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Bu arastirmanin amaci, Universite 6grencilerinin bireysel girisimcilik algilar1 ile yaratici diisiinme
becerileri arasindaki iliskinin incelemesidir. Arastirmanin evrenini; bir devlet iiniversitesinin iki farkh
fakiiltesinde 6grenim géren 3 ve 4. simif 6grencileri olusturmaktadir. Orneklem ise belirtilen fakiiltelerde
O0grenim goren 442 oOgrenciden olusmaktadir. Arastirmada iliskisel tarama modeli kullanilmistir.

wn

Arastirma verileri “Kigisel Bilgi Formu”, “Bireysel Girisimcilik Alg1 Olgegi” ve “Marmara Yaratici
Diisiinme Egilimleri Olgegi” ile toplanmis ve SPSS.23 paket programu ile analiz edilmistir.

Universite égrencilerinin bireysel girisimcilik algilari; 6grenim gérdiikleri boliim, sinif diizeyi, mezun
olduklar lise tiirii, hayatlarinin biiyiik ¢ogunlugunun gecirildigi yerlesim yeri ve diinya gorisleri
bakimindan anlamli bir farklilik olmadig1 ancak cinsiyete gore kadinlar, Egitim Fakiiltesi, akademik
ortalamasi yiiksek, fakiilte/b6limiinden memnun, bir kuliibe liye olanlar ve f{niversite 6grenimi
esnasinda bir iste ¢alisanlar lehine anlamli bir farklilik oldugu sonucuna ulasilmistir

Yine liniversite 6grencilerinin yaratici diisiinme becerileri; cinsiyet, fakiilte, b6liim, mezun olunan lise
tird, hayatlarinin biiyiik ¢ogunlugunun gecirildigi yerlesim yeri, diinya goriisi, lniversite 6grenimi
esnasinda bir iste calisip calismama durumu agisindan anlamhi bir farklilik ortaya ¢ikmamis ancak
akademik basarisi yiliksek ve 6grenim gordigi fakiilte/boliimden memnun olan 6grenciler lehine ise
anlaml bir farklilik ortaya ¢ikmistir.

Universite égrencilerinin bireysel girisimcilik algilar ile yaratici diisiinme becerilerinin arasinda pozitif
yonlii orta diizeyde bir iliski oldugu sonucuna ulagilmistir.

Anahtar Kelimeler: Bireysel Girisimcilik, Universite (")grencileri, Yaratic1 Diistinme, Yaraticilik.

Abstract

The aim of this study is to examine the relationship between university students' perceptions of
individual entrepreneurship and creative thinking skills. The population of the study consists of 3rd and
4th year students studying in two different faculties of a state university. The sample consists of 442
students studying in the faculties. Relational screening model was used in the research. The research
data were collected with "Personal Information Form", "Individual Entrepreneurship Perception Scale"
and "Marmara Creative Thinking Tendencies Scale" and analysed with SPSS.23 package programme.

It was concluded that there was no significant difference in the individual entrepreneurship perceptions
of university students in terms of the department they studied, class level, the type of high school they
graduated from, the type of high school they graduated from, the settlement where most of their lives
were spent and their world views, but there was a significant difference in favour of women, Faculty of
Education, those with a high academic average, those who were satisfied with their faculty/department,
those who were members of a club and those who worked in a job during their university education
according to gender.
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Again, the creative thinking skills of university students did not reveal a significant difference in terms of
gender, faculty, department, type of high school graduated from, the settlement where the majority of
their lives were spent, world view, whether or not they had a job during their university education, but a
significant difference emerged in favour of students with high academic achievement and satisfied with
the faculty/department they studied. It was concluded that there is a positive and moderate relationship
between university students' individual entrepreneurship perceptions and creative thinking skills.

Keywords: Key Words Creative Thinking, Creativity. Individual Entrepreneurship, University Students.
GIRIS

Bilimsel yonetim anlayisinin ortaya ¢ikmasi ve bu anlayisin iiretimde yeni bir sistem olarak
kullanilmas1 ile verimliligi arttirmasi {izerine, tUretilen arag- gere¢ ve malzemelerin
pazarlanmasi icin de yeni arayislarin ortaya ciktigin1 séylemek miimkiindiir. Frederick Taylor
(1911) tarafindan XX. yy.da ilkeleri ortaya konulan “Bilimsel Yonetim” anlayisi ile birlikte,

sanayilesmede yenilikci bir gelismenin basladig1 sdylenebilir. Bu anlayis, ¢alisanlarin en fazla
Uriin verimliligine ulasarak refaha kavusabilecegini savunmaktadir.

Pazarlama anlayisinin degisimi ile birlikte, insan yasaminin kalitesini artirmaya yonelik biitiin
alanlarda girisimcilik; 6nemli bir unsur olarak ortaya cikmistir (Celik, Giirpinar, Baser ve
Erdogan, 2015). Tiirk Dil Kurumu (TDK) (2023), “girisim”i; bir ise girisme, tesebbiis olarak ve
“girisimde bulunma” isini ise girisimcilik olarak tanimlamaktadir. Gozibtyik (2019),
girisimciligin farkl 6zellikleri sebebiyle genis bir anlam ifade ettigini ve evrensel bir taniminin
bulunmadiginm belirtmektedir. Aksel (2010)’e gore girisimcilik “bireyin almis oldugu egitim ve
cevresinde bulunan kurumlarda goéz ardi edilmeksizin yenilik¢ilik ve yeni bir kalkisma
streci”dir. Coulter (2008) girisimciligi “Bir birey veya birey grubunun elindeki mevcut
kaynaklar ne olursa olsun bliyiime ve deger katmak ya da yaratmak icin farkli olma ilkesini de
elden birakmadan inovasyon yoluyla elde var olan firsatlar1 kullanarak ya da yeni firsatlarin
olusmasini takip etmek icin diizenlenmis giic ve imkanlar1 kullandiklar: siire¢” seklinde ifade
ederken Arikan (2002) ise “risk almaktan korkmadan yenilik yapmak ya da var olan durumu
gelistirmek” seklinde tanimlamaktadir. Eraslan (2011), girisimcilik ile ilgili verilen
tanimlarinin yani sira girisimci olan bireylerin yeni bir seyler ortaya koymada 6ncii olduklarini
belirtmektedir.

Girisimciligin farkli tanimlarindan hareketle, basarili bir girisimcinin yenilik iiretmeye ihtiyag¢
duydugunu sdylemek miimkiindiir. Bir ise girismek, o alanda yeniligi baslatmanin temeli
olarak disiintlebilir. Basarili olarak kabul edilen girisimlerde; benzerlerinden herhangi bir
yoniyle ayrilmak, digerleri gibi olmamak ve kendine 6zgii yenilikler iiretmek gibi ortak 6zellik
olarak siralanabilir.

Yenilik iiretme kavrami, yaraticilik ve yaratici diisiinmeyi gerektirmektedir c¢iinkii yaratic
diistinme, zihni yeni fikir ve imkanlara acik hale getirmektedir (Fisher, 1995). Yaraticilik,
Latincede “creare” sozciik kokiinden olugsmustur. ingiliz dilinde ise “create” kelimesi Tiirkce
olarak “liretmek, yapmak ya da yaratmak” anlaminda kullanilmaktadir. (Géziibiytik, 2019).
Yine yaraticilik; “Iste buldum” dedirten tiim bilissel, duyusssal ve devinisssel etkinliklerde
yagsam felsefesini ortaya koymak, seklinde tanimlanmaktadir (Ustindag, 2002). Maba (2019),
yaraticilikla ilgili fikirlerin Platon’a kadar uzandigini belirtmektedir.

Yaraticilik; ilk zamanlarda sanat, edebiyat, miihendislik, mimarlik gibi alanlarda 6n plana
¢ikmis olsa da XXI. yy.da saglik, ekonomi, teknoloji, pazarlamacilik, egitim gibi bircok alanda da
etkisini gostermektedir (Koray, 2005). Bu etkinin egitime yansimasini Bloom ve arkadaslarinin
(1956) ortaya koydugu bilissel alan taksonomisinde gérmek mimkiindiir.
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Sekil 1. Orijinal ve Yenilenmis Bloom taksonomisi. (Celik, Kul ve Uzun, 2018’den uyarlanmistir)

Sekil 1’de gorildigi gibi Bloom taksonomisine gore egitimin amaglary; ilk olarak bilgi,
kavrama, uygulama, analiz, sentez ve degerlendirme seklinde asamali olarak siiflandirilmistir
(Biimen, 2006; Demirel, 2015; Senemoglu, 2004; Sonmez, 2001, Yesilyurt, 2020). Daha sonraki
donemlerde Furst (1994), Ormell (1974), Anderson ve Krathwohl (2001) gibi arastirmacilarin
yaraticiligin yeri hakkinda yonelttikleri elestiriler nedeniyle taksonomide yenilenme
gerceklestirilmistir (Blimen, 2006).

Bloom taksonomisinin basamaklarinin, zaman igerisinde giderek artan elestiriler sonucunda
isim halinden fiil haline donustiiriildiigi anlasilmaktadir. Yenilenen taksonomide “yaratma”nin
“degerlendirme” basamagi ile yer degistirerek en iist bilissel seviyede yer aldig1 goriilmektedir.
“Hatirlama” ile baslayan bilissel siireclerin igerisinde “yaratma”’nin en {istte yer almasi,
yaraticilik kavraminin daha da 6n plana ¢ikmasini sagladigi séylenebilir.

Gerek egitim gerekse de farkli alanlarda tizerinde siklikla durulan yaraticiik kavrami
Treffinger (1996) tarafindan bes farkl yaklasimla agciklanmaktadir (Akt. Aslan, 2001):

eYataticilik zihinsel sYaraticihk kisilik ve *Sosyal cevre *Kisinin yasam sekli * Noropsikloji,

ve bilisssel bir bireysel 6zelliklere yaraticiligi ve hayata biyokimya gibi
slirectir. gore degisim koreltebilir veya yaklagimi alanlarla
gosterir. arttirabilir. yaraticilig etkiler. yaraticilik
gelistirilebilir.

mantiki
olmayan yon

bireysel sosyal
ozellikler faktorler

Sekil 2. Yaraticilik Yaklagimlari. (Aslan, 2001’den uyarlanmistir.)

Sekil 2’de yer alan bilgilerden hareketle, yaraticiligin daha ¢ok kisinin kendisi ile ilgili oldugu
fakat sosyal cevrenin de yaraticilik lizerinde olumlu ve olumsuz etkilerinin gorildigi
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anlasilmaktadir. Kisinin yasam sekli, bilissel yapisi, néropsikolojik ve biyokimyasal
ozelliklerinin de yaratici diisiinme agisindan birer etken oldugu goriilmektedir. Bunlardan
hareketle bireylerin yaratici yonlerini gelistirmek icin farkli yaklasimlardan ayr1 ayri veya bir
biitlin olarak yararlanabileceklerini séylemek miimkiindiir. Boylelikle bireylerin yaratici
diisiinen insanlara doniismeleri saglanabilir.

Yaratici disiinen insanlarin genel 6zellikleri ise orijinal olma, risk alabilme, merakl ve yenilige
acik olma, cesur olma, risk alabilme, derin diisiinebilme, zaman zaman yalniz kalma istegi
duyma, elestirel olma, elestiriye acik olma, o6zgilrlikeii ve yenilikci olma seklinde
siralanmaktadir (Giines,2012; San, 1985, Yesilyurt, 2020). Yesilyurt (2020)'a goére de
yaraticilik dort asamada meydana gelmektedir. Bu asamalar Tablo 1'de verilmistir:

Tablo 1. Yaraticiligin Asamalari

Problemin ve ¢dziimi i¢cin gerekli ihtiyaglarin tespit edildigi
Hazirlik asamasi (kesif) asamadir. Bu asama daha ¢ok bilgi toplama ve diisiinme
stireclerini igerir.

Bu asamada bireyler baska islerle ugrasirken ayni zamanda

Kulugka agamasi (oyun) problemin ¢6ziimii bilingaltinda aranmaya devam etmektedir.

ice dogus agamasi Coziime yonelik diisiincenin veya ¢éziimiin ani sekilde ortaya
(Yaraticilik, aydinlanma) ciktig1 asamadir.

Degerlendirme asamasi Birinci asamada belirlenen ¢6ziim énerilerinin, fikirlerin analiz
(Sonuglari1 dogrulama-¢6ziim getirme) edildigi asamadir.

Kaynak: Yesilyurt, E. (2020). Yaraticilik ve yaratici diisiinme: Tiim boyut ve paydaslariyla kapsayici bir
derleme ¢alismasi. OPUS International Journal of Society Researches, 15(25), 3874-3915.

Tablo 1'de yer alan asamalardan yola ¢ikilarak yaraticiligin; hazirlik, kulucka, ice dogus ve
degerlendirme asamalar1 sirasi ile tamamlanarak ortaya c¢iktig1 anlasimaktadir. Hazirlik,
ihtiyaclarin tespit edildigi, kulugka bilin¢altinda ¢6zliimiin arandigl, ice dogus ¢oéziimiin ani
sekilde ortaya ¢iktig1 asamalardir. Son asama olan degerlendirmede ise ¢6ziim Onerileri analiz
edilmektedir.

Yine Tablo 1'de yaraticiligin, ilk olarak “diisiinme” seklinde ortaya ¢iktigini ve daha sonra
eylemlere doniistiigiinii soéylemek miimkiindiir. Tirk Dil Kurumu (TDK) (2023)’ye gore
diistinme, “Karsilastirmalar yapma, ayirma, birlestirme, baglantilar1 ve bigimleri kavrama
yetisi.” seklinde tanimlanmaktadir. Kazanci (1989)’ya gore ise diisiinme; bireyi i¢ ya da dis
etmenler bakimindan rahatsiz eden, bireyin fiziksel ve psikolojik dengesini bozan olaylarin
giderilmesi icin girisilen kasith zihinsel davranislarin tiimidiir. Ozden (2005)’e gére diisiinme
becerileri; elestirel diisiinme, problem ¢6zme, okudugunu anlama, yazma, bilimsel diisiinme,
yaratici diisiinme ve yaratici problem ¢6zme becerileri olarak ele alinmaktadir. Pek ¢ok boyutu
bulunan diisiinmenin énemli boyutlarindan birisinin de yaratici diisiinme oldugunu séylemek
miimkiindiir. Ustiindag (2014) ise yaraticar diisiinmeyi; “Bireylerin karsilastigi problemleri
sezerek icsellestirip, olaylar arasinda neden-sonug iliskisini saglayarak ozgiin ve yenilikgi bir
bakis acisiyla alisilagelmisin disina ¢ikma sekli” olarak tanimlamistir. Yine yaratici diisiinme,
Kaya (2008)’ya gore yaratici diisiinme, karsilasilan sorunlarla ilgili yeni fikirlere sekil verme
becerisidir. Yaratici diisiinmeyi alanyazinda bazi kaynaklar “egilim” (Baki, 2019; Fisher,1985,
Ozgenel ve Cetin, 2015) olarak tamimlamaktadir fakat alanyazinin biiyiik cogunlugunda bu
kavram diisiinme becerisi olarak adlandirilmakta ve eylemin diisiinme boyutu 6n plana
cikmaktadir. Guilford (1984)a gore diisiinme boyutu yakinsak ve iraksak olmak ftizere iki
grupta ele alinabilir. Yakinsak diisinme c¢ok bilinen, hemen akla gelen tek dogru cevaplh
diistinmeleri ifade ederken 1raksak diisiinme, sira disi ve orijinal ¢6ziim siirecini icermektedir.
Bu sebeple yaratici diisiinme 1raksak diisiinmeyi de gerektirmektedir (Akt: Doganay, 2002).
Iraksak diisiinmeye ek olarak hayal giici ve problem c¢dzmeye yatkinliklar da yaratici
diisinmenin 6nemli 6zelliklerindendir (Yesilyurt, 2020).

Diisiinme eyleminin sonucunda gerceklesen degisim ve yenilik kavramlari ile yaratici diisiinme
becerileri arasinda bir bagin kurulmasi1 miimkiindiir. Ayn1 zamanda degisim ve iliretimin her
gecen gln daha fazla arttig1 XXI. yy. da girisimcilik ve yaratic1 dlisiinmenin birbiri ile dogrudan
iliskili oldugunu sdylenebilir.
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Semerci (2000: 37)’ye gore, Ust diizey diisiinme yetilerinden birisi olan yaratict diistinme
becerileri, bireylerin hizla gelisen bir diinyaya uyum saglayabilmesi ve girisimcilik yetilerine
sahip olmasi ile alakalidir. Arikan (2002), Yildirnm (2008) ve Giinay (2016) gibi bazi
arastirmacilar girisimciligin dogustan ve icten gelen 6zellikler iizerine olustugunu belirtseler
de Goziibliyiik (2019); girisimcilik 6zelliginin gelistirilmesinde egitimin de goz ardi
edilemeyecegini belirtmektedir. Bilgi, beceri ve kiiltiirel degerler egitim, okul ve 6gretmenler
sayesinde bir sonraki nesle aktarilabilmektedir (Aydin ve Saglam, 2012). Bu yaklasima uygun
olarak sistematik ilk girisimcilik egitimleri 1938’de Japonya’da Kobe Universitesi'nde; 1947
yilinda ise Harward Universitesi'nde baslamistir (Top, 2006). Benzer sekilde Tiirkiye'deki
tiniversitelerin amaclarindan birisi de yurt kalkinmasi ile bilimsel, ekonomik ve Kkiiltiirel
ihtiyaclara cevap verecek, mesleki bir bilgiye sahip bireyler kazandirmak olarak belirlenmistir
(Yiiksekogretim Kanunu [YOK], 1981).

YOK tarafindan belirlenen bu amactan hareketle, {iniversitede 6grenim géren égrencilerin bir
meslegin yeterliliklerine sahip olarak yetismesi gerektigi ve bir meslegin {riinlerinin,
girisimcilik becerileri ile ortaya c¢ikartilabilecegini sdylemek miimkiindiir. Arastirmada
girisimcilikle ilgili sunulan tamimlar ve 6zellikler de girisimciligi ortaya ¢ikaran en onemli
etkenin, yaratici diisiinme becerileri oldugunu ortaya koymaktadir. Bu nedenle bireysel
girisimcilik algilar ile yaratici diisiinme becerilerinin birlikte incelenmesi ve aralarindaki
iliskinin tespit edilmesi ile elde edilen sonuclarin alanyazina 1sik tutacagi umulmaktadir.

llgili alanyazin incelendiginde; bireysel girisimcilik algilari ile yaratici diisiinme becerilerini
konu alan bazi g¢alismalarin yapildig1 goériilmektedir. Bireysel girisimcilikle ilgili Korkmaz
(2000), Arslan (2002), Bozkurt (2007), Vedat (2012); Keles, Ozcan, Doganer ve Altunoglu
(2012), Korkmaz (2012), Eyel (2018) ve Giltepe (2022)'nin yapmis oldugu calismalar
mevcuttur. Yaraticr diisiinme ilgili olarak ise Ozdemir (2011), Yilmaz (2011), Duyar (2012),
Akgakanat, Miicevher ve Carikel (2014), Aksoy (2017), Tok (2018), Kilavuz ve Aydin (2020),
Himmetoglu (2021)’in ¢alismalar1 6rnek gosterilebilir.

Insanlarin bireysel girisimcilik algillar1 ve yaratiaa diisiinme becerileri, arastirmacilar
tarafindan 6nemli goriildigi icin lizerinde farkh ¢alismalarin yapildigi kavramlar olmustur.
I1gili alanyazin taramasinda bu kavramlarin ayri ayr1 ele alindig1 ve arastirildigi ancak bireysel
girisimcilik algisi ile yaratici diisiinme becerilerinin birlikte ele alinarak yapilan arastirmalar
sinirh kaldig1 gériilmektedir. Onun icin liniversite 6grencilerinin bireysel girisimcilik algilari ile
yaratici diisinme becerilerinin birlikte arastirilmasi ve bunlar arasindaki iliskinin incelenmesi
bu ¢alismanin 6nemini ve ¢ikis noktasini olusturmustur.

Arastirma Problemi

Arastirmanin problemini, “Universite 6grencilerinin yaratici diisiinme becerileri ile bireysel
girisimcilik algilar1 ne diizeydedir?” sorusu olusturmaktadir.

Alt problemler. Arastirmanin alt problemlerini agsagidaki sorular olusturmaktadir.
1. Universite dgrencilerinin bireysel girisimcilik algilar1 ne diizeydedir?

2. Universite 6grencilerinin bireysel girisimcilik algilari; cinsiyet, 6grenim gordiikleri fakiilte,
boliim, sinif diizeyi, akademik ortalama, mezun oldugu lise tiirli, 6grenim goérdigi fakiilte ve
boliim memnuniyeti, yasaminin biiyiik bolimiiniin gectigi yerlesim yeri, diinya goriisii, bir
tiniversite kuliibiine {iye olup olmama, liniversite okurken bir iste ¢alisma durumlarina gore
anlaml bir farklilik géstermekte midir?

3. Universite 6grencilerinin yaratic1 diisiinme becerileri ne diizeydedir?

4. Universite 6grencilerinin yaraticl diisiinme becerileri; cinsiyet, 6grenim gordiikleri fakiilte,
boliim, sinif diizeyi, akademik ortalama, mezun oldugu lise tiirli, 6grenim goérdigu fakiilte ve
boliim memnuniyeti, yasaminin biiylik boliminiin gectigi yerlesim yeri, diinya goriisii, bir
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tiniversite kuliibiine liye olup olmama, iiniversite okurken bir iste calisma durumlarina gére
anlamli bir farklilik gdstermekte midir?

5. Universite 6grencilerinin bireysel girisimcilik algilar1 ile yaratici diisiinme becerileri
arasinda anlaml bir iliski var midir?

Belirtilen yazim esaslarina uygun olarak hazirlanan ve inceleme kurulu tarafindan onaylanan
makaleler yayimlanir.

Arastirmanin Amaci

Bu arastirmanin amacini; liniversite 6grencilerinin bireysel girisimcilik algilar1 ve yaratici
diistinme becerileri ile bu ikisinin arasindaki iliskinin incelemesi olusturmaktadir.

Arastirmanin Onemi:

Universite 6grencilerinin sahip oldugu bireysel girisimcilik algilar1 ve yaratici diisiinme
becerileri ile ilgili ayr1 ayr1 ¢alismalara rastlanmakla birlikte, bu ikisi arasinda bir iliskinin
incelendigi Saracoglu, Duran ve Taskin (2010) ve Kanbur ve Ozyar (2016)’a ait iki calismaya
rastlanmistir. Bu nedenle bu ¢alismanin tiniversite 6grencilerinin yaratici diisiinme egilimleri
ve girisimcilik 6zelliklerinin belirlenmesi, sonra da bu iki degerin arasinda bir iliskinin olup
olmadiginin ortaya c¢ikarilmasi arastirmayr 6nemli hale getirmistir. Arastirmanin ortaya
cikaracagl sonuclarin Ttniversite 6grencilerinin bireysel girisimcilik algilar1 ve yaraticl
diisinme egilimleri hakkinda bilgi vermesinin yaninda daha sonra yapilacak olan yeni
calismalara, liniversite yonetimlerine de kaynaklik edebilecegi diisiiniilmektedir.

YONTEM
Arastirma Modeli

Universite 6grencilerinin sahip oldugu bireysel girisimcilik algilar1 ve yaratici diisiinme
becerileri ile bu ikisinin arasindaki iliskinin incelemesi amacini tasiyan bu arastirmada tarama
modeli kullanmistir. Tarama modelleri; gegmiste ya da halen var olan bir durumu var oldugu
sekli ile betimlemeyi amag¢ edinen arastirmalar i¢in uygun bir modeldir (Karasar, 2006). Yine
tarama modeli, olaylarin, objelerin, varliklarin, kurumlarin, gruplarin ve c¢esitli alanlarin ne
oldugunu betimlemeye, aciklamaya c¢alisan bir model (Kaptan, 1995) olarak tanimlanmaktadir.
Bu calisma, tiniversite 6grencilerinin sahip oldugu bireysel girisimcilik algilarn ile yaratic
diistinme becerileri arasindaki iliskinin de incelenmesinden dolayi iliskisel tarama 6zelligi
gostermektedir. iliskisel tarama modeli, iki ve daha ¢ok sayidaki degisken arasinda birlikte
degisimin varligini belirlemeyi amaglayan tarama yaklasimidir (Karasar, 2006).

Orneklem/Calisma Grubu/Katihmcilar

Arastirmalarda evren, arastirma sonuclarinin genellemek istendigi elemanlar biitliinii olup
biitiin ortak o6zellikleri olan, canli ve cansiz her tiirlii elemani igerebilir (Karasar,1998). Bu
arastirmanin evrenini; Burdur Mehmet AKkif Ersoy Universitesi Egitim Fakiiltesi (EF) ile
Iktisadi ve idari Bilimler Fakiiltelerinin (IIBF) tigiincii ve dordiincii simflarinda 6grenim géren
toplam 2346 (EF: 1202, IIBF: 1144) 6grenci olusturmaktadir. Girisimcilik ile ilgili derslerin
Uiniversite egitimin Ugiincii sinifinda baslamasindan dolay1 arastirmaya bir ve ikinci siniflar
dahil edilmemistir.

Arastirmada orneklem ise evreni temsil etmek lizere cesitli tekniklerle evren elemanlarindan
secilen ve lizerinde inceleme yapilan gruptur (Karasar, 1998). Bu arastirmanin 6rneklemi basit
tesadiifi orneklemeye gore alinmistir. Basit tesadiifi 6rneklemede tiim birimler se¢cimde esit
sansa sahiptir. Uygulamada biitiin birimler listelenir ve listeden rastgele birimler secilir
(Karasar, 1998). Yine bu arastirmada orneklem, ¢alismaya goniillii olarak katilan Egitim
Fakiiltesinden 224 (k=152, e= 72); Iktisadi ve idari Bilimler toplam Fakiiltesinden 218 (k=165,
e= 53) olmak {izere toplam 442 kisiden olusmaktadir. 442 kisiden u¢ deger olarak belirlenen
15 kisinin doldurdugu veriler arastirmanin disinda tutulmustur. Arastirmanin 6rneklemindeki
Uiniversite 6grencilerinin cinsiyet, 6grenim gordiikleri fakiilte, boltim, sinif diizeyi, akademik
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ortalama, mezun olunan lise tiirli, iniversiteye giris puan tiirti, 6grenim gordiigi fakiilte ve
boliimden memnuniyeti, yasaminin biiyiik b6liminiin gectigi yerlesim yeri, diinya goriisi, bir
tiniversite kuliibiine iiye olma, liniversite dncesi bir iste ¢alisma ve iiniversite okurken bir iste
calisma durumlarina gore frekans ve ylizdelik dagilimlari Tablo 1’de goriilmektedir.

Tablo 2. Universite Ogrencilerinin Demografik Ozellikleri

Cinsiyet n %
Kadin 308 72,1
Erkek 119 27,9
Fakiilte

Egitim F. 216 50,6
Iktisadi Ve Idari Bilimler F. 211 49,4
Boliim

Matematik ve Fen Bilimleri Egitimi 31 7.3
Tiirkge ve Ingilizce Ogretmenligi 23 5,4
Okul Oncesi Ogretmenligi 33 7,7
Rehberlik ve Psikolojik Danismanlik 36 8,4
Sinif Ogretmenligi 53 12,4
Sosyal Bilgiler Ogretmenligi 41 9,6
Finans ve Bankacilik Bolimii 27 6,3
[ktisat ve Isletme Béliimii 34 8,0
Maliye Bolimii 41 9,6
Saghk Yonetimi Boliimii 47 11,0
Siyaset Bilimi ve Kamu Yénetimi B6limii 24 56
Sosyal Hizmet Bolumi 37 8,7
Simf

3 219 51,3
4 208 48,7
Akademik Ortalama

2 Alu 15 3,5
2-2,49 49 11,5
2,5-3 96 22,5
3-3,49 149 34,9
3,5 ve Ustil 118 27,6
Mezun Olunan Lise Tiirii

Genel Lise 31 7.3
Anadolu Lisesi 280 65,6
Imam Hatip Lisesi 35 8,2
Meslek Liseleri 45 10,5
Sinav Puaniyla Ogrenci Kabul Eden Liseler (Fen, SBL, A.Ogret.) 36 8,4
Ogrenim Gériilen Boliim/Fakiilteden Memnuniyet

Evet 253 59,3
Hayir 52 12,2
Kismen 122 28,6
Hayatin Biiyiik Cogunlugun Gecirildigi Yerlesim Yeri

Biiyiik Sehir 132 30,9
Sehir 92 21,5
flge 127 29,7
Belde-Kéy 76 17,8
Diinya Goriisii

Demokrat 137 32,1
Otoriter 52 12,2
Hiimanist 138 32,3
Muhafazakar 45 10,5
Sosyopolitik 48 11,2
Herhangi Bir Kuliibe Uyelik Durumu

Evet 154 36,1
Hayir 273 63,9
Universite Ogrenimi Devam Ederken Bir iste Calisma

Durumu

Evet 64 15,0
Hayir 363 85,0
Genel Toplam 427 100

Tablo 2'de goriildiigii gibi, arastirmaya 308 (%72,1)'i kadin, 119 (27.9)'u erkek toplam 427
Uiniversite 6grencisi katilmistir. Arastirmaya katilan 427 68renciden 216’s1 (%50,6) Egitim
Fakiiltesinde, 211'i (%49,4) Iktisadi ve Idari Bilimler Fakiiltesinde 6grenim gérmektedir.
Egitim Fakiiltesinde 6grenim goren iniversite 6grencilerinin 31’i (%7,3) Matematik ve Fen
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Bilimleri, 23’ii (%5,4) dil 6gretimi egitimi veren Tiirkce ve Ingilizce, 33ii (%7,7) okul éncesi,
53’ sinif (%12,4), 41'i (%9,6) sosyal bilgiler 6gretmenliginden ve 36’s1 (%8,4) da rehberlik ve
psikoloji damismanhk (RPD) béliimlerinden oldugu goriilmektedir. Arastirmaya Iktisadi ve
Idari Bilimler Fakiiltesinden katilan égrencilerin ise 27’si (%6,3) finans ve bankacilik, 34’ii
(%8,0) iktisat ve isletme, 41’i (%9,6) maliye, 47’si (%11,0) saglik yonetimi, 24’1 (%5,6) siyaset
bilimi ve kamu yonetimi ve 37’si (%8,7) de sosyal hizmet boéliimlerinde 6grenin gérmektedir.
Akademik not ortalamasi acisindan incelendiginde ise katilimcilardan 15’inin (%3,5) 2.00'nin
altinda, 49'unun (%11,5) 2.00-2.49, 96’sinin (%22,5) 2.5-3.00, 149’unun (%34,9) 3.00-3.49 ve
118’inin  (%27,6) 3.5-4,00 aralifinda akademik not ortalamasina sahip olduklar
gorilmektedir.

Yine tablo 1’e bakildiginda arastirmaya katilan iiniversite 6grencilerin 219’u (%51,3) li¢linct,
208’1 (%48,7) dordinci smif ogrencilerinden olusmaktadir. Mezun olduklar liselere
bakildiginda 6grencilerin 280 tanesi (%65,6) Anadolu lisesinden, 31'i (%7,3) genel liseden,
35’i (%8,2) imam hatip lisesinden, 45’i (%10,5) herhangi bir meslek lisesinden ve 36’s1 (%38,4)
sinav puaniyla 6grenci kabul eden fen, sosyal bilimler lisesinden mezun oldugu goériilmektedir.
Ogrencilerden 31'i (%7,3) sayisal, 87’si (%20,4) so6zel ve 309'u (%72,4) da iiniversiteye giriste
sayisal puanlarin kullanmislardir. Ayrica katilimel tiniversite 6grencilerinden 353t (%59,3)
O6grenim gordigi bolimden memnun oldugunu; diger 52 (%12,2) 6grenci ise bdliimiinden
memnun olmadigini belirtmistir.

Tablo 1’de yer alan hayatinizin biiyiik ¢ogunlugunun gectigi yerlesim yeri maddesine ise
ogrencilerin 132’si (%30,9) biiylik sehir, 92’si (%21,5) sehir, 127’i (%29,7) ilce ve 76’s1
(%17,8) koy-belde seklinde cevap vermislerdir. Bu iiniversite dgrencilerinin 137’si (%32,1)
kendisinin demokrat, 52’si (%12,2) otoriter, 138'i (%32,3) hiimanist, 451 (%10,5)
muhafazakar, 48’i (%11,2) sosyopolitik diinya goriisiine sahip olduklarini belirtmislerdir.
Ogrencilerin 7 (%1,6)'ii ise bu siklardan bagimsiz olarak diger segenegini isaretlemistir.

Son olarak arastirmaya katilan iiniversite 6grencilerinin 273’ (%63,9) herhangi bir kuliibe
liye degilken 154’liniin (%36,1) en az bir kuliibe iiye olduklar1 anlasilmaktadir. Toplam 427
6grenciden 64’ (%15,0) tiniversite 6grenimi devam ederken kismi zamanl da olsa bir iste
calisirken 363l (%85) kismi zamanl da olsa bir iste calismadig1 anlagilmaktadir.

Veri Toplama Araclari/Veri Toplama Yontemleri / Veri Toplama Teknikleri

Arastirmada verilerin toplanmasi ic¢in, kisisel bilgi formu, bireysel girisimcilik alg1 6lgegi ve
Marmara yaratict diisinme egilimleri 6lcegi kullamilmistir. Bu veri toplama araglarina ait
bilgiler su sekildedir:

Kisisel bilgi formu. Arastirmaya katilan 6grencilerin demografik 6zelliklerinin belirlenmesi i¢gin
arastirmacilar tarafindan olusturulan “Kisisel Bilgi Formu” kullanilmistir. Formda iiniversite
ogrencilerinin cinsiyet, 6grenim gordiikleri fakiilte, boliim, sinif diizeyi, akademik ortalama,
mezun oldugu lise tiird, liniversiteye giris puan tiirii, 6grenim gordiigi fakiilte ve boliimden
memnuniyeti, yasaminin biiyiik b6élimiintn gectigi yerlesim yeri, diinya goriisi, bir iiniversite
kuliibiine tiye olma, {liniversite oncesi bir iste ¢calisma ve tliniversite okurken bir iste calisma
durumlarini 6grenmek icin hazirlanmis sorular yer almaktadir.

Bireysel girisimcilik algi élcedi. Bu calismada kullanilan bir diger veri toplama araa incik ve
Uzun (2017) tarafindan gelistirilen “Bireysel Girisimcilik Alg1 Olcegi”dir. Olgek 31 madde ve 6
alt boyuttan (planlama, control odagi, kendine giiven, iletisim, motivasyon, 6z disiplin)
olusmaktadir. Olgek 5'li Likert tipte olup “Kesinlikle katilmiyorum” (1), “Katilmiyorum” (2),
“Kararsizim” (3), “Katiliyorum” (4), “Kesinlikle katiliyorum” (5) seklinde derecelendirilmigtir.
Olgekten alinabilecek en diisiik puan 31 iken, en yiiksek puan 155’tir. Alti boyutun olusturdugu
toplam varyans %53,32 olarak saptanmistir. Olgegin Cronbach-alpha giivenirligi 0.946 olarak
hesaplanmistir.

Marmara yaratict diistinme egilimleri élcegi. Universite oégrencilerinin yaraticr diigiinme
becerilerini belirlemek icin ise Cetin ve Ozgenel (2017) tarafindan gelistirilen “Marmara
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Yaratict Diisiinme Egilimleri Olgegi” kullamlmistir. Agimlayici faktér analizi sonucunda elde
edilen 25 maddelik ve 6 faktorlii (6z disiplin, yenilik arama, cesaret, merak, siiphe etme,
esneklik) yapi, dogrulayia1 faktér analizi ile dogrulanmstir. Olgek 51i Likert tipte olup “Hicbir
Zaman” (1), “Nadiren” (2), “Arasira” (3), “Genellikle” (4), “Her Zaman” (5) seklinde
derecelendirilmistir. Olgekten alinabilecek en diisiik puan 25 iken, en yiiksek puan 125'tir.
Kisinin Olcekten aldigi puanin yiiksekligi yaratici diistinme egiliminin yiiksek oldugunu
gostermektedir. Olgekte yer alan tiim maddeler olumlu puanlanmaktadir. Test-tekrar test
uygulama sonucunda, faktorler arasinda korelasyon katsayilari r=.35 ile =.79 arasinda, toplam
puan r=.88 oldugu gorilmiistiir (p<.01). Olgegin tiimii icin Cronbach alfa i¢ tutarlilik katsayisi
0.87 olarak hesaplanmistir. Orijinal dl¢ek arastirma siirecinde katilimcilara uygulandiktan
sonra elde edilen verilerle 6l¢egin i¢ tutarlilik katsayisi tekrar hesaplanmis ve Cronbach alfa
katsayis1,921 olarak hesaplanmistir.

Islem/Verilerin Analizi

Bu arastirmada kullanilan veriler icin o6nce aritmetik ortalama ve standart sapmalari
hesaplanmistir. Her iki 6lcegin de non-parametrik veri dagilimina sahip olmasindan dolay:
maddelerin analizinde kisisel bilgiler icin yiizde, frekans, cinsiyet ve fakiilte bilgileri gibi ikili
gruplarin karsilastirmalarinda Mann Whitney U testi kullamlmustir. ikiden fazla grubun
karsilastirilmasinda ise parametrik olmayan testlerden KWH testi uygulanmistir. Uygulanan
KWH testi sonucuna gore anlaml bir farklilik belirlenmis ise farkliligin hangi gruplar arasinda
gerceklestigini belirlemek icin de gruplarin ikili kombinasyonlari tizerinde Mann Whitney U
testi yapilmistir.

BULGULAR

Bu Arastirmanin Birinci Alt Problemine Iliskin Bulgular

Arastirmanin birinci alt problemi olan “Universite 6grencilerinin bireysel girisimcilik algilar”
ile ilgili olarak verilerinin analizlerinden ulasilan bulgular tablo 3’te verilmistir.

Tablo 3. Normallik Sonuglari

Olcek n X Ss K-S S-W
Marmara Yaratic1 Diigiinme Egilimleri Olgegi 427 3,9235 ,54034 ,000 ,000
Bireysel Girisimcilik Alg1 Olcegi 427 3,9672 ,49382 ,000 ,000

Tablo 3’te orildiigu gibi, 6lceklere uygulanan normallik testi sonucunda her iki 6lcegin de K-S
degerinin ,05’den disiik olmasi verilerin normal dagilim gostermedigini ortaya ¢ikarmis ve
verilerin analizinde non-parametrik test teknikleri kullanilmistir. Bir 6l¢cekte normallik testi
sonucunda, K-S degerinin .05'Ten biiyiik olmasi dlcekteki veri dagiliminin normal dagilim
gosterdigi anlamina gelmektedir (Ozdamar, 2003; Biiyiikoztiirk, 2007).
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Tablo 4. Universite Ogrencilerinin Bireysel Girisimcilik Alg1 Diizeyleri

Kesinlikle Katilmiyorum Kararsizim Katiliyorum Kesinlikle

katilmiyorum katiliyorum

f % f % f % f % f %
M1 7 1,6 17 4 54 12,6 265 62,1 84 19,7
M2 6 1,4 8 1,9 70 16,4 265 62,1 78 18,3
M3 5 1,2 18 4,2 120 28,1 201 47,1 83 19,4
M4 14 33 49 11,5 111 26 173 40,5 80 18,7
M5 11 2,6 44 10,3 136 31,9 198 46,4 38 89
M6 12 2,8 31 7,3 98 23 176 41,2 110 25,8
M7 10 2,3 7 1,6 48 11,2 239 56 123 28,8
M8 8 1,9 13 3 34 8 210 49,2 162 37,9
M9 7 1,6 13 3 70 16,4 249 58,3 88 20,6
M10 14 33 41 9,6 100 23,4 162 37,9 110 25,8
M11 13 3 33 7,7 98 23 184 43,1 99 23,2
M12 6 1,4 9 2,1 45 10,5 231 54,1 136 31,9
M13 5 1,9 4 1,6 45 10,5 278 65,1 89 20,8
M14 7 1,6 7 1,6 52 12,2 227 53,2 134 31,4
M15 8 1,9 7 1,6 31 7,3 226 52,9 155 36,3
M16 10 2,3 16 3,7 42 9,8 202 47,3 157 36,8
M17 5 1,2 18 4,2 71 16,6 202 47,3 131 30,7
M18 7 1,6 18 4,2 44 10,3 214 50,1 144 33,7
M19 7 1,6 37 8,7 127 29,7 176 41,2 80 18,7
M20 4 9 8 1,9 30 7 255 59,7 130 30,4
M21 5 1,2 5 1,2 36 8,4 266 62,3 115 26,9
M22 7 1,6 6 1,4 35 8,2 275 64,4 104 24,4
M23 6 1,4 11 2,6 93 9,1 223 52,2 148 34,7
M24 20 4,7 54 12,6 93 21,8 173 40,5 87 20,4
M25 9 2,1 42 9,8 125 29,3 170 39,8 81 19
M26 10 2,3 20 4,7 73 17,1 203 47,5 121 28,3
M27 8 1,9 16 3,7 75 17,6 233 54,6 95 22,2
M28 9 2,1 30 7 57 13,3 204 47,8 127 29,7
M29 13 3 44 10,3 88 20,6 176 41,2 106 24,8
M30 13 3 24 5,6 111 26 214 50,1 65 15,2
M31 8 1,9 7 1,6 79 18,5 218 51,1 115 26,9

Toplam 274 64,6 657 154,2 2291 523,8 6688 1566,3 3375 790,3

Tablo 4 incelendiginde en yiliksek katilimin 22. Madde, “Yaptigim islerin giiclii yonlerini tespit
edebilirim” ciimlesinin “katiliyorum” (f=275, %64,4) yargisina; en diisik katilimin ise madde
20’de yer alan “Baskalarinin dnerilerini kabul etmeden 6nce {lizerinde diisiiniirim” ciimlesinin
“kesinlikle katilmiyorum” (f=4, %,9) yargisina ait oldugu ortaya ¢ikmistir. Bu bulgudan
hareketle {(iniversite Ogrencilerinin yaptig1 islerin gilicli yonlerini tespit etmede
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zorlanmamalarina ragmen baskalarinin Onerilerini kabul etmeden o©nce iizerinde
diisinmedikleri anlasilmaktadir. Bunun nedeni olarak tiniversite 6grencilerinin kendilerine
gliven bakimindan bir sorun yasamadiklart ve cevresindeki insanlara gilivenmeleri
gosterilebilir.

Tablo 5. Olgek Maddelerinin ve Alt Boyutlarin Ortalama ve Toplam Puanlar

X Toplam Alt boyut X
M1 3,94 1683
M2 3,94 1682
M3 3,79 1620
Planlama 3,76
M4 3,60 1537
M5 3,49 1489
M6 3,80 1622
M7 4,07 1739
M8 4,18 1786
M9 3,93 1679
M10 3,73 1594
Kontrol odagi 3,99
M11 3,76 1604
M12 4,13 1763
M13 4,01 1714
M14 4,11 1755
M15 4,20 1794
M16 4,12 1761
M17 4,02 1717
Kendine gliven 4,04
M18 4,10 1751
M19 3,67 1566
M20 4,17 1780
M21 4,13 1762
M22 4,08 1744 .
Iletisim 3,99
M23 4,16 1777
M24 3,59 1534
M25 3,64 1553
M26 3,95 1686
Motivasyon 3,86
M27 3,92 1672
M28 3,96 1691
M29 3,74 1592
M30 3,69 1575 Oz disiplin 3,80
M31 4,00 1706

Tablo 5 incelendiginde, maddelerden en yiiksek ortalama puanin 15. madde olan ()_( =4.20)
‘Basgkalarinin yapmadig1 yeni seyler yapmaktan hoslanirim.” oldugu ortaya ¢ikmistir. Olcek

maddelerinden en diisiik ortalama deger ise 5. maddede yer alan (X =3.49) “Alanimla ilgili
gelismeleri diizenli takip ederim.” climlesine ait oldugu bulgusuna ulasilmistir. Bu bulgu
ogrencilerin farkliliklari sevmesine ragmen giincel gelismelerden uzak olduklar1 seklinde
yorumlanabilir.
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Yine tablo 5’te goriildiigii gibi 6lgegin alt boyutlar incelendiginde en yiiksek ortalama puanin

“kendine giiven” (X=4,04); en diisiik ortalama puanin ise “planlama” (X =3.76) alt boyutuna ait
oldugu goriilmektedir. Kendine giiven diizeyinin yliksek cikmasi Tablo 1'de ulasilan bulgu ile
paralellik gostermekle birlikte 6grencilerin planlama agisindan kendi istedikleri diizeyde
olmadiklari sdylenebilir.

Arastirmanin Ikinci Alt Problemine Iliskin Bulgular

Universite 6grencilerinin girisimcilik alg1 diizeyleri; cinsiyet degiskenine iliskin bulgular Tablo
6’da verilmistir.

Tablo 6. Universite Ogrencilerinin Cinsiyetlerine Gére Bireysel Girisimcilik Alg1 Diizeyleri

Cinsiyet n Sira ortalamasi Sira toplami Z p
Blrey.sel . Girisimcilik  Kadin 308 212,35 65404,50 444 657
Alg1 Olgegi

Erkek 119 218,26 25973,50

Tablo 6’da goriildiigii gibi arastirmaya katilan 308 kadin 119 erkekten olusan 427 kisiden
olusan lniversite Ogrencilerinin bireysel girisimcilik algi diizeylerinde; Mann Whitney-U
testinin sonuglarina gore 0,05 diizeyinde (p.=,657, Z=-,444) cinsiyet bakimindan istatistiksel
olarak anlamli bir farklilik bulunmamaktadir. Bu bulgudan hareketle cinsiyetin bireysel
girisimcilik algisi lizerinde fark olusturan bir degisken olmadig1 sdylenebilir.

Universite Ogrencilerinin Fakiiltelere Gore Bireysel Girisimcilik Alg1 Diizeylerine iliskin
bulgular Tablo 7’de verilmistir.

Tablo 7. Universite Ogrencilerinin Fakiiltelere Gore Bireysel Girisimcilik Algi Diizeyleri

Fakiilte n Sira ortalamasi Sira toplam Z p
Bireysel  Girisimcilik
Alg: EF 216 225,98 48812,00 2,031 042
Diizeyleri iiBF 211 201,73 42566,00

Tablo 7’de yer alan verilerden, liniversite 6grencilerinin fakiiltelerine gore bireysel girisimcilik
algt duzeylerine iliskin yapilan Mann Whitney-U testinin sonug¢larina goére 0.05 diizeyinde
(p-=,042, Z=-,2,031) istatistiksel olarak Egitim Fakiiltesi lehine anlaml bir farklilik bulundugu
anlasilmaktadir. Egitim Fakiiltesindeki 6grencilerin Universiteye yerlestirilme siralamasinda
bir baraj uygulamasinin olmasi ve daha yiiksek YKS puani ile boliime yerlestirilmelerinin bu
farkliligin olusmasinda etkili oldugu soylenebilir.
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Tablo 8. Universite Ogrencilerinin Béliimlere Gére Bireysel Girisimcilik Alg Diizeyleri

Bolim n f)l:tzlamam X df p Fark
Matematik  ve F+M (31,52)
Fen  Bilimleri T+ (22,09)
Egitimi 31 108,39 T+ (22,61)
0 RPD (34.72
2 'Tr:l;ll(‘gzece T T 11,685 5 039 .
* Okul éncesi 0. 33 9591 ’ ’ T+ (26,89)
RPD 36 118,25 Siif (43,54)
Bireyse] Siif O. 53 123,84 .
Girisimcilik Sosyal B. 0 41 111,33 00 (36,65)
Algi Diizeyleri Sinif (47,76)
Finans ve Banka 27 115,35
. iktisat ve Isletme 34 108,06
8 Maliye 41 106,94 5,932 5 313
Saglik Y. 47 9741
Siyaset B ve KY 24 125,00
Sosyal hizmet 37 91,99

Tablo 8'de lniversite 6grencilerinin 6grenim gordiikleri boliimlere gore bireysel girisimcilik
alg1 diizeylerine yonelik yapilan Kruskall Wallis-H testi sonucunda iktisadi Idari Bilimler
Fakiiltesinin (p=,313) biinyesindeki bdliimler arasinda istatistiksel olarak 0.05 diizeyinde
anlamh farklhilik olmadig1 goriilmistiir. Egitim Fakiiltesinin biinyesindeki boliimler arasinda
ise farkin anlamli oldugu (p=,039) ortaya c¢ikmustir. Farkliliklarin hangi gruplar arasinda
oldugunu belirlemek icin Mann Whitney-U testi yapilmistir. Test sonucunda sinif (s.0=47,76)
ve okul Oncesi (s.0=36,65) 0Ogretmenlikleri arasinda simif 6gretmenligi lehine; Tiirkce ve
Ingilizce (5.0=22,9) ile matematik ve fen bilimleri egitimi arasinda (s.0=31,52) matematik ve
fen bilimleri egitimi lehine, sinif 6gretmenligi (s.0=43,54) ile Tiirkge ve Ingilizce (5.0=26,89)
arasinda smif dgretmenligi lehine, Tiirkce ve Ingilizce (s.0=22,61) ile RPD (s.0=34,72)
boéliimlerinin kendi aralarinda yapilan ikili karsilastirmalarda RPD lehine anlaml bir farkin
olustugu Tablo 8'den anlagilmaktadir. Genel olarak Tiirkge ve ingilizce d6gretmenliginin dil
O0gretimine yogunlasmasinin, girisimcilik algis1 bakimindan diger boéliimlerin gerisinde
kalmasinda rol oynadig diisiintilebilir.

Tablo 9. Universite Ogrencilerinin Simif Diizeyine Gore Bireysel Girisimcilik Alg: Diizeyleri

Sinif N Sira ortalamasi Sira toplami Z p
Bireysel  Girisimcilik
Alg: 3 219 212,32 46497,00 -290 772
Diizeyleri 4 211 215,77 44881,00

Tablo 9’te tiniversite 6grencilerinin sinif diizeyine gore bireysel girisimcilik algilarina yonelik
yapilan Mann Whitney U testi sonucunda .05 diizeyinde anlaml farkllik tespit edilememistir.
Sinif diizeylerinde alinan derslerin girisimcilik acisindan farklilasmamasi1 veya farklilik
yaratacak derslerin bulunmamasinin bu duruma yol ac¢tig1 sdylenebilir.
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Tablo 10. Universite Ogrencilerinin Akademik Ortalamalarina Gore Bireysel Girisimcilik Alg
Diizeyleri

Akademik Ort. n Sira Ortalamasi b & df p Fark

2,00 alt1 15 165,47 2,00 alt1 (46,30)
3,5 ve listii (69,63)

2,00-2,49 aras 49 209,13 2,5-3.00 (92,34)
2,5-3,00 (st

arasi 96 192,63 13,676 4 008 gg(;/eg ZSgtu (1 19,832ra51
3,00-3,49 arasi 149 208,64 (i23 4’5)
3,5 ve iistii 118 246,35 3.5 ve iistil (147,33)

Tablo 10’da goruldigi gibi tiniversite 6grencilerinin akademik ortalamalarina gore bireysel
girisimcilik alg1 diizeyine yonelik yapilan Kruskall Wallis-H testi sonucunda .05 diizeyinde
anlamh farkhlik oldugu gorilmiistiir. Farkhiliklarin hangi gruplar arasinda oldugunu
belirlemek icin Mann Whitney-U testi yapilmistir. Test sonucunda akademik ortalamalari 3,5
ve Usti (5.0=69,63) olan 6grencilerde 2,00 alti (46,30) olan 6grencilere gore; 3,5 ve iistii
(s.0=119,83) olan 6grencilerde 2,5-3.00 (s5.0=92,34) araliginda olan 6grencilere gore; 3,5 ve
istii (s.0=147,33) olan 6grencilerde 3,00-3,49 arasi (s.0=123,45) olan 6grencilere gore pozitif
yonde bir farklilik olustugu ortaya ¢ikmistir. Akademik olarak daha basarili olan 6grencilerin
kendilerine duyduklari giivenle girisimcilik algisinda daha 6n plana ¢iktiklar1 séylenebilir.

Tablo 11. Universite Ogrencilerinin Mezun Olduklar Lise Tiiriine Gére Bireysel Girisimcilik
Alg1 Diizeyleri

Akademik Ort. n Sira Ortalamasi X2 df p
Genel lise 31 208,85

Anadolu Lisesi 280 212,22

Imam Hatip Lisesi 35 211,16 3,311 4 ,507
Meslek lisesi 45 203,13

Sinavla 6grenci kabul

eden liseler 36 248,60

Tablo 11 incelendiginde Universite 6grencilerinin mezun olduklar lise tiiriine gore bireysel
girisimcilik alg1 diizeyine yonelik yapilan Kruskall Wallis-H testi sonucunda .05 diizeyinde
anlamh farklilik ortaya ¢ikmadig anlasilmaktadir. Ticaret meslek liseleri disinda ortadgretim
diizeyinde girisimcilikle ilgili zorunlu derslerin olmamasi ve Yiiksekogretim Kurumlari Sinavi
(YKS)'nda girisimcilikle ilgili soru olmamasi sebebiyle mezun olunan liseler agisindan bir
farklilik olusmadigi disiiniilmektedir.

Tablo 12. Universite Ogrencilerinin Hayatinin Bilyiik Cogunlugunu Gecirdigi Yerlesim Yerine

Akademik Ort. n Sira Ortalamasi X2 df p
Biyik sehir 132 212,06

Sehir 92 237,65 06
; 7,103 4 g
lige 127 215,12 9
Belde-koy 76 186,86

Gore Bireysel Girisimcilik Algi Diizeyleri

Tablo 12’de yer alan veriler sonucunda 6grencilerinin hayatinin biiyiik cogunlugunu gecirdigi
yerlesim yerine gore yapilan Kruskall Wallis-H testi sonucunda .05 diizeyinde anlaml farklilik
olmadig1 belirlenmistir. Girisimciligin giderek online platformlar iizerinden ger¢eklesmesinin
ve genelag baglantisina bircok yerden ulasilmasinin girisimciligin yasanilan yere gore farklilig
ortadan kaldirdig: disiintilebilir.
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Tablo 13. Universite Ogrencilerinin Diinya Gériisiine Gére Bireysel Girisimcilik Alg1 Diizeyleri

Diinya Goriisii n Sira Ortalamasi X2 df p

Demokrat 137 208,10

Otoriter 52 231,79 58
. . 3,782 5 ’

Hiimanist 138 218,67 1

Muhafazakar 45 205,17

Sosyopolitik 48 215,91

Tablo 13 incelendiginde Ogrencilerin diinya gorisleri ile ilgili olarak bireysel girisimcilik
algilar1 agisindan yapilan KW-H testi sonucunda istatistiksel olarak anlamli bir farka
ulasilamamistir. Kisinin bir girisime yonelirken diinya goriisii ayirt etmeksizin kazang pesinde
olacagi dusiiniildiigiinden diinya goriisii acisindan anlaml bir farkin olusmadigi soylenebilir.

Tablo 14. Universite Ogrencilerinin Ogrenim Gordiikleri Bo6liim/Fakiilteden Memnuniyet
Durumlarina Gore Bireysel Girisimcilik Algi Diizeyleri

Cevap n Sira Ortalamasi X2 df p Fark

Evet 253 234,85 Evet (159,75)
Haylr 52 178,75 Haylr (120,18)
Kismen 122 185,79 17853 2 000

Evet (202,10)
Kismen (158,75)

Tablo 14’te goriildigi gibi katilmcilarin okuduklar: béliimden memnuniyet durumlarina gére
bireysel girisimcilik algi diizeyine yo6nelik yapilan Kruskall Wallis-H testi sonucunda. 05
diizeyinde anlamlh farklilik tespit edilmistir. Farkhiliklarin hangi gruplar arasinda oldugunu
belirlemek icin Mann Whitney-U testi yapilmistir. Test sonucunda O6grenim gordigu
boliim/fakiilteden memnun olan 6grencilerin lehine bireysel girisimcilik algi oranlarinda
anlamli bir farkliifin ortaya ciktigi belirlenmistir. Ogrenim gordiigii boliim/fakiilteden
memnun olan bireylerin hayata kars1 daha olumlu algi olusturduklar1 varsayimindan hareketle
memnuniyet seviyesi yiiksek olan 6grencilerin daha yiiksek girisimcilik algisina sahip olduklari
soylenebilir.

Tablo 15. Universite Ogrencilerinin Bir Kuliibe Uye Olup Olmamalarina Gére Bireysel
Girisimcilik Alg1 Diizeyleri

Cevap N Sira ortalamasi Sira toplam Z p
Evet 154 234,00

36036,00 -,22516 ,012
Hayir 273 202,72 55342,00

Tablo 15te yer alan bilgiler sonucunda ftniversite 6grencilerinin bir kullibe iiye olup
olmamalarina gore gore bireysel girisimcilik alg1 diizeyine yonelik yapilan Mann Whitney U
testi sonucunda .05 diizeyinde anlaml farklilik tespit edilmistir. Bu farklilasmada bir kuliibe
liye olan 6grencinin girisimcilik algi oraninin iiye olmayan 6grencilere gére daha yiiksek
oldugu ortaya ¢ikmistir. Kuliip iiyeligi bulunan 6grencilerin daha fazla sosyallesme imkanina
sahip olmasinin bu farkin olusmasinda etkili oldugu diisiinilmektedir.

Tablo 16. Universite Ogrencilerinin Universite Ogrenimleri Sirasinda Herhangi Bir Iste Calisma
Durumuna Gore Bireysel Girisimcilik Algi Diizeyleri

Sira
Cevap N Sira ortalamasi toplami Z p
Evet 64 234,00

36036,00 -2,099 ,012
Hayir 363 202,72 55342,00
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Tablo 16’nin incelenmesi sonucunda 6grenimleri sirasinda bir iste calisma durumlarina gére
bireysel girisimcilik algi diizeyine yonelik yapilan Mann Whitney U testi sonucunda. 05
diizeyinde anlaml farklilik tespit edilmistir. Bu farklilasmada su anda herhangi bir iste calisan
ogrencilerin bireysel diisiinme algi diizeyinin bir iste calismayanlara gore daha ytliksek oldugu
ortaya cikmistir. Universite mezuniyetine yaklasmis katthmcilardan bir iste calisan bireylerin
maddi kazang¢ saglama istegi sonucunda girisimcilik algilarinin olumlu yoénde etkilendigi
soylenebilir.

Arastirmanin Ugiincii Alt Problemine Ait Bulgular

Arastirmanin ii¢iincii alt problemi olan “Universite 6grencilerinin yaratici diisiinme becerileri
ne diizeydedir?” sorusu ile ilgili verilerin analizleri Tablo 17’de verilmistir

Tablo 17. Universite Ogrencilerinin Yaratic1 Diisiinme Beceri Diizeyleri

Hicbir zaman Nadiren Ara sira Genellikle Her zaman

f % f % f % f % f %
M1 3 7 40 9,4 113 26,5 210 49,2 61 14,3
M2 4 ,9 24 5,6 97 22,7 220 51,5 82 19,2
M3 1 2 11 2,6 65 15,2 233 54,6 117 27,4
M4 3 7 12 2,8 70 16,4 227 53,2 115 26,9
M5 5 1,2 18 4,2 75 17,6 221 51,8 108 25,3
M6 4 9 24 5,6 80 18,7 218 51,1 101 23,7
M7 7 1,6 29 6,8 90 21,1 211 49,4 90 21,1
M8 5 1,2 18 4,2 84 19,7 226 52,9 94 22
M9 7 1,6 23 5,4 67 15,7 192 45 138 32,3
M10 2 ,5 8 1,9 34 8 200 46,8 183 42,9
M11 2 ,5 29 6,8 118 27,6 181 42,4 97 22,7
M12 3 7 11 2,6 50 11,7 211 49,4 152 35,6
M13 3 7 11 2,6 48 11,2 208 48,7 157 36,8
M14 12 2,8 34 8 101 23,7 181 42,4 99 23,2
M15 6 1,4 29 6,8 87 20,4 210 49,2 95 22,2
M16 3 7 10 2,3 34 8 231 54,1 149 34,9
M17 4 9 6 1,4 55 12,9 239 56 123 28,8
M18 3 7 4 9 72 16,9 211 49,4 137 32,1
M19 10 2,3 45 10,5 120 28,1 168 39,3 84 19,7
M20 2 ,5 6 1,4 57 13,3 217 50,8 145 34
M21 2 ,5 22 52 52 12,2 184 43,1 167 391
M22 1 2 6 1,4 60 14,1 227 53,2 133 331
M23 7 1,6 34 8 130 30,4 171 40 85 19,9
M24 2 ,5 6 1,4 58 13,6 227 53,2 134 31,4
M25 12 2,8 50 11,7 119 27,9 147 34,4 99 23,2

Toplam 113 26,3 510 119,5 1936 453,6 5171 12111 29,45 691,8
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Tablo 17 incelendiginde en yiiksek katilimin 17. maddeye ait olan “Farkli sorun, durum veya
olayla ilgili ipuclar1 arasinda baglanti kurarim” yargisinin “genellikle” (f=239, %56) maddesine;
en disiik katilmin ise madde 3’te yer alan “Ortaya c¢ikan sorun veya olayla ilgilenme
sorumlulugu hissederim.” ve 22’de yer alan “Fikir gelistirmek icin gézlem, deneyim, bilgi ve
diistincelerimi birlestiririm.” ciimlesinin “hi¢cbir zaman” (f=1, %,2) yargisina ait oldugu ortaya
cikmustir. Universite dgrencilerinin yetiskinlige adim atmalarniyla birlikte farkliliklar: algilayip
aralarinda bag kurabilme ile sorumluluk alma becerilerinin artmasinin bu bulgulara ulasmada
etkin bir rol oynadig diisiiniilebilir.

Tablo 18. Olgek Maddelerinin ve Alt Boyutlarin Ortalama ve Toplam Puanlari

X Toplam Alt boyut X
M1 3,97 1567
M2 3,82 1633 )
Oz Disiplin
M3 4,06 1735 (m. 1-6-7-15-23) 3,78
M4 4,03 1720
M5 3,96 1690
M6 3,91 1699
M7 3,81 1629
M8 3,90 1667
M9 4,01 1712 Yenilik Arama
(m.2-5-8-12-17-19- 3,98
M10 4,30 1835 22:24)
M11 3,80 1623
M12 4,17 1779
M13 4,18 1786
M14 3,75 1602
M15 3,84 1640 Cesaret 379
M16 4,20 1794 (m.9-11-14-25) ’
M17 4,10 1752
M18 4,11 1756
Merak
M19 3,63 1552 (m.3-10-21) 4,17
M20 4,16 1778
M21 4,15 1773 il
Siiphe Etme 411
M22 4,14 1766 (m.4-16)
M23 3,67 1574
Esneklik
M24 4,14 1766 (m.13-18-20) 4,15
M25 3,63 1552

Tablo 18'de yer alan veriler sonucunda katilimcilarin diisiinme egilimlerini belirlemeye
yonelik yapilan arastirma bulgulari incelendiginde, maddelerden en yiiksek toplam ortalama

puanin 10. madde olan ()_( 4.20) ‘Alisilmisin yerine, yeni ve farkli olani tercih ederim.” oldugu
ortaya cikmistir. Olgek maddelerinden en diisiik ortalama deger ise 25. maddede yer alan

()_( 3.63) “Hata yapmaktan korkmam.” yargisina ait oldugu bulgusuna ulasilmistir. Yine tablo
4’te yer alan 0lgegin alt boyutlari incelendiginde en yiiksek ortalama puanin “merak” (X 4,17);

en diisiik ortalama puanin ise “6z disiplin” (X 3.7) boyutlarina ait oldugu anlasilmaktadir.
Bireylerin farkli olana ilgilerinin yiliksek diizeyde olmasi ve bunun da beraberinde merak
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duygusunu olusturmasinin bu madde ve alt boyutun daha ytiksek ortalamaya sahip olmasina
yol actig1 sOylenebilir.

Arastirmanin Dérdiincii Alt Problemine Iliskin Bulgular

Arastirmanin  dordiincii alt problemi olan “Universite Ogrencilerinin yaratici diisiinme
becerileri; cinsiyet, 6grenim gordigii fakilte, boliim, sinif diizeyi, liniversiteye giris puan tiird,
O6grenim gordigl fakiilte ve bolimden memnuniyeti, yasaminin biiyiik boliminin gectigi
yerlesim yeri, mezun oldugu lise tiiri, iiniversite dncesi bir iste ¢alisma, liniversite okurken bir
iste calisma ve bir iiniversite kullibline iiye olma durumlarina goére anlamh bir farklilik
gostermekte midir?” sorusu ile ilgili verilerin analizleri Tablo 19’da verilmistir.

Tablo 19. Universite Ogrencilerinin Cinsiyetlerine Gore Yaratici Diisiinme Beceri Diizeyleri

Cinsiyet N Sira ortalamasi Sira toplam Z p
Marmara Yaratici
gﬁ;g.eugrilme Egilimleri Kadin 308 216,19 66588,00 592 554
Erkek 119 208,32 24790,00

Tablo 19’da goruldigi gibi, iiniversite 6grencilerinin yaratici diisinme beceri diizeyleri
arasinda Mann Whitney-U testinin sonuglarina gore 0.05 diizeyinde cinsiyete gore (p.=,657,
Z=-,444) istatistiksel olarak anlamli bir farklilik bulunmamaktadir. Toplumda cinsiyet farklilig
dezavantajinin giderek azalmasinin, yaraticilik agisindan bir farklilik olusturmamasina katkida
bulundugu diistilmektedir.

Tablo 20. Universite Ogrencilerinin Fakiiltelere Gére Yaratic1 Diisiinme Beceri Diizeyleri

Fakiilte N Sira ortalamasi Sira toplami Z p
Bireysel Girisimcilik
Algi EF 216 223,82 48345,50 1,665 096
Diizeyleri 1iBF 211 203,95 43032,50

Tablo 20’de yer alan verilerden tiniversite 0grencilerinin yaratici diisiinme beceri diizeyleri
fakiilte degiskenine gore anlaml farklilik géstermedigi bulgusuna ulasilmistir. Fakiiltelerin
yaraticiligl arttirma bakimindan benzer sartlara sahip olmasi bunun nedeni olarak goriilebilir.

Tablo 21. Universite Ogrencilerinin Boliimlere Gore Yaraticl Diisiinme Beceri Diizeyleri

—_ Sira Fark
Bolim n Ortalamasi X2 df p
Fen+Matematik 31 115,34 F+M (31,58)
Tirkge+ingilizce 23 80,87 T+1(22,00)
Okul6ncesi 33 88,02 .
= Rehberlik 36 11640 E;i)(?;ffg)
& Smf 53 121,60 11,540 5 ,042 '
% Sosyal 41 T+ (28,93)
Yaratici L’E‘ 114,09 Sinif (42,65)
Distiinme = 00 (35,71)
Beceri P Smif (48,35)
Diizeyleri =
S
"~ & Finans ve banka 27 110,98
3 E  Iktisat+isletme 34 108,53
S Maliye 41 98,62 8963 5 111
e E Saghk 47 107,53
8 E  Siyaset 24 131,85
=&  Sosyal hizmet 37 86,66

Tablo 21’de tiniversite 6grencilerinin 6grenim gérdikleri boliimlere gére Kruskall Wallis-H
testi sonucunda iktisadi idari Bilimler Fakiiltesinin (p=,111) biinyesindeki béliimler arasinda
istatistiksel olarak 0.05 diizeyinde anlamli farklilik olmadig1 goriilmistiir. Egitim Fakiiltesi'nin
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biinyesindeki boliimler arasinda ise farkin anlamli oldugu (p=,042) gortlmiistir. Farkliliklarin
hangi gruplar arasinda oldugunu belirlemek icin Mann Whitney-U testi yapilmistir. Test
sonucunda smif égretmenliginin (48,35) okul dncesine gore (35,71) ve Tiirkce ve Ingilizce
(22,00) ile Matematik ve Fen Egitimi (31,58), sinif 6gretmenligi (42,65) ve RPD (34,10)
boliimlerinin kendi aralarinda yapilan ikili karsilastirmalarda sayilan boliimlerin Tiirkce ve
Ingilizceye gore daha yiiksek yaratici diisiinme beceri diizeyine sahip olduklar1 ortaya
cikmistir. Tablo 8’de deginildigi gibi bu boliimlerin daha ¢ok dil egitimine ve belli bash gramer
kurallarina baglhh kalmalarinin yaraticiik bakimindan geride olmalarina yol agtigl
diistiniilebilir.

Tablo 22. Universite Ogrencilerinin Sinif Diizeyine Gore Yaratici Diisiinme Beceri Diizeyleri

Siif N Sira ortalamasi Sira toplami Z p
Yarat1.c1 ) Dl'lsunme 3 219 211,80 46383,50 -379 705
Beceri Diizeyleri
211 216,32 44994,50

Tablo 22’de tniversite 6grencilerinin sinif diizeyine gore yaratici diisiinme becerilerine yonelik
yapilan Mann Whitney U testi sonucunda anlamh farklilik tespit edilememistir. Sinif
diizeylerinde alinan derslerin girisimcilik yaninda yaraticilik agisindan da farklilasmamasinin
bu duruma yol actig1 séylenebilir.

Tablo 23. Universite Ogrencilerinin Akademik Ortalamalarina Gére Yaratici Diisiinme Beceri
Diizeyleri

Akademik Ort. n Sira Ortalamasi X2 df p Fark

2,00 alt1 15 165,47 2,00 alt1 (46,30)
2,00-2,49 arasi 49 209,13 2'53_’3_‘63 i(i;tzifg’(f)g 63)
2,5-3,00 aras1 96 192,63 13,676 4 ,008 3,5 ve lstii (119,83)
3,00-3,49 arasi 149 208,64 ?i0203-i§)9 arasl
3,5 ve usti 118 246,35 3,5 ve iistii (147,33)

Tablo 23’te liniversite 6grencilerinin akademik ortalamalarina gére yaratici diisiinme beceri
diizeyine yoOnelik yapilan Kruskall Wallis-H testi sonucunda .05 diizeyinde anlamh farklilik
oldugu gorilmustiir. Farkliliklarin hangi gruplar arasinda oldugunu belirlemek i¢in Mann
Whitney-U testi yapilmistir. Test sonucunda akademik ortalamalar 3,5 ve iistii (69,63) olan
ogrencilerde 2,00 alt1 (46,30) olan 6grencilere gore; 3,5 ve iistl (119,83) olan 6grencilerde 2,5-
3.00 (92,34) araliginda olan 6grencilere gore; 3,5 ve listii (147,33) olan 6grencilerde 3,00-3,49
aras1 (123,45) olan o6grencilere gore pozitif yonde bir farklilik olustugu ortaya ¢ikmistir.
Akademik ortalamasi yiiksek olan 6grencilerin azimli, kararh ve diger 6grencilerden farkh
bakis agisina sahip olabilecekleri diisiiniilebileceginden bu farklihgin yiiksek not ortalamasina
sahip 6grencilerin lehine olmasinin normal oldugu ifade edilebilir.

Tablo 24. Universite Ogrencilerinin Mezun Olduklar1 Lise Tiiriine Gére Yaratici Diisiinme
Beceri Diizeyleri

Akademik Ort. n Sira Ortalamasi X2 df p
Genel Lise 31 216,13

Anadolu Lisesi 280 209,79

Imam Hatip Lisesi 35 202,03 8,298 4 ,108
Meslek lisesi 45 203,58

Sinavla ogrenci 5. 269,58

kabul eden liseler
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Tablo 24’teki iiniversite 6grencilerinin mezun olduklar1 lise tiiriine gore yaratici diisiinme
beceri diizeyine yonelik yapilan Kruskall Wallis-H testi sonucunda gruplar arasinda anlamh
farklilik ortaya ¢ikmamistir. Ortadgretim kurumlarinda agirlikli olarak ¢oktan se¢meli dlgcme
araclarinin tercih edilmesi ve YKS’ye yonelik calismalarin bu bulgunun ortaya ¢ikmasinda etkili
oldugu diisiiniilmektedir.

Tablo 25. Universite Ogrencilerinin Hayatinin Biiyiik Cogunlugunu Gegirdigi Yerlesim Yerine
Gore Yaratic1 Disiinme Becerileri Diizeyleri

Akademik Ort. n Sira Ortalamasi X2 df p
Biiyiik sehir 132 217,58

Sehir 92 228,22

. 3,181 3 365
lice 127 211,30

Belde-koy 76 195,09

Tablo 25’te tiniversite 6grencilerinin hayatinin biiyiik cogunlugunu gecirdigi yerlesim yerine
gore yaratici diisiinme becerileri diizeyine yonelik yapilan Kruskall Wallis-H testi sonucunda
.05 diizeyinde anlamli farklilik olmadig1 belirlenmistir. Biiylksehir, il, ilge veya belde/koy
arasindaki iletisimin ve yer degistirmelerin artik daha sik yasanmasi ve iletisim olanaklarinin
¢ok fazla olmasinin yasam yerlerinin yaraticilik iizerine etkisinin azaldig1 diistintilmektedir.

Tablo 26. Universite Ogrencilerinin Diinya Gériisiine Gére Yaratici Diisiinme Beceri Diizeyleri

Diinya Goriisii n Sira Ortalamasi X2 df p
Demokrat 137 210,98
Otoriter 52 235,50

4,095 5 ,536
Hiimanist 138 218,67
Muhafazakar 45 192,77
Sosyopolitik 48 212,22

Ogrencilerin diinya goriigleri ile ilgili olarak yaratic diisiinme becerileri agisindan yapilan KW-
H testi sonucunda istatistiksel olarak anlaml bir farka ulasilamamistir. Yaraticilik becerisinin
daha ¢ok zihinsel siirecler icermesinden dolayr diinya goriisiiniin yaratict diisiinme
becerilerinde anlamli bir fark olusturulmadig1 séylenebilir.

Tablo 27. Universite Ogrencilerinin Okuduklar1 Boliim/Fakiilteden Memnuniyet Durumlarina
Gore Yaratic1 Disiinme Becerileri Diizeyleri

n Sira Ortalamasi X2 df P Fark
Evet 253 226,19
Hayr 52 183,88 6814 2 033  Evet(15804)
’ ’ Hayir (128,47)
Kismen 122 201,56

Tablo 27’'de iiniversite 6grencilerinin okuduklar1 béliimden memnuniyet durumlarina gore
yaraticlt diisiinme becerileri diizeyine yonelik yapilan Kruskall Wallis-H testi sonucunda
gruplar arasinda istatistiksel olarak anlamli farklilik tespit edilmistir. Farkliliklarin hangi
gruplar arasinda oldugunu belirlemek icin Mann Whitney-U testi yapilmistir. Test sonucunda
O6grenim gordigi bolimden memnun olan 6grencilerin lehine memnun olmayanlara oranla
yaraticl diisiinme becerileri oranlarinda anlaml bir farkliligin ortaya ciktigi belirlenmistir.
Okudugu boliim/fakiilteden memnuniyet diizeyinin artmasi kisilerin olumlu algis1 ile
aciklanabilir.
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Tablo 28. Universite Ogrencilerinin Bir Kuliibe Uye Olup Olmamalarina Gére Yaratici Diisiinme
Becerileri Diizeyleri

N Sira ortalamasi Sira toplami Z p
Evet 154 222,18
34215,50 -1,029 ,303
Hayir 273 209,39 57162,50

Tablo 28’de iiniversite 6grencilerinin bir kuliibe iiye olup olmamalarina gére gore yaratici
diistinme becerilerine yonelik yapilan Mann Whitney U testi sonucunda. 05 diizeyinde anlaml
farklilik tespit edilememistir. Universite kuliiplerinin dagcilik, halk oyunlari, fotograf vb. daha
¢ok fiziksel aktiviteye dayali olmasinin zihinsel bir siirece ihtiya¢ duyan yaratici diisiinme
becerilerini etkilemedigi ifade edilebilir.

Tablo 29. Universite Ogrencilerinin Universitede Esnasinda Herhangi Bir Iste Calisma
Durumuna Gore Bireysel Girisimcilik Algi Diizeyleri

Sira
Cevap N Sira ortalamasi toplamu Z p
Evet 64 233,07

14916,50 1,342 180
Hayir 363 210,64 76461,50

Tablo 29°'daki 6grencilerin tlniversitede esnasinda herhangi bir iste calisma durumlarina
yonelik yapilan Mann Whitney U testi sonucunda .05 diizeyinde anlaml farklilik olmadigi
tespit edilmistir. Ogrencilerin iiniversite sirasinda veya iiniversite éncesi déneminde daha 6zel
sektorde gerceklestigi ve karar alma silirecine dahil edilmedikleri icin bu durumun bireylerin
yaratici diisiinme becerilerinde bir farklilik olusturmadig diisiiniilmektedir.

Besinci Alt Probleme Ait Bulgular ve Yorum

Arastirmanin besinci alt problemi olan Universite 6grencilerinin sahip oldugu yaratia
diisinme egilimleri ile bireysel girisimcilik algilar1 arasinda anlamli bir iliskinin olup
olmadigini belirlemek amaciyla Pearson korelasyon analizi kullanilmistir. Korelasyon
katsayilarinin yorumlanmasinda Kalayci (2009)'un agiklamasindan hareketle. 25’ten daha
kiciik korelasyon katsayilar1 onemsiz, .26 ve. 49 arasinda olan katsayilar zayif, .50 ile. 69
arasinda olan katsayilar orta, .70’den biyiik katsayilar giiclii ve. 90’dan biiyiik katsayilar cok
gliclu iliskiler olarak yorumlanmistir.

Tablo 30. Genel Ortalamalar Acisindan iligki Diizeyi

Bireysel Girisimcilik Algis1
Yaratici Diisiinme Becerileri , 534**

**p<.01

Tablo 30’daki iliski diizeyi incelendiginde, yaratici diisiinme becerileri ve bireysel girisimcilik
alg1 dlcekleri arasinda genel ortalamalar agisindan orta diizeyde pozitif yonli bir iliski oldugu
(r=,534, p<,01) oldugu goriilmektedir. Olgeklerin alt boyutlar1 arasindaki korelasyon degerleri
ise tablo 35'te verilmistir.
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Tablo 31. Universite Ogrencilerinin Bireysel Girisimcilik Algilan ile Yaratici Diisiinme Beceri
Diizeyleri Arasindaki iliski

Planlama Kontrol odag Kendine Giiver iletisim Motivasyon Oz Disiplin Oz Disiplin Yenilik Cesaret Merak Siiphe Esneklik

(BGA) (BGA) (BGA) (BGA)  (BGA) (BGA) (YDB) (YDB) (YDB) (YDB) (YDB) (YDB)
Planlama (BGA
Kontrol Odag ( ,698
Kendine Giiven -
(BGA) ,661 ,801
fletisim (BGA) ,649 ,746™ ,718"
Motivasyon (B ,622 ,680™ ,664™ ,64° -
Oz disiplin (BG ,635 ,630™ ,661 ,65¢ 722"
Oz disiplin (YD ,415 ,366™ ,366™ ,34¢ 4547 ,526"
Yenilik (YDB) ,403 416" ,356™ ,43( 417 453" ,685*
Cesaret - - - » * f
(YDB) ,358 ,419 ,429 p.34 ,371 ,405 ,624 ,592
Merak (YDB) ,289 ,369™ ,335™ ,36° ,319™ ,309" 479" ,68: 46
Stiphe (YDB) ,260 341" ,323" ,31¢ ,261™ ,314* 455" ,63! A42( ,57
Esneklik (YDB) ,230 ,331" ,285™ ,27¢ ,292™ 311" ,469* 571 ,48¢ ,52 ,51
**p<01

Tablo 31’'deki veri toplama araglarinin alt boyutlarina dair yapilan Pearson korelasyon analizi
sonucuna gore bireysel girisimcilik algisina ait “planlama” alt boyutu ile yaraticilik becerisine
ait “0z yeterlilik” (r=.415, p<,01), yenilik (r=.403, p<,01), cesaret (r=.358, p<,01), merak
(r=.289, p<,01) ve siiphe (r=.260, p<,01) boyutlarinda diisiik diizeyde pozitif yonlii iliski tespit
edilmistir. Planlama ile esneklik boyutlar1 arasinda ise (r=.230, p<,01) yine pozitif yonlii
olmasina ragmen o6nemsiz diizeyde iliski oldugu goriilmektedir. “Kontrol odag1” boyutunun
yenilik (r=.416, p<,01), cesaret (r=.419, p<,01) ve diger tiim boyutlarla [6z disiplin (r=.415),
merak (r=.369), siiphe (r=.341), esneklik(r=.331)] zayif diizeyde pozitif yonlii bir iliski oldugu
anlasilmaktadir.

Yine tablo 35’de yer alan “kendine giliven” boyutunun cesaret (r=.429, p<,01), 6z disiplin
(r=.366), yenilik(r=.356), merak (r=.335), siiphe (r=.323) ve esneklik(r=.285) boyutlan
arasinda ise yine pozitif yonlii olmasina ragmen zayif dizeyde bir iligki tespit edilmistir.
“Iletisim” alt boyutunun diger boyutlarla olan iliski incelendiginde tiim boyutlarla [6z disiplin
(r=,349), yenilik (r=,430), cesaret (r=,347), merak(r=,361), stiiphe (r=,319), esneklik (r=,279)]
zayif diizeyde pozitif yonli bir iliski oldugu ortaya cikmaktadir.

“Motivasyon” alt boyutundan elde edilen bulgular bu boyutun diger tiim boyutlarla [6z disiplin
(r=,454), yenilik (r=,457), cesaret (r=,371), merak(r=,319), siiphe (r=,261), esneklik (r=,292)]
zayif diizeyde pozitif yonli bir iliski oldugunu géstermektedir.

“Oz disiplin” alt boyutu iki 6lcekte de yer alan tek ortak boyuttur. Bireysel girisimcilik algisina
ait 6z disiplin boyutu yaratici diisiinme becerilerine ait 6z disiplin boyutu (r=,526) orta
diizeyde pozitif yonli bir iliskiye sahipken ayni dl¢cegin tiim alt boyutlar ile [yenilik (r=,453),
cesaret (r=,405), merak(r=,309), stiphe (r=,314), esneklik (r=,311)] zayif diizeyde pozitif yonlii
bir iliski tespit edilmistir.

SONUCLAR ve TARTISMA
Universite égrencilerinin bireysel girisimcilik algilari ile ilgili sonug¢ ve tartismalar

1- Universite ogrencilerinin bireysel girisimcilik algilarini belirlemeye yonelik bulgular
incelendiginde en yiliksek katilimin “Yaptigim islerin giiclii yonlerini tespit edebilirim”
maddesinin “katiliyorum” yargisina; en diisiik katilimin ise “Bagkalarinin 6nerilerini kabul
etmeden Once lizerinde disiinirim” maddesinin “kesinlikle katilmiyorum” yargisina ait
oldugu ortaya cikmustir. Olcegin alt boyutlarn incelendiginde en yiiksek ortalama puanin
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“kendine giiven”; en diisiik ortalama puanin ise “planlama” alt boyutuna ait oldugu sonucuna
ulasilmistir. Bu sonug¢ Kilavuz ve Aydin (2020)'nin hemsirelik okuyan 6grencilerin bireysel
girisimcilik algilar1 lizerine yaptigi calismanin sonuglari ile 6rtiismemektedir c¢iinkii Kilavuz ve
Aydin'in calismasinda en yiiksek puam “Kontrol Odag1” alt boyutu, en diisiik puan ise “Oz
Disiplin” alt boyutunun aldiklar1 belirlenmistir. Akcakanat ve ark. (2014) tiniversite 6grencileri
ile yaptig1 calismada alt boyutlar ele alinmamis sonuclar “girisimcilik diizeyi yliksek” seklinde
sunulmustur. Bu arastirmada o6lgegin alt boyutlarina yer verilmedigi icin bu yonde bir
karsilastirma yapilamamigtir. Uluslararasi alanyazin incelendiginde ise planlama alt
boyutunun en diisiik ortalama puana sahip olmasi Zhao ve Seibert (2006)’in ulastig1 sonuglar
ile ortliismemektedir. Zhao ve Seibert (2006), bireylerin planlama becerilerinin girisimcilik
performansi ile dogrudan iliskili oldugunu ve stratejik planlama yeteneklerinin basariyi
artirdigini belirtmektedir.

2- Bilimsel girisimcilik algilarinin cinsiyet bakimindan incelenmesi sonucunda istatistiksel
olarak anlaml bir farklilik olmadigi sonucuna ulasilmistir. Bu sonug Arslan (2002) ile Bilge ve
Bal (2012)'1n tniversite 6grencilerinin girisimcilik egilimi lizerine yaptiklar1 calismalarinda
elde ettigi sonuglar ile ortiismektedir ancak Giiltepe (2022)'nin arastirma sonuclar ile
ortiismemektedir ¢linkii Glltepe (2022) arastirmasinda cinsiyet bakimindan kadinlarin lehine
sonuglar elde etmistir. Moreno-Gavara ve Jiménez-Zarco (2016) ise o0zellikle Avrupa’da
kadinlarin daha fazla yasal ve toplumsal engellerle karsilastiklar i¢in girisimcilik algilarinin
diistiigii sonucuna ulasmistir. Brush, de Bruin, ve Welter (2009) ise Amerikada 21. yy.da artan
"women entrepreneurs” (kadin girisimciler) hareketleri neticesinde kadinlarin girisimcilik
algilarinda olumlu yodnde bir ilerleme oldugunu ve bu sayede kadin girisimcilerin basari
oranlarinin artigl sonucuna varmistir.

3- Universite dgrencilerinin, bireysel girisimcilik algilar1 fakiiltelere gére incelendiginde 1IBF
ve Egitim Fakiiltesi arasinda Egitim Fakiiltesi lehine anlamli bir farkhilik bulundugunu
sonucuna varilmistir. Bu sonug, varsayimlarla geliskili gibi goriinse de Universiteye giris
puanlarinda Egitim Fakiiltesi icin {iniversite sinavinda puan siralamasinda 240.000’inci olma
sartina baglanabilir. Bu sart [IBF'de olmadig icin bu fakiilteye giren 6grencilerin daha diisiik
YKS puan ortalamasi ile boliimlere kabul edildigi soylenilebilir. Akademik basar1 oraninin
ylksek olmasinin bu arastirmada da ortaya konuldugu gibi bireysel girisimcilik 6zelliklerini
olumlu yo6nde etkileyen bir unsur oldugu soylenebilir. Alanyazinda incelenen benzer
arastirmalarda 6grenim goriilen fakiilte degiskeninin kullanilmadig1 anlasilmaktadir.

4- Universite 6grencilerinin 6grenim gordiikleri boliimlere gore bireysel girisimcilikleri
agisindan, 1IBF'nin biinyesindeki béliimler arasinda anlamh farklilik olmadig ancak Egitim
Fakiiltesi’'nin farkli boéliimlerinde 6grenim goéren o6grencilerin bireysel girisimciliklerin
farklilastigl sonucuna ulasilmistir. Egitim Fakiltesi'nin boéliimlerinden o6zellikle Tiirk¢e ve
Ingilizce 6gretmenliginin diger boliimlere oranla daha diisiik diizeyde bireysel girisimcilik
algisina sahip olduklar1 diisiiniilebilir. Bu sonugtan hareketle dil egitimi 6gretmenlikleri ile
ilgili b6ltimlerde okuyan 6grencilerin daha diisiik diizeyde girisimcilik algilarina sahip oldugu
soylenebilir. Ortaya ¢ikan bu sonug¢ Demirel, Diisitkcan ve Olmez (2011)’in sonuglariyla
ortismemektedir ¢iinkii bu arastirmada o6gretmenlik ile ilgili boéliimlerde egitim goéren
Ogrencilerin orta veya yiiksek dilizeyde girisimcilik algilarina sahip oldugu sonucuna
ulasilmistir. Tlrkiye disindaki arastirmalarda ise Neck ve Greene, (2011); Fayolle (2013) gibi
arastirmacilar, liniversite 6grencilerinin 6grenim gordiikleri fakiiltelere degil aldiklar: derslere
odaklanmiglardir. Bu arastirmacilarin sonuglarina gore girisimcilik dersi alan 6grencilerin
girisimcilik algilar1 olumlu yénde artmaktadir.

5- Universite 6grencilerinin bireysel girisimcilik algilar1 sinif diizeyine gore anlamli bir farklihk
gostermedigi sonucuna ulasilmistir. Arastirma katilimcilarinin birbirlerine yakin yaslarda ve
benzer ¢evre kosullarinda yasiyor olmalarinin bu sonuca etkisi oldugu sdylenebilir. Ancak bu
sonug, hem Korkmaz (2012)'mn hem de Bilge ve Bal (2012)1n Universite 6grencilerinin
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girisimcilik  egilimlerine yonelik olarak gerceklestirdikleri c¢alisma sonuclar ile
ortiismemektedir ciinkii bu arastirmalarin sonuglar1 benzer kosullarda yasayan bireylerin de
farkl girisimcilik 6zelliklerine sahip olabileceklerini ortaya koymaktadir.

6- Universite 6grencilerinin akademik ortalamalarinin bireysel girisimcilik algilarinda
istatistiksel olarak anlaml bir farklilik oldugu sonucuna varilmistir. Bu sonuca goére akademik
ortalamasi daha yiiksek olan 6grencilerin girisimcilik 6zelliklerinin de giderek arttig1 tespit
edilmistir. Akademik basarisi yiiksek olan bireylerin kendilerine olan gilivenlerinin arttig1 ve
bu sayede daha olumlu ve yliksek girisimcilik algilarina sahip olduklar1 diisiiniilebilir. Bu sonu¢
Neck ve Greene (2011)in calismasi ile ortiisiirken Eyel (2018) ve Giiltepe (2018)'nin
calismalarindaki sonuglarla értiismemektedir ¢linkii Eyel (2018) ve Giiltepe (2022) akademik
not ortalamasinin girisimcilik tizerinde anlaml bir fark olusturmadigi sonucuna ulasmistir.

7- Universite 6grencilerinin mezun olduklan lise tiiriine gére bireysel girisimcilik alg
diizeylerinde istatistiksel olarak anlamli bir farkliik olmadigi sonucuna ulasilmistir.
Ortaogretim diizeyinde okul tiirleri farklhlassa da artan {tniversite sayilariyla birlikte
Ogrencilerin ¢cogunun benzer 6gretme-6grenme siireclerinden gectigi diisiiniilmektedir. Okul
tiirleri farklilagsa da egitim 6gretimin benzer olmasinin girisimcilik algisi tizerinde ayni etkileri
olusturdugunu sdylemek miimkiindiir. Ulasilan bu sonug¢ Eyel (2018)’in ¢alismasinda elde
edilen sonuclarla 6rtismemektedir ciinkii Eyel (2018) 6zel liselerden mezun olan iiniversite
ogrencilerinin devlet lisesinden mezun olanlara gore daha yiiksek girisimcilik diizeyine sahip
olduklar1 sonucuna ulagmistir.

8- Ogrencilerin hayatlarimin  biiyiikk ¢ogunlugunu gecirdigi yerlesim yeri bakimindan
girisimcilik algilarinda anlamli bir farklilik olusmadigi sonucu ulasilmistir. Ulasilan bu sonug
Glaeser, Kallal, Scheinkman ve Shleifer (1992), Fritsch ve Schroeter (2011) ile Akcakanat,
Miicevher ve Carik (2014)'1n ¢calisma sonuglari ile drtiismemektedir ¢iinkii bu arastirmacilar ne
kadar biiyiik bir yerlesim yerinde yasarlarsa girisimcilik algilarinin da o kadar gelisebilecegi
sonucuna ulasmislardir.

9- Universite 6grencilerinin diinya gériisleri ile ilgili olarak girisimcilik algilarinda anlaml bir
farklilik olusmadig1 sonucuna varilmistir. Girisimciligin en temel mantikla kazanc elde etme ile
iligkili oldugu dusiiniilebilir. Bireylerin farkli goriislerde de olsa girisimciligi benzer amaglarla
kullandiklari i¢in bu sonucun ortaya ¢iktig1 sdylenebilir. Girisimcilikle ilgili incelenen benzer
arastirmalarda diinya gortusleri ile ilgili bir degiskene rastlanamamustir.

10- Universite 6grencilerinin 6grenim goérdiikleri boliim/fakiilteden memnuniyet durumlarina
gore bireysel girisimcilik algilarinda anlamh bir farklilik olustugu sonucuna ulasilmistir.
Karsilastirilan iki grup arasindaki sonuglar boliim/fakiilteden memnun olanlarin lehinedir.
Kisinin icinde bulundugu durumdan veya ortamdan memnuniyetin genel olarak diger
algilarinda da olumlu etkiler olusturacagi ve bu durumun girisimcilik algisin1 da olumlu yénde
etkileyebilecegini sdylemek miimkiindiir. Konu ile ilgili benzer arastirmalarda memnuniyet
diizeyi ile ilgili degiskene rastlanamamuistir.

11- Universite dgrencilerinin bir kuliibe liye olmalarinin, olmayanlara gére daha yiiksek
diizeyde girisimcilik algisina sahip oldugu sonucuna varilmistir. Universite kuliipleri
sosyallesme imkanini arttiran ortamlar oldugu diisiiniiliirse sosyallesmenin getirdigi olumlu
sonuglarin girisimcilik algisi izerinde olumlu etkilerinin oldugu kabul edilebilir.

12- Universite esnasinda calisan 6grencilerin girisimcilik algilarinin calismayanlara gore daha
yliksek oldugu sonucu ortaya cikmistir. Bu sonu¢ Uygun Mete ve Giiner (2012)’in geng
girisimci adaylarinin  girisimcilik  egilimlerinin arastirlldign  ¢alismadaki  sonugclarla
ortiismektedir.

Universite égrencilerinin yaratic diisiinme becerileri ile ilgili sonug ve tartismalar

1- Universite égrencilerinin yaratic1 diisiinme becerileri ile ilgili olarak uygulanan en yiiksek
katilimin “Farkli sorun, durum veya olayla ilgili ipuglar1 arasinda baglanti kurarim” maddesinin
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“genellikle” yargisinda oldugu sonucuna ulasilmistir. En diisiik katiimin ise “Ortaya ¢ikan
sorun veya olayla ilgilenme sorumlulugu hissederim.” ve “Fikir gelistirmek icin gozlem,
deneyim, bilgi ve diisiincelerimi birlestiririm.” maddesinin “hi¢bir zaman” yargisina ait oldugu
belirlenmistir. Olgegin alt boyutlar1 incelendiginde en yiiksek ortalama puanin “merak”; en
diistik ortalama puanin ise “6z disiplin” boyutlarina ait oldugu anlasilmaktadir. Bu sonucun
ogrencilerin farkli durumlar arasinda baglanti kurabildigi fakat sorumluluk almaktan uzak
durduklarini géstermesi bakimindan énemli oldugu diistiniilmektedir. Yine bu sonucun 6lgegin
alt boyutlarindan en ytiiksek ortalamaya sahip merak boyutu ile dolayli da olsa iligkili oldugunu
sdylemek miimkiindiir. Elde edilen bu sonuglar Giiven, Gazelci ve Ogelman (2022)'nin
sonuglariyla ortiismektedir.

2- Universite égrencilerinin yaratia diisiinme beceri diizeyleri arasinda cinsiyet bakimindan
istatistiksel olarak anlamh bir farkhlik bulunmadigi sonucuna varilmistir. Bu sonug¢ Ulger
(2014)’in calismasinda elde edilen sonuglarla drtiismektedir. Ozellikle ebeveynleri iiniversite
mezunu olan bireylerin aile ici cinsiyetci yaklasimin giderek azalmasinin bu sonucun ortaya
¢ikmasinda etkili oldugunu séylemek miimkiindiir. Buna ragmen elde edilen bu sonug Baer ve
Kaufman (2008) ve Chen, Zhou, Chen, H., Zhou, X, Shoumura, S., Emura, S. ve Bunai, Y.
(2010)nun arastirma sonuglari1 ile ortismemektedir ¢iinkii bu arastirmacilar kadinlarin
yaraticl diisiinme agisindan erkeklere oranla daha iiretken olduklari sonucuna ulagmistir.
Erkeklerin yaratici diisiinme becerilerinin daha yliksek oldugunu ortaya koymaktadir.

3- Universite dgrencilerinin yaratici diisiinme beceri diizeylerinin fakiiltelere gore farklihk
gostermedigi sonucuna ulasilmistir. Ilgili arastirmalar incelendiginde yaraticahikla ilgili
¢alismalarin ¢ogunun tek fakilte boyutunda veya tUniversite oncesi egitim c¢agindaki
ogrencilerle gerceklestirildigi gorildiigiinden fakl ¢calismalarla bir tartismaya gidilememistir.

4- Universite o6grencilerinin 6grenim gordiikleri béliimlere gére yaraticr diisiinme beceri
incelendiginde 1IBF'ye bagh bélimler arasinda anlamli bir fark olusmadigi sonucuna
ulasilmistir. Egitim Fakiltesindeki boliimler kendi aralarinda incelendiginde Tiirkce ve
Ingilizce 6gretmenligi bélimlerinde 6grenim goren égrencilerin, matematik-fen egitimi, sinif
o0gretmenligi ve RPD boliimii 68rencilerine gore daha disiik diizeyde yaraticilik becerisine
sahip oldugu sonucuna ulasilmistir. Bu sonu¢ Himmetoglu (2021)’nun fen bilgisi 6gretmenleri
ile ylrittigli ¢alismanin sonuglari ile ortiismemektedir c¢ilinkii Himmetoglu ¢alismasinda
sayisal alandaki kisilerin ders bilgilerinin zorlugundan 6tiirti motivasyon kaybi yasadiklarini ve
bu durumun yaraticilif1 olumsuz yonde etkiledigini sonucuna varmistir. Yine bu sonug Cropley
ve Cropley (2015)'in sonuglar ile ortiismemektedir clinkii bu arastirmacilarin elde ettigi
sonuglar iniversite 6gretim goriilen boliimlerin yaratici diistinme becerileri lizerinde etkili
oldugunu gostermektedir. Benzer sekilde Ward, Smith ve Finke (2016) isletme ve inavasyon
alaninda 68renim goren tiniversite 6grencilerinin daha yiliksek yaratici diisiinme becerilerine
sahip oldugu sonucuna varmistir.

5- Akademik basarilar yiiksek olan tiniversite 6grencilerin yaratici diistinme becerilerinin de
daha yiiksek oldugu sonucuna ulasilmistir. Akademik basarinin yiiksek olmasinin bir¢ok
sebebi olabilecegi gibi bu sebeplerden bazilarinin da bilissel kapasite, gayret ve istek oldugu
soylenebilir. Belirtilen kavramlarin ayni1 zamanda yaraticilikla da ilgili olmasindan hareketle bu
sonuglarin ortaya ¢iktigini diigiinmek miimkiindiir. Bu sonug, Sternberg (2006) ve Ozdemir
(2011)’in calisma sonuglar ile értiismekte Runco ve Albert (1986), Plucker, Beghetto ve Dow
(2004) ve Kim (2011)’in sonuglar ile ortiismemektedir ¢linkii bu arastirmacilar akademik
basari/basarisizlik endisesinin yaratici diisiinme becerisini baskiladigl sonucuna ulasmislardir.

6- Universite dgrencilerinin mezun oldugu lise tiirii ile yaraticihk arasinda anlaml bir iliskinin
bulunmadigl sonucuna varilmistir. Lise tiirleri her ne kadar farkli olsa da 6grencilerin
onceliginin YKS olmasi sebebiyle benzer egitim soylenebilir. Bu durumun elde edilen sonuca
etki ettigini sdylemek miimkiindiir. Bu sonug, Yaman ve Yal¢in (2005)'in sonuglar ile

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi
Journal of Interdisciplinary Educational Research 2024; 8(19)282-310 306



Aydin, R. Uludag, M./. Universite Ogrencilerinin Bireysel Girisimcilik Algilar1 ile Yaratial Diisiinme Becerilerinin
incelenmesi

ortiismemektedir ¢linkii yabanci dil agirlikli lise tirlerinin yaraticilik becerilerinde daha
yliksek ortalamalar elde ettigi sonucuna ulasmislardir.

7- Hayatin biiyiik ¢cogunlugunun gecirildigi yerlesim yerine gore yaratici diistinme becerileri
acisindan anlaml bir farklilik olmadig1 sonucuna ulasilmistir. Iletisim ve ulasimin giderek daha
kolay ve hizli hale gelmesinin yerlesim yerlerinin insanlar iizerindeki etkisini azalttigi,
boylelikle yerlesim yeri degiskeninin yaraticilikta bir fark olusturmadigini diisiinmek miimkiin
olsa da bu sonug¢ Florida (2002)'nin ¢alismasi ile drtiismemektedir. Florida, (2002) biyiik
sehirlerde yasayan insanlarin kendini gelistirmesi acisindan daha fazla imkana sahip oldugunu
ve bu durumun yaratict diistinmeyi olumlu yénde etkiledigi sonucuna varmistir.

8- Universite égrencilerinin diinya gériisleri ile yaratial diisiinme becerileri acisindan gruplar
arasinda istatistiksel olarak anlaml bir fark olusmadig1 sonucuna ulasilmistir. Bu sonuctan
hareketle kisilerin diinya goriislerinin yaraticilik tizerinde fark olusturacak diizeyde bir etken
olmadig1 soylenebilir. Ele alinan benzer ¢alismalarda diinya gorisleri ile yaraticilik iliskisinin
incelenmedigi goriilmektedir.

9- Universite égrencileri arasinda okuduklar béliim/fakiilteden memnun olanlarin lehine
anlamli bir farklilik sonucu ortaya ¢ikmistir. Daha basarili, daha istekli, daha yliksek akademik
basariya sahip olan bireylerin bulunduklar1 ortamlardan memnun olduklar1 ve bu kisilerin
memnuniyet oraninin yaratici diisiinme beceri diizeyini olumlu yénde etkiledigi sdylenebilir.

10- Universite 6grencilerinin bir kuliibe iiye olup olmamalarina gére gore yaratici diisiinme
becerilerinde anlamh bir farklihk olmadig1 sonucuna varilmigtir. Universite kuliiplerinin daha
cok fiziki ve sosyallesmeye yonelik aktivitelerden olusmasindan hareketle yaraticilik tizerinde
bir etkisinin olmadig1 disiiniilebilir. Elde edilen bu sonu¢ Roberts (1991)’in sonuclar ile
ortiismemektedir ciinkii arastirmaci, farkli ortamda edinilen tecriibelerin yaratici diisiinme
becerilerini de olumlu yonde etkiledigi sonucuna ulasmistir.

11- Universite 6grencilerinin tiniversite sirasinda herhangi bir iste ¢alisma durumlarinin
yaratici diisiinme beceri lzerinde anlamlh bir fark olusturmadigl sonucuna ulasilmistir. Bu
sonuctan hareketle tiniversiteden once veya liniversite sirasinda bir iste ¢calismanin yaraticiligi
etkilemedigi soylemek miimkindiir. Yapilan is esnasinda silirekli olarak zihnin ise
yogunlasmasinin bu sonucun olusmasinda etkili oldugunu séylemek miimkiindiir.

Universite dgrencilerinin bireysel girisimcilik algilari ile yaratic1 diisiinme becerilerinin
arasindaki iliskilere yénelik sonug ve tartismalar

1- Universite dgrencilerinin bireysel girisimcilik algis1 ve yaratia diisiinme becerilerine ait
genel ortalama puanlar1 arasinda orta diizeyde pozitif yonli bir iliski oldugu sonucuna
ulasilmistir. Bu sonug; Arslan (2002), Dyer, Gregersen ve Christensen (2008), Fillis ve
Rentschler (2010), Keles, Ozkan, Doganer ve Altunoglu (2012) Turan ve Akyiiz (2016), Ozgen
ve Kili¢ (2019)'1n ¢alisma sonuglariyla értiismektedir. Bu arastirma sonugclarinda genel olarak
basarili girisimcilerin genellikle yaratici diisiinme siireclerini stratejik bir sekilde kullandiklar
ve yaratici ¢oziimler trettikleri gorilmiistiir.

2-Universite 6grencilerinin bireysel girisimcilik diizeylerini 6lgmek icin kullanilan élgekte
planlama, kontrol odagl, kendine giiven, iletisim, motivasyon ve 6z disiplin alt boyutlar yer
almaktadir. Yaraticilik becerinin 6l¢iildiigii 6lcekteki alt boyutlar ise 6z disiplin, yenilik, cesaret,
merak, siiphe, esnekliktir. Tiim boyutlarin ikili sekilde Pearson korelasyon katsayilari
incelendiginde yalnizca planlama ve esneklik boyutlar1 arasinda énemsiz diizeyde pozitif yonlii
bir iliski sonucuna varilmistir. Her iki olgcekte de yer alan 6z disiplin alt boyutlar1 kendi
aralarinda orta diizeyde pozitif yonli bir iliskiye sahip oldugu ve olcekteki diger tiim alt
boyutlarin ikiserli olarak iligkileri incelendiginde aralarinda zayif diizeyde pozitif yonli bir
iliski oldugu sonucu ortaya ¢ikmaktadir.

Genel olarak tiim sonuclar birlikte degerlendirildiginde hem bu arastirma hem de benzer
arastirmalarin sonuglarindan hareketle girisimcilik ile yaratici diisiinme arasinda 6nemli
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iliskilerin oldugunu sdylemek miimkiindtr. Girisimcilik genel olarak yeni bir atiim baslatmak,
digerlerinden farkli olan bir iiriin veya fikir ortaya atmak olarak diisiiniiliirse bu 6zelliklerin
tlimiinii yaratic1 diisiinme becerilerinin igerdigi diisiiniilebilir. Konu ile ilgili olarak Runco ve
Acar (2012); Craft (2005), Saragoglu, Duran ve Taskin (2010) ile Kanbur ve Ozyar (2016)'1n
girisimcilik ve yaraticiligi birlikte ele aldig1 calismalarinda da bu iki kavramin birbirlerini
olumlu yonde etkiledigine dair sonuglara ulasilmistir.

Oneriler

1- Bu calisma sadece bir ili ve bir devlet liniversitesini kapsamaktadir. Daha genel
yargilara ulasmak icin farkl illerde ve iiniversitelerde de genis kapsamli benzer ¢alismalarin
yapilmasi 6nemli olacaktir.

2- Bu arastirma, Egitim Fakiiltesi ve 1IBF'nin ii¢ ve dérdiincii simf 6grencileri ile
gerceklestirilmistir. Ayni1 tiirden bir arastirma farkli sinif diizeyindeki 6grenciler ile de
gerceklestirilebilir.

3- Bu calisma egitim fakiiltesi ve IIBF égrencilerinin bireysel girisimcilik algis1 ve
yaraticl diisiinme becerilerini arttirmaya yonelik tedbir alinmasinda yol gosterici olabilir.
Uygulanmakta olan lisans programlarinda “girisimcilik algisin1” ve “yaratict diisiinme
becerilerini” gelistirmeyi amaglayan uygulamalara yer verilebilir.

4- Ulkemizde bireysel girisimcilik algis1 ve yaratic1 diigiinme becerilerinin her ikisini de
iceren sinirh sayida ¢alisma bulunmaktadir. Bu konuda alana katkisi olacak farkli ¢alismalar
yapilabilir. Farkli 6lcme araclarini kullanarak girisimcilik algisi ve yaratic1 diisiinme becerileri
arasindaki iligskiye bakilabilir. Bu alana yonelik daha ¢ok nicel ¢calismalar bulundugundan nitel
arastirmalar yapilabilir.

5- Bireysel girisimcilik algis1 ve yaratici diisiinme becerileri ile ilgili sinirli sayida veri
toplama aracit oldugu gorilmistir. Bunlarla ilgili ve alana 6zgii veri toplama araclari
gelistirilebilir.

KAYNAKCA

Akcakanat, T., Miicevher, M. H. ve Carik, i. H. (2014). Sozel, sayisal ve esit agirlik boliimlerinde okuyan
Uiniversite ogrencilerinin girisimcilik egilimlerinin baz1 demografik degiskenler acisindan
incelenmesi: Siileyman Demirel Universitesi érnegi. Afyon Kocatepe U Iktisadi ve Idari Bilimler
Fakiiltesi Dergisi, 16(2), 137-153.

Aksoy, M. (2017). Ogretmen adaylarinin yaratici diisiinme becerisini kavramlastirmasi. (Yayimlanmamis
Yiiksek Lisans Tezi). Burdur Mehmet Akif Ersoy Universitesi Egitim Bilimleri Enstitiisii, Burdur.

Arikan, S. (2002). Girisimcilik temel kavramlar ve bazi giincel konular. Ankara: Siyasal Kitapevi.

Arslan, K. (2002). Universiteli genclerde mesleki tercihler ve girisimcilik egilimleri. Dogus Universitesi
Dergisi, 6, 1-11.

Aydin, R. ve Saglam, G. (2012). Ogretmen adaylarimin égretmenlik meslegine yoénelik tutumlarinin
belirlenmesi (Mehmet Akif Ersoy Universitesi 6rnegi), Tiirk Egitim Bilimleri Dergisi, Bahar, 10(2),
257-294.

Baki, Y. (2019). Yaratic1 disiinme egilimlerinin yansitici diistinme becerileri tizerindeki etkisi. Turkish
Studies-Educational Sciences, 14(5), 2147-2176.

Baer, ., Kaufman, J. C. (2008). Gender differences in creativity. The Journal of Creative Behavior, 42(2),
75-105.

Bilge, H., Vedat, B. (2012). Girisimcilik egilimi: Celal Bayar Universitesi 6grencileri iizerine bir
arastirma. Stileyman Demirel Universitesi Sosyal Bilimler Enstitiisti Dergisi, 4(16), 131-148.
Bozkurt, 0. (2006). Girisimcilik egiliminde kisilik 6zelliklerinin énemi. Girisimcilik ve Kalkinma Dergisi,

1(2),93-111.

Brush, C. G., de Bruin, A., Welter, F. (2009). A gender-aware framework for women's entrepreneurship.
International Journal of Gender and Entrepreneurship, 1(1), 8-24.

Chen, H., Zhou, X, Shoumura, S., Emura, S, Bunai, Y. (2010). Age-and gender-dependent changes in
three-dimensional microstructure of cortical and trabecular bone at the human femoral
neck. Osteoporosis international, 21, 627-636.

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi
Journal of Interdisciplinary Educational Research 2024; 8(19)282-310 308



Aydin, R. Uludag, M./. Universite Ogrencilerinin Bireysel Girisimcilik Algilari ile Yaratici Diisiinme Becerilerinin
Incelenmesi

Cohen, L., Manion, L., Morrison, K. (2007). Research methods in education. New York: Routledge.

Coulter, M. (2008). Entrepreneurship in action. New Jersey: Prentice Hall-Pearson Education.

Craft, A. (2005). Creativity in schools: Tensions and dilemmas. New York: Routledge.

Cropley, D. H,, Cropley, A. ]. (2015). Engineering creativity: A systems concept of functional creativity. In
J. C. Kaufman & J]. Baer (Eds.), Creativity across domains: Faces of the muse (pp. 169-186). New
York, NY: Psychology Press.

Demirel, E. T, Diisiikcan, M., ve Olmez, M. (2011). Coklu zeka alanlarinin girisimcilik davranisina
etkisi. Organizasyon ve Yénetim Bilimleri Dergisi, 3(2), 97-105.

Duyar, M. (2019). Tiirk dili ve edebiyati égretmenlerinin yaratict diisiinme becerilerine iliskin
gériisleri (Yayimlanmamis Yiiksek Lisans Tezi). Sivas Cumhuriyet Universitesi Egitim Bilimleri
Enstitiist, Sivas.

Eker, A. ve Sak, U. (2016). Yaraticl zit diisiinme tekniginin (yazid) sosyal gecerligi, Tiirk Ustiin Zekd ve
Egitim Dergisi, 6(2), 71-87.

Fayolle, A. (2013). Personal views on the future of entrepreneurship education. Entrepreneurship &
Regional Development, 25(7-8), 692-701.

Field, A. (2009). Discovering statics using SPSS. London: SAGE.

Fisher, R. (1995). Teaching children to think. United Kingdom: Stanley Thornes Publishers.

Florida, R. (2002). The rise of the creative class: and how it's transforming work, leisure, community, and
everyday life. New York: Basic Books.

Fritsch, M., & Schroeter, A. (2011). Why does the effect of new business formation differ across regions?
Small Business Economics, 36(4), 383-400.

Glaeser, E. L., Kallal, H. D., Scheinkman, J. A., & Shleifer, A. (1992). Growth in cities. Journal of Political
Economy, 100(6), 1126-1152.

Glnay, A. (2016). Bilisim alaninda degisik kademelerde egitim géren égrencilerin girisimcilik egilimlerinin
karsilastinlmasi. (Yayimlanmamis Yiiksek Lisans Tezi). Afyon Kocatepe Universitesi Fen
Bilimleri Enstitiisii, Afyon.

Giiney, S. (2008). Girisimcilik: temel kavramlar ve bazi giincel konular. (3. bs.). Ankara: Siyasal Kitabevi.

Goziibiiylik, D. (2019). Yaratici, elestirel ve yansitict diisiinmenin girisimcilik becerisi lizerine etkisi.
(Yayimlanmamus Yiiksek Lisans Tezi). Bartin Universitesi Egitim Bilimleri Enstitiisii, Bartin.

Giiven, D., Gazelci, R. S. ve Ogelman G., H. (2022). Ozel egitim égretmenlerinin tiikenmislik diizeyleri ile
yaratict disiinme diizeyleri arasindaki iliskilerin incelenmesi. Uluslararast Cagdas Egitim
Arastirmalari Dergisi, 9 (3), 509-518.

Himmetoglu, E. (2021). Fen bilgisi 6gretmen adaylarinin yaratici diistinme becerisi lizerine mesleki
bilgilerinin ve bu beceriyi mesleki acidan kullanma durumlarinin tespiti. (Yayimlanmamis Yiksek
Lisans Tezi). Kafkas Universitesi Fen Bilimleri Enstitiisii, Kars.

Karakaya, I. (2012). Bilimsel arastirma yontemleri. A. Tannégen (Edt.) Bilimsel arastirma yéntemleri.
Ankara: An1

Karasar, N. (1998). Bilimsel arastirma yéntemi. Ankara: Nobel.

Karasar, N. (2006). Bilimsel arastirma yéntemi. Ankara: Nobel.

Kaptan, S. (1995). Bilimsel arastirma ve istatistik teknikleri. (10. Baski). Ankara: Tekisik.

Kazanci, O. (1989). Egitimde elestirici diisiinme ve 6gretimi. Ankara: Kazanci Hukuk Yayinlari.

Keles, H., Ozkan, T. K, Doganer, M., ve Altunoglu, A. (2012). Onlisans 6grencilerinin girisimcilik
diizeylerini belirlemeye yonelik bir arastirma. Uluslararas: Iktisadi ve Idari Incelemeler Dergisi,
(9),107-118.

Kilavuz, F., ve Aydin, A. K. (2020). Hemsirelik 6grencilerinin bireysel girisimcilik algilar1 ve yasam boyu
dgrenme egilimleri arasindaki iliskinin belirlenmesi. Hacettepe Universitesi Hemsgirelik Fakiiltesi
Dergisi, 7(3), 240-248.

Kim, K. H. (2011). The Creativity Crisis: The decrease in creative thinking scores on the torrance tests of
creative thinking. Creativity Research Journal, 23(4), 285-295.

Koray, 0. (2005). Alt1 diisiinme sapkasi ve nitelik siralama tekniklerinin fen derslerinde uygulanmasina
yonelik dgrenci goriisleri, Kuram ve Uygulamada Egitim Yénetimi, 43, 379-400.

Korkmaz, 0. (2012). Universite 6grencilerinin girisimcilik egilimlerini belirlemeye yonelik bir arastirma:
Biilent Ecevit Universitesi érnegi. Afyon Kocatepe Universitesi Iktisadi ve Idari Bilimler Fakiiltesi
Dergisi, 14(2), 209-226.

Korkmaz, S. (2000). Girisimcilik ve {iniversite 6grencilerinin girisimcilik 6zelliklerinin belirlenmesine
yonelik bir arastirma. Hacettepe Universitesi Iktisadi ve Idari Bilimler Fakiiltesi Dergisi, 18(1),
163-179.

Maba, A. (2019). Giincel yaklasimlar cercevesinde miiziksel yaraticilik ve degerlendirilmesi, Turkish
Studies Educational Sciences, 14(3), 681-697.

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi 309
Journal of Interdisciplinary Educational Research 2024;8(19);282-310



Disiplinlerarasi Egitim Arastirmalar1 Dergisi

Moreno-Gavara, C., Jiménez-Zarco, A. I. (2016). Social entrepreneurship and social innovation: Analysing
the relationship to encourage social wealth. Ramon Llull Journal of Applied Ethics, 7(1), 145-164.

Neck, H. M., Greene, P. G. (2011). Entrepreneurship education: Known worlds and new frontiers. Journal
of Small Business Management, 49(1), 55-70.

Ozdemir, D. (2011). Sinif dgretmeni adaylarinin dgrenme stillerinin cesitli degiskenler acisindan
incelenmesi. (Yayimlanmamis Yiiksek Lisans Tezi). Gazi Universitesi Egitim Bilimleri Enstitiisii,
Ankara.

Ozden, Y. (2005). Ogrenme ve dgretme, Ankara: Pegem A Yayincilik.

Oztiirk, S. (2004). Egitimde yaratici diisiinme. Ondokuz Mayis Universitesi Egitim Fakiiltesi Dergisi, (18),
77-84.

Pallant, J. (2005). Spss survival manual: a step by step guide to data analysis using spss for windows.
Australia: Australian Copyright.

Plucker, J. A., Beghetto, R. A,, & Dow, G. T. (2004). Why isn't creativity more important to educational
psychologists? Potentials, pitfalls, and future directions in creativity research. Educational
Psychologist, 39(2), 83-96.

Roberts, E. B. (1991). Entrepreneurs in high technology: Lessons from MIT and beyond. Oxford: Oxford
University Press.

Runco, M. A,, Albert, R. S. (1986). The role of exceptional talent in the emergence of creativity. Creativity
Research Journal, 9(4), 383-390.

Runco, M. A, Acar, S. (2012). Divergent thinking and creative potential. Creativity Research Journal,
24(1), 66-75.

San, I., Kayili, H., ve Okut, L. (2004). Yaratici egitim ve coklu zeka uygulamalari. Ankara: Artim Yayinlaru.

Sénmez, V. (2001). Program Gelistirmede Ogretmen El Kitabi. Ankara: PegemA Yayincilik.

Tabachnick, B.G., Fidell, L.S. (2007). Using multivariate statistics. Boston, Pearson.

Taylor, F. (2018). Bilimsel yénetimin ilkeleri (H. Bahadir Akin, Cev.). Konya: Cizgi.

Tiirk Dil Kurumu, (TDK). (2023). Disiinme. https://sozluk.gov.tr/ adresinden 10. 05. 2023 tarihinde
erisilmistir.

Turk Dil Kurumu, (TDK). (2023). Girisim. https://sozluk.gov.tr/ adresinden 02. 05. 2023 tarihinde
erisilmistir.

Tok, E. (2008). Diistinme becerileri egitimi programinin okul éncesi 6gretmen adaylarinin elestirel, yaratici
diisiinme ve problem ¢ézme becerilerine etkisinin incelenmesi (Yayimlanmamis Doktora Tezi).
Marmara Universitesi Egitim Bilimleri Enstitiisii, Istanbul.

Top, S. (2006). Girisimcilik “Kegif Siireci”. Istanbul: Beta Yayincilik.

Ulger, K. (2014). Ogrencilerin yaratici diisiinme gelisimlerinin incelenmesi, Egitim ve Bilim Dergisi.
39(175), 275-284.

Ustiindag, T. (2005). Yaraticiliga yolculuk. Ankara: PegemA Yayincilik.

Ward, T. B., Smith, S. M., & Finke, R. A. (2016). Creative cognition in entrepreneurship and business
innovation. Journal of Creative Behavior, 50(1), 18-29.

Yaman, S., Yal¢in, N. (2005). Fen bilgisi 6gretiminde probleme dayali 6grenme yaklasiminin yaratici
diisiinme becerisine etkisi. [Ikdgretim Online, 4(1), 42-52.

Yildirim, H. (2008). Girisimcilik atesi ve is melekleri (temel kavramlar). Istanbul: Degisim.

Yildirim, R. (1998). Yaraticilik ve yenilik. istanbul: Sistem Yayincilik.

Yilmaz, S. (2011). Pre-service and in-service preschool teachers’ views regarding creativity in early
childhood education (Yayimlanmamis Yiiksek Lisans Tezi). Ortadogu Teknik Universitesi Egitim
Bilimleri Enstitiisii, Ankara.

Yontar, A. (1993). insanda yaraticihgin gelisimi. A. Ataman (ed.). Yaraticilik ve Egitim. (s.15-37). Ankara:
TED Yayinlari.

Zhao, H., Seibert, S. E. (2006). The big five personality dimensions and entrepreneurial status: A meta-
analytical review. Journal of Applied Psychology, 91(2), 259-271.

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi
Journal of Interdisciplinary Educational Research 2024; 8(19)282-310 310



The Journal of ISSN: 2602-2516

adlicotnlinapy Journal of Interdisciplinary Educational Research

@ Inte l‘(ll?upllll-ll!\ 2024; 8(19);282.310
Educational Research

Investigation of University Students' Individual
Entrepreneurship Perceptions and Creative Thinking Skills

Rafet AYDIN? Memis ULUDAG?
Cited:
Aydin, R, Uludag, M. (2024). Investigation of University Students' Individual Entrepreneurship Perceptions and Creative Thinking

Skills, Journal of Interdisciplinary Educational Research, 8(19), 282-310, DOI: 10.57135/jier. 1581433

Abstract

The aim of this study is to examine the relationship between university students' perceptions of individual
entrepreneurship and creative thinking skills. The population of the study consists of 3rd and 4th year
students studying in two different faculties of a state university. The sample consists of 442 students
studying in the faculties. Relational screening model was used in the research. The research data were
collected with "Personal Information Form", "Individual Entrepreneurship Perception Scale" and "Marmara
Creative Thinking Tendencies Scale" and analysed with SPSS.23 package programme.

It was concluded that there was no significant difference in the individual entrepreneurship perceptions of
university students in terms of the department they studied, class level, the type of high school they
graduated from, the type of high school they graduated from, the settlement where most of their lives were
spent and their world views, but there was a significant difference in favour of women, Faculty of Education,
those with a high academic average, those who were satisfied with their faculty/department, those who
were members of a club and those who worked in a job during their university education according to
gender. Again, the creative thinking skills of university students did not reveal a significant difference in
terms of gender, faculty, department, type of high school graduated from, the settlement where the majority
of their lives were spent, world view, whether or not they had a job during their university education, but a
significant difference emerged in favour of students with high academic achievement and satisfied with the
faculty/department they studied.

It was concluded that there is a positive and moderate relationship between university students' individual
entrepreneurship perceptions and creative thinking skills.

Keywords: Key Words Creative Thinking, Creativity. Individual Entrepreneurship, University Students.
INTRODUCTION

It can be said that with the emergence of the scientific management approach and its use as a new
system in production to increase efficiency, new pursuits have also emerged for the marketing of
tools, equipment, and materials produced. With the principles of Scientific Management introduced
by Frederick Taylor (1911) in the 20th century, an innovative development in industrialization
began. This approach advocates that workers can achieve prosperity by reaching the highest level of
productivity.

With the changing understanding of marketing, entrepreneurship has emerged as an important
element in all areas aimed at improving the quality of human life (Celik, Giirpinar, Baser, and
Erdogan, 2015). The Turkish Language Association (TDK) (2023) defines “initiative” as enterprising,
undertaking an initiative or an attempt, and “attempting an initiative” as entrepreneurship.
G6ziibtiyiik (2019) states that entrepreneurship carries a broad meaning due to its various
characteristics and lacks a universal definition.
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According to Aksel (2010), entrepreneurship is “a process of innovation and new ventures that takes
into account the individual’s education and the institutions in their environment without being
overlooked.” Coulter (2008) describes entrepreneurship as “the process in which an individual or
group of individuals, regardless of the resources at their disposal, use innovation to seize existing
opportunities or follow the emergence of new opportunities while maintaining the principle of
differentiation to achieve growth and create value.” On the other hand, Arikan (2002) defines
entrepreneurship as “innovating or improving the existing situation without fear of taking risks.”
Eraslan (2011) adds that, beyond the provided definitions, entrepreneurial individuals are pioneers
in bringing new ideas and innovations into existence.

Based on the various definitions of entrepreneurship, it can be said that a successful entrepreneur
needs to produce innovation. Undertaking a task can be considered as the foundation for initiating
innovation in that field In ventures deemed successful, common characteristics include
differentiating from others in any aspect, not being like the rest, and producing unique innovations.

The concept of producing innovation requires creativity and creative thinking because creative
thinking opens the mind to new ideas and opportunities (Fisher, 1995). Creativity originates from
the Latin root “creare”. In English, the word “create” is used in the sense of “to produce, to do, or to
create” (Géziibtiytik, 2019). Creativity is also defined as “expressing a philosophy of life in all
cognitive, affective, and psychomotor activities that elicit an ‘aha!” moment” (Ustindag, 2002). Maba
(2019) states that ideas related to creativity date back to Plato.

Although creativity initially came to the forefront in fields such as art, literature, engineering, and
architecture, in the 21st century, it has also shown its influence in areas such as health, economy,
technology, marketing, and education (Koray, 2005). The reflection of this influence on education
can be seen in Bloom and his colleagues' (1956) cognitive domain taxonomy.

Blooms Taxonomy Blooms Taxonomy - Revised

Creating

Synthesis Evaluating

Analysis Analyzing

Application Applying

Comprehension Understanding

Knowledge Remembering

Figure 1. Original and Revised Bloom Taxonomy (adapted from Celik, Kul and Uzun, 2018)

As seen in Figure 1, According to Bloom's taxonomy, the objectives of education were initially
classified in a hierarchical order as knowledge, comprehension, application, analysis, synthesis, and
evaluation (Biimen, 2006; Demirel, 2015; Senemoglu, 2004, Sonmez, 2001; Yesilyurt, 2020). In later
periods, the taxonomy was revised due to criticisms regarding the place of creativity, posed by
researchers such as Furst (1994), Ormell (1974), and Anderson and Krathwohl (2001) (Biimen,
2006).

It is understood that, over time, the steps in Bloom's taxonomy were changed from nouns to verbs as
a result of increasing criticisms. In the revised taxonomy, “creating” replaced “evaluating” and took
its place as the highest cognitive level. The positioning of “creating” at the top of the cognitive
processes, which begin with “remembering”, highlights the concept of creativity even further.

The concept of creativity, frequently emphasized in both education and various fields, is explained by
Treffinger (1996) through five different approaches (as cited in Aslan, 2001):
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and biochemistry.
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Figure 2. Creativity Approaches (adapted from Aslan, 2001.)

Based on the information presented in Figure 2, it is understood that creativity is mostly related to
the individual themselves, but the social environment also has both positive and negative effects on
creativity. A person’s lifestyle, cognitive structure, neuropsychological, and biochemical
characteristics are also seen as factors influencing creative thinking. From this perspective, it can be
said that individuals can benefit from different approaches, either separately or as a whole, to
develop their creative abilities. In this way, individuals can be transformed into creative-thinking
people.

The general characteristics of creative-thinking individuals include being original, taking risks, being
curious and open to innovation, being courageous, taking risks, thinking deeply, occasionally
desiring solitude, being critical, open to criticism, and being libertarian and innovative (Giines, 2012;
San, 1985; Yesilyurt, 2020). According to Yesilyurt (2020), creativity occurs in four stages. These
stages are presented in Table 1:

Table 1. Stages of Creativity

This is the stage where the problem and the necessary
requirements for its solution are identified. This stage
primarily involves information gathering and
thinking processes.

Preparation Stage (Discovery):

During this stage, individuals continue to engage in

Incubation Stage (Play): other tasks while the solution to the problem is being
subconsciously sought.

lllumination Stage (Creativity, This is the stage where the thought or solution to the

Enlightenment): problem suddenly emerges.

Evaluation Stage (Validating Results - This is the stage where the solutions and ideas
Providing Solutions): identified in the first stage are analyzed.

Source: Creativity and creative thinking: An inclusive review study with all dimensions and
stakeholders. OPUS International Journal of Society Researches, 15(25), 3874-3915.

Based on the stages presented in Table 1, it can be understood that creativity emerges through the
sequential completion of the preparation, incubation, illumination, and evaluation stages.
Preparation is the stage where needs are identified, incubation is when the solution is sought
subconsciously, and illumination is when the solution suddenly emerges. In the final stage,
evaluation, the proposed solutions are analyzed.

Again, it can be said that creativity first emerges as “thinking” and later transforms into actions, as
shown in Table 1. According to the Turkish Language Association (TDK) (2023), thinking is defined
as “the ability to make comparisons, separate, combine, and understand connections and forms.”
According to Kazanci (1989), thinking is “all intentional mental behaviors aimed at resolving events
that disturb the individual, either internally or externally, and disrupt their physical and
psychological balance.” Ozden (2005) categorizes thinking skills as “critical thinking, problem-
solving, reading comprehension, writing, scientific thinking, creative thinking, and creative problem-
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solving skills.” It can be said that one of the important dimensions of thinking, which has many
aspects, is creative thinking. Ustiindag (2014) defines creative thinking as “a way for individuals to
step out of the ordinary with an original and innovative perspective by perceiving and internalizing
the problems they encounter, and establishing cause-and-effect relationships between events.”
According to Kaya (2008), creative thinking is “the ability to shape new ideas related to the
encountered problems.” In the literature, some sources define creative thinking as a “tendency” (Baki,
2019; Fisher, 1985; Ozgenel & Cetin, 2015), but in most of the literature, this concept is referred to
as a thinking skill, with the action of thinking being emphasized.

According to Guilford (1984), the thinking dimension can be divided into two groups: convergent and
divergent thinking. Convergent thinking refers to thinking that leads to a well-known, single correct
answer, while divergent thinking involves an unconventional and original problem-solving process.
Therefore, creative thinking also requires divergent thinking (as cited in Doganay, 2002). In addition
to divergent thinking, imagination and a tendency toward problem-solving are also important
characteristics of creative thinking (Yesilyurt, 2020).

It is possible to establish a link between the concepts of change and innovation, which result from the
act of thinking, and the skills of creative thinking. Additionally, it can be said that in the 21st century,
where change and production are increasingly growing, entrepreneurship and creative thinking are
directly related to each other.

According to Semerci (2000: 37), creative thinking skills, which are one of the higher-level thinking
abilities, are related to individuals' ability to adapt to a rapidly changing world and possess
entrepreneurial skills. Some researchers, such as Arikan (2002), Yildirim (2008), and Giinay (2016),
suggest that entrepreneurship is formed from innate and internal characteristics, but Géziibiiyiik
(2019) emphasizes that education cannot be ignored in the development of entrepreneurial traits.
Knowledge, skills, and cultural values can be passed on to the next generation through education,
schools, and teachers (Aydin & Saglam, 2012). In line with this approach, systematic
entrepreneurship education began in 1938 at Kobe University in Japan and later at Harvard
University in 1947 (Top, 2006). Similarly, one of the goals of universities in Turkey is to produce
individuals who have professional knowledge to meet the scientific, economic, and cultural needs of
the country (Higher Education Law [YOK], 1981).

Based on this goal set by YOK, it can be said that university students should be educated with the
competencies of a profession and that the products of a profession can be brought to life with
entrepreneurial skills. The definitions and characteristics of entrepreneurship presented in this study
also reveal that the most important factor in entrepreneurship is creative thinking skills. Therefore,
it is hoped that examining the relationship between individual entrepreneurial perceptions and
creative thinking skills and determining their connection will shed light on the literature.

When the relevant literature is examined, it can be seen that some studies have been conducted on
individual entrepreneurial perceptions and creative thinking skills. Regarding individual
entrepreneurship, studies by Korkmaz (2000), Arslan (2002), Bozkurt (2007), Vedat (2012), Keles,
Ozcan, Doganer, and Altunoglu (2012), Korkmaz (2012), Eyel (2018), and Giiltepe (2022) are
available. As for creative thinking, studies by Ozdemir (2011), Yilmaz (2011), Duyar (2012),
Akcakanat, Miicevher, and Carikg¢i (2014), Aksoy (2017), Tok (2018), Kilavuz and Aydin (2020), and
Himmetoglu (2021) can be cited as examples.

Since individual entrepreneurial perceptions and creative thinking skills are considered important
by researchers, these concepts have been subjects of various studies. In the literature review, it is seen
that these concepts have been addressed and researched separately; however, studies that examine
individual entrepreneurial perceptions and creative thinking skills together are limited. Therefore,
the investigation of university students' individual entrepreneurial perceptions and creative thinking
skills, and the examination of the relationship between them, constitutes the importance and starting
point of this study.
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Research Problem

The research problem is framed as the question: "What is the level of university students' creative
thinking skills and individual entrepreneurial perceptions?”

Sub-Problems. The sub-problems of the research are as follows:
1. What is the level of university students’ individual entrepreneurial perceptions?

2. Do university students' individual entrepreneurial perceptions show a significant difference
based on gender, faculty, department, grade level, academic average, type of high school
graduated from, satisfaction with the faculty and department, place of residence for most of
their life, worldview, membership in a university club, and employment status while studying
at university?

What is the level of university students’' creative thinking skills?

Do university students’ creative thinking skills show a significant difference based on gender,
faculty, department, grade level, academic average, type of high school graduated from,
satisfaction with the faculty and department, place of residence for most of their life,
worldview, membership in a university club, and employment status while studying at
university?

5. Is there a significant relationship between university students' individual entrepreneurial
perceptions and creative thinking skills?

The Purpose of the Research

The purpose of this research is to examine university students' individual entrepreneurial
perceptions and creative thinking skills, as well as the relationship between these two factors.

The Significance of the Research

While there are separate studies on university students' individual entrepreneurial perceptions
and creative thinking skills, two studies by Saracoglu, Duran, and Taskin (2010) and Kanbur and
Ozyar (2016) have examined the relationship between these two aspects. Therefore, this study is
important as it aims to determine university students' creative thinking tendencies and
entrepreneurial characteristics, and then explore whether there is a relationship between these
two values. The results of the research are expected to not only provide information about
university students' individual entrepreneurial perceptions and creative thinking tendencies but
also serve as a resource for future studies and university administrations.

METHOD
Research Model

This research, which aims to examine university students' individual entrepreneurial perceptions
and creative thinking skills, as well as the relationship between these two factors, used a survey
model. Survey models are suitable for research aimed at describing a situation that either existed
in the past or currently exists in its existing form (Karasar, 2006). The survey model is also defined
as a model that attempts to describe and explain what events, objects, entities, institutions,
groups, and various fields are (Kaptan, 1995). This study, which examines the relationship
between university students' individual entrepreneurial perceptions and creative thinking skills,
also demonstrates a relational survey feature. The relational survey model is a survey approach
aimed at determining the existence of a change between two or more variables (Karasar, 2006).

Sample/Study Group/Participants

In research, the population refers to the entire set of elements from which the research results are
intended to be generalized, and it can include all living and non-living elements with common
characteristics (Karasar, 1998). The population of this research consists of a total of 2346 students
(Faculty of Education (EF): 1202, Faculty of Economics and Administrative Sciences (1iBF): 1144)
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who are enrolled in the third and fourth years of study at Burdur Mehmet Akif Ersoy University's
Faculty of Education and Faculty of Economics and Administrative Sciences. Since
entrepreneurship-related courses begin in the third year of university education, first and second-
year students were not included in the research.

In the research, the sample is the group selected from the population elements using various
techniques to represent the population and the group being studied (Karasar, 1998). The sample
in this research was obtained using simple random sampling. In simple random sampling, all units
have an equal chance of being selected. In practice, all units are listed, and units are randomly
selected from the list (Karasar, 1998). In this research, the sample consists of 442 people who
voluntarily participated in the study, with 224 from the Faculty of Education (k=152, e=72) and
218 from the Faculty of Economics and Administrative Sciences (k=165, e=53). The data of 15
people, determined as outliers, were excluded from the research. The frequency and percentage
distributions of university students in the sample, based on gender, faculty, department, class
level, GPA, type of high school graduated from, university entrance exam score type, satisfaction
with their faculty and department, location where most of their life was spent, worldview,
membership in a university club, working before university, and working during university, are
shown in Table 2.

Table 2. Demographic Characteristics of University Students

Gender n %
Female 308 72,1
Male 119 27,9
Faculty

Faculty of Education 216 50,6
Faculty of Economics and Administrative Sciences 211 49,4
Department

Mathematics and Science Education 31 7,3
Turkish and English Language Teaching 23 54
Preschool Teaching 33 7,7
Guidance and Psychological Counseling 36 8,4
Classroom teaching 53 12,4
Social Studies teaching 41 9,6
Finance and Banking 27 6,3
Economics and Business 34 8,0
Public Finance 41 9,6
Health Management 47 11,0
Political Science and Public Administration 24 56
Social Services 37 8,7
Grade Level

3 219 51,3
4 208 48,7
Grade Point Average (GPA)

Below 2 15 3,5
2-2,49 49 11,5
2,5-3 96 22,5
3-3,49 149 34,9
3,5 and above 118 27,6
Type of High School Graduated From

General Highschool 31 7,3
Anatolian Highschool 280 65,6
imam Hatip Highschool 35 8,2
Vocational Highschools 45 10,5

High Schools that Admit Students Based on Exam Scores

(Science, Social Sciences, A. Teaching High Schools) 36 84
Satisfaction with the Department/Faculty of Study

Yes 253 59,3
No 52 12,2
Partly 122 28,6
Locality where they have spent most of their lives

Metropolitan 132 30,9
City 92 21,5
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District 127 29,7
Town-Village 76 17,8
Worlview

Democratic 137 32,1
Authoritarian 52 12,2
Humanist 138 32,3
Conservative 45 10,5
Sociopolitical 48 11,2
Club Membership Status

Member 154 36,1
Non-member 273 63,9
Employment Status While Attending University

Employed 64 15,0
Not employed 363 85,0
Total Sum 427 100

As seen in Table 2, 427 university students participated in the research, with 308 (72.1%) female
and 119 (27.9%) male. Of the 427 students, 216 (50.6%) are studying in the Faculty of Education,
and 211 (49.4%) are studying in the Faculty of Economics and Administrative Sciences. Among
the university students in the Faculty of Education, 31 (7.3%) are in the Mathematics and Science
Education program, 23 (5.4%) are in the Turkish and English Language Teaching program, 33
(7.7%) are in the Preschool Education program, 53 (12.4%) are in the Classroom Teaching
program, 41 (9.6%) are in the Social Studies Teaching program, and 36 (8.4%) are in the Guidance
and Psychological Counseling (GPC) program. Among the students from the Faculty of Economics
and Administrative Sciences, 27 (6.3%) are in the Finance and Banking program, 34 (8.0%) are in
the Economics and Business program, 41 (9.6%) are in the Public Finance program, 47 (11.0%)
are in the Health Management program, 24 (5.6%) are in the Political Science and Public
Administration program, and 37 (8.7%) are in the Social Work program. When examined in terms
of academic GPA, 15 participants (3.5%) have a GPA below 2.00, 49 (11.5%) have a GPA between
2.00-2.49,96 (22.5%) have a GPA between 2.50-3.00, 149 (34.9%) have a GPA between 3.00-3.49,
and 118 (27.6%) have a GPA between 3.50-4.00.

As seen in Table 1, 219 (51.3%) of the university students who participated in the research are
third-year students, while 208 (48.7%) are fourth-year students. Looking at the high schools they
graduated from, 280 students (65.6%) graduated from Anatolian high schools, 31 (7.3%) from
general high schools, 35 (8.2%) from Imam Hatip high schools, 45 (10.5%) from vocational high
schools, and 36 (8.4%) graduated from science and social science high schools, which admit
students based on exam scores. Among the students, 31 (7.3%) used their quantitative score, 87
(20.4%) used their verbal score, and 309 (72.4%) used their quantitative score for university
admission. Additionally, 353 (59.3%) of the participants indicated they were satisfied with the
department they are studying in, while 52 (12.2%) were not satisfied with their department.

Regarding the place where the majority of their life has been spent, 132 students (30.9%)
responded that they live in a large city, 92 (21.5%) in a city, 127 (29.7%) in a district, and 76
(17.8%) in a village or town. As for their worldview, 137 students (32.1%) identified as
democratic, 52 (12.2%) as authoritarian, 138 (32.3%) as humanist, 45 (10.5%) as conservative,
and 48 (11.2%) as sociopolitical. Seven students (1.6%) marked "other" as their worldview.

Finally, it was found that 273 students (63.9%) were not members of any club, while 154 students
(36.1%) were members of at least one club. Of the 427 students, 64 (15.0%) were working part-
time while continuing their university studies, while 363 (85%) were not working part-time
during their studies.

Data Collection Tools/Data Collection Methods/Data Collection Techniques

In the research, the data were collected using a personal information form, individual
entrepreneurship perception scale, and Marmara creative thinking tendency scale. The details of
these data collection tools are as follows:

ISSN: 2602-2516
Journal of Interdisciplinary Educational Research 2024; 8(19);282-310 288



Aydin, R., Uludag, M. / Investigation of University Students' Individual Entrepreneurship Perceptions and Creative
Thinking Skills

Personal Information Form: The "Personal Information Form" created by the researchers was used
to determine the demographic characteristics of the students participating in the research. The
form includes questions designed to gather information about the students' gender, faculty,
department, class level, academic average, high school type, university entrance exam score type,
satisfaction with their faculty and department, the place where the majority of their life has been
spent, worldview, membership in a university club, work experience before university, and work
experience during university studies.

Individual Entrepreneurship Perception Scale: Another data collection tool used in this study is the
"Individual Entrepreneurship Perception Scale" developed by Incik and Uzun (2017). The scale
consists of 31 items and 6 subdimensions (planning, control focus, self-confidence,
communication, motivation, and self-discipline). The scale uses a 5-point Likert type, with the
following ratings: "Strongly disagree" (1), "Disagree" (2), "Neutral" (3), "Agree" (4), "Strongly
agree" (5). The lowest score that can be obtained from the scale is 31, while the highest score is
155. The total variance explained by the six dimensions was determined to be 53.32%. The
Cronbach-alpha reliability of the scale was calculated as 0.946.

Marmara Creative Thinking Tendency Scale: To determine the creative thinking skills of university
students, the "Marmara Creative Thinking Tendency Scale," developed by Cetin and Ozgenel
(2017), was used. The 25-item and 6-factor structure (self-discipline, innovation seeking, courage,
curiosity, doubt, flexibility) obtained through exploratory factor analysis was validated with
confirmatory factor analysis. The scale uses a 5-point Likert type, with the following ratings:
"Never" (1), "Rarely” (2), "Sometimes" (3), "Usually” (4), "Always" (5). The lowest score that can
be obtained from the scale is 25, while the highest score is 125. A higher score on the scale
indicates a higher tendency for creative thinking. All items in the scale are scored positively. As a
result of test-retest applications, correlation coefficients between factors ranged fromr=.35tor
= .79, with the total score correlation coefficient being r = .88 (p < .01). The Cronbach alpha
internal consistency coefficient for the entire scale was calculated as 0.87. After applying the
original scale to participants during the research process, the internal consistency coefficient was
recalculated, and the Cronbach alpha coefficient was found to be 0.921.

Data Analysis

For the data used in this study, arithmetic means and standard deviations were first calculated.
Due to the non-parametric data distribution of both scales, percentage, frequency, and the Mann-
Whitney U test were used to compare binary groups such as gender and faculty information in the
analysis of items for personal information. For comparisons involving more than two groups, the
non-parametric Kruskal-Wallis (KWH) test was applied. If a significant difference was found in
the results of the KWH test, the Mann-Whitney U test was conducted on the binary combinations
of the groups to identify which specific groups showed the difference.

FINDINGS
Findings Related to the First Sub-Problem of the Study

The findings obtained from the analysis of the data related to the first sub-problem of the study,
"University students' perceptions of individual entrepreneurship,” are presented in Table 3.

Table 3. Normality Results

Scale n X sS K-S S-w
Marmara Creative Thinking Tendencies Scale 427 3,9235 ,54034 ,000 ,000
Individual Entrepreneurship Perception Scale 427 3,9672 ,49382 ,000 ,000

As seen in Table 3, the results of the normality test applied to the scales show that the K-S value
for both scales is lower than 0.05, indicating that the data do not follow a normal distribution.
Therefore, non-parametric testing techniques were used in the analysis of the data. In a scale, if
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the K-S value is greater than 0.05, it means that the data distribution of the scale follows a normal
distribution (Ozdamar, 2003; Biiyiikéztiirk, 2007).

Table 4. Individual Entrepreneurship Perception Levels of University Students

SDtirs(;gfle}; Disagree Neutral Agree Strongly Agree

f % f % f % f % f %
M1 7 1,6 17 4 54 12,6 265 62,1 84 19,7
M2 6 1,4 8 19 70 16,4 265 62,1 78 18,3
M3 5 1,2 18 4,2 120 28,1 201 47,1 83 19,4
M4 14 3,3 49 11,5 111 26 173 40,5 80 18,7
M5 11 2,6 44 10,3 136 31,9 198 46,4 38 89
M6 12 2,8 31 7,3 98 23 176 41,2 110 25,8
M7 10 2,3 7 1,6 48 11,2 239 56 123 28,8
M8 8 1,9 13 3 34 8 210 49,2 162 37,9
M9 7 1,6 13 3 70 16,4 249 58,3 88 20,6
M10 14 3,3 41 9,6 100 23,4 162 37,9 110 25,8
M11 13 3 33 7,7 98 23 184 43,1 99 23,2
M12 6 1,4 9 2,1 45 10,5 231 54,1 136 31,9
M13 5 1,9 4 1,6 45 10,5 278 65,1 89 20,8
M14 7 1,6 7 1,6 52 12,2 227 53,2 134 31,4
M15 8 1,9 7 1,6 31 7,3 226 52,9 155 36,3
M16 10 2,3 16 3,7 42 9,8 202 47,3 157 36,8
M17 5 1,2 18 4,2 71 16,6 202 47,3 131 30,7
M18 7 1,6 18 4,2 44 10,3 214 50,1 144 33,7
M19 7 1,6 37 8,7 127 29,7 176 41,2 80 18,7
M20 4 9 8 1,9 30 7 255 59,7 130 30,4
M21 5 1,2 5 1,2 36 8,4 266 62,3 115 269
M22 7 1,6 6 1,4 35 8,2 275 64,4 104 24,4
M23 6 1,4 11 2,6 93 9,1 223 52,2 148 34,7
M24 20 4,7 54 12,6 93 21,8 173 40,5 87 20,4
M25 9 2,1 42 9,8 125 29,3 170 39,8 81 19
M26 10 2,3 20 4,7 73 17,1 203 47,5 121 28,3
M27 8 1,9 16 3,7 75 17,6 233 54,6 95 22,2
M28 9 2,1 30 7 57 13,3 204 47,8 127 29,7
M29 13 3 44 10,3 88 20,6 176 41,2 106 24,8
M30 13 3 24 5,6 111 26 214 50,1 65 15,2
M31 8 1,9 7 1,6 79 18,5 218 51,1 115 26,9
Total 274 64,6 657 154,2 2291 523,8 6688 1566,3 3375 790,3

When Table 4 is examined, it is observed that the highest level of agreement is with item 22, "I can
identify the strengths of the work I do," where the response "Agree" (f=275, 64.4%) was chosen.
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The lowest level of agreement is with item 20, "I think about suggestions from others before
accepting them," where the response "Strongly Disagree" (f=4, 0.9%) was chosen. Based on this
finding, it can be understood that university students do not struggle to identify the strengths of
the work they do, but they do not tend to think about others' suggestions before accepting them.
This may be explained by the fact that university students do not have issues with self-confidence
and tend to trust people around them.

Table 5. Average and Total Scores of Scale Items and Sub-dimensions

X Total Subdimension X
M1 3,94 1683
M2 3,94 1682
M3 3,79 1620
Planning 3,76
M4 3,60 1537
M5 3,49 1489
M6 3,80 1622
M7 4,07 1739
M8 4,18 1786
M9 3,93 1679
M10 3,73 1594
Control Focus 3,99
M11 3,76 1604
M12 4,13 1763
M13 4,01 1714
M14 4,11 1755
M15 4,20 1794
M16 4,12 1761
M17 4,02 1717
Self-confidence 4,04
M18 4,10 1751
M19 3,67 1566
M20 4,17 1780
M21 4,13 1762
M22 4,08 1744
Communication 3,99
M23 4,16 1777
M24 3,59 1534
M25 3,64 1553
M26 3,95 1686
Motivation 3,86
M27 3,92 1672
M28 3,96 1691
M29 3,74 1592
M30 3,69 1575 Self-discipline 3,80
M31 4,00 1706

Table 5 shows that the highest average score among the items is for item 15 (M = 4.20), which
states, "I enjoy doing new things that others don’t do." The lowest average score is for item 5 (M
= 3.49), which states, "I regularly follow developments related to my field." This finding suggests
that while students enjoy differences, they seem to be distant from current developments.

Additionally, as seen in Table 5, the highest average score among the sub-dimensions is for "self-
confidence" (M = 4.04), and the lowest average score is for "planning” (M = 3.76). The high level
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of self-confidence aligns with the findings in Table 1, but it can be said that students are not at
their desired level in terms of planning.

Findings Related to the Second Sub-Problem of the Study

The findings related to the gender variable regarding university students' entrepreneurial
perception levels are presented in Table 6.

Table 6. Individual Entrepreneurial Perception Levels of University Students According to Gender

Gender n Mean Rank Sum of Rank Z p
Individual
Entrepreneurship Female 308 212,35 65404,50 444 657
Perception Scale Male 119 218,26 25973,50

As shown in Table 6, the individual entrepreneurship perception levels of university students,
consisting of 308 females and 119 males (427 participants in total), were analyzed using the
Mann-Whitney U test. The results indicated that there is no statistically significant difference in
terms of gender at the 0.05 level (p = 0.657, Z = -0.444). Based on this finding, it can be concluded
that gender is not a variable that causes a difference in individual entrepreneurship perception.

The findings regarding the individual entrepreneurship perception levels of university students
based on their faculties are presented in Table 7.

Table 7. Individual Entrepreneurship Perception Levels of University Students by Faculties

Faculty n Mean Rank Sum of Rank Z p
Individual
Entrepreneurship FE 216 225,98 48812,00 -2,031 ,042
Perception Levels FEAS 211 201,73 42566,00

Based on the data in Table 7, the results of the Mann Whitney-U test conducted on the individual
entrepreneurship perception levels of university students according to their faculties indicate a
statistically significant difference at the 0.05 level (p = 0.042, Z =-2.031), in favor of the Faculty of
Education. It can be suggested that the presence of a placement threshold for students in the
Faculty of Education and their placement into the department with higher YKS (Higher Education
Institutions Examination) scores might have contributed to this difference.
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Table 8. Individual Entrepreneurial Perception Levels of University Students According to Their
Departments

Department n Mean Rank  x2 df p Difference
Mathematics and S+M (31,52)
Science T+E (22,09)
Education 31 108,39 T+E (22,61)
Turkllsh and 23 75,78 GSC (34.72)
English
= Preschool 33 9591 11,685 5 ,039  T+E (26,89)
GSC 36 118,25 Class. (43,54)
Classroom
teaching >3 123,84 Preschool
Bireysel Social Sciences 41 111,33 (36,65)
Girisimcilik Teaching Class. (47,76)
Algi Duzeyleri Finance and
Banking 27 115,35
Ecopomlcs and 34 108,06
- Business
E Public Finance 41 106,94’ 5'932 5 ’3 13
#  Health 47 97,41
Management
Political science
and PublicAdm. 24 125,00

Social Services 37 91,99

In Table 8, the results of the Kruskal-Wallis H test conducted on the individual entrepreneurial
perception levels of university students according to their departments show that there is no
statistically significant difference at the 0.05 level between the departments of the Faculty of
Economics and Administrative Sciences (p=0.313). However, a significant difference (p=0.039)
was found among the departments of the Faculty of Education. To determine which groups
differed, the Mann-Whitney U test was conducted. The test results showed that there was a
significant difference in favor of classroom teaching (mean rank = 47.76) compared to pre-school
education (mean rank = 36.65); in favor of Mathematics and Science Education (mean rank =
31.52) compared to Turkish and English (mean rank = 22.9); in favor of classroom teaching (mean
rank = 43.54) compared to Turkish and English (mean rank = 26.89); and in favor of RPD (mean
rank = 34.72) compared to Turkish and English (mean rank = 22.61) in the pairwise comparisons.
In general, it can be suggested that the focus of Turkish and English teaching on language
education may have contributed to its lower entrepreneurial perception compared to other
departments.

Table 9. Individual Entrepreneurship Perception Levels of University Students According to
Grades

Grade N Mean Rank Sum of Rank Z p
Individual
Entrepreneurship 3 219 212,32 46497,00 -290 772
Perception Levels 4 211 215,77 44881,00

In Table 9, as a result of the Mann Whitney U test conducted on university students' individual
entrepreneurship perception levels based on their grades, no significant difference was found at
the 0.05 level. It can be said that the lack of differentiation in entrepreneurship-related courses
across grades, or the absence of courses that would create such differentiation, has led to this
result.
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Table 10. Individual Entrepreneurship Perception Levels of University Students According to GPA
GPA n Mean Rank X2 df p Difference

Below 2,00 15 165,47 Below 2,00 (46,30)

3,5 and above (69,63)
2,5-3.00 (92,34)

Between 2,5-3,00 96 192,63 13,676 4  ,008 3,5andabove (119,83)
Between 3,00-3,49 (123,45)
3,5 and above (147,33)

Between 2,00-2,49 49 209,13

Between 3,00-3,49 149 208,64
3,5 and above 118 246,35

As seen in Table 10, the results of the Kruskal-Wallis H test conducted on university students'
individual entrepreneurship perception levels based on their academic averages revealed a
significant difference at the 0.05 level. To determine which groups had the differences, the Mann-
Whitney U test was conducted. The results showed that students with academic averages of 3.5
and above (M=69.63) had a positive difference compared to students with averages below 2.00
(M=46.30); students with averages of 3.5 and above (M=119.83) compared to students with
averages between 2.5 and 3.00 (M=92.34); and students with averages of 3.5 and above
(M=147.33) compared to students with averages between 3.00 and 3.49 (M=123.45). It can be
said that academically successful students, with their self-confidence, stand out more in terms of
entrepreneurship perception.

Table 11. Individual Entrepreneurship Perception Levels of University Students by Type of High
School They Graduated From

Type of Highschool n Mean Rank X2 df p
General 31 208,85

Anatolian 280 212,22

Imam Hatip 35 211,16

. 3,311 4 ,507

Vocational 45 203,13

Schools  admitting

students based on 36 248,60

exam scores

Upon examining Table 11, it can be seen that no statistically significant difference was found at
the 0.05 level in the individual entrepreneurship perception levels of university students based
on the type of high school they graduated from, according to the Kruskal-Wallis H test. It is thought
that no difference occurred between the types of high schools due to the lack of compulsory
entrepreneurship-related courses in secondary education, except for trade vocational high
schools, and the absence of entrepreneurship-related questions in the Higher Education
Institutions Exam (YKS).

Table 12. Individual Entrepreneurship Perception Levels of University Students According to the
Locality Where They Spent Most of Their Life

Locality n Mean Rank X2 df p

Metropolitan 132 212,06

City 92 237,65 06
- 7,103 4 ’

District 127 215,12 B

Town-Village 76 186,86

According to the data in Table 12, the Kruskal-Wallis H test conducted based on the locality where
the students spent most of their lives revealed no significant difference at the 0.05 level. It can be
suggested that the increasing occurrence of entrepreneurship through online platforms and the
widespread access to social networks from various locations have eliminated any differences in
entrepreneurship based on the place of residence.
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Table 13. Individual Entrepreneurial Perception Levels of University Students According to Their
Worldview

Worldview n Mean rank X2 df p

Democratic 137 208,10

Authorotian 52 231,79 58
. 3,782 5 ’

Humanist 138 218,67 1

Conservative 45 205,17

Sociopolitical 48 215,91

Upon examining Table 13, it can be seen that the Kruskal-Wallis H test conducted on the individual
entrepreneurial perceptions of students according to their worldviews did not result in a
statistically significant difference. Since it is assumed that a person, when pursuing an
entrepreneurial venture, will be focused on profit regardless of their worldview, it can be
concluded that no significant difference exists based on worldview.

Table 14. Individual Entrepreneurship Perception Levels According to University Students'
Satisfaction with Their Department/Faculty

Satisfaction n Mean rank X2 df p Difference
Yes 253 234,85 Yes (159,75)
No 52 178,75 ress 2 000 No (120,18)
Partly 122 185,79 ’ ’

Yes (202,10)
Partly (158,75)

As seen in Table 14, the Kruskal-Wallis H test conducted based on participants' satisfaction with
their department revealed a statistically significant difference at the 0.05 level. To determine
which groups exhibited the differences, a Mann-Whitney U test was performed. The results
indicated a significant difference in the individual entrepreneurship perception levels in favor of
students who were satisfied with their department/faculty. Based on the assumption that
individuals satisfied with their department/faculty develop a more positive perception of life, it
can be said that students with higher satisfaction levels also have higher levels of
entrepreneurship perception.

Table 15. Individual Entrepreneurship Perception Levels of University Students Based on

Membership in a Club
Membership Status N Mean Rank Sum of Rank Z p
Member 154 234,00
36036,00 22516 ,012
Non-member 273 202,72 55342,00

Based on the data in Table 15, the Mann Whitney U test conducted on the individual
entrepreneurship perception levels of university students, based on whether they are members
of a club, revealed a significant difference at the 0.05 level. It was found that students who are
members of a club have higher levels of entrepreneurship perception compared to those who are
not members. It is believed that the opportunity for more social interaction among club members
plays a role in this difference.

Table 16. Individual Entrepreneurship Perception Levels According to University Students’
Employment During Education

Employment Status N Mean rank sRl::k of Z p
Employed 64 234,00

36036,00 2,099 012
Non-employed 363 202,72 55342,00

Upon examining Table 16, the Mann Whitney U test conducted based on whether students work
in any job during their studies revealed a significant difference at the 0.05 level. This difference
shows that students who are currently working have a higher perception of individual
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entrepreneurship compared to those who are not working. It can be said that the desire for
financial gain among participants approaching graduation has a positive impact on their
entrepreneurial perceptions.

Findings Related to the Third Sub-Problem of the Study
The analyses of the data related to the third sub-problem of the study, “What is the level of
creative thinking skills among university students?” are presented in Table 17.

Table 17. Creative Thinking Skill Levels of University Students

Never Rarely Sometimes Usually Always

f % f % f % f % f %
M1 3 7 40 9,4 113 26,5 210 49,2 61 14,3
M2 4 9 24 5,6 97 22,7 220 51,5 82 19,2
M3 1 2 11 2,6 65 15,2 233 54,6 117 27,4
M4 3 7 12 2,8 70 16,4 227 53,2 115 26,9
M5 5 1,2 18 4,2 75 17,6 221 51,8 108 25,3
M6 4 ,9 24 5,6 80 18,7 218 51,1 101 23,7
M7 7 1,6 29 6,8 90 21,1 211 49,4 90 21,1
M8 5 1,2 18 4,2 84 19,7 226 52,9 94 22
M9 7 1,6 23 54 67 15,7 192 45 138 32,3
M10 2 ,5 8 1,9 34 8 200 46,8 183 42,9
M11 2 ,5 29 6,8 118 27,6 181 42,4 97 22,7
M12 3 7 11 2,6 50 11,7 211 49,4 152 35,6
M13 3 7 11 2,6 48 11,2 208 48,7 157 36,8
M14 12 2,8 34 8 101 23,7 181 42,4 99 23,2
M15 6 1,4 29 6,8 87 20,4 210 49,2 95 22,2
M16 3 7 10 2,3 34 8 231 54,1 149 34,9
M17 4 ,9 6 1,4 55 12,9 239 56 123 28,8
M18 3 7 4 9 72 16,9 211 49,4 137 32,1
M19 10 2,3 45 10,5 120 28,1 168 39,3 84 19,7
M20 2 ,5 6 1,4 57 13,3 217 50,8 145 34
M21 2 ,5 22 52 52 12,2 184 43,1 167 39,1
M22 1 ,2 6 1,4 60 14,1 227 53,2 133 331
M23 7 1,6 34 8 130 30,4 171 40 85 19,9
M24 2 ,5 6 1,4 58 13,6 227 53,2 134 31,4
M25 12 2,8 50 11,7 119 27,9 147 34,4 99 23,2

Toplam 113 26,3 510 119,5 1936 453,6 5171 1211,1 29,45 691,8

When Table 17 is examined, the highest participation is observed in item 17, “I establish
connections between clues related to different problems, situations, or events,” with the response
“usually” (f=239, 56%). On the other hand, the lowest participation is found in item 3, “I feel a
sense of responsibility to address emerging problems or events,” and item 22, “I combine
observations, experiences, knowledge, and thoughts to develop ideas,” with the response “never”
(f=1, 0.2%). It can be considered that as university students transit into adulthood, their ability to
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perceive differences, establish connections, and take responsibility plays a significant role in
achieving these findings.

Table 18. Average and Total Scores of Scale Items and Sub-Dimensions

X Total Sub-dimension X
M1 3,97 1567
M2 3,82 1633
M3 4,06 1735 ?Ienlfldlgcépi‘;‘em 3,78
M4 4,03 1720
M5 3,96 1690
M6 3,91 1699
M7 3,81 1629
M8 3,90 1667
M9 401 1712 Seeking for innovation

(m.2-5-8-12-17-19- 3,98

M10 4,30 1835 22-24)
M11 3,80 1623
M12 417 1779
M13 4,18 1786
M14 3,75 1602
M15 3,84 1640 Courage 27
M16 4,20 1794 (m.9-11-14-25) '
M17 4,10 1752
M18 411 1756
M19 3,63 1552 f;r;‘)i‘gyz N 417
M20 4,16 1778
M21 4,15 1773 Questioning/Doubting 411
M22 4,14 1766 (m.4-16) '
M23 3,67 1574
M24 4,14 1766 Elﬁi;’_ﬂligzo) 4,15
M25 3,63 1552

Based on the data presented in Table 18, an examination of the research findings aimed at
determining participants' thinking tendencies reveals that the highest total average score among
the items belongs to item 10 (4.20), "I prefer the new and different over the conventional." The
lowest average score among the scale items is associated with item 25 (3.63), "I am not afraid of
making mistakes." Furthermore, when examining the subdimensions of the scale presented in
Table 4, it is observed that the highest average score is in the "curiosity" dimension (4.17), while
the lowest average score is in the "self-discipline” dimension (3.7). It can be inferred that
individuals’ strong interest in the unconventional, which fosters curiosity, contributes to the
higher averages observed for this item and subdimension.

Findings Related to the Fourth Sub-Problem of the Research

The analysis of the data regarding the fourth sub-problem of the research, which examines the
question, "Do university students' creative thinking skills significantly differ based on gender,
faculty, department, grade, type of university entrance exam score, satisfaction with their faculty
and department, the type of locality where they spent most of their lives, the type of high school
they graduated from, pre-university work experience, working during university, and
membership in a university club?" is presented in Table 19.
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Table 19. Creative Thinking Skill Levels of University Students by Gender

Gender N Mean Rank Sum of Ranks Z p
Marmara Creative
;‘?;Fekmg Tendencies Female 308 216,19 66588,00 -592 554
Male 119 208,32 24790,00

As seen in Table 19, according to the results of the Mann Whitney-U test, there is no statistically
significant difference in creative thinking skill levels between male and female university students
atthe 0.05level (p =0.657,Z =-0.444). It is thought that the decreasing gender disparity in society
has contributed to the lack of a difference in terms of creativity.

Table 20. Creative Thinking Skill Levels of University Students by Faculties

Faculty N Mean rank Sum of Ranks Z p
Ez‘elzglsve Thinking Skill FE 216 223,82 48345,50 1,665 096
FEAS 211 203,95 43032,50

The data in Table 20 indicate that there is no significant difference in university students' creative
thinking skills based on the faculty variable. The similar conditions of the faculties in terms of
enhancing creativity can be seen as the reason for this.
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Table 21. Creative Thinking Skill Levels of University Students by Departments

Mean Difference
2
Department n Rank X df p
Science+Maths 31 11534 S+M (31,58)
Turkish+Engish 23 80,87 T+E (22,00)
g Pre-school 33 88,02 T+E(23.59
S Guidance(GSC) 36 116,40 o c( o 0)
5 Classroom 53 121,60 11,540 5 042 (34.10)
E; Social sciences 41 T+E (28,93)
Creative ey 114,09 Class. (42,65)
Thinking Skill 3 Pre-sch. (35,71)
Levels < Class.(48,35)
< o Finans and Banking 27 110,98
5 & Economics+business 34 108,53
« 8 £ Publicfinance 41 98,62 8963 5 111
> g g Health 47 107,53
% g é Political 24 131,85
S S Z Social service 37 86,66

In Table 21, the Kruskal-Wallis H test results for university students' creative thinking skills
according to their departments show that there is no statistically significant difference at the 0.05
level between the departments within the Faculty of Economics and Administrative Sciences
(p=0.111). However, a significant difference (p=0.042) is observed between the departments
within the Faculty of Education. To determine where the differences lie, a Mann-Whitney U test
was conducted. The test results revealed that the Department of Classroom Teaching (48.35) had
a higher creative thinking skill level compared to the Department of Preschool Education (35.71),
and the Department of Turkish and English (22.00) had a higher level than the Department of
Mathematics and Science Education (31.58). Similarly, the Department of Classroom Teaching
(42.65) had a higher level than the Department of Preschool Education (34.10). As mentioned in
Table 8, these departments' stronger focus on language education and adherence to specific
grammar rules may contribute to their lower creativity levels.

Tablo 22. Universite Ogrencilerinin Sinif Diizeyine Gore Yaratic1 Diisiinme Beceri Diizeyleri

Sinif N Sira ortalamasi Sira toplami Z p
Yaratl'a ) Dlllsunme 3 219 211,80 46383,50 -379 705
Beceri Diizeyleri
211 216,32 44994,50

Tablo 22’de tliniversite 6grencilerinin sinif diizeyine gore yaratic1 diisiinme becerilerine yonelik
yapilan Mann Whitney U testi sonucunda anlamli farklilik tespit edilememistir. Sinif diizeylerinde
alinan derslerin girisimcilik yaninda yaraticilik acisindan da farklilasmamasinin bu duruma yol
actig1 soylenebilir.

Table 23. Creative Thinking Skill Levels of University Students by GPA

GPA n Mean rank X2 df p Difference
Below 2,00 15 165,47 Below 2,00 (46,30)

) 3,5 and above (69,63)
2,00-2,49 49 209,13 2,5-3.00 (92,34)
2,5-3,00

% 19263 13,676 4 008 agt;ijen&w 83)
3,00-3,49 )
149 208,64 3,00-3,49 (123,45)
3,5 and above 118 246,35 3,5 and above
(147,33)

In Table 23, the results of the Kruskal-Wallis H test regarding the creative thinking skill levels of
university students based on their academic averages show a significant difference at the 0.05
level. To determine which groups show the difference, a Mann-Whitney U test was conducted. The
test results revealed that students with an academic average of 3.5 and above (69.63) have a
higher creative thinking skill level compared to those with an average below 2.00 (46.30), as well

ISSN: 2602-2516
Journal of Interdisciplinary Educational Research 2024; 8(19);282-310 299



Journal of Interdisciplinary Educational Research

as students with averages of 3.5 and above (119.83) compared to those with averages between
2.5-3.00 (92.34), and students with averages of 3.5 and above (147.33) compared to those with
averages between 3.00-3.49 (123.45). It can be inferred that students with higher academic
averages are likely to be more determined, decisive, and may possess different perspectives,
which explains why the difference is in favor of students with higher academic averages.

Table 24. Creative Thinking Skill Levels of University Students Based on the Type of High School
They Graduated From

Type of 2

Highschools n Mean Rank X af P

General 31 216,13

Anatolian 280 209,79

Imam Hatip 35 202,03 08
. 8,298 4 !

Vocational 45 203,58 1

Schools admitting

students by exam 36 269,58

scores

According to the Kruskal-Wallis H test results conducted on university students' creative thinking
skill levels based on the type of high school they graduated from, no significant differences were
found among the groups. It is believed that the preference for multiple-choice assessment tools in
secondary education institutions and the focus on preparing for the YKS (University Entrance
Exam) contributed to this result.

Table 25. Creative Thinking Skills Levels of University Students Based on the Locality Where They
Spend Most of Their Lives

Locality n Mean Rank X2 df p

Metropolitan 132 217,58

City 92 228,22 36
- 3,181 3 f

District 127 211,30 5

Town-Village 76 195,09

In Table 25, the Kruskal-Wallis H test results on the creative thinking skills levels of university
students based on the locality where they spend the majority of their life indicate that there is no
statistically significant difference at the 0.05 level. It is believed that the increasing frequency of
communication and relocation between large cities, provinces, districts, or towns/villages, as well
as the abundance of communication opportunities, have reduced the impact of the place of
residence on creativity."

Table 26. Creative Thinking Skill Levels According to the Worldview of University Students

Worldview n Mean Rank X2 df p

Democratic 137 210,98

Authoritian 52 235,50 53
4,095 5 ’

Humanist 138 218,67 6

Conservative 45 192,77

Sociopolitical 48 212,22

As a result of the KW-H test conducted on students' worldviews in relation to their creative
thinking skills, no statistically significant difference was found. It can be said that due to creativity
skills involving more cognitive processes, there is no significant difference in creative thinking
skills based on worldview.
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Table 27. Creative Thinking Skill Levels of University Students According to Their Satisfaction
with Their Department/Faculty

Satisfaction n Mean Rank X2 df p Difference
Yes 253 226,19

No 52 183,88 6814 2 033 Yes (158,04)
Partly 122 201,56 No (128:47)

In Table 27, the results of the Kruskal-Wallis H test conducted based on university students'
satisfaction with their department showed a statistically significant difference between groups.
To determine which groups differed, a Mann-Whitney U test was performed. The test results
revealed a significant difference in favor of students satisfied with their department, as compared
to those who were dissatisfied, in terms of creative thinking skills. The increased level of
satisfaction with their department/faculty can be explained by individuals' more positive
perceptions.

Table 28. Creative Thinking Skills Levels of University Students Based on Club Membership Status

Sum of

N Mean Rank Ranks Z p
Member 154 222,18
34215,50 1,029 303
Non-member 273 209,39 57162,50

In Table 28, the Mann Whitney U test results based on university students' club membership
status show that no statistically significant difference was found at the 0.05 level. It can be stated
that the physical activities involved in university clubs, such as mountaineering, folk dances,
photography, etc., do not affect the creative thinking skills, which require a mental process.

Table 29. Individual Entrepreneurship Perception Levels of University Students Based on
Employment During University Studies

Sum of
Employment N Mean rank ranks Z P
Employed 64 233,07

14916,50 -1,342 ,180
Non-employed 363 210,64 76461,50

According to the Mann Whitney U test results conducted on the students' employment status
during their university studies in Table 29, no significant difference was found at the .05 level. It
is believed that this situation does not create a difference in individuals' creative thinking skills
because students are mostly employed in the private sector during or before university and are
not involved in decision-making processes.

Findings related to the Fifth Sub-Problem

For the fifth sub-problem of the research, Pearson correlation analysis was used to determine
whether there is a significant relationship between the creative thinking tendencies and
individual entrepreneurial perceptions of university students. In the interpretation of the
correlation coefficients, Kalayc1 (2009)'s explanation was used. Correlation coefficients smaller
than 0.25 are considered insignificant, coefficients between 0.26 and 0.49 are considered weak,
coefficients between 0.50 and 0.69 are considered moderate, coefficients greater than 0.70 are
considered strong, and coefficients greater than 0.90 are considered very strong relationships.

Table 30. Level of Relations in Terms of Overall Averages

Individual Entrepreneurship Perception
Creative Thinking Skills , 534**

**p<.01

When examining the relation level in Table 30, it is observed that there is a moderate positive
correlation between creative thinking skills and individual entrepreneurial perception scales
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based on overall averages (r=,534, p<,01). The correlation values between the subdimensions of
the scales are presented in Table 31.

Table 31. Correlation Between University Students' Individual Entrepreneurial Perceptions and
Creative Thinking Skill Levels"

Plannin Conti Self-. Communi Motiva Selfdisci SelfDisci Innova Courz Curios Questio Flexibilit
focus confide on ‘

a(BGA] pea (Bga) (BGa) (BGA) e(BGA) e(YDB) (YDB) (YDB. (YDB) g(YDB) ik (YDB)
Planning (B(

Focus(Bca) %8

?Sl(;c)onfidel 661 80 ;

g‘é‘x)m““icat 649 74 [71€ -

?’é‘gxation 622 68 664 64T .

?;gf)i“ip“r 635 63 661 656 722

?;})fgl)isciplir 415 36 ,36¢ ,349% 454 ,526

I(‘;‘];%‘Saﬁo“ 403,41 35¢ 430" 417 453 685

c(%rg)ge 358 41 ,42¢  p347 371 405  ,624' ,592° -
Curiosity (YI ~ ,289 36 ,33¢ 361" ,31¢ 309  ,479° 681 46
?;Sgt)ioni“g 260 34 322 319 261 314 455 632 421 57

Flexibility (Y 230,33 ,28° 279" ,292 ,311 ,469° ,57¢€ 48 52 ,519 -
**p<01

According to the Pearson correlation analysis of the subdimensions of the data collection tools in
Table 31, a low-level positive relationship was found between the subdimension of "planning” in
individual entrepreneurial perceptions and the subdimensions of creativity skills: "self-discipline"
(r=.415, p<.01), "innovation" (r=.403, p<.01), "courage" (r=.358, p<.01), "curiosity" (r=.289,
p<.01), and "questioning" (r=.260, p<.01). However, a positive but insignificant relationship
(r=.230, p<.01) was observed between planning and flexibility. The "focus of control"
subdimension was found to have a weak positive relationship with innovation (r=.416, p<.01),
courage (r=.419, p<.01), and all other subdimensions [self-discipline (r=.415), curiosity (r=.369),
questioning (r=.341), flexibility (r=.331)]

According to Table 31, a weak positive relationship was found between the "self-confidence"
subdimension and the subdimensions of "courage" (r=.429, p<.01), "self-discipline" (r=.366),
"innovation" (r=.356), "curiosity” (r=.335), "questioning" (r=.323), and "flexibility" (r=.285).
Regarding the "communication" subdimension, it was found to have a weak positive relationship
with all other subdimensions [self-discipline (r=.349), innovation (r=.430), courage (r=.347),
curiosity (r=.361), questioning (r=.319), flexibility (r=.279)].

The findings of the "motivation" subdimension indicate that it has a weak positive relationship
with all other subdimensions [self-discipline (r=.454), innovation (r=.457), courage (r=.371),
curiosity (r=.319), questioning (r=.261), flexibility (r=.292)].

The "self-discipline” subdimension is the only common subdimension in both scales. The "self-
discipline" subdimension in individual entrepreneurship perception shows a moderate positive
relationship with the "self-discipline” subdimension in creativity skills (r=.526), while a weak
positive relationship was found with all subdimensions of the same scale [innovation (r=.453),
courage (r=.405), curiosity (r=.309), questioning (r=.314), flexibility (r=.311)].
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CONCLUSION AND DISCUSSION
Conclusion and Discussion on University Students' Individual Entrepreneurship Perceptions

1- When examining the findings related to university students' individual entrepreneurship
perceptions, it was found that the highest level of agreement was for the statement “I can identify
the strengths of the tasks I do,” with the response "agree." The lowest level of agreement was
found for the statement “I think about suggestions from others before accepting them,” with the
response "strongly disagree." When the subdimensions of the scale were examined, it was found
that the highest average score was for the "self-confidence" subdimension, and the lowest average
score was for the "planning” subdimension. This result does not align with the findings of Kilavuz
and Aydin (2020), whose study on nursing students' individual entrepreneurship perceptions
showed that the highest score was for the "Locus of Control" subdimension, and the lowest score
was for the "Self-Discipline” subdimension. In the study by Ak¢akanat et al. (2014) conducted with
university students, subdimensions were not addressed, and the results were presented as “high
entrepreneurship level.” In this study, since the subdimensions of the scale were not included, no
direct comparison could be made in this regard. When reviewing international literature, the
finding that the "planning” subdimension had the lowest average score does not align with the
results of Zhao and Seibert (2006). Zhao and Seibert (2006) state that individuals' planning skills
are directly related to entrepreneurial performance and that strategic planning abilities enhance
success.

2- The examination of scientific entrepreneurship perceptions based on gender resulted in no
statistically significant difference. This finding aligns with the results of Arslan (2002) and Bilge
and Bal (2012) in their studies on university students' entrepreneurial tendencies. However, it
does not align with the findings of Giiltepe (2022), as Giiltepe's research showed results in favor
of women in terms of gender. Moreno-Gavara and Jiménez-Zarco (2016) found that, especially in
Europe, women face more legal and societal barriers, which leads to a decrease in their
entrepreneurial perceptions. On the other hand, Brush, de Bruin, and Welter (2009) found that in
the United States, the rise of the "women entrepreneurs” movement in the 21st century led to a
positive shift in women's perceptions of entrepreneurship, resulting in higher success rates for
female entrepreneurs.

3- When university students' individual entrepreneurship perceptions were examined according
to their faculties, a significant difference was found in favor of the Faculty of Education between
the Faculty of Economics and Administrative Sciences (FEAS) and the Faculty of Education. While
this result may seem contrary to expectations, it can be linked to the university entrance score
requirements for the Faculty of Education, where students are admitted based on being ranked
240,000th in the university entrance exam. Since this requirement does not apply to FEAS, it can
be said that students entering this faculty are admitted with lower university entrance exam
scores. As highlighted in this study, a high academic success rate can positively affect individual
entrepreneurship characteristics. It should be noted that in similar studies examined in the
literature, the variable of the faculty in which students are enrolled was not used.

4- When examining university students’ individual entrepreneurship perceptions based on their
fields of study, it was found that there was no significant difference between the departments of
the Faculty of Economics and Administrative Sciences (FEAS), but a difference in individual
entrepreneurship perceptions was found among students in different departments of the Faculty
of Education. It is suggested that students studying in the Turkish and English Language Teaching
departments of the Faculty of Education have lower individual entrepreneurship perceptions
compared to other departments. Based on this result, it can be said that students in language
teaching-related departments tend to have lower entrepreneurship perceptions. This finding does
not align with the results of Demirel, Diisiikcan, and Olmez (2011), as their study concluded that
students in teaching-related departments had moderate or high levels of entrepreneurship
perception. In research outside of Turkey, however, researchers such as Neck and Greene (2011)
and Fayolle (2013) focused on the courses taken by university students rather than the faculties
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they attended. According to their findings, students who took entrepreneurship courses had a
more positive perception of entrepreneurship.

5- The study concluded that there was no significant difference in university students' individual
entrepreneurship perceptions based on their class levels. It is suggested that the participants
being of similar ages and living under similar environmental conditions may have influenced this
result. However, this finding does not align with the results of both Korkmaz (2012) and Bilge and
Bal (2012), who conducted studies on university students' entrepreneurial tendencies, as their
results indicated that individuals living in similar conditions could still have different
entrepreneurial characteristics.

6- It was concluded that there is a statistically significant difference in university students’
individual entrepreneurship perceptions based on their academic averages. According to this
result, students with higher academic averages were found to have increasing entrepreneurial
traits. It can be suggested that individuals with higher academic success have increased self-
confidence, which leads to more positive and higher entrepreneurship perceptions. This result
aligns with the study by Neck and Greene (2011), but does not align with the findings of Eyel
(2018) and Giiltepe (2018), as both Eyel (2018) and Giiltepe (2022) concluded that academic
grade averages do not significantly affect entrepreneurship.

7- It was concluded that there is no statistically significant difference in individual
entrepreneurship perception levels of university students based on the type of high school they
graduated from. Although high school types may differ, it is believed that most students go
through similar teaching and learning processes due to the increasing number of universities.
Even though school types may vary, it can be said that the similar nature of education and teaching
leads to the same effects on entrepreneurship perception. This result does not align with Eyel
(2018), whose study found that university students who graduated from private high schools had
higher levels of entrepreneurship than those who graduated from public high schools.

8- It was concluded that there is no significant difference in entrepreneurship perceptions based
on the settlement area where students spent most of their lives. This result does not align with
the findings of Glaeser, Kallal, Scheinkman, and Shleifer (1992), Fritsch and Schroeter (2011), and
Akcakanat, Miicevher, and Carik (2014), as these researchers concluded that the larger the
settlement area, the more developed the entrepreneurship perception could be.

9- It was concluded that there is no significant difference in entrepreneurship perceptions based
on students' worldviews. It can be assumed that entrepreneurship is primarily associated with
profit-making. Since individuals, regardless of their worldviews, use entrepreneurship for similar
purposes, it can be said that this result emerged. In similar studies on entrepreneurship, no
variable related to worldviews was found.

10- It was concluded that there is a significant difference in individual entrepreneurship
perceptions based on students' satisfaction with their department/faculty. The results between
the two compared groups favor those who are satisfied with their department/faculty. It can be
said that satisfaction with the current situation or environment generally has a positive effect on
other perceptions, and this can also positively affect entrepreneurship perception. In similar
studies on this topic, no variable related to satisfaction level was found.

11- It was concluded that university students who are members of a club have a higher level of
entrepreneurship perception compared to those who are not members. Considering that
university clubs are environments that increase socialization opportunities, it can be accepted
that the positive effects of socialization on entrepreneurship perception are reflected positively.

12- It was found that students who work during university have a higher entrepreneurship
perception compared to those who do not work. This result aligns with the findings of Uygun Mete
and Giliner (2012) in their study on the entrepreneurial tendencies of young entrepreneur
candidates.
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Conclusion and Discussion on University Students' Creative Thinking Skills

1- The highest participation in terms of creative thinking skills in university students was found
in the item "I make connections between clues related to different problems, situations, or events,"
with the response "usually." The lowest participation was found in the items "I feel responsible
for addressing the emerging problem or event" and "I combine my observations, experiences,
knowledge, and thoughts to develop ideas,” with the response "never." Regarding the scale's sub-
dimensions, the highest average score was for the "curiosity" sub-dimension, while the lowest was
for "self-discipline." This result is considered important as it shows that students can make
connections between different situations but tend to avoid taking responsibility. It is also possible
to relate this result indirectly to the "curiosity” dimension, which has the highest average score.
The findings align with those of Giiven, Gazelci, and Ogelman (2022).

2- It was concluded that there was no statistically significant difference in creative thinking skill
levels among university students based on gender. This result aligns with the findings of Ulger
(2014). It can be said that the decrease in gender-biased approaches within families, especially
among individuals whose parents are university graduates, played a role in this result. However,
this finding does not align with the research results of Baer and Kaufman (2008) and Chen, Zhou,
Chen, H., Zhou, X.,, Shoumura, S., Emura, S., and Bunai, Y. (2010), as these researchers found that
women were more productive than men in terms of creative thinking. Their studies suggest that
men have higher creative thinking abilities.

3- It was concluded that there was no significant difference in the creative thinking skill levels of
university students based on the faculty they belong to. Upon reviewing the relevant research, it
was noted that most creativity-related studies have been conducted in a single-faculty context or
with students at the pre-university education level, so a discussion based on different studies
could not be made.

4- When examining the creative thinking skills of university students based on the departments
they study, it was concluded that there was no significant difference among the departments
within the Faculty of Economics and Administrative Sciences (FEAS). However, when the
departments within the Faculty of Education were examined, it was found that students studying
in the Turkish and English language teaching departments had lower levels of creativity compared
to students in mathematics-science education, classroom teaching, and special education
departments. This result does not align with the findings of Himmetoglu (2021), who conducted
a study with science teachers and concluded that individuals in numerical fields experience a loss
of motivation due to the difficulty of course content, which negatively affects their creativity. This
result also does not align with the findings of Cropley and Cropley (2015), as their research
showed that the departments in which students study have an impact on their creative thinking
abilities. Similarly, Ward, Smith, and Finke (2016) found that university students studying
business and innovation fields have higher creative thinking skills.

5- It was concluded that university students with higher academic success also have higher
creative thinking skills. There are many possible reasons for high academic achievement, some of
which can be cognitive capacity, effort, and desire. Given that these concepts are also related to
creativity, it is possible to think that these results stem from that connection. This result aligns
with the findings of Sternberg (2006) and Ozdemir (2011), but does not align with the findings of
Runco and Albert (1986), Plucker, Beghetto, and Dow (2004), and Kim (2011), as these
researchers found that concerns about academic success/failure suppress creative thinking skills.

6- It was concluded that there is no significant relationship between the type of high school
students graduated from and creativity. Although high school types may differ, since students’
main focus is the university entrance exam (YKS), it can be said that their education is similar.
This factor is believed to have influenced the obtained result. This result does not align with the
findings of Yaman and Yalc¢in (2005), who found that foreign language-oriented high school types
had higher creativity scores.
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7- It was concluded that there is no significant difference in creative thinking skills based on the
type of settlement where students spend most of their lives. It is possible that the ease and speed
of communication and transportation have reduced the impact of settlement areas on individuals,
and thus the settlement variable does not affect creativity. However, this result does not align with
Florida's (2002) study. Florida (2002) found that people living in large cities have more
opportunities for personal development, which positively impacts creative thinking.

8- It was concluded that there was no statistically significant difference in creative thinking skills
based on the worldview of university students. From this result, it can be said that individuals'
worldviews are not a significant factor that influences creativity. Similar studies do not examine
the relationship between worldview and creativity.

9- A statistically significant difference was found in favor of university students who were satisfied
with the department/faculty they were studying. It can be said that individuals who are more
successful, more willing, and have higher academic achievement tend to be more satisfied with
their environments, and this satisfaction positively influences their creative thinking skills.

10- It was concluded that there was no significant difference in creative thinking skills based on
whether university students were members of a club. Since university clubs mainly consist of
physical and social activities, itis believed that they do not have an impact on creativity. This result
does not align with Roberts' (1991) findings, as the researcher concluded that experiences gained
in different environments positively impact creative thinking skills.

11- It was concluded that whether university students work during their university years does
not create a significant difference in creative thinking skills. Based on this result, it can be said that
working before or during university does not affect creativity. The fact that individuals are focused
on the job during work may have an impact on this outcome.

Conclusion and Discussion on the Relationship Between University Students' Individual
Entrepreneurial Perceptions and Creative Thinking Skills

1- It was concluded that there is a moderate positive relationship between university students'
general average scores of individual entrepreneurial perception and creative thinking skills. This
result aligns with the findings of Arslan (2002), Dyer, Gregersen, and Christensen (2008), Fillis
and Rentschler (2010), Keles, Ozkan, Doganer, and Altunoglu (2012), Turan and Akyiiz (2016),
and Ozgen and Kilig (2019). These studies generally show that successful entrepreneurs
strategically use creative thinking processes and produce creative solutions.

2- The scale used to measure university students' individual entrepreneurship levels includes
sub-dimensions such as planning, control focus, self-confidence, communication, motivation, and
self-discipline. The sub-dimensions of creativity measured in the scale are self-discipline,
innovation, courage, curiosity, questioning, and flexibility. When Pearson correlation coefficients
of all dimensions are examined in pairs, it was found that there is only a negligible positive
relationship between planning and flexibility dimensions. The self-discipline sub-dimensions in
both scales have a moderate positive relationship with each other, and when the relationships
between other sub-dimensions of the scales are analyzed, a weak positive relationship emerges.

In general, when all the results are evaluated together, both this study and similar research
findings suggest that there are significant relationships between entrepreneurship and creative
thinking. Entrepreneurship is generally considered as initiating a new venture or introducing a
product or idea that is different from others, and it can be said that all these characteristics are
included in creative thinking skills. Related studies by Runco and Acar (2012), Craft (2005),
Saracoglu, Duran, and Taskin (2010), and Kanbur and Ozyar (2016) also show that
entrepreneurship and creativity positively influence each other.
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Suggestions

1- This study covers only one province and one state university. To reach more general
conclusions, it would be important to conduct similar large-scale studies in different provinces
and universities.

2- This research was carried out with third- and fourth-year students from the Faculty of
Education and the Faculty of Economics and Administrative Sciences. A similar study could also
be conducted with students from different class levels.

3- This study could guide measures to increase individual entrepreneurship perceptions
and creative thinking skills for students in the Faculty of Education and the Faculty of Economics
and Administrative Sciences. Current undergraduate programs could include practices aimed at
developing "entrepreneurial perception” and "creative thinking skills."

4- There are limited studies in our country that include both individual entrepreneurial
perception and creative thinking skills. Different studies contributing to the field can be
conducted. By using different measurement tools, the relationship between entrepreneurial
perception and creative thinking skills could be examined. Since there are more quantitative
studies in this area, qualitative research could be conducted.

5- It has been observed that there are limited data collection tools for individual
entrepreneurship perception and creative thinking skills. Data collection tools related to these

areas and specific to the field can be developed.
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