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The present study was an attempt to examine the influence of national
culture on the association between school leadership and teacher
commitment. We systematically reviewed the literature on school
leadership and teacher commitment, then followed a meta-analytic
process by combining the data from the included studies and finally
conducted meta-regression procedures to identify the main cultural
predictors of the association between the two variables using Hofstede's
(2011) theoretical model of cultural dimensions. Our findings suggest
that there is a moderate positive relationship between school leadership
and teacher commitment, that certain leadership styles are important
in this relationship, and that power distance and individualism have
negative influences on this association. Masculinity, uncertainty
avoidance, long-term orientation and indulgence dimensions do not
influence the association between school leadership and teacher
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commitment. We discussed the research findings and proposed
recommendations for future research.
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Introduction

Over the past 50 years, extensive research has been conducted on the
themes of leadership and organizational commitment in various fields.
One possible reason for that tendency, as Chen et al, (2010)
emphasized, may be the significant correlation between leadership
styles and organizational commitment. This tendency continues in a
similar way in the educational context that researchers, NGOs or
governments have largely focused on the association between school
leadership and teacher commitment with policy documents and
reports to ensure school effectiveness (Beatriz et al., 2008; Biamba &
Odero, 2016; OECD, 2013).

Teacher commitment is crucial for ensuring the optimal functioning of
the educational institution (Dee et al., 2006) and is affected by school
leadership as a vast amount of research evidence has suggested
(Bellibag et al., 2022; Nguni et al., 2006). When considering the
association between school leadership and teacher commitment, it is

important to take national culture into account because the cultural
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context can play a key role in this association. The literature includes

studies focused on the leadership and cultural contexts (Blair, 2002;
Miller, 2018), or commitment and cultural differences (Abd Razak et
al., 2010), however, there has been limited research that combines
school leadership and teacher commitment while synthesizing results
within the context of cultural dimensions (Jackson et al., 2013). Thus, it
is necessary to estimate and compare the effects of cultural dimensions
on the association between school leadership and teacher commitment
using systematic review and meta-regression procedures. By doing so,
this study is an attempt to examine the influence of the national culture
on the association between school leadership and teacher commitment,
and to present a holistic perspective for that association which is

crucial for supporting school outcomes.

Theoretical perspective
Teacher commitment and its importance to schools

In organizational research, commitment is a significant area of interest
among various work-related attitudes as it has organizational and
individual level outcomes including a higher performance, a lower
level of employee turnover, and an intention to stay in an organization.
(Meyer & Allen, 1997). Therefore, understanding the nature and
determinants of employee commitment is crucial for organizations to
effectively manage their workforce. The literature on organizational
commitment includes various theoretical classifications (Allen &
Meyer, 1990; Mowday et al., 1979; O’Reilly & Chatman, 1986; Wiener,
1982). Two of the most prominent classifications are those of O'Reilly
& Chatman (1986) and Allen & Meyer (1990), which have been
extensively studied. O’Reilly & Chatman (1986) suggested three
dimensions of commitment; a) compliance (adopting attitudes and

behaviors to gain rewards), b) identification (affiliation desire), and c)
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internalization (congruence between individual and organizational

values).

Another popular classification made by Allen & Meyer (1990) includes
three dimensions as affective commitment, which pertains to an
individual's emotional attachment to the organization; continuance
commitment, which concerns the perceived costs associated with
leaving the organization; and normative commitment, which is a sense
of obligation to remain with the organization. When examining
organizational commitment in an educational context, teacher
commitment is of utmost importance. Educational researchers have
extensively studied teacher commitment by considering various
classifications and have found that teachers who demonstrate a high
level of commitment may possess stronger psychological ties to their
school, their students, or their subject areas than their peers (Li et al.,
2022; Firestone & Pennell, 1993). Thus, enhancing teacher commitment
is an important way of improving the students’ learning and
contributing to the overall school success (Lee et al., 2011; Li &
Karanxha, 2024; Ozdemir et al., 2022). As Firestone & Rosenblum
(1988), emphasized committed teachers are likely to do more for

students, and willing to work hard to raise school performance.

By considering its importance, literature encompasses research
findings pertaining to a multitude of predictors of teacher
commitment, including, but not limited to, teacher and school
characteristics, school leadership, and working conditions. (Firestone
& Pennell 1993). In this study, we constructed our data pool by
considering teacher commitment as a single dimension, without taking
into account the classifications of organizational commitment. We then
investigated the association between school leadership and teacher

commitment.
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School Leadership

School leadership, which is a multifaceted concept that encompasses
financial administration and human resources management (Pont et
al., 2008), has emerged as a key priority in global educational policy
agendas and an essential research area within the field of education
studies over the past 50 years (Waters & Marzano, 2006). Effective
school leadership, which is crucial for enhancing the motivations and
capacities of teachers, as well as the school climate and environment,
is a key factor that can significantly influence school outcomes (Beatriz
et al.,, 2008; Zhang, 2015).

Research consistently highlights the key role of school leadership
(Leithwood et al., 2020; Pashiardis & Johansson, 2021) by providing
evidence including the positive effects of school leadership on various
school outcomes (e.g. student achievement, organizational behaviors
of teachers) (Hulpia et al., 2011; Leithwood & Jantzi, 2005; Li et al.,
2022; Liu & Watson, 2020). As Bush & Glover (2014) emphasized
contemporary leadership models have emerged in the education
sector, alongside a re-examination of conventional approaches in
recent decades. There is a growing tendency towards the flattening of
organizational hierarchies through the implementation of democratic
decision-making and distributed leadership models. This is occurring
concurrently with a decline in popularity of the traditional top-down
approach to school leadership (O’'Brien & Murphy, 2016). This trend
has brought theory adaptations from the leadership and management
literature (Avolio, 1999; Bass & Riggio, 2006; Burns, 1978; Leithwood
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& Jantzi, 2006) including three of the foremost models (e.g.
transformational, distributed and instructional leadership) in the field
of educational leadership. In addition to the aforementioned models,
the literature also includes other models, such as the integrated model
(a combination of transformational and instructional models)
(Hallinger, 2003), as well as authentic (Avolio & Gardner, 2005),
servant (Patterson, 2003), and ethical leadership (Mendonca &
Kanungo, 2006).

Leadership models are not limited to those mentioned, but they are the
commonly examined ones in school leadership literature. In the
present study, we constructed our data pool by considering all the
leadership models examined in school settings. We then investigated

whether leadership models are related to teacher commitment.
Hofstede’s model of cultural dimensions

Hofstede's (1980) quantification of cultural differences between
countries has enabled researchers investigating the impact of culture
on organizations' activities and performance cross culturally (Kirkman
et al., 2006). Researchers have extensively used this model to analyze
work-related cultural values in different countries, and national or
international level organizations. Hofstede originally provided
country scores for four work-related dimensions of national culture
using data derived from surveys conducted at IBM: Power Distance,
Individualism versus Collectivism, Uncertainty Avoidance, and
Masculinity versus Femininity. Later, the author added the Long-Term
versus Short-Term Orientation and Indulgence versus Restraint
dimensions using the data from the World Values Surveys (Hofstede,
2010).
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Power distance pertains to the hierarchical relations between superiors

and subordinates within an organizational structure. Cultures that
exhibit a higher degree of power distance tend to have a more rigid
hierarchical structure and a greater degree of authority within their
organizations (Hofstede, 2001; 2010). Individualism versus Collectivism
reflects autonomy, individual achievement and freedom to make
decisions (individualism) which a minority of people in the world
experience while collectivism refers to being part of a community and
prioritizing the interests of the society to which one belongs (e.g.
extended family) (Hofstede, 2010). Many cross-cultural studies have
focused on either individualism/collectivism or power distance
because they have important implications for behavior at work, and in

particular for leadership processes (Jackson et al., 2013).

The third dimension Uncertainty Avoidance indicates the extent to
which individuals prefer structured and predictable circumstances,
and not comfortable with adapting to unexpected situations
(Beugelsdijk & Welzel, 2018). Countries with high uncertainty
avoidance scores attempt to manage uncertainty using technology,
regulations, and religion. Conversely, cultures with low scores on this
dimension tend to be more accepting of ambiguity, with individuals
who are more willing to take risks and embrace new ideas (Masry-
Herzallah & Da'as, 2021). Masculinity versus Femininity reflects gender
roles which men are often expected to be assertive and competitive,
while women are expected to be modest and caring towards others
(Hofstede, 2010). With cultures high in masculinity, men dominate
leadership and managerial positions, and fewer women have lower
chances of reaching top positions. Long Term wversus Short Term
Orientation refers to focusing on the future (Long term orientation)
which includes traits such as being flexible, patient and adapting to
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new changing conditions (Hofstede, 2011). Short-term oriented
societies focus on achieving results quickly, respect traditions, and
have a relatively low tendency to save or invest in the future (Bissessar,
2018). The final dimension, Indulgence versus Restraint, reflects a
happiness-oriented lifestyle (indulgence), while restraint refers to a
culture in which people limit their desires and impulses (Hofstede,
2011).

The current study is an attempt to examine the influence of national
culture on the association between school leadership and teacher

commitment. The study aimed to answer the following questions:

a) Is there a positive correlation between school leadership and

teacher commitment?

b) Do the study characteristics positively predict the relationship

between school leadership and teacher commitment?

c¢) Do the cultural dimensions of the countries predict the
relationship between school leadership and teacher

commitment?

Method

Research context

We followed a three-step analysis to examine our questions. First, we
systematically reviewed the literature on school leadership and teacher
commitment by using an explicit search strategy in which studies were
identified, screened and included based on predefined eligibility
criteria (Gough et al., 2017). Second, we followed meta-analytical
process by combining the data from the included studies to find

common results on the association between school leadership and
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teacher commitment. Third, as the focus of our study, we conducted

meta-regression procedures to determine the main predictors of the
association between school leadership and teacher commitment, using

Hofstede's (2011) theoretical model of cultural dimensions.

Information Sources and Search Procedure

We conducted a comprehensive search of independent studies,
yielding results from a diverse array of data sources examining the
interrelations between school leadership and teacher commitment
published up to December 2023. PRISMA (Preferred Reporting Items
for Systematic Reviews and Meta-Analyses) principles for reporting
were followed (Page et al., 2021), and flow diagram was presented in

Figure 1.
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Figure 1. Flow diagram

In the identification stage, we conducted our search on the following
databases: Scopus, ScienceDirect, Education Resources Information
Center (ERIC), Academic Search Ultimate, Web of Science and
PsycNet. The search terms used in the abstracts and titles were
combinations of relevant keywords, including, (‘leadership” OR
‘leader” OR “principal” OR ‘headmaster’” AND ‘teacher commitment’
OR ‘commitment’). Additionally, we conducted searches using the
same keywords in the Google Academic database to access grey

literature on the relation between school leadership and teacher
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commitment. At this stage, we identified (n =6594) studies that had the

potential to meet our criteria.

In the screening and eligibility phase, duplicate studies that appear in
more than one database or irrelevant studies were reduced (n = 125).
After reviewing the summary and methodology sections of the studies,
we reduced the number to be included (n = 121). Then, we proposed
our eligibility criteria to get a refined dataset: Independent studies
were eligible if they 1) focused on the relationship between school
leadership and teacher commitment, 2) were published between 2000
and 2023, 3) provided plenty of statistical data to calculate the effect
sizes, (e.g. n, 1, R, R?, F, t), 4) were conducted at kindergarten and K12.
We excluded studies conducted in higher education as the context
differs from that of K12 schools. Studies that did not include the
needed statistical data (n=8), and not accessible freely (n =2) were also
excluded, and we had a dataset of (n = 111) studies.

In the last stage, we examined the forest plot for outlier analysis by
considering confidence intervals of effect sizes ($en & Yildirim, 2020).
When detecting outliers, we evaluated studies that were at the very
high end of their confidence intervals and decided to exclude them
because the analysis could be affected by extreme values (Afonso et al.,
2024). We identified three studies as outliers (k = 3) and excluded them
from the analysis. Finally, our dataset consisted of 108 studies. Table
1 presents the descriptive analysis of the studies included in the

dataset.

Table 1.

Descriptive analysis of the data
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Categorical
Categorical variable f % variable f %
Year Leadership styles
2000-2009 3 2.77 Transformational 44 40.70
2010-2019 29 26.85 Distributed 13 12.00
2020-2023 76 70.38 Instructional 12 11.10
Leadership
Sampling method Behavior 14 13.00
Non-Random 56 51.85 Integrated 3 2.80
Random* 52 48.15 Authentic 3 2.80
Scale Servant 4 3.70
Mayer and Allen
(1984) 34 31.48 Ethical 3 2.80
Modway et al. (1974) 14 12.96 Other * 12 11.10
Balay (2000) 4 3.70 Level of education
Celep (2000) 4 3.70 Kindergarten 3 2.78
Cook and Wall (1980) 3 2.78 Elementary 24 2222
Other * 24 22.22 Secondary 34 31.48
Unknown 25 23.15 High school 18 16.67
Mixed* 29 26.85
Continuous variable Mean Std. Dev. Min. Max. Valid Missing
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Power Distance 65.67 14.76 13.00 94.00 102
Individualism 29.80 1742 5.00 91.00 102
Masculinity 47.44 8.79 16.00 66.00 102
Uncertainty 64.52 20.59 23.00 94.00 102
Long term orientation 58.53 26.09 1.00 100.00 101
Indulgence 40.32 13.39 14.00 84.00 94
Quality scores 9.72 2.88 4.00 14.00 108

14

* Referenced categories in meta regression

The dataset comprises studies conducted in 32 countries. Sample size
is n = 202.357. The range of r values varies between (-.24 to .81).

Detailed study characteristics were presented in Appendix 1.

Coding process. We developed a coding scheme which included
information on the identification of the study, year of publication,
sampling method, level of education, sample size, effect size,
participant group, scale, location, the cultural dimension of the country
the research conducted, leadership styles and quality scores of the
study. We used ‘Quality assessment and wvalidity tool for correlational
studies” scale developed by Cicolini et al., (2013). The cultural
dimensions were classified by considering Hofstede’s (2011) model of
cultural dimensions. We calculated Cohen's Kappa coefficient as x =
.87 which presents a high internal consistency. If a study had multiple
sample groups, we coded each group as an independent study.

Statistical Model. As the included studies have different
characteristics, we performed statistical analyses under the random-

effects model, suggested by Borenstein et al., (2021) and Paul & Barari
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(2022). We used maximum likelihood model in meta regression

analysis.

Calculating effect sizes. Most of the included studies used Pearson r as
an effect size index. Pearson correlation coefficients, which range from
-1 to +1, can cause variance narrowing (Borenstein & Hedges 2019).
Thus, we converted the reported r values into Fisher’s z (r = Fz) and
conducted statistical analysis using (Fz) values. We excluded three
studies as outliers from the analysis after the outlier analysis of the

dataset.

Results

Publication bias

Total heterogeneity amount of effect sizes was (Quotay = 5088.70), and a
high level of heterogeneity was found (I? = 97.9). Figure 2 shows the
Funnel Plot chart for publication bias in the data set. The distribution
of effect sizes, based on their standard errors, appears to be
symmetrical. The analysis of Begg and Mazumdar Rank Correlation
regarding the distribution of effect sizes showed no bias (Kendall’s tau
=.003; z = .04; p = .97) (McShane et al., 2016). However, the results of
Egger's regression test indicate the presence of publication bias (t =
3.97; df = 106; p = .001). No publication bias was detected through the
Duval Tweedie's Trim and Fill (DTTF) test (Duval & Tweedie, 2000),
and the combined results indicate a negligible level of publication bias
in our dataset. Figure 2 shows the distribution of effect sizes based on

standard errors.
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Figure 2. Funnel plot of standard errors

When interpreting the funnel plot, the distribution of effect sizes
according to standard errors is expected to be symmetric. If it is
symmetric, it is interpreted as no publication bias, while if it is
asymmetric, publication bias can be mentioned (Jin et al., 2015). The
sample sizes of the studies may affect this distribution. The expected
situation is a balanced distribution of effect sizes from large or small
sample size studies (Borenstein et al., 2021). As can be seen in Figure 2,
the distribution of effect sizes is generally symmetric. This can be
interpreted as there is no publication bias. The effect sizes with large
samples produce approximately consistent results, and clustered in
approximately the same region at the top of the graph. In addition, the
effect sizes are close to the mean effect size. This can be taken as an

indicator that the effect sizes are producing reliable results.

School leadership and teacher commitment
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Our analysis revealed a positive average effect size (ES = .53; CI = [ .48,

.57]; k=108) between school leadership and teacher commitment, with

a moderate relationship. Our finding suggests a positive correlation

between school leadership and teacher commitment. We conducted a

meta-regression analysis comprising four models on our datasets to

examine the second and third questions, and presented the results in

Table 2.

Table 2.

Meta regression models

Model 1 Model 2
Moderator B SE ) B SE P
Intercept -7.49 13.17 .56 -10.17 15.26 .50
Year .01 .01 .54 .01 .01 48
Kindergarten .35 15 .02
Elementary a1 .70 13
Secondary .03 .70 .69
High school -.01 .08 .86
Nonrandom -.01 .05 .90
Meyer & Allen (1984) -.03 .07 .66
Modway et al. (1974) .05 11 .54
Balay (2000) -.08 13 .52
Celep (2000) -.05 13 .69
Cook & Wall (1980) 29 15 .06
Unknown .03 .10 74
Quality scores -.01 .01 .84
R? .01 15

Model 3 Model 4
Moderator B SE ) B SE P
Intercept -20.2 14.61 16 -9.35 15.07 .54
Year .01 .01 16 .01 .01 .50
Kindergarten .38 15 .01 .28 .16 .07
Elementary 15 .07 .03 A1 .08 .16
Secondary .04 .07 .56 .02 .08 .84
High school .01 .07 .95 .01 .09 .90
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Nonrandom

Meyer & Allen (1984)
Modway et al. (1974)

Balay (2000)
Celep (2000)
Cook & Wall (1980)
Unknown
Quality scores
Transformational
Distributed
Instructional
Leadership behavior
Integrated
Servant

Ethical

Power distance
Individualism
Masculinity
Uncertainty
avoidance

Long term
orientation
Indulgence

RZ

.06 .05
-.02 .06
.06 .09
-.01 13
.01 .14
16 15
.03 .09
-.01 .01
21 .07
18 .09
23 .09
.14 1
45 15
-.02 13
12 17

.28

24
.75
44

.96
.28
44
91
.01
.06
.01
15
.01
.83
48

-.001
-.001
.01
.01

-.01

-.01

39

.06
.08
.09
.14
.14
17
.10
.01
.07
.10
.09
.10
17
13
17
.01
.01
.01
.01

.01

.01

.06
.98
.50
.82
.70
.13
44
.68
<.01
<.01
.01
.08
.04
.89
.26
.04
.01
.09
21

25

.06

The analysis in Model 1 included publication year, while Model 2

included moderator variables such as level of education, sampling

method, scale and quality scores of the study. Model 3 focused on

leadership styles, and Model 4 examined the cultural dimensions of

the countries. The variance explained in Model 1 was 1% (R? =.01); in
Model 2, it was 15% (R?=.15), in Model 3 it was 28% (R?= .28); whereas
in Model 4 it increased to 39% (R? = .39). When using Model 4 as a
reference, we observed that the effect sizes varied depending on the
leadership styles (Q = 18.63; df = 7; p = .01). This result indicated that
integrated (5 = .35; p = .04), distributed (f = .27; p = <.01), instructional
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(B =.26; p=.01) and transformational (f = .25, p =<.01) leadership styles
are the significant predictors of the effect sizes. This result suggests
that the only certain leadership styles have a positive effect on the

relationship between school leadership and teacher commitment.

Considering the variance explained by Model 4, we found that the two
of the cultural dimensions, power distance (8 = -.001; p = .04) and
individualism ( =-.001; p = .01), had a negative effect on the predicted
effect sizes. This result suggests that the only two cultural dimensions
have a negative effect on the relationship between school leadership

and teacher commitment.

Discussion

In this study, we addressed the important role of national culture on
the association between school leadership and teacher commitment.
Management scholars have extensively researched these two topics
over several decades, uncovering significant insights into the
association between leadership and commitment. The extensive
research is also ongoing in educational settings, given the pivotal role
of school leadership and teacher commitment for school outcomes. The
adoption of directive, participative and supportive leadership
behaviors by school leaders is associated with higher levels of teacher
commitment and involvement in the school. Consequently, the
behaviors of school leaders exert a significant influence on the

commitment levels of teachers (Rusliza & Fawzy, 2016).

The present study initially focused on the relationship between school
leadership and teacher commitment. The results indicated a positive,
moderate correlation between the two variables. This finding indicates
that the two variables exhibit a degree of interdependence. A

substantial corpus of literature on leadership and commitment
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demonstrates a consistent correlation between the the two variables.

Findings from empirical studies consistently indicate a positive effect
of school leadership on various school outcomes, including student
achievement and teacher commitment (Leithwood & Jantzi, 2005; Li et
al.,, 2022; Liu & Watson, 2020; Selvitopu & Kaya, 2017). For instance, in
their study Li et al.,, (2022) examined the relation between school
leadership and achievement through teacher commitment and they
confirmed teacher commitment as a full mediator between school
leadership and achievement. In a separate study, Hulpia (2011)
examined the relationship between school leadership and teachers'
organizational commitment. The findings indicated that teachers'
organizational commitment was predominantly shaped by the quality
of supportive leadership, collaborative leadership practices within the
institution, and a participatory approach to decision-making. Our
findings are in accordance with a substantial body of research evidence
(Bellibas et al., 2023; Nguni et al.,, 2006) indicating a correlation

between school leadership and teacher commitment.

In the second phase of our analysis, we employed meta-regression
techniques to ascertain the extent to which different leadership styles
influence the relation between school leadership and commitment. The
meta-regression analysis, comprising four models, demonstrated that
the effect sizes varied depending on the leadership styles. This
suggests that certain leadership styles exert a positive influence on the
association between school leadership and teacher commitment. Upon
analysis of the data, we found that integrated, distributed,
instructional, and transformational leadership styles were the most
significant predictors of that relationship, respectively. It is important
to note that the number of effect sizes varies considerably, with only
three effect sizes for integrated style and 44 effect sizes for
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transformational leadership style. The paucity of studies investigating
integrated leadership, defined as a combination of transformational
and instructional styles (Hallinger, 2003), may be attributed to the
preference of researchers to study these styles separately. Conversely,
the notion of transformational leadership as an exemplar for
educational leadership (Leithwood & Jantzi, 2006) may be a
contributing factor to the prevalence of transformational leadership
studies.

The literature includes numerous studies that examine the relationship
between leadership styles and teacher commitment to test the efficacy
of different leadership styles in enhancing school effectiveness (Aydin
et al.,, 2013; Bellibas et al., 2022; Liu & Werblow, 2019; Zadok &
Benoliel, 2023). For instance, Bellibas et al. (2022) focused on principal
leadership typologies and their correlation with teacher self-efficacy
and commitment at the level of both the individual teacher and the
school institution more broadly. Their findings indicated that the
integration of teachers and integrated school profiles were associated
with higher levels of teacher self-efficacy and commitment.
Furthermore, both levels of integrated leadership profiles were found
to be indirectly related to teacher commitment through the medium of

teacher self-efficacy, in comparison to other profile groups.

Another style of school leadership is transformational leadership,
which has been repeatedly found to be positively associated with
teachers” commitment (Leithwood & Sun, 2012). In their study, Aydin
et al. (2013) identified a positive correlation between the
implementation of a transformational style and the level of
commitment demonstrated by teachers. Furthermore, the leadership
style of administrators was observed to transition from transactional

to transformational, which resulted in an increase in job satisfaction
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and commitment levels. In addition, Berkovich & Bogler’s (2021) and

Liu & Werblow’s (2019) studies revealed that transformational and
distributed school leadership are positively correlated with teachers’

organizational commitment.

The findings of this research indicate that the styles of leadership are
significant predictors of the relationship between school leadership
and teacher commitment. This finding may be explained by the
facilitating roles of different leadership styles in fostering
organizational commitment among teachers. This may be achieved by
assisting teachers in aligning their personal vision and mission with
those of the school (transformational), sharing authority with teachers
(distributed), supporting the development of teaching and learning
environment (instructional) or integrating them in alignment with the
school's goals and objectives (integrated). To summarize our second
finding, we determined that distinct leadership styles have various
degrees of effects on the relation between leadership and commitment,
and it would be beneficial to integrate multiple leadership styles to

enhance school effectiveness through teacher commitment.

In the final phase of our analysis, we determined the main cultural
predictors of the association between school leadership and teacher
commitment by considering Hofstede's (2011) theoretical model of
cultural dimensions. We observed that power distance and
individualism dimensions exerted a negative influence on the
association between school leadership and teacher commitment. The
findings showed that as the power distance index, which is an
indicator of the hierarchical relations between superiors and
subordinates in a given country, increases, the school leadership and
teacher commitment association becomes weaker. Cultures with

higher scores in this dimension have a strict hierarchy and authority in
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their organizations (Hofstede, 2001; 2010). A rigid hierarchy and
authoritative structure in educational leadership may have a
detrimental impact on the attitudes of teachers towards the school's
vision, mission, objectives and learning environment. Our findings
indicate that in cultures where the status and authority of school
principals are strong, there is a tendency for teachers to display a lack
of commitment to the school. Moreover, school principals, as lower-
level leaders, may perceive their role as being limited to the day-to-day

operational aspects of their position.

In a high-power distance culture, this may result in longer-term issues,
such as the sharing of vision and values, being left to higher-level
leaders (Avolio et al., 2004), and a lower level of commitment among
teachers, which could have unanticipated consequences such as intent
to leave, burnout or feelings of insecurity. Qadach et al., (2020)
examined the mediating effect of collective teacher efficacy and shared
vision on teachers’ intent to leave. Their findings indicated that, in
schools characterised by a high-power distance, teachers tend to
perceive a lower level of shared vision in the school climate, which
positively affects their intent to leave. In their study, Masry-Herzallah
& Da'as (2021) examined the relationship between cultural values,
school innovative climate and organizational affective commitment.
The study found that an innovative climate was positively related to
teachers’ affective commitment. However, no correlations were found
between an innovative climate and a low power distance culture. One
strategy that educational policy makers may employ to foster a
positive school climate and enhance teacher commitment in countries
with a high-power distance is to delegate authority or distribute

responsibilities among teachers to a certain extent.
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The results of our analysis indicate that the individualism versus

collectivism dimension exerts a negative influence on the association
between school leadership and teacher commitment. Individualism is
defined as the pursuit of autonomy, the achievement of individual
goals, and the freedom to make decisions. Collectivism, in contrast, is
characterized by the prioritization of the collective interests of the
group (Hofstede, 2010). Our findings indicate that in cultures
characterized by high levels of individualism, the relationship between

school leadership and commitment tends to become weaker.

The existing literature includes a number of studies conducted in non-
school contexts. These studies have yielded findings that are generally
consistent with the findings of the present study with regard to the
individualism dimension. Jiang (2015) conducted a study to examine
the relationship between individualism and organizational
commitment. The study utilized survey data from China, South Korea,
and Australia. The findings indicated that individualism was
negatively correlated with organizational commitment. In their study,
Jackson et al. (2013) found no effect of societal individualism-
collectivism on the relationship between transformational/charismatic
leadership and affective commitment. Furthermore, the researchers
observed that the relationship between transformational/charismatic
leadership and commitment is more pronounced in countries where
collectivism is highly valued. The results of the aforementioned studies
are closely related to our own findings, which demonstrated a negative
correlation between individualism and the relationship between
leadership and commitment in an educational context. One possible
explanation for this phenomenon in educational settings is that the
individualistic cultural environment in which teachers operate may

lead to feelings of alienation or a failure to align with the goals and
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objectives of the school. In cultures where the individualistic culture is
more dominant, the ability of teachers to integrate with the school's
goals and objectives requires a collaborative approach which can be
achieved by enriching the learning environment. School principals can
foster collaborative learning environments by encouraging teachers'
participation in decision-making and social activities, and by valuing
their ideas. Our findings suggest that the other four dimensions of
Hofstede (masculinity, uncertainty avoidance, long-term orientation
and indulgence) have no influence on the association between school

leadership and teacher commitment.

Conclusion

Considering the relationship between school leadership and teacher
commitment, it is important to take into account national culture, as
cultural context can play a key role in this relationship. The current
study was an attempt to examine the influence of national culture on
the association between school leadership and teacher commitment.
We systematically reviewed the literature on school leadership and
teacher commitment, then followed a meta-analytic process by
combining the data from the included studies and finally conducted
meta-regression procedures to identify the main predictors of the
association between the two variables using Hofstede's (2011)
theoretical model of cultural dimensions. Our findings suggest that
there is a moderate positive relationship between school leadership
and teacher commitment that certain leadership styles are important
in this relationship, and that power distance and individualism
dimensions have negative influences on this association. Therefore, we
conclude that policy makers are encouraged to foster a positive school
climate and enhance teacher commitment in countries with a high-

power distance by delegating authority or distributing responsibilities
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among teachers to a certain extent. In cultures where the

individualistic culture is more dominant, school principals can foster
collaborative learning environments by encouraging teachers'
participation in decision-making and social activities, and by valuing
their ideas.

Limitations and directions for future research

As with any study, there are some limitations to this review. It is
important to note that the studies included in this review were
conducted in K-12 education. Future research could examine studies
reported in higher education that focus on leadership in academia, the
commitment of faculty members and national culture. Secondly, the
studies reviewed originated from 32 countries, with the majority of
these studies conducted in the Asian region. This may result in a
limitation in the generalizability of the results. We recommend that
readers exercise caution when attempting to generalize the results.
Thirdly, only publications written in English were included in the final
analysis. Future reviews focusing on different languages could
enhance our understanding of the influence of national culture on the

association between school leadership and teacher commitment.
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