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Tiirkiye'de 6 Subat 2023'te meydana gelen Maras merkezli ikiz
depremler nedeniyle depremden sag kurtulan &grencilerin
cogunun bu durumun fiziksel ve zihinsel etkilerini yasadigi
goriilmiistiir. Iki ay sonra okullar yeniden acildi§inda 6grenciler
eskisi gibi degillerdir. Psikolojik etkilerinin yani sira fiziksel ve
ekonomik kayiplar nedeniyle 6dgrenciler okul malzemeleri
olmadan okullara geri dénmdislerdir. Bu égrencileri yabanci dil
olarak Ingilizce dersinde konusmaya motive etmek icin Dogme
yénteminin uygulanmasina karar verilmistir. Dogme ELT, hazir
veya hazirlanmis materyaller kullanmak yerine, 6gretmen ve
6grencileri arasindaki yliz yiize etkilesimi destekleyen bir
yéntemdir. Bu arastirmanin amaci, Dogme yénteminin ingilizceyi
yabanci dil olarak 6grenen égrencilerin konusma becerilerine, 6z
yeterliliklerine ve konusma kaygilarina etkilerini arastirmaktir.
Arastirma karma yéntem modelinde ve sirali aciklayici desende
tasarlanmustir. Nicel veriler icin yari deneysel desen, nitel veriler
icin betimsel analiz kullaniimistir. Deneysel ¢alisma ve odak grup
goriismesi gerceklestirilmistir. Veri toplama araclari TOEFL
Temel Konusma Testi, Ingilizce Ozyeterlik Olgedi, ingilizce
Konusma Kaygisi Olgedi ve yari yapilandiriimis gériisme
formudur. Katilmcilar depremden etkilenen bir ildeki bir
ortaokulda 6grenim géren 20 altinci sinif égrencisidir. Sonuglar,
Dogme yénteminin égrencilerin ingilizce konusma becerilerini ve
6z vyeterliligini gelistirdigini, ayrica konusma kaygilarini
azalttigini géstermistir. Dogme ydéntemi, yabanci dil olarak
ingilizce 6grenen Gdrencilerin - konusma  becerileri ile 6z
yeterliliklerini artirmak ve konusma kaygilarini azaltmak igin
kullanilabilir.
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Genisletilmis Ozet
Giris

Turkiye'de 6 Subat 2023 tarihinde yasanan Maras merkezli ikiz depremler nedeniyle,
depremzede o6grencilerin ¢ogu depremin fiziksel ve ruhsal etkilerine maruz kalmislardir.
Depremden iki ay sonra okullar agildiginda, 6grenciler eskisi gibi degillerdir. Depremin psikolojik
etkilerinin yani sira, fiziksel ve ekonomik kayiplar nedeniyle 6grencilerin bircogu okul
malzemeleri olmadan geri dénmdislerdir. Bu dgrencileri yabanci dil olarak ingilizce dersinde
konusmaya motive etmek icin Dogme yonteminin uygulanmasina karar verilmistir. Dogme
O0gretim yontemi, hazir veya 6gretmen tarafindan hazirlanmis materyaller kullanmak yerine
o0gretmen ve 6grencileri arasinda yiz ylize etkilesimi destekleyen bir yontemdir. Bu yontem,
yabanci dil dersinde konusmanin 6énemini vurgular ¢inki dil 6grenimi, 6grencilerin o dilde
iletisim kurmasini saglamak anlamina gelmektedir. Dahasi, degismez bir 6gretim programini
takip etmek yerine 6grencilerin ortaya cikan 6grenme ihtiyaclarini temel almayi savunur
(Meddings & Thornbury, 2009). Ayrica, 6gretmenlerin roli 6gretmekten ziyade diyaloglarda
uygulayiciya donusur (Freire, 2005).

Amag

Deprem sonrasi donemde, fiziksel kayiplarin olmasi nedeniyle, 6grencileri sozli iletisime
ydnlendirmek icin Dogme yéntemi se¢cmeli ingilizce dersinde kullaniimistir. Bu nedenle, bu
arastirma Dogme ydnteminin depremzede 6grencilerin ingilizce konusma becerileri, 6z
yeterlilikleri ve konusma kaygilari Gzerindeki etkilerini arastirmayi amaglamaktadir. Aragtirmanin
nicel kisminda yontemin 6grencilerin konusma becerilerine, 6z yeterliliklerine ve konusma
kaygilarina olan etkileri arastiriir iken arastirmanin nitel kisminda yontemin etkililigi
incelenmistir. Arastirmanin nitel kisminda, 6grencilerin deneyimlerine bagh olarak bu yontem
hakkindaki gorisleri ve bu yontemi uygulayacak olanlara sunduklari 6neriler arastiriimistir.

Yontem

Bu arastirma karma yéntemli arastirma modeli ve aciklayici sirali desende hazirlanmistir.
Nicel veriler i¢in yari deneysel desen kullanilirken nitel veriler icin betimsel analiz kullaniimistir.
Deneysel calisma ve odak grup gorismesi gerceklestirilmistir. Veri toplama araglari TOEFL
ilkégretim Konusma Testi, ingilizce Oz Yeterlilik Olgegi, ingilizce Konusma Kaygisi Olgegi ve yari
yapilandiriimis goriisme formudur. Katihmcilar depremden etkilenen bir ildeki bir ortaokuldan
20 altinci sinif 6grencisidir.

Bulgular

On-test ve son-test analiz sonuglarina gére, Dogme yénteminin &grencilerin ingilizce
konusma becerilerini ve ingilizce konusma 6z yeterliklerini artirdigi gérilmustiir. Bu durum,
Dogme yonteminin 6grencilerin konusma katilimlarina odaklanmasindan dolayi olabilir. Ayrica,
Dogme ydntemi 6grencilerin ingilizce konusma kaygisini azaltmistir. Dogme ydnteminde
materyal kullanilmadigi icin 6grenciler yalnizca kendi konusmalarina odaklandigindan, daha az
kaygili hissetmis olabilirler. Dogme yonteminin uygulandigi siniflardaki atmosfer daha rahat ve
katihmcidir.

Arastirmanin nitel boéliminde, 6grencilerin aktif katihmi, konusma etkinliklerinin
miktarini ve tlrlinli ve sosyal etkilesimi begendikleri bulunmustur. Diger yandan, 6grenciler hig
materyal veya teknoloji kullanilmamasini elestirmislerdir.

Tartisma, Sonug ve Oneriler

Sonug olarak Dogme yénteminin ingilizcenin yabanci dil olarak 6gretiminde, ortaokul
ogrencilerinin konusma becerilerini ve konusma 06z yeterliliklerini artirdigi ve konusma
kaygilarini azalttigi gériilmistiir. Buna goére, Dogme ydntemi, ingilizce 6grenen 6grencilerin
konusma becerileri ile 6z yeterliliklerini artirmak ve konusma kaygilarini azaltmak icin
kullanilabilir. Ayrica, 6grencilerin Onerilerine gére dersin kazanimlarina, icerigine, 6grenci
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profillerine bagli olarak sinirli materyal veya teknoloji kullanimi eklenebilir. Ancak, bu ¢alismanin
katilimcilari depremzede 6grencilerdir. Dogme yontemi, mevcut fiziksel ve psikolojik kosullar
altinda etkili sonuglar vermesine ragmen, etkisi farkli katilimcilarla farkh kosullar altinda
degisebilir. Bu nedenle, gelecekteki calismalarda, Dogme yonteminin farkh degiskenler
Gzerindeki farkli diizeylerdeki etkileri, farkli katilimcilarla daha uzun ¢alismalarda incelenebilir.
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Abstract

Due to the Maras-centered twin earthquakes on the sixth of
February, 2023, in Turkiye, most of the students who are
earthquake survivors have experienced its physical and mental
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effects. After two months, when schools were re-opened, Education

. . . Vol 26, No 1, 2025
students were not the same. Besides its psychological effects, 441-459
students came back to school without their school supplies PP Dol

because of physical and economic losses. In order to motivate
these students to speak in an EFL lesson, we encountered Dogme
language teaching as a methodology. Dogme ELT is a
methodology that supports face-to-face interaction between a
teacher and his/her learners rather than using pre-prepared
materials etc. The purpose of this research is to investigate the
effects of Dogme language teaching on EFL speaking skills, self-
efficacy, and speaking anxiety of survivor students. This research
is designed in a mixed-method research model and explanatory
sequential design. For quantitative data, a quasi-experimental
design was utilized whereas for qualitative data descriptive
analysis was utilized. An experimental study and focus group
interview were conducted. Data collection tools were the TOEFL
Primary Speaking Test, English Self-Efficacy Scale, English
Speaking Anxiety Scale, and semi-structured interview form.
Participants were 20 sixth graders from a secondary school in an
earthquake-affected province. Results showed that Dogme ELT
developed students’ EFL speaking skills and self-efficacy, and also
reduced their speaking anxiety. That means, Dogme ELT can be Received

used to increase the speaking skills of EFL students, to increase 08.11.2024
their self-efficacy, and to reduce their speaking anxiety.
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1. Introduction

Devastating earthquakes which result in damaging school buildings and interruption of
education have occurred throughout history. In 1985, almost 25 schools were entirely
demolished whereas 760 experienced considerable harm in Mexico (Gratton et al., 1986). In
2010, a major earthquake damaged around 11,000 schools in Pakistan (Chuang et al., 2018).
Likewise, twin earthquakes which are 7.8 and 7.5 magnitudes occurred in Turkiye within a nine-
hour period on the 6th of February, 2023. There are 11 earthquake-affected provinces in the
area. So, disaster awareness and training are of high importance because education is a great
tool for societies to cope with the causes of disasters (Le Brocque et al., 2016). Also, they directly
affect schools and education. At this point, teachers gain importance. After their first response,
they will keep up with teaching, but how? The issue of teaching in post-earthquake areas
becomes important. Apart from awareness training and psychological support, academic parts
need to be handled. Because while governments deal with other problems, teachers come back
to classes.

Teaching English as a foreign language (EFL) consists of teaching listening, speaking,
reading and writing. In post-earthquake areas, it is difficult to develop earthquake survivor
students’ reading, writing, and listening skills without any material. However, speaking is a basic
form of alanguage. So, it can be done spontaneously without any material. Also, it is the medium
of communication even in the EFL context. In these circumstances, a rapid shift to speaking
practices without materials becomes a need. At this point, Scott Thornbury & Luke Meddings
who are English language teachers claimed Dogme ELT as an alternative teaching method. They
named the method Dogme because of the Dogme 95 filmmaking movement in which the actual
story and its relevance become important rather than applying effects/filters (Jeyaraj, 2017).
Similarly, Dogme ELT focuses on learners rather than materials and technology. They suggest
minimum use of materials and their contexts should be relevant to learners, but the bigger role
of textbooks is no longer real (Jeyaraj, 2017). Instead, it emphasizes the use of conversation in
language classes because language learning means qualifying learners to communicate in that
language. Also, it advocates the emergent language needs of students rather than a fixed
syllabus (Meddings & Thornbury, 2009). Also, the role of teachers turns into a practitioner in
dialogues rather than teaching (Freire, 2005). Teachers respond to students, show interest in
their students’ contributions, and guide them toward effective communication (Nunes &
Faciola, 2023). In the post-earthquake area, Dogme ELT was adapted in elective English language
courses to direct students into oral communication. So, this research aims to investigate the
effects of Dogme ELT on EFL speaking skills, self-efficacy, and speaking anxiety of earthquake
survivor students.

In Worth’s (2012) research, nine Japanese learners’ opinions about Dogme were
analyzed. The data was collected via group discussion, interviews with three students, and open-
ended questionnaires. Based on the findings of this research, learners thought that there was a
significant connection between textbooks and exam preparation. Additionally, their choice was
Dogme ELT rather than a textbook-based lesson. Bryndal (2014) designed Dogme-based lessons
to teach vocabulary related to household problems. It was found that implementation was
beneficial for pre-intermediate students, however not working for low-level students.
Moreover, Coskun (2017) conducted research involving EFL instructors, and their 38 learners
were asked to share their opinions about Dogme ELT. Teachers used Dogme in their lessons and
then all participants answered the surveys. Results showed that there were positive opinions
regarding and they suggested the use of Dogme in the EFL curriculum. Mohamed (2019) also
designed a Dogme ELT-based course to observe the impact of Dogme on freshmen’ speaking
skills and speaking self-efficacy. The participants were 44 freshmen from the education faculty
of a university in Egypt. It is indicated in the research that Dogme ELT enhanced students’
speaking abilities and confidence in speaking. Then, Sarani & Malmir (2019) worked with 75
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Iranian EFL learners from different proficiency levels in a private language institution. They
created a sequential explanatory mixed-method research to investigate the impact of Dogme
ELT on L2 speaking skills and readiness to converse. They used Dogme ELT in the experimental
group whereas they continued to use communicative language teaching in the control group. It
is claimed that Dogme ELT is effective for advanced learners and not suitable for other learners.
Solimani et al. conducted two studies on Dogme ELT (2019; 2020). In 2019, their participants
were 90 upper-mediate EFL learners and the instrument were a questionnaire and observation.
In 2020, participants were B1-B2 level EFL learners and checked results via interviews and
placement tests. It was found that the fluency of learners was enhanced (Solimani et al., 2019)
and learners appreciated collaborative learning and developed their oral proficiency (Solimani
et al., 2020). Also, they gained confidence (Solimani et al., 2020). Moreover, Rushton (2020)
investigated the views of Japanese learners about Dogme ELT in an elective EFL oral
communication course via a Likert-type questionnaire. It was discovered that students enjoyed
the course. Next, Daguiani (2022) explored the integration of Dogme ELT in an oral course for
second-year English students in Algeria. For this aim, mixed-method research was used. Quasi-
experimental studies and questionnaires were used. Participants were 10 teachers and 80
students. Also, a focus group interview was done with eight students. The experimental group
obtained statistically higher results in speaking. Similarly, qualitative information reinforced
quantitative findings. Furthermore, Chuquitarco Guagchinga (2024) searched the effectiveness
of Dogme approach on speaking skills. The research design was pre-experimental research and
participants were 24 Al+ level students. The instrument was the Cambridge test (A2 key for
schools). According to the results, the Dogme approach helped learners to improve their
speaking skills. Also, learners’ motivation and participation increased because the material was
chosen in compliance with learners’ interests. In addition, it is stated that Dogme approach
provided a good class environment for learners.

According to the literature review, studies showed that Dogme ELT is an alternative
approach for assessing speaking skills because of its characteristics. So, it was decided that
Dogme ELT was the best method to adopt for this research in order to develop students’
speaking skills without materials because data were gathered from earthquake survivor
students. It was considered that this research will contribute to the approach since there are no
studies on Dogme ELT with earthquake survivors or secondary school students in Turkey.

The aim of this research is to investigate the effects of Dogme language teaching on EFL
speaking skills, self-efficacy, and speaking anxiety of earthquake survivor students. Moreover,
sub-questions are searched as follows:

Regarding the quantitative phase of the research

1. Is there a significant difference between the experimental group and control group in
terms of English-speaking test post-scores?

2. Is there a significant difference between the experimental group and control group in
terms of post-scores of speaking part from the English self-efficacy scale?

3. Is there a significant difference between the experimental group and the control
group in terms of English-speaking anxiety post-scores?

Regarding the qualitative phase of the research

4. What are the opinions of earthquake survivor students about Dogme ELT-based
speaking lesson experience?

5. What are the suggestions of earthquake survivor students about Dogme ELT?
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2. Method

This part of the research includes research design, participants, data collection tools,
data collection, validity and reliability, and data analysis.

2.1 Research Design

This research employs a mixed-method research model that incorporates both
quantitative and qualitative approaches. To explore the impacts of Dogme ELT on students’
speaking skills, self-efficacy, and speaking anxiety, explanatory sequential design is preferred.
Explanatory sequential design enables the researcher to first collect quantitative data and then
qualitative data to compare and relate quantitative data with qualitative data (Creswell, 2017).
So, first, a quasi-experimental design was used for quantitative data. In the experiential group,
the Dogme ELT approach was used whereas the non-interventional curriculum (communicative
teaching method) was continued in the control group. Second, descriptive analysis was applied
to qualitative data. So, experimental group students were participants in the focus group
interview. The research design (Creswell, 2017, p. 39) is illustrated in Figure 1.

Figure 1.

Explanatory Sequential Design of This Research

Collecting & Collecting &
Analysing |:> Explanation |:> Analysing |:>
Quantitative Qualitative
Nata Nata

To apply Dogme teaching method and then understand participants’ ideas about the
method, explanatory sequential design above was used.

2.2 Participants

The participants involved in this research were 20 sixth graders from a public secondary
school in an earthquake-affected province in the Eastern part of Turkiye through the 2023-2024
academic year. Participants are selected according to the cluster sampling method. This method
allows effective, simple, and inexpensive implementation and evaluation (Henderson &
Sundaresan, 1982). There are 10 students in the Dogme ELT (experimental) group and 10
students in the non-intervention curriculum (control) group. Moreover, participants of the
experimental group took part in focus group interviews.

Table 1.
Characteristics of Participants

Characteristics f
Gender

Female 12

Male 8
Earthquake Survivor

Yes 20

No -
Loss of Family Member

Yes 1

No 19
Loss of Relative, Friends, Neighbour, Beloved One

Yes 16

No 4
Loss of House

Yes 13
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No 7
Loss of school supplies

Yes 17

No 3

As is seen in Table 1, all participants were earthquake survivors. 60% of them were female and
40% of them were male. While 80% of them had experienced losing any relative, friend,
neighbor, or beloved one, 5% of them had lost their family member. 65% of them lost their,
houses whereas 85% of them lost their school supplies. These are general characteristics of the
participants.

Before starting the experimental procedure, both group students’ pre and post-test
scores on the speaking test, self-efficacy test, and anxiety scale were analyzed via normality
tests. In Table 2, the results of normality tests are shown.

Table 2.
Results of Normality Tests of Both Groups
Experimental Group Control Group
Skewness  Kurtosis Shapiro- Skewness  Kurtosis  Shapiro-Wilk
Wilk

Pre-Speaking Test -.369 -.657 432 -.310 -1.216 271
Post-Speaking Test .000 -.895 .849 -.206 -1.046 .680
Pre-Self Efficacy Scale -.826 -.740 .107 151 -1.078 .813
Post-Self Efficacy Scale -.571 -.619 .557 -.506 -.988 .282
Pre-Anxiety Scale 112 -.499 921 -.476 -.425 734
Post-Anxiety Scale .128 -.797 .953 -.627 -.671 411

According to Table 2, all skewness and kurtosis values were between +1.96 and -1.96.
Also, the results of Shapiro-Wilk tests showed that a value of p>0.05 is obtained. That means
values were normally distributed (Buyulkoztiirk, 2011, p. 42). So, data analysis would be done
with parametric tests.

Table 3.
Result of Independent Sample t-Test regarding the Pre-Speaking Scores of Both Groups

N X SS Sd t p
Experimental 10 9.10 2.02 18 .104 918
Control 10 9.20 2.25

*p<.05
According to Table 3, there was no significant difference between the pre-speaking test scores
of the experimental and control group students (t(1s)=.104, p>.05). This finding showed that
students were similar to each other in terms of their speaking skills before the experimental
procedure.

Table 4.
The Result of Independent Sample t-Test regarding the Pre Self-Efficacy Scores of Both Groups
N X sS sd t p
Experimental 10 13.50 3.06 18 .989 .336
Control 10 12.30 2.31

*p<.05
According to Table 4, there was no significant difference between the pre-self-efficacy scores of
the experimental and control group students (t(1s)=.989, p>.05). This finding showed that
students were similar to each other in terms of their self-efficacy scores before the experimental
procedure.
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Table 5.
Result of Independent Sample t-Test regarding the Pre-Speaking Anxiety Scores of Both Groups
N X SS Sd t p
Experimental 10 41.40 2.83 18 1.99 .062
Control 10 44.40 3.80

*p<.05
According to Table 5, there was no significant difference between the pre-speaking anxiety
scores of the experimental and control group students (t(15)=1.99, p>.05). This finding showed
that students were similar to each other in terms of their speaking anxiety scores before the
experimental procedure.

According to Tables 3, 4, and 5, there was no significant difference between the two
groups in terms of speaking skills, self-efficacy, or speaking anxiety. So, both groups were similar
to each other and it was appropriate to carry out the experimental procedure.

2.3 Data Collection Tools

Data collection tools for this research were the TOEFL Primary Speaking Test, the
speaking part of the the English Self-Efficacy Scale (Hanci-Yanar & Bimen, 2012), the English
Speaking Anxiety Scale (Orakgi, 2018) and semi-structured interview form developed by the
researcher.

2.3.1 The TOEFL Primary Speaking Test

TOEFL primary speaking test is a computer-based test for measuring primary-level
students’ speaking skills. It is designed for young learners (8 and up) to communicate orally in
their daily routines. There are six task types and the first four tasks are scored 3-point whereas
the fifth and sixth tasks are scored 5-point rubric. The maximum achievable score for this test is
22 points. Normally, this test presents visual and audial tips for each task. However, the
participants of this research were earthquake survivors and the objective was to apply the
Dogme method. So, tasks are designed without any material. In this research, students were
asked to describe their daily routine, express their ideas about their routine, ask one question
to the teacher if they can do something, ask three questions about the routine, explain how to
run errands step by step and explain what happened yesterday.

2.3.2 The Speaking Part of English Self-Efficacy Scale

Hanci-Yanar & Blimen (2012) developed an English self-efficacy scale which is aimed at
assessing students' beliefs in their self-efficacy regarding listening, speaking, reading, and
writing. In this research, only the speaking part of the scale is used. The speaking part has six
items and 5 Likert types. The maximum achievable score for this test is 30 points whereas the
minimum is 6 points. The more scores students get from the scale, the more self-efficacy they
have. The Cronbach’s Alpha coefficient for the speaking part was .92 (Hanci-Yanar & Blimen,
2012) while it was found .95 in this research.

2.3.3 English Speaking Anxiety Scale

Orakgl (2018) developed an English Speaking Anxiety Scale to measure students’ English-
speaking anxiety levels. The original research was conducted with seventh-grade secondary
school students. The scale has 16 items in 5 Likert types and two subscales. The maximum
achievable score for this scale is 68 points and the minimum is 28 points (three reverse items).
A high score obtained from this scale represents a high level of English-speaking anxiety. The
coefficient of Cronbach's alpha for this scale was .89 (Orakgl, 2018) while it was found .92 in this
research.
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2.3.4 Semi Structured Interview Form

To develop a semi-structured interview form, the first literature about Dogme ELT is
reviewed. It is drafted by related sources. The form has six core questions and a few more
questions for follow-up. It focuses on students’ experiences, the method’s advantages, the
method’s disadvantages, and students’ suggestions. Then, expert opinion was taken into
consideration. Some questions are edited according to the feedback. After designing the final
version, a small group of students participated in a pilot interview. Based on the insights
obtained from the pilot interview, questions were edited to be clear and more understandable.

2.4 Data Collection

For the quantitative data, the experimental study lasted six weeks. Each week, one
specific topic was selected by students for each class. They had speaking activities based on
Dogme ELT in an elective English language course in a state secondary school. First, the principles
of Dogme ELT implemented in this research are visible in Table 3 (Meddings & Thornbury, 2009).

Table 6.

Implementation of the Principles of Dogme ELT
The Principles
There exists a continuous interaction among students and between the instructor and students.
Students can develop their own subject.
Learning involves conversation and social interactions.
The instructor and students collaboratively build their understanding.
From the communicative needs of learners, language can be acquired.

2
(o]

The teacher draws students’ attention to emergent language.
Students choose the appropriate subject that aligns with their thoughts and understanding.

RSN N

There are no available (published) teaching resources in the classroom.
Materials that will be used should be suitable to learners’ needs. X
Both teacher and students use materials critically. X

As seen in Table 6, in the experimental study, there was interactivity all the time. Interactivity
appeared in three different forms of interaction which are whole class, student-student, and
teacher-student. Before the study, students were asked to choose the content that made sense
to them. Learning occurs in the form of conversation. While orally communicating in the target
language, both the teacher and students build their knowledge together because of the ongoing
process. The lessons’ first focus was students’ communicative needs. In addition to
communicative needs, they had a chance to learn other parts of the language indirectly. For
instance, while interacting, they learned additional vocabulary knowledge. However, the main
focus was on emergent language because of current circumstances and limited time. There was
no use of published teaching the material in classroom, so the last two principles are not applied.
Rather than engaging in teaching materials, there was room and time for real communication.

All in all, there were no materials in these lessons and the aim was students’
participation in conversations. Students were asked to select topics and they chose daily routine,
preferences, hobbies, games, animals, and places because they stated that they were familiar
with these subjects. They were also related to the formal syllabus. Teaching was unplugged
because there was no use of technology. The teacher praised students for their contributions to
the conversation. So, students felt that their contributions were valuable. That is to say, all
lessons were student-centered and they actively contributed to interactivity. The interaction
was whole class, teacher-student, and student-student forms which depended on time.
Brainstorming, question-answer, making dialogues, giving a short speech, singing, speaking
circle, and fish bowl strategy were used in lessons. The teacher provided wait time whenever
students needed it. When there was a need, repetition and drilling were used, and the teacher
helped students to notice patterns and phrases. Feedback provided by the teacher was toward
emergent language. Also, at the end of each lesson, students provided a summary of the lesson.
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To gather qualitative data, a focus group interview was conducted with 10 experimental
group students. It was carried out in face-to-face interaction. Essential permissions were
obtained from students, parents, and school management. Also, the researcher took notes for
details or examples. The interview lasted for half an hour. To make students engaged, there was
no arrangement or taking turns. The researcher sometimes asked additional questions for
clarification.

2.5 Validity and Reliability

To guarantee reliability in the quantitative part of this research, the Cronbach Alpha
value of data collection tools was calculated. Also, necessary permissions were obtained from
the owners of the scales. Moreover, ethical permission from a university was taken.

For reliability in the qualitative part of the research, students participated in the
interview voluntarily. The research set a suitable environment for the focus group interview.
Also, the researcher has adequate mastery of the subject and interview technique. Before the
interview, a short pilot interview was done with students to strengthen the researcher and
students. Also, coding data by different coders can increase the reliability of qualitative research
(Baltaci, 2017). Miles-Huberman coder reliability percentage, which is Reliability Percentage =
Agreement/(Total Agreement + Disagreement), is used in this research. The result of it was
found 92% similar and anticipated to have a minimum of 80% similarity (Miles & Huberman,
1994). Additionally, students were coded as S1, S2, S3, etc. to not affect the reliability.

2.6 Data Analysis

The quantitative data were subjected to various statistical processes. Shapiro-Wilk tests
and skewness-kurtosis values were used to verify if the data exhibited a normal distribution.
After obtaining a normal distribution, parametric tests were used.

The qualitative data was subjected to descriptive analysis. It was interpreted based on
predetermined themes. For this research, predetermined themes were components of a
curriculum because Dogme ELT is a teaching method. The framework was developed with them
and the data was processed according to this framework. Also, it was backed by the quotations
taken from the interview. In the end, the findings were explained and interpreted.

3. Findings

In this part, the collected data were analysed and interpreted in the order of the
research sub-questions.

3.1. Findings Regarding Speaking Skills

First, to determine whether there is a significant difference between the pre-test and
post-test scores obtained from the speaking test of the experimental group students using
Dogme ELT, the difference between the pre-test and post-test in the speaking test was analyzed
with paired sample t-test. Results are shown in Table 7.

Table 7.
Result of Paired Sample t-Test regarding the Pre-Post Speaking Scores of the Experimental Group
N X sS sd t p
Pre-test 10 9.10 2.02 9 30.59 .000*
Post-test 10 19.50 1.58

*p<.05
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According to Table 7, there was a significant difference between the pre and post-test
scores of the experimental group students in terms of speaking scores (t(9)=30.59, p>.05). Also,
post-speaking scores of the experimental group students were higher (10.40 points) than pre-
speaking scores. That means Dogme ELT developed students’ speaking skills.

Second, another paired sample t-test was run to check if there was a significant
difference between the pre-test and post-test scores obtained from the speaking test of the
control group students. Results are displayed in Table 8.

Table 8.

Result of Paired Sample t-Test regarding the Pre-Post Speaking Scores of the Control Group

N X SS Sd t p
Pre-test 10 9.20 2.25 9 4,58 .001*
Post-test 10 9.90 2.42

*p<.05
According to Table 8, there was a significant difference between the pre and post-test
scores of the control group students in terms of speaking scores (t(9)=4.58, p>.05). Also, post-
speaking scores of the control group students were a little higher (0.70 points) than pre-speaking
scores. That means a non-interventional curriculum (communicative teaching method)
developed students’ speaking skills a little.

Third, with the aim of analyzing the difference between the post-speaking test scores of
both groups, an independent sample t-test was utilized. Results are shown in Table 9.

Table 9.
Result of Independent Sample t-Test regarding the Post Speaking Scores of Both Groups

N X SS Sd t p
Experimental 10 19.50 1.58 18 10.48 .000*
Control 10 9.90 2.42

*p<.05

According to Table 9, there was a significant difference between the post-speaking test
scores of both groups (t(18)=10.48, p>.05). Also, the post-speaking score of the experimental
group students were higher (9.60 points) than the control group. That means Dogme ELT was
more effective than a non-interventional curriculum for developing students’ speaking skills.

3.2 Findings Regarding Speaking Part of Self-Efficacy

First, to decide whether there is a significant difference between the pre-test and post-
test scores obtained from the speaking part of the self-efficacy scale of the experimental group
students using Dogme ELT, the difference between the pre-test and post-test in the speaking
part of the self-efficacy scale was tested with paired sample t-test. Results are displayed in Table
10.

Table 10.

Result of Paired Sample t-Test regarding the Pre-Post Self-Efficacy Scores of the Experimental
Group

N X SS Sd t p
Pre-test 10 13.50 3.06 9 9.41 .000*
Post-test 10 23.30 5.35

*p<.05
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According to Table 10, there was a significant difference between the pre and post-test
scores of the experimental group students in terms of self-efficacy scores (t(9)=9.41, p>.05).
Also, post-self-efficacy scores of the experimental group students were higher (9.80 points) than
pre-self-efficacy scores. That means Dogme ELT developed students’ self-efficacy about
speaking.

Second, another paired sample t-test was run to check if there was a significant
difference between the pre-test and post-test scores obtained from the self-efficacy scale of the
control group students. Results are demonstrated in Table 11.

Table 11.
Result of Paired Sample t-Test regarding the Pre-Post Self-Efficacy Scores of the Control Group

N X SS Sd t p
Pre-test 10 12.30 2.31 9 1.50 .168
Post-test 10 12.70 2.16

*p<.05

According to Table 11, there was no significant difference between the pre and post-
test scores of the control group students in terms of self-efficacy scores (t(9)=1.50, p>.05). That
means the non-interventional curriculum was not effective enough to develop students’ self-
efficacy about speaking.

Third, for the purpose of analyzing the difference between the post-self-efficacy test
scores of both groups, an independent sample t-test was employed. Results are presented in
Table 12.

Table 12.
Result of Independent Sample t-Test regarding the Post Self-Efficacy Scores of Both Groups

N X SS Sd t p
Experimental 10 23.30 5.35 18 5.84 .000*
Control 10 12.70 2.16

*p<.05

According to Table 12, there was a significant difference between the post-self-efficacy
test scores of both groups (t(18)=5.84, p>.05). Also, post-self-efficacy score of the experimental
group students were higher (10.60 points) than the control group. That means Dogme ELT was
more effective than a non-interventional curriculum for developing students’ self-efficacy about
speaking.

3.3 Findings Regarding Speaking Anxiety

First, so as to decide whether there is a significant difference between the pre-test and
post-test scores obtained from the speaking anxiety scale of the experimental group students
using Dogme ELT, a paired sample t-test was employed. Results are shown in Table 13.

Table 13.

Result of Paired Sample t-Test regarding the Pre-Post Speaking Anxiety Scores of the
Experimental Group

N X SS Sd t p
Pre-test 10 41.40 2.83 9 7.31 .000*
Post-test 10 31.40 2.22

*p<.05
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According to Table 13, there was a significant difference between the pre and post-test
scores of the experimental group students in terms of speaking anxiety (t(9)=7.31, p>.05). Also,
post-speaking anxiety scores of the experimental group students were lower (10 points) than
pre-speaking anxiety scores. That means Dogme ELT reduced students’ speaking anxiety.

Second, one more paired sample t-test was conducted to assess whether there was a
significant difference between pre-test and post-test scores obtained from the speaking anxiety
scale of the control group students. Results are presented in Table 14.

Table 14.

Result of Paired Sample t-Test regarding the Pre-Post Speaking Anxiety Scores of the Control
Group

N X SS Sd t p
Pre-test 10 44.40 3.80 9 4.63 .001*
Post-test 10 46.20 3.42

*p<.05
According to Table 14, there was a significant difference between the pre and post-test
scores of the control group students in terms of speaking anxiety (t(9)=4.63, p>.05). However,
post-speaking anxiety scores of the control group students were higher (1.8 points) than pre-
speaking anxiety scores. That means a non-interventional curriculum was not effective in
reducing students’ speaking anxiety.

Third, to analyse the difference between the post-speaking anxiety test scores of both
groups, an independent sample t-test was utilized. Results are illustrated in Table 15.

Table 15.
Result of Independent Sample t-Test regarding the Post Speaking Anxiety Scores of Both Groups

N X SS Sd t p
Experimental 10 31.40 2.22 18 11.46 .000*
Control 10 46.20 3.42

*p<.05
According to Table 15, there was a significant difference between the post-speaking
anxiety test scores of both groups (t(18)=11.46, p>.05). Also, the post-speaking anxiety score of
the control group students was higher (14.8 points) than the control group. That means Dogme
ELT was more effective than a non-interventional curriculum for reducing students’ speaking
anxiety.

3.4 Findings Regarding Students’ Opinions and Suggestions

First, to determine students’ views regarding Dogme ELT, descriptive analysis was
conducted with data from semi-structured interview form. So, themes and sub-themes were
selected from students’ opinions. Then, their satisfaction was initiated next to themes. Results
are demonstrated in Table 16.

Table 16.

Students’ Opinions about Dogme ELT

Themes Sub-themes Satisfaction (f)
Insufficient Sufficient
Objective Being able to speak 10
Active participation 10
Enough time 1 9
Content Related to daily life 2 8

Having a voice/choice 2 8
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No visual materials 4 6

No use of technology 3 7

Speaking practices 10

Types of speaking activities 10

Learning Active learning 10

Experience Social interaction (Whole 10
class/Group/Pair work)

Non-verbal communication 2 8

Feedback 2 8

Evaluation Speaking exams 2 8

Productivity 10

Motivation 1 9

Self-Efficacy 10

Personal Speaking Anxiety 1 9

Shyness 1 9

Lack of knowledge 10

Pronunciation 2 8

As seenin Table 16, all students claimed that they were able to speak while using Dogme
ELT teaching. S1 said, “We had more chance to speak”. Also, they agreed that they actively
participated in the class. S3 said, “We were more active than our old classes”. Regarding time,
just S5 shared that time was not enough because lessons are 30 minutes due to the effects of
earthquakes. On the other hand, nine students indicated that time was enough because “We
usually did not speak a lot while we were doing the course book pages” (S6). Topics were chosen
by students and they were related to daily life or their interests. Having a voice/choice about
content was normally not an issue because there are formal regulations and curricula to follow
which include pre-determined themes. However, while using the Dogme ELT teaching method
after twin earthquakes, students got a chance to have a choice. Eight of them stated that having
a choice was good and enjoyable, but two of them indicated that this may create chaotic
situations. In terms of learning experiences, four students specified that no use of visual
materials made it difficult for them to dream and plan their speaking. S5 shared “I need visuals
because it is difficult to imagine all the time”. Likewise, three students added that no use of
technology was weird. “I don’t understand why don’t we use the smart board and internet
connection.” (S8). Next, all students agreed that there were lots of speaking practices and
enough different kinds of speaking activities. Also, they stated that they experienced active
learning. Also, they liked social interaction in the class. “We speak to our partners, sometimes
groups, sometimes all classmates, and teacher too. It was full of entertainment.” (S1). Regarding
non-verbal communication, eight of them said that they used gestures and mimics too. On the
other hand, two of them stated that they had difficulty in the use of non-verbal communication.
“It was difficult to use non-verbal communication in English speaking classroom.” (S7). In terms
of feedback, two of them shared that getting feedback from the teacher or a partner was difficult
in English-speaking classrooms. “How can | understand all the feedback if it is English?” (S5).
Then, eight of them were satisfied with the speaking exam. Two of them just had difficulty in
the exam. Moreover, regarding the personal effects of the method, all students agreed on the
productivity thanks to active learning. About motivation, just one student said “/ sometimes feel
demotivated because there was no material. It was distracting for me” (S5). With regard to self-
efficacy, all students made positive comments. “Now, | believe in myself. | can do it.” (S1).
Concerning speaking anxiety, still, one student shared that he/she feels anxious while speaking
English, but nine students stated that they feel more confident and relaxed. “Last year, speaking
English made me nervous, now it doesn’t” (S3). Another student added that he/she does not
have speaking anxiety, rather he/she is shy, so “full of speaking class sometimes made me shy.”
(S9). All of them clarified that there was no lack of knowledge because they chose topics they
have known. “We learned daily routines, so it was easy to speak.” (S4). On the other side, two
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of them added that pronunciation was problematic. “/ was speaking but it was difficult, | didn’t
know how to pronounce, sometimes | imijtated.” (S6). All in all, the students’ comments were
mainly positive. According to comments, active participation, amount and kinds of speaking
practices, and social interaction were the best parts of this method while no use of material or
technology was the worst part of it.

Table 17.

Students’ Suggestions about Dogme ELT

Suggestions Students (f)
Use of Dogme ELT in every week one class 7
Providing language box (written support) on board 6
Adding just visual materials to speak about 5
Limited use of technology to support 4
Recording conversations 2

As seen in Table 17, seven students suggested the use of Dogme ELT for one class each week.
They stated that they “need more speaking practices” (S1), but “there is no speaking time or
special lesson for it” (S4). Also, six students suggested the use of a language box which is a kind
of written memo on the board. With the help of a language box, students believe that they can
“achieve more” (S2), “take support” (S5), and “continue to speak when there is a barrier” (S9).
Five students added the use of visual materials to support speaking activities. “/ need a picture
to look at and talk about it.” (S3). Similarly, four students suggested limited use of technology.
“We have a smart board and it has an internet connection. We can use it.” (S8). Lastly, two
students suggested recording conversations. They said that they can listen to recordings at
home and practice listening too. Also, “/ can notice my mistakes while listening to our
recordings.” (S6). To sum up, students’ suggestions are mainly about getting a little support from
materials, technology, language boxes, and recordings. Also, they stated that they need a
speaking class every week.

4. Discussion, Conclusion and Suggestions

In this research, the effects of Dogme language teaching on EFL speaking skills, self-
efficacy, and speaking anxiety of earthquake survivor students were investigated. According to
pre and post-test analysis results, Dogme ELT increased students' English speaking skills and self-
efficacy in speaking. This may be due to the fact that Dogme ELT focuses on students'
participation in conversations. With this method, students were able to practice speaking
individually, with a partner, as a class, with a teacher in many forms, and for long periods. This
situation led to their speaking skills and self-efficacy to increase. In addition, according to the
analysis, Dogme ELT reduced students' English-speaking anxiety. Since Dogme ELT does not use
materials, students only focus on students' speaking practices, so they may have felt less
anxious. The atmosphere in the classroom where Dogme ELT is applied is more relaxed,
spontaneous, and participatory.

Upon reviewing the literature, it becomes evident that there are research findings that
back this conclusion. Mohamed (2019) concluded that Dogme ELT enhanced students' self-
efficacy and speaking abilities. Also, it was found that the fluency of the learners was enhanced
(Solimani et al., 2019) and learners appreciated collaborative learning and developed their oral
proficiency (Solimani et al., 2020). And they gained confidence in the classroom (Solimani et al.,
2020). Moreover, Daguiani (2022) stated that Dogme ELT improved students' speaking skills.
Also, Chuquitarco Guagchinga found that the Dogme approach developed learners’ speaking
skills. However, Bryndal (2014) and Sarani & Malmir (2019) stated in their studies that Dogme
ELT worked with high-level students and was not very suitable for low-level students. In this
research, similar to Mohamed (2019), Solimani et al. (2019), Solimani et al. (2020) and Daguiani
(2022) and contrary to Bryndal (2014) and Sarani & Malmir (2019), Dogme ELT was determined
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to be effective in improving secondary school students' speaking skills in EFL, increasing their
speaking self-efficacy, and reducing speaking anxiety.

Following the qualitative part of this research, one side, students liked active
participation, amount and kinds of speaking practices, and social interaction. On the other side,
they criticized no use of material or technology. That is to say, Dogme ELT teaching can be used
to raise students’ participation, speaking practices, and social interaction. However, limited use
of materials, especially visuals, or limited use of technology can be added to the method.
Because of the twin earthquakes, there was no use of materials or technology in this research.
It may be useful to add limited use of both depending on objectives, content or profiles of
students. They practiced speaking skills more than they did in previous lessons. In terms of
speaking skills, self-efficacy, and speaking anxiety, findings derived from qualitative data
reinforce the conclusions drawn from quantitative data collected.

According to qualitative data in the studies conducted on Dogme ELT, positive opinions
were obtained from students (Chuquitarco Guagchinga, 2024; Daguiani, 2022; Rushton, 2020;
Coskun, 2017; Worth, 2012). They stated that they were satisfied with Dogme ELT, felt more
comfortable, felt more confident, and wanted to participate in the lesson more. These findings
resemble the present research. Likewise, it was found in this research that students felt more
productive, motivated, self-efficacious, and less anxious. Likewise, it is found that learners’
motivation and participation increased because the material was chosen in compliance with
learners’ interests (Chuquitarco Guagchinga, 2024). Similarly, students in this research stated
that they felt motivated and there was no lack of knowledge about topics because they chose
them. Also, it is stated in this research that the Dogme approach provided a better classroom
environment for students to feel comfortable and practice English which brings interactive
communication (Chuquitarco Guagchinga, 2024). This is so similar to this research that students
made positive comments on Dogme ELT regarding active participation and social interaction.

In summary, Dogme ELT in an EFL class has increased the English speaking skills and
speaking self-efficacy of secondary school students and reduced their speaking anxiety.
Accordingly, Dogme ELT can be used to increase the speaking skills of EFL students, increase
their self-efficacy, and reduce their speaking anxiety. Also, regarding students’ suggestions on
the use of Dogme ELT, limited use of materials or technology can be added depending on the
objectives, content, and profiles of students. However, participants in this research were
earthquake survivor students. Although Dogme ELT has yielded effective results under current
physical and psychological conditions, its effect may change under different conditions with
different participants. Therefore, in future studies, the effects of Dogme ELT on different
variables at different levels can be examined in longer studies with different participants.
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