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Abstract

Today, teacher training is taken into consideration in determining the quality standards of
education. For this purpose, accreditation studies are carried out to increase the quality and
ensure its continuity. In the accreditation studies of a teaching program, one of the most
important issues is teaching practice. In this framework, the aim of this study is to evaluate the
views of pre-service teachers studying in the last year of Social Studies Teacher Education
programs of accredited and non-accredited universities on the functionality of the Teaching
Practice course., it is aimed to reveal the effect of accreditation status on the functionality of
the Teaching Practice course. The sample of the study consists of 421 pre-service teachers
studying in the Social Studies Teacher Education program in 11 universities, 6 of which were
accredited, in the Spring semester of the 2023-2024 Academic Year. Survey model, , was
adopted in the study. As a data collection tool, the measurement tool developed by Kasap (2015)
was used. SPSS 20.0 was used to analyze the data. Percentage, frequency, Mann-Whitney U
Test were used in the analysis., it was found that pre-service teachers considered themselves
adequate in the context of the Teaching Practice course and there was no significant difference
between the accreditation status and the views on the functionality of the Teaching Practice.
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Teaching Practice course is an important and indispensable part of teacher
education programs. Through this course, it is possible for pre-service teachers to
transfer their theoretical knowledge and skills into practice., pre-service teachers who
have the opportunity to gain experience about teaching in real school and classroom
setting also have the opportunity to self-evaluate their own competencies. Teaching
Practicum is considered important because it helps prospective teachers gain
experience by practicing in schools (Ucar, 2012).

It is seen that pre-service teachers who feel supported by the practicum
instructors and teachers, who are given the necessary feedback, who are welcomed
positively in the practicum schools and who think that they are ready for teaching
have more qualified and positive experiences (Aina et al., 2023; Anderson et al., 2005;
Bandura, 2000; Lebala et al., 2024; Omosein et al., 2024). As stated by Nguyen and
Baldauf (2010), another dimension of the Teaching Practicum courses is the
experience that what is learned in the faculties may sometimes not be applied in real
classroom settings.

It is important for pre-service teachers to reflect on and evaluate their
experiences in the learning process (Koppel et al., 2022). Thus, it is possible to reach
a conclusion about their professional development (Omosein et al., 2024). In addition,
the opinions of pre-service teachers based on their experiences are important and
valuable in making programs more qualified. In this context, pre-service teachers are
among the stakeholders in quality and accreditation processes.

One of the standards taken into consideration in the process of accrediting the
programs in the faculty of education is faculty-school cooperation, which is Teaching
Practice. Therefore, accreditation is expected to have a positive effect on the planning,
execution and evaluation of the teaching practice process in the relevant program
compared to non-accredited programs. The aim of this study is to examine whether
pre-service teacher views on the functionality of the teaching practice course change
depending on the accreditation status of the program. Considering that pre-service
teachers are one of the stakeholders whose opinions are taken in the accreditation
process, it is thought that their views on faculty-school cooperation are important for
the functioning and functionality of the process. Therefore, it is thought that the study
will contribute to the studies on increasing the functionality of the Teaching Practicum
course in terms of revealing the thoughts of pre-service teachers about the process. In
addition, since the accreditation process requires the preservation and maintenance of
the developed aspects and the improvement of the aspects open to improvement
beyond a one-time evaluation, it is aimed that the study will provide ideas to the
programs in the context of the Faculty- School Collaboration standard.

Theoretical Framework and Related Literature

The Higher Education Council (YOK) restructured the Faculties of Education in
Turkey in 1998-1999 and as a part of this restructuring, faculty-school cooperation
was established and , school experience and Teaching Practice courses were included
in the program (Eraslan, 2009; YOK, 1998). Pre-service teachers were provided with
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more practice in practice schools and some tools were developed to evaluate pre-
service teachers' internship performances (Cetin & Bulut, 2002; Unver et al., 2023;
YOK, 1998). In this cooperation, lecturers at the faculty and teachers at the practicum
schools were expected to guide prospective teachers (Tokcan & Kara, 2012).

In 2018, with the regulation made in 2018, the school experience course within
the scope of faculty-school cooperation was removed from the program and the
Teaching Practice course, which was previously given as one semester, was taken to
the last two semesters as Teaching Practice 1 and Teaching Practice 2 (Cantimer &
Sengiil, 2022; Yakar et al., 2021; YOK, 2018).

Faculty-school collaboration emerges as an important dimension in the process
of conducting studies and evaluations on the quality of teacher training programs. The
attainment of desired qualities by individuals undergoing the education process or the
alignment of the characteristics gained through education with established criteria is
defined as educational quality (Adigiizel & Saglam, 2009; Giinel et al., 2020; Harman
et al., 2000). Improving quality is dependent on enhancing the quality of teachers,
who are the most important element of education (Akdeniz, 2023; Eristi, 2004;
Hamarta et al., 2022). The quality indicator for teachers and teacher education is
accreditation (Hamarta et al., 2022).

Accreditation is the determination of the status and suitability of an institution,
program and study module (Harvey, 2004). It is the result of a process by which an
authorized body assesses the quality of a higher education institution or a specific
higher education program, examines whether it meets predetermined criteria, and
awards a quality label (Sanyal & Martin, 2007). Eaton (2015) defines accreditation as
an external quality assessment process created and used to examine colleges,
universities and programs for quality.

The purpose of accreditation in higher education is to determine compliance with
predetermined standards and criteria, to increase the quality of educational services
offered at universities, to train competent and qualified individuals, and to increase
public accountability (Kumar et al., 2020; Ozcicek & Karaca, 2019; Peker, 1996).
This situation is also important in terms of training qualified and meritorious people
(Ozgicek & Karaca, 2019). There are two types of accreditation (Alpaydin & Topal,
2022; Ozcigek & Karaca, 2019). The first is institutional accreditation which refers to
the process in which the administrative, financial and academic capacity of a higher
education institution is evaluated as a whole (Aktan & Gencel, 2010; Alpaydin &
Topal, 2022; Duarte & Vardasca, 2023; Hanh, 2019; Oztuna, 2014). The second is
program-oriented accreditation (Alpaydin & Topal, 2022). The purpose of program-
oriented accreditation is to demonstrate the conformity of any program implemented
by a higher education institution to quality and excellence standards (Aktan & Gencel,
2010).

When the history of accreditation is examined, it is seen that it first emerged in
the USA in the 1900s. The studies that started in engineering and medical faculties
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later spread to other professional fields (Buyuran, 2019; Erkus, 2009). Accreditation
practices in teacher education started for the first time in the USA in 1954 (Alpaydin
& Topal, 2022; Erkus, 2009). In 2016, CAEP standards replaced the old NCATE and
TEAC standards used in the accreditation of teacher education programs in the USA
and these standards are now used in teacher education accreditation (Adigiizel, 2022;
CAEP, 2024). Attempts to improve quality in higher education in European countries
came to the agenda with the Bologna process in 1999.

Although the first systematic studies on quality assurance in higher education in
Turkey started in 2001 when Turkey joined the Bologna process, the concept of
quality was on the agenda before the Bologna process and the Quality Assessment
Project was initiated in universities in 1997. Between 1998 and 1999, accreditation
studies were conducted in faculties of education to improve the quality of teacher
education. With the Bologna process, efforts to harmonize with the European Higher
Education Area gained momentum and became widespread in Turkey. The
Commission for Academic Evaluation and Quality Development of Higher Education
Institutions (YODEK), was established in 2005, applied to ENQA, the quality
assurance organization monitoring the Bologna process, and the application was
accepted in 2007. In 2015, the Higher Education Quality Council (YOKAK) was
established and YODEK ceased to exist (Atatekin & Dulupcu, 2018; Ayvaz et al.
2016; Aziz, 2020; Elgicegi & Yilmaz, 2024; Eristi, 2004; Eurydice, 2024; Siingii &
Bayrakg1, 2010; Higher Education Council [YOK], 1999).

In Turkey, the activities of authorizing and recognizing accreditation bodies are
carried out by the Higher Education Quality Council (YOKAK). (YOKAK, 2024).
The Association for Evaluation and Accreditation of Educational Programs
(EPDAD), commissioned by YOKAK, carries out the accreditation activities of
teaching programs. In the first years of its establishment, it tried to raise awareness
about accreditation activities and then focused on system building and development
activities (EPDAD, 2024a; Tan-Sisman & Ozcan, 2022).

The accreditation of a teaching program indicates that it has met certain
standards (Gtinel et al., 2020; Kaya, 2017). These standards express the minimum
features that the program should have in order to train qualified teachers. The
accreditation of the teacher training system in Turkey is based on seven standard areas.
These seven standard areas also have sub-standards as initial, process and product.
Initial standards specify the inputs required to train qualified teachers. The process
standard refers to what needs to be done for prospective teachers to reach the desired
qualifications, and the level aimed to be achieved as a result of using sufficient inputs
and an appropriate process indicates the product (Adigiizel & Saglam, 2009; EPDAD,
2024b; EPDAD, 2021; YOK, 1999).

As one of the standard areas taken into consideration in the accreditation of
teacher training programs, the Faculty - School cooperation process and the Teaching
Practice course are effective in increasing pre-service teachers' interest in teaching
and developing their self-efficacy. This course is affected by various variables as in
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all undergraduate programs (Nurcahyani et al., 2022). As stated by Petrarca and
Kitchen (2022), the teaching practicum course is influenced by variables such as
accreditation standards and requirements, special circumstances of the institution,
findings from research, and financial limitations of both universities and K-12
schools. Therefore, accreditation is one of the important variables affecting the
Teaching Practice process. One of the most important issues in accrediting a program
is faculty-school collaboration. Teaching Practice, which is within the scope of
faculty-school cooperation, is one of the most emphasized areas by the evaluators
within the scope of accreditation (Akdeniz, 2023).

Social Studies Teacher Education Program is one of the programs accredited by
EPDAD. As 0f2015, 64 universities in Turkey have Social Studies Teacher Education
Programs (YOK Atlas, 2024). However, the websites of YOK and EPDAD indicate
that 15 Social Studies teaching programs were accredited at the time of this study . A
review of the literature reveals that there are few studies on quality standards and
accreditation in Turkey specific to Social Studies teaching programs (Mentis Tas,
2004; Sak, 2018, Giinel et al., 2020; Elgigegi, 2022; Akdeniz, 2023). This study aims
to fill this gap and to examine the effect of accreditation status on the views on school
experience in the context of Social Studies Teacher Education Undergraduate
Program. For this reason, in the study, pre-service teachers' views on their gains
through the teaching practice course were compared according to the accreditation
status of the program they studied.

The general purpose of the study is to compare and evaluate the views of pre-
service teachers studying in Social Studies teaching programs of accredited and non-
accredited universities regarding the teaching practice course. The questions sought
to be answered within the scope of this purpose are as follows:

5. What is the level of pre-service Social Studies teachers' views on the
functionality of the teaching practicum course?

6. According to the accreditation status of the program, do pre-service social
studies teachers' views on the functionality of the teaching practice course
differ?

Method

Research Model

The study tries to reveal the functionality of Teaching Practice courses in
accredited and non-accredited Social Studies Teacher Education programs based on
the views of pre-service teachers. The survey model, which is a quantitative research
method, was used in the study. The survey model is a research approach that aims to
reveal the existing characteristics of a group such as beliefs, attitudes, behaviors and
ideas without intervention (Jurs & Wiersma, 2005). In this study, this model was
preferred since it was aimed to determine the current views of the pre-service teachers
on the functionality of the Teaching Practicum course.
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Study Group

The study group of the research consists of senior pre-service teachers studying
in the Social Studies Teacher Education program of the faculties of education in
Turkey in the spring semester of the 2023-2024 academic year. The reason for the
selection of senior pre-service teachers is that the teaching practice experience takes
place in the last year. The spring semester was chosen because it was thought that it
would be important for the candidates to have experienced teaching for at least one
semester in order to express their opinions about the effectiveness of the teaching
practice course. In the study, 421 students were reached through convenience
sampling method (Biiytikoztiirk et al., 2020). These students were fourth-year students
studying in Social Studies Teacher Education programs at 11 universities, 6 of which
were accredited. Information on the study group is shown in Table 1.

Table 1
Frequency and percentage distribution of descriptive data related to pre-service
teachers participating in the study

Accreditation f %
Accredited 217 51,54
Not accredited 204 48,46
Total 421 100,00

When Table 1 is examined, it is seen that 217 (51.54%) of the total 421 pre-
service teachers in the study group are enrolled in accredited programs and 204
(48.46%) are enrolled in non-accredited programs.

Data Collection Tools

In the process of data collection, the measurement tool developed by Kasap
(2015) aiming to determine the functionality of the School Experience and Teaching
Practice courses for pre-service teachers was utilized. This measurement tool consists
of four parts. In the first part, there is a form to obtain personal information, in the
second part there are items related to School Experience and in the third part there are
items related to Teaching Practice courses. In the fourth part of the scale, there are
common items related to both School Experience and Teaching Practice courses.

Since there is only Teaching Practice course in teacher training programs today,
only the third part of the scale was used in this study. This section consists of 23 items.
The scale is a 5-point Likert scale. The degrees are; Strongly Agree (5), Agree (4),
Undecided (3), Disagree (2), Strongly Disagree (1).

When the reliability coefficients of the measurement tool are examined, it is seen
that a= .79 for Section 2, o= .94 for Section 3 and a= .91 for Section 4. In addition, it
was stated that after the pilot application, the KMO value of Section 2 was calculated
as .70, the KMO value of Section 3 was calculated as .85 and Section 4 was calculated
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as .82. Therefore, the reliability coefficient of the section used in this study is o= .94
and the KMO value is .85. Factor analysis procedures were completed after two
rotations. In the first stage of factor analysis, firstly, the common variances of the
items in the trial application were examined. In order to increase the explanatory
power of the factors, it was adopted to take the lower limit of the common variance
values and the load values of the items on the factors in which they were included as
(.45) (Biiyiikoztiirk, 2020).

In the process of developing the measurement tool, the Eigenvalue technique
was used to determine the factors and the accepted eigenvalue criterion was based on
the eigenvalue criterion being 1 or greater than 1 (Biiyiikoztiirk, 2020). As a result of
the Varimax rotation of the data belonging to Section 3 used in this study, it was
understood that the items were collected in 6 factors with eigenvalues greater than 1.
The total variance explained by these six factors is 72.09%. The reliability coefficient
of the subscale used in this study was found to be.93.

The fact that scales based on EPDAD standards have not yet been developed in
studies involving accreditation causes limitations in terms of studies within this scope.
The items in the scale used in this study only meet the product sub-standard of
EPDAD standards. Due to the lack of measurement tools that include the initial and
process dimensions, it was not possible to measure them. Since the study aimed to
determine whether the views on the current situation differed in a statistically
significant way between accredited and non-accredited programs rather than the direct
impact of accreditation, it was deemed sufficient to address the product sub-standard.
However, this situation constitutes a limitation for the study.

Ethics Committee Decision

This research was evaluated and approved by Bolu Abant Izzet Baysal
University Human Research Ethics Committee in Social Sciences at its meeting dated
01.04.2024 and 2024/03. Before filling out the scale forms, information about the
purpose was given. No information about the identity of the participants was requested
in the questionnaires and volunteers were included in the study. The names of the
universities were not included in the study.

Data Analysis

The descriptive analysis of the statements given by the participants to each item
related to the first sub-problem was made. In the data analysis phase, arithmetic mean
values were used to determine the level of opinions about the functionality of the
Teaching Practice course. In the rating of the five-point Likert-type scale similar to
the study of Kasap (2015) , the following value ranges were used:

1 Strongly Disagree-1.00-1.80
2 Disagree-1.81-2.60
3 Undecided-2.61-3.40
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4 Agree- 3.41-4.20
5 Strongly Agree- 4.21-5.00
Negative items were reversed. <0.05 p was taken as the significance level.

For the second sub-problem, in determining the method to be used in the analysis
of the data to determine whether the opinions of pre-service Social Studies teachers
about the functionality of the teaching practice course differ according to the
accreditation status of the program, it was first checked whether the normal
distribution condition was met. Kolmogorov-Smirnov test was used in normality
analysis. Findings for the Kolmogorov-Smirnov test are given in Table 2.

Table 2
Findings obtained regarding the Kolmogorov-Smirnov Test
Accreditation Kolmogorov-Smirnov

Statistic df p
Accredited .073 217 .007
Not accredited .059 204 .082

p<0.05

As seen in Table 2, the data are not normally distributed in terms of each variable
(p>0.05). For this reason, Mann Whitney- U test, which is one of the nonparametric
tests, was used to determine whether the accreditation status variable causes a
difference in pre-service teacher views on the functionality of the Teaching Practice
course.

Results

Within the scope of the first sub-problem, the findings regarding the opinions of
pre-service Social Studies teachers about the functionality of the teaching practice
course are shown in Table 3.

Table 3
Mean scores regarding the opinions of prospective social studies teachers on the
functionality of the teaching practice course

N M Mod Ss Ort. Min.-Max.

421 100,00 115,00 10,06 99,79 23-115

Teaching
Practice

The mean score of the pre-service teachers' views on the functionality of the
teaching practicum course was found to be 99.78 + 10.06. This result shows that pre-
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service teachers' views on the functionality of the teaching practice course are

positive.

Table 4

Findings related to the opinions of prospective social studies teachers on the
functionality of the teaching practice course

& ) 3 o @
< 8 9 g =
MATTERS = & 2 g > X SS
on < el ] =
g - 5 A 2
=) = =)
77} B
wn
f % f % f % F % %
Class domination 192 45.6 206 489 19 45 3 7 2 439 633
Classroom management 187 44.4 198 47.0 31 74 4 1.0 2 434 678
Application of theoretical 15 3) | 935 558 49 116 2 5 - 419 647
knowledge

Effective communication 238 56.5 168 399 12 29 2 5 2 452 .604
Determination 191 454 176 41.8 48 114 6 1.4 - 431 727
Being tolerant 226 53.7 163 38.7 27 64 3 .7 5 444 690

Spoken language 189 449 194 46.1 35 83 2 5 2 435 .672

Body language 199 47.3 165 392 51 12.1 3 7 7 432 767
Teaching methodsand 1), 195 515 511 70 166 11 2.6 2 407 764

techniques

(continuing)
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Table 4 (continued)

8 B
& ) 3 © g
< 8 2 g £
MATTERS = & 8 g > X SS
an < o 2 —_—
g — =) A tél)
= - S
n p=
2]
f % f % f % f % %
Instructional technology 182 43.2 194 46.1 38 9.0 5 1.2 5430 .722
Relating the topic 216 51.3 179 425 22 52 3 7 2 444 650
Relating to life 252 59.9 144 342 21 5.0 3 7 2 4.53 .649
Professional trust 223 53.0 149 354 39 93 7 1.7 7438 .780
Lesson plan 172 40.9 181 43.0 56 133 10 24 50421 .797
Material selection 201 47.7 193 458 21 50 6 14 - 440 .653
Material preparation 196 46.6 188 44.7 30 7.1 5 1.2 5 436 .708
Using visual aids 223 53.0 179 425 14 33 4 1.0 2 447 .634
Answering questions 150 35.6 219 52.0 48 114 3 .7 2 422 .687
Active participation 212 50.4 182 432 26 62 1 2 - 444 620
Thought-provoking )4 4es 187 432 32 76 3 7 - 439 659
questions
Evaluation 195 46.3 190 45.1 33 7.8 2 5 2 437 .669
Alternative assessmentand 159 376 901 477 53 126 6 14 5 421 749
evaluation
Daily and annual plan 148 35.2 195 46.3 67 159 10 24 2 4.14 781

When the arithmetic averages of the items in the Teaching Practice Scale are
analyzed in Table 4, it is seen that the participants stated that they "Strongly Agree"
with the majority of the items (1, 2, 4, 5,6, 7,7, 8,10, 11, 12, 12, 13, 14, 15, 16, 17,
18, 19, 20, 21, 22) and that they agreed with three items (3, 9, 23). The highest level
of agreement was 4.53 for the statement "I associate the subject with life" and the
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lowest level of agreement was 4.07 for the statement "I use teaching methods and
techniques appropriately".

In the context of the second sub-problem, Mann-Whitney U-Test was used to
determine whether pre-service Social Studies teachers' views on the functionality of
the teaching practice course differed depending on the accreditation status of the
program and the results are shown in Table 5.

Table 5
Mann-Whitney U-Test results on the effect of accreditation status on pre-service
teacher opinions regarding the functionality of the teacher practicum course

o Row Row
Accreditation N Mean. Total U P
Teaching .
Practice Accredited 217 214,11 46461,00

21460,00 ,589
Non-accredited 204 207,70 42370,00

When Table 5 is examined, it is seen that pre-service social studies teachers'
views on the functionality of the Teaching Practice do not differ according to the
accreditation status of the program they are studying (U=21460,00; p>0,05).

Discussion, Conclusion and Suggestions

The Teaching Practicum course is of great importance for pre-service teachers
to learn how to plan, implement and evaluate, to interact with the school and students,
to communicate with parents and colleagues, to gain experience in classroom
management and to develop professionally to teach this course effectively,
undergraduate programs should allocate sufficient time and establish a qualified
interaction process between the faculty and the schools. In the context of the course
in question, it is understood that effective faculty-school cooperation is based on three
key pillars: the mentor teacher, the university instructor, and the teacher candidate, in
order for the Teaching Practice course to serve the learning and program outcomes at
the desired level, all stakeholders should be taken into consideration and the course
should be developed accordingly.

In this study, the functionality of the Teaching Practice course in the context of
faculty-school cooperation was examined within the scope of the Social Studies
Teaching Undergraduate program and on the basis of the opinions of pre-service
teachers. When the findings related to the first sub-problem of the study are examined,
it is seen that pre-service teachers think that they have a good command of the
classroom and classroom management, can communicate effectively with students as
a teacher, and can use verbal language and body language effectively. The pre-service
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social studies teachers stated that they thought that they were able to make effective
use of instructional technology and that they were successful in relating the subject to
previous and subsequent courses as well as to life. The results of the study conducted
by Caires et al. (2012) to reveal the views of pre-service teachers on the teaching
practicum course similarly revealed that pre-service teachers thought that their
knowledge and skills increased and their connections and interactions with the school,
students, parents and other teachers improved. The finding in this study that pre-
service teachers perceive themselves as trained in classroom management is in line
with the study of Akram and Sammar (2022). The semi-structured interviews
conducted with pre-service teachers in that study revealed that the difficulties
encountered during the Teaching Practicum helped them gain self-confidence and
competence in classroom management. Terkimbi et al. (2021), on the other hand,
mentioned the difficulties encountered in classroom management during the teaching
practice process as well as the problems encountered in the use of teaching methods
and techniques and the use of different assessment and evaluation methods. Similarly,
Retnawati et al. (2018) also stated that pre-service mathematics teachers expressed
their need to improve their competencies in classroom management, although they
considered themselves competent in the teaching practice process. Based on this, it is
possible to say that pre-service teachers' views on their competencies in the
dimensions of plan preparation, implementation, classroom management and
evaluation differ from the literature, especially in terms of teaching process and
classroom management.

As aresult of their experiences in the Teaching Practicum course, the pre-service
social studies teachers in the study expressed their opinions that they gained
competence in the dimensions of writing a clear and understandable lesson plan,
selecting appropriate tools and materials, developing materials appropriate to the
subject of the course, using the visual tools (pictures, models, formulas, etc.) required
by the subject effectively, and giving appropriate and satisfactory answers to students'
questions and that they found themselves sufficient in this regard. In addition, they
also found themselves competent in terms of organizing activities that would ensure
the active participation of students, posing appropriate and thought-provoking
questions and making use of alternative assessment and evaluation techniques.
Similarly, Nguyen's (2023) study also shows that the pre-service English teachers
mentioned their experiences in preparing lesson plans while explaining their views
about the Teaching Practicum. The majority of these pre-service teachers stated that
they gained comprehensive knowledge about lesson plan preparation during the
Teaching Practicum.

In general, the data obtained from the pre-service social studies teachers who
participated in the research show that they think that the Teaching Practicum course
has achieved its purpose and that the candidates have gained the skills required by the
teaching profession. The results of the study conducted by Gorgen, Cokgaliskan, and
Korkut (2013), which aimed to reveal the functionality of the Teaching Practicum
course based on the views of stakeholders, are conssitent with the results of this study.
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Accordingly, approximately 30% of the pre-service teachers stated that the Teaching
Practicum course was the most important course in gaining their professional
competencies in their pre-service education. Ozkilig, Bilgin, and Kartal (2008) also
evaluated the Teaching Practicum course based on the opinions of prospective
teachers and found that pre-service teachers considered themselves competent in
many aspects of the teaching process. In Akpmar et al. (2012) study, pre-service
teachers were found to be sufficient by their mentor teachers, especially in using
instructional technologies and materials and preparing activities for measurement and
evaluation. In a study conducted by Aslan and Saglam (2018), it was found that
teacher candidates gained a better understanding of the teaching profession, their areas
of expertise, and related teaching programs through the Teaching Practice course. The
same study also indicated that this process contributed to the development of positive
attitudes toward the profession among teacher candidates. Additionally, the study
indicated that teacher candidates felt adequately prepared to handle the teaching
situations they encountered in their Teaching Practice courses.

It is noteworthy that pre-service social studies teachers' averages regarding the
items "I can put my theoretical knowledge into practice, I use teaching methods and
techniques appropriately, I evaluate the education program in line with my daily and
annual plans" remain at a low level when compared to their responses to other items.
The fact that the pre-service teachers who constitute the study group of this research
consider themselves inadequate in terms of putting the theoretical knowledge into
practice, using appropriate teaching methods and techniques, and evaluation is
especially striking in terms of accredited programs. In Ozkilig, Bilgin and Kartal's
(2008) study, it was revealed that while pre-service teachers found themselves
sufficient in many situations related to teaching, they did not find themselves
sufficient in dealing with students' individual differences and using their mother
tongue effectively. In the study conducted by Akpnar et al. (2012) which evaluated
the competencies of pre-service social studies teachers within the scope of Teaching
Practicum based on the opinions of practicum teachers, it was determined that pre-
service teachers were considered inadequate in terms of method-technique selection,
content knowledge, classroom management and communication skills. In a similar
study, it was seen that pre-service teachers stated that their material development skills
were not developed sufficiently (Aslan & Saglam, 2018).

Considering that the main purpose of the Teaching Practicum course is to build
a bridge between theory and practice, the fact that the pre-service social studies
teachers, who constitute the participants of this study, have lower averages than the
other items in terms of considering themselves sufficient in this regard emerges as a
dimension that needs to be investigated in depth.In addition, it is believed that the lack
of consideration for quality and accreditation standards in the theoretical courses
offered by faculties of education, as well as the failure to update course learning
outcomes and content accordingly, may also have contributed to this result.
Therefore, it is clear that updating the accreditation criteria of undergraduate programs
in accordance with these requirements and ensuring that they are implemented in
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practice will support teacher candidates in eliminating such problems and finding
solutions. Kalu-Uche et al. (2022) also mention the role of providing education in
accordance with quality standards in teacher education in public universities in closing
this gap.

When the findings related to the second sub-problem were examined, it was
determined that the scores of pre-service teachers on the Teaching Practice scale did
not differ depending on the variable of accreditation status. When the responses of
pre-service social studies teachers to the scale are evaluated according to the standard
area "4.3.1. Practice students have reached the specified competencies", it is possible
to say that pre-service teachers studying in accredited programs as well as in non-
accredited programs have reached product competencies in the context of
accreditation standards. It can be said that the implementation of a common program
in most of the faculties of education in Turkey is also effective on this result. In
addition, considering the results of a study on accreditation (Alpaydin & Topal, 2022),
it is possible to say that the fact that academic staff (with and without administrative
duties) working in foundation and state universities see the accreditation process as
paperwork and workload reduces the effect of accreditation or creates an obstacle to
the expected positive effect. As stated in the aforementioned study, it can be said that
the difficulties encountered due to the inability of the programs to select their students
according to the standards they set themselves (student recruitment by central
examination), the high number of students per academic staff and the new experience
of the accreditation process in our country also prevented a significant difference
between accredited and non-accredited programs in terms of variables. Accreditation
is a culture and it is clear that it will take a long time for this culture to spread to
institutions and programs. For this reason, in order for accredited programs to make a
difference, it should be ensured that the quality culture is embraced by all stakeholders
and that practices towards standards gain continuity.

In Akdeniz (2023)'s study conducted only on accredited universities, the
positive effect of accreditation in terms of Teaching Practice was revealed when all
dimensions (initial, process, product) were taken into consideration. According to this
situation, it is concluded that accreditation provides standards and the standards
determined by EPDAD are realized in faculties. It can be thought that the fact that
only the product dimension was measured in the context of accreditation in this study
led to the conclusion that there was no significant difference between accredited and
non-accredited programs. However, Akdeniz (2023) also states that there are
deficiencies in accredited programs in terms of providing the necessary materials to
the candidates at the beginning of the teaching process, conducting the two-hour
theoretical course regularly, and improving the competencies of prospective teachers
in measurement and evaluation. Therefore, one of the reasons why the accreditation
status did not cause a significant difference in the views on the functionality of the
Teaching Practice course may be that there are still aspects that are open to
improvement in accredited programs.
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Program accreditation has an important role in pre-service teachers' readiness for
the profession. The results of the study conducted by Pedregosa (2021) also show
that there is a positive relationship between accreditation and pre-service teachers'
readiness. Perveen et al. (2021) also expressed the contribution of accreditation to the
development of teacher education programs. In addition, Igbal et al. (2023) found that
accreditation has an indirect effect on motivation and performance in higher education
institutions. Another reason why accreditation does not seem to have a significant
impact in this study may be the difficulties in seeing the impact of accreditation in
undeveloped or developing countries, especially on a product basis, as discussed by
Jalal et al. (2020) in the context of Pakistan. Although the documents appear to comply
with standards, significant similarities in application and product dimensions between
accredited and non-accredited institutions can negatively affect the process.

It is assumed that this study will serve as a starting point for future studies on the
impact of accreditation on different variables and will pave the way for an in-depth
study of the impact of accreditation on pre-service teachers' readiness in Turkey. If
similar results are found in studies on teacher training programs in Turkey, it is clear
that the reasons for this result and the evaluation dimension of accreditation should be
examined.

In line with the findings of this study, the following suggestions were made:

* In the study, it was determined that the accreditation status did not have a
significant effect on pre-service teachers' views on the functionality of the
Teaching Practice course. Research should be conducted to determine the
reasons for this.

*  Studies should be conducted to ensure the participation of all stakeholders
(practice coordinators, practice teachers, instructors) in determining the
effect of accreditation on the Teaching Practice course.

*  The research measures the "product" section of EPDAD standards. In future
studies, all dimensions of EPDAD (beginning, process, product) should be
included in the study.

*  Measurement tools should be developed to make it possible to measure all
sub-standards of the faculty-school collaboration standard of EPDAD.

»  Efforts should be made to improve both accredited and non-accredited
programs on the issues that pre-service teachers consider themselves
inadequate.
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Ogretmenlik Uygulamasi dersi, dgretmen egitimi programlarmin 6nemli ve
vazgecilmez bir parcasidir. Bu ders aracilifiyla 6gretmen adaylarinin teorik olarak
edinmis olduklar1 bilgi ve becerileri uygulamaya aktarmalari miimkiin olmaktadir. Bu
siirecte gergek okul ve smif ortamlarinda Ogretmenlige dair deneyim edinme
olanagina kavusan 6gretmen adaylar1 kendi yeterliklerine dair 6z degerlendirme
yapma firsat1 da edinmektedir. Ogretmenlik Uygulamasi, gretmen adaylari okullarda
uygulama yaparak deneyim kazanmalarina yardimci olmasi dolayisiyla onemli
goriilmektedir (Ucar, 2012).

Uygulama 6gretim elemanlari ve Ogretmenleri tarafindan desteklendiklerini
hisseden, kendilerine gerekli doniitler verilen, uygulama okullarinda olumlu
karsilanan ve 6gretmenlik i¢in hazir olduklarini diisiinen 6gretmen adaylarinin daha
nitelikli ve pozitif deneyimler yasadiklart goriilmektedir (Aina ve dig., 2023;
Anderson ve dig., 2005; Bandura, 2000; Lebala ve dig., 2024; Omosein ve dig., 2024).
Nguyen ve Baldauf (2010) tarafindan ifade edilmis oldugu gibi, Ogretmenlik
Uygulamasi derslerinin bir bagka boyutu da fakiilte siralarinda 6grenilenlerin gergek
smnif ortamlariyla kimi zaman uygulanamayabileceginin de deneyimlenmesidir.

Ogretmen adaylarmin  6grenme siireclerindeki ~ deneyimleri iizerinde
diisiinmeleri ve degerlendirmelerde bulunmalar1 énemlidir (Koppel ve dig., 2022).
Boylece mesleki gelisimlerine dair bir kaniya ulagmalart miimkiin olabilmektedir
(Omosein ve dig., 2024). Bunun yani sira programlarin daha nitelikli hale
getirilmesinde Ogretmen adaylarinin deneyimlerine dayali goriisleri 6nemli ve
degerlidir. Kalite ve akreditasyon siireglerinde de 6gretmen adaylart bu baglamda
paydaslar arasinda yer almaktadirlar.

Egitim fakiiltesinde yer alan programlarin akredite edilmesi siirecinde goz
oniinde bulundurulan standartlardan biri fakiilte-okul is birligi yani Ogretmenlik
Uygulamasidir. Dolayisiyla akredite olma durumunun, ilgili programda dgretmenlik
uygulamasi siirecinin planlanmasi, yiiriitiilmesi ve degerlendirilmesi asamalarinda
akredite olmayan programlarla karsilastirildiginda olumlu yonde bir etkide bulunmast
beklenmektedir. Bu calisma ile 6gretmenlik uygulamasi dersinin islevselligine
yonelik 6gretmen aday1 goriislerinin programin akredite olma durumuna bagl olarak
degisip degismediginin incelenmesi amaglanmigtir. Akreditasyon siirecinde goriisleri
alman paydaslardan birinin 6gretmen adaylar1 oldugu goz oniine alindiginda onlarin
fakiilte-okul is birligine yonelik goriislerinin siirecin isleyisi ve islevselligi agisindan
o6nemli oldugu diisiiniilmiistiir. Dolayisiyla ¢aligmanin 6gretmen adaylarinin siirece
iliskin diisiincelerini ortaya koymasi bakimida Ogretmenlik Uygulamasi dersinin
islevselliginin artirilmasina dair c¢aligsmalara katkida bulunacagi diisiiniilmektedir.
Ayrica, akreditasyon siireci bir defalik bir degerlendirmenin &tesinde gelismis
yonlerin korunmasi ve siirdiiriilmesini, gelismeye agik yanlarin ise iyilestirilmesini
gerektirdigi igin calismanm Fakiilte — Okul Is birligi standardi baglaminda
programlara fikir sunmasi hedeflenmistir.
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Kuramsal Cerceve ve Ilgili Alanyazin

Yiiksekogretim Kurumu (YOK) tarafindan 1998-1999 yillarinda Tiirkiye’de
Egitim Fakiiltelerinde yeniden yapilandirma gergeklestirilmis ve bu yapilandirmanin
bir pargasi olarak fakiilte- okul is birligi saglanmistir. Bu is birligi ¢ergevesinde
programda okul deneyimi ve Ogretmenlik Uygulamasi derslerine yer verilmistir
(Eraslan, 2009; YOK, 1998). Ogretmen adaylarinin uygulama okullarinda daha ¢ok
uygulama yapmasi saglanmis ve Ogretmen adaylarinin staj performanslarim
degerlendirmek icin bazi araglar gelistirilmistir (Cetin ve Bulut, 2002; Unver ve dig.,
2023; YOK, 1998). Bu is birliginde fakiiltede yer alan &gretim gérevlilerinin ve
uygulama okullarindaki 6gretmenlerin aday 6gretmenlere yol gostermesi beklenmistir
(Tokcan ve Kara, 2012).

2018 yilinda yapilan diizenlemeyle fakiilte-okul is birligi kapsaminda yer alan
okul deneyimi dersi programdan kaldirilmis ve 6nceden bir dénem olarak verilen
Ogretmenlik Uygulamast dersi Ogretmenlik Uygulamasi 1 ve Ogretmenlik
Uygulamasi 2 olarak son iki déneme alinmuistir (Cantimer ve Sengiil, 2022; Yakar ve
dig., 2021; YOK, 2018).

Fakiilte-okul is birligi Ogretmen yetistiren programlarin niteligine dair
incelemeler ve degerlendirmeler yapilmasi siireglerinde 6nemli bir boyut olarak
kargimiza ¢ikmaktadir. Egitim siirecinden gegen kisilerin istenilen niteliklere
ulagsmasi veya egitimde kazandiklar1 6zelliklerin belirlenen kriterlere uygunlugu
egitimde kalite olarak tanimlanmaktadir. (Adigiizel ve Saglam, 2009; Giinel ve dig.,
2020; Harman ve dig., 2000). Kaliteyi ylikseltmek ise egitimin en énemli unsuru olan
Ogretmenin niteligini arttirmaya baglidir (Akdeniz, 2023; Eristi, 2004; Hamarta ve
dig., 2022). Ogretmenlerin ve Ogretmen egitiminin kalite gdstergesi ise
akreditasyondur (Hamarta ve dig., 2022).

Akreditasyon; bir kurumun, programin ve c¢alisma modiiliiniin statiisiiniin ve
uygunlugunun tespit edilmesidir (Harvey, 2004). Yetkili bir kurulugunun, bir
yiiksekdgretim kurumunun veya belirli bir yiiksekdgretim programinin kalitesini
degerlendirerek, 6nceden belirlenmis kriterleri karsilama durumunu inceledigi ve bir
kalite etiketi verdigi siirecin sonucudur (Sanyal ve Martin, 2007). Eaton (2015)
akreditasyonu kolejleri, iiniversiteleri ve programlari kalite agisindan incelemek i¢in
olusturulan ve kullanilan bir dis kalite degerlendirme siireci olarak tanimlamaktadir.

Yiiksekdgretimde akreditasyonun amaci, dnceden belirlenmis standartlara ve
Olciitlere uygunlugu saptamak, iiniversitelerde sunulan egitim hizmetinin kalitesini
arttirmak, yetkin ve nitelikli kisiler yetistirmenin yani sira kamuya hesap verilebilirligi
yiikseltmektir (Kumar ve dig., 2020; Ozgcigek ve Karaca, 2019; Peker, 1996). Bu
durum nitelikli ve liyakat sahibi kisilerin yetismesi agisindan da 6nem tasimaktadir
(Ozgicek ve Karaca, 2019). Akreditasyon iki ¢esidi vardir (Alpaydin ve Topal, 2022;
Ozcicek ve Karaca, 2019). Birincisi kurum akreditasyonudur ve bir yiiksekdgretim
kurumunun idari, mali ve akademik kapasitesinin bir biitiin olarak ele alinarak
degerlendirildigi siireci ifade etmektedir (Aktan ve Gencel, 2010; Alpaydin ve Topal,
2022; Duarte ve Vardasca, 2023; Hanh, 2019; Oztuna, 2014). ikincisi ise programa
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doniik akreditasyondur (Alpaydin ve Topal, 2022). Bu siiregte yiiksekogretim kurumu
tarafindan uygulanan herhangi bir programin kalite ve milkemmeliyet standartlarina
uygunlugu ortaya konulmaya ¢aligilmaktadir (Aktan ve Gencel, 2010).

Uzun siireli ve siirekli degerlendirmelere dayanan bir siire¢ olan akreditasyonun
tarihgesi incelendiginde, 1900°lii yillarda ilk olarak ABD’de ortaya ¢ikmis oldugu
goriilmektedir. Miihendislik ve tip fakiiltelerinde baslayan ¢aligmalar sonradan diger
meslek alanlarina da yayilmistir (Buyuran, 2019; Erkus, 2009). Ogretmen egitiminde
akreditasyon uygulamalar1 ilk kez 1954 yilinda ABD’de baslamistir (Alpaydin ve
Topal, 2022; Erkus, 2009). 2016 yilinda ise ABD’deki ogretmen egitimi
programlarinin akreditasyonunda kullanilan eski NCATE ve TEAC standartlarinin
yerini CAEP standartlar1 almistir ve gliniimiizde 6gretmen egitimi akreditasyonunda
bu standartlardan yararlanilmaktadir (Adigiizel, 2022; CAEP, 2024). Avrupa
iilkelerinde yiliksekdgretimde kaliteyi arttirma girisimleri 1999 yilinda Bologna
siireciyle giindeme gelmistir.

Tirkiye’de, yiiksekdgretim kalite giivencesi kapsamindaki ilk sistemli
calismalar 2001°de Tiirkiye’'nin Bologna siirecine katilmasiyla baslamis olsa da
Bologna siirecinden once de kalite kavrami giindeme gelmis ve iiniversitelerde
1997°de Kalite Degerlendirme Projesi baslatilmigtir. 1998-1999 arasinda egitim
fakiiltelerinde, Ogretmen egitimi kalitesinin gelistirilmesi ile ilgili akreditasyon
caligmalar1 yapilmistir. Bologna siireciyle birlikte Tiirkiye’de Avrupa Yiiksekdgretim
Alanma uyum ¢alismalart hiz kazanmis ve yayginlagsmistir. 2005°te kurulan
Yiiksekogretim Kurumlart Akademik Degerlendirme ve Kalite Gelistirme
Komisyonu (YODEK) Bologna siirecini izleyen kalite giivencesi kurulusu ENQA’ye
basvuruda bulunmus ve 2007°de basvuru kabul edilmistir. 2015°te Yiiksekogretim
Kalite Kurulu (YOKAK) olusturulmus YODEK varhigini yitirmistir (Atatekin ve
Dulupgu, 2018; Ayvaz ve dig. 2016; Aziz, 2020; Elcicegi ve Yilmaz, 2024; Eristi,
2004; EURYDICE, 2024; Siingii ve Bayrake1, 2010; Yiiksekdgretim Kurumu [YOK],
1999).

Tiirkiye’de akreditasyon kuruluslarmi yetkilendirme ve tanima faaliyetleri
Yiiksekogretim Kalite Kurulu (YOKAK) tarafindan yiiriitilmektedir. (YOKAK,
2024). Ogretmenlik programlarinin akreditasyon caligmalarmi YOKAK tarafindan
gorevlendirilen Egitim Programlari Degerlendirme ve Akreditasyon Dernegi
(EPDAD) vyiiriitmektedir. Kurulusunun ilk yillarinda akreditasyon faaliyetlerine
yonelik farkindalik olusturmaya caligmis daha sonra sistem kurma ve gelistirme
faaliyetlerine odaklanmistir (EPDAD, 2024a; Tan-Sisman ve Ozcan, 2022)

Bir &gretmenlik programinin akredite olmasi belirli standartlar1 karsilamis
oldugunu gostermektedir (Giinel ve dig., 2020; Kaya, 2017). Bu standartlar, nitelikli
Ogretmenlerin yetistirilmesi i¢in programda bulunmasi gereken asgari 6zellikleri ifade
etmektedir. Ulkemizde dgretmen yetistirme sisteminin akreditasyonu yedi standart
alana dayanmaktadir. Bu yedi standart alaninin baslangig, siire¢ ve {iriin olmak {izere
alt standartlar1 da bulunmaktadir. Baslangi¢ standartlari, nitelikli &gretmen
yetistirmek icin gereken girdileri belirtmektedir. Ogretmen adaylarmin istenilen
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niteliklere ulagmasi igin yapilmasi gerekenler siire¢ standardini ifade etmekte, yeterli
girdi ve uygun bir siire¢ kullaniminin sonucu olarak ulasilmasi hedeflenen diizey de
iiriinii gostermektedir (Adigiizel ve Saglam, 2009; EPDAD, 2024b; EPDAD, 2021;
YOK, 1999).

Ogretmen yetistiren programlarin akreditasyonunda dikkate alman standart
alanlarindan biri olarak Fakiilte — Okul isbirligi siireci ve Ogretmenlik Uygulamasi
dersi Ogretmen adaylarinin 6gretmenlige yonelik ilgilerinin artmasinda ve 6z
yeterliklerinin gelismesinde etkilidir. Bu ders lisans programlarinin tiimiinde oldugu
gibi ¢esitli degiskenlerce etkilenmektedir (Nurcahyani ve dig., 2022). Petrarca ve
Kitchen (2022) tarafindan da ifade edilmis oldugu gibi, 6gretmenlik uygulamasi dersi
akreditasyon standartlari ve gereklilikleri, kuruma yonelik 6zel durumlar, arastirma
sonuglarindan elde edilen bulgular ve hem iiniversitelerin hem de K-12 diizeyindeki
okullarin finansal sinirliliklart gibi degiskenlerin etkisi altindadir. Dolayisiyla
akreditasyon Ogretmenlik Uygulamasi siirecinin etkileyen onemli degiskenlerden
biridir. Bir programin akredite edilmesinde en ¢ok dikkate alman konulardan biri de
fakiilte-okul is birligidir. Fakiilte-Okul is birligi kapsaminda yer alan Ogretmenlik
Uygulamas1 akreditasyon kapsaminda degerlendirme yapanlarin en ¢ok iizerinde
durdugu alanlardan biridir (Akdeniz, 2023).

Sosyal Bilgiler Ogretmenligi Programi EPDAD tarafindan akredite edilmekte
olan programlardan biridir. Tiirkiye’de 2015 yili itibariyle 64 iiniversitede Sosyal
Bilgiler Ogretmenligi Programi yer almaktadir (YOK Atlas, 2024). Bununla birlikte,
YOK’iin ve EPDAD’in internet sitelerinde, bu calismanin yapildigi zaman
gergevesinde 15 Sosyal Bilgiler 6gretmenligi programinin akredite oldugu
belirtilmektedir. Alanyazin incelendiginde, Sosyal Bilgiler dgretmenligi programi
Ozelinde Tirkiye’de kalite standartlar1 ve akreditasyonla ilgili yapilan az sayida
caligma goriilmektedir (Mentis Tas, 2004; Sak, 2018, Giinel ve dig., 2020; Elgigegi,
2022; Akdeniz, 2023). Calisma bu boslugu doldurmay1 ve akredite olma durumunun
okul deneyimine yénelik goriisleri etkisini Sosyal Bilgiler Ogretmenligi Lisans
Programi baglaminda ele almayi amaglamaktadir. Bu nedenle Caligmada 6gretmen
adaylarmin 6gretmenlik uygulamasi dersi araciligtyla edindikleri kazanimlara dair
goriisleri  6grenim  gordiikleri programin akredite olma durumuna gore
karsilagtirllmistir.

Bu c¢ercevede arastirmanin genel amaci, akredite edilen ve edilmeyen
iiniversitelerin Sosyal Bilgiler 6gretmenligi programlarinda okuyan O6gretmen
adaylarmin, ogretmenlik uygulamasi dersine iliskin goriislerini kargilagtirarak
degerlendirmektir. Bu amag kapsaminda cevap aranan sorular asagidaki gibidir:

7. Sosyal Bilgiler 6gretmen adaylarinin 6gretmenlik uygulamasi dersinin
islevselligine yonelik goriisleri hangi diizeydedir?

8. Programin akredite olma durumuna gore, Sosyal Bilgiler 6gretmen
adaylarmin &gretmenlik uygulamast dersinin islevselligine yonelik
goriigleri farklilagmakta midir?.
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Yontem

Arastirma Modeli

Arastirma Ogretmenlik Uygulamasi derslerinin, akredite olan ve olmayan
Sosyal Bilgiler Ogretmenligi programlarindaki islevselligini Ogretmen adayi
goriislerine dayali olarak ortaya koymaya ¢aligmaktadir. Caligmanin yiiriitiilmesinde
nicel bir aragtirma yontemi olan tarama (survey) modeli kullanilmistir. Tarama modeli
bir grubun inang, tutum, davranis ve fikir gibi var olan 6zelliklerini miidahale etmeden
ortaya koymay1 amaglayan arastirma yaklasimidir (Jurs ve Wiersma, 2005). Bu
aragtirmada da 6gretmenlerin Ogretmenlik Uygulamasi dersinin islevselligine yonelik
mevcut goriiglerini belirlemek amaglandigi i¢in bu model tercih edilmistir.

Calisma Grubu

Aragtrmanin ¢alisma grubunu 2023-2024 egitim O6gretim yilinin bahar
doneminde Tiirkiye’deki egitim fakiiltelerinin Sosyal Bilgiler Ogretmenligi
programinda dgrenim gérmekte olan son siif 6gretmen adaylari olusturmaktadir. Son
smif 6gretmen adaylarimin se¢ilmesinin nedeni, 6gretmenlik uygulamasi deneyiminin
son smifta yasanmasidir. Adaylarin 6gretmenlik uygulamasi dersinin etkililigine
yonelik goriis belirtebilmesi i¢in Ogretmenligi en az bir donem deneyimlemis
olmasmin 6nemli olacag1 diisiincesiyle bahar donemi segilmistir. Arastirmada kolay
ulagilabilir 6rnekleme yontemiyle 421 6grenciye ulagilmistir (Biiyiikoztiirk ve dig.,
2020). Bu 6grenciler, 6’s1 akredite olan 11 {iniversitede Sosyal Bilgiler Ogretmenligi
programinda &grenim goren dordiincii sinif 6grencileridir. Calisma grubuna iliskin
bilgiler Tablo 1’de gosterilmektedir.

Tablo 1
Calismaya Katilan Ogretmen Adaylarina Iliskin Betimsel Verilerin Frekans ve Yiizde
Dagilimi

Akreditasyon F %
Akredite 217 51,54

Akredite degil 204 48,46
Toplam 421 100,00

Tablo 1 incelendiginde ¢caligma grubunda yer alan toplam 421 gretmen adayimin
217’sinin (%51,54) akredite olan programlarda, 204’liniin (%48,46)) ise akredite
olmayan programlarda kayith oldugu goriilmektedir.

Veri Toplama Araclar

Aragtirmanin verilerinin toplanmasi siirecinde Kasap (2015) tarafindan
gelistirilen ve Okul Deneyimi ve Ogretmenlik Uygulamasi derslerinin 6gretmen
adaylar1 acisindan islevselligini belirlemeyi amaglayan Olgme aracindan
yararlanilmistir. S6z konusu 6lgme arac1 dort boliimden olusmaktadir. Tlk boliimde
kisisel bilgilerin elde edilmesi amaciyla bir form, ikinci bolimde Okul Deneyimi,
{iciincii boliimde ise Ogretmenlik Uygulamasi derslerine yénelik maddeler
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bulunmaktadir. Olgegin dordiincii bolimiinde hem Okul Deneyimi hem de
Ogretmenlik Uygulamasi derslerini ilgilendiren ortak maddeler yer almaktadir.

Giiniimiizde 6gretmen yetistiren programlarda sadece Ogretmenlik Uygulamasi
dersinin bulunmasi dolayisiyla bu aragtirmada 6l¢egin yalnizca iiglincii boliimiinden
yararlanilmistir. Bu boliim 23 maddeden olusmaktadir. Olgek 5 dereceli likert tipidir.
Dereceler; Kesinlikle Katiltyorum (5), Katiliyorum (4), Kararsizim (3), Katilmiyorum
(2), Kesinlikle Katilmiyorum (1) seklindedir.

Olgme aracinin giivenirlik Katsayilarina bakildiginda 2.Béliimiin a= ,79,
3.Bo6limiin o= ,94 ve 4.Boliimiin ise o= ,91 oldugu goriilmektedir. Ayrica, pilot
uygulama sonrasinda 2.Boliimiin KMO degerinin ,70, 3.B6limiin KMO degerinin ,85
ve 4.Boliimiin ise ,82 olarak hesaplandig: belirtilmistir. Dolayisiyla bu ¢aligmada
kullanilan boliimiin giivenirlik katsayisi a=,94, KMO degeri de ,85’tir. Faktor analizi
islemleri iki defa dondiirme sonrasinda tamamlanmistir. Faktor analizinin ilk
asamasinda Oncelikle deneme uygulamasindaki maddelerin ortak varyanslaria
bakilmistir. Faktorlerin agiklayicilik giicliniin  arttirilmast igin ortak varyans
degerlerinin ve maddelerin yer aldiklar1 faktdrlerdeki yiik degerlerinin alt sinirinin
(,45) olarak alinmasi benimsenmistir (Biiyiikoztiirk, 2020).

Olgme aracinin  gelistirilmesi ~ siirecinde faktor belirlemede Ozdeger
(Eigenvalue) teknigi kullanilarak kabul edilen 6zdeger 6l¢iitliniin 1 ya da 1°den biiyiik
olmasi esas alinmigtir (Bilyiikoztiirk, 2020). Bu caligmada kullanilan 3. Boliimiine ait
verilerin Varimax dondiirme islemi sonucunda maddelerin 6z degeri 1’den biiyiik olan
6 faktorde toplandigi anlagilmistir. Bu alt1 faktoriin 6lgege iliskin agikladiklari toplam
varyans %72,09°dur. Kullanilan alt 6l¢egin giivenirlik katsayist bu ¢alismada .93
olarak bulunmustur.

Akreditasyonun s6z konusu oldugu c¢alismalarda EPDAD standartlarini temel
alan Olceklerin heniiz gelistirilmemis olmasi bu kapsamdaki ¢aligsmalar agisindan
smirliliklara neden olmaktadir. Bu ¢aligmada kullanilan 6lgekte yer alan maddeler de
EPDAD standartlarin sadece {irlin alt standardin1 karsilamaktadir. Baglangic ve
stire¢ boyutlarinin da dahil edildigi 6l¢gme araglarinin bulunmamasi nedeniyle bunlari
6lemek miimkiin olamamugtir. Caligmada dogrudan akreditasyonun etkisinden ziyade
mevcut duruma dair goriislerin akredite olan ve heniiz olmamis programlar arasinda
istatistiksel olarak anlamli bir gekilde farklilagip farklilasmadiginin belirlenmesi
amaclandig1 i¢in iiriin alt standardinin ele alinmis olmasi yeterli goriilmistiir. Ancak
bu durum c¢alisma agisindan bir siirlilik olugturmaktadir.

Etik Kurul Karan

Bu aragtirma Bolu Abant izzet Baysal Universitesi Sosyal Bilimlerde insan
Arastirmalar1  Etik  Kurulu 01.04.2024 tarihli ve 2024/03 toplantisinda
degerlendirilerek uygun bulunmustur. Olgek formlar1 doldurulmadan &nce amaci
hakkinda bilgilendirme yapilmistir. Anketlerde katilimcilarin kimligine dair herhangi
bir bilgi istenmemis ve goniillii kisiler aragtirmaya alinnugtir. Universitelerin isimleri
de arastirmada yer almamustir.
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Verilerin Analizi

Birinci alt probleme iligkin katilimcilarin her bir maddeye verdikleri ifadelerin
betimsel analizi yapilmustir. Verilerin ¢oziimlenmesi asamasinda Ogretmenlik
Uygulamasi dersinin iglevselligine yonelik goriislerin diizeylerinin belirlenmesi igin
aritmetik  ortalama  degerleri  kullanilmustir.  Besli  Likert tipi  dlgegin
derecelendirilmesinde Kasap (2015)’in ¢aligmasina benzer sekilde asagidaki deger
araliklar1 kullanilmistir:

1 Kesinlikle Katilmiyorum-1.00-1.80
2 Katilmiyorum-1.81-2.60

3 Kararsizim- 2.61-3.40

4 Katilryorum- 3.41-4.20

5 Kesinlikle Katilryorum- 4.21-5.00

Olumsuz maddelerde tersinden bakilmistir. Anlamlilik diizeyi olarak <0.05 p
almmustir.

Ikinci alt probleme ydnelik olarak programin akredite olma durumuna gore,
Sosyal Bilgiler 6gretmen adaylarinin 6gretmenlik uygulamasi dersinin iglevselligine
yonelik gorislerinin farklilagip farklilasmadigimin belirlenmesine verilerin analizinde
kullanilacak yontemin belirlenmesinde ise oncelikle normal dagilim kosulunun
saglanip saglanmadigma bakilmistir. Normallik analizinde Kolmogorov-Smirnov
testi kullanilmustir. Kolmogorov-Smirnov testine yonelik bulgular Tablo 2’de
verilmistir

Tablo 2
Kolmogorov-Smirnov Testi iliskin elde edilen bulgular
Akreditasyon Kolmogorov-Smirnov
Statistic df P
Akredite .073 217 .007
Akredite degil .059 204 .082
p<0.05

Tablo 2’de gorildigii gibi veriler her bir degisken agisindan normal
dagilmamaktadir (p>0,05). Bu nedenle akredite olma durumu degiskeninin
Ogretmenlik Uygulamas1 dersinin islevselligine dair 6gretmen aday:1 goriislerinde
farkliliga neden olup olmadigini belirlemek i¢in non parametrik testlerden biri olan
Mann Whitney- U testinden yararlanilmistir



572 Derya Kava ve E. Ozlem Yigit

Bulgular

Ik alt problem kapsaminda, Ogretmenlik uygulamasi dersinin islevselligine
yonelik Sosyal Bilgiler 6gretmen adaylarinin goriislerine iligkin bulgular Tablo 3’te
gosterilmistir.

Tablo 3
Ogretmenlik uygulamast dersinin islevselligine yonelik sosyal bilgiler Ggretmen
adaylarimin goriiglerine iliskin ortalama puanlar

N M Mod Ss Ort. Min.-Max.

Ogretmenlik 1 100,00 115,00 10,06 99,79 23-115
Uygulamast

Aragtirmaya katilan Ogretmen adaylarin 6gretmenlik uygulamasi dersinin
islevselligine yonelik goriislerinin puan ortalamasi 99,78 + 10,06 olarak bulunmustur.
Bu sonug 6gretmen adaylarin, 6gretmenlik uygulamasi dersinin islevselligine yonelik
goriislerinin olumlu oldugunu géstermektedir.

Tablo 4
Ogretmenlik uygulamas: dersinin islevselligine yonelik sosyal bilgiler dgretmen
adaylarimin goriiglerine iliskin bulgular

o . g g
£2 ¢ 0§ B £E
MADDELER 2 2 Z g EEZ X ss
f % f % f % f % f %
Sinif hakimiyeti 192 45.6 206 489 19 45 3 7 1 2 439 .633
Sinif ydnetimi 187 44.4 198 47.0 31 74 4 10 1 2 434 678
Teorik bilgilerin 135 32.1 235 558 49 116 2 .5 - - 419 .647
uygulanmasi
Etkili iletisim 238 56.5 168 399 12 29 2 5 1 2 452 .604

(devam ediyor)
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Tablo 4 (devam)
MADDELER g _E* %‘ § g g g X SS
f % f % f % f % f %
Karalilik 191 454 176 41.8 48 114 6 14 - - 431 727

Hosgoriilii olma 226 53.7 163 38.7 27 64 3 7 2 .5 444 .690
Sozlii dil 189 449 194 46.1 35 83 2 5 1 .2 435 .672

Beden dili 199 473 165 392 51 121 3 .7 3 .7 432 .767

Ogretim yontem ve
teknikleri

Ogretim teknolojisi 182 432 194 46.1 38 9.0 5 12 2 .5 430 .722

124 29.5 215 51.1 70 166 11 26 1 2 4.07 .764

Konuyu iligkilendirme 216 S51.3 179 425 22 52 3 .7 1 2 444 650

Yasamla iliskilendirme 252 59.9 144 342 21 50 3 7 1 .2 453 .649

Mesleki giiven 223 53.0 149 354 39 93 7 1.7 3 .7 438 .780
Ders plant 172 409 181 43.0 56 133 10 24 2 .5 421 .797
Materyal se¢imi 201 47.7 193 458 21 50 6 14 - - 440 .653

Materyal hazirlama 196 46.6 188 447 30 7.1 S5 12 2 .5 436 .708
Gorsel arag kullanma 223 53.0 179 425 14 33 4 10 1 2 447 634

Sorulara cevap verme 150 35.6 219 52.0 48 114 3 .7 1 2 422 .687

Aktif katihim 212 50.4 182 432 26 62 1 2 - - 444 620
Diigiindiiriicti sorular 204 48.5 182 432 32 76 3 .7 - - 439 .659
Degerlendirme 195 463 190 45.1 33 78 2 5 1 .2 437 .669

Alternatif 6lgme ve

- ; 159 37.8 201 47.7 53 126 6 14 2 5 421 .749
degerlendirme

Giinliik ve yillik plan 148 352 195 463 67 159 10 24 1 2 4.14 781
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Tablo 4’te Ogretmenlik uygulamasi dlgeginde yer alan maddelerin aritmetik
ortalamalarina bakildiginda katilimcilarin maddelerin biiyiik cogunluguna (1, 2, 4, 5,
6,7,8,10, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20, 21,22) “’Kesinlikle Katiliyorum”’
seklinde, i maddeye (3, 9, 23) ise katildiklarini belirten goriigler ortaya koyduklari
goriilmiistiir. En yiiksek diizeyde katilimin 4.53 ile “konuyu yasamla iliskilendiririm.”
ifadesine, en diisiik katilimin ise 4.07 ile “6gretim yontem ve tekniklerini uygun bir
bicimde kullanirim” ifadesine yonelik oldugu goriilmektedir.

Ikinci alt problem baglaminda, Sosyal Bilgiler 6gretmen adaylarinin
ogretmenlik uygulamasi dersinin islevselligine iligkin goriislerinin programin akredite
olma durumuna bagl olarak farklilagmakta olup olmadigin tespit etmek i¢in Mann-
Whitney U-Testi kullanilmis ve elde edilen sonuglar Tablo 5°te gdsterilmistir.

Tablo 5

Akredite Olma Durumunun Qgretmen Uygulamast Dersinin Islevselligine liskin
Ogretmen Adayr Goriisleri Uzerindeki Etkisine Yonelik Mann-Whitney U-Testi
Sonuglart

Akreditasyon N Sira Sira Top. U P
Ort.
Akredite 217 214,11 46461,00  21460,00 ,589
Ogretmenlik
Uygulamast Akredite 204 207,70 42370,00
olmayan

Tablo 5 incelendiginde sosyal bilgiler 6gretmen adaylarmin Ogretmenlik
Uygulamasinin iglevselligine yonelik goriiglerinin 6grenim goérmekte olduklar
programin akredite olma durumuna gore farklilasmadig: gériilmektedir (U=21460,00;
p>0,05).

Tartisma, Sonug ve Oneriler

Ogretmen adaylarinin plan yapmayi, uygulamayr ve degerlendirmeyi
ogrenmelerinde, okul ve 6grenciler ile etkilesim kurmalarinda, veliler ve meslektaglart
ile iletisime gegmelerinde, sinif yonetimi konusunda deneyim kazanmalarinda ve
mesleki gelisimlerinde Ogretmenlik Uygulamasi dersinin énemi biiyiiktiir. Bu dersin
etkili bir bicimde islenmesinde ise lisans programlarinin yeterli siireyi ayirmis
olmasinin ve fakiilte ve okul arasinda nitelikli bir etkilesim siirecine girilmesinin
geregi agiktir. S6z konusu ders baglaminda fakiilte okul isbirliginin uygulama
Ogretmeni, Ogretim eleman1 ve dgretmen adayr olmak iizere ii¢lii bir sa¢ ayagina
oturtulmus oldugu bilinmektedir. Buradan yola ¢ikildiginda Ogretmenlik Uygulamasi
dersinin 6grenme ve program ¢iktilarina istenilen diizeyde hizmet edebilmesi igin tiim
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paydaslarin  dikkate alinmasi ve dersin islenisin buna gore gelistirilmesi
gerekmektedir.

Bu calismada fakiilte-okul is birligi baglaminda Ogretmenlik Uygulamasi
dersinin islevselligi, Sosyal Bilgiler Ogretmenligi Lisans programi kapsaminda ve
O0gretmen adaylarmin goriisleri temelinde incelenmistir. Arastirmanin birinci alt
problemine yonelik bulgular incelendiginde 6gretmen adaylarimin sinifa ve sif
yonetime hakim olduklarini, Ggrencilerle bir Ogretmen olarak etkili iletisim
kurabildiklerini, sozli dili ve beden dilini etkin bir sekilde kullanabildiklerini
diistindiikleri goriilmektedir. Sosyal Bilgiler dersi &gretmeni adaylari dgretim
teknolojisinden etkili olarak yararlandiklarini, konuyu onceki ve sonraki derslerle
oldugu kadar yasamla da iligkilendirmede de basarili olduklarini diisiindiiklerini
belirtmislerdir. Caires ve dig., (2012) tarafindan, 6gretmen adaylarinin dgretmenlik
uygulamasi dersine yonelik goriislerinin ortaya konulmasina yonelik olarak yapilan
calismanin sonuglart da benzer sekilde siiresin Ogretmen adaylarmin bilgi ve
becerilerinin arttigini ve okulla, 6grencilerle, velilerle ve diger 6gretmenlerle baglanti
ve etkilesimlerinin gelistigini diislindiiklerini ortaya koymustur. Bu ¢alismadaki sinif
yonetimi konusunda kendilerini yetigmis olarak gormelerine yonelik bulgu Akram ve
Sammar (2022)’1n ¢aligmalart ile de ortiismektedir. S6z konusu ¢aligmada 6gretmen
adaylar1 ile gergeklestirilmis olan yari-yapilandirilmis goriismeler, Ogretmenlik
Uygulamasi esnasinda karsilagilan giigliiklerin sinif yonetimi konusunda 6zgiiven ve
yeterlik kazanilmasina yardimer oldugunu ortaya koymaktadir. Terkimbi ve dig.,
(2021) ise, dgretmen adaylariyla gerceklestirmis olduklar1 goriismeler sonucunda
ogretmenlik uygulamasi siirecinde sinif yonetimi konusunda yasanilan giigliiklerin
yant sira 6gretim yontem ve tekniklerinin kullanimi ve farkli 6l¢gme ve degerlendirme
metotlarindan yararlanma konularinda karsilasilan sorunlara deginmislerdir. Aym
sekilde, Retnawati ve dig., (2018) de matematik dgretmen adaylarinin 6gretmenlik
uygulamasi siirecinde kendilerini yeterli gérmekle birlikte sinif yonetimi konusundaki
yeterliklerini gelistirme gereksinimlerini dile getirdiklerini belirtmektedirler. Buradan
yola ¢ikilarak 6gretmen adaylarmin plan hazirlama, uygulama, sinif yonetimi ve
degerlendirme boyutlarindaki yeterliklerine iliskin goriislerinin ozellikle &gretim
stireci ve sinif yonetimi agisindan literatiirle karsilagtirildiginda farklilik gosterdiginin
sOylenmesi miimkiindiir.

Aragtirmanin  Orneklemini olusturan sosyal bilgiler 6gretmen adaylar
Ogretmenlik Uygulamas: dersindeki deneyimlerinin sonucu olarak acik ve anlasilir
sekilde ders plani yazma, uygun arag-gere¢ ve materyal secme, dersin konusuna
uygun materyal gelistirme, konunun gerektirdigi gorsel araglari (resim,model,formiil
vb.) etkili sekilde kullanabilme, 6grencilerin sorularina uygun ve tatmin edici yanitlar
verme boyutlarinda da yeterlilik kazandiklarina ve bu konuda kendilerini yeterli
bulduklara dair goriisler ortaya koymuslardir. Bunun yani sira, 6grencilerin aktif
katilimin1 saglayacak etkinlikler diizenleme, konuya uygun ve diisiindiiriicii sorular
yoneltme ve alternatif 6lgme ve degerlendirme tekniklerinden yararlanma agisindan
da kendilerini, yeterli bulmuslardir. Nguyen (2023)’in calismasi da benzer sekilde
Ingilizce &gretmen adaylarinin, Ogretmenlik Uygulamasi ile ilgili gériislerini
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aciklarken ders plan1 hazirlamaya yonelik deneyimlerinden so6z ettiklerini
gostermektedir. Bu 6gretmen adaylarinin biiyiik cogunlugu Ogretmenlik Uygulamasi
sirecinde ders plant hazirlama konusunda kapsamli bilgiler edindiklerini
belirtmislerdir.

Genel anlamda arastirmaya katilan sosyal bilgiler 6gretmen adaylarindan elde
edilen veriler, Ogretmenlik Uygulamas: dersinin amacina ulastigini ve adaylarin
ogretmenlik mesleginin gerektirdigi becerileri kazandiklarmi diistindiiklerini
gostermektedir. Gorgen, Cokgaliskan ve Korkut (2013) tarafindan gerceklestirilen ve
Ogretmenlik Uygulamasi dersinin islevselligini paydaslarin gériislerine dayali olarak
ortaya koymayr amaglayan g¢alismanin sonuglart da bu g¢alismanin sonuglari ile
ortigmektedir. Buna gore dgretmen adaylarmin hizmet dncesi egitimlerinde mesleki
yeterliliklerini kazandirmada yaklasik %30’u Ogretmenlik Uygulamas: dersinin en
onemli ders oldugunu belirtmislerdir. ~ Ozkilig, Bilgin ve Kartal (2008) de
caligmalarinda Ogretmenlik Uygulamasi dersini 6gretmen adaylarmin gériislerine
dayali olarak degerlendirmis ve aday dgretmenlerinin 6gretim siirecine dair bir ¢ok
konuda kendilerini yeterli gordiiklerini belirlemislerdir. Akpinar, Colak ve Yigit
(2012)’in aragtirmalarinda da 6gretmen adaylart uygulama 6gretmenleri tarafindan;
ozellikle 6gretim teknolojileri ve materyallerini kullanma ve 6lgme-degerlendirmeye
yonelik etkinlikler hazirlama konularinda biiyiik oranda yeterli bulunmuslardir. Aslan
ve Saglam(2018)tarafindan yapilan bir caligmada ise, Ogretmen adaylarinin
Ogretmenlik Uygulamasi dersi sayesinde dgretmenlik meslegini, uzmanlik alanlarin
ve ilgili 6gretim programlarini daha iyi anladiklar1 ortaya koymustur. Ayni ¢alisma,
bu siirecin 6gretmen adaylarinin meslege yonelik olumlu tutum gelistirmelerine de
katki sagladigini  belirtmektedir. Ayrica, arastirmada Ogretmen adaylarmin
Ogretmenlik Uygulamasi derslerinde karsilastiklar1 6gretim durumlari agisindan
kendilerini yeterli bulduklar da ifade edilmistir.

Sosyal bilgiler dgretmen adaylarin, “teorik bilgilerimi pratige dokebilirim,
Ogretim yontem ve tekniklerini uygun bir bi¢cimde kullanirim, giinliik ve yillik
planlarim dogrultusunda egitim programini degerlendiririm” maddelerine iliskin
ortalamalarinin, diger maddelere verdikleri yanitlarla karsilastirildiginda diisiik
diizeyde kaldig1 dikkat ¢cekmektedir. Bu arastirmanin ¢alisma grubunu olusturan
Ogretmen adaylar1 teorik bilgiyi uygulamaya gegirme, uygun Ogretim ydntem ve
tekniklerinden yararlanma ve degerlendirme konularinda kendilerini yetersiz
gormeleri 6zellikle akredite programlar agisindan dikkat ¢ekicidir. Ozkilig, Bilgin ve
Kartal (2008)’1n ¢aligmalarinda da 6gretmen adaylariin 6gretim ile ilgili birgok
durumda kendilerini yeterli bulmasi s6z konusu iken dgrencilerin bireysel farkliliklart
ile ilgilenme ve anadilini etkili kullanma konularinda ise kendilerini yeterli
bulmadiklari ortaya konulmustur. Akpmar, Colak ve Yigit (2012)’in Ogretmenlik
Uygulamasi kapsaminda sosyal bilgiler 6gretmen adaylarinin yeterliliklerini
uygulama 6gretmenlerinin goriislerine dayali olarak degerlendirdikleri ¢alismada da
Ogretmen adaylarinin; yontem-teknik se¢imi, alan bilgisi, sinif yonetimi ve iletisim
becerileri konularinda yetersiz goriildiikleri belirlenmistir. Benzer bir ¢alismada
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Ogretmen adaylarinin materyal gelistirme becerilerinin yeterli diizeyde gelismedigini
ifade ettikleri goriilmiistiir (Aslan ve Saglam, 2018).

Ogretmenlik Uygulamas1 dersinin temel amacinin teori ile uygulama arasinda
bir koprii kurmak oldugu dikkate alindiginda bu ¢alismanin 6rneklemini olusturan
sosyal bilgiler 6gretmen adaylarmin bu konuda kendilerini yeterli gérme konusunda
ortalamalarinin diger maddelere gore diisiikk olmasi derinlemesine arastirilmasi
gereken bir boyut olarak ortaya ¢ikmaktadir. Ayrica, egitim fakiiltelerinde verilen
teorik derslerde kalite ve akreditasyon standartlarinin dikkate alinmamasi ve derslerin
6grenim ¢iktilarinin ve igeriginin buna gore giincellenmemesi de bu sonuca katkida
bulunmus olabilir.Bu nedenle lisans programlarinin akreditasyon 6lgiitleri geregince
giincellenmesinin ve uygulamada da bununla uyumlu hareket edilmesinin bu tiir
sorunlarin ortadan kalkmasinda ve ¢6ziime kavusmasinda 6gretmen adaylarina destek
olacagi aciktir. Kalu-Uche ve dig., (2022) da devlet {iniversitelerinde, 6gretmen
egitiminde kalite standartlarina uygun egitim verilmesinin bu ag¢ig1 kapatmadaki
roliine deginmektedirler.

Ikinci alt probleme yénelik bulgular incelendiginde, dgretmen adaylarinin
Ogretmenlik Uygulamasi 6lgeginden almis olduklar1 puanlarin akredite olma durumu
degiskenine bagli olarak farklilik gostermedigi belirlenmistir. Sosyal Bilgiler
Ogretmen adaylarinin dlgege verdigi yamtlar “4.3.1. Uygulama &grencilerinin
belirlenen yeterliklere ulasmis olmasi” standart alanina gore degerlendirildiginde;
akredite olan programlarda oldugu kadar olmayan programlarda 6grenim gérmekte
olan Ogretmen adaylarinin da akreditasyon standartlari baglaminda {iriin
yeterliliklerine ulagmis oldugunun sdylenmesi miimkiindiir. Tirkiye’de egitim
fakiiltelerinde biiyiik cogunlukla ortak program uygulanmasinin da s6z konusu sonug
iizerinde etkili oldugu soylenebilir. Bunun yani sira akreditasyonla ilgili olarak
yapilmis olan bir ¢aligmanin (Alpaydin ve Topal, 2022) sonuglari dikkate alindiginda;
vakif ve devlet iiniversitelerinde gorev yapmakta olan 6gretim elemanlarinin (idari
gorevi olan ve olmayan) akreditasyon siirecini evrak ve is yiikii olarak gérmelerinin
akreditasyonun etkisini azalttiginin ya da beklenilen olumlu etkinin goriillmesine
engel olusturdugun sdylenmesi miimkiindiir. S6z konusu ¢aligmada belirtildigi gibi
programlarin 6grencilerini kendi belirledikleri standartlara gore segemiyor olmalari
(merkezi smavla 6grenci alimi), 6gretim elemani basina diisen 6grenci sayisinin
fazlaligi ve akreditasyon siirecinin iilkemizde yeni deneyimlenmesi nedeniyle
karsilagilan giigliiklerin de akredite olan ve olmayan programlar arasinda degiskenler
acisindan anlamli farklilik gériilmesinin 6niine gectigi sdylenebilir. Akreditasyon bir
kiiltiirdiir ve bu kiiltiiriin kurumlara ve programlara yayilmasinin uzun siire alacagi
aciktir. Bu nedenle akredite olan programlarinin fark yaratabilmesi icin kalite
kiiltiiriiniin  tim paydaglar tarafindan sahiplenilmesi ve standartlara yonelik
uygulamalarin siireklilik kazanmasi saglanmalidir.

Akdeniz (2023)’in sadece akredite olan iiniversiteler {izerinde yapmis oldugu
aragtirmasinda ise tim boyutlar (baslangi¢, siire¢, Uriin) dikkate alindiginda
Ogretmenlik Uygulamasi ac¢isindan akreditasyonun olumlu etkisi ortaya konulmustur.
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Bu duruma gore akreditasyonun standart sagladigi ve EPDAD tarafindan belirlenen
standartlarin da fakiiltelerde gerceklestigi sonucuna varilmistir. Bu aragtirmada
akreditasyon baglaminda sadece iiriin boyutunun 6l¢iilmiis olmasinin akredite olan ve
olmayan programlar arasinda anlamli bir fark olmamasi sonucuna ulasilmasini
beraberinde getirdigi diisiiniilebilir. Bununla birlikte Akdeniz (2023) de 6gretim
stireci basinda adaylara gerekli materyallerin sunulmasi, iki saatlik teorik dersin
diizenli olarak yapilmasi ve dlgme degerlendirme konusunda 6gretmen adaylarinin
yeterliliklerinin gelistirilmesi gibi konularda akredite olan programlarda da eksiklikler
bulundugunu belirtmektedir. Dolayisiyla akredite olma durumunun Ogretmenlik
Uygulamasi dersinin iglevselligine dair goriisler iizerinde anlamli bir farkliliga neden
olmamasinin nedenleri arasinda akredite olan programlarda da halen iyilesmeye agik
yonlerin bulunmasi da yer alabilir.

Program akreditasyonu &gretmen adaylarinin  meslege yonelik hazir
bulunusluklarinda 6nemli bir role sahibidir. Pedregosa (2021) tarafindan yapilan
¢alismanin sonuglart da 6gretmen adaylarinin hazir bulunuslugu ile akreditasyon
arasinda pozitif yonde bir iliski oldugunu gdstermektedir. Parveen ve dig., (2021) da
akreditasyonun Ogretmen egitimi programlarinin gelisimine katkisin1  dile
getirmislerdir. Bununla birlikte Igbal ve dig. (2023) akredite olmanin yiiksek d6gretim
kurumlarinda motivasyon ve performans agisindan dolayli etkisinin bulundugunu
ortaya koymuslardir. Bu aragtirmada akreditasyonun 6nemli bir etkisi yokmus gibi
goriinmesinin bir diger nedeni ise Jalal ve dig. (2020) tarafindan Pakistan baglaminda
ele alindig1 gibi gelismemis ya da gelismekte olan iilkelerde akreditasyonun etkisinin
Ozellikle iriin bazinda goriilmesindeki giigliikler olabilir. Belgeler iizerinde
standartlara uygun goriilmekle birlikte uygulamada ve iiriin boyutunda akredite
kurumlarla olmayan arasinda biiyiik oranda benzerliklerin bulunmasi siireci olumsuz
yonde etkileyebilmektedir.

Bu calismanin akreditasyonun farkli degiskenler iizerindeki etkisini veya
etkisine yonelik goriisleri elde etmeye iliskin yapilacak ¢aligmalara baslangic teskil
edecegi ve Tirkiye oOzelinde akreditasyonun Ogretmen adaylarmin hazir
bulunusluklarina etkisinin derinlemesine c¢alisilmasina zemin olusturacagt
varsayllmaktadir. Tiirkiye’deki Ogretmen yetigtirme programlarina yonelik
caligmalarda benzer sonuglara ulagilmasi halinde ise bu sonucun nedenlerinin ve
akreditasyonun degerlendirme boyutunun irdelenmesinin gerekecegi aciktir.

Bu arastirmanin bulgular1 dogrultusunda asagidaki 6nerilerde bulunulmustur:

e Calismada, akredite olma durumunun Ogretmenlik Uygulamasi dersinin
islevselligine yonelik 6gretmen adaylarinin goriisleri iizerinde anlamli bir
etkisi olmadig1 belirlenmistir. Bunun nedenlerinin belirlenmesine yonelik
arastirmalar yapilmalidir.

e Akreditasyonun Ogretmenlik Uygulamas1 dersi iizerindeki etkisinin
belirlenmesinde tiim paydaslarin (uygulama koordinatdrleri, uygulama
Ogretmenleri, Ogretim elemanlar1) katiliminin saglanacagi ¢alismalar
yapilmalidir.
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e Aragtirma EPDAD standartlarinin “{iriin” boliimiinii 6l¢gmektedir. Sonraki
calismalarda EPDAD’1n biitlin boyutlar1 (baslangig, siireg, iiriin) ¢aligmaya
dahil edilmelidir.

e EPDAD’in fakiilte — okul is birligi standardinin tiim alt standartlar ile
6l¢iilebilmesini miimkiin kilacak 6lgme araglar gelistirilmelidir.

e  Ogretmen adaylarmin kendilerini yetersiz gordiikleri konular iizerinde hem
akredite olan hem de olmayan programlarda iyilestirmeye yonelik
calismalar yapilmalidir.



Determining the Effect of Accreditation Status on the Functionality of the Teaching... 580

References

Adigiizel, A. (2022). Bazi iilkelerin 6gretmen egitimi akreditasyon uygulamalarinin
kargilagtirmali olarak incelenmesi: Bir meta sentez ¢alismasi [A comparative
study of some countries teacher education accreditation practices: A meta-
synthesis study]. Milli Egitim Dergisi, 51(233), 127-
150.https://doi.org/10.37669/milliegitim.769395

Adigiizel, A., & Saglam, M. (2009). Ogretmen egitiminde program standartlar1 ve
akreditasyon [Programme standards and accreditation in teacher education].
Inonii Universitesi Egitim Fakiiltesi Dergisi, 10(3), 83
104 .https://dergipark.org.tr/en/download/article-file/92296

Aina, S. A., Akinyemi, A. L., Olurinola, O., Aina, M. A., & Oyeniran, O. (2023). The
Influences of Feeling of Preparedness, Mentors, and Mindsets on Preservice
Teachers’ Value of Teaching Practice. Psychology, 14(5), 687-708.
https://doi.org/10.4236/psych.2023.145037

Akdeniz, S., (2023). Akredite edilen Sosyal Bilgiler ogretmenligi programlarindaki
ogretmenlik uygulamasi dersinin degerlendirilmesi [Evaluation of the teaching
practice course in accredited Social Studies teaching programmes]. (Tez
No.808520) [Yiiksek Lisans Tezi, Bartin University]. Council of Higher
EducationThesis
Centre.https://tez.yok.gov.tr/Ulusal TezMerkezi/tezSorguSonucYeni.jsp

Akpinar, M., Colak, K., & Yigit, E. O. (2012). Ogretmenlik uygulamasi dersi
kapsaminda sosyal bilgiler 6gretmen adaylarinin yeterliklerine yonelik
uygulama Ogretmenlerinin goriisleri [Cooperating Teachers’ Opinions about
Social Studies Pre-Service Teachers’ Competencies in Teaching Practice
Course]. Marmara Universitesi Atatiirk Egitim Fakiiltesi Egitim Bilimleri
Dergisi, 36(36), 41-67.
https://dergipark.org.tr/en/pub/maruaebd/issue/374/2202

Akram, N., & Samar, S. (2022). Experiences of Elementary Prospective Teachers’
during Practice Teaching. Journal of Elementary Education, 31(1), 77-86.
http://111.68.103.26/journals/index.php/jee/article/viewFile/2186/2493

Aktan, C.C., & Gencel, U. (2010). Yiiksekogretimde akreditasyon [Accreditation in
higher education] Organizasyon ve Yonetim Bilimleri Dergisi, 2(2), 137-
146.https://dergipark.org.tr/en/download/article-file/333097

Alpaydin, Y., & Topal, M. (2022). Egitim fakiiltelerindeki akreditasyon deneyimleri
iizerine nitel bir aragtirma [A qualitative study on accreditation experiences in
faculties ~ of  education].  [nsan  ve  Toplum, — 12(2), 232
265.https://dergipark.org.tr/en/download/article-file/2491224



Determining the Effect of Accreditation Status on the Functionality of the Teaching... 581

Anderson, N. A., Barksdale, M. A., & Hite, C. E. (2005). Preservice Teachers’
Observations of Cooperating Teachers and Peers While Participating in an Early
Field Experience. Teacher  Education  Quarterly, 32, 97-117.
https:/files.eric.ed.gov/fulltext/EJ795332.pdf

Aslan, M., & Saglam, M. (2018). Ogretmenlik uygulamasi dersinin &gretmen
adaylarmin goriislerine gore degerlendirilmesi [Evaluation of teaching practice
course according to opinions of student teachers]. Hacettepe Universitesi Egitim
Falkiiltesi Dergisi, 33(1), 144-162. https://doi.org/10.16986/HUJE.2017030313

Atatekin, E. & Dulupgu, M. A. (2018). Kalitede yeni bir sayfa m1 yoksa eskilerin
tekrart mi1? Bazi devlet tiniversitelerinin kurumsal i¢ degerlendirme raporlariin
egitim perspektifi [A new page in quality or a repetition of 0ld?The educational
perspective of some state universities institutional internal evaluation
reports]. Universite Arastirmalart Dergisi, 1(1), 14-24.
https://doi.org/10.32329/uad.394020

Ayvaz, B., Kusakei, A.O., & Borat, O. (2016). Kalite giivencesi ve akreditasyon
siirecleri [Quality assurance and accreditation processes]. Yeni Tiirkiye, 88, 1-8.
https://ww4 ticaret.edu.tr/enm/wp-content/uploads/sites/84/2016/06/6-Kalite-
G%C3%BCvencesi-ve-Akreditasyon-Berk-Ayvaz-Ali-Osman
Ku%C5%9Fak%C3%A7%C4%B1-0%C4%9Fuz-Borat.pdf

Aziz, A. (2020). Tirkiye’de yiiksekogretimde kalite glivencesi ve iletisim egitimi
akreditasyonu [Quality assurance in higher education and accreditation of
communication education in Turkey]. Yeni Yiizyil 'da Iletisim Calismalari, 1(1),
12-29. https://dergipark.org.tr/en/download/article-file/3002029

Bandura, A. (2000). Exercise of Human Agency through Collective Efficacy. Current
Directions in Psychological Science, 9, 75-78. https://doi.org/10.1111/1467-
8721.00064

Buyuran, N., (2019). Ogretmen egitiminde standartlasma ve egitim fakiiltelerinin
akreditasyon siirecine hazir olma durumu [Standardisation in teacher education
and the readiness of faculties of education for the accreditation process]. (Tez
No.549848) [Yiiksek Lisans Tezi, Kirsehir Ahi Evran University]. Council of
Higher Education Thesis
Centre.https://tez.yok.gov.tr/Ulusal TezMerkezi/tezSorguSonucY eni.jsp

Biiyiikoztiirk, S., Cakmak, E. K., Akgiin, 0. E., Karadeniz, S. & Demirel, F. (2020).
Bilimsel arastirma yéntemleri [Scientific research methods]. (29.baski). Pegem
Akademi Yayincilik.

Caires, S., Almeida, L., & Vieira, D. (2012). Becoming a teacher: Student teachers’
experiences and perceptions about teaching practice. European journal of
teacher education, 35(2), 163-178.
https://doi.org/10.1080/02619768.2011.643395



582 Derya Kava and E. Ozlem Yigit

Cantimer, G.G., & Sengiil, S. (2022). Matematik dgretmen adaylarinin dgretmenlik
uygulamasi dersi kapsaminda web destekli 6gretim uygulamalarina yonelik
deneyimleri. Uluslararast Insan Calismalar:  Dergisi,  5(9), 80-102.
https://doi.org/10.35235/uicd. 1093391

Council for the Accreditation of Educator Preparation (CAEP). (2024). History of
CAEP. https://caepnet.org/about/history adresinden erisilmistir.

Cetin, O. F., & Bulut, H. (2002). Okul deneyimi I, II ve dgretmenlik uygulamasi
derslerinin  uygulama Ogretmenleri ve Ogretmen adaylari tarafindan
degerlendirilmesinin incelenmesi [Investigation of the evaluation of school
experience I, II and teaching practice courses by mentor teachers and student
teachers]. Erzincan Universitesi Egitim Fakiiltesi Dergisi, 4(2), 69-75.
https://dergipark.org.tr/en/download/article-file/67089

Duarte, N. & Vardasca, R. (2023). Literature review of accreditation systems in higher
education. Education Sciences, 13(6), 582.
https://doi.org/10.3390/educscil 3060582

Eaton, J. S. (2015). An overview of US accreditation. Revised November 2015.
Council for Higher Education Accreditation.
https://files.eric.ed.gov/fulltext/ED569225 .pdf

Elcicegi, B. (2022). Sosyal bilgiler 6gretmenligi lisansiistii programlari akreditasyon
standart-gosterge ve kanitlarimin belirlenmesi [Determination of accreditation
standards-indicators and evidence for social studies teaching graduate
programmes], (Tez No. 778142) [Doktora Tezi, Marmara Universitesi].
Yiiksekogretim Kurulu Bagkanlig1 Tez Merkezi.
https://tez.yok.gov.tr/Ulusal TezMerkezi/tezSorguSonucY eni.jsp

Elgicegi, B.,& Yilmaz, K. (2024). Ogretmen egitiminde lisansiistii akreditasyon
standart-gosterge ve kanitlarmin belirlenmesi: Lisansiistii programlari 6z
degerlendirme ekibi standart alani [Identification of postgraduate accreditation
standards-indicators and evidence in teacher education: Graduate programme
self-assessment team standard area). Van Yiiziincii Yil Universitesi Egitim
Fakiiltesi Dergisi, 21(1), 162-184. https://doi.org/10.33711/yyuefd.1303599

Eraslan, A. (2009). Ilkogretim matematik Ogretmen adaylarinin “dgretmenlik
uygulamas1” {izerine goriisleri [Primary mathematics teacher candidates’ views
on “teaching practice”]. Necatibey Egitim Fakiiltesi Elektronik Fen ve
Matematik Egitim Dergisi, 3(1), 207-221.
https://dergipark.org.tr/en/download/article-file/39779

Eristi, B. (2004). Avrupa kalite yonetimi vakfi miikemmellik modelinin
egitimfakiilteleri icin uyarlamasi [The adaptation of the European Foundation
for quality management excellence model to education faculties]. (Tez
No.143970) [Doktora Tezi, Anadolu University].Council of Higher Education
Thesis Centre. https://tez.yok.gov.tr/UlusalTezMerkezi/tezSorguSonucY eni.jsp



Determining the Effect of Accreditation Status on the Functionality of the Teaching... 583

Erkus, L. (2009). Egitim fakiiltelerinin akreditasyon siirecine hazir olma durumuna
iliskin ogretim elemanlarmin goriiglerinin degerlendirilmesi [Evaluation of the
views of academics in faculties of education regarding whether their faculties
are ready for accreditation process or not]. (Tez No.261336) [Yiiksek Lisans
Tezi, Kirikkale Universitesi]. Yiiksekogretim Kurulu Baskanligi Tez Merkezi.
https://tez.yok.gov.tr/UlusalTezMerkezi/tezSorguSonucYeni.jsp

Eurydice. (2024). Yiiksekogretimde Kalite Gtivencesi. Eurydice.
https://eurydice.eacea.ec.curopa.eu/tr/eurypedia/turkiye/yuksekogretimde-
kalite-guvencesi

Gorgen, 1., Cokcaliskan, H., & Korkut, U. (2013). Ogretmenlik Uygulamasi Dersinin
Ogretmen Adaylar;, Uygulama Ogretmenleri ve Uygulama Ogretim Uyeleri
Acisindan Islevselligi [The functionality of the practicum course in terms of
teacher candidates, mentors, and practice lecturers]. Mugla Universitesi Sosyal
Bilimler Enstitiisii Dergisi, (28), 56-73.
https://dergipark.org.tr/en/pub/musbed/issue/23512/250524

Giinel, E., Tiire, H., & Deveci, H. (2020). Akredite edilen sosyal bilgiler 6gretmenligi
programi 0gretmen adaylarina gore akreditasyon: Anadolu iiniversitesi 6rnegi
[Accreditation according to pre-service teachers of accredited social studies
teaching programme: The case of Anadolu university]. Inénii Universitesi
Egitim Fakiiltesi Dergisi, 21(2), 1015-1034.
https://doi.org/10.17679/inuefd.728360

Hamarta, E., Yilmaz, E., Tras, Z., & Karadeniz, S. (2022, June). Akreditasyon
stirecinin 6zdegerlendirme asamasinda yasanan zorluklar (Ahmet Kelesoglu
egitim fakiiltesi 6rnegi). VI. International Teacher Education and Accreditation
Congress, Canakkale Onsekiz Mart University, Canakkale

Hanh, N. D. (2019).Review some 1ssues of quality assurance, quality accreditation for
higher education institutions and reality of Vietnam. American Journal of
Educational Research, 7(7), 524-529.
https://pubs.sciepub.com/education/7/7/13/index.html

Harman, GS., Meek, VL., Harman, G., & Meek, LV. (2000).Repositioning quality
assurance and accreditation in Australian higher education. Auslnfo.
https://citeseerx.ist.psu.edu/document?repid=rep 1 &type=pdf&doi=dde8c83911
0f023087¢003b51a6dcab8b6904£c2

Harvey, L.(2004). The power of accreditation: Views of academics. Journal of Higher
Education Policy and Management, 26(2), 207-223.
https://doi.org/10.1080/1360080042000218267

Igbal, S., Taib, C. A. B., & Razalli, M. R. (2023). Examining the effect of
accreditation on higher education performance through motivation as a mediator.
Participatory Educational Research, 10(3), 89-105.
https://doi.org/10.17275/per.23.46.10.3



584 Derya Kava and E. Ozlem Yigit

Jalal, H., Buzdar, M. A., & Naoreen, B. (2020). Effectiveness of accreditation in
assuring the quality of teacher education programs: exploring the case of an
underdeveloped country. Global Social Sciences Review, 1, 84-94.
http://dx.doi.org/10.31703/gssr.2020(V-I).09

Jurs, S. & Wiersma, W. (2005). Research methods in education: An introduction (8th
ed.). Ally and Bacon.

Kalu-Uche, N., Akanwa, U. N., & Opara, M. A. (2022). Assuring Quality in Teacher
Education: Extent of Implementation of Professional Standards in Science
Teacher Preparation. Rivers State University Journal of Education, 25(1), 106-
117 file:///C:/Users/HP/Downloads/Assuring+quality+intteacher+education%
20(1).pdf

Kasap, G. (2015). Ogretmen adaylarinin okul deneyimi ve 6gretmenlik uygulamasi
derslerine yonelik goriislerinin belirlenmesi [Determination of pre-service
teachers' views on school experience and teaching practice courses]. (Tez
No.415484) [Yiiksek Lisans Tezi, Giresun Universitesi]. Yiiksekogretim Kurulu
Bagskanlig1 Tez Merkezi.
https://tez.yok.gov.tr/Ulusal TezMerkezi/tezSorguSonucY eni.jsp

Kaya, M.(2017).Cesitli iilkelerin 6gretmen egitiminde kalite giivencesi kurumlari ve
Tirkiye icin oneriler [Quality assurance institutions in teacher education in
various contries and recommendations for Turkey]. Yiiksekdgretim ve Bilim
Dergisi, (3), 411-418 .https://dergipark.org.tr/en/download/article-file/1711637

Koppel, K., Stenberg, K., & Palojoki, P. (2022). Estonian student teachers’
experiences on professional development during teaching practice. Journal of

teacher education and educators, 11(2), 249-268.
https://helda.helsinki.fi/server/api/core/bitstreams/97224419-b781-420f-bd08-
f980fea5531a/content

Kumar, P., Shukla, B.,& Passey, D. (2020). Impact of accreditation on quality and
excellence of higher education institutions. Investigacion Operacional, 41(2),
151-167. https://rev-inv-ope.pantheonsorbonne.fr/sites/default/files/inline-
files/41220-01.pdf

Lebala, O., Baliyan, S. P., & Baliyan, P. S. (2024). Do the Challenges Perceived by
Pre-Service Teachers Predict the Effectiveness of Their Teaching Practice?.
Creative Education, 15(2), 346-365. https://doi.org/10.4236/ce.2024.152021

Mentis Tas, A. (2004). Sosyal bilgiler 6gretmenligi egitimi program standartlarinin
belirlenmesi [Determination of social studies teacher education programme
standards].
https://pdfs.semanticscholar.org/1560/c6e15a030a2a9a20d43{7fbe37195aaael3
9.pdf



Determining the Effect of Accreditation Status on the Functionality of the Teaching... 585

Nguyen, H.T.M.,& Baldauf Jr, R. B. (2010). Effective peer mentoring for EFL pre-
service teachers’ instructional practicum practice. Asian EFL Journal, 12(3), 40-
61.

Nguyen, T. D. (2023). Exploring the perceptions of EFL student teachers on their
learning experience during the teaching practicum: a comparative study. British
Council. https://www.teachingenglish.org.uk/sites/teacheng/files/2023-
09/MDA%?202023 East Anglia Thuy Dieu Nguyen.pdf

Nurcahyani, S. R., Saptono, A., & Pratama, A. (2022). Does teaching practice
experience affect interest in becoming a teacher? the role of self-efficacy as an
intervening variable. Review of Multidisciplinary Education, Culture and
Pedagogy, 1(4), 1-16. https://doi.org/10.55047/romeo.v1i4.333

Omosein, F., Olujuwon, O., & Bamiro, N. B. (2024). Teaching practice attitude and
belief among teachers’trainees in Lagos State, Nigeria. International Journal of
Humanities Technology and Civilization, 39-44.
https://doi.org/10.15282/ijhtc.v9i1.9488

Ogretmenlik Egitim Programlar1 Degerlendirme ve Akreditasyon Dernegi (EPDAD).
(2024a). Tarihge [History]. https://epdad.org.tr/icerik/tarihce

Ogretmenlik Egitim Programlar1 Degerlendirme ve Akreditasyon Dernegi (EPDAD).
(2024b). EPDAD ogretmen egitimi standartlart [EPDAD teacher training
standards]. https://epdad.org.tr/icerik/epdad-ogretmen-egitimi-standartlari

Ogretmenlik Egitim Programlar1 Degerlendirme ve Akreditasyon Dernegi
(EPDAD). (2021). EPDAD égretmen egitimi standartlart kilavuzu [EPDAD
teacher education standards manual].
https://epdad.org.tr/data/genel/pdf/EPDAD_Standartlar Surum 1.1 Kilavuz.p
df

Ozgigek, Y., & Karaca, A. (2019).Yiiksekdgretim kurumlarinda kalite ve
akreditasyon: mithendislik egitim programlarinin degerlendirilmesi [Quality and
accreditation in higher education institutions: evaluation of engineering
education programmes]. Firat Universitesi Uluslararasi Iktisadi ve Idari
Bilimler Dergisi, 3(1), 114-149. https://dergipark.org.tr/en/download/article-
file/739511

Ozkilig, R., Bilgin, A., & Kartal, H. (2008). Ogretmenlik uygulamasi dersinin
Ogretmen adaylarmin goriislerine gore degerlendirilmesi [Evaluation of
Teaching Practice Course According to Opinions of Teacher Candidates].
Ilkégretim online, 7(3), 726-737.
https://dergipark.org.tr/en/pub/ilkonline/issue/8600/107092.



586 Derya Kava and E. Ozlem Yigit

Oztuna, V. (2014).Egitimde akreditasyonun énemi [The importance of accreditation
in education]. Tiirk Ortopedi ve Travmatoloji Birligi Dernegi Dergisi, 13, 478-
480.
https://web.archive.org/web/20180604192259id_/http://dergi.totbid.org.tr/totbi
d/dergi/pdf2014 6 5.pdf

Pedregosa, J. V. (2021). Program Accreditation and Preparedness of the Pre-service
Teachers. International Journal of Advanced Research in Education and
Society, 3(1), 109-118. file:///C:/Users/HP/Downloads/12926-1306-43025-1-
10-20210326.pdf

Peker, O. (1996). Egitimde kalite ve akreditasyon [Quality and accreditation in
education]. Amme Idaresi Dergisi, 29(4), 19-32.
https://ammeidaresi.hacibayram.edu.tr/documents/article/1/29/4/2_peker.pdf

Perveen, U, Idris, M., & Zaman, A. (2021). Impact of Accreditation on Improvement
of the Teacher Education Programs/Institutions in Pakistan. Journal of
Education and Educational Development, 8(1), 194-217.
https://doi.org/10.22555/joeed.v8il.518

Petrarca, D., & Kitchen, J. (2022). Practicum in Ontario’s teacher education programs:
Identifying practices that enhance deeper learning. In J. Kitchen & D. Petrarca
(Eds.), Initial teacher education in Ontario: The four-semester teacher
education programs after five years (pp. 51-75). Canadian Association for
Teacher Education / Canadian Society for the Study of Education.

Retnawati, H., Sulistyaningsih, E., & Yin, L. Y. (2018). Students’ readiness to
teaching practice experience: A review from the mathematics education students'
view. Jurnal Riset Pendidikan Matematika, 5(1), 1-17.
https://doi.org/10.21831/jrpm.v5i1.18788

Sak, E. (2018). Sosyal bilgiler 6gretmenligi dzel 6gretim yontemleri I ve Il derslerinin
akademik ogrenme standartlarimin belirlenmesi [Determination of academic
learning standards of social studies teaching special teaching methods I and 11
courses]. (Tez No. 513222) [Yiiksek Lisans Tezi, Gaziantep Universitesi].
Yiiksekogretim Kurulu Bagkanligi Tez Merkezi.
https://tez.yok.gov.tr/Ulusal TezMerkezi/tezSorguSonucY eni.jsp

Sanyal, BC., & Martin, M. (2007). Quality assurance and the role of accreditation: An
overview. Report: Higher Education in the World 2007: Accreditation for
Quality Assurance: What is at Stake?.
https://upcommons.upc.edu/bitstream/handle/2099/8095/bikas.pdf?sequence=1
andisAllow



Determining the Effect of Accreditation Status on the Functionality of the Teaching... 587

Siingli, H., & Bayrak¢i, M. (2010). Bolonya siireci sonrasi yiiksekdgretimde
akreditasyon c¢aligmalart [Accreditation studies in higher education after the
Bologna process]. Tiirk Egitim Bilimleri Dergisi, 8(4), 895-912.
https://dergipark.org.tr/en/download/article-file/25623 1

Tan-Sisman, G., & Ozcan, B. (2022, October). Akredite edilen Ingilizce 6gretmenligi
lisans programlarinda 6gretmenlik meslegi [Teaching profession in accredited
English language teaching undergraduate programmes]. X. Uluslararasi Egitim
Programlari ve Ogretim Kongresi, Gazi Universitesi, Ankara.

Terkimbi, G. F., Odus, A. A., & Wanger, A. C. (2021). Assessment of Student
Teachers™ Experiences during Teaching Practice in Benue State: Implications

on their Perception of the Teaching Profession.
https://rsisinternational.org/journals/ijrsi/digital-library/volume-8-issue-7/110-
116.pdf

Tokcan, H. & Kara, C. (2012). Ogretmenlik uygulamasi dersi hakkinda sosyal bilgiler
o0gretmen adaylarinin goriisleri [Opinions of pre-service social studies teachers
about teaching practice course]. The Journal of Academic Social Science Studies.
5(7), 663-678. https://doi.org/10.9761/JASSS291

Ucar, M. Y. (2012). Ogretmenlik uygulamasna iliskin durum ¢aligmasi [Case study
on teaching practice]. Kuram ve Uygulamada Egitim Bilimleri, (12)4, 2637-
2660.

Unver, S. K., Ozgiir, Z., & Giizel, E. B. (2023). Matematik 6gretmeni adaylarmin
O0gretmenlik  uygulamast  deneyimleri:Geri  bildirim ve fakiilte-okul
beklentilerindeki  farkliliklardan  kaynaklanan  ikilemler  [Pre-service
mathematics teachers teaching practice experiences: Dilemmas arising from
differences in feedback and faculty-school expectations]. Dokuz Eyliil
Universitesi  Buca  Egitim  Fakiiltesi — Dergisi,  (57),  2230-252.
https://doi.org/10.53444/deubefd. 1358192

Yakar, Z. Y., Uzun, E., & Tekerek, B. (2021). Ogretmenlik uygulamasi dersi
kapsaminda karsilasilan sorunlar ve ¢oziim onerileri [Problems encountered in
the teaching practice course and suggestions for solutions]. Kahramanmaras
Siit¢ii Imam Universitesi Sosyal Bilimler Dergisi, 18(1), 220-245.
https://doi.org/10.33437/ksusbd.655590

Yiiksekogretim Kurulu (YOK). (1998). Fakiilte-okul isbirligi [Faculty- school
cooperation].
https://www.yok.gov.tr/Documents/Y ayinlar/Y ayinlarimiz/Fakulte-Okul-
Isbirligi.pdf

Yiiksekogretim Kurulu (YOK). (1999). Tiirkiyede 6gretmen egitiminde standartlar ve
akreditasyon [Standards and accreditation in teacher education Turkey].
https://www.yok.gov.tr/Documents/Y ayinlar/Y ayinlarimiz/turkiyede ogretmen
_egitiminde_standartlar ve akreditasyon.pdf



588 Derya Kava and E. Ozlem Yigit

Yiiksekogretim Kurulu (YOK). (2018). Ogretmen yetistirme lisans programlar
[Teacher training undergraduate programmes)].
https://www.yok.gov.tr/Documents/Kurumsal/egitim_ogretim_dairesi/Y eni-
Ogretmen-Y etistirme-Lisans
Programlari/AA_Sunus %200nsoz Uygulama Y onergesi.pdf

Yiiksekogretim Kalite Kurulu (YOKAK). (2024). Program akreditasyonu nedir?
[What is programme accreditation?]. https://yokak.gov.tr/akreditasyon-
kuruluslari/akreditasyon-kuruluslari-nedir

Yiiksekogretim Kurulu (YOK) Atlas. (2024). Sosyal Bilgiler Ogretmenligi Programi
Bulunan Tiim Universiteler. YOK Lisans Atlasi. [4/] universities offering social

studies teaching programmes). https://yokatlas.yok.gov.tr/lisans-
bolum.php?b=10192



Determining the Effect of Accreditation Status on the Functionality of the Teaching... 589
Ethical and Author Declarations | Etik ve Yazar Beyanlari
Authors’ Contributions Yazarlarin Katki Diizeyleri
The authors contributed equally to the study. | Yazarlar caligmaya esit katkida
bulunmustur.

Conflict of Interest
The authors declare that they have no
competing interests relevant to the content
of this article.

Ethical Approve
This study has been approved by the Ethics
Committee for Human Research in Social
Sciences at Bolu Abant Izzet Baysal
University (decision dated April 1, 2024,
meeting number 2024/03, decision number
2024/116).

Cikar Catismasi1 Beyam
Yazarlarin, bu makalenin icerigiyle ilgili
beyan edilecek herhangi bir ¢ikar gatigmasi
bulunmamaktadir.

Etik Onay
Bu calisma Bolu Abant izzet Baysal
Universitesi Sosyal Bilimlerde Insan
Arastirmalari Etik Kurulu karart
(01.04.2024  tarih, 2024/03 toplantist

2024/116 say1s1) ile uygun bulunmustur.

This study has been evaluated under double-blind peer review and verified to be free of

plagiarism using iThenticate software.

Bu calisma, ¢ift tarafli kor hakemlik kapsaminda degerlendirilmis ve iThenticate yazilimi

kullanilarak intihal igermedigi teyit edilmistir.

The copyrights of the studies published in our journal belong to our journal and are published
as open access under a CC-BY-NC-ND license.
Dergimizde yayimlanan ¢alismalarin telif haklar1 dergimizde olup, CC-BY-NC-ND lisanst

ile acik erisim olarak yayimlanmaktadir

Ethical disclosure | Etik bildirim: ebfd@ankara.edu.tr



