textbooks to achieve the objectives outlined in
the curriculum (Kurtdede-Fidan & Gedik, 2019). Third, the
topics in textbooks are designed according to students'
levels. Fourth, textbooks are prepared in accordance with
the curriculum guidelines. Fifth, textbooks are identical
printed instructional materials frequently used by teachers.
Sixth, since textbooks are distributed for free, they provide
equal opportunities for all students to access knowledge
(Ministry of National Education [MEB] Textbooks and
Educational Tools Regulation, 2021). Research shows that
teachers expect Turkish textbooks to have features that
allow students to expand their vocabulary (Karadag, 2019;
Karatay, 2007).

To help students expand their vocabulary, we should
primarily improve Turkish language textbooks, as well as
curricula, instructional materials, teaching tools, and
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teachers' proficiency in vocabulary instruction (Karadag &
Kurudayioglu, 2010). According to the Criteria and
Explanations for the Evaluation of Draft Textbooks,
Educational Tools, and Their Electronic Content of the
Ministry of National Education (2022), textbooks should be
in compliance with the constitution and regulations,
scientifically adequate, aligned with the curriculum and
learning outcomes, designed with visuals and content that
support learning, appropriate  for
developmental levels. According to the Primary School
Turkish Language Curriculum (MNE, 2024), students are
expected to acquire fundamental language skills that
facilitate their academic and social lives, develop their four
main language skills, use Turkish correctly, effectively,
productively, and consciously, and enrich their vocabulary.

and students'

This highlights the importance of expanding primary
school students' vocabulary. Additionally, the Primary
School Turkish Language Curriculum (MNE, 2024)
emphasizes that certain criteria must be followed when
selecting texts for Turkish language textbooks to support
vocabulary expansion. These criteria are as follows: A text
should only be used at one grade level. A maximum of
three works by the same author or poet should be included
to help expand students' emotional and cognitive worlds.
The selected works must be appropriate for students'
proficiency levels. However, neither the curriculum nor the
regulations and guidelines for preparing textbooks and
educational materials provide a clear and explicit goal for
how students' vocabulary development should be achieved
(Demir, 2016). Additionally, textbooks
designed for each subject at the same grade level do not
share a common vocabulary (Karadag & Kurudayioglu,
2010). The words in Turkish language textbooks focus
solely on semantic features but do not take morphological
characteristics into account (Aydin & Aydin, 2020).
Similarly, textbooks prepared by different publishers and
approved by the Turkish Education Board for the same

specifically

grade level do not adhere to a common word frequency list
or word length criteria. However, each publisher relies on
subjective ideas and strategies when developing their
textbooks (Arslan & Bay, 2023). Despite this, Turkish
language teachers make limited use of written or
audiovisual materials outside of textbooks or turn to
inappropriate sources to support students' vocabulary
development (Ozbay & Melanlioglu, 2008). Since Turkish
language textbooks serve the purpose of transmitting
native language and culture, they should be prepared
according to universal standards and in a modern language
(Cnar & Ince, 2015). Additionally, the words included in
these textbooks should be selected based on the following
criteria:

¢ To help students expand their vocabulary, a target word
list must first be created (Taga, 2016). In order to ensure
consistency in language development among students of
the same grade level, Turkish language textbooks should
be designed using a common vocabulary and words that

are assumed to be part of students' age-appropriate lexicon
(Arslan & Bay, 2023; Benzer, 2013; Giirler & Yildiz, 2024).

¢ Every language has its own unique vocabulary. Some
words are used more or less frequently in spoken or written
language compared to others, which is explained by word
frequency. Word frequency refers to how often a word is
used in comparison to other words (Hirik, 2017). Therefore,
itis crucial to include more frequently used words in native
language textbooks, as they are more commonly used in
society (Kolag, 2003). Additionally, the memorability of
words is directly proportional to their frequency of use
(Esgin, 2016).

¢ Since short and simple words facilitate comprehension,
the word length in Turkish language textbooks should be
determined according to the students' grade level (Zorbaz,
2007). The maximum word lengths that primary school
students should encounter in a text, based on their grade
level, are as follows (Yavuz, 2021): 1st and 2nd grade: Up to
4 syllables 3rd and 4th grade: Up to 5 syllables.

® The words in Turkish language textbooks should not be
morphologically complex because it is easier to teach the
logic of word formation using morphologically simple
words and because students who form new words expand
their vocabulary (Aydin & Aydin, 2020; Parlak, 2018).

Experts who expect Turkish language textbooks in primary
schools to have a positive impact on students' vocabulary
development apply certain criteria when selecting words
for these textbooks. These criteria are related to the
morphological characteristics, quantity, frequency, and
difficulty levels of words. Based on this relationship, this
study investigated the morphological characteristics,
quantity, usage frequency, and syllabic difficulty levels of
words in 4th-grade Turkish language textbooks prepared
by three different publishers

2. Method
2.1. Design

This study employed document analysis, a qualitative
research method, to examine the
characteristics, quantity, frequency, and syllabic difficulty
levels of words in Turkish textbooks prepared by three
different publishers for the same grade level. Document
analysis is an independent research method that involves
accessing printed or electronic materials, examining them
from various perspectives, and analyzing the obtained data
(C)zkan, 2021; Sak et al., 2021). Document analysis enables
the systematic examination of publicly accessible materials,
such as textbooks (Merriam, 2009; Wach & Ward, 2013).

morphological
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2.2. Study Group

The data were collected from the MNE Educational
Informatics Network (EBA) and recorded without any
intervention from the researchers. The sample consisted of
three Turkish textbooks prepared by three different
publishers and used at the 4th-grade level during the 2023-
2024 academic year (Labuschagne, 2003). Inanc et al. (2013)
and Karadag and Kurudayioglu (2010) emphasize that as
children's information processing abilities improve each
year, the number of words in textbooks should also
increase accordingly. This indicates that we should analyze
the words in Turkish textbooks at the highest grade level in
primary school (4th grade). The three textbooks were

selected using criterion sampling, a purposeful sampling
method (Patton, 2014). To determine the vocabulary in the
textbooks, researchers analyzed texts (Apaydm, 2010;
Arslan & Bay, 2023; Arslan-Kutlu, 2006; Cinar & Ince, 2015;
1pek—Egilmez, 2010; Kan & Karadavut, 2021; Karadag, 2019;
Karadag & Kurudayioglu, 2010; Kat1 & Bas, 2023; Saymn &
Dogan, 2023; Turhan, 2010; Uludag, 2010) and post-text
activities (Benzer, 2013; Maden, 2020; Omeroglu &
Hakkoymaz, 2022). However, students do not engage
solely with texts and text-related activities in Turkish
language textbooks. Considering this, the data collection
content was structured as presented in Table 1.

Table 1.
Documents
Documents Sections
Themes

The fourth-grade Turkish textbook published by the Ministry of

National Education Publishing House (Sayar et al., 2023).

The fourth-grade Turkish textbook published by Koza Publishing

House (Atasci, 2019).

The fourth-grade Turkish textbook published by Ozgiin Publishing

House (Yalgin, 2019).

Repetitive section headings and contents at the beginning of
the theme

Text titles given under themes

Listening/watching texts

Free reading texts

Other reading texts

Guidelines

Preparatory work

Preparation for the text (the text to be read and the next text)
Subtextual activities (content of questions and activities related
to the text)

End of theme evaluation studies

Author and poet names/surnames etc., proper names, place
names, names of institutions and organizations

Quoted content information name

Abbreviated etc. sub-textual expressions

Reading the contents given in Turkish and Roman numerals
(dates, numbers, etc.)

2.3. Procedure

The sections excluded from the analysis included: Textbook
identification details: Title, author(s)' name(s), publication
year, duration of use, ISBN, editor's name, visual designer's
name, printing location, publisher's name, and language
expert's name. National and historical content: Istiklal
Mars1 (Turkish National Anthem) and its author, Genglige
Hitabe (Atatiirk's Address to the Youth) and its author, and
Mustafa Kemal Atatiirk’s name appearing under visuals in
the textbook. Introductory and organizational sections:
Taniyallm”  (Introducing Our Textbook)
sections, written descriptions of logos, contents page,
organization charts, and page numbers. Foreign and non-

“Kitabimizi

standard content: Foreign names (personal names,
author/poet their in other
languages, and place names), incorrectly spelled words
according to the Turkish Language Association (TDK)
Spelling Guide, and punctuation marks. Reference and
supplementary materials: Glossary sections, answer keys,

names, pronunciations

bibliographies, access links, and abbreviations. These
sections were excluded from the analysis for the following
reasons: Not read by students (e.g., answer keys and
bibliographies); not aligned with the structure of the
Turkish language (e.g., foreign names their
pronunciations); provide structural or visual
information (e.g., logos, organization charts); directly
related to vocabulary instruction (e.g., dictionaries), or do
not qualify as words (e.g., access links and abbreviations).

and
only

2.3.1. Ethical disclosure

This study adhered to all the rules outlined in the "Scientific
Research and Publication Ethics Directive of Higher
Education Institutions." None of the actions specified under
the second section of the directive, titled "Violations of
Scientific Research and Publication Ethics," were
committed. This study was conducted in accordance with
the decision dated 28.05.2024 and numbered E-51944218-
050-00003559829 issued by the Hacettepe University
Institute of Educational Science Ethics Committee.
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2.4. Data Collection Tools

2.4.1. Primary school 4th grade Turkish textbooks
belonging to MEB, ézgi’m and Koza Publishing

To determine the frequency of words in the textbooks, a
qualitative research software program (NVivo 11) was
used. The listening texts in the textbooks were transcribed
using the Windows logo key + H (voice typing) function.
The syllable count of words was manually determined by
the lead researcher through visual inspection. Similarly, the
structures of words
derivational suffix usage and compound word formation)
were manually analyzed by the lead researcher, based on
information obtained from the relevant literature.

morphological (inflectional or

2.5. Data Analysis

Since the words were organized and interpreted based on
predefined criteria, descriptive analysis was used (Yildirim
& Simsek, 2016). The morphological characteristics of the
words were reported in narrative form. Words classified
based on their morphological features were presented with
their counts and percentage (%) values. Word frequency
was reported as raw frequency (f). Syllable counts were
presented numerically using the notation (n=...). The data
analysis followed a multi-stage process, outlined as
follows:

The free and publicly accessible TinyWow ("PDF to Word")
program was used to convert each textbook from PDF to
Word. During this process, sections that experienced
structural or content distortions were manually rewritten.
The sections included in the analysis were then copied into
a separate Word document for further examination. (1) The
researchers created a separate Word file for each listening
text. Then, they accessed the listening texts from MNE-EBA
on a different computer, setting the volume to 100%. With
the Word document open, they used the Windows logo key
+H (voice typing) function to transcribe each listening text
into written format. The researchers listened to each text
three times and corrected any errors. They saved the final
versions on the desktop under their respective text names.
Then, they copied each listening text into the main Word
document corresponding to its respective textbook. (2)
Next, the researchers imported the Word version of each
textbook into NVivo 11. Within the program, they selected
the uploaded textbook files and clicked on the "Word
Frequency" button to determine how often each word
appeared. They coded the frequency lists using the
publishers' names and saved them in Excel format on the
desktop. Finally, they sorted the extracted words from each
textbook alphabetically using the “Sort & Filter” option in
Excel, selecting “Sort A to Z”. The researchers removed
certain content from the lists that did not qualify as words.
These excluded elements included: Vowel and consonant
letters that do not form standalone words. Abbreviations.
Foreign names their in other
languages. URLs containing "http" or "www". (4) The
researchers removed numbers and dates written in Turkish

and pronunciations

and Roman numerals and replaced them with their spelled-
out forms. They included the spelled-out numbers in the
word frequency analysis. For example, the number "23"
was converted to "yirmi ii¢". Since "yirmi" and "{i¢" are
written separately, they were considered distinct words
and their frequencies were recorded separately. Next, the
researchers re-sorted the lists alphabetically using the “Sort
& Filter” option in Excel and selecting “Sort A to Z”. (5) The
researchers analyzed the words in the lists based on their
morphological features, considering both meaning and
form. For the analysis, they followed the criteria below
(Korkmaz, 2007) (6):

1. Homonyms—words that have the same written and
spoken form but different meanings in noun and verb
forms—were counted as a single word.

2. Noun- and verb-derived words were analyzed in their
root and stem forms, with
removed. For verb-derived words, different tense and
personal suffixes were removed, and the "-mek/-mak"
infinitive suffix was added to standardize them under

inflectional suffixes

a single entry. Their frequencies were then combined
and recorded under the corresponding base word.

3. Some inflectional suffixes have fossilized over time,
forming fixed expressions that function as nouns,
adjectives, adverbs, or pronouns. These fossilized
words were considered as independent words and
recorded separately in the analysis.

4. The suffixes "-idi, -dir"
predicates when attached to nouns and as auxiliary
verb suffixes when attached to verbs, forming
compound tenses. Since these suffixes are recognized
as inflectional suffixes in the literature, they were
removed from the root or stem of the words during

-imis, -ise, function as

analysis.

5. The “-ma” suffix, known as the negative suffix, also
functions as a verb-to-verb derivational suffix. Its
inflected forms ("-me, -m1, -mi, -mu, -mii") sometimes
attach to word roots and stems, forming fossilized
words. These fossilized forms were considered
independent words and recorded separately in the
analysis.

6. Compound words that are written together (both
nouns and verbs) were considered as independent
words, while compound words consisting of two
separate words were treated as separate words in the
analysis. Compound nouns can form through various
structures, such as noun + noun, adjective + noun,
noun + verb, verb + verb, verb + noun, noun + verbal
noun, and onomatopoeia + onomatopoeia
combinations. Compound verbs are formed in three
main ways. First, they can include auxiliary verbs like
etmek, eylemek, olmak, kilmak, and buyurmak (e.g.,
fark etmek, kaybolmak). Second, they can be rule-
based (special) compound verbs, where a base verb
combines with a special verb, such as ability verbs
(gelebilmek, gorememek), instantaneous verbs
(soyleyivermek), continuative verbs (bekleye kalmak),



F. Akgiil Cobanoglu and B. Aktiirkoglu

Ahi Evran University Journal of Kirsehir Education Faculty Volume 26, Issue 2, 2025

and approximative verbs (diise yazmak). Third,
semantically fused verbs arise when multiple words
merge into a new meaning unrelated to their original
definitions, with some evolving into idioms. These
classification rules were systematically applied to
categorize and analyze compound words.

7. Verbal noun suffixes are considered derivational
suffixes because they attach to verb roots or stems,
transforming verbs into nouns, adjectives, or adverbs.
Therefore, words that take verbal noun, adjectival
verb, or adverbial verb suffixes were treated as
independent words in the analysis.

8. Since conjunctions and postpositions belong to the
functional words category, they were considered
independent words in the analysis. Words that can
function as both a conjunction and a postposition,
depending on their context, were counted under a
single entry in the frequency analysis. Additionally,
the conjunction "-da,” along with its phonetic variation
("-de"), which occurs due to inflectional changes, was
included under the "-da" conjunction entry in the
frequency list since it is written separately from the
word. The conjunction "-ki" is typically written
separately from the preceding word. However, some
instances in the analyzed textbooks showed that it had
fossilized and was written as a single word. In cases
where "-ki" had become a fixed part of a functional
word, it was not separated from the root or stem. This
is because, in such cases, "-ki" ceases to function as an
inflectional suffix and instead becomes a fossilized

element.
9. The "-m1" question particle was categorized as a
postposition and considered an independent

functional word. Its inflected forms ("-mi, -mu, -mf, -
misin, -misin, -musun, -miisiin") were included under
the "-m1" question particle in the frequency analysis.
Since question particles are written separately from the
word they modify, any inflectional suffixes attached to
them were not included in the analysis along with the
particle itself.

10. Proverbs and idioms were not analyzed as word
groups; instead, the individual words within them
were counted separately.

11. Onomatopoeic words in reduplicative structures were
analyzed separately, with each component considered
as an independent lexical unit rather than a single
entity.

12. Numbers and dates written in Turkish or Roman
numerals were converted into their spelled-out forms
and included in the frequency analysis under their
respective words. ordinal, ratio, and
distributive numbers were considered separate words
and analyzed independently.

However,

Following these criteria, the morphological features of the
words were analyzed. Their frequencies were calculated by
uploading each file separately into NVivo 11. The same
Word Frequency button previously used for frequency

calculations was utilized. The results were saved as an
Excel file on the desktop (7). Next, the words in each file
were sorted alphabetically. Their syllable counts were
manually determined by visual inspection (8). Then, in
Excel, the columns containing "word," "frequency,” and
"syllable count" were selected. A custom filter was applied
using the "Sort & Filter" option (9). This filtering made each
column clickable, allowing the identification of different
syllable groups, which were then exported into separate
Excel files (10). Subsequently, the syllable-based word
groups extracted from different textbooks were compiled
into a single file (11). Since some words appeared multiple
times across syllable groups, they were reorganized and
regrouped. Finally, the word frequencies in each syllable
file were recalculated using NVivo 11. Following these
steps, the quantity,
frequency, and difficulty levels of the words were
systematically identified.

morphological characteristics,

To ensure credibility, the following steps were taken:
Morphological features of words were determined based
on sufficient references from the literature. Word counts
were identified using Excel. Word frequencies were
calculated using NVivo 11. Word count, frequency, and
syllable counts were double-checked for accuracy (Lincoln
& Guba, 1985; Merriam, 2009). Using academic references
and objective data analysis software strengthened the
credibility of the findings. Additionally,
textbooks from three different publishers allowed for data
source triangulation, further reinforcing the credibility. To
ensure transferability, the following steps were taken: The
research process was described in detail to allow
replication. The feasibility of applying the same procedures
to similar data sources was demonstrated. The study was
conducted on purposefully selected data sources, ensuring
relevance and applicability (Braun & Clarke, 2013).

analyzing

The researchers applied Miles and Huberman’'s (1994)
reliability Reliability =
Disagreement) x 100 to examine syllable counts. The results
indicated a 96% reliability rate, signifying that the syllable
count analysis possessed high credibility.

formula: (Agreement +

The data were collected exclusively from fourth-grade
Turkish textbooks published by three different publishers,
focusing on the quantity,
frequency of use, and syllable counts of words. This
represents a limitation. Additionally, the criteria used for
morphological evaluation were selected from the literature
specifically for the scope of this research.

morphological features,

3. Results

The findings are presented under four main headings: (1)
morphological characteristics of words (2) word counts, (3)
word usage frequency, and (4) difficulty levels based on
syllable counts.
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3.1. Examples of Morphological Characteristics of
Words

The findings of the analysis, conducted by considering
inflectional, derivational, and compound morpheme
structures, are presented below. For word meanings, the
online Updated Turkish Dictionary by the Turkish
Language Association (TDK, 2024) was wused. For
morphological structures, the reference source was
"Tlrkiye Tiirkgesi Grameri: Sekil Bilgisi" by Korkmaz
(2007).

3.1.1. Homonyms

1. Words with the same pronunciation and spelling but
different meanings, such as "nese" (meaning joy or
happiness) and "Nege" (a proper noun referring to a
person's name), were considered a single word, and their
frequencies were calculated under the same entry.
Similarly, the word "yemek,” which refers to a prepared
dish that has fossilized into a permanent noun, and
"yemek,” which denotes the act of eating, were treated as
one word due to their identical spelling and pronunciation
(Atasci, 2019).

2. Words with the same pronunciation and spelling but
different meanings, such as "ocak" (a stove used for
cooking) and "Ocak" (the first month of the year), were
treated as a single word, and their frequencies were
calculated under the same entry. Similarly, the verb
"ekmek,” meaning to sow or bury something in the soil, and
the noun "ekmek,” referring to bread, which has fossilized
into a permanent noun, were considered the same word
due to their identical spelling and pronunciation (Sayar et
al., 2023).

3. The word "hayir,” meaning an act of kindness done
without expecting anything in return, and "hayir,” used to
express disagreement or refusal, have the same
pronunciation and spelling. Despite their different
meanings, they were considered a single word, and their
frequencies were recorded under the same entry. Similarly,
the verb "yiizmek,” meaning to peel or skin something, and
"yiizmek,” referring to the act of swimming on the water’s
surface, were treated as one word due to their identical
spelling and pronunciation (Yalcin, 2019).

3.1.2. Examples of Removing Inflectional Suffixes
from Root or Stem Words

1. The word "agiklama" is a stem, and different forms of this
word were created by adding inflectional suffixes, resulting
in various semantic connections. These forms include
"aciklamalar” (stem + plural suffix), "acgiklamalarmnizi”
(stem + plural suffix + 2nd person plural possessive suffix +
accusative case), "agiklamay1" (stem + buffer consonant +
accusative case), and "agiklamaya" (stem + buffer consonant
+ dative case). In the analysis, inflectional suffixes were
removed, and all the variations of the word were recorded
under the base stem "agiklama" in the frequency analysis
(Atasci, 2019).

2. The word "ac1" is a stem. By adding inflectional suffixes
to the stem "ag,” the following forms were created,
establishing different semantic connections: "Acilar" (stem
+ plural suffix), "Agis1" (stem + possessive suffix), "Ag¢isina"
(stem + possessive suffix + dative case), and "Agisin1” (stem
+ possessive suffix + accusative case). The inflectional
suffixes in these words were removed, and the frequencies
of the stem word "a¢1" were recorded under this base form
in the frequency analysis (Sayar et al., 2023).

3. The word "yildiz" is a stem. By adding inflectional
suffixes to the stem "yildiz,” the following forms were
created, establishing different
"Yildizlara" (stem + plural suffix + dative case) and
"Yildizlar1" (stem + plural suffix + accusative case). The
inflectional suffixes in these words were removed, and the

semantic connections:

frequencies of the stem word "yild1z" were recorded under
this base form in the frequency analysis (Yal¢in, 2019).

3.1.3. Examples of Fossilized Inflectional Suffixes

Some inflectional suffixes attached to word roots or stems
fossilize, transforming the word into nouns, adjectives,
pronouns, or adverbs. The following are examples of
fossilized inflectional suffixes found in the textbooks:

3.1.3.1. Nouns

Some examples of nouns formed through fossilization of
inflectional suffixes include: "Cikt1" (which originates from
"cik" + "-t1"; the past tense suffix "-t1" loses its characteristic
as an inflectional verb suffix and becomes a derivational
suffix, forming a noun related to an action's result);
"Camlica" (from "¢am" + "-Ii" + "-ca"; the "-ca" diminutive
suffix fossilizes and forms a place name); "Fransizca" (from
"Fransiz" + "-ca"; the "-ca" diminutive suffix fossilizes,
creating a permanent language name); and "Dagarcik"
(from "dagar" (bag) + "-cik"; the "-cik" diminutive suffix
fossilizes and functions as a derivational suffix, forming a
noun) (Atasci, 2019; Sayar et al., 2023; Yalcin, 2019).

3.1.3.2. Adjectives

Some examples of adjectives formed through the
fossilization of inflectional suffixes include: Ayse... Hanim
(from "Han" (the feminine counterpart of ruler) + "-1im"; the
possessive suffix "-im" fossilizes, creating a title adjective);
alaca ... karanlikta (from "ala" +
suffix fossilizes to form a descriptive adjective related to
color); anlamca ... birbirinin tersi (from "anla" +"-m" +"-ca";
the "-ca" diminutive suffix fossilizes and functions as a
derivational suffix, creating a diminutive adjective); and
phrases such as tagtandi...o (Atasgi, 2019), tastan...duvar
(Sayar et al., 2023), and tastan...corba (Yalgin, 2019), where
tagtan (from "tag" + "-tan"; the "-tan" ablative case fossilizes

to form a descriptive adjective)..

"-ca"; the "-ca" diminutive

3.1.3.3. Pronouns

Some examples of pronouns formed through the
fossilization of inflectional suffixes include: Bazilar1 (from
"Baz1" + "-lar" (plural) + "-1" (accusative case); the plural
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non

suffix "-lar" and the accusative case "-1" fossilize to form an
indefinite pronoun); Hepsi (from "hep" + "-si" (possessive
suffix); the possessive suffix "-si" fossilizes to form an
indefinite pronoun); Biiyiikler (from "biiyiik" + "-ler"
(plural); the plural suffix "-ler" fossilizes to form an
indefinite pronoun); Higbiri (from "hi¢" + "bir" + "-i"
(accusative case); the accusative case "-i"
an indefinite pronoun); Oteki (from "te" + "-ki" (relational
suffix); the relational suffix "-ki" fossilizes to form an
indefinite pronoun); Kendin, kendim, kendisi (from
"kendi" + "-n" (2nd person possessive) / "-m" (1st person
possessive) / "-si" (3rd person possessive); these possessive
suffixes fossilize to create reflexive pronouns); Buraya
(from "bura" +"-ya" (dative case) / "ora" + "-ya" (dative case);
the dative suffix "-ya" fossilizes to form a demonstrative

fossilizes to form

pronoun); Hangisi (from "hangi" + "-si" (possessive suffix);
the possessive suffix "-si" fossilizes to form an interrogative
"-ye" (dative case); the
dative suffix "-ye" fossilizes to form an interrogative
pronoun); Bizimki (from "biz" + "-im" (possessive) + "-ki"

pronoun); Nereye (from "nere" +

(relational suffix); the relational suffix "-ki" fossilizes to
form a possessive pronoun) (Atasci, 2019; Sayar et al., 2023;
Yalgin, 2019).

3.1.3.4. Adverbs

Adverbs are categorized into five groups: manner, time,
quantity, place-direction, and interrogative adverbs. Some
examples of adverbs formed through the fossilization of
inflectional suffixes are as follows:

3.1.3.4.1. Manner adverbs

The words "dogruca” (from "dogru" + "-ca") (Atasci, 2019);
"Oylesine" (from "Oyle" + "-si" + "-ne"); "merakla" (from
"merak" + "-la"); "bigcimde" (from "bigim" + "-de") (Atasci,
2019; Sayar et al., 2023; Yalgin, 2019); "caresizce" (from
"care" +"-siz" + "-ce"); "sicacik” (from "sicak" + "-cik") (Sayar
et al., 2023; Yalgin, 2019); "seklinde" (from "sekil" + "-in" + "-
de"); and "agliktan" (from "a¢" + "-lik" + "-tan") (Atasci, 2019;
Yalcin, 2019) are examples of adverbs of manner formed
through the fossilization of inflectional suffixes like (-ca, -
ce, -cik; diminutive, -e; dative, -la; instrumental, -de;
locative, -tan; ablative).

3.1.3.4.2. Time adverbs

The words "aksama" (from "aksam" + "-a"); "anda,”
"aninda,” "arada,” "beste" (from "an" + "-da,” "an" + "-n" +
"-da,” "ara" + "-da,” "beg" + "-te,” "son" + "-un" + "-da");
"boyunca,” "bdylece" (from "boy" + "-un" + "-ca, "bdyle" + "-
ce"); "aniden,” "birden,” "yeniden" (from "ani" + "-den,”
"bir" + "-den,” "yeni" + "-den"); "cogunlukla,” "6ncelikle,”
"zamanla" (from "¢ok" + "-un" + "-luk" + "-la,” "6nce" + "-lik"
+ "-le,” "zaman" + "-la"); and "neredeyse" (from "nere" + "-
de" + "-ise") (Atasci, 2019; Sayar et al., 2023; Yalgin, 2019) are
examples of adverbs of time formed through the
fossilization of inflectional suffixes.

Pl L

"

3.1.3.4.3. Quantity adverbs

The words "birazcik" (from "biraz" + "-caik"), "sadece" (from
"sade" + "-ce") (Atasci, 2019; Sayar et al., 2023; Yalgin, 2019),
and "oranda" (from "oran" + "-da") (Sayar et al., 2023) are
examples of adverbs of quantity formed through the
fossilization of inflectional suffixes.

3.1.3.4.4. Place-direction adverbs

The words "yukar1" (from "yok" + "-garu"), "ileri" (from "il"
+"-gerii"), "6niinde" (from "6n" + "-iin" + "-de") (Atasci, 2019;
Sayar et al., 2023; Yalgin, 2019); "igeriden" (from "i¢" + "-eri"
+"-den") (Sayar et al., 2023); and "dibinden" (from "dip" + "-
in" +"-den") (Yalgin, 2019) are examples of adverbs of place-
direction formed through the fossilization of inflectional
suffixes.

3.1.3.4.5. Interrogative adverbs

The words "nerede" (from "ne" + "-re" + "-de"), "nereye"
(from "ne" + "-re" + "-e"), and "nereden" (from "ne" + "-re" +
"-den") (Atasci, 2019; Sayar et al., 2023; Yalgin, 2019) are
examples of interrogative adverbs formed through the

fossilization of inflectional suffixes.

3.1.4. Words formed through the fossilization of the "-
ma" derivational suffix

The suffix "-ma,” known as the negation suffix, also
functions as a derivational suffix when attached to verbs. In
some cases, it fossilizes and forms fixed expressions.
Examples of fixed words formed with the "-ma" suffix
include: "uygulama" (application),
(abbreviation), "cesme" (fountain), "yazma" (writing),
"konusma" (speech), "dinleme" (listening) (Sayar et al,
2023; Yalgin, 2019), "dondurma” (ice cream) (Sayar et al.,
2023), and "ugurtma" (kite) (Yalgin, 2019). These words
show how the "-ma" suffix can create nouns through its

"kisaltma"

fossilized usage.
3.1.5. Compound nouns and verbs
3.1.5.1. Compound nouns written together

The words "nigin" (from "ne" + "i¢in"), "neyse" (from "ne" +
"ise"), "nasil" (from "ne" + "asil"), "anneanne" (from "anne" +
"anne"), "yerylizii" (from "yer" + "yiizii"), "atasozii" (from
"ata" + "sozil"), "Anadolu" (from "ana" + "dolu"),
"uluslararas1” (from "ulus" + "-lar" + "ara" +

"

"-s1"),
"bilgisayar" (from "bilgi" + "sayar") (Atasci, 2019; Sayar et
al.,, 2023; Yalcin, 2019); and "aydede" (from "ay" + "dede")
(Atasci, 2019; Yalgin, 2019) are examples of compound
words formed by combining two nouns.

3.1.5.2. Rule-based compound verbs
3.1.5.2.1. Ability verbs

The words "vere bilmek" (from "ver" + "-e bilmek"),
"bulabilmek” (from "bul" + "-a bilmek"), "gorebilmek" (from
"gor" +"-e bilmek"), "istememek" (from "iste" + "-e memek"),
"verememek" (from "ver" + "-e memek"), and "yememek"
(from "ye" + "-e memek") (Atasci, 2019; Sayar et al., 2023;

490



F. Akgiil Cobanoglu and B. Aktiirkoglu

Ahi Evran University Journal of Kirsehir Education Faculty Volume 26, Issue 2, 2025

Yalcin, 2019) are examples of ability compound verbs
formed with the patterns "verb + -e bilmek" and "verb + -e
memek".

3.1.5.2.2. Instantaneous verbs

"

The words (from "at" + "1 vermek"),
"buluvermek" (from "bul" + "-u vermek"), "cekivermek"
(from "gek" + "-i vermek"), "degistirivermek" (from "degis"
+ "-tir" u
vermek"), and "uyanivermek” (from "uyan" + "-1 vermek")
(Sayar et al., 2023; Yalcin, 2019; Atasci, 2019) are examples
of instantaneous compound verbs formed with the pattern

"ativermek"

"

+ "-i vermek"), "oluvermek" (from "ol" +

"verb + -i vermek".
3.1.5.2.3. Compound verbs formed with auxiliary

Kaybolmak (kayiptolmak), kaydetmek (kayittetmek)
(Atasci, 2019; Yalgin, 2019), kaybetmek (kayiptetmek)
katkida ... bulunmak, zorunda ... kalmak, ilan ... etmek,
kabul ... etmek, hissetmek (histstetmek) (Atasci, 2019;
Sayar vd., 2023; Yalgin, 2019), ortak ... kilmak (Sayar vd.,
2023) kelimeleri “isim+ olmak, etmek, bulunmak, kalmak,
kilmak’” kaliplariyla olusan yardimei fiille kurulan birlesik
fiillere 6rnektir The words "kaybolmak" (from "kayip" +
"olmak"), '"kaydetmek" (from ‘"kayit" + ‘“etmek"),
"kaybetmek" (from "kayip" + "etmek"), "katkida bulunmak"
(to contribute), "zorunda kalmak" (to have to), "ilan etmek"
(to announce), "kabul etmek” (to accept), "hissetmek" (from
"his" + "etmek"), and "ortak kilmak" (to make something
common) (Atasci, 2019; Sayar et al., 2023; Yal¢in, 2019) are
examples of compound verbs formed with auxiliary verbs
using the patterns "noun + olmak,” "noun + etmek,”
"bulunmak,” "kalmak,” and "kilmak".

3.1.6. Verb suffixes

The words "yapma" (from "yap" +"-ma"), "gelis" (from "gel"
+ "-ig"), "cevaplamak” (from "cevap" + "-la" + "-mak")
(Atasci, 2019; Sayar et al, 2023; Yal¢n, 2019), and
"yetismeme" (from "yet" + "-is" + "-me" + "-me"; the first "-
me" is a negation suffix, and the second "-me" is a noun verb
suffix) (Sayar et al., 2023) are examples of verbal nouns
(fiilimsiler) formed with noun verb suffixes such as "-ma,”
- 15,7 "-is,” "-us,

7o ”on ”n TN/

me, is,” "-mak,” and "-mek".

The words "diisen" (from "diis" + "-en"), "okuyacak” (from
"oku" + "-acak"), "inanilmaz" (from "inan" + "-1I" + "-maz"),
"hazirladik" (from "hazir" + "-la" + "-dik") (Atasci, 2019;
Sayar et al., 2023; Yal¢in, 2019), "onar puan” (from "on" + "-
ar") (Atasgi, 2019), "olas1" (from "ol" + "-as1") (Atasci, 2019;
Sayar et al., 2023), and "cilalanmis" (from "cila" + "-la" + "-n"
+ "-mis") are examples of verbals (fiilimsiler) formed with
adjectival verb suffixes such as "-an, -en, -asi, -esi, -maz, -
mez, -ar, -er, -dik, -dik, -duk, -diik, -tik, -tik, -tuk, -tiik, -
acak, -ecek, -mis, -mis, -mus, -miis".

The words "bakip" (from "bak” + "-1p"), "olunca" (from "ol"
+ "-unca"), "dinlerken" (from "dinle" + "-r" + "-ken"),
"olmadan" (from "ol" + "-madan"), "uyarak” (from "uy" + "-
arak") (Atasc¢i, 2019; Sayar et al, 2023; Yalgin, 2019),

"cagrildiginda” (from "cagu" + "al" + "-diginda), "doya
doya" (from "doy" + "-a"), "edileli" (from "et" + "-il" + "-eli")
(Yalgin, 2019), (from '"gozet" + -
meksizin"), and "hizlandik¢a" (from "hiz" + "-lan" + "-dik¢a")
(Sayar et al., 2023) and "uyanir uyanmaz" (from "uyu" + "-
an"+"-1ir" + "uyu" + "-an" + "-maz") (Sayar et al., 2023; Yal¢in,
2019) are examples of verbals formed with adverbial verb
suffixes.

"gozetmeksizin"

The words "Yilmaz" (from "yil" +"-maz") (Sayar et al., 2023);
"tanidik" (from "tan1" + "-dik"); "¢ukur" (from "gok" + "-ur,”
where "¢ok" means "to dig"); "yiyecek" (from "ye" +"-y" +"-
ecek"); and "ekmek" (from "ek" + "-mek") (Atasci, 2019;
Sayar et al., 2023; Yalgin, 2019) are examples where verb

suffixes like "-maz,” "-dik,” "-ur,” "-ecek,” and "-mek" have
fossilized and formed permanent nouns.

3.1.7. Conjunctions

The textbooks include conjunctions such as "ve" (and),
"veya" (or), "'madem" (since, as long as), "halde" (while, in a
situation), "fakat" (but), "sadece" (only), "-da" (also), "-ki"
(that), "zaten" (already), and "yani" (that is, in other words).

3.1.8. Prepositions

The textbooks include prepositions, such as "i¢in" (for),
"gibi" (like, as), "kadar" (until, as far as), "baska" (other),
"dolay1” (because of), "sekilde" (in a way, manner), "tizere"
(in order to), "sonra" (after), "ragmen" (despite), and
"birlikte" (together with).

3.1.9. Fossilized uses of the "-ki" suffix

Examples of the "-ki" suffix used as an adjective-forming
suffix, as found in the textbooks, include: "Asagidaki
karikatiirii" (the cartoon below), "Gorseldeki ¢ocuklar” (the
children in the image), "Hakkindaki diisiinceleriniz" (your
thoughts about it) (Atasci, 2019); "Asagidaki metni" (the
text below), "Gorseldeki 6grenciler” (the students in the
image), "Hakkindaki arastirmaniz" (your research on it)
(Yalgin, 2019); "Asagidaki sayilar’" (the numbers below),
"Gorseldeki spor dali" (the sport in the image), and
"Hakkindaki duygu ve diisiinceleriniz" (your feelings and
thoughts about it) (Sayar et al., 2023).

Examples of the "-ki" suffix used as a relative pronoun (ilgi
zamiri) in the textbooks include: "Bizimki" (ours) (Atasci,
2019; Sayar et al., 2023; Yal¢in, 2019) and "Sizinki" (yours)
(Yalgin, 2019).

Examples of the "-ki" suffix fossilizing and being written
together, as found in the textbooks, include: "belki" (maybe)
and "sanki" (as if) (Atasci, 2019; Sayar et al., 2023; Yalcin,
2019).

“-ki” ekinin kaliplasarak bitisik yazilmasina dair
kitaplardan erisilen ornekler: Belki, sanki (Atas¢i, 2019;

Sayar vd., 2023; Yal¢in, 2019) gibidir.
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3.1.10. Taking the question suffix mi as a preposition

In the sentence "Yesilyurt'u bize anlatmayacak mismniz?"
(Atasgi, 2019), the "-misiz" question postposition is
formed by combining the "-mi1" question suffix and the "-
siiz" personal suffix. In this context, the "-siiz" personal
suffix has been removed, and the frequency of the "-mi1"
postposition is analyzed.

In the sentence "Kitap¢idan benim igin bir kitap alir misin?"
(Yalgin, 2019), the "-misin" question postposition is formed
by combining the "-mi" question suffix and the "-sin"
personal suffix. In this context, the "-sin" personal suffix is
removed, and the frequency of the "-m1" postposition is

analyzed.

"

In the sentence "Calismalara destek olacak misin?" (Sayar
etal., 2023), the "-misin" question postposition is formed by
combining the "-m1" question suffix and the "-sin" personal
suffix. In this context, the "-sin" personal suffix is removed,
and the frequency of the "-m1" postposition is analyzed.

3.1.11. Taking proverbs as separate words

In the proverb "Sakla samani gelir zaman1" (Atasci, 2019),
the words are analyzed based on their morphological
properties: "Sakla" (from "saklamak") is considered under
the frequency of the verb "sakmak" because it is in the
imperative mood; "Samani" (from "saman") is considered
under the frequency of the noun "saman" as it is in the
accusative case (belirtme hali); "Gelir" (from "gelmek") is
analyzed under the frequency of the verb "gelmek" because
it is in the present tense; and "Zaman1" (from "zaman") is
taken under the frequency of the noun "zaman" as it is in
the accusative case.

In the proverb "Siitten agz1 yanan yogurdu iifleyerek yer"
(Sayar et al., 2023), the words are analyzed based on their
morphological properties: "Siitten" (from "siit") is analyzed
under the frequency of the noun "siit" as it takes the "-ten"
ablative case suffix; "agz1" (from "agiz") is analyzed under
the frequency of the noun "agiz" as it takes the "-1"
accusative case suffix; "yanan" is taken under the frequency
of the verb "yanmak" as it takes the "-an" participle suffix,
turning it into an adjective; "yogurdu" (from "yogurt") is
considered under the frequency of the noun "yogurt" as it
takes the "-u" accusative case suffix; "{ifleyerek" is analyzed
under the frequency of the verb "iiflemek" as it takes the "-
erek" adverbial participle suffix; and "yer" (from "yemek")
is considered under the frequency of the verb "yemek" as it
is conjugated with the "-er" present tense suffix.

In the proverb "Giines gérmeyen eve doktor girer" (Yalgin,
2019), the words are analyzed based on their morphological
properties: "giines" (sun) is taken under the frequency of
the noun "giines" as it does not take any suffix; "gérmeyen"
(not seeing) is analyzed under the frequency of the verb
"gormek" as it takes the "-me" noun verb suffix and the "-
en" adjective-forming participle suffix; "eve" (to the house)
is considered under the frequency of the noun "ev" as it
takes the "-e" dative case suffix; "doktor" (doctor) is

analyzed under the frequency of the noun "doktor" as it
does not take any suffix; and "girer" (enters) is taken under
the frequency of the verb "girmek" as it is conjugated with
the "-er" present tense suffix..

3.1.12. Reduplicates taken as a single word dair

The textbooks contain reduplicates such as "tak tak"
(Atasci, 2019), "bol bol" (Yalgin, 2019), and "tek tek" (Sayar
et al, 2023). The frequency of these reduplicates is
considered under the words "tak,” "bol,” and "tek" as a
single word.

3.1.13. The pronunciation of numbers and dates
written in Turkish and Roman numerals

Some examples of the and frequency
determination of the readings of dates written in Turkish
numerals in the textbooks are as follows: 23 Nisan 1920: 23
("yirmi" + "i¢") Nisan 1920 ("bin" + "dokuz" + "yiiz" +
"yirmi") (Atasgi, 2019; Sayar et al., 2023; Yal¢in, 2019); 29
Ekim 1923: 29 ("yirmi" + "dokuz") Ekim 1923 ("bin" +
"dokuz" + "yiiz" + "yirmi" + "ti¢") (Atasgi, 2019; Sayar et al.,

2023). In these examples, the numerals are written out as

analysis

their Turkish equivalents, and their frequencies are
calculated based on their components.

The Roman numerals "I-II-III-IV" are analyzed and their
frequencies are determined as follows: "I" is "bir" (one), "II"
is "iki" (two), "II" is "ii¢" (three), and "IV" is "dort" (four).
The frequencies of these Roman numerals are based on
their Turkish equivalents.

3.1.14. Taking “-idi, -imis, -ise, -dir” additional verb
suffixes as conjugation suffixes

nou

The suffixes "-idi," "-imisg," "-ise," and "-dir" are inflectional
suffixes that can be added to the ends of nouns and verbs.
In this study, these suffixes were removed from the root
and stem words for analysis. For example, in "gibiydim"
(from "gibi" + "-y" + "-idi" + "-m") (Atas¢i, 2019), the "-idi"
suffix was removed. Similarly, in "lideriydi" (from "lider" +
"i" +"-y" + "-idi") (Sayar et al., 2023), the "-idi" suffix was
removed, and in "eskiydi" (from "eski" + "-y" + "-idi")
(Yalgin, 2019), the "-idi" suffix was also removed. For other
words like "uydusudur" (from "uydu" + "-su" + "-dur")
(Atasci, 2019) and "verilmistir" (from "ver" + "-il" + "-mig" +
"-tir") (Atasci, 2019), the "-dir" suffix was removed.
Similarly, for words such as "dogruysa” (from "dogru" + "-
ise") (Atasci, 2019), "konustuysa" (from "konus" + "-tu" + "-
ise") (Sayar et al., 2023), and "anlamliysa" (from "anlam" +
"-Ii" + "-ise") (Yalgin, 2019), the "-ise" suffix was removed.
Additionally, the "-imis" suffix was removed from words
like "kiristeymis" (from "kiris" + "-te" + "-y" + "-mis") (Atasci,
2019), "neymis" (from "ne" + "-y" + "-imig") (Sayar et al.,
2023), and "gerekliymis" (from "gerekli" + "-y" + "-imig")
(Yalgin, 2019). The frequencies of these words were

determined after removing the inflectional suffixes.

The words in the textbooks exhibit morphological diversity
in terms of inflectional, derivational, and compound

492



F. Akgiil Cobanoglu and B. Aktiirkoglu

Ahi Evran University Journal of Kirsehir Education Faculty Volume 26, Issue 2, 2025

structures. The number of words with the same root or stem
that take inflectional suffixes is high, indicating a rich
variety of word forms and their morphological complexity.

3.2. The Number of Words in the Textbooks

After evaluating the words according to their
morphological properties, the number of words decreased.
To examine the word count before and after the

morphological evaluation, please refer to Table 2.

Table 2.
Word count
Publishing Word Count Word Count Rate of Decrease
House Before After in Word Count
Review Review (%)
MEB 9836 4801 51.2
Ozgiin 8990 4647 483
Koza 11.474 5542 51.7
Total 30300 14990 50.5

The word counts in the textbooks published by three
different publishers varied. After listing the words
according to their morphological properties, the number of
words decreased. The word count in the textbook
published by MEB Publishing House decreased by 51.2%.
The word count in the textbook published by Ozgiin
Publishing House decreased by 48.3%. The word count in

the textbook published by Koza Publishing House
decreased by 51.7%. The total word count decreased by
50.5%, which is more than half of the original count.

3.3. Frequency of Words

The words had a certain frequency. Please see Table 3 for
the twenty most frequent words in the textbooks.

In the textbook published by MEB Publishing House, the

”on ”

most common words are "bir,” "ve,” "da,” "metin,” "ne,

"bu,” "i¢in,” "etkinlik,” "ctimle,” "o,” "olmak,” "kelime,”
"iki,” "cok,” yer,”
"yapmak,” and "ii¢". In the textbook published by Ozgiin
Publishing House, the most common words are "bir,” "ve,”
"bu,” "etkinlik,” "da,” "olmak,”
"asagidaki,” "kelime,” "ne,” "o,” "igin,” "iki,” "arkadas,”
” "¢ok,” "ben,” "giin,” and "ciimle". In the textbook
published by Koza Publishing House, the most common
words are "bir,” "ve,” "da,” "bu,”

"ne,” etkinlik,” "igin,”

”

”on

"yazmak,” "anlam,” "verilen,”

"metin,” "yazmak,”

7o

"anlam,

"olmak,”

Hgok,II

"ben.”
4

"metin,”
"kelime,” "yazmak,”
"asagidaki,”
yer,” and "anlam". Although the frequencies
vary, the words "bir,” "ve,” "da,” "metin,” "bu,” "etkinlik,”

"olmak,” "kelime,” "

"demek," "-ml, ”yﬁZ/" ”(;OCLIk,"

”on

"ctimle,

yazmak,” "anlam,” and "¢ok" appear
among the top twenty most frequent words in all three
textbooks. Additionally, nearly half of the words are used
only once.

Table 3.
The most common words
Word MEB Publishing House Ozgiin Publishing House Koza Publishing House
bir (n=766) bir (n=772) bir (n=949)
ve (n=552) ve (n=463) ve (n=634)
da (n=403) metin (n=363) da (n=463)
metin (n=306) bu (n=330) bu (n=444)
Top twenty words ne (n=298) etkinlik (n=297) metin (n=299)
bu (n=294) da (n=242) olmak (n=294)

igin (n=285)
etkinlik (n=275)
ciimle (n=274)
0 (n=229)
olmak (n=228)
kelime (n=211)
iki (n=203)
yazmak (n=201)
anlam (n=179)
¢ok (n=159)

yer (n=149)
verilen (n=147)
yapmak (n=139)
ti¢ (n=138)

The least common words 2192 (n=1)

yazmak (n=221)
olmak (n=219)
asagidaki (n=218)
kelime (n=213)

kelime (n=291)
ne (n=278)
etkinlik (n=248)
igin (n=226)

ne (n=198) yazmak (n=208)

o (n=197) ¢ok (n=186)

icin (n=169) demek (n=178) + -m1 (n=178)
iki (n=156) yiiz (n=173)

arkadas (n=154)
anlam (n=150)

¢ocuk (n=168)
asagidaki (n=165)

¢ok (n=138) ben (n=158)
ben (n=134) ctimle (n=151)
gin (n=121) yer (n=150)

ctimle (n=120) anlam (n=149)

2154 (n=1) 2616 kelime (n=1)

*Note: The frequency of words (frequency value) is given with “n=....
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3.4. Difficulty Levels of Words According to Number
of Syllables

The difficulty levels based on the syllable counts of the
words are as shown in Table 4.

The textbooks contain words with syllable counts ranging
from one to eight. In all of the textbooks, in addition to the
five-syllable words expected to be used at the grade level,
there are also some six, seven, and eight-syllable words.
However, since the readability of six, seven, and eight-
syllable words is lower, their use is not appropriate in
Turkish textbooks for the 4th grade level. All textbooks
contain words with a maximum of two, three, and four

syllables, which are suitable for the 4th-grade level.
Additionally, the number of words with syllable counts
from 1 to 8 is as follows: 1-syllable words: 840; 2-syllable
words: 5205; 3-syllable words: 5163; 4-syllable words: 2682;
5-syllable words: 845; 6-syllable words: 213; 7-syllable
words: 38; 8-syllable words: 4. After combining the syllable
groups and recalculating their frequencies, the number of
words is as follows: 1-syllable words: 402, 2-syllable words:
2860, 3-syllable words: 3238, 4-syllable words: 1923, 5-
syllable words: 683, 6-syllable words: 191, 7-syllable words:
32, 8-syllable words: 4.

Table 4.
Grouping words according to difficulty level
Publishing Word Counts According to Syllable Counts Before Books are Combined
House
1 Syllable 2 Syllables 3 Syllables 4 Syllables 5 Syllables 6 Syllables 7 Syllables 8 Syllables
MEB 276 1696 1628 837 286 61 16 1
Ozgiin 280 1645 1586 812 252 63 8 1
Koza 284 1864 1949 1033 307 89 14 2
Toplam 840 5205 5163 2682 845 213 38 4
Word Counts According to Syllable Counts After Books are Combined
1 Syllable 2 Syllables 3 Syllables 4 Syllables 5 Syllables 6 Syllables 7 Syllables 8 Syllables
Toplam 402 2860 3238 1923 683 191 32 4

4. Discussion

This study investigated the morphological properties,
numbers, usage frequencies, and difficulty levels based on
syllable counts of words in the 4th-grade primary school
Turkish textbooks. It has the
conclusions:

reached following

The words in the three textbooks show morphological
diversity. Some words share the same root or stem, and
there is a significant number of words that take inflectional
suffixes, which leads to a decrease in the total word count.
The textbook published by Koza Publishing House has
experienced the greatest reduction in word count, as it
contains with
Additionally, approximately half of the words remain
intact, indicating a substantial number of derived and
compound words in these textbooks. The words exhibit
morphological diversity that includes inflectional suffixes,
both inflectional and derivational suffixes, derived words,
and compound Furthermore, the most
frequently repeated words are similar across all three
textbooks, suggesting that the vocabulary of the textbooks
is quantitatively similar. Additionally, all three textbooks
contain words with syllable counts ranging from one to
eight, which points to similarities in the word lengths. This
can be interpreted as an indication that the words have
similar readability levels.

more words inflectional  suffixes.

structures.

The words in the three textbooks show diversity and
complexity from a morphological perspective. Nagy and
Townsend (2012) also note that the words in texts read by
upper-grade primary school students are morphologically
complex. Hiebert et al. (2018) further argue that the words
in these texts contain multiple meaning units and
morphemes. This suggests that the texts include a variety
of word forms that contribute to their overall complexity
and richness in meaning. Morphological complexity helps
students develop morphological awareness, enables them
to derive new words from morphemes, and thus supports
the development of their word-reading skills (Carlisle,
2000). Additionally, students who gain awareness of
words, their roots, and affixes can also enhance their skills
in the spoken language (Apel et al., 2022). This highlights
the importance of morphological knowledge in improving
not only reading abilities but also overall language
proficiency. Morphological awareness, through the
analysis and derivation of words, contributes to the
development of vocabulary knowledge, proficiency in the
four basic language skills (listening/viewing, speaking,
reading, and writing), and thus to accurate and fluent
word-level reading, comprehension, and writing (Goodwin
et al., 2021; Metsala et al., 2021). This underscores the role
of morphological awareness in enhancing both reading and
writing abilities, as well as overall language proficiency. In
short, morphological awareness allows readers to analyze
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words in written texts based on their phonological,
orthographic, and morphological knowledge, and to make
sense of them by relating them to their vocabulary and
prior knowledge (Giildenoglu et al., 2015). This process
helps readers improve their comprehension by connecting
new words with familiar concepts and linguistic structures.
Our results show that students reading these textbooks
encounter words with various and complex morphological
properties, including inflected, derived, words with both
inflectional and derivational suffixes, and compound
structures (Levesque et al., 2017). They come across derived
words and develop the ability to form new words from
their roots or stems. As a result, they expand both their
passive and active vocabulary (Karadag & Kurudayioglu,
2010). This process contributes to the development of their
language  skills their ~ vocabulary
comprehension and usage.

and enhances

There is a natural relationship between morphological
awareness, which refers to the ability to identify and
process vocabulary and morphemes (the smallest units of
words), and morphological awareness skills (Kuo &
Anderson, 2006) (Desrochers et al., 2018). This connection
highlights how developing awareness of morphemes and
word structures supports vocabulary growth and language
processing skills. Vocabulary consists of words that have
semantic knowledge, while morphological awareness
supports access to, storage, and retrieval of the semantic
representations of words with complex morphological
structures (Nagy et al., 2014). This connection underscores
the importance of morphological awareness in helping
individuals understand and manipulate words with more
complex forms, enhancing both vocabulary development
and language processing. As people age, they have a larger
vocabulary and, consequently, greater morphological
awareness. In short, the developmental relationship
between vocabulary and morphological awareness is
reciprocal (Cheng et al, 2015; Fejzo, 2021). While
morphemes that
supports the division of words into meaningful units
(Sparks & Deacon, 2015), the implicit knowledge related to
the morphological structure of words also contributes to
the development of vocabulary (Berninger et al., 2010). This

provide the semantic information

illustrates how morphological awareness plays a crucial
role in the expansion of vocabulary and vice versa.
Research shows that in order for students to achieve
success in language and reading from preschool to third
grade, they must have morphological awareness, as word-
based learning occurs until the third grade, after which
students transition to text-based learning. At this point,
students begin encountering morphologically complex and
challenging words (Passaretti et al., 2023). This highlights
the importance of developing morphological awareness to
support students in dealing with more complex words as
they advance in their learning. In Turkiye, it is expected
that fourth-grade students (the final grade of primary
school) will have a more developed vocabulary and be able
to derive more new words from the words with different

and complex morphological properties found in Turkish
textbooks compared grades.
Additionally, Turkish students reading fourth-grade
Turkish textbooks published by three different publishers
will be able to expand their receptive vocabulary and
enhance their active vocabulary by deriving new words
from the words with different morphological properties.

to students in lower

After evaluating the morphological properties of the words
in the textbooks published by the three publishers, we
determined their frequencies. The results showed that the
total number of words decreased. A student who has just
started primary school typically has a vocabulary ranging
from five thousand to twenty thousand words (Demir,
2006; Goz, 2003; Kurudayioglu & Karadag, 2010). Although
the textbooks are suitable for fourth-grade level, the low
number of words identified before and after the analysis
suggests that these textbooks may fall short of helping
students develop their vocabulary. According to Aksan
(2006), the frequent use of words in spoken or written
language leads to the expansion of their areas of usage. The
frequency of Turkish words can be explained as follows:
Since new roots cannot be generated, the addition of affixes
to roots and stems increases the areas of usage of words.
Verbs also become polysemous, covering multiple
meanings. In other words, as the frequency of word usage
increases, words undergo more changes in both form and
meaning (Hirik, 2017). Our result is consistent with the
literature because the words in the textbooks are used in a
broader context due to the affixes they receive. The
decrease in the number of words in the textbooks is a
desirable situation because it reflects the formation of the
active vocabulary from frequently used words. While
common words form the active vocabulary, less common
words contribute to the passive vocabulary. However, less
common words are more prone to being forgotten (Gocer,
2010). This underscores the importance of using common
words to strengthen students' active vocabulary while
acknowledging that less common words tend to fade from
memory. Nearly half of the words in the textbooks have
been used only once. These words are used too infrequently
to be included in the active vocabulary. However, in order
for students to incorporate these words into their active
vocabulary, they should be used at least twice. This
suggests that the frequency of word usage plays a critical
role in helping students internalize and actively use new
vocabulary. Therefore, publishers should select words from
frequency lists that are appropriate for the age level and
should avoid giving too much space to words that are only
repeated once in textbooks (Karadag & Kurudayioglu,
2010). This ensures that words included in textbooks are
used sufficiently to be effectively incorporated into
students' active vocabulary. Words that appear only once
in textbooks are difficult for students to learn if they are not
familiar with their meanings, due to the low frequency of
repetition (Benzer, 2013). In short, publishers should
integrate common words into textbooks, as this will help
students memorize them more quickly and develop their
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active vocabulary (Goz, 2003). This approach enhances
students' ability to retain and actively use the words they
encounter in their learning materials. Therefore, publishers
should make use of word frequency lists when preparing
textbooks (Olker, 2011). In line with this, Aksan et al. (2017)
state that the most common thousand Turkish words can
help students understand the texts in their textbooks. Our
results and the literature indicate that the three publishers
did not utilize a common word frequency list when
preparing their textbooks, which is not an ideal situation.
This suggests the importance of creating textbooks that
align with established frequency lists to ensure that
students are exposed to the most relevant and commonly
used vocabulary for better comprehension.

Although the publishers did not use a common word
frequency list when preparing the textbooks, eleven words
(bir, ve, da, metin, bu, etkinlik, olmak, kelime, yazmak,
anlam, and ¢ok) appear among the top twenty most
frequent words, which is an unexpected result. Giirler and
Yildiz (2024) also found that among the twenty most
frequent words in Dogan Kardes Magazine, there were
"bir," "bu," "da," "ve," and "¢ok." Sen (2009) noted that these
" "ve," "da," "bu," "¢ok") were frequently
used in children's plays. Kargin (2019) found that in a sixth-
grade Turkish textbook, the most frequent words were

five words ("bir,

"bir," "bu," "olmak," and "ve." He also noted that the most
frequent words in the seventh-grade Turkish textbook were
"bir," "olmak," "ve," "bu," "¢ok," and "var," while in the
eighth-grade Turkish textbook, the most frequent words
were "bir," "olmak," "bu," "ve,"
different documents being examined, this similarity in the
top twenty words can be explained by Olker’s (2011)
observation that words such as these are prominent across
all languages and are used more frequently compared to
other words.

and "gok." Despite the

Our results showed that the textbooks contained words
with syllable counts ranging from one to eight. The number
of words in the lists, from most to least frequent, is as
follows: 2-syllable, 3-syllable, 4-syllable, 5-syllable, 1-
syllable, 6-syllable, 7-syllable, and 8-syllable words.
Karsilayan (2022) notes that as the number of syllables in
words increases, their readability decreases. Very few
words in the textbooks had syllable counts higher than the
class level (6, 7, and 8 syllables) (Yavuz, 2021). This
indicates that, in general, the words in the textbooks have
high readability. The readability formula also supports this
interpretation, as the readability score decreases with the
increasing syllable count of words (Atesman, 1997;
Cetinkaya, 2010).

The following are recommendations based on the findings:

e Before preparing textbooks, publishers should make
use of vocabulary lists that have been acquired at the
class level and those that are aimed to be taught. This
ensures that the vocabulary included in textbooks is

appropriate for students' current language level and
supports their vocabulary development.

e There is very little research on the morphological
properties of words in Turkish textbooks. Therefore,
researchers should investigate the morphological
properties of words in textbooks for other grade levels
as well. This would provide a broader understanding
of how morphology is represented across different
educational stages and contribute to the development
of more effective teaching materials.

e  Publishers should select words with syllable counts
that are appropriate for the class level in terms of
readability. This ensures that the words included in
textbooks are manageable for students to read and
understand, contributing to better comprehension and
learning outcomes.

e Most researchers focus on written language. They
should also conduct vocabulary studies based on
spoken language to identify the difference between
passive and active vocabulary in Turkish. This would
help provide a more comprehensive understanding of
how vocabulary is used and acquired in both forms of
communication.

e Researchers should identify the vocabulary that
students actively use in both spoken and written
language at any grade level, as well as the vocabulary
they need to acquire. Based on this, they should create
word frequency lists, which would serve as a valuable
tool for designing more effective teaching materials
and supporting students' vocabulary development
across different contexts.

Author Notes: This study was produced from the doctoral
thesis of the corresponding author.

Author Contributions: Authors contributed equally to all
parts of the study.

Funding: Not applicable.
Conflict of Interest: Not applicable.

Data Availability: Permission must be obtained from the
authors to access the study data.

496



F. Akgiil Cobanoglu and B. Aktiirkoglu

Ahi Evran University Journal of Kirsehir Education Faculty Volume 26, Issue 2, 2025

References

Adigiizel, M. S. (2004). Tiirkce 6gretim yontemleri. Yeryiizii
Yayinlar1.

Aksan, D. (2000). Her yoniiyle dil, ana ¢izgileriyle dilbilim. TDK
Yayinlar1.

Aksan, D. (2006). Tiirkcenin sozvarligi. Engin Publishing House.
Aksan, D. (2015). Tiirkcenin sozvarligr. Bilgi Publishing House.

Aksan, Y., Aksan, M., Mersinli, U., & Demirhan, U. (2017). A
frequency dictionary of Turkish. Routledge.

Apaydin, N. (2010). 6.sinif Tiirkge ders kitaplarimn soz varligt
agisindan incelenmesi [Yiiksek lisans tezi, Marmara
Universitesi]. Ulusal Tez Merkezi.

Apel, K., Henbest, V. S., & Petscher, Y. (2022). Effects of affix type
and base word transparency on students performance on
different morphological awareness measures. Journal of
Speech, Language, and Hearing Research, 66(1), 239-256.
https://doi.org/10.1044/2022 JSLHR-22-00195

Arslan, K., & Bay, Y. (2023). Ilkokul Tiirkce ders kitaplarimin s6z
varlig1 bakimidan incelenmesi. Turkish Journal of Primary
Education , 8(1), 14-27.
https://doi.org/10.52797/tujped.1282167

Arslan-Kutlu, H. (2006). MEB ilkdgretim 6, 7. ve 8. simif Tiirkge ders
kitaplarinda yer alan metinlerin s6z varligi agisindan
degerlendirilmesi [Yiiksek lisans tezi, Marmara
Universitesi]. Ulusal Tez Merkezi.

Atasci, A. (2019). Koza Publishing House 4. sinif Tiirkge ders kitabr.
Talim ve Terbiye Kurulu Bagkanlig:.

Atesman, E. (1997). Tiirkgcede okunabilirligin 6l¢iilmesi. Dil
Dergisi, (58) 71-74.

Aydin, I, & Aydin, G. (2020). 2018 Tiirkge dersi gretim programi
baglaminda 5, 6, 7 ve 8. sinuf Tiirkge ders kitaplarmdaki
s0z varligina yonelik etkinliklerin s6zciik 6gretimi
agisindan incelenmesi. Ordu Universitesi Sosyal Bilimler
Enstitiisii Sosyal Bilimler Arastirmalar: Dergisi, 10(1), 1-23.

Bas, B. (2011). S6z varhg ile ilgili calismalarda kullanilacak
olgiitler. Tiirkliik Bilimi Arastirmalar: Dergisi, (29), 27-61.

Batur, Z., & Unal, I. (2023). Cizgi filmlerde Tiirkgenin soz varlig:
Kral Sakir 6rnegi. Academic Social Resources Journal, 8(49),
2692-2711. http://dx.doi.org/10.29228/ ASRIOU
RNAL.69763

Benzer, A. (2013). Kelime dagarcigini gelistirmede 6. sinif Tiirkce
ders kitabirun etkisi. [lk6gretim Online, 12(2), 425-435.

Berninger, V. W., Abbott, R. D., Nagy, W., & Catlisle, J. (2010).
Growth in phonological, orthographic, and
morphological awareness in grades 1 to 6. Journal of
Psycholinguistic Research, 39(2), 141-163.
https://doi.org/10.1007/s10936-009-9130-6

Braun, V., & Clarke, V. (2013). Successful qualitative research: A
practical guide for beginners. Sage Press.

Carlisle, J. F. (2000). Awareness of the structure and meaning of
morphologically complex words: Impact on
reading. Reading and Writing: An Interdisciplinary Journal,
12(3-4), 169-190. https://doi.org/10.1023/A:1008131926604

Cheng, Y., Li, L., & Wu, X. (2015). The reciprocal relationship
between compounding awareness and vocabulary
knowledge in Chinese: A latent growth model study.
Frontiers in Psychology, 6, Article 440.
https://doi.org/10.3389/fpsyg.2015.00440

Cakmak, S. (2013). “Var”’ ve “yok” sozciiklerinin morfolojik
kimligi. Journal of Turkish Studies, 8(4), 463-471.
http://dx.doi.org/10.7827/TurkishStudies.4656

Cinar, 1., & Ince, B. (2015). Tiirkge ve Tiirk kiiltiirii ders
kitaplarindaki séz varligina derlem temelli bir bakis.
International Journal of Languages Education and Teaching,
3(1), 198-209.

Cobanli-Erdénmez, 1. (2019). fletisimin dongiisel siireci
baglaminda sozlii iletisim. Uluslararas: Sanat, Kiiltiir ve
Iletisim Dergisi, 2(1), 81-98.

Creswell, J. W. (2013). Research design: Qualitative, quantitative, and
mixed methods approaches. Thousand Oaks: SAGE.

Cetinkaya, G. (2010). Tiirkce metinlerin okunabilirlik diizeylerinin
tammlanmast ve simiflandirilmas: [Doktora tezi, Ankara
Universitesi]. Ulusal Tez Merkezi.

Daharli, G. (2016). 5. sinif Tiirkce ders kitaplarimn soz varligt
agisindan incelenmesi [Yiiksek lisans tezi, Atattirk
Universitesi]. Ulusal Tez Merkezi.

Demir, C. (2006). Tiirkge/edebiyat egitimi ve kisisel kelime
serveti. Milli E§itim Dergisi, (169), 207-225.

Demir, C. (2016). Tiirkce egitim-06gretim programlari ve kisisel
s0z varligr. Milli Egitim Dergisi, 45(210), 141-161.

Desrochers, A., Manolitsis, G., Gaudreau, P., & Georgiou, G.
(2018). Early contribution of morphological awareness to
literacy skills across languages varying in orthographic
consistency. Reading and Writing, 31(8), 1695-1719.
https://doi.org/10.1007/s11145-017-9772-y

Erdem, M. (2014). Tiirkgede ¢ekim ve tiiretim morfolojisi ve
sozliiklere yansimasi. N. Demir, B. Karakog ve A. Menz
(Eds.), Turcology and Linguistics (ss. 141-149) icinde.
Hacettepe Universitesi Yayinlari.

Ergin, M. (2013). Tiirk dil bilgisi. Bayrak Yaymlari.

Esgin, A. (2016). Yurt disinda yapilmis s6z varligi calismalarimin
yontemleri {izerine bir degerlendirme. Millf Egitim
Dergisi, 45(210), 55-83.

Fejzo, A. (2021). The contribution of morphological awareness to
vocabulary among L1 and L2 French-speaking 4th-
graders. Reading and Writing, 34, 659-679.
https://doi.org/10.1007/10.1007/ s11145-020-10084-8

Frost, R. (1998). Toward a strong phonological theory of visual
word recognition: True issues and false
trails. Psychological Bulletin, 123(1), 71—
99. https://doi.org/10.1037/0033-2909.123.1.71

Goodwin, A., Petscher, Y., & Tock, J. (2021). Multidimensional
morphological assessment for middle school students.
Journal of Research in Reading, 44(1), 70-89.
https://doi.org/10.1111/1467-9817.12335



https://doi.org/10.1044/2022_JSLHR-22-00195
https://doi.org/10.52797/tujped.1282167
http://dx.doi.org/10.29228/ASRJOU%20RNAL.69763
http://dx.doi.org/10.29228/ASRJOU%20RNAL.69763
https://doi.org/10.1007/s10936-009-9130-6
https://psycnet.apa.org/doi/10.1023/A:1008131926604
https://doi.org/10.3389/fpsyg.2015.00440
http://dx.doi.org/10.7827/TurkishStudies.4656
https://doi.org/10.1007/s11145-017-9772-y
https://psycnet.apa.org/doi/10.1037/0033-2909.123.1.71
https://doi.org/10.1111/1467-9817.12335

F. Akgiil Cobanoglu and B. Aktiirkoglu

Ahi Evran University Journal of Kirsehir Education Faculty Volume 26, Issue 2, 2025

Goger, A. (2010). Tiirkge egitiminde 6grencilerin s6z varligim
gelistirme etkinlikleri ve sozlitk kullanumi. Turkish Studies
International Periodical for the Languages, Literature and
History of Turkish or Turkic, 5(1), 1007-1036.
http://dx.doi.org/10.7827/TurkishStudies.1318

Goz, 1. (2008). Yazili Tiirkgenin kelime stkhigt sozliigii. TDK
Yayinlar1.

Giildenoglu, B., Kargin, T., & Miller, P. (2015). Okuma giigliigii
olan ve olmayan 6grencilerin climle anlama becerilerinin
incelenmesi. Tiirk Psikoloji Dergisi, 30(76), 82-96.
https://www.researchgate.net/publication/290441566

Giines, F. (2013). Tiirkce dgretimi yaklagimlar ve modeller. Pegem
Akademi Yaymcilik.

Hiebert, E. H., Goodwin, A. P., & Cervetti, G. N. (2018). Core
vocabulary: Its morphological content and presence in
exemplar texts. Reading Research Quarterly, 53(1), 29-49.
https://doi.org/10.1002/rrq.183

Hirik, E. (2017). Tiirkiye Tiirkgesi duyu fiillerinde anlam ve
kelime siklig iliskisi. Selcuk Universitesi Tiirkiyat
Aragtirmalar: Dergisi, (41), 53-74.
https://doi.org/10.21563/sutad.317760

inang, B. Y., Bilgin, M., & Atici, M. K. (2013). Gelisim psikolojisi.
Pegem Yayinlar.

Ipek-Egilmez, N. (2010). ilksgretim Tiirke ders kitaplarindaki s6z
varligimn ilkogretim dordiincii simf 63rencilerinin yazili
anlatimlarina aktarimi [Doktora tezi, Uludag Universitesi].
Ulusal Tez Merkezi.

Kan, M. O., & Karadavut, Z. (2021). Derlem temelli bir
karsilagtirma: 4. sinuf Tiirkge ders kitaplarinin s6z varlig:
agisindan incelenmesi. [ndnii Universitesi Egitim Fakiiltesi
Dergisi, 22(2), 1597-1610.
https://doi.org/10.17679/inuefd 952657

Karadag, O. (2005). [lkigretim birinci kademe 6grencilerinin kelime
hazinesi iizerine bir arastirma [Doktora tezi, Gazi
Universitesi]. Ulusal Tez Merkezi.

Karadag, 0. (2019). Ayni smif diizeyi igin hazirlanan Tiirkge ders
kitaplarimn ortak s6z varli1 agisindan kargilastirilmasi.
Ana Dili Egitimi Dergisi, 7(4), 1130-1140.
https://doi.org/10.16916/aded.616942

Karadag, O., & Kurudayioglu, M. (2010). Tiirkgedeki kelime
tiiretme ozelliginin ilkdgretim 6grencilerinin yazili
anlatimlarina yansimasi. Tiirkliik Bilimi Arastirmalar:
Dergisi, (27), 437-455.

Karadag, O., & Maden, S. (2014). Yazma egitimi: Kuram,
uygulama, 6lgme ve degerlendirme. A. Giizel ve H.
Karatay (Eds.), Tiirkce 6gretimi el kitabi (ss. 265-301) iginde.
Pegem Akademi.

Karatay, H. (2007). Kelime 6gretimi. Gazi Egitim Fakiiltesi Dergisi,
27(1), 141-153.

Kargn, F. (2019). 6, 7 ve 8. stnif Tiirkce ders kitaplarindaki soz varligt
ogeleri iizerine bir inceleme [Yiiksek lisans tezi, Van
Yiiziincii Y1l Universitesi]. Ulusal Tez Merkezi.

Kargm, T., Giildenoglu, B., & Stimer, H. M. (2019). Morfolojik
farkindalik becerilerinin okuma siirecindeki roliniin
gelisimsel bakis agisiyla incelenmesi: Isiten ve isitme
engelli okuyuculardan bulgular. Ankara Universitesi
Egitim Bilimleri Fakiiltesi Ozel Egitim Dergisi, 20(2), 339-367.
https://doi.org/10.21565/0zelegitimdergisi.456557

Kargilayan, S. (2022). Ak Basat Tiirkce A1-A2 kitabindaki
metinlerin okunabilirlik sayis1 ve metinlerdeki ses
birimlerin okumaya etkisi. Tiirk Diinyast ve Tiirkce
Ogretimi, 1(1), 1-17.

Kati, T., & Bas. B. (2023). Tiirkge ve Tiirk kiiltiirii ders kitaplarmnin
50z varlig1 unsurlari {izerine bir aragtirma. Bolu Abant
Izzet Baysal Universitesi Egitim Fakiiltesi Dergisi, 23(2), 689-
706. https://doi.org/10.17240/aibuefd.2023..-1143503

Kavcar, C., Oguzkan, F., & Hasira, S. (2016). Tiirkce dgretimi. Am
Yayincilik.

Kirby, J. R, Deacon, S. H., Bowers, P. N., Izenberg, L., Wade-
Wooley, L., & Parrila, R. (2012). Children’s morphological
awareness and reading ability. Reading and Writing, 25(2),
389-410.

Kolag, E. (2003). Tlkogretim dordiincii sif Tiirkge ders
kitaplarinin 6gretmen goriislerine dayali olarak
degerlendirilmesi. Uludag Universitesi Egitim Fakiiltesi
Dergisi, 17(1), 105-137.

Korkmaz, Z. (1992). Gramer terimleri sozliigii. TDK Yayinlari.

Korkmaz, Z. (2007). Tiirkiye Tiirkgesi grameri (sekil bilgisi). Ttirk Dil
Kurumu Yayinlari.

Kuo, L., & Anderson, R. C. (2006). Morphological awareness and
learning to read: A crosslanguage perspective. Educational
Psychologist, 41(3), 161-180.
https://doi.org/10.1207/s15326985ep4103 3

Kurtdede-Fidan, N., & Gedik, H. (2019). Values in the human
rights, citizenship and democracy textbook. Kalem Egitim
ve Insan Bilimleri Dergisi, 9(1), 251-272.

Kurudayioglu, M. (2006, 26-27 Eyliil). Tiirkgenin morfolojik
yapistmn kelime hazinesi agisindan onemi [Bildiri sunumul].
Biiytik Tiirk Dili Kurultayi, Ankara, Tiirkiye.

Kurudayioglu, M. (2011, 18-21 Subat). [lkigretim ikinci kademe
ogrencilerinin kelime hazinesi [Bildiri sunumu]. Okuma
Kiiltiirii ve S6z Varhigini Gelistirme Calistay, Ankara,
Tiirkiye.

Kurudayioglu, M., & Karadag, 0. (2005). Kelime hazinesi
calismalar agisindan kelime kavrami tizerine bir
degerlendirme. Gazi Egitim Fakiiltesi Dergisi, 25(2), 293-
307.

Kurudayioglu, M., & Soysal, T. (2016). Cumhuriyet dénemi
ortaokul Tiirkge dersi 6gretim programlarinin sz
varhiginin gelistirilmesi agisindan incelenmesi. Ana Dili
Egitimi Dergisi, 4(4), 559-598.
https://doi.org/10.16916/aded.90932

Gogen, G., & Okur, A. (2015). Ortaokula yonelik s6z varlig:
arastirmalarinin incelenmesi: Tezler. Ana Dili Egitimi
Dergisi, 3(1), 64-79. https://doi.org/10.16916/aded.66746

498


http://dx.doi.org/10.7827/TurkishStudies.1318
https://www.researchgate.net/publication/290441566
https://doi.org/10.1002/rrq.183
https://doi.org/10.21563/sutad.317760
https://doi.org/10.17679/inuefd.952657
https://doi.org/10.16916/aded.616942
https://doi.org/10.21565/ozelegitimdergisi.456557
https://doi.org/10.17240/aibuefd.2023..-1143503
https://doi.org/10.1207/s15326985ep4103_3
https://doi.org/10.16916/aded.90932
https://doi.org/10.16916/aded.66746

F. Akgiil Cobanoglu and B. Aktiirkoglu

Ahi Evran University Journal of Kirsehir Education Faculty Volume 26, Issue 2, 2025

Giirler, H., & Yildiz, M. (2024). Dogan kardes dergisinin s6z
varlig1 tizerine bir arastirma. Millf Egitim Dergisi, 53(242),

969-996. https://doi.org/10.37669/milliegitim.1226031

Labuschagne, A. (2003). Qualitative research: Airy fairy or
fundamental? The Qualitative Report, 8(1), 100-103.

Levesque, K. C., Kieffer, M. J., & Deacon, S. H. (2017).
Morphological awareness and reading comprehension:
Examining mediating factors. Journal of Experimental Child
Psychology, 160, 1-20.
https://doi.org/10.1016/j.jecp.2017.02.015

Lincoln, Y. S., & Guba, E. G. (1985). Naturalistic inquiry. Sage
Publications.

Maden, A. (2020). ilkokul Tiirkce ders kitaplarinin s6z varligin
zenginlestirme agisindan incelenmesi. Elektronik Sosyal
Bilimler Dergisi, 19(76), 1631-1650.
https://doi.org/10.17755/esosder.711074

Memis, M. R. (2018). Yapim eki 6gretiminin Tiirk¢eyi yabanc dil
olarak 6grenenlerin kelime hazinesi iizerindeki etkisi.
Cukurova Universitesi Egitim Fakiiltesi Dergisi, 47(2), 439-
491.

Memis, M. R. (2019). Morfolojik farkindalik ve morfolojik
farkindalik egitimi. Uluslararast Tiirkce Edebiyat Kiiltiir
Egitim Dergisi, 8(3), 1355-1368.

Merriam, S. B. (2009). Qualitative research: A guide to design and
implementation. Jossey-Bass.

Merriam, S. B. (2023). Nitel arastirma: Desen ve uygulama icin bir
rehber (S. Turan, Cev.). Nobel Akademik Yayincilik.
(Orijinal eserin basim tarihi 2013)

Metsala, J. L., Sparks, E., David, M., Conrad, N., & Deacon, S. H.
(2021). What is the best way to characterise the
contributions of oral language to reading comprehension:
Listening comprehension or individual oral language
skills? Journal of Research in Reading, 44(3), 675-694.
https://doi.org/10.1111/1467-9817.12362

Miles, M. B., & Huberman, A. M. (1994). Qualitative data analysis:
An expanded sourcetextbook. Sage Publications.

Milli Egitim Bakanlig1. (2019). Tiirkce dersi 6gretim program (1-8.
stmiflar). T.C. Milli Egitim Bakanlig1 Talim ve Terbiye
Kurulu Bagkanlig.

Milli Egitim Bakanlhigi Ders Kitaplar1 ve Egitim Araglar
Yonetmeligi. (2021). T.C. Resm1 Gazete, (31628), 1-12.
https://www.resmigazete.gov.tr/eskiler/2021/10/20211014-

L.htm

Milli Egitim Bakanlhig1. (2022). Taslak ders kitabi ve egitim araclari ile
bunlara ait elektronik igeriklerin incelenmesinde
degerlendirmeye esas olacak kriterler ve agiklamalar1. Talim ve
Terbiye Kurulu Baskanlig:.

Milli Egitim Bakanlig1. (2024). ilkokul Tiirke dersi 6gretim programi
(1-4. siniflar). T.C. Milli Egitim Bakanlig1 Talim ve Terbiye
Kurulu Bagkanlig:.

Muse, A. E. (2005). The nature of morphological knowledge [Doctoral
dissertation, Florida State University]. FSU Digital
Repository University Libraries.
http://purl.flvc.org/fsu/fd/FSU migr etd-2161

Nagy, W. E,, Carlisle, J. F., & Goodwin, A. P. (2014).
Morphological knowledge and literacy acquisition.
Journal of Learning Disabilities, 47(1), 3-12.
https://doi.org/10.1177/0022219413509967

Nagy, W. E., & Townsend, D. (2012). Words as tools: Learning
academic vocabulary as language acquisition. Reading
Research Quarterly, 47(1), 91-108.
https://doi.org/10.1002/RRQ.011

Onan, B. (2005). [lkogretim ikinci kademe Tiirkce 6gretiminde dil
yapilarimn anlama becerilerini (okuma/dinleme) gelistirmedeki
rolii [Doktora tezi, Gazi Universitesi]. Ulusal Tez Merkezi.

Onan, B. (2009). Tiirkge dil yapilarinin ana dili egitimindeki
islevleriyle ilgili baz1 tespitler. Gazi Tiirkiyat Dergisi, 1(4),
83-92.

Onan, B. (2016). S6z varlig: terminolojisi {izerine bir analiz
calismasi. Milli Egitim Dergisi, 210, 11-29.

Olker, G. (2011). Yazil Tiirkcenin kelime sikligi sozliigii (1945-1950
arast) [Doktora tezi, Selcuk Universitesi]. Ulusal Tez
Merkezi.

Omeroglu, A. F., & Hakkoymaz, S. (2022). Ortaokul Tiirkge ders
kitaplarindaki etkinliklerin s6z varlig1 6gretiminde
kullanilan yontem ve teknikler agistndan
degerlendirilmesi. Ana Dili Egitimi Dergisi, 10(2), 347-362.
https://doi.org/10.16916/aded.1053964

Ozbay, M., & Melanliogly, D. (2008). Tiirkge egitiminde kelime
hazinesinin 6nemi. Yiiziincii Yil Universitesi Egitim
Fakiiltesi Dergisi, 5(1), 30-45.

Ozkan, B. (2021). Egitim bilimleri aragtirmalari igin dokiiman inceleme
yontemi. Pegem Akademi Yayincilik.

Parlak, H. (2018). Yabancilar igin Tiirkge ders kitaplarinda
gorevsel sesbilimin kullanim 6zellikleri {izerine bir
degerlendirme. International Journal of Languages Education
and Teaching, 6(4), 240-243.

Passaretti, B., Turkstra, L. S., Gallagher, T., Jiang, A., Cahill, P., &
Campbell, W. (2023). Reporting of classroom-based
morphologic alawareness mstruction and intervention for
kindergarten to grade 3 students in theliterature: A
scoping review. American Speech-Language-Hearing
Association, 54(2), 648-
669.https://doi.org/10.1044/2022 T.SHSS-22-00090

Patton, M. Q. (2014). Nitel arastirma ve degerlendirme yontemleri (M.
Biitiin ve S. B. Demir, Cev.). Pegem Akademi. (Orijinal
eserin basim tarihi 2012)

Robert, A. D., & Boullaguet, A. (1997). Analyse de contenu. P.U.F.

Sak, R., Sahin-Sak, LT, Oneren—$endil, C., & Nas, E. (2021). Bir
arastirma yontemi olarak dokiiman analizi. Kocaeli
Universitesi Egitim Dergisi, 4(1), 227-250.
http://doi.org/10.33400/kuje.843306

Sayar, B., Korkmaz Deger, F., Polat, H., Erdogan, i, Yesilova, K.,
Tasdemir, M., & Zengin, T. (2023). Milli Egitim Bakanlig1 4.
stnif Tiirkge ders kitabi. Talim ve Terbiye Kurulu
Bagkanlig1.


https://doi.org/10.37669/milliegitim.1226031
https://doi.org/10.1016/j.jecp.2017.02.015
https://doi.org/10.17755/esosder.711074
https://doi.org/10.1111/1467-9817.12362
https://www.resmigazete.gov.tr/eskiler/2021/10/20211014-1.htm
https://www.resmigazete.gov.tr/eskiler/2021/10/20211014-1.htm
http://purl.flvc.org/fsu/fd/FSU_migr_etd-2161
https://doi.org/10.1177/0022219413509967
https://doi.org/10.1002/RRQ.011
https://doi.org/10.16916/aded.1053964
https://doi.org/10.1044/2022_LSHSS-22-00090
http://doi.org/10.33400/kuje.843306

F. Akgiil Cobanoglu and B. Aktiirkoglu

Ahi Evran University Journal of Kirsehir Education Faculty Volume 26, Issue 2, 2025

Sayin, H., & Dogan, Y. (2023). {lkgretim Tiirkge ders
kitaplarindaki dinleme/izleme metinlerinin s6z varligi
bakimindan incelenmesi. Mehmet Akif Ersoy Universitesi
Egitim Fakiiltesi Dergisi, (65), 512-548.
https://doi.org/10.21764/maeuefd.1161947

Sparks, E., & Deacon, S. H. (2015). Morphological awareness and
vocabulary acquisition: A longitudinal examination of
their relationship in English-speaking children. Applied
Psycholinguistics, 36(2), 299-321.
https://doi.org/10.1017/S0142716413000246

Stahl, S. A, & Nagy, W. E. (2006). Teaching word learning
strategies: Word parts. In Stahl, S. A., & Nagy, W. E. (Ed.),
Teaching word meanings (pp. 157-172). Routledge.

Stake, R. E. (1995). The art of case study research. Thousand Oaks:
SAGE.

Sen, E. (2019). 1980-2008 yillar1 arasinda yazilmus yerli cocuk
tiyatrosu metinlerinin sdz varlig1 acisindan incelenmesi.
Ana Dili Egitimi Dergisi, 7(1), 79-93.
https://doi.org/10.16916/aded .460754

Taga, T. (2016). Kelime dgretiminde hedef kelimelerin
belirlenmesi. Milli Egitim Dergisi, 45(210), 163-177.

Turhan, H. (2010). 8. sinif Tiirkce ders kitaplarindaki metinlerin soz
varligr agisindan incelenmesi [Yiiksek lisans tezi, Marmara
Universitesi]. Ulusal Tez Merkezi.

Tiirk Dil Kurumu (2024). Giincel Tiirkge Sozliik. 20 Eyliil, 2024
tarihinde https://sozluk.gov.tr/ adresinden edinilmistir.

Tiirkben, T. (2019). Tiirkge ders ve 6grenci calisma kitaplarinin
deyim varli1 ve 6gretimi acisindan incelenmesi. Bayterek
Uluslararas1 Akademik Arastirmalar Dergisi, 2(2), 63-90.

Tyler, A., & Nagy, W. (1989). The acquisition of English
derivational morphology. Journal of Memory and Language,
28, 649-667.

Uludag, C. (2010). 7.stmf Tiirkge ders kitaplarimin soz varligi
agisindan incelenmesi [Yiiksek lisans tezi, Marmara
Universitesi]. Ulusal Tez Merkezi.

Yalgin, 1. U. (2019). Ozgiin Publishing House 4. stnif Tiirkge ders
kitabi. Talim ve Terbiye Kurulu Bagkanlig1.

Yapic, S. (2004). Cocukta dil gelisimi. Uluslararas: Insan Bilimleri
Dergisi, 8(1), 1-17. https://www j-

humansciences.com/ojs/index.php/I[THS/article/view/101

Yavuz, 1. (2021). Ders kitaplarinda okunabilirlik. T.C. Milli Egitim
Bakanlig1 Talim ve Terbiye Kurulu Bagkanlig1.

Yavuzer, H. (2001). Egitim ve gelisim Ozellikleriyle okul ¢agr cocugu.
Remzi Kitabevi.

Yildirim, A., & Simsek, H. (2016). Sosyal bilimlerde nitel arastirma
yontemleri. Seckin Yaymcilik.

Zorbaz, K. Z. (2007). Tiirkce ders kitaplarindaki masallarin
kelime-ciimle uzunluklar1 ve okunabilirlik diizeyleri
iizerine bir degerlendirme. Egitimde Kuram ve Uygulama,
3(1), 87-101.

Wach, E., & Ward, R. (2013). Learning about qualitative document
analysis. IDS Practice Paper in Brief, 13, 1-11.

500


https://doi.org/10.21764/maeuefd.1161947
https://doi.org/10.1017/S0142716413000246
https://doi.org/10.16916/aded.460754
https://sozluk.gov.tr/
https://www.j-humansciences.com/ojs/index.php/IJHS/article/view/101
https://www.j-humansciences.com/ojs/index.php/IJHS/article/view/101

