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Evaluation of the Views of American Teaching Assistants on the
English Language Education Offered at Universities in Turkey

Ogr. Gor. Dr. Emrullah YILMAZ
Bartin Universitesi
Yabanci Diller Bolimi
emrullahyilmaz@bartin.edu.tr

Abstract: Higher Education Council of Turkey assigned English Teaching Assistants (ETAs) from
USA at 54 universities in Turkey in 2010 through Fulbright Scholarship in order to improve the quality of
English language instruction at universities. A survey consisting of 19 likert-type items and 5 open-ended
items was implemented on 25 ETAs working at different universities in Turkey. ETAs rated the Turkish
instructors of English below average for using contemporary teaching methods, being dedicated to their
job, being good at their job and motivating their students except for two items, lacking the necessary
materials and equipment and their English competency, the mean scores of which were just above
average. As for university students, ETAs disagree with the ideas that Turkish university students are
motivated to learn English, lack technological facilities and like English. They agree that students lack the
environment to support their learning English and a considerable number of them think that students
have an aptitude to learn English. In addition, they rated the physical facilities, weekly hours allotted to
English instruction, books and administrations below average. They believe that they shared information
and experience with Turkish instructors and contributed significantly to English instruction. Finally, they
suggest that homogeneous classes should be formed and foreign teaching assistants should be
frequently employed.

Key Words: English Teaching Assistants, Views, Higher Education Council, English instruction,
Universities

Amerikan Ogretim Asistanlarinin Tiirkiye’deki Universitelerde
Verilen ingiliz Dili Egitimi Hakkindaki Gorislerinin
Degerlendirilmesi

Ozet: Yiksekodgretim Kurulu 2010-2011 akademik yilinda, Tiirkiye’deki tniversitelerde verilen
ingilizce egitiminin niteligini artirmak amaciyla 37 Universitede 54 Amerikali ingilizce Ogretim Asistani
(i6A) goéreviendirmistir. Bu 6gretim asistanlarina 19’u likert, 5'i acik uglu olmak (zere toplam 24
maddeden olusan bir anket verilmis ve bu anketi 25 katilimci cevaplamistir. Yabanci 6gretim asistanlari
Tirk 6gretim elemanlarini gagdas 6gretim yontemleri kullanma, islerine adanmis olma, islerinde iyi olma
ve Ogrencilerini motive etme konularinda ortalamanin altinda degerlendirmisler; gerekli materyal ve
ekipmanlardan yoksun olmalari ve ingilizce yeterlikleri konusunda ise ortalamanin biraz {zerinde
degerlendirmislerdir. Universite &grencileri s6z konusu oldugunda, 6gretim asistanlari dgrencilerin
ingilizce 6grenmeye gidillenmis olmalar, teknolojik imkanlardan yoksun olmalari ve ingilizceyi
sevmeleri ile ilgili olan maddelere katilmamislar; 6grencilerin dil 6grenmelerini destekleyecek cevreden
yoksun olduklarina katilmislar ve hatiri sayilir bir kismi ise 6grencilerin ingilizce 6grenme yeteneklerinin
olduguna inancini vurgulamistir. Buna ek olarak, fiziki imkanlar, dil 6gretimine ayrilan haftalik ders
saatleri, ders kitaplarinin nitelikleri ve yonetimlerin destekleri konusunda ortalamanin altinda
degerlendirmede bulunmuslardir. Ogretim elemanlariyla bilgi ve tecriibe paylasiminda bulunduklarini ve
ingilizce derslerine anlaml diizeyde katkida bulunduklarini diisinmektedirler. Homojen siniflarin
olusturulmasini ve Tirkiye’de yabanci okutmanlarin siklikla gérevlendirilmesini dnermislerdir.

Anahtar Kelimeler: ingilizce Ogretim Asistanlari, Gérlsler, Yiksekdgretim Kurulu, ingilizce
dgretimi, Universiteler
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1. INTRODUCTION

English is the main language in today’s world which is used as a means of
communication among people who don’t speak the same language. This makes it quite
important for individuals and governments as well. So, countries around the world assign great
importance to English instruction (Celik, Bayraktar-Cepni and ilyas, 2013; Kizildag, 2009) and it
is included in the curricula of schools at every level (Gomleksiz and Kan, 2007). Teaching
English that can be used in daily life easily is one of the main challenges that a lot of countries

including Turkey face at present.

Speaking English offers some advantages and therefore individuals spend a lot of time
to learn it. In Turkey, for example, individuals targeting a well-paid job are expected to learn
English. Most of the people in Turkey are aware of the importance of English for a career and
they spend a lot of time and money to master it. English is a prerequisite to be employed in
some private companies and sometimes in government positions as well. Moreover, one has
to be successful in English exams so as to get a graduate or post graduate degree. The
additional advantages of speaking English such as ease in communication with foreigners,
following the international media, using internet more effectively can be added to the list.
Indeed, the case is no different in the rest of the world other than the English speaking

countries since English is considered as the lingua franca of our age.

As a result of this, English language is assigned great importance by the government in
Turkey and English classes are provided in all educational levels; primary schools, secondary
schools and universities (Gomleksiz and Kan, 2007). In addition, private schools also offer
intensive foreign language education from nursery schools to universities. However, the
quality of English language education in Turkey has been questioned for a long time and it is
claimed that predetermined objectives in the English language curricula cannot be reached
despite all the efforts and thus most of the students cannot learn English adequately
(Gomleksiz, 1993; Atay, 2004; Celebi, 2006, Isik, 2007) although they are exposed to English
classes for a considerable period of time. The basic criticism is that only grammar and rules are
taught and students have difficulty in speaking and listening. Teachers of English are also
questioned (Demirezen, 2007; Yilmaz, 2007) as learner success in English instruction depends

on the effectiveness of teachers (Celik, Macianskiene and Aytin, 2013). Their educational
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background and professional qualifications as well as methods they employ in teaching English

are often criticised (Aslan, 2007).

English language education at universities in Turkey is no exception when it comes to
the questioning of the quality of foreign language education. It is known that most university
graduates have problems in using English in their personal and professional life. Universities
have different applications in order to teach English to their students. The only application in
common is that all of the first year students have to get a two or three-hour English class a
week. Some universities provide English classes in the following years, too. In addition, most of
the universities have one-year obligatory preparation class for the students who fail in the
proficiency exams given by the university. Some universities prefer to offer one-year elective
preparatory class. In preparatory classes, students are involved in intensive English courses
between 20-30 hours a week. Also, universities provide vocational foreign language classes in

accordance with students’ departments.

In order to improve the quality of English language instruction at universities, Higher
Education Council of Turkey decided to employ English Teaching Assistants (ETAs hereafter)
from the United States of America at universities in Turkey as a result of cooperation with
Fulbright Commission in the year 2010. The main aim of the programme was to improve the
English speaking skills of university students through communicative approach by practising
with native speakers of English in real life conditions (basin.yok.gov.tr). ETAs assisted the
English language instructors in teaching English for one year at the universities where they

were assigned.

As emphasized above, English language education is often questioned within Turkey.
However, the views of foreigners, especially the native speakers of English, can contribute a lot
to the improvement of foreign language education in Turkey as they have a different
viewpoint. There are not many studies in literature on the evaluations or views of foreigners
on the foreign language education offered at universities in Turkey. This study is very
important as it reveals the views of native speakers of English on the English language

education implemented at universities in Turkey and repeating such a study is quite hard.

The aim of this study is to reveal the views of English Teaching Assistants from the
United States of America who worked at various universities in Turkey for one year on the

English language education offered at the universities in Turkey.
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2. METHOD
2.1. Research Design

The study is a qualitative one and survey design (Karasar, 2005) was used to carry out
the study. Studies carried out in survey design aims at reflecting the existing situation as it

really is without any manipulation.
2.2. Population and Sampling

The population of the study consisted of 54 English Teaching Assistants from the
United States of America visiting Turkey through Fulbright Scholarship between September
2010 and June 2011. The teaching assistants were distributed to 37 different universities. All of
the 54 ETAs were taken as the sampling. Only 25 ETAs answered the questionnaire and they
made up the sampling of the study. The two of the ETAs were assigned to Bartin University,

where the researcher worked.
2.3. Data Collection and Analysis

In order to collect data, a questionnaire was developed on internet through
surveymonkey.com based on the researcher’s observations and interviews with the two ETAs
and the link of the questionnaire was sent to 54 ETAs working at 37 universities in Turkey with
the help of two ETAs who were then working at Bartin University. The two ETAs, who knew all
the other ETAs by person, added their message requesting that the questionnaire be replied as
soon as possible under researcher’s own explanation. Also, the two ETAs assisted the
researcher while preparing the likert type and open ended items and they proofread the
questionnaire when it was completed by the researcher. The necessary corrections were made
on the questionnaire in accordance with the recommendations of the two ETAs. They checked

whether the items were comprehensible and serve for the purpose they have been developed.

At the top of the questionnaire, demographic information about the ETAs such as
teaching experience, age and gender were collected. The departments at which ETAs studied
during their undergraduate, graduate and/or post-graduate education were intended to be
determined in this part; however, this part was misunderstood by the participants and they
gave inconsistent responds. Therefore, ETAs’ responses to this part weren’t included in this
study. After this initial part, there were a sum of 19 five point likert-type items ranging from

“strongly agree” pointed with 5 to “strongly disagree” pointed with 1. Five of these likert-type
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items were negatively keyed and the rest were positively keyed. The first 6 items are
concerned with Turkish instructors of English at universities. The 5 items between 7 and 11 are
related with university students having English classes at the time of the implementation. The
next 5 items, from 12 up to 16, are concerned with English classes, weekly hours, course books
and administrations at universities. The last three items are about ETAs themselves. At the end
of the questionnaire, there are 5 open-ended items. Score intervals for each of the five
statements, which will serve as a measure for the interpretation of likert items, are given in

Table 1 below.

Table 1: Score Intervals for the Statements in the Five-point Likert Scale

Statement Corresponding Score in the Score Interval
Scale
Strongly agree 5 4.20-5.00
Agree 4 3.40-4.19
Neither agree nor disagree 3 2.60-3.39
Disagree 2 1.80-2.59
Strongly Disagree 1 1.00-1.79

The data obtained via the questionnaire were saved in surveymonkey.com and the
frequencies, percentages and mean values belonging to each of the items were given in this
website automatically. The data provided by participants for each of the items were analysed

and interpreted.

Data collection process lasted for four months starting in February, 2011 and ending in
June, 2011. ETAs started to work at universities in September, 2010 and they filled in the
survey after they had worked at universities for at least five months. It is considered that a
period of five months would be adequate for ETAs to make reasonable judgments about

English language education offered at universities they worked for.
3. FINDINGS AND INTERPRETATION

The findings obtained through the questionnaire consisting of 19 five point likert-type

items and five open-ended items and related interpretations are given below.
3.1. Findings and Interpretation on the Demographic Information about ETAs

At the beginning of the questionnaire, demographic information such as teaching
experience, age and gender were collected. Firstly, teaching experience of the participants
ranged from 0 to 5 years. The mean teaching experience was 1.71 years. In addition, ETAs’

ages ranged from 21 to 28 years with a mean of 23.8 years. Finally, 15 of the ETAs were girls
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and 10 of them were boys. The table below demonstrates ETAs’ teaching experience and ages

with their frequencies.

Table 2: Frequencies of ETAs’ Teaching Experience and Ages

Teaching Experience

(Years) Frequency Age Frequency
No teaching experience 2 21 1
1 12 22 5
2 7 23 10
3 2 24 2
4 - 25 1
5 2 26 2
27 3
28 1
%X :1.71 N=25 X :23.8 N=25

Taking the data given in Table 2 into consideration, it can be said that ETAs consisted
mostly of young people who had just graduated from university and also most of them weren’t
experienced in teaching in general and specifically in teaching English. 60% of them were

female teaching assistants and only 40% were male.

3.2. Findings and Interpretation on Turkish Instructors of English

ETAs and Turkish instructors of English at universities worked together. Turkish
instructors and ETAs taught in English classes together and ETAs assisted the instructors during
the English teaching process. Thus, ETAs observed the instructors closely while they were
teaching English in and out of class. The percentages, frequencies and mean scores of ETAs'
evaluations about Turkish instructors of English are given in Table 3 below. Frequencies are

given in parentheses next to the percentages for each item.
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Table 3: ETAs’ Views on Turkish Instructors of English

Percentages and Frequencies

Strongly . Neither
Likert Items Disagree Disagree Agree  Strongly

Agree nor
1 2 Disagree 3 4 Agree 5

X

1. Turkish Instructors of

English use contemporary 12% (3) 36%(9) 28% (7) 24% (6) 0% 2.64
teaching methods.

2. Turkish Instructors of

English are dedicated to their 20% (5)  32%(8) 16% (4) 28% (7) 4% (1) 2.64
job.

SI;n-grlL:erIj:(elngS(::)L(l:iC:t);;(e)TrJob 8% (2)  32%(8) 36% (9) 24% (6) 0% 2.76
4. Turkish Instructors of

English have a good command 4% (1) 36% (9) 16% (4) 32% (8) 12% (3) 3.12
of English.

5. Turkish Instructors of

English know how to motivate  32%(8) 52%(13) 16% (4) 0% 0% 1.84
their students.

*6. Turkish Instructors of

English lack the required 3.28
materials and/or equipment 4% (1) 24 % (6) 28% (7) 28% (7) 16% (4) **2.72

to teach English.

* Negatively keyed item.
**The mean score when the score above is inverted.

When the data in Table 3 are examined, it is observed that ETAs gave the highest score
to the 6" item, a negatively keyed one, with a mean score of 3.28, slightly above average. This
means that a considerable number (44%), but not the majority of the ETAs believe that Turkish
instructors of English lack the required materials and/or equipment to teach English. They
don’t totally agree on this item as the mean score (X =3.28) suggests although they are
inclined to agree on it though. This item has nothing to do with the instructors themselves but
it is concerned with the facilities the institution provides. The 4th item is another one that is
rated above average (X =3.12) by the participants. This means that the participants can’t
decide whether the instructors can use English effectively or not even though they tend
towards agreeing on it as the mean score suggests. Except for the 6™ and 4™ items, ETAs
scored the instructors below average in the remaining four items. It means that the overall
mean score (X =2.62 when the inverted negatively keyed items are considered) of these six
items is below average, which can be considered as an unfavourable outcome on the side of
the instructors. The scores of the 1%, 2™ and 3" items are slightly below average, whereas
that of the 5™ item is fairly low with a mean score of 1.84, the lowest of all. Thus, it can be

claimed that ETAs neither agree nor disagree with the ideas that the instructors use
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contemporary teaching methods (X =2.64), are dedicated to their job (x =2.64), and are good
at doing their job (x =2.76). In addition, ETAs disagree with the idea that the instructors know
how to motivate their students (x =1.84). What is surprising here is that none of the ETAs

agree or strongly agree with this idea. It seems that the most troublesome point for the

instructors among the six items listed in the table above is motivating their students.

3.3. Findings and Interpretation on Turkish University Students

ETAs taught English to the students at universities where they were assigned. Thus,
they had the opportunity to observe their behaviour patterns. ETAs’ observations and
evaluations regarding the students are given in Table 4 below. Frequencies are given in

parentheses next to the percentages for each item.

Table 4: ETAs’ Views on Turkish University Students

Percentages and Frequencies

Strongly . .

. . Disagree Neither Agree Agree Strongly —
Likert Items Dlsalgree 2 nor Disagree 3 4 Agree 5 X
7. lelrkISh university stu.dents are 20% (5) 44% (11) 28% (7) 8% (2) 0% 294
motivated to learn English.
8. Turkish university students
have an aptitude for learning 12% (3) 12% (3) 28% (7) 32% (8) 16% (4) 3.28
English.
*9. Turkish university students 236
lack the technological facilities 20% (5) 44% (11) 20% (5) 12% (3) 4% (1) **3 64
necessary to learn English. '
10. Turkish universi
egjoy“;]';i;”“’ers'ty students 2% (6)  28% (7) 20% (5) 28% (7) 0% 2.52
*11.The students usually lack the
environment (friends, media, o 0 0 0 0 3.60
physical facilities) that can 4% (1) 28%(7) 4% (1) 32%(8) 32%(8) *¥*2.40

support their language learning.

* Negatively keyed item.
**The mean score when the score above is inverted.

It is clear in the table above that ETAs disagree with the ideas that Turkish university
students are motivated to learn English (X =2.24) and they enjoy English (x =2.52). However,
they don’t have a consensus on the idea that students have an aptitude for learning English
even though a considerable number of them (x =3.28) believe so. Also, ETAs disagree with the
statement that students lack the technological facilities ( x =2.36). In the 11" item, 64% of the
ETAs agree with the idea that students lack the environment that can support their language
learning (X = 3.60), a problem frequently mentioned in Turkey. Of all the five items listed in
the table, ETAs regard only 7, 10" and 11™ items as a problem. They don’t think that there is

something wrong with students’ aptitudes and technological facilities stated in the 8" and 9"
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items. This means that they point to different sources as the main cause of the problems, not
the students. The data belonging to the 5" item listed in Table 3 explains why the students lack

motivation in English classes and point to the instructors.

3.4. Findings and Interpretation on the Facilities and Administrators
In the four items from 12 to 15, the facilities essential to teach English fruitfully and
administrators at universities are questioned. ETAs’ views on these variables are given in table

5 below. Frequencies are given in parentheses next to the percentages for each item.

Table 5: ETAs’ Views on the Facilities and Administrators

Percentages and Frequencies

Likert Items ;:;Znﬂz Disagree I\::)I:l;)ei:: grl;eeee Agree Strongly X
f 2 s g 4 Agree5  NJA X

*12. The classrooms in

which English is taught are 4% (1) 24% (6) 24% (6) 40% (10) 4% (1) 4% (1) *2'21;3
not adequately equipped. ’
13. Weekly hours

(jl’;ct't“e‘zr;i ré;egr:i.s:aasrseeS) 24%(6)  20%(5) 16% (4) 20%(5) 8% (2) 12%(3) 264
enough.

*14. The books used in 3.45
English instruction lack the 4% (1) 12% (3) 32% (8) 20% (5) 20% (5)  12% (3) **2 54
required qualities. ’
15. Administrators at

universities assign 16% (4)  28% (7) 16% (4) 16% (4)  16% (4) 8% (2)  2.87

importance to English
instruction.

* Negatively keyed item.
**The mean score when the score above is inverted.

As seen in the table, when the negatively keyed items are inverted the mean scores of
these four items are all close to eachother. It is surprising that not all the 25 participants rated
the items listed in the table as is seen in the N/A column. ETAs neither agree nor disagree on

the statement that classrooms are not adequately equipped ( x =3.17) although a considerable
number of them (44%) think so. Again, they don’t reach a consensus (X =2.64) on whether the
weekly hours allotted to English are enough or not as stated in the 13" item. However, they
agree (x =3.45) on the idea that the books used in English instruction lack the required
qualities. As for the administrators, the participants can’t reach a compromise (X =2.87) on
university administrators’ attitudes towards English instruction. In order to have an idea on
administrators’ support to English instruction, the data belonging to the 6" 11" and 12" items

may help. When the data belonging to these three items are taken into consideration, it can be
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concluded that ETAs have a negative view about administrators support to English instruction

at universities in general.

3.5. Findings and Interpretation on ETAs’ Evaluations on Their Own Performance

ETAs’ evaluations on their own performance throughout their one-year stay in Turkey
were one of the subjects to be found out through the questionnaire. For that purpose, 16™ and
17" items were written and rated by ETAs. Their evaluations are given in table 6 below.

Frequencies are given in parentheses next to the percentages for each item.

Table 6: ETAs’ Evaluations on Their Own Performance

Percentages and Frequencies

Neither
Strongly . Strongl

Likert Items Disagree Disagree Agree Agree Agree X

& 2 nor Disagree 4 y A8 N/A X

1 5

3

16. We have exchanged
information and 0 0 o o o 0 3.5
experience with Turkish 8% (2) 16% (4) 0% 52% (13) 16% (4) 8%(2) 7
instructors of English.
17. As foreign
instructors, we have 3.4

contributed significantly 4% (1) 24% (6) 24% (6) 20% (5) 28%(7) 0%
to English classes at
Turkish universities.

4

When the two items in the table above are examined, it is observed that ETAs certainly
agree with the idea that they have exchanged information and experience with Turkish
instructors of English (X =3.57) and they have contributed significantly to English classes (X
=3.44). Both of the mean scores are the highest scores that ETAs have rated for a positively

keyed item in the questionnaire so far. Based on the researcher’s experiences, who has
worked with two of the ETAs for one year, it is a fact that ETAs have a different viewpoint in
teaching English and the instructors have made use of it. As for their contribution to English
classes, it can be claimed that they contributed to English classes positively as they were

foreigners and native speakers of English, which aroused students’ interest.

3.6. Findings and Interpretation on ETAs’ Recommendations on English Instruction
Before passing on to open ended items where ETAs are free to say anything they like
without being restricted, two recommendations were structured and included within likert

type items for ETAs’ evaluations. One of them was forming homogeneous classes and the
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other was employing foreign instructors. The data belonging to these two variables are given

in table 7 below. Frequencies are given in parentheses next to the percentages for each item.

Table 7: ETAs’ Recommendations on English Instruction

Percentages and Frequencies

Strongly
Likert Items Disagree
1

Disagree Neither Agree Agree Strongly

2 nor Disagree 3 4 Agree5 N/A X

18. Homogeneous classes

should be formed for better 0% 4% (1) 36% (9) 36% (9) 8% (2) 16%(4) 3.57
English instruction.
19. Foreign instructors
should frequently be
employed in Turkey in
teaching English.

0% 4% (1) 20% (5) 44% (11) 32%(8) 0% 4.04

As can be seen in the table, ETAs agree on the statement that homogeneous classes

should be formed with a considerably high mean score (x =3.57) and thus they believe that it

will increase the efficiency of English classes. In addition, they think that foreign instructors

should be employed in English classes in Turkey with the highest mean score (X =4.04) in the

questionnaire. This idea can be verified examining the 17" item, in which they believe that

they have contributed significantly ( x =3.44) to English classes.

3.7. Findings and Interpretation on the Open Ended Items

ETAs were asked to write their own thoughts and/or opinions in the five, semi-
structured open ended items given at the end of the questionnaire. The open ended items are
important in that they enable the participants to write their opinions independent of those of

the researcher’s. In this way, it is intended to obtain more objective data.

The first open ended item was worded as follows: We could contribute to English
instruction more if ... so as to find out ETAs’ views on what was missing or should be taken into
consideration in English instruction process. All of the 25 participants wrote their opinions for
this item, some did it in form of a huge paragraph. It is hard to categorise the answers;
however, the dominant seven categories and their frequencies could be listed as; inadequate
weekly hours (5), lack of a curriculum (5), lack of student motivation (4), physical facilities (4),
formation of classes (4), using Turkish (3) and low level of students (2). Often, the participants
mentioned more than one factor that’s why the sum of frequencies may exceed the total

number (25) of participants. Among the most prominent answers were:
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“We were given more class time and a curriculum to work with.” (inadequate
weekly hours & lack of a curriculum)

“It would be nice to have a model curriculum.” (lack of a curriculum)

“Smaller class sizes would aid significantly in helping with classroom
management.” (physical facilities)

“The university’s incentives structure caused students to be motivated to learn in
class.” (lack of student motivation)

”

“We had more resources available to us... like copy centers, books and projectors.
(physical facilities)

“We had the opportunity to assign our students certain levels and form more
homogeneous classes.” (formation of classes)

“All teachers were dedicated to teaching in English instead of Turkish.” (using
Turkish)

“There were a base of English in the students already. Their skills are shockingly
low despite prior years of instruction.” (low level of students)

As is seen in above sentences, ETAs complain about problems that can be categorised
under seven titles as stated in the previous paragraph. Some of the categories listed above
were also included in the likert-type questionnaire such as inadequate weekly hours (13"
item), lack of student motivation (7 item), and physical facilities (partly 6", 11" items and 12"
item). ETAS’ ratings for the items mentioned in the preceding sentence are usually consistent

with the frequencies of categories listed in the preceding paragraph.

The second open ended item was worded as follows: The biggest problem regarding
English instruction at universities in Turkey is... to find out ETAs’ views on the existing problems
of English instruction at universities based on their observations and experiences. All of the 25
participants wrote their opinions for this item. As for the dominant categories of factors, the
outstanding ones and their frequencies are as follows; Turkish instructors (7), low student
motivation (6), developing listening/speaking skills (5), using Turkish (4), large class size (3),
inadequate weekly hours (3), lack of seriousness (3) and lack of a curriculum (2). Some of the
prominent ideas were:

“is the apathy and disrespect that Turkish teachers have toward their students...

the extremely heavy teaching schedules that most teachers must take on also
contribute to apathy.” (Turkish instructors)

“lack of student motivation to speak. Perhaps with a clearer understanding of the
goals of English teaching, and a greater emphasis on confidence in speaking,
students would be more willing to learn.” (low student motivation)
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“the lack of emphasis on oral English. The students only want to learn English in
order to pass a test.” (developing listening/speaking skills)

“many of the classes are still taught in Turkish and teachers are not as inclined to
create a no-Turkish-policy.” (using Turkish)

“the biggest problem is class size which leads to issues with one teacher trying to
instruct more than thirty students.” (large class size)

“students have so few hours of English instruction per week and there is no
motivation to learn.” (inadequate weekly hours and low student motivation)

“that it isn’t taken seriously by anyone. There’s no punishment if students don’t
come to classes unprepared, if they don’t do their homework, or even if they don’t
come to class at all.” (lack of seriousness)

“that there is no curriculum at all.” (lack of a curriculum)

As it can be seen in the sentences above, there are four shared categories with the
preceding open ended item, which are inadequate weekly hours, lack of a curriculum, lack of
student motivation and using Turkish. Some of the categories given above were included in
likert-type items such as Turkish instructors (the first 6 items), student motivation (7™ item),
and weekly hours (13" item). For the first six likert-type items of the questionnaire, the mean
score was 2.62 and it was below average, which is certainly not a desirable outcome on the

side of Turkish instructors. Also, ETAs’ ratings for student motivation in the 7™ item (X =2.24)
and weekly hours in the 13" item (X =2.64) were below average, which means that they are

inclined to regard these factors as problems when it comes to English instruction.

The third open ended item was worded as follows: English instruction at universities in
Turkey should / shouldn’t ... to find out ETAs’ recommendations on English instruction at
universities. The replies for this item can be grouped under the following categories:
developing speaking/listening skills (10), elective course (6), instructors (4), and class size (2).

To cite some of the responses:

“have more emphasis on developing communicative skills. | find that many of my
students can read and write decently but have terrible listening/speaking skills.
There is also such a huge emphasis on learning grammar.” (developing
speaking/listening skills)

“make English education elective so that students who are motivated to learn can
have a chance to learn and those that don’t will not take up space in the
classroom.” (elective course)
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“be improved. The teachers speak in Turkish the entire class period and/or write
on the board/read from a text. There is almost no student-teacher interaction
from what | have observed.” (instructors)

“class sizes must be appropriate for language learning, under 30. Classrooms
should be echo-free so that students have the physical ability to hear their
instructors.” (class size)

As is seen above, the recommendations listed by ETAs are usually consistent with
those in other open ended items. Focusing on listening/speaking skills more instead of reading
and writing is one of the factors that are repeated in four out of five open ended items usually
as the first or second factor. It means that ETAs regard lack of communicative language in the
class as one of the major problems in English instruction at universities. They also demand that
English be elective and thus the students who are willing to learn English will not be prevented

by the ones who are not.

The third open ended item was worded as follows: The best way for Turks to learn
English is ... so as to find out the best way according to ETAs to learn English in Turkey. The
replies can be grouped under the following categories: developing speaking/listening skills (9),
travelling abroad (4), studying abroad (2), starting early (2) and using different methods (2).

Some outstanding responses were;

“through exposure to spoken English with a native English speaker.” (developing
listening/speaking skills)

“by travelling abroad. Unfortunately, | do nit believe that language teaching in
Turkey is currently effective.” (travelling abroad)

“study abroad. Learning English in the current system is like saying you can learn
how to be a doctor by watching a TV show about doctors. It is not happening.”
(studying abroad)

“as a child. Having quality university programs is important but having quality
opportunities in elementary schools is more important.” (starting early)

“to incorporate more contemporary methods, such as games and social
networking. Being more creative with students is essential; they need to be
motivated and inspired.” (using different methods)

When the responses and categories above are considered, it is seen that they are
consistent with the responses in the preceding items. Using a communicative language in the
class and exposure to the target language are frequently emphasized by the ETAs in other

open ended items. Developing listening/speaking skills is recommended by nine ETAs, the
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frequency of which is almost equal to those of the other categories listed above. It can be

claimed that it is the best way for Turks to learn English in ETAs’ opinions.

The last item in the questionnaire was worded as “Foreign language instruction at
universities in USA is ...... compared to that in Turkey”. In this item, ETAs were asked to
compare and contrast the two foreign language instruction approaches and/or
implementations in Turkey and USA. As English is the native language of USA, the term
“foreign language” was used in this item. ETAs’ responses can be grouped under the following
titles with their frequencies beside them: good/better (11), more communicative (5), more
intensive (3), more student-orientated (2), more engaging (2). Some of the outstanding

responses were,

“30 years ahead. The USA had similar instruction about 30 years ago with similar
results. We currently employ modern practices and are achieving great results
with motivated learners and multilingual graduates...” (good/better)

“foreign language instruction in US is better and more communicative than in
Turkey, however, that is not to say the American model is ideal. If you want a
model, look to Sweden, Finland or Denmark, who have multilingual populations
even among the working class.” (good/better and more communicative)

“more intensive; more technology is used; more focus on speaking and not just
grammar.” (more intensive and more communicative)

“in general, much more student-orientated.” (more student-orientated)

“much more engaging, interactive and student-centered.” (more engaging and
more student-orientated)

As can be observed in the above sentences, a considerable number of ETAs regard
the English instruction in USA better than that in Turkey in some respects. Almost all of the
responses were in favour of English instruction in USA rather than that in Turkey. Only one ETA
wrote “pretty much the same” but he/she stated that the students in USA were more
motivated and teachers were better. In addition, one of the ETAs stated that the

implementations in the two countries were not comparable.

4. DISCUSSION AND CONCLUSION

Being aware of the ideas of foreigners on English instruction at universities in Turkey is
fairly valuable especially if they taught English in Turkey for at least one year. Unfortunately,
there aren’t many studies in the literature that reveal the views of foreigners, especially

foreign teachers, on the English instruction at universities in Turkey. So, it is quite hard to find
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similar studies to compare the results obtained in this study, which is a limitation indeed but

makes the study worth reading.

ETAs rated the Turkish instructors of English below average in four items out of six. As
the mean scores suggest, they couldn’t decide whether the instructors use contemporary
teaching methods; are dedicated to their job; are good at their job and know how to motivate
their students. However, it should be kept in mind that all of the mean scores belonging to
these four items were below average. Aslan (2007), Karaata (2007) and Okan and Basaran
(2007) criticise teachers of English for being incompetent in teaching English. They claim that a
considerable number of teachers aren’t qualified in teaching English as they didn’t graduate
from programmes where they were taught how to teach English. ETAs rated the instructors
above average for the two items stating that they have a good command of English and they
lack the required materials and/or equipment to teach English, which was worded negatively.
Thus, it is observed that ETAs rated the instructors above average just for one item as one of
the items is worded negatively. The only thing they consider positive about the instructors is
that they have a good command of English and its mean score is just above average. In Okan
and Basaran’s (2007) study on 859 teachers of English, 36.5% of them reported that they have
trouble in comprehending what they read; 51.7% have trouble in listening; 40.6% of them have
problems in writing and 52.3% have problems in speaking, which is partly consistent with the
findings of this study. Thus, it can be concluded that overall opinion of ETAs regarding the
instructors is negative. However, the study carried out by Solar-Sekerci (2011) revealed that
Turkish instructors of English working at universities in Turkey have a high level of self-efficacy,
which means that they think they are efficacious in doing their job. Especially the first five
items of the questionnaire can be linked to self-efficacy and the overall ratings of ETAs for

these items aren’t positive.

As for university students, ETAs disagree with the ideas that Turkish university students
are motivated to learn English, lack technological facilities and like English. A PhD thesis carried
out by Yilmaz (2014) based on the views of 66 university students revealed that the motivation

scores of university students were X =66.90 on average out of 100, which can be claimed to

be sufficient, if not excellent, to engage in language learning activities. Also, the mean score of

one item in the motivation scale was X =4.09 out of 5, which was worded as “I like learning

English” and X =1.59 of the one worded as “I hate learning English”. These findings don’t
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reflect the views of ETAs on this matter. As for the technological facilities, Aslan (2007) stresses
the lack of contemporary course materials in classes, which is not consistent with the opinions
of ETAs but Aslan’s comments were not specifically concerned with the classes in higher
education. His comments included primary and secondary education as well. ETAs agree that
students lack the environment to support their learning English and a considerable number of
them (48%) think that students have an aptitude to learn English unlike 24% who don’t think
so. When the number of people who can speak English well in Turkey is considered, it would

not be surprising that students lack a supporting environment in learning English.

ETAs rated the idea that classrooms lack the required equipment above average but
they were inclined to think that weekly hours allotted to English are not enough. Aslan (2007)
also complains, in his study, about the lack of contemporary course materials and inadequate
weekly hours allocated to English instruction at universities. In addition, ETAs agreed that the
course books used in English instruction lack the required qualities. Blylikduman (2005) also
complains about some shortcomings of the course books used in English instruction based on
the views of teachers although she lists the positive sides of them as well. They didn’t have a
common idea on administrators’ support to English instruction but they rated it below
average. It is known that the administrators at universities don’t interfere with the instruction
process as much as the ones in primary and secondary education do as the lecturers at
universities are free to choose the books and develop the curriculum on their own. So,
administrators at universities have a limited effect on instructional process and their support

or lack of it does not affect deeply the English education.

They believe that they exchanged information and experience with Turkish instructors
and contributed significantly to English classes, which should be verified through a study on
the instructors who taught with ETAs. The writer of this study, who worked with two ETAs for
one year, believes that they contributed significantly to English language instruction and
shared their information and experience with Turkish instructors. They recommend that
homogeneous classes should be formed and foreign instructors should be employed in English
language instruction. Billbil (2013) emphasizes the necessity of homogeneous classes, which
supports the views of ETAs on this matter. As Coskun (2009) points out, foreign instructors are
assigned in Turkey for foreign language instruction and this should be sustained so as to

increase the efficiency of foreign language classes.
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As for the open-ended items, ETAs emphasized developing communicative language
and listening/speaking skills more frequently than others. The second most dominant category
was inadequate weekly hours and it was followed by physical facilities. Turkish instructors
were often mentioned in a negative sense. Lack of a model curriculum, lack of student
motivation and using Turkish in the class were the outstanding factors in teaching learning
process mentioned by ETAs. Cengizhan (2007) carried out a study on preparatory classes of
three universities and pointed out that the course materials used were communicative, the
instructors were well-informed on new methods and techniques but there weren’t any
curriculum development offices at none of the universities studied, the only point consistent
with the opinions of ETAs. As stated above, Aslan (2007) believes that weekly hours allocated
to English instruction are not enough and classrooms lack contemporary course materials,
which is consistent with the findings in this study. Saricoban (2010) stressed in his study that
81.2% of university students have positive attitudes towards using Turkish in English classes
and “teachers almost always need to use native language to express their own emotions just
to motivate their students and help them develop positive attitudes towards learning a foreign

language” (p.171). This may explain why the instructors tend to use Turkish in English classes.

To conclude, the views of English Teaching Assistants should be taken into
consideration as they have a completely different viewpoint. What is more, the data they
provide are quite valuable since it is usually hard to find foreigners who teach at least one year
in Turkey and get their views. Turkish instructors of English should develop their teaching skills
continuously and students should be motivated adequately to learn English. It can be achieved
through explaining the importance of mastering English and its possible advantages in life to
students. Physical facilities should be improved so as to teach English more fruitfully.
Furthermore, homogeneous classes should be formed in order to bring together the students
who share similar qualities, which will make it easier for students to keep up with the pace in
the classroom. Finally, based on the opinions of the researcher, who worked with ETAs for one
year and observed their performance and contributions, opportunities to assign foreign
instructors in English classes in Turkey should be utilised to increase the efficiency of the

instruction process.
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GENIS OZET

Yiiksekdgretim Kurulu 2010-2011 akademik yilinda, Tiirkiye’deki tiniversitelerde verilen ingilizce
egitiminin niteligini artirmak amaciyla 37 Universitede 54 Amerikali ingilizce Ogretim Asistani (I0A)
gorevlendirmistir. Gorevlendirilen asistanlar bir yil boyunca ingilizce derslerinde o dersleri vermekle

yukimli olan 6gretim elemanlart ile birlikte 6gretim siirecine dahil olmuglardir.

Bir yil boyunca Tiirkiye’deki (niversitelerde ingilizce dersleri veren bu &gretim asistanlarinin
gbzlemlerinden yararlanmak ve bu konuda ¢ok farkh bir bakis agisina tanik olmak amaciyla 19’u besli
likert, 5’i agik uglu olmak lizere toplam 24 sorudan olusan bir anket hazirlanmis ve internet lizerinden 54
dgretim asistanina ulastirilmistir. Bu konuda Bartin Universitesinde gérevlendirilmis olan iki égretim
asistanindan da yardim alinmis ve anket maddeleri onlarla birlikte olusturulmustur. Arastirma tarama
deseninde yapilmis bir calismadir. 54 6gretim asistaninin hepsi érneklem olarak alinmis ancak ankete
yalnizca 25 6gretim asistani katilmistir. Veri toplama siireci Subat 2011’de baslamis, Haziran 2011’de

tamamlanmistir.

Bulgulara gore, 6gretim asistanlarinin ortalama 6gretim tecriibesi 1.71 yil, yas ortalamalarinin
ise 23.8 yil oldugu anlasilmistir. Katihmcilar Tirk 6gretim elemanlarini ¢agdas 6gretim yontemleri
kullanma, islerine adanmis olma, islerinde iyi olma ve 0Ogrencilerini motive etme konularinda
ortalamanin altinda degerlendirmislerdir. Ortalama puanlara gore en bliylik sorunun 6grencileri motive
etme konusunda yasandigi sdylenebilir. Yabanci 6gretim asistanlari dgretim elemanlarini ingilizce
dgretiminde ihtiyag duyulan materyal ve ekipmanlardan yoksun olmalari ve ingilizce yeterlikleri
konusunda ise ortalamanin biraz (zerinde degerlendirmislerdir. Ancak, gerekli materyal ve
ekipmanlardan yoksun olma maddesi olumsuz ifade edildiginden bu maddenin ortalama puaninin
ortalamanin {izerinde olmasi da olumsuz olarak algilanmalidir. Ogretim elemanlari konusundaki tek
olumlu degerlendirme ingilizce seviyelerini sorgulayan maddenin ortalamanin {izerinde bir puana sahip

olmasidir.

Universite 6grencilerini degerlendiren maddelerde ise dgretim asistanlari 6grencilerin ingilizce
dgrenmeye gidiilenmis olmalari, teknolojik imkanlardan yoksun olmalari ve ingilizceyi sevmeleri ile ilgili
olan maddelere katilmamislar; 6grencilerin dil 6grenmelerini destekleyecek ¢evreden yoksun olduklarina
katilmiglar ve ortalamanin biraz tizerinde bir puan ortalamasi yakalanmissa da hatiri sayilir bir kismi ise

(48%) dgrencilerin ingilizce 6grenme yeteneklerinin oldugu yéniinde goris bildirmistir.

ingilizce dgretim asistanlari fiziki imkanlar, dil 6gretimine ayrilan haftalik ders saatleri, ders
kitaplarinin nitelikleri ve y®netimlerin ingilizce &gretimine verdikleri destek konusunda ortalamanin
altinda degerlendirmede bulunmugslardir. Bu durum, s6z konusu faktorler hakkinda agirlikh olarak

olumsuz gorise sahip olduklari seklinde yorumlanabilir.
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Yabanci 6gretim asistanlari yerli 0gretim elemanlariyla bilgi ve tecriibe paylasiminda
bulunduklarini ve ingilizce derslerine anlamli diizeyde katkida bulunduklarini diisiinmektedirler. Boylece,
bir yil boyunca ingilizce 6gretimi konusunda ortaya koymus olduklari performansi begendiklerini ifade
etmislerdir. Acik uglu maddelerden dnceki son iki yapilandiriimis maddede benzer niteliklere sahip
ogrencilerin bir araya getirilmesi suretiyle homojen siniflarin olusturulmasini ve Tiirkiye’de yabanci

okutmanlarin siklikla gérevlendirilmesini dnermislerdir.

Acik uglu bes maddede, katihmcilar tekrar edilme sikliklari g6z 6niine alindiginda sirasiyla
ogrencilerin dinleme/konusma becerilerinin gelistirilmesi ve sinif icinde iletisimsel bir yaklagimin
benimsenmesini, hazirlik siniflari harig olmak tizere ingilizce 6gretimi igin ayrilan haftalik ders saatlerinin
artirlmasini ve fiziki imkanlarin gelistiriimesini 6nermiglerdir. Turk 6gretim elemanlarinin 6gretim
becerilerini gelistirmelerini, model olarak alinabilecek bir egitim programinin olmayisini, 6grencilerin

yeterince gidilenmis olmamalarini ve sinifta Turkce kullanimini da tekrar tekrar vurgulamislardir.

Sonuc olarak, iilkemizdeki ingilizce egitimi ve hatta genel olarak yabanci dil egitimi icin oldukca
degerli olan bu bulgular ciddiyetle degerlendirilmeli ve yabanci dil egitiminin niteliginin artiriimasi igin

¢aba sarf edilmelidir.
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